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ABSTRACT

This study looked into the effects of televisionamademic performance and social behaviour of
pre-school children in Tiriki East Division, HamiBiistrict. Several researches on television
viewer ship have been carried out in developed tms Here in Kenya pre-school children
have access to television in many places. Thug thes a need for a research of this kind. The
purpose of the study was to investigate the effettelevision on academic performance and
social behaviour of pre-school children in Tirikagt Division, Hamisi District. Study objectives
were to determine whether television influencedraeggjve behaviour, academic performance
and development of English, Kiswahili and Mothemgoe languages. The study presented a
strong basis for further academic research. It hvaged to those who watched television and
delimited to Tiriki East Division of Hamisi Distiic The assumption was that the sample
frequently and regularly watched television. Refgvderature on television viewer ship to pre-
school children was rewatched with Bandura’s sot@akrning theory being the theoretical
framework besides a relevant illustrated conceptiaahework. The design of the study was
descriptive survey, the target population for thedg were public pre-schools in Tiriki East
Division, Hamisi District. Thirty five public preefiools were used. One hundred and forty pre-
school children, seventy pre-school teachers, sgy@e-school parents and four administrators
that formed the focused group discussions (FGDewsed for the study. Instruments used were
guestionnaires, an interview schedule, and an wasen guide. Also used were pre-school
teachers records of work, two terms report cardspapils daily diary. Piloting was done in the
neighbouring Nandi North Division as it shares &mcharacteristics with Tiriki East Division.
Data was collected using the above instrumenthibydsearcher and trained research assistants.
Data analysis was done with the help of a compoategram SPSS for statistical analysis. The
study found that pre-school children modeled agivesbehaviour from television and that
television enhanced academic achievement. It wasfalind that television influenced English,
Kiswahili and Mother tongue languages of pre-schdoldren in Tiriki East Division, Hamisi
District. It was concluded that parents and teeliet proud when academic performance of
pre-school children improved. Pre-school pupils sled most of what they watched on
television and that language is essential for hum@mmunication. The study recommended
further research on effects of television of prheol pupils in private schools and academies.

Xii



CHAPTER ONE

INTRODUCTION

1.1 Background to the Problem
Mass media includes newspapers, magazines, bad&sision, radio, flms and other forms

of communication that reach large audiences withpeosonal contact between the individuals
sending the information and those receiving it (hiag, 2000). It is essential to the social, politica
and economic development of society and has prameégious segments. Mass media plays a
leading role in promoting education. According tofférd (1995) cable communications, digital
television, video games, internet, newspapers aagbaines are changing patterns of behavior and
models of accessing knowledge, entertainment aagls \wf seeing and interacting with one another.
Pre-school children all over the world come intalydaontact with various forms of mass media

(Clifford, 1995). Such media have a lot of influeran their academic and social behavior.

Of all the channels of mass media, television playsmonumental and leading role in
promotion of education (Less Bell, 1988). In Kentglevision technology development has been
dynamic in many aspects. In 1980s, there was amdytelevision channel in Kenya, that is, Voice of
Kenya (VoK) which was state owned. However, in 1998 number of television stations were
licensed to operate in the country. There are owe (9) television stations operating in Kenyahwit
others under process of being licensed. Thes®statiome with catchy programs to attract targeted
audience. Some of these programs are not fit fodreim undergoing their formative period. They
have effects on their academic performance andisbehavior. Television is a common means of
communication that reach large audience with ne@wl contact between individuals sending the
information and those receiving it (Thomas, 200bjs means the audience targeted by television is

enormous with its tentacles extending themselvé®iones and social places.



Tiriki East Division of Hamisi District is locateid a relatively rural area. However, the state
of television coverage is equally good as the urb@as. As a resident of Tiriki East Division the
researcher was able to watch a number of televighamnels. Six out of ten neighbors around the
researcher’'s home own television sets. Howevegsacto television is bound to rise given the stiff
competition among media business people to exgaidhdusinesses.

Television watching can have positive effects pe-school children if well guided by
parents and guardians. Television watching as il process can promote learning and hence
pre-school children’s performance either negativelpositively. There are indications that although
excessive television watching may impair schoolfgarance, limited amount of television
watching may be beneficial (Morgan, 1993 and Whtisa 1986). In fact the apparent negative
association between television watching and measofeschool achievement became significant
after adjusting for baseline performance as rekedrén USA on 200 pre-school children using
observations (Gaddy, 1986 and Richie, 1987). Watcheducational television programs may
enhance school readiness and academic performAnderson and Wright, 2001). These benefits
appear to be related to pre-school children watghpecific educational programs.

In a study entitled “Impact of television on perfance of pre-school children: Langata
Division — Nairobi, Kenya,” Nganda (2007) using theestionnaire as the main tool of her study
found that television watching by pre-school cleldrcan be beneficial to them as long as the
programs content are appropriate. On this backgtdbhere is need to investigate the effects of
television on academic performance and social bhebhawf pre-school children in Tiriki East

Division, Hamisi District.



1.2 Statement of the Problem

Many parents, education providers, and other etucatakeholders worldwide have
expressed concern about the amount of televiaimh the type of programming to which
children are being exposed to. Morgan (1993) &ssiiat despite several decades of research in
the United States of America there is little corsses on whether childhood television watching
has beneficial, harmful or negligible effects orueational achievement. According to Hancox
(2004), this uncertainty is due to lack of longntefollow up data particularly for pre-school

children.

In developed countries like Britain and United Staff America, children watch an
average of five to eight hours of television whiledeveloping countries they watch an average
of three to five hours of television everyday (Hax,c2004). Too much television watching can
have adverse affects, such as aggressive behaaor, school academic performance, early
sexual activity, and drug or alcohol use among rodifects (Austin, 1992). By the end of pre-
school, the average child in the United State ahdradeveloped countries will have seen 8,000
murders and 100,000 other violent acts on telewigidancox, 2004). The world being a global
village, children in Kenya could equally have ascasthe same programs. Children's cartoons
and action programs average more than 20 actsotdnge per hour, compared with 5 acts per
hour during prime-time hours in developed count(ti¢éancox, 2004). Given that these programs
are aired in our local television channels in Kerthiare is a possibility our children are exposed
to the same. More than $3 billion of products edato war movies have been sold worldwide

(Huston, 1983).

Technological advancement in terms of televisiospseading rapidly to most parts of

the world Kenya included. The spread of DSTELEVINI@nd other television systems in



Kenya have exposed children to foreign programss hlas made the world a global village
where what is watched on television in the devedogauntries is equally watched in developing
countries hence the proliferation of negative a@ffdike poor pre-school performance, aggressive
behavior, and English, Kiswahili and Mother tondaeguages impediment among others. It is
therefore true to assert that Tiriki East Divisioas not been spared either by these effects of
television watching on pre-school children. Oue-pchool children watch anything that is
flushed on the screens of their televisions. Lastrya pre-school child was treated at a Health
Centre and discharged after being injured byaasthate who was displaying and practicing a
wrestling contest style as he had watched mnedmn a fellow wrestler on the WWF wrestling
on television in Tiriki East Division. Some prek®ol children use abusive language as heard

on some television programs while playing with oghie the fields

During a graduation ceremony for top class gut®ool children to join standard one
last year at a pre-school in Tiriki East Divisidfamisi District, a serving DICECE officer
highlighted that unlimited watching of televisigorograms by pre-school children affects their
academic performance at the end of the termeri®amand guests present concurred with the
officer. Similarly the officer alleged that teilsion watching by pre-school children had
negative effects on their English, Kiswahili akidther Tongue languages. To her this was

manifested in the way they verbalize words andhé@irtwritten work.

Poor academic performance, aggressive behaviorirmpddiment of development of
English, Kiswabhili and Mother Tongue languages &assalt of television watching by pre-school
children in Tiriki East Division and in Kenya need® be investigated. This study examined the
effects of television on academic performance awaas behaviour of pre-school children in

Tiriki East Division of Hamisi District. The studgought to investigate the effects of television



on pre-school performance and social behavior efsghool children in Tiriki East Division of

Hamisi District, Western Province.

1.3 Purpose of the Study
The purpose of this study was to investigate thifecef of television on academic

performance and social behavior of pre-schoobcaii in Tiriki East Division, Hamisi District

1.4 Research Objectives
The objectives of the study were:-

1. To determine whether aggressive behavior & @esult of television watching among pre-
school children in Tiriki East Division..

