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ABSTRACT. OF THE’ DISSERTATION .

The Relationship,Between Selected Sociolinguistic Varlables -

~and the Ability to Read English Among ‘Ugandan Chiidr'ep i

: by -
[N .
* . Ruth Moser Glick *
//\' Doctor of Philosophy in Bducat'ic‘ri‘ -

University of California, Los Angeles, 1969

. e .
Professor- Wendell . Jones, Chajrman

B The language polll;y in thevprimax:y sc‘hoo;suixy Ugapda
: %s to use oné of aix official vernacular 1angu‘nges, or
Engliash in speciai cases, as the sole medium of instruction
in the !ir:;t three years of school., English ie 1ntrcd.u;:ed
a;; a subject in the first yea:‘ and contfnues -us“? subject
' for seven years of Primary School. In Primary l;’hrithmetic
and Physical B&ucation are taught~to English, In Primary 5,
Science, Hiatory and Art are added to the list of subjects . -
taught in English, By the sixth year, 211 teaching is done
in English. ’

The official policy is not-an accurate reflection of
actual practice. The most serious obstacle to implementing
policy is the bi‘nck of teachers trained to teach English as a
~ subject in ;aarly primary clauien, or to teach other aubjccu,»,ﬁ

in English in the upper primary classes, The linguistic’

"



diversity. of the country, where almost 50% of the peaple
do not speak-'one of the official school languages, means
that :pui:na' often must learn ; ;xfew) vernacular language. at
the same time as they are' 1@5&&:\9 Engﬁs.h. Prequently,

- -schoola. w{th }i:nguia_tically heterogeneous populations have
‘beg‘_un'tu uge English as the medium of inéttucuén as ear’iy
as possiﬁe to*overcome this difficulty. . 'I‘hg -lack of books
and mate!:'i.ala in bcth‘Engllsh and vernaculdr languages,
and’ the wlde age ra.nqé of children in eachxflas.s_ are among
other factors vhich contribute to the wide range of teach-
ing practices which can be cbserved.

-This study examines the effects of specific.differ-
.ences in lanquage teaching practices in the Primary Schéols
on raadinq achievement of Primary 7 pupils in English and
one ot the official vernacular languages, and assesses the
effect of a number of sociolinguistlic vagiables on an in-

fllvidual's success in reading English. &

A reading te.st in English and the official vernacular
language of the district was administered to 1,560 Primary
7 pupils in 49 schools in 20 rural settlements ix’x 11 ad—‘
ministrative districts og Uganda, and 9 schools in Kampala.
Each pupil was ql‘“ given a questionnaire which asked for
age, sex, schools attended, language of instructicn in
Primary 1, class in which English was introduced as a
:ubject, his firat language, father's occupation and his

own plans after he finished Primary School. Data were also

xi



cqilecteq mnv. hers ‘and’héadm “Fegaraing total
- years nyzntei{chi;xg experience and ‘the years posted: to this
particular: school, the Grade ru.ni.stry Certificate held, and
- whither special training in Enqlish had been taken as an
. in sex:vica ourse, B ~ » . ‘
Tvo ssparate analyses of’ the data were. done.. For ghe"'
individual pupih!, a multiple and pa;tial regression anal-
* ysis showed the most significant facﬁgr t$ hs'whechgr the
pupll lived in Kampaln‘;r a rutai area. Children in Kampala ,
acored signi.,ﬂcantly‘ ;bcve the mean for the country as a )
w’hoie..“ The class in which English was introduced showed
only small differences in-Primary 1, 2 and 3; but children
Qha started Engliih in Primary 4 were xignificantly‘belo&
the mean iﬁ their ability ;o read English, while those who
.leaxnéd English at home%uuxe significantly above the meh‘.
-A multiple regression analysis of the data for- the schoola
ahowad that three factors :elating to teacher tra;Jing and ¥
experience accounted for most o!_ the variation in :uchieva—
. ment among schools. These three factors were Grade lu.nuiry
Certificate, the years in this particular ucht;ol and whether )

teachers had had a course in teaching'English.

e



. CHAPTER I. P
. il - - : T
I - SIGNIPICANCE OF THE PROBLEM °

A Worid Persg;:t.{ve : et o ] .
The develqpmané of rapid g.lo.bal comuni'cnt_i.on,'_ the spread
- : of acientific tachnology, and the rise of'n‘adonalism have
b;ou_ght into sharp focus pmb_lsms'ghich have plagued us for [
countlgss ages.. But, .‘alt.houqh- the problems ‘are'-not. new,
e . there is a sense of urgéncy ir the demand that solutions

* muat be .found immediately.

, . One of these problems is comunlcaudn it.se}f. 'Naf_itm—
u_l gox}emménts, eager for rapid development, have ;:ome to
censider literacy and education, both inxportmijaceta of
-communication, as necessary conconmitants of progress and ~
development., And in order for national govemm‘ex{is*m’f
“ deal with thase problems in multilingual societies, such as
Uganda, they find they m‘ust cope with the difficulties of
B3 t}yinq to formulate and-implemant language policy decisions.
In the developed countries, national languages evolved
slowly as a part of the total development of national cul- .
tures. In the newly -independent countries, precipitated
~almoat overnight toward a sense of national identity, there

is not time for this same avolutionary procesa to work.
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Naticnal ‘language questions arxe being resclved by a deci-
‘sion vn‘x‘a)d.ng ;;tbceé's; The question ié‘ whé will make thess
decisions- and on what bnsis win ithey be made. ‘And then|

* once ‘made, how will they bu implemented.

Bwen (in-Ramos, 1967} In tha introduction to the mcno-.

grap on the"

"nann ‘and imnl . tat.inn of language
policy saysy 'Oftan the soluﬂ.on tu a new natinn 8 needs
inecludes some iom of_~mu1:111ngua1ism for ‘a's.,lglrlxificanc
portion of the population.. This inevitably involves the
education system, since the schoolsg must hglp not only in
the development of naave vem;cula:a, but also in teaching

. second languages.”™ The ‘schools then biaoome' the focal point-

" for this review. v

.In‘ordex to assess the present situation in Uganda,
it is hdvls;:ble first to examine some of the problems in a
wider context.

The problem,of bilingualism in education is by no
means restricted to Uganda., I fact, virtually évery country
has hano cope with this problen in varying forms and in
differing degrees at some perlod of ita history. The choice
ofa solution is_ in some- measzure related to the total situa-
tion in which the problem arises.

Lowis {1965) says that tho causes or conditions for
bfunguauam nié go complex that a qeneral_ description of

~bilingualiem is unsatisfactory. He offers the following,

syntenm of classifying these situations to “"help asseas the

S



relevance of the experience of one bilingual countzy for
arother: - )

1. Where there is a dialect and received form of a
) language. -~
2. twhere there is a small isolated group wit.hin a
& .' B ’ -national ‘boundary and a majority language is
. . spoken by the rest of the population. K
’ 3.' wWhere there is an un:aco:dad lnnguage {or multl—
’ plicity of languages) and a major lamguage is
" chaosen (either wkan within r.he country or
one denbe:ately chosen ox imposad fx:cm outside) .
4. Where there are two major recorded languages and
a knowledge of both _ia politically deasirable. 4

Although all of these situations have certain common
features, ﬂxe;:e are d!:fferencee which mn}lar many of the
possible sciuﬂ.ons useless from one context to another.
Therefore, rather than attempting to cover all-of the ‘work
on billngpaligm in education, this review covers material
which relates to Lewis'l third category, where tje languages
P ' of oral communitation are not considared adeq\::te for the

purposes of modern political .development and a 'major lan-
guage is imposed !or. official use. Even within this sipgle
category there are wide diffarences.

Most of th&cauntriea that fall within this category
have (1) become politically independant after World war 1
and {2) have bean faced with urgent problems arising from

a multiplicity of languages within thelyr borders.

One of the earliest documents to deal with the prob~
lems of nultilingualisnm in aducation was published by UNESCO
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(1953). The publication was a survey of international

conditions with specific-examples drawn from several coun-
tries-that -had already begun to implement pzcgram.s designed
v o
to solve the major problems. It-included, in addition, a
report of -the UNESLCO meeting of specialists in 1951 which
sat out a number of recommendations which.have since been.
used ap’ axioms-that underlie many orfb the programs initiated
after the docunment was published. Perhaps*the most far-
reaching of all of its xt}un}ena was the one:’ "We take it
as axiomatic that the best medium for teaching is in his
{the "chi1d's) mother ftongus.”  .Thid principle is the basis
for many nutioqal programs in education. ’

The ccm;it"ee based its recommendations on'what i€
felt we:é sound paychological and pedagogical principles,
thuliqh not on any amplrical evidence. Bull (1955) taka’s
exception to the racommendations on the following grounds:

The committee rather obviously, st:ong,Ly_’ believes
. that what 12 best for the child paychologically and
- pedagogically should be the prime point of departure
in planning for universal education. This proposition
appears, however, to be somewhat unrealistic. Wwhat is
best for the child paychologically and pedagogically
may not be best for the adult socially, economically
or politically and, what is even more significant,
. what is best for both the child and the adult may not
M ~  be best or even possible for tie society. . . .
Most of the language policy decisions seem to be in
the nature of a compromise between these two positions--
what is sound pedagogically and what is ecciomically and
~politically desirabla. ) .