2. To examine whether academic performance is edllaby television watching among pre-
school children in Tiriki East Division.

3. To determine whether development of Englishwisili and Mother Tongue languages

were impeded by television watching among pre-sktioiidren in Tiriki East Division.

1.5 Research Questions
The following research questions were used to coltlata on the effects of television on

academic performance and social behaviour of tkeesphool children in Tiriki East Division,
Hamisi District:

1. Is aggressive behavior among pre-school childregsult of television watching?

2. Are pre-school pupils’ academic performanceteelan any way to television watching?

3. Does impediment of Kiswahili, English and MotRengue languages development of pre-

school children an effect of television watching?



1.6 Significance of the study
The research findings aims at helping pre-schoaiagament and parents of pre-school

children in Tiriki East Division, Hamisi Districinake better decisions on proper use of
television to enable them achieve the set goatmadnts, teachers and institutions. The research
will also give insights into what entails televisiavatching and shed more light on better and
effective use of television by pre-school children.

The study also presented a strong basis for fusbademic research by researchers who
seek to find out how television affects variousketwlders such as pre-school pupils, teachers

and parents.

1.7 Limitations of the Study
In the first place, television watching is a prvatenture hence some participants were

not comfortable giving the researcher certain im@ation like watching television late in the
night. Accessibility to private homes to intervigparents and make observations was not done
freely in some homes especially where both parest® engaged in formal employment and
homes left in the care of people like house helpd maids who did not provide answers as
would have been provided by the parents themseBesides, some respondents that is teachers
and parents failed to return the questionnairesiall therefore imperative for the researcher to
book appointments with parents through the heachtra to personally interview and ask them

to fill the questionnaire.

1.8 Delimitations
The study was carried out in Tiriki East DivisiohHamisi District in Western Province.

It involved pre-school children who watched telefisand were between the age of three and



six years. Also targeted were pre-school teachpasents, DICECE personnel and local

education officers in the division.

1.9 Basic Assumptions
In this study it was assumed that the targetedsphe@ol children in Tiriki East Division

Hamisi District regularly and frequently watchetetasion.

1.10 Definition of key terms
This section contains meanings of specific termgsasl in the study

Effects- refers to impact television watching had to prieest children

Excessive refers to too much watching of television of foumaore hours in a day

Performance- refers to the quality of pre-school children’s @eaic work in the learning areas

as measured at the end of every academic termésseents.

Pre-school children -refers to children between the age of 3 and @sye&o attended an

educational institution for learning

Pre-school graduation- refers to transition ceremony in the learning itnbn when the
graduates had certified their teachers and caregesed would now ascend to standard one in

primary level.

Television- is a device that puts electrical signals intoblesimages on a screen together with

accompanying sound



1.11  Organization of the study
The study comprises five chapters. Chapter oneistsnsf background to the problem,

statement of the problem, purpose of the studyatives, research questions, significance of the
study, limitations of the study, delimitation ofetlstudy, basic assumptions, definitions of key
terms and organization of the study. Chapter twoprises of literature review, theoretical
framework and conceptual framework. Chapter thessdsdwith research methodology. It covers
the research design, population, sampling and sarse research, instruments, validity,
reliability, procedure for data collection and datsalysis. Chapter four presents findings and

discussions. Chapter five deals with summary, amichs and recommendations.



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction
This section accounts for what has been crediteschglars on television watching. It is

focused on the effects of television watching oad&mic performance and social behavior of

pre-school children. This chapter also has themaktiamework and conceptual framework.

2.2.1 Introduction

Various scholars have intensively and criticallyaexned the impact of television
watching to pre-school children. There are bothitp@sand negative effects that result from
television watching worldwide by pre-school childralthough the intensity of these effects can
vary from one place to another. The effects coddmorse in countries where parents level of
education and the community around is low; sineeuhderstanding of the effects of television
on pre-school children can be underestimated.
2.2.2 Attraction to Televisions programs that showAggressive Behavior
Pre-school children pay attention to televisionlemge for it is accompanied by loud music,
rapid scene changes, and sound effects which @athreic attention (Rice, Huston and Wright,
1982). The aggressive display is conveyed visuallgking it likely easy for pre-school children
to learn them. Pre-school children are unlikelyptck up on more subtly conveyed mitigating
information such as negative motivations, punistdogsequences that occur at another point in
time, or the suffering of victims, making it unligeto put the aggression in context (Collins,

1982, 1983).



By the time children are at pre-school age, theyehaleveloped considerable
sophistication in their understanding of formaltéeas of programing. They readily recognize
the format of animation (cartoons) like in Sesarmree&d program as a signal that the content is
meant for them (Huston and Wright, 1990 and Andeestoal, 1976). They expect to understand
it, and they will attend to even quite difficult teaal if it is presented to them in this format
(Campbell et al, 1992). By age four, most childadsp understand that camera "zooms" in and
out depict approaching and moving away from an abj8ome, but not all, four-year-olds
understand that moving away from or towards anabgan also be signaled by showing an
edited sequence of camera shots taken at diffaregies (Abelman, 1990).

Pre-school children, rarely understand instantayep (Huston and Wright, 1983) or
dissolves and cuts to flashback that signal thesgmes of time (Calvert, 1988) time leaps
(Abelman, 1990), or dreams (Wilson and Weiss,198Bgy also do not understand less obvious
formal features used to mark changes between parsprogram or to mark a change from
program content to advertising content. They maydfore incorporate an advertisement into
their recounting of program plots, or may misuntierd the plot in other ways, especially if the
program is longer than eight minutes (Huston andgk¥y 1989, Hayes 1992). However, with
experience, even quite young children can catchhoothe meaning of more subtle formal
features. One researcher in Australia while stuglyfifty pre-school children using the
observation method found that children who watchédat of television were among the first in
their age group to acquire an understanding of zoana edits (Abelman, 1989:1990). Children
who regularly watch a particular program can pipkom the formal features used specifically in

that show. For example, three-year-olds who wegaleg viewers of a magazine-style children's

10



program calledPlayschool consistently returned their visual attention t@ tbcreen at the
program's segment switch points (Duck et al, 1988).

Pre-school children overwhelmingly prefer and p&se attention to cartoons (Dietz,
1991) — a format that is particularly violent. Satay-morning cartoons, for example, have 20 to
25 violent acts per hour compared with five violaats per hour in prime time programing
(Huston, Donnerstein et al, 1992). With their prefee for cartoons, pre-school children are
being exposed to large numbers of violent acthar ttelevision watching day. Based on their
watching patterns in the U.S it has been estimttat] by the time they start school, pre-school
children will have seen an average of 8,000 murdeds100,000 assorted other acts of violence
and destruction on television (Huston, Donnersgg¢ial, 1992).

Analysis of children's watching preferences andraitbn to television has revealed that it
is not the violence itself that makes cartoonsaative to pre-school children (Potts, 1986) but
the formal features of cartoons, such as rapidagtar movement, sound effects, and loud
music. Children are just as attracted to nonviotemtoons (Cantor and Wilson, 1986) and to live
action shows that have these formal feature. (daghmd Gardner, 1881, Lemish, 1984).
Although it may be reassuring to note that pre-stlebildren are drawn to the action of violent
television rather than to the violent content ftsetatching high levels of TELEVISION action
may also make children more aggressive. Pre-scigeIchildren in new Zealand have been
found to behave more aggressively than usual im gh@y after watching high-action television
with no violence in it at all (Huston, Stein et 4B81, Greer et al 1982). In a study involving
twelve (12) children using observation method imi@ara, Australia it was found that high
excitement level alone is sufficient to increaseirtlaggression, and that vivid formal features

produce such levels of excitement. It has also lsenonstrated that violent content produces
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substantial effects over and above those brougbaitaly excitement alone (Potts, Huston and
Wright, 1986, Josephson, 1997).

Studies in Australia that used only cartoons foasueing the effects of violent television
did include pre-school children, and they showettaases in aggression. Pre-school children
probably do not mean the same thing as adults denwhey call things "real" or "pretend."
Kindergarten boys who were asked to describe wappéns after thBuperman program is over
responded that in his "real" life, the characteeggbome and takes off his cap (Fernie, 1981).
Another kindergarten student is quoted as sayihdgnbw Big Bird isn't real. That's just a
costume. There's just a plain bird inside." (Manismd Gardner, 1978). Kindergarten children
also didn't understand the difference between pupp@mated, and human characters in
programs they typically watched (Quarforth, 1978)fact, the reality versus fantasy distinction
may be quite irrelevant to pre-school childrenhait judgment of television content (Flavell et
al, 1990). It has been found that the more untgabscharacter is, the more pre-school children
both want to be like that character and think theylike that character (Fernie, 1981).