A single national language is sean by most developing
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couritries as a vital factor in national un.ificutian" (Jacobs
- 1966 O'ﬁdgan 1962; Ramos 196_7; Kehoe 1964; Kharma 1967;
BI11 1961; Das Gupty 1966) and, the implicit belief {n this
assumption has led to the establishment of educational poli-
‘cles. designed to“d;nplement dacisions to adopt a national
l.anguage in s‘uch countries: as- India, Indonasi&, the Philip-
pines, Bthio;'fiu, Tanzania and a sche'g! c’f;ht::ra.r As. pre-
vicusly noted, thie national language may be one which is
an indigenous lang\u;ge to the country, or 1t hay be one
which is external, such as ?renc.h“or English. ¢
There are four alternative approaches to implementing
this sort of policy decision in the primarxy school:-
1. a1l t&achinq in the National Language from ck‘mﬂ
baginning of Primary School. This has been attempted 'in
p#ts of Kenya (O‘Huéan 1962; Prator 1965), Tanzania
(Nyerare 1967), the Arabic countries (UNESCO 1953),-the
. formar French colonies in Africa (Scanlon- 1964}, and Israel
(Lawis 1965). '
2. Beginning in the Vernacular Language with the
awitch to the national imquaga somawhere duzix;q the middl-e
primary years. This is the policy.in Indla (UNESCO 1953},
the Phllippines‘“‘nqvia 1967), Malayaia (Ramoa 1967) and
Uganda (Uganda Government 1963).
3. All teaching in the Vernacular Languages with the
- National Language taught as a- geparate school subject. o

o

v
This policy i3 losa common in newly independent countries



hut is widely used in the USSR (Serdychenke, in Lewis 1965)

" end Switzerldnd (bewls 1965).  Actually, in Switzerlina
’»:he'za' aza thiee official languages, but the‘ child is taught
€ 3 in nls'own ﬂis\:"l_anguage' and learns ona of the other of-
. ‘ .. ficial languages =s.a m:!‘\ool subject. It is a pattern, which~
T : wag also very common in ‘the Br.ltish colonles pr!.or to inde-
: pendnnce (sauex: 1943) . ) LT

4. Bilinguu]. inatmctlnn 1 - 'mis yach

g .
4 is in very limited use, the major reported case. beinq in "~
50ut.h Africa (Malherbe in Lawis 1965) ; and a few experi- Lt
mntal. pmg:ams {Gaarder 1967) N In South .\f;ica, dual-
, medium instruction takes several forms; (a) where some sub-.
* jects are taught using Afrikaana and others th}éhgh Eng‘lish
and (b} where both medlu are used nltematlvaly. This .
situation is feasible only when teachers are funy bi-
lingnal.
Most of t.he'developing countries fall into‘éategpry 1
or 2 and it is of some 1ntar§ac to examine these. two ap-
pr‘.‘oaches in mora detail. Daaling first with (the group of
countries wl;ich have chosen to use ;.he national langungé
C % ag-the medium of instruction from the beginning of primary
nc‘l{ool, it ia'ﬁkt of all apparent that the individual
countries share many of their linguistic problems with
countries which' have chosen the second option. It is therse-
~fore not a choice that can reasonably be ascribsd to the . ;A

!mguagu‘aituation, per se, which exiats in the country,



but rather to a variety of other in the envi

|- ==political anq'uocial--that contribute to policy decisioms.
ﬁéor and Hutasolt (1965) report thabin Ke;nya the

decision to introduca English as thn; languaga of inst_zuc—r

; tion from Primnd I ‘yns originally made ‘as 2 means of solv-

*-ing t.he problem ot linguistic" divers!.ty in a small segment
of the comunity, the Asian population 1n Nalxobi. There

' ars several Asian languages spoken in Naimb!. including
Gujeratd, Punjﬁbi, Utdu_ and Hindd. Eff‘o:tu to c}\pose one
of ﬂueée languages a‘s the medium of instruction in the
separate Asian schools met with oppégiticn,, and it was de-
cided in 1957 that English was a logical eonprﬁmlsa asince
it did become the vlunguaqe of instruction in the: fourth year
of primnry' achool. The program was an immediate succass
for a number of vary significant reasons. In the ‘tirst
place thexe was a significant change in maethod of teaching.
Stgcond, thers vu a vast improvement in the quality and
quantity of mamzi:xl available.  Third, the teachers who
were involved in teaching this new way were we:11 trained,
spoke English well, and in addition were given daily help
in planning and impl ing the p ram. And finally, it

solved many pract,\t‘&l and political problems of the old
systan of giving instruction in-several Asian languages.

In 1961, an Adupt:gtiun of the course material was made
f:t the African schools, But when this program was intro-

duced in the African schools many of the same conditions

oFf
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cuelined above were not operaeinq. The training of ‘teach-
ers was a serious drawback to the program in: the African
Bchoola 1argely due to the speed of expansion and the fact
o . .f.hat the Afri.cun tenchexs were not as well txained- ‘o begin
’ PO w{g’th as their Asian counterparts. It was not as successful
- ; in s;leJ;ng pdutiui problems caused by the: mult{plicity of
’ African I.angu—ages, simply because »b§ éhuosint; Englisfn rather
than Swahiii an intense rivalry between two opposing groups
K was fanned. R . N C
The future of the program is sun apen to queaticn.

& B There are 'those who want to sdée !:he program continue and to

spread beyond the cities. There are others who favor a re-

* turn to initial instruction in the vernacular. " and a‘f.hi.rd

I X togce would substituta Swahili for English as the médl::m of
all instruction. 'rh;a 1ssue is as much political as it is
linguistic and may certainly be influenced by the muult;

. of the recent peliz.y decision in neighboring Tahzania to
use Swahili both as the national language and the language
of instruction in the schools. .

Tanzania shares a part of her colonial history with

-4 Kenya, but while British policy has been to use the

vernacular lanquea in both countries, the policy in
Tanganyika (now Tanzania) turned out in practice to be a
much wider use of Swahili throughout the country than any

other languaga. The probable: reason for the wider use of
v

Swahili in Tanganyika was that this was the language



favored, and in fact promoted, while the country was still
".”tinder Gérman rule.. After Lndependence,éxenya decided in

favor of Exigﬂ.sh as the national lang a p

4Sw;h111 as the :;Zﬂqial language in 1967. Swahili is’-the |
firat language ‘of only 2 smal.i number at‘ people living on

: the cgast:of Eunt Africa. Neverthaleaa, it has been widaly
used as a lingga ‘franca and has an axtendiva lltsrature

) going back more than 300 years. It is related to the Bantu .
languages spoken by the majority of people in’ f.he country,
having the same structures and much of the same vocabu).uty.

Ta.nzania 8 dacision to adopt Swahlli is a part of a

t_,otaf social and »pputical philosophy formulated by Nyerxere
in 1967 which asserts that educatlion must prepare the th.i-
zan fqr the life hs can expect to lead. Since Primaxy Ed'u-
cation is terminal educ;n:ion for the majority of dﬂldran,
the achools must'provi:le a sound basic education for all
of the children wh? are fortunate enough to a:tendj EBag-

1ish is taught as a subject in the primary schools.and be-

comas the msdium of instruction 1n\t.he secondary schools

and university. It 15 hoped that one day educatlon in

Swahili will extend throughout the school system. f;‘

A thira exampk of the use of a national language RN

from the beginning of primary school is drawn from Israel.
Hebraw is the official language of the country. The most
ypusual feature of Hebrew, according to Blanc (1966) is the

fact that it is really no one's m/tfmz tongua. When the



1 1 was ‘adopted . for

use it was, in’a sense;’

‘ vevived ftom uta:ary and re‘ligious sources and-had then to

be taught ‘in’some standard form tc spenkers with many un-
i ‘related first’ languagea. oo X -
.. 'J.‘he schools arae one.of tha chiaf agenciea for teaching

S ; Hebrew to children of 1rm1.qram:5x tha Army is a second

agency for :euc.hing ‘the young adults. . Habraw is t:aught:
from the beginning of s_chool and all subjects “are taught
in Hebrew. ) ' ) S

The situation l:n Israel is roughly comparable to the

P . one ‘faéed by the Qnited‘st:ates aurix;; most periods 40! her

v history. The immigrant to the country is awaz“e before he

settles in the~c01;nt:y that the dnminant language ‘is aie-

a te:ent from his own, yet he accepts the fact that he win
probnhly have to learn this new language himself, and cer-
tainly that his children will learn this new language, The
difficulties are in some sense minimized by the fact that

- the. language is sp‘nken svazywh‘era in the outside environ-
ment and there is constant reinforcement as well as strong
motivation. In this case, the resultant ind.ividu;l bi-

L lingualism is largely a matter of personal choics. a

The second gz'sﬁp of countriea have chosen to he;t du-
cation in the vernacular language, making the switch to t:he\
national languuga at some later point in the system.