Pre-school children may not show as much fear hdccartoons as they do watching
other violent programs. A study in Alabama U.S inumy twelve children using parents
guestionnaire found that pre-school children showégsical signs of fear from watching
cartoon violence, as opposed to cartoon or realsbgrams that weren't violent. However, they
showed even more physical signs of fear and mdenafescribed a program as "scary" after
watching realistic violence featuring human actiien after watching cartoon violence (Osborn
and Endsley, 1971). That said realism is certaimdy a prerequisite for scaring pre-school
children. In fact one of the most frightening tetean segments found for pre-school children is

the highly fantastic transformation of David Banmeio The Incredible Hulk in the children's
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television series of that name (Dorr and Canto86)9Pre-school children find the Hulk himself
terrifying and think he is evil as a result of tphysical appearance because they do not
understand that things can remain the same wiolerlg different and that the Hulk is, in fact,
the same benevolent character as David BanneraiCE986).

When children are addicted to violent televisiongrams they tend to take violence as
normal behavior (lvory, 2000). Such thought areagisvdifficult to change later in life. Studies
conducted in U.S in media violence where e¢bildwho are exposed to violence either
become offenders or victims themselves becthesebelieve that what they are exposed to
in television is normal. An example is Michaareal from Kentucky, U.S who in 1997 shot
and killed three of his classmates. He was &althve been a television video fanatic right
from his pre-school years (lvory, 2000).

In 1956 researchers took to the laboratory to coemphe behavior of 24 children
watching television. Half watched violent episodf “Wood Pecker cartoons “ and the other
12 watched non violent cartoons “Red Hen”. Dgnplay afterwards the researcher observed
that children who watched the violent cartoorrevmuch more likely to hit other children
and break toys (Bandura, 1971).

Here in Kenya the situation is the same. Kabiruale{2007) asserts that pre-school
children can also acquire negative habits ssclstealing and aggression which they model
from television.

2.2.3 Television Effects on Academic Achievement Rre-school Children

Only a handful of television programs teach presstithildren important skills such as

reading, science or problem solving. Most showstalavision including cartoons are non-

educational (Swanson, 1994). More time spent watrthese shows are linked with poor school
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performance. Late night television watching tiredskout so much that they can’'t pay much
attention in schools as researched in 1990 by therfcan Academy of Pediatrics (Ozmert and
Toyran, 2002).

Butterfield (1990) asserts that today’s kids arpomed to more information than any
other generation in history. She discussed difisenin academic achievement between
American and Asian pre-school children and retetoea study prepared for the US department
of education that compared Mathematics and Scianh&evements of children in USA. One of
the findings was that the more times children spsatching television, the poorer their
performance. To her the mean time spent watchileyiggon during childhood is significantly
associated with leaving school without qualificasoand also negatively associated with
attaining higher education. Television watchingingrchildhood has adverse effects associated
with later educational achievements. It has lorglilg adverse consequences for educational
achievement and subsequent social economic statuswell being (Butterfield, 1990).

Too much television has an adverse effects ohod performance and the more
television a child watches the greater the negatmpact on his or her learning (Chaot, 2004).
Paul, a scholar of Thomas Jefferson Universiag studied childhood television watching
habits and concludes that those obsessed bysiele are less creative and more passive
(Hancox, 2004).

2.2.4 English, Kiswahili and Mother Tongue Impedimat to Pre-school Children

Children between the ages of 3-6 are at a cristagje in brain development for the
development of language and other cognitive sKillere is an extent to which heavy television
watching can influence development of the brairésimal networks. It displaces time the pre-

school child would spend in other activities whilerbal interactions influence early cognitive
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development basing on a study carried out in 200Arnerican Academy Pediatrics (Morgan,
2003).

According to Healy (1995) watching by children @levision programs aimed at a
general or adult audience was correlated with penuyuage development in pre-school children.
In his study involving twenty children using obsatien method by trained research assistants,
Singer (1983) reports that children who were frexdlyeexposed to such programs tended to
have lower vocabulary in their languages of dadynmunication, poorer expressive language
and engaged less in TELEVISION talk (that is tadkebout television) with adults. This was
attributed to both quality of the content on ofé@d the quantity of exposure to television.

Here in Kenya, Ndungu (2007) studied pre-schooldoiin in Thogoto Location using
guestionnaires, interview guides, and an obsemagoide found that children watched
televisions’ local popular programs like Vihoja Mdédamani aired by Kenya Broadcasting
Corporation (KBC) Television and Vitimbi. They tdeo ape or imitated idiosyncrasies and
lexical pronunciations of their popular artists whwluded:- Ojwang Hatari, Mama Kayali,
Ondiek, Mogaka, Nyasuguta, Makokha Dot Com, Alelearand Mise who are experienced and
talented home grown actors that depict differenbnpnciations of variety of Kenyan
communities notably Luo, Kisii, Maasai, Luhya dtamba.

In Tiriki East Division pre-school children have dme seen and heard imitating
pronunciations from television programs they liketl watched. They also nicknamed others
who are their peers names of popular actors likdi€ky) Mogaka, Makokha and Nyasuguta of
Kenya Broadcasting Corporation’s (KBC) “Vitimbi” @gram that was quite popular among

them.
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2.3 Theoretical Framework
According to Social Learning Theory (Bandura, 19€hjldren learn social behavior by

observing and imitating models. Adoption of modedtitudes and behavior is more likely if the
role model is similar to the observer.

Bandura asserts that the repetition and intenditielevision commercials make them
especially powerful and attractive socializing agerSocial Learning Theory (Papalia et al,
2003) offers an explanation for the way in whickevesion performs the communication of
culture. This theory is also greatly utilized inalth promotion campaigns, education and
communication research. Bandura stresses the mtituef symbolic modeling delivered from
television and other visual media. Children retairsymbolic representation of the modeled
behavior which then serves as a blueprint for giteabior.

Bandura (1977) stresses the accessibility of telewi and the amount of attention it
commands. When explaining the attention proceskireh usually enact behaviors that seem to
be effective for other children. They are more ljkn adopt modeled behavior if it results in
outcomes they value than if it has unrewardinguwnighing influences (Bandura, 1986).

According to the researcher, this theory fits itte study, that is, the effects of television
on school performance and social behavior of ph®alc children. Most of the television
watching impacts on performance and social behaaiermodeled and imitated, for example,
children studying and someone shooting anothrem ftelevision advertising commercials is
likely to influence these children when they grow. (Bimilarly, aggression as depicted in
wrestling television programs, hugging in publicaiserved in television soaps and movies and
howling abuses at elderly people is not expectegretschool children especially in a rural

setting. Pre-school children are likely to modedl @mitate this behavior. Pre-school children are
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likely to develop more interest in these models dmhce lose interest in class work.

Consequently, the pre-school children are likelgrap in class performance.

2.4 Conceptual Framework
A conceptual framework is a hypothesized model tifigng the variables under study

and their relationships, that is, dependent anépeddent variables. The dependent variables
under investigation include aggressive behaviogpdamic performance, and impediment of
English, Kiswabhili and Mother Tongue languages ttgw@ent while the independent variable is
television watching being examined as graphicdllysirated in the conceptual framework
below. If these areas are addressed with propervimition and preventive measures put in

place, the situation would surely be salvaged.

Figure 1: Conceptual Framework

Independent Variable Intervening variables Dependent Variables

.| Aggressive Behavior

A 4

\ 4

— Environment
Television Radio :
Watching > Newspapers > » Academic Performance

peer influence

| English, Kiswabhili and Mother
"| Tongue Languages impediment

Figure 1: Above showing the conceptual frameworkhefstudy
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Conceptual Framework on the effects of Televissaracademic performance and social
behavior of pre-school children in Tiriki East Bwn, Hamisi District examines the
relationship between dependent variables; aggredshavior, academic performance, English
Kiswahili and Mother tongue languages, and the pedelent variable; television watching. We
also have intervening variables between televiswatching, the independent variable, and the
dependent variables. Intervening variables includégtr forms of mass media like the radio,
newspapers environment and peer influence. Intérgevariables in this study were countered
partly by using pre-school teachers and pre-schamnts to carry out the study. As a matter of

fact, the effects of television watching are bodisipve and negative in nature.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction
This chapter presents research methodology. It oeeypresearch design, population,

sampling and sample size, instruments of data ctalle validity, reliability of data collection

research instruments, procedure for data colle@mhdata analysis.