India became an independent republic in 1950. The

- constitution of the new republic provided that the ot!icialu
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language of the country would be ?ndl, apoken .by. about
hn’.éo: the populaeion of umost 00,000,000 people

'(UNESOO 1953) .. The constitution tur;hex providad that the

staee Leginlaturss adopt. e!.t.her Himu or -any cne or more of

the fnu:teen regional tongues for official huniness. At

. the same time,” English wag to continue as another official

1anqunge for tifteen years (\mf.i.l 1965) . But. in- 15&5 the

use n: English wns extended as an auxiuiary 1anguage in

the face of extensive rioting in many of the x\on-ilindi-

speaking areas, - :
.The policy in the schools is.to start the child's

" achooling in his mothe‘r tongue-whem ghis is different from

the regional ].hngunqes N {There ara conflii:tixgg_qfigﬁroe on

the uétual nunber of languages in India ranging from about
100.to over 800.) Thel child must also learn his-regional
language us‘ well as Hindi and English. This means, of
'cou:aa, that the child who speaks a language oNzr than his
‘regional language is saddled with the burden of leaaxning
three other languages in order to continue his scheounq
behond the first few years of primary school. -

Hill (1861) reports that before indapondenca most
‘chlldren who rac%'vod higher secondary and university\edn-
cation in India had started English at an early age “and
used English j}n all their lessons. As a result they cama _
to higher uccn'dary Wwith a good command of Bnglish. After

~independence, with .the move w’ward the use of regional- .

Ny .
N




.languaqes*, most children camé 6 higher sscond‘u:y with

| three yea:s or 1355 of Engunh, yet t.hey were zequimd to

read t'.he ‘same texts which an ea:liat qaneration read after

fe fimmio | Bi% years -of !‘.nglish. 'm.a _result, according to HilY 48 - - -

L “that they ‘afe, unable to *make.head or- tail of the books.*

Tl )ulayaia, Ramos {1967) roports that the education¥l
paucy with nnpecf. to langunqe 15 detined as education ~
with a Hnl.ayan focus through r_he use of tha four principul ‘

" languages: Hulay, En‘glish, Chinese and Tamil. .The basic \
tongue is Malay. English is compulaory. The child's pri-

o B /mty educaclcn is given in any “of t.hese four majcx' langquages

e N . ding to f.he P * choice of school. Aftar the

T « primary school, thn chief media of instruction’ and examina-

» g : tion are Malay and’ English.

Tha Malay vemaculu schools are largely faund in t.he
rural areas and do not go beyond the primary grades. The
basic course is four years, but a fifth and evanlixt.h have

- bean added in sor;a schools.

The Tamil schools are for the children pf \(orkexa in

the large estatss, and few of the pupils complete the full ’
- gix-year primary course. ‘

The Chineu'?chooll are found in the villages and
towns and a few of them have secondary déff_f"“"*’" Soma
Chinese schools-are state-opesratad, with English tezg\d as

N

.a subject. o \

The BEnglish schools are located only in the largear

<
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communitias. They are open to children of all races. They

- are. compléte from the elementary to the high schcol level

v'chi’nase and -rmn schools for.a total of four years begin-*

and serve as the charnels into institutions of higher
leatning. . -

English is atudi\ed as a second language in the Halay, g
Ve

ning with. the third grade. Malay is taught for the full’

‘slx-year course in the non-Malay schools. Thé policy is

to gradually convert Engiishmedium qovernmen_t‘prigaxy

achools 65 nad;nhl n;hoolu using the national language as .

the madium of instruction. But the present situation re-

veals gross inequalities of educational oppo:guﬁlty accord-

ing to geographic location apd first language. :
Two other countries which £all into this group will

be zed in h r detail. The Philippines

bacause of the extensive research in second l.anguage teach-
Lng which has been carried out, and Uganda becuuss\z";s

policy is central tn this atuay.

The Ugsanda Situation
Uganda‘s present language policy is deeply rooted in

ite early miuionuxv?:xlatory. Almost from the beginning of

miesionary activity In Uganda, the work of the missions was

at least in part educational., And mission j.unguaga policy

was closely tied to the fundamental aim of ntarao]\t—itn-\

ing which was to teach its converts to read the Bible and l‘Y
other church writings., Barly translations of the Bible
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‘wera'ﬂéna in Luganda; Lugbara, Ateso,:Lwo, and Runyoro/. -
Rutopro (two closely related dizlects) . Some of the missYoRs
‘miy have'\sed soma .Swahili, but efforts to introduce’Swahili -
at the administrative level vera never wholly successful and
there is some question as”to how.much Swahili was used in
e n'iiaéion' uchoais. It was used in certain arcas of ‘the coun=-< .
try where Baganda int_luence’wus not 'ét:p{xg, and it was used
'féx a short time in certain Teacher Training cailegss,
Tt was not until 1949, however, that there-was any
N specified position zeg-axdinq language use in education,
and this was stated in the. Colonial Office.Memorandum’
{African 1170). 'ﬂger birectors of Education in_dxe Bast
- Afzrican territories made the following recommendations:
1. That the main vernacular in each area should be
. tha sole medium of instruction throughout the .
primary range (I-IV) if it was sufficiently de-
veloped and widespread to justify the provision of
the necessary texthaoks.

2. That local vernaculars, spoken in small arg;L only,

. should be uged as the medium of instruction in the
. firat class in their areas, after which children
should be taught in one of the main vernaculars.

3. That, sinca for moat childron not mere than four
years' achooling was avallable, there was conaider-
able doubt about the advisability of introducing
.English as a subject below Grade V.

4. That it was"gasirable to intansify the teaching
of English in the sevanth year so as to make its

use as an effective medium of instn]iction possible
from the end of that class onwards./

™
The 1948 Education Report clearly states the lan\gﬁ?q\e\\
polécy for the schoola for the first time. “The language )
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policy ot tha Deputmenc with mgaxd to the \ma'of the

majnr vemaculax: has' remainsd’ the same, namely that six..
At:i._cun languagau are accepced as educational media in the

griinhiy‘school. ’ 'xﬁesg are Luganda, . Lunyoro  (sic)’, oo .

a2 isic) i Ata‘no,' Lughara',-Swahili.” ' This policy continued

‘until 1952 whan swahn& was no. longer mcog-nizad as a ver- :

X naculu in Ugandu schoo.\s with the sxception of schoola for

t.he police and their chudx:an.

A growing trend was to begin introducing’ Bnglish in
the: lqwet pximary classes, although t!xl_ere were people vwho
felt :th the major chstacle to éﬁs succesg of thia kind
of poli¢y was the lack of trained men and women who ‘uould.
tehch English. The de Bunsen Comnittee Report in 1953
stated that wklle it mcggnized the fact that it 15» best

. for a child to be taught in his mother tongue, a multi-

plicity of vernacular languages in a given area oftep meant
that although a chi.];d started school in a vernacula¥, that

1 was not rily his mother tongue. In-view

of this problpm, the report suggested the need for yxpetl—

mentation in the field of Englishdmod.j.\nz; instruction. ~
En 1957 a special center at Nakawa was started to ex-

periment with the use of-English as 2 medium of instruction

for the lower gradas in the schools in Kampal‘a“."‘mu\p'z_‘iject

. was undertaken with help. from the Center in Nairobi that \‘\

waa working on a similar p * %The 1960 on nupor:\&

calls thea experiment “a marked success.”
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At about this same time tha tiuEetetd Research Project
"Ln'the‘tggch};ié.cf English was in progress. This work was
concamed J:d:gély with the prob‘lemrgf ,changeovsr from
% vernacilar.to Engiish-madium instriiction in the pFimary
g _,st.:hools. The rationale _bahind the wcxk is sumud up in

B . ‘f.he follcwing extract from eha xaport by Peter wingazd a

(1958)

1t is useless to hope that merely by giving a daily
English lesson for a given number of years, we- can
ldren ly for the use of English as

the medium, and switch over completely when we think
they know enough English. In most parts of Uganda, —
children have little imoediate use out of school- for
- . the English they learn in school. One or even two
Qaily lessons of English do not in themselvas produce
a high degree .of skill-and command of the.language. -
The only way to acquire such skill is by actually “

= beginning to use tha English language for somé real
- purpoge.

The cumnonycnlth Conference on the Teaching of English’

as a d Language hald at Mak Univeraity College,
.vganda in 1961, added its recommendations to the evggllng
. policy of taaching Eﬂglish as early as possible. The recom-

nmendations of the foreh were i ded as quidnlinen

for all of the Cormonwealth countries, not only Ugmda.

The :eport notes the many problens involved in 1mp1amsnt1ng
¢ an Enqliﬂh language @chinq policy but nd:nwledges the

growing trend that where a decision has been reached to use

English as the madium of instruction, “the aa:liur\(t.he

.,

language is introduced] the bettar. \

“ The influence of this documant as wall as tho results Y\
L
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|- of the Nuffield xdseéfcﬁ project can be seen in the Castle

'mport (1953) whem the” recommendations o! this committee

"brinqs us‘ t:a ths pmsanc ataga of the 1anquagu policy 1n

Uganda. Taken in hiatorical pe:specttve, there is not.hing'

fong: The -

ccmmittee expands t.he 'humber of verhacuiat lmguages to "
' s8ix, udding Runyankote/kuktgn o the pzevioua five: . T

- Akarin\ojcng/&tenu, I.uqu.nda, wo, Lugbua, and Runyoro/

Rutooro. But all of thase languages with the_ex;epticn of
the sixth one were the ones used by the nisalon sc‘:hools.
from the time Bible crmsladons wern prapared in those
languagea. 'rhe report recommenda the use of Engnsh as the
medium of instruction in P:ima.ry v with English taught as,
a subject from P:imry I. The major recommendations of the
commi ttae were adopted by the Ministry of Education and. in-
oorpoxat;ad into the Primary Syllabus of 1965.

The description of lmguagn policy in Uga‘ndn“i! not an
accurate reflection of actual practice. The linguistic
diversity, the training which teachers have had, the wide
ago span of the children in primary school are among the
tactou which contribute to a wide vnr!.ety of practices

wichln the primnty.&:hool.a ]

Review of Rslated Research |
. {
The most axtenaive experimental work Ifi second language

tgaching was bagun by the Philippine government in 1957 g

involved three principal components: research and Y\.
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oxpard ion; :the’ pxc ion b!\tehchlng materials; -and

_'jtauche:‘ tznihiiig.‘ “In: actual fact, an experiment in Ilcilo

in 1948-1954 on' -the cowpu-utivn stﬂ.ciency of the vernacular

and English saet thé stage- £or tha l.axge scalo experimental
_atudy begun. ln' 1957.- :rhe repults of the first Iloi.lo ox~

perimant were subjact to much.criticism, but in essance .-

'demnsuated the value ‘of using tha vemaculnr as che :

ned.lum of instruction in the firet: two years of primu‘y
aschool, . :

The 1anguuge pali:y in the Philippines is to use the

. native’ language of each region as ‘the mad!.um of instruction

in tha first and second year, of primary school wu:h Enqlinh

! nnd the national lanquage Pilipino (Tnguluq) taught ‘as
uparnte aubjecta. In Tagalog-apeaking ragions, 'rugalng 15

t:he medlum of instruction in the first and sacond yanx: and
English 13 a separate subject. -Beginning in the third year,
P.nqlish is the medium of instruction in all sachools th
Tagalog continued as a separate subjact. -
The Rizal Experiment was conducted among prlmax'y school
children in Taguog-npuaking areas and was designad o test v

‘whethex; Grads I or Grade II was the besat time to introduce

reading activities i.hngliuh. The Iloilo Experiment was
conducted among primary school children in n7n-Tagnlog-
speaking areas where the local vernacular wnd‘ﬁi‘a‘d‘u\;ha\\

medium of instruction in the first .two years and English \\
~

and Tagalog were taught as school subjects. Tho specific ‘Y\
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p\u:posea .ot this experiment were to determine the optimum®
‘t!.ma and tha prefarred ordsr for teaching.two new lan-

guages.

‘.
The major issues which uém examined in the Rizal and

Se;:ond Iloll\zxperimr\t are gummad up by Prator in the

Lnt:cduction to the report by Davis (1967).

Which language “should come first when children
must learn both a languags quite similar to-their
mother tongue and a very dissimilar language? The
answer saeems to be that it makes very 11(:t.la aiffer-
ence which comes firat, the baest results axé achieved

- when both ars begun at the same time if they are
._taught by modarn mathods,
. ‘Is intensity in language training a virtua? On
the contrary, the Iloilo experiment indicatas that a
given amount of language instruction ssems to be more

effective when spacod over two years than when con~

e - centrated in one.
- ' N Should a prolonged period of excxuaively oral ac-
. tivity precade the introduction of reading in a second

language? The practical conclusion is that it makes

little difference whether the first reading is done in «

the first year or the second.

A result of this experimant which runs counter to much
previous "evidence® is the failure of the puplls whoxfire
taught in vernacular fn the Rizal experiment to learn sig-

-
nificantly more in their subject-matter classes than did

their counterparts who ware taught entirely in English.

Pra‘tor commants that “this should undoub ly be
inurprotad as an Lndfbadwn of tha need for further in-

vestigation.” The reason may lie in the pteaé/ntation of

material in vernacular. o

One further conclusion seems ta be of great importance ‘\\

to the future of languags programs in other parts of the (\
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world. The czpé:imontal avidence seams. to indicate that -

bprotic:lency in the:use of Engliah is directly related: to

the amount of t.lme it is used as-a med.lum of ingtruction.

- 'x'hus, the msults J.ndicate that using a lmguage for com=

munication pmduoes grantet 1naming than simply giving
l.anguage leasons. Even without further evidence, few

would dispute th!.s cla.lm. But a note ot cau;ion should ba
"injected at this xioix;t:. one of the major pxoblams in many
of the developing countried is the serious shortage of
teachers who are gualified to teach in the nu;lo.nal lan-

guage or the official language of the sclicols (e.g., Eng-

"-1ish). Thus many teachaxs uho speak a 1esa-thnn—partect

fornm of the lanqunge are teaching not only the 1anquage -
‘1n a direcud‘language lesson, but all other subjects using
this language as the padium. It is hard to imagine, from

all our psychological evidence, that :cinfozcing arrors
through the use of the language as the medium of insggc-
tion \-"iu actually pmauce greater 1.oam1ng. It may be

that the lavel of English of the Philippine teachers 1.s

good enough to make this a valid conclusion. meﬁa 18 -

duubt vhather the position is tenable in many parts of

Uganda and other dnval\;ping countries.

What should appear obvious from the descriptions of
the various policies and practices is that, with- few\oxcop-
tiona, they are based lurgely on pragmatic considerations \‘\
and tuely on carefully controlled experimental avidence. \\(

~
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There ﬂava been. very few studies gin sacond language learn- "

i'nrq_r, ‘and much: of what has been done has concerned itself

with mecondary school children. , )

» - Lanbert (1963} reporting on a serles of atudies. with

° olda: students and udultg _at MeGill UnivemicY, suggests

- that :n 1nd1vidna1 who successfully aequi:es a second lan-.
guage gradually adopts various aspects of l‘iehn_vi.qr‘ qhich

cha ize b of "linguistic-culttral® group.
Therefore, the learnert aﬂ.itudes toward the other gioup
are believed toc bs one d;tenniner of success in learning
the new language. Lambert also talka ab‘;\'xt *instrumental®
‘motivation where tha person sees some need for 1qnining’tha
niew language, The first type of motivation involving atti-
tudes to;;rd t!;e group which speaks the language has more
s r'alavance in a situation of learning the language as &’

g - -cultural or scholastic achievement. The second type of

motivation characterizes the situation in moat of the.dgvel-

oping countries. Ham,' second language learning is not a
matter of choice and is most often viewed as a way to gat
- ahead in the system; psrhaps even a way of ascaping from
'onu s home: environment.

Penfield (1959} ahgesta that: a second language is
learned with least sffort bstween the ages of 5 and 10.
Common experience suggests that these views my h‘a"é’uk
stantially correct, but Penfield offers little empirical
evida:ce to support his claim.
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_Most of the sxperimental work in the field of second
langunge leaming has dealt with the rathet specific prob-
lem of b:llingunliem and reading achiavament. Most authors
agr_:ea-r.hni: the majc;; d.gfﬂculty lies in trying to teach

3 re'ading in the Asacond' language before the child has a full

verbal cnmand of the language. Ching (1965} 'saya,‘ "Bafore
a child can' read succasafuu.y, he must eommu.nd u maaningful
vocabulary including the concepts needed in beglnn!.fig read-
ing." McIntoah (in Hemphill, 1962) says, “Don't.uxpect a
child to read anything he has not haard(i.and said several
‘times." Prator (1950) says, "The moat important factor
ix}/f{uandhg ability ‘to read s the ability to use a lan-
guage orally." Prator's later work, mentioned earlier in
.connection with’ the fhilippine study indicates that this
may not be true. Lambert (1963} indicates that audio-~
nng\mi mathod (oral work praceding written work) may be
appropriate at early gtages for soma children, but may run
counter to ability pattarns in older children.