3.2 Research Design
The research design for this study was descrigiugey design. This type of research

depicts the state of affairs as it exists (Kotha€ip4). The researcher has no control over the
variables and can only report what has happenedhat is happening. The researcher attempts
to discover causes when they cannot control theias. According to Mugenda and Mugenda
(2003) descriptive research is a systematic catlecand analysis of data in order to answer
guestions concerning current status of a prograwmjeqt or activity. It is used to obtain data
useful in evaluating present practice and providoagis for decision (Shaughnessy, 2003).
According to Kerlinger (1976) descriptive surveysigm does not deal with the manipulation of
variables. The researcher therefore found deseeimurvey design suitable in determining the
effects of television on academic performance avmas behaviour to pre-school children in
Tiriki East Division, Hamisi District had alreadycaurred and therefore could not be

manipulated.

3.3 Population of the Study
Borg and Gall (1989) define population as all merslb# a real or hypothetical set of

people, events or objects to which an investigatishes to generalize the results of a research

study. In this study the target population consisté 4080 pre-school children aged between
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three and six years from the fifty one (51) preesith, 174 pre-school teachers and 3011 pre-

school parents in Tiriki East Division, Hamisi Dist of Western Province

3.4 Sampling and Sample size
A sample is a subject of the target population White researcher intends to generalize

the findings (Cohen and Marrison, 1994). In oradegét a representative sample for the study,
the researcher purposively sampled pre-school rem|dparents and teachers who watched
television. The researcher in collaboration witke-pchool teachers asked pre-school children
who watched television regularly four or more hodasly. From the pre-school children who

responded the researcher purposively sampled twbeoh from each pre-school, a boy and a
girl, for this study. Mugenda and Mugenda (2003} Btulusa (1999) suggest that for descriptive

studies, thirty (30) are the minimum to work wilfhe researcher selected 35 pre-schools out of
51 pre-schools in Tiriki East Division, Hamisi Dist for the study. This number was slightly

above the 30 cases required. Two boys and two\gete selected from each of the 35 sampled
pre-schools to make a total of 140. Also includetertwo parents from each pre-school to make
a total of 70 and two pre-school teachers from gaebschool to make a total of 70. That added

up the total number of respondents to 280.
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Table 1: Sample Design

Component Target Population Sample Size Percentag
Pre-school Children 4080 140 34
Pre-school teachers 174 70 40
Pre-school Parents 1400 70 28
Administrators 6 5 83

Table 1 showing the percentage of the target ptipnland the sample size.

3.5 Research Instruments
The researcher used two questionnaires, an intersébedule, an observation guide and focused

group discussions.

3.5.1 Questionnaires

Questionnaires were preferred in this study beeall the pre- school teachers and
parents who participated in the study were lieeend therefore capable of answering the
items adequately. Both closed-ended and opendenaiestions were used to gather information
from pre-school teachers. For the closed endediqussthe respondents were to provide “yes”,
“No”, “I Don’t Know” answers whereas with open enbdguestions, the respondents were free to
express their opinions. Specific questions were@as to their experiences of various forms of

programs widely watched on television, time sp&atching these programs and the possible

behavior or reactions displayed by children assalt®f watching these programs.

a) Questionnaire for pre-school teachers

e

The pre-school teachers questionnaire had two osesti Section A and Section B.

Section A had questions on gender, length of teaghnighest level of education and number of

pre-school pupils in their classrooms. The questi@quired ticking applicable answers.
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Section B: This section had both closed ended aed @nded questions. Open ended questions
required the pre-school teacher to give more in&diom on television watching and its effects
on academic performance and social behaviour osghneol children in Tiriki East Division,
Hamisi Distict
b) Questionnaire for Parents
The parents questionnaire had two sections; seétiand section B. Section A had questions on
gender, children enrolled at pre-school and higlee®ti of education. The parent was required to
tick the most appropriate answer.
Section B had seven items, these were questionisrehaired the parent to tick the answer
closed ended and open ended questions. The questiaght to establish the effects of watching
television on academic performance and social hebhawf pre-school children in Tiriki East
Division of Hamisi District.
3.5.2 Observation schedule

Observation schedule was a vital data collectiohas it enabled the researcher to obtain
first hand authentic information to some questiditge researcher was able to observe the social
behavior and pre-school children’s concentratioglass through their actions and reactions to
note if they reflected what they watched on telievis
3.5.3 Interview Guide

Given that pre-school children were not given goesiaires, trained research assistants
used interview guides to obtain information frone4school children on issues of television
watching. These interview schedules covered a rahgsues related to television watching like
children’s best programs, amount of time spent katg television, where pre-school children

watched television and who accompanied them whaltelng television.
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3.5.4 Focused Group Discussions (FGD)
Focused Group Discussions comprising provincial iathtnative leaders, (Assistant

Chief) local Assistant Education Officer (AEO), Dist Centre for Early Childhood Education
(DICECE) officers and community members were heladrroborate the information gathered
through questionnaires and interviews. FGD on tsiexr watching at location level provided the
opportunity for flexible and free flowing of informtion. The researcher was the moderator and
led the discussions on the topic on effects ofvisien on academic performance and social
behavior to pre-school children under study using tjuestions listed in appendix V. The
researcher liaised with the provincial administmatiparticularly the Assistant Chiefs in

organizing these discussion groups.

3.6 Validity of the Instruments
According to Mugenda and Mugenda (2003), validstyhie accuracy and meaningfulness

of inferences based on research results. It isiigy of the instrument to measure well what it
purports to measure. To test for content validityg researcher conducted a pilot study of the
guestionnaires, observation schedule and intervigide which were carried out in the
neighboring Nandi North Division. Nandi North Diios shares the same characteristics with
Tiriki East Division. The selection of the sampte piloting was based on assertion by Mulusa
(1999) that about 10 respondents which represetitedtarget population in all the major
respects be used. The feedback from the reseaschgpervisors was used to improve on the

quality of the items before being used during datéection.

3.7 Reliability of the Instruments
Mugenda and Mugenda (2003) define reliabilisyaameasure of the degree to which a

research yields consistent results after repedtels. Kothari, (2004) and Kerlinger, (1976)
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observe that for research data to be reliablenust have the ability to consistently field
the same results when repeated measurememtstaleen under the same conditions to test
reliability of the instruments. In cases where ithigability was low, correction and modification
was done. This supported the view by Best and Kih889) who stressed that the longer a test
is, the more internal consistency it has. Additlomest items were included to capture
information that could have been left out. Thiswged that the instruments were comprehensive
and detailed enough to collect the requisite inftton. The researcher sought experts who used

spearman — Brown formular to correct internal irgistency. The formular is stated as;

3.8 Procedure for Data Collection
The researcher obtained a research permit, fromMhmmestry of Higher Education

headquarters. The researcher then reported to isteicD Commissioner (DC), Hamisi and

District Education Officer (DEO), Hamisi, giving@&aa copy of the research permit and a copy
of letter of research authorization before embaylon his research. With the help of trained
research assistants in data collection the reseaxtsited sampled schools, introduced himself
with the letter to respondents, administered thestjannaires and conducted interviews as
observations were made simultaneously. The quewstiom was distributed to pre-school

teachers then collected after two days. The reBeattad made arrangements earlier with the

head teachers to administer and interview twemga of pre-school children which he did.

3.9 Data Analysis.
The statistical package for the social sciencesS&MRrogram was used as a tool for

processing and analyzing data. SPSS package wasrchs the most applied statistical package

in social sciences and because it offers the pdiis® of wide range of statistical analysis of
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variance. The data obtained from the instrument® \sabjected to various statistical analysis.

Data were analyzed using frequencies and percentage

The researcher used descriptive statistics to @sceaelationships between television watching

of pre-school children to academic achievement smalal behaviour. Data analyzed in this

study helped in answering the research questions
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CHAPTER FOUR
FINDINGS AND DISCUSSIONS

4.1 Introduction
This chapter presents and analyses data from rdspt® It also interprets findings of

the survey. Data obtained using the tools were figdri coded, tallied and thereafter
guantitatively and qualitatively analyzed. Both qmnents complemented each other. One
hundred and thirty three duly filled questionnaivesre returned. The study was done with the
view of identifying the effects of television watoj on academic performance and social
behavior of pre-school children in Tiriki East D¥ion Hamisi District. It also solicited
information on impediment of language as a restikvatching television. The data obtained

from the respondents was analyzed as presented.belo

4.2 Analysis of Data from the Questionnaires
Two questionnaires were used for the study. Trs¢ fjuestionnaire was for pre-school teachers.