A small number of studies deal directly with the ef-

fects of an oral language program befores beginning reading

- dastruction. Herr (1946) Aid a study among Spanish-

American children and found that “pre-first gnde training

is an important factor in success in lanrnlnq to xead.

Tireman (1948) in New Hexico luggs:g that SPax\Lsh-speakl‘nq N

children should be exposed to a kindergarten year which
stresses oral English." Cooper ({1964) reports on a program

3\
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in Guanm which provided for cne~half to one year of oral
ERglish in Grade I before beginning reading, but the study

did not y’!.aid a:ny aigniﬂcant‘ results. Cooper felt that
clou't sﬁpa:viulcn.of ‘the teachers was necessary £5 insure
t.hat the experimental tmntmen: was actually belnq uppned.
Ching (1963) ‘zeports on the effects of a ramdial progran -
for third-grade Hawalian children and ﬂnda asignificant
p.ositive relationship between English language .a.bility
{oral) and reading achievement.® o

Current work in linguistics also favors oral language

- proficiency before beginning readiny, based on the knowledge

that there are important signals in the spoken language

whith are not 4 in writing h things as stress,

. pitch and juncture, just as thera are certain signals in

the writing system that are not present in the spoken lan-

guage--such things as punctuation, capitalization, an

spelling to indicate .d.l!‘ between h yms. “Pries
{1962} ana Lefevre (1964) suggest that reading is esmential-
ly a decoding process and that it is necessary to associate
the printed symbols with their spoken counterparts.
Marquardt (1364} says that one phase of reading readiness
is the acquisition of oral patterns associated with written
prose. All of these apply to the process ot/lau-ning to
read a second language, if one has first learned to\mu'd N
his.first language. The process of reading in one language \
may very well carry over to reading any other language and

~
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‘the abn:lcy to npenk tha 1anqnags may be of 1oss meortanoe
tban t.he ability to underltand the gpoken languaga, since
mnding and listening are mluted lapnguage skills.
*Recent evidence in support-of teaching reading in .
tha mnther tongue prior to the use of the nadonu 1anguage

is offe:ad by Modiano' (1966). A study. conductad ;n the =
Highlands of Chaipas, -Maxico, arong Ind!.an childrén. who

apoke a language other t.han Spanish (the nadonal 1nng'uaga)
and who attended two dif!arant types of achoola-—mnolingual )
and bilingual--yielded data that ch!.ldren of linguistic

minori.t_teu learn to read with gxeut‘ar comprehension in the

’ nationul lanquagu (Epmuh) when they first become literate

. o

"in the mothexr tongus.
Macx?amra {1967) suggests that speed of reading‘in a

weaker language (a langunq;a other than a mother congu.e) 1Q

slower"than reading in the s"ttonger one and there is jraataer

difficulty in solving problems in the weaker languaga’

‘ The field of naeond language learning has many gaps

and there is great need for systematic anastlgau.on_nf

present practices as well as carefully designed exporimental

. (studies. ' The policy and practices in Uganda and elsewhere

bear traces of lalectkl acceptance of 'comittee reports.

and

ions, but prog 1y th ion
lack a sound theoretical basis., For very good reason;— -

perhaps, that none exists,



CHAPTER II

%

L N ’ THE SETTING OF THE STUDY )

Historical ) .

Uganda was a former protectorate of England. The
~ country moved into tha sphexre of British influence as a °
result Bt an Anglo-German treaty in 1890, and a British
7 protectorate was established in 1894 which continued until
‘_:':h;‘coun:ry became independent ifi 1962. This means that *

.the hisgorlcal Toota of the education system are an in-‘ B
* heritance from the British tradition in education and the
organization of the ‘pxesent aystem is deeply imbedded in
tj’:a systan '1ntxoduced during the colonial period., It also}
means that the use of English in the schools is a lsgacy
from —the past rather than a recent deliberate choice.

Early missionary activity in Uganda started in 1877.
with the entrance of the Church Misaicnary Sa:Iety {Protes-
tant). Almdst from the bpginning, the work df the missions
was educational ‘since most missions required basic literacy
as a condition for baptism. The n-luionnziu wn%"}fs_cm-
mental in-daveloping a written form for many of tha\}nd;;?f
nous languages in ordar to translate the Bible. Ons of

the early misaionaries, Alexander MacKay, began his work

' 25
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»of iaaehing'ths'fu&dnme‘ntals of reading and wriﬂng 'to the ’
an . Afzicunu thle he!: p:apaxed and printed a cranslatiox’ of the 5
: Gospel Lnto Luqanda. 3 . RN (/
'me cathbl:lc Hissions fonowed the Protestant, r.md
adopted the px:acti.ce ~o£ lh:azacy txuining even thoughr_this
< wad not a cond.i.u.on for bapti.sm in their chur:ch. From tha'
-euliast years of xumpean contnct with annda untu t.he
mid-1920s, education was solely in the hands of t.he miasions
E3 with each mission responsible for its own group bf achools |
and teachers. Huch of the early ml§ﬂong;y activity was

4 . d among the. B a pscpl.a'. The .Baganda Kingdom

wus ruled by & Kabaka, an abgdlute monarch Hho allowed ehe

missibnaries to enter largaly because he falt they could

® 7 serve his own political ends. When they proved unwnl;_ng, .
he greatly curtailed their freedom to teach and preach.

) In additlon, there was open hostility between Protestants,
Catholics and Muslims, over their respactive relatium?g:s
with the Kabaka and with each other, ‘and in the early years
this made constant and conaistent teaching impossible.

Many church officials and missionaries were deposed, and
‘schooling was frequantly interrupted by civil war. Finally,
during the last part of the nineteenth century a civil ad-
ministration was established and the two main n’:iuions were
able to devalop a regular systsnm of limited primary educa‘ .

N
tion.m~ \

<

Foster (1966) suggests that the political and social
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structure of the. Kingdom of Buganda, ruled as it was by a&n
a§pq1um monarch,’ could be ix;ﬂ.uanced directly by. the actions
and orders of the ‘Kabaka. This permlttad the widespread
-adoption of both Christianity an and f.he system of education

‘vhich the minionariu had _brought with them, once the
. Kabaka had accepted dl:!.nd.anity himsaelf, Downward filtxa-

tion through the tsrritorial chiefs snd ultimtely EA thQ
paopla, meant that Christianity and wastern education made
vary rapid progress in Ugandn.

Early missionary act.lvity in education was centered at
the primary level. In 1901 the fin(:-hourding aschool was
established which was designed to extend secondary ®duca-
tion to mons of 1mpa:tn§e political figures as well as the -

. royal family. Other schools were astablished shortly after,

some of which still enjoy the same high reputation and

-prestige of earlier days. As missicnary activity increased,

teacher training institutions were started, many of wh!

r .
continue in op 4 in the qducational structure.

All of these early schools were near Kampala. In subsae-

quant years, sacondary scheols spread to mors outlying areas
92‘ Buqa,n/\fu wall as other regions. In ths north and west

. of Uganda, : in Jetondary ed ion was much slower,

In 1924, a report drawn up by the Phelp--sgokes founda-

ticn gseexzs to have brought ed ton to the SHEL6A oL .

tha colonial g The g beagan to take over
-~
a direct ibility for ion, both by providing

Y



. ﬂnan::ial halp to the missions and by ésg_iblgshing its 'own‘

achools and colleges. 'In‘1927, governwt“trxainlnq'ot
toachers was st.arted. . [ :

me g:aatest axpmgion in educational facili(_-.i;s has
staken plac'arsﬁr.né’e wo:id‘war IX, Practically no sewndnr}

education was available in Weat Nile and Acholi’ raglens T

. until after this ﬂ.me. 'l‘he :epo:t of t.he .de Bunsan commit-

tea in 1953 sarved as a kind of blueprint for aducational
expansion up wntil 1963, ' The changes tecnmmended hy thls
committee transferred authority for educﬁtion to local

_ control. In 1957, the go r t formally pted a poli

of intagzating the hitherto separate Asian, African, am
E\u:oﬂaan schools. "In 1963, the report of the Education
‘conmlttne, headed by Edgar Castle, made zome reeommenda~—
tions tor c-hunges in the educational system which are just
now being put into effect. One of these reccmnndatij
wag to abolish denomin"adonaliam in education "in thé
intarest of both political and eec!.nonic factora® (Zake
1966) .
Linguistic

3 ~ . .

In order to ghand the 1

guage policy in
the school setting, it is necessary to examing the total
linguistic picture in Uganda, albeit briefly. (. .———

e

There are more than t.k;irty-chroe languages spoken by N\
the African population in Uganda according to the 1959

census, although more. recent work (Criper et al.) indicates
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thét ghs actual numhi:: may be closer to forty. The languages
are Vg‘e'm'éx;ally \lliv_ida.;l into four major ianguf:ge familiea:

'~ Bantu, Eastern Niidﬂ:c, Wastern Ni’l‘of_ic, and Sudanic. Tha
f_ollowu_\g ﬁgnra ‘Lndicat;el the presumed historical relation-
ah;.p be'tvgan _tha?‘e familtes:' ~

- . N *
Yilo-Seharan.. - Bantu
Sudanic Nilotic .
/ \
Wastern Eastern
{formerly (formarly
* Nilotic) + " Nilchamitic)
Ex: Lugbarxa Acholi Ateso . w+  Luganda
- ,Madd Lango Akaramojong Rutocoro
. Figure 2.1.~-The Hiatorlical Relationship between the
= © Four Major Language Families in . .

- . . Uganda

" nia Nilo-Saharan and Bantu languages are clearly two dis-
tinct groups, and within the Nilo-Saharan group the Sudanic
and Nilotic .axhibi.t marked differences, as do the Haatem)
and Bastern Nilotic from each other.

'1';1e distribution of tha twelva main ethnic groups ac-
cording to this linguistic classification is shown in ~
Pigure 2.2.

" %o nlng‘ia Bantu lmqug is understood or spoken by
ail Bantu poople.. Luganda 1s spoken by the largest number,

including many non-Baganda, bacause of the early w _d__e_ggz_p\ad

political influence of the Kingdom of Baganda. The most
rocent wofk indicates roughly 50% of t.hn‘tctnl population

can speak some Luganda {(Cripar}. Some of the Bantu
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. . Bantu 65.7%

- Baganda
Banyankole
. Basoga - N
. . Bakiga -
- .. N Banyarwanda
) . - Bagisu = ¢ _
m . . Batoro

i,
) . Banyoro
Western -Nilotic 14.5%

Lango
Acholi R

Eastern Nilotic 12.7%
Ateso.

Sudanic 5.0%.
Lugbara "

o The percentages rapresent a total of the language
—~ groupg mentioned under each family. Speakers of other- *
African langiages comprise the remaining 3.1% of the total
African population.

- . . General African Census--1959 .

Pigure 2,2,.--The Distribution of the Twelve Main
Ethnic Groups in Uganda

«
languages are more clogely related than others, and a few
at-e mutually intelligible in varying degrees. Frequently
two languages which are spoken in geographically adjacent
areas are treated as & single language for educational pux-

‘poaes (eg., Y /Rukigas /Runycro} although

both the spoken and written form differ in aom dagree.
Swahili, although not native to Uganda, hf“' been wide~

1y used as a lingua franca especially in trading cunters -

and shops owned by Asian merchants. Its use has also spread
to African workars in the cities. And Swahili is the
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tide up. to 1963 had been to introduce English as a subject
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language of the Police and Army. It seems that Swahili was
never: as_important in Uganda as it was (and is today) in

Kenya and Tanzania, and there was a cert/ain amount of hos-

. tility to its prop use as a l: of administration,
: ésge:inlly on the part of ”‘l” Baganda. Nevertheless,
_present ﬂg}xma indicate that Swahili is spoken by almost

as many peopld a8 3 the major differe i is f_hat

Swahili is spoken by a lnzge: percentage of man (cﬁpex‘) .
The use of English is larqely limited to that smnl}.

portion of the African pupl.nation that has had some pri-

mary achool education. English has aluaya;‘l;een the medium

of instruct:lon in the sscondary schools. The genexal prac- )

‘ in the third or fourth year of primary school and to begin

tha. use of 2nglish as the medium of instruction in Juniof
Sacondary Schools. Junior Secondary followed six years of
Primpary pducution and lasted either two or three years.. ¢
) - The question of a ru:tional language has still to be
resolved in Uganda. English has been declared the officlal
languags, which means that technically, all government de-
pu:tmnta are suppoud to use anuah. The xeasons for

chola ara tooted iﬁbth Colonial’ E:u, and tha situa~

tion is rather more ﬁontinuatian of an exlst.lng policy
+than a deliberats, rational choice by the leaderz of Inde-_

pendant Uganda. Although English is the language of govern- \\

ment, Swahili is the language of the Police and Army. Radio ¥,
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- ' vganda, owned and operatod By the ‘central government broad-

cnsts in ninateen vernacular langunges. Roadsigns are in

English, Swahill, ‘and ‘soma: of ‘the lecal 1anguage. The

o'\ Ministry of Education xecognlzes aix official languages for

’ .‘ ,use- ‘h“ ﬂge early ya;a:;s‘ oﬂi_cheb primary school., Adult lit-

- gra-cy campaigns have been conducted in.a ;gtge numba.r“of -
languages, ﬁti:ough"t}mr most recent plan 1} 4o cu!: éhe U ’
awsber down to £ive. ; :

Add to the official po.ncy tha situation in actual
practioe and the complexity of the pmblem becomes enormous.
. . Newspnpers are pubushed daily in English and Luganda,
“ana weekly- (or sporadicgg.ly) in many of the vemucular lan~
guages. Church sarvic'es are conducted in the local lan-

" - guages., And often the only written matarial in that ver-
nacular language is that whlch has been producad by the
chu:ch.; In the field of local government, the county
chiefs speak English as do most of the sub-county chiets;
but the parish chiefs ;ften 'do not, . In the courts, English
is again the official language, but the lowest level of
magistrates uﬂ:c;n use the vernacular language of the ;ren.

. Ristrict. judges forced to speak through interpreters often

£ind that proceedings 'ﬁ mors Bmoothly when they are able

Tto use the local languaga. With the growth of] industry and

large scale agricultural projects, the use of {SWa—hTﬁand\

Enqll;gh as common languages continues to increase.

It should be noted that according to some government
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officials in various government departments, ﬂﬂs “non~
pcliéy' is probably the best one in terms of political ex-
pediency. hny'décision to eliminate cne or more languages

!mxp d"Ae fadio or t.h-a schools antagonizes some porti'on of

«£he’' population. . The, truth is that the question of national

unity may be better served, at least for the pr'eaen{:, by
eliminating hostilié.es' and rivalries, rather .than creating
addiﬂonal ones. 1In the lopg run, as more peoplé pass
through the education systam, the issue could con;:ei;m.b].y
resolve itself through the increased ue»iyf a single lap-

guage for all purposes. There is no“doubt that English will

>servev this function for the present.

“this widespread dependence on English as a u.nifylng
language 1_nvol.vaa the schools in a task of monumental pro-
portions, since {t is here that the responsibility for
teaching that language rests. The successful growth of
English as a spcken 1a.r:guaga in Uganda depends on the‘gbil—
ity of the educational system to et;po with the rnultidimen-
sional task of teaching English as a second language to

apeakars of a wide variety of first languages under condi-

-tions that often fall far short of ideal. -

Educational .

]
The basic unit in Uganda‘'s p aystem of

ip the seven-year primary school whigh aims at giving chil-
dren 2 broad general education (which is terminal for