It solicited information on teachers experienced ahservation with pre-school children based
on television watching and its effects on acadgreréormance and social behaviour.

The second questionnaire was administered to madéngre-school children. The questionnaire
elicited information on pre-school children’s taken watching behaviours and learning

activities at home including working out their honek.

4.2.1 Pre-school teachers questionnaire on childrentelevision watching and academic
performance and social behaviour

The questionnaire were administered to 70 pre-dcteazhers in 35 pre-schools. The
pre-schools were spread in the entire Tiriki Eastidibn, Hamisi District. A total of 68

guestionnaire out of 70 were collected back andyaed.

Using the questionnaire, the researcher solicitdédrination on the background of the
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pre-school teachers based on their training quatibns, teaching experiences and gender. The
guestionnaire also sought information on acadenmecfopmance of pre-school children
observable social behaviour and impendent to EmgKsswahili and Mother tongue languages

development.

On training and qualification of the pre-schooldeears 41, (60%) pre-school teachers out
of 68 were trained at certificate in Early Childkdobevelopment Education (ECDE) and above.
It was noted that 27 which is 40% of the pre-schieathers were either untrained or undergoing
training. This showed that a majority of the teashiead enough skills and knowledge of the

content of the questionnaire.

Most pre-school teachers, 67 (99%) out of 68 haehahing experience of less than 10

years and only 1 (1%) had continuously taught forarthan 10 years.

On gender, 66 (97%) were female while 2 (3%) wewmdenpre-school teachers. The
researcher noted that 65 (96%) of the pre-scha@ehters indicated that their classes were large,
that is, had more than 30 pre-school children jesscwhile 3 (4%) reported that they had less

than 30 pre-school children per class.
4.2.2. Academic performance of pre-school childrecompared to term one

Pre-school teachers compared present academarparice of pre-school children with
their continuous assessment records and pupilsrtreods. Of this, 43 representing 63%
reported that pupils had improved in academic peré&mce compared to the previous two terms.
The researcher noted that 25 (37%) had droppedfointe 63% of the 25 pre-school teachers
representing 58% indicated that it was due to tsiew watching while 18 pre-school teachers

representing 42% of 43 indicated that improvemes$ wue to enhanced teaching methods and
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peer tutoring apart from television watching.

Table 2: Response on Pre-school children’s acadesrachievement

Category Frequency Percentage
Improved 43 63
Dropped 25 37

Totals 68 100%

Table 2 represents academic achievement over &veops two terms work

From the pre-school teachers continuous assessewnrtls, report cards and pre-school
children’s daily diary, the researcher noted that(83%) improved in academic performance
compared to 25 (37%). Of this 63%, (25) responsgsesenting 58% indicated that the pre-
school children improved due to television watchikighile 18 responses representing 42%

improvement was due to enhanced teaching methatipesar tutoring.
4.2.3 Change in social behaviour- aggression

Pre-school teachers compared the character tifaiteio learners. The reseracher noted that 49
pupils representing 72% were reported of display@ygressive behaviour while 19 pupils

representing 28% were reported not to be displgiggressive. Of the 49 representing 72%, 44
which is 90% of pre-school children diplsy aggres$ehaviour were indicated that it was due

to the influence of television watching.
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Table 3: Aggressive behaviour

Category Frequency Percentage
Aggressive behaviour 49 72

Not aggressive 19 28

Total 68 100

From Table 3 it was observed that most pre-schoikdiren displayed aggressive behaviour due
to the influence of television watching variousetesion programs. Notable programs watched
included cartoons, WWF wrestling, and Texas Rangsishown elsewhere in table 15.
4.2.4 Television influence on English, Kiswabhili ath Mother Tongue

Of the 68 pre-school teachers, 39 representing Bd%d television influenced pre-
school children’s language development of Englisiswahili and Mother Tongue while 29
(43%) noted there was no television influence.@f39, 31 (79%) pre-school teachers indicated
that it was due to direct influence from Televisigatching.

Table 4: Influence of television on English, Kiswaiti and Mother Tongue

Category Frequency Percentage
Influence on language 39 57

No influence on language 29 43

Totals 68 100

The table above shows that television had an inflaeon language. The influence was mainly
on vocabulary pronunciation of words using Ameri€arglish as in American movies, Nigerian
accent as in Afrosinema and sheng as used in Kelogaih programs like Vioja Mahakamani

and Tabhidi High. Of the 39 (57%), 29 which is 74%@36 indicated that the influence was from
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television while 10 which is 26% of 39 indicatedthhe influence was from elsewhere like

radio, Newspapers and popular music (songs).

4.3 Parents questionnaires on effect of televisioan academic performance and social
behaviour

The researcher administered this questionnaireatents. The researcher noted that 65
parents representing 93% out of 70 parents respotaléhe questionnaire. Of these, 5 parents
representing 7% of 70 did not respond. This cov&®gre-schools spread in the entire Tiriki
East Division, Hamisi District. Using the questiaime the researcher solicited information on
sex, number of children in pre-school and highegtll of education of the parents.

On gender, 55 (85%) of 65 parents were female whie(15%) were male. The
researcher noted that 64 (98%) had 1 or 2 pre-$cihddren while 1 (2%) parent had 3 children
in pre-school. Of those parents who participatethan study 40 (62%) had KCPE and KCSE
qualification. A further 16 (25%) had Diploma qu@ations while 9 (14%) had Bachelors

degrees. None had post graduate qualifications.

Table 5: Level of parents Education

Education trained Frequency Percentage
KCPE/KCSE 40 62
Diplomas 16 25
Bachelors Degree 9 14

Post graduate 0 0

Total 65 100
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Table 5 above shows that 100% of parents who paated in this study were literate and

therefore capable of giving credible answers tatdras of the questionnaire.

4.3.1 Television watching habits by pre-school cliten

The researcher noted that 28 (43%) of parents atelicthey had no problems with their
pre-school children’s television watching habitsh€& 37 (57%) indicated they had issues with
them like time wasting. Of those who had no proldesith their children watching television,
25 (89%) of 28 said television entertained the&-pchool children and that it kept them in the

homesteads busy. The remaining 3 (11%) of 28 didespond to the item.

Table 6: Television watching habits of pre-schoolhsldren

Category Frequency Percentage
Yes 28 43

No 37 57

Total 65 100

The table above shows that most parents 37 (1¥¥)thiat television watching did not present
any problems to their children while 28 (43%) felpresented some problems.

4.3.2 Guidance to television programs

The respondents reported that they didn’'t give guee to television watching (45 which is
69%) while 20 (31%) watched television programshwiiteir pre-school children. The 31%
noted that their television sets were always lockedheir absence meaning their pre-school

children didn’'t have access to television on tl&in
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Table 7: Guidance to television watching

Category Frequency Percentage
Didn’t give guidance 45 69
Gave guidance 20 31
Total 65 100

Table 7 showing percentage of parents who didwé guidance and those also gave guidance to
their pre-school children

4.3.3 How pre-school children watch Television

The researcher noted that 2 (3%) of the respondadisated that their pre-school children
watched television 30 — 60 minutes, 12 (18%) watdhetween 1 — 3 hours 18 (28%) watched
for over 3 hours while 33 (51%) did not know forvhéong their pre-school children watched
television.

Table 8: Time pre-school children Spent watching Tlevision

Duration Frequency Percentage
30 minutes — 1 hour 3 3

1 -3 hours 12 18

Over 3 hours 18 28

Don’t know 32 51

Total 65 100

From the table above, it could be observed thahtble number of those who did not know for

how long their pre-school children watched telemscouldn’t estimate the time factor. They

32



were either too busy or were ignorant. However 288tcated that children spent over 3 hours
daily watching different television programs.

4.3.4 Completion of homework

Respondents (parents) noted that most pupils di¢eraplete their homework on time. A great
number of parents, 35 (54%), noted pupils did mobglete their homework 30 (46%) indicated
their children completed their homework. Of the(88%) who said pre-school children did not
complete their work, 22 (63%) noted that their pchool children didn’'t complete it due to
television watching while 13 (37%) indicated otlieasons not related to television watching
like participating in household chores and beirgpayful.