B mughly 75% ot'f:ha.puéilu) ,’ while at the same time provid- *
" ing ’bggparation.tci'exitzy into some form of post-primary
education for the othar 25%.{Ministry sc&tiﬁ:ics--l%ﬂ) .
‘: . Promotion “through primary school- is automtic with an axam-.
'Lnntion set for t.he end nf :.he seventh year (P:imzu:y 7).
'x‘ha Primary I.eaving Bxamlnntlon tasta subjece-matter mastery.
in English, Mnthumnucs', Geography, and Rallgio\'za Knoyledge.
It‘doiaa not test eh.h‘ar Sclence or Va:naculax‘ Lax;gudéea.
Only the scores in English and Mathematics are countdd in
determining eligibility fc:'entzance into Senior Secondary
Schools and Teacher Training Colleges. '..Gen;f;'rany, those
whé' score highest go on to Secondary Schools. An ex’céptlon
5:?:.0 this “\could be in the case of many’ qirl's who go into -
““Teachex Training éol].oges because the foes are lower than
thaslﬁ in Sacehdary Schools.
The 1957 education statistics show a total of 641,639
children gnmned in 2,648 government-aided primary scho
this is estimated at cloae' to 50t of the national age group.
0f this figura, 37.7% are girlis although the potcanta_ga
dacreases by‘ Primary 7. There are 19,257 teachers in the
pri_m‘azy schg\ols with an overall pfxpil-teachez-. ratio of 33:1.
Primary education ia‘ﬁeithe: free nor compulsory.
Fees average about 20 Shillings ($3.00) per year Fcr the
first two years; 40 Shillings {.n classes 3 th:ougirﬁ’:"and\,__\'
150 Shil'l_ingu in the f£inal year (Primary 7). Fees are

slightly lower for girla in saome districte.
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ut.hough educauonv in'nof_ mmpuluc;y, thare is a demang -
e ‘, . ‘for mm places than tha govommm: is able to provide.
; i This gap is inlad Ln soma dincricts by unaided private
n" ".y schools staffed 1arge1y by untrained tea:heta, which provide
= 'addld.onal places for chndren in t.he first tvo or three
i" ysu‘a of prl.mary school. The actual numbex: of these schools o
md the percentage of pupils enrolled vuias uigl-l.y f.rom o
'distrﬁ.ct to- diserict, with .estimates raaching as high as
25% of school-<age children in some di:txicts enrolled in un-
aided schools. In general, the policy within each .dlstx;icc
is to bring the unaided schools under mlnint;ry control as -’

4 —\
teache:u and funds become )wailable.
. -
== . Ptaquantly, chudmn who have been enrolled :I.n these

"_unudsd schools are able to enter government~aided schools
’ in ::laés 3 or 4 as places bacome available dus to expansion
of facilities or because placea are left by children who

darop ouh‘of school. J
* _The facilitias in thb primary schools vary widely, not

only from district to district, but also within each dis;
trict. The averagé schoel in Uganda is constructed of m{xd-
and wattle which is somstimes finished with a rough stucco
coad.ng. The roo! is eithar thatched or of cormgaced “iron.
The floors are pounded clay. Children sit at ml}gh benches

and desks, and occuionqlly at tables and chairsiarranged

in groups instead of rows fnciné the teacher. Thers are \

-
rarely panes of glass in the windows; some schools have
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. b"shutmu td xeep; ouéﬁht{ :aiﬁ; hu!:'mﬁat are completaly opens
One majo: problem which: teachars complain about is the lack
of locked af.nrags space. for bocks, charts and other teaching
material. Electricity is only avnila.ble in schools in urban

- oz gnr’.—u:ban eenters. o B
T At p:eaant Ln Ugnnda, the P:imary Schools are staffed
by teachers whose txainlng covars .a wide rangs, both in the
nunber of years of school atc:ndance and ths type of insti-~ -
tutions attonded. : o
Roughly 42% of the t'earchlng force_are either unt:.uined
or hold & Grade I taaching certificate. “Tnis group in-~
‘¢ludes teachers who have finia_l}edAPtimazy School _(@Whe:e
from § to 9 years) and may either have had no teacher
training or act.sndad a _Grade I Teacher Training College.
('Zl‘ha:e has been no ﬂm‘nc of this Xind of teacher since
1948.) The lavel, ét Bnglish of the Grade I and untrained
tmu:heru ranges from almost none to just adequate. M@} of
them have taken Ln—nervica courses to improve thelr own
status, but for the most part they are definitely not guali-
fied to teach English. Co
Another 48% of the teachers hold a Gr'ade 11 Certifi-
cate, ’meu.unchen ﬁvs had>batween 6 and 9 years of
Primary School with 4 and 2 years of Teacher Training Col-
lege raspectively. The mon: racent group of Grade—'-!'x\ )
eenchan have had 8 yeaxs ot Primary School and 4 years of \\\
teachaz training in one of 26 Grade II Teachor Training Y\



Colleges 1 d th h the- A .

" .The remaining 10%.of the teachers are & pixtura, | Some

are Grade' ITI t‘evac':hé:s‘whu have ‘had 2 years of training
N s
. after 4 years of Secondary School, -A .few Gxnda III tqnchera
"were upgraded fron Gruda II after a 1 or 2 yeu coursge at

-vnr!.oua !:taining cente:s. ’x‘ham ars.a small number of °
- .

Grade IV teachers who --havgbeen upgraded’ f;dﬁ: Grade 11l
aftar a one-year course in England - or at Ha}cefém&nstib_uhe
of l”.‘ducation. Then there aré a nuzber of individuais’ Who-
are designated as graduabei Qhu have finished a univers.ity
course, but without special training in tha taachinq pro-
fession. . .

All of these differences, plus the presence of a small

* nunber of oxpatriate teachera are indications of the wide

:ange of both training and cnmpetance that must be con- -
aidered in planning the English language program.
The official language policy for primary schools Lg{ko

“use .one 401 six ofticial.l}'( recognized’ vgmacular 1anguage§
or English in special circumstances, as the medium of in-
struction in Primary I (first year) ‘with English introdiced
as a subject. The tsaching of Engli.lh is gzadually ex-

ndnd. for tha first thtpe years. it is taught as a separate
subject for one lesson every day. In Primary IV it be_eomes

the 1 of ins tion £or h ics and [PhyaicaL

Education. A few moxe uubjects are taught in English in

Primri' ¥ and by Primary VI and VII all teaching is through
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e " The Bix upp:oved lar 1 are; L da, Lwo,
i yoro/ Yy~ Runy /Rikiga; Lugr and Ataso/
rs

Akarimojong. Runyoro -and Rutooxd, Runyankore and -Rukiga, .

und Akarlmojong and Ateso are pairs of: languages that are

: s vez-y clesely related ungui.stica.lly,.although they are not ‘- w

1dentical. The cem Ino is actually a cover-tarm for a

group of ].inguiudcully similar languages, im:l.uding Acholi

and Lango. Table 2.1 shows t.he education districta-and tha .

official l'anquage of each. In several of the dlstricts-

the official ‘varnacular does not coincide With the major '

ia'nguage spoken in r.hojmn. In others, large grogph spaak

languages other than the official one. And even the most. :

',hom/of;aneoun distficts have to cope with small pockets of
pec;ple who épaak lan.qunges oéxar than the m_sjor language’ of
the area.. Taking the country as a whole, about 38% of the
population are not native speakers of any of the ofﬂci_glll.y

pp! d school 1 3. A further consideration is t.hat.
often people live outside of districts where their own ver-
;mculu: languags is spoken, which means that even t.l';ougfn
t.hair own _language is ofﬂ.ciauy used in the schools in
_t.hal.: home district, t.ho'h children attand school in an ™
area where one of the other _o!ucial languages 175 used.
Table 2,2 shows the distribution of speakers OtLﬂla'Ti'Kv;

official 2 and the per . living cutside thair \\

own area. K
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Several examples a: t.he 1ocal schcol level illustrate

che nituuuon mm expucitly. In 12 of the 58 sc:xcola in

our sampla, the lxmguage usad 1n the clasprooms was not the

‘ otﬂ.cial varna::ulat languaqe An the district, although in

chueu the langquage wag dn-officially :ecogn!.zed vernacular- -

< 0f anothar- cust:ict.

Bukedi pistrict (I.uéandu) . 1 Ateso; ) bhapadholaj 2 Lunyole

Maai - (Lugbara) 1 Madi; 1 Kixwa & Madt -
Lango " {Lwo) 1 Kumam
Rigezi - (Rukiga) 3 Runyarwanga *°
w,e'nt Nile * {Lugbara) 2 Alur
==

Tite presant policy is based largely on recomendations

"made in the 1963 Education Report although the historic

roots of the p’olicj recommendations lie in the situation in

‘practice from the earliest days of missionary education.

The Committee which subm.!ltted the report was by no means in

agréement on the matter of language policy, and the Report

states that "the tions are h in the nature of

a compromise between conflicting views." fThe Committee

wada the following major recommendations:

a.

Children should be taught in their own vernacular
in tha early years of schooling except where cir-~
cumstances make it impossible. Y

L—"—‘ﬂ
English should occupy - tha position of a common
language in Uganda and steps should he taken to
~ improve the teaching of English.



L ‘ fa2
. ¢. English should become’the medium of instruction :
S . in Primary v and’'e 11y the ch. var fhould
¢ ' be-made in Primary IV on f.ha grounds - “that- ‘lanquagas
axa begt learned through ‘use, that is;’ through use
as the medlum of. instruction f"f other subjects.

; . Although the conniitte_aieémed aware. of the problems .

!:nvulv.ed in the’ implemni:atj.én of this policy; it naverthe-
deas folt atmngly enough in favor of ﬂxe approach to mnke -
R ' the ;eccmndaﬂ.ons. Ona ot the primary pmblems ia the ~

avail’abiu.ty of teachers trained to implement the policy. .