Table 9: Completed Homework

Category Frequency Percentage
Yes 35 54

No 30 46

Total 65 100

Table 8 shows that 35 (54%) of pre-school paresfsonted that their pre-school children
completed homework given to them at pre-school. él@w 30 (46%) stated that they did not

complete their homework.

4.3.5 Television watching habits

The researcher noted that information was soliciteth the parents in television watching
habits of pre-school children, 30 (46%) parentsl saey were worried about their children’s
television watching habits as they could model witdke stealing, abusive behaviour and

idleness. However 22 (34%) were not worried whiBe (20%) did not know what to expect.
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This showed that most parents had embraced tedevischnology though, of course, a majority

30 (46%) were actually worried as stated above.

4.3.6 Discussing Television watching with pre-schbteachers

The researcher found that 40 (62%) parents disdubksé children’s television watching habits,
the remaining 25 (38%) had not discussed televisiatching habits with their pre-school
teachers. This item clearly showed the concernnpgriead on pre-school children’s television
watching habits.

Table 10: Discussed programs with pre-school teactse

Category Frequency Percentage
Yes 40 62

No 25 38

Total 65 100

The table above shows that 40 (62%) of parentsated that they watched television with their
pre-school children while 25 (38%) indicated thagyt did not watch all programs with their
children.

4.3.7 What the pre-school children exhibit as a redt of television watching

Parents in parents questionnaire, were given aniple to answer this item. They had both
closed questions where they were required to gies/No answer and an open question

requiring an explanation. The results were as shawine table below
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Table 11: Pre-school children exhibiting poor acadaic performance

Category Frequency Percentage
Yes 30 40

No 35 60

Total 65 100

The table above shows that 35 (60%) of parentsdimegrved that their children’s academic
performance had improved while 30 (40%) indicateddamic performance dropped. Of the
60%, 30 (86%) indicated that this was due to tslew watching by their pre-school children
while 15 (14%) noted that their poor performance wae to absenteeism of pre-school teachers
from pre-school, pre-school children’s playfulnessl poor teaching methods.

4.3.8 Display Aggressive Behaviour by Pre-school itdiren

The respondents noted that many pre-school childigriayed of this aggressive behaviour. Of
this, 49 (75%) indicated that various forms likghting, kicking, slapping others and verbal
aggression like abuse were rampant. However of 40is(82%) attributed it to television
watching while 9 (8%) attributed it to other factolike the environment and peer group
influence. The remaining 16 (25%) of the responsigplarents) noted that their pre-school

children were not aggressive.

Table 12: Aggressive behaviour by pre-school chil@n

Category Frequency Percentage
Yes 49 75

No 16 25

Total 65 100
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The table above shows that 49 (75%) of pre-schioitdren displayed aggressive behaviourwhile
16 (25%) did not. The aggressive behaviuor disglay@as mainly exhibited on the non-pre-

school going children who were left at home.

4.3.9 Language Impediment

The researcher sought to establish whether regptmdnoticed any impediment in the

development of language. The result is as in thieta

Table 13: Impediment to English, Kiswahili and Mother tongue development

Category Frequency Percentage
Yes 42 65

No 23 35

Total 65 100

Table 12 shows that 42 (65%) parents noted thavitebn impeded English, Kiswahili and
Mother Tongue languages development while 23 (36%oparents indicated that it did not
impede language development. Of the 42 (65%), &%}9actually believed that television
watching impeded the development of English, Kisladnd Mother Tongue languages while 2

(5%) attributed this to other factors like peerups influence, environment and radio.
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4.4 Analysis of Data from Home Observation Guide

The observation guide formed the basis of analbich was used by trained research
assistants. Information through home visits of ggkeol children and their daily television
watching habits was recorded as observed. The \adig®r identified the types of programs pre-
school children liked watching. However in morertHaalf of the homes visited, that is, thirty
six, children were not watching television as thearents had made cupboard-like structures,
boxes and television cabinets where the televiseia had been locked. The pre-school children
did not have access to them as noted in parenigigaoeaire 4.3.2. In 21 homes visited children
had unlimited access to television watching whileone home a DVD machine had been

connected to it.

The home observation schedules established thascpiaol children had access to
television which made them forget to do their homdwgiven to them at pre-school. The
schedule also established that pre-school chiltieeh access to cartoons, wrestling programs,
aggressive movies and that they aped some of tlmaenainly aggressive ones.

The researcher noted that language items in mosteotelevision programs watched
were far above the level of pre-school children deemesponsible for the impediments in

language development as asserted by Healy (1995).

4.4.1 Analysis of Data from the interview guide fopre-school children

The interview guide was used for this study ondfiects of television on academic performance

and social behaviour of pre-school children inKiikast Division, Hamisi District
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4.4.2 Penetration of television in Tiriki East Divsion Hamisi District

The researcher sought to establish penetratioale¥ision in Tiriki East Divison. Using
the Interview Guide, pre-school children were astedhdicate where they watched television.
The results were as shown in the table below.

Table 14: Penetration of television in Tiriki EastDivision

ltem Frequency Percentage
Home 80 57

School 13 9

Neighbors house 10 7

Public entertainment 30 22

Others 7 5

Total 140 100

Table 14 that the researcher found that televikiath penetrated most homes where 80
(57%) pre-school children watched it. This wasdakd by public entertainment places like
hotels, 30 (22%), 13 (9%) in their schools and %)t other places like barber shops, open air

markets and in public service vehicles like in lzuse

4.4.3 Time pre-school children watched television

The researcher using the interview guide sougkstablish what time of day pre-school

children watched television programs. The resuisavas shown below
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Table 15: Time pre-school children watched televien

Time Frequency Percentage
Early morning 1 1

Mid afternoon 22 16
Afternoon 77 55
Evening 35 25

Late evening 5 3

Others 0 0

Total 140 100

The table above shows that 77 (55%) of pre-schbibdren interviewed watched Television in
the afternoons. This was the time they were sugptisbe doing their homework and other pre-

school work. Other 35 (25%) of pre-school childvestched television in the evening, a further

22 (16%) mid-afternoon and 5 (3%) in the late engni

4.4.4 Television programs pre-school children prefeed watching

Pre-school children using Interview Guide were dske mention the programs they liked

watching. The results were as shown in the tall@be

39




Table 16: Television programs pre-school children igferred watching

Program Frequency Percentage
WWEFE wrestling 51 36
Cartoons 26 19

Action movies 12 9

Football 38 27
Afrosinema 10 7

Others 3 2

Total 140 100

Table 16 shows television programs pre-school ofnldpreferred watching most. From the
table, 51 (36%) preferred watching WWF wrestling, (27%) football, 26 (19%) cartoons, 10
(7%) Afrosinema, 12 (9%) Action movies while 3 (2¢©nerally watched other programs. This
shows that wrestling was the most popular hencertthigence of their aggressive behaviour
depicted from WWF Wrestling stars though there ahgays a warning never to try certain

wrestling moves at home. This warming was ofteroigd.

4.4.5 Television watching as a top priority
Pre-school children using the interview guide wesked by the researcher whether they
remembered what they had watched on televisiorpteeious day and weekend. The results

were as shown below.
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Table 17: Television watching as a top priority

Response to item Frequency Percentage
Yes 138 99

No 2 1

Total 140 100

Table 17 above shows television watching as a togrity. The results noted 138 (99%)
answered in the positive that they remember watchbdreas 2 (1%) said they did not
remember what they watched on television as atiopity. In fact they enjoyed playing the hide

and seek game with siblings.

4.4.6 Pre-school children’s reactions if denied wehing their favourite television programs
Pre-school children using the interview schedulesvesked by the researcher their reactions and
actions if they were denied watching their favauptograms.

Table 18: Pre-school children’s favourite programs

Response Frequency Percentage
Will be annoyed 22 16

Won't eat 82 58

Won’t go to school 12 9

Won't watch television again 10 7

Others 14 10

Total 140 100

Table 18 shows reactions of pre-schools childredeified watching their favourite television
programs.
Table 18 above shows that 82 (58%) pre-school inldvon’t eat, 22 (16%) would be annoyed.

This showed that pre-school children were so addi¢d television watching that they could
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react as indicated in the table if denied watchiregr favourite programs. Of these 9% said they
wouldn’t go to school the following day.
4.5 Focused Group Discussions (FGD)
Members who formed this group included
DICECE TRAINER 1
ASSISTANT CHIEF 1
AREA ASSISTANT
EDUCATION OFFICER 1
AREA COUNCILLOR 1

THE RESEARCHER 1

TOTAL 5

This group was used to solicite and collaboratermftion received from the questionnaires, the
observation guide and the interview schedule. & alao used to supplement information got by
gathering additional qualitative data about effetttelevision on academic performance and
social behaviour to pre-school children in Tirikadg Division, Hamisi District.

The focused discussion group met and tried to ansiveekey questions of this study. On pre-
school children display of aggressive behaviour ehedi from television the Assistant Chief who
is also a trained pre-school teacher concurred wiflormation received suing parents
guestionnaire that it was prevalent in Tiriki E&xtiision. The DICECE officer in table 11
present informed the discussion group that his éooicluded advisory and quality assurance
and standards in ECDE centers. Comparing pre-saiololren’s academic performance for the

last three terms was a gigantic task. However, #3sphool children which is 63% out of a
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majority of the purposively sampled pre-school dfgh showed some significant consistency
and improvement in academic performance. Howevawh&ch is 25% did not show any
improvement. This was also observed and discussetthe pre-school teacher’s continuous

assessment records and pre-school pupil’s repats ¢ar the previous two terms.

The focused group discussion was concerned ofntipediment television watching had on the
development of English, Kiswahili and Mother tondaeguages as solicited in pre-shool teacher
guestionnaires table 4, confirming assertion by [y1€&995) that watching by children of
programs aimed at a general or adult audience wraslated with poor language development in

pre-school.

4.6 Qualitative analysis

The researcher used qualitative component to ighdepth understanding of effects of
television on performance and social behavior efgmhool children. Age is an important factor
to people who can effectively guide pre-schooldreih on television watching. The researcher
established that majority of the respondents imseof parenting and teaching were relatively
young in age and hence would, as teachers or gam@iequately guide pre-school children on
good use of television and its programs.

The researcher established using data from pagmstionnaire that children from
families of low levels of education watched telémsprograms for longer hours at the expense
of their studies. Conversely, children from fansligith higher levels of education watched more
of educational and entertaining programs and had talevision watching habits controlled by

parental guidance. This was because their fairlfl vwducated parents were aware of
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implications of uncontrolled and unguided teleuwmsiwatching habits. However, the highly
educated parents, the researcher ntoed out, didgpsstd much time with their children. As a
matter of fact, children had been left in the cafehouse helps. Such parents were either
employed or business people who left their homey early and came back when their pre-
school children were either asleep or very tiredgend much time with them. A great deal of
complacency was noted on the side of parents winogated their parental responsibility of
guiding their pre-school children into responsildarners. Most of the children as solicited in
pre-school children’s interview guide, watched ¥&®n in the afternoons and evenings, the
times when their parents were not at home. In scases children were left to watch what their

elder brothers and sisters or house helps watched.

The researcher using the parents questionnairblistiad that most pre-school children
used in the study in Tiriki East Division neveddir completed their home work as expected by
their pre-school teachers. This was attributecetevision watching. Pre-school Children spent
most of their time on television watching at thepexse of their home work. The prime time of
doing homework, that is, between 3 pm and 5 pmtiwvadime they watched television. By the
time they remembered to do their home work, theyewexhausted partly due to addiction to
television watching for many hours as shown indablin pre-school questionnaire. In such
instances they rushed through their homework. Hoiokk is quite essential since it intensifies
what a pre-school child learnt.

Pre-school teachers expressed fears pre-schoohtpameirsed over their children’s
television watching habits. The researcher notethgupre-school children’s interview guide that

some pre-school children were so much addicteél&vision watching that missing a program
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would render them disturbed to the point that tthelynot eat meals or learn properly. Some pre-
school children displayed aggressive behavior thas associated with television watching.
During play time with their friends at school andnie, aggressive behavior was evident as
numerous complaints of harassment were received their play mates. Most parents, using the
parents questionnaire, complained of prevalenceaggressive behavior among pre-school
children.

Penetration of television in homes was anothereigkat came out of the findings. The
researcher soliciting data using the interview guas noted in Table 14found that most pre-
school children watched television and hence theyewncreasingly becoming a necessity in
homes, other entertainment and social places. Ths exposed children to uncontrolled
television watching habits. However the resear@dppreciated that television watching had a
good number of positive effects on academic peréorre and social behavior to pre-school
children. Television could bring fantasy and esz@ap It met a need for escaping real life
situation and entering a fantasy world full of wilthaginations. It allowed one to enter an
imaginary, whimsical world where one’s macho isated for and re-enforced.

The researcher, using the observation guide, rnbtdsome children watched up to forty
hours of television a week and sometimes more dwsamool holidays. An absorbing distraction
instead of playing with their peers outside, dolmgmework, household chores or religious
duties, children were glued to the box. Excitingl amteresting hobbies of pre-school children

like playing hide and seek which required time wigrered.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This section provides a summary of significant iing$ from the study. It gives a conclusion to

the findings and recommendations on effects ofvigilen watching by pre-school children in

Tiriki East Division, Hamisi District.

5.2 Summary of the Study
This research on “The effects of television on acaid performance and social behavior of pre-

school children in Tiriki East Division, Hamisi Digt” was to determine whether aggressive
behaviour among pre-school children was as a resut#levision watching. This research also
was to determine whether academic performancehiaraed by television watching among pre-
school children in Tiriki East Division, Hamisi Digt. This study also studied whether the
development of English, Kiswahili and Mother Tongaaguages are impeded by television
watching among pre-school children in Tiriki EaswiBion, Hamisi District. The study used

survey design with the population being purposivdigsen.

The results of this study have been discussedapteh four. Here is a summary of the findings
as they relate to the objectives. On the objedtvaetermine whether aggressive behaviour is as
a result of television watching among pre-schodbicén:
» It was found that pre-school children modeled tisiem programs aggressive behaviour.
A significant number of pre-school children likedcatehing programs like Wrestling,

cartoons and action movies that portrayed aggressimtent. This display of aggressive
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behaviour was significantly observed among pre-schhildren who exhibited them on

fellow pupils at pre-school and to their siblinggteeir homes.

On the objective of examining whether academidfgoerance is enhanced by television
watching among pre-school children in Tiriki EastiBion;

» It was found that television enhanced academimpadnce of pre-school children. From
teachers’ records and pupils report forms and pugaily diary most of the purposively
sampled students had actually improved in thessckcademic performance compared to
the previous two terms.

Lastly, on the objective of determining whether e@lepment of English, Kiswahili and Mother
Tongue languages were impeded by television wagcéinong pre-school children in Tiriki East
Division, Hamisi District:

» It was found that television influenced pronunaatof words in English, Kiswahili and
Mother Tongue languages. Pre-school pupils samplexhounced some words in
American English accent, Nigerian accents as welisaang sheng as observed and heard

on television.

5.3 Conclusion
Academic performance is the key thing for pre-sthments especially if it is enhanced. In

Tiriki East Division and by extension the whole RBbjic of Kenya, parents feel proud of their
high achieving pupils. Television which is now abha necessity has many other values to pre-
school children like entertainment, educative arfdrmative. Television can be used effectively
to enhance academic performance, if pre-schoddiidnlwatched educative programs tha tare to

their rightful level
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Nowadays pre-school children don’t spend much tih their parents. In this study it was
found that most sampled pupils spent many hourehirag television daily. This resulted in
them modeling aggressive behaviour as depictedmestelevision programs. Besides it was
observed that they practiced this with their peerschools as well as at their homes with their

siblings.

Language is essential for human communicatiors ttue to say that language has capacity for
growth. Television programs language content isr@sa for our pre-school pupils. Appropriate
pre-school children’s programs with the approprlateguage structures are encouraged for their

watching and more so with appropriate parental anuce.

5.4 Recommendations of the study
The following are the recommendations of the stumhsed mainly on findings. The

recommendations should be useful to pre-schooht¥aand pre-school parents.

This study recommends that;
* The Ministry of Education and relevant line minissr should be involved in vetting
appropriate television programs relevant for watghyy pre-school children.
» Pre-school teachers should take lead since theydspmst of the day times with pre-
school children than parents. They should operdgudis television related behaviour and

incidences like aggression with pre-school chiltsgrarents for their own benefit.