3

Tha wide divergence in trai'ninw ability of the‘éeaéhars
noted earlier im a critical aspsét of the succass of the
¢ language program in Uganda. - .
e Entrance to postprimary institutions is 1$rge1y de- B

;pendent"on the pupil's ability in English. All of the
- ‘ ‘teaghing at the postprimary la_ve!. is in English.

Thers are four typas of postprimary institutions.

The first and mogt prestigious is the Senior Secondary
(?chool. .In 1967 there va’m 71 gtant-.nided schools enrolling .
about 20,000 pupils, about 4,000 of whom were gixls. The
Sscondary School provides four years of education leading to
School Certificate Level. The pattern of education most
cldsely reserbles the aystem in England although there are
rocent attempts to modify the curriculun to make it more
relevant to the African setting. Seventeen Sacoxjdary Schools
offer advanced level work beyond these four yen:;uim'q*’\.‘
to the Higher School Certificats, the level reoquirad for

university entrance. In 1967, the total enrollment in
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thase lagt two cl.assaa was'1,545 pupils.
o In addlt.lon tz: the m:holastic entrance rsquirement.
a tuxthe: eonnidaradcn is. the abllity to pay school fees

Vh:lc-.h x-unga from 450 to 650 Shillings per year ($65.to. s95)

imboa:dinq schools and.250 »to 450 Shillings per year ($35
40 $65) in day schools. “A number of bursaries (schclax‘- o
ships) are available. fmm 1eca1 education councils, but the
damnd far exceeds the uupply.
Thers are a l.arga nunber of private Secondary Schools,

some of wh!:ch are licensed and aupazvised by the Ministry
of Bducntio‘n.’ Standards vary considerably in these schools,
but thera is always a demand for-places.

" decond type of postprimary institution is the Grade
II ‘Feachex Training College. :'l‘hare are 26 such schools .

1 ted H\_ gh the 'y which provide four years of
training. The first two years concentrate on general edu
cation, similar in scope o the sacon_clary schools, and &2
]‘.a.xt'wo years are more specifically professional training,
including practical teaching experience. The fees at the
Teacher Training Colleges are lower than the Secondary
Schools-~200 ‘shillings per year--and many of-tha students

at thase inatitutions are there because they are unable to

pay the larger fees at Secondary School. 1In gena;ral. how-

ever, the candidates for the Teacher Training Cuﬁ;;e_s\‘\"‘\

. A
have regaived lowsr marks in the Primary Leaving Examina- \{

tion than their rts in dary School. There
- .
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-‘are’close to 4,000 studants anmlled in ‘the Teacher

. 'rx:aj.ning collegas.

‘rhe third type of school is the Technical School.
- A .‘. 'mexe are five luch schools- enrolling a tot:a.l of l 000. stuc-
. ~dents, The course leads to craft level in such akills as

. - ‘nchl.na ahnp engineerinq, plum.bing, and bui).ding crafts. .
. Feea in these schools are between 400 and 450 Shnunqs pex

N year. There are also a few Rural Trade Schools but t.h‘bae

’ account for a very small part of poaq:timaxy training. -
The final type of institution is the Farm School, of
which there are three, enrolling a.total of. 50§ atudents.
:hin Is‘ perhaps one of the weakest parts of a total adug:a}
onal uyntém in-a cowitry tﬁat. is almost axclusivsly agri-
cultural, '

° Higher education after School Certificate is available
in the Grade III Teacher Training Colleges, the Uganda
Technical College, and the Commercial Collega. J

“The ,sduéationu systenm 15 capped at the top with
Makerezrs University College, at predant part of the Uni-

. versity of East Africa. Univeraity Education is paid for
ondnly by ths qovaznmnt of Uganda. Tha nurber of places
awu.lable is, nowever, quite Maited. The enrollment of

v 4 at Mak in 1966 was 1,190. A number

of Ugandan studsnts £ind places in other -African countries;~_

England and the United States at the university level.
-
Again, the irportance of English ahould be readily apparent.
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At the pﬂstprimazy leva). cf educat.lun, thare in a

greae relinnce on non-hfrican personnal to staff the sc.hooln.

A large number of teachsn come . from both anlmd and the
> : Un‘?ted Scatas. It is unto:tunata to note that the situation

ST € not chanqing as zapidly u anyona would hopa. Possible

S cand&dduu t‘o: thu tenching px:cfeaslon are ﬂ.ndinq smploy™-
ment in other saay of the- Y, and dt 3 E:om
. . t.ha Grade III ’l‘taining Colleges. are not being turnad-cut
' at a sufficiently rapid rate. : o

To the tralned cbserver, ‘there are a number of serious

drawbacks in the t ed jonal system which dacrease '

L4

the-afficiency of the policy of teaching English. and using
5—:'2_!‘: as tha’_ major medium of instruction in the achools. Yat,
‘despite all of the difficulties in the presant system,

some children do lsarn to read, writa, speak, and under-

- stand English well h to d into ¥ Schools

and latar universities. In addition, some schools have AJ

highex lu:'cnn rate than others within' d}e same system.

And certain districts appear to achieva at a higher lavel

- than others on the Primary Leaving Examination. It le the
ai.m ot this xauanch to examine a number of t‘.he socio-
l.anuLuth !ucto:l which alpear to contribute to these dif-
ferencas in an effort to determine soms of the relatlonships
betwean these factors and reading achievsment, andvtov:ecg&-'_\

nend possible remedial action. ’



e T "CHAPTER III
[ N ' ' PURP?SES AND - PROCEDURES
The purposes of enis st;xdy are to examlna.' the eff;;c
of spe:ific differences in lanquage teaching p:ucdces in
» the primary schools on the reading achievement in E:ngush:
and one of t._he official vernacular languages‘_cat Primary 7
v pupils, and to assess the effect of a s«’aIect‘ed numbér of
r_t_u_x:i.‘ol!.nglu_st:ii: variables on an individual's auccess -in
:..'eading English within ‘the present system.
I E .The questions which this study attempts to answer are:
1. Do children who live in urban areas do bstter than
children in rural areas in tUganda? On the basis of the
Colemn Report (1967) it was aexpected the answer would be“"
_posltfve. Ho{:aver, there is - a compucaung factor. Chil-.
dren in urban areas are more likely to learn in English
right from the beginning of school; children in rural areas
usually laarn ‘to read in their vernacular language first.
On the basis of ‘Modiano’s study (1966) the rural children
who learned in their own vernacular language shoul,'d do
better. E ) T e
2. JMhat are the differences in reading achievement

based on the grade in which English language instruction

46
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was begun?
3: " What effect do age, sex, language background,

aspirations, p ' language backg a and pational

level, have on pupil achievement in reading?
o + 4; Wvhat is the efiect;Qi taacher tralning and experi-

gnee?

The Language Survey L
The investigation reported in this study was ong part

~ of a sociolinguistic study of Uganda carried out during the

year 1968. The Uganda Language Survey itself was only a

*

purf_ of a larger project--a Survey of Language Use and
ZvLanguage Teaching in Eas‘tem At:i‘ca-—which when comﬁleted
#ill inc;.uda Kenyd, Tenzania, Zambia and Ethiopia in addi-
éioﬁ' to Uganda,

R The wo‘xk in each country is the combined product of an
inter-disciplinary team of three resaarchars plus an arriyg
of un:i.vax-'sicy professors, flinguists, teachers, government )
officials and missionaries from the :oux;txlas included in
the survay and the United States and England.

The apac!_.tic objectives of t-.hfa Uganda Lax;quaqe Suxvey
were' 1atgol;: defined by th&discipunes of tha members of
the team, subjact only to the framework of the largesr sur-
vey objectives. Data wers collected in three majp{g(t}_e_l\ds:
Linguistics (the Languages of tha Country); Sociolinguistics -
{Pattexrnf of Language Use); and Educnf_ir.;n (Language Teach-

ing). The end product of the Uganda Language Survey will be
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a puhlicatiun rarizing the ch, - *

Thia atudy 1n pax:t of the research on language teach-
inq. ‘It -was li.mited to some extent by tha objectives and
faciutien of t.he widux- study, includhag the selection,of
azeu f.or study and uning tiel.d workers with no t:aining N .

IR J.n aducuuon. . : ! . . o e

o

b,_‘no- means all alike. The differchce most important to the
T

Selection of tﬂe Samglz‘
;l'he achools in the uxﬁplg were in araas of the f:an.ntr}'

selocted within the £:amewarlk of the larger survey. A total ’

of twenty x;uxfl settlements were n{:udi_ed ixl‘_elevén different

administrative districts. The rural areas of Uganda are by

langpngi survey was related to the predoninant local lan-

guage.  The aim of the survey was to study as many different .

language communities