48



» The study recommends parents to, as much as psssiatch television with their pre-
school pupils while giving them necessary paregtatlance especially those television

programs that depict aggressive behaviour.

5.5 Recommendations for further research
* The report highlights the effects of television anademic performance and social

behaviour of pre-school children in Tiriki East Rimn, Hamisi District. Additional
research concerning other areas is recommended.

» Additional research is recommended for determinthg effects of television on
academic performance and social behaviour to greedchildren in private pre-schools
and academies since this study covered pre-schoplglic primary schools

* There is need for a specific study to bring to tithe effects of television on categories

such as urban pre-schools and rural pre-schools.
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Appendix I: Questionnaire for Pre-school Teachers

| would like to request you to fill in the questimaire and note that the information will be
needed for academic purposes and not any otheinfdrenation will be confidential

SECTION A
1) Indicate your gender:
Male () Female ()
2) How long have you been a pre-school teacher?
0-3 years () 4-6 years () 7-9 years () é8@rg and above
3) Indicate your highest level of education
Primary KCPE/CPE () Secondary KCSE/KCE ()ipl@ma in ECE ()
B.EDINnECE () Others ()
4) What is the total number of pre-school childiegour class?
Less than 10 () 10-20 () more than 30 ()
SECTION B
1) Do parents complain about pre-school childréglsvision watching habits?
Do not () sometimes () always ()
2) a) Do you have problems with pre-school childiae to television watching?
Yes () No () | Don’t Know) (

b) If “Yes’ does this affect their academic Perf@mae?...........ccooeeeiiriiiiiiiiiiiiiiiiieeeeeme e

c) Compared to the last two terms performance, toes it affect?..............ccccooeiiiiiiiiceeeeennnn.



3 a) Do we have problems with regard to aggredsaysaviour?
Yes () No ()

b) If yes, please write down the exact aggressalebiours due to television watching and the

Programs WalCNE. .. ... .c. ettt e e e e e et e e e e et et e e et e e e e aans

4 a) Of these children who frequently and regulaslgtch television does it affect their

development of English, Kiswahili and Mother Tongl&nguages?
Yes () No ()

b) If yes please briefly comment on the impedimarafd from which particular programs

5 a) In your opinion are these solely due to taiewvi watching?
Yes () No ()

b) Give other reasons for these behaviours

6 A) How can the problem mentioned above be handleelgards to television watching?

a) AcademiC aChiBVEIMENT. .. ... e e e e e e e e e e e

D) AQOresSSIVe DENAVIOUL ... ... ... e e e e e e

¢) English, Kiswahili and Mother Tongue impediments. .............cooiiiiiiiiiiii i e e



7) a) Basing on your Continuous Assessment Recaialy diary and last two terms’ report
cards did the pre-school children?

Improve Yes () No ()

b) If they improved in academic achievement wakué to television watching?

Yes () No ()

PlEASE SP I Y ..ttt e

c) If they dropped in academic achievement wasét th television watching

Yes () No ()

PlEASE S CI Y ..ttt e e



Appendix II: Questionnaire for Pre-school Parents

| would like to request you to fill in the questimaire and note that the information will be needed
for academic purposes and not any other. The irdbom you give will be confidential.
SECTION A
1. Indicate your gender:
Male () Female ()
2. How many of your children are enrolled at pre-sd¢foo
0-2() 3-5() 6-8 () 9 aaldove ()
3. Indicate your highest level of education

Certificate ( ) Diploma ( ) Bachelor's Degree ( Post Graduate ( ) others

(SPECITY) ..o

SECTION B
1) a) Do you have a problem with your child’s telesrsiwatching habits?
Yes () No () | Do Not Know ()

D) If yES Please SPECITY .. ..o

C) I NO PlEASE SPECITY ... ettt e e e e e e

2) a) Do you guide your children on which programsveich?

Yes () No ()

b) If yes do you give guidance to all programs Watt? ................coooviiiiiiiiiiiiiiec e,



3)

4)

5)

6)

7)

C) Any comment please SPECITY......o.i i

For how long does your child (children) watch tetean in a day?

30 minutes to 1 hour () 1-3 hours () over 3 hqyrsDo Not Know ()
a) Do your children complete their home work?

Yes() No() [IDon'tKnow ()

b) If no is it due to television watching?

Yes () No ()

a) Are you worried about your children’s televisiwwatching habits?
Yes () No () IDon't Know ()

b) If yes, please specify the WOrries. ... e,

Have you ever discussed with your children’s TELEMIN watching habit with their
pre-school teachers?
Yes () No () | Don’t Know ()

PlEASE SPECIIY ...t e e

Due to television watching does your child exhibit
a) Academic performance? Yes () No ()

If YES PlEASE SPECITY ... i e e

b) Aggressive behavior? Yes () No ()



If YES PlEASE SPECITY ... e e e e

c) English, Kiswahiliand mother tongue languagealiggment? Yes () No ()

If YES PlEASE SPECITY ... e e e

Vi



Appendix IlI: Home Visit Observation Schedule

The following observation schedule will be doneotigh home visit of pre-school children and their

daily television watching habits. These include:-

a) Time when children watch television
Early morning ()
Mid morning ()
Afternoon ()
Evening ()
Late evening ()

Others (specify)

b) Time spent watching television
20-30 min ()
30-1 hour ()
1:30-hour ()
2 hours-4 hour ()
3 hours-4 hour ()
More than 4 hours ()

C) Programs watched \liked children
Educative ()
Entertaining ()
Violent movies ()
Football ()
Religious ()

Vi



Appendix IV: Interview Guide for Pre-school Children
The following interview schedule will be administdrto pre-school children to find out other

television watching habits.
Good morning /good afternoon.

1. Where do you watch television?

i. Home ()
ii. School ()
iii. My neighbor’s house ()
iv. Public entertainment point. ()

A © 1 1= S (5] 0101137

2. At what time do you mostly prefer watching Tedgon?

a) Early morning ()
b) Mid afternoon ()
c) Afternoon ()
d) Evening ()
e) Late afternoon ()
f) Others ()

3. Mention two television programs that interest yoost
l.

4. What do you find interesting in the programs like?
a) Fighting IN programs........ccoueoiis i e e e e e e een
b) Language used..........ccvviiiiiiiii i,

C) ACHIONS. .. ettt e e e e

VIii



d) Educational............cccooiiiiiiiii
€) Others (SPeCifY)....cuuieiieii i e
7. Now that you are at school do you remember wbatwatched
il. Yesterday? Yes( )No( )
ii. Last weekend? Yes( )No( )

8. How would you feel if you were denied to watduybest program(s)?

a) | will be annoyed ()
b) Iwon't eat ()
c) | will not go to school ()

d) I will not watch any other program on television) (
€) Any other (SPECITY)....ouuieie i
9. Is there something / new knowledge gained l@vision watching?
. Yes( ) i No( )
If YES WAL IS 112,
10. Every day after school is television watchirtg@priority?

a) Yes () Pleasespecify ......ccoeviiiiiiiiiiiiniin.n.

b) No () Please SPeCifY .......cuiuiiei i e



Appendix V: Focused Group Dscussion (FGD)

1. Have you ever handled cases of pre-school @mldvolving television watching?
2. Do effects of television influence pre-schoaldien’s:
a. Aggressive behavior?
b. Academic performance?
c. Development of English, Kiswahili and MotA@ngue language?
3. What measures should be taken to improve téteviafluence to pre-school children on
a. Aggressive behavior?
b. Academic performance?

c. Development of English, Kiswahili and MatA@ngue?



Appendix IV: Research Permit
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Appendix VII: Authorization for Research
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Appendix VIII: Letter to Respondents
University of Nairobi,

Department of Educational
Communication and Technology,
P.O. Box 92,

Kikuyu.

May 2010

Dear Sir/Madam,

RE: RESEARCH ON THE EFFECTS OF TELEVISION ON PERFORMANCE AND

SOCIAL BEHAVIOR OF PRE-SCHOOL CHILDREN IN TIRIKI EA ST DIVISION,

HAMISI DISTRICT

I’'m a post graduate student at the University ofrda carrying out a research on the above

topic and | have sampled your school to help mengeessary data.

Information gathered will be used for academic psgyand not any other purpose. | am kindly

asking for your cooperation to allow me collecoimhation from your school.

Thanks for your cooperation.

Yours faithfully,

Ahinda A.A
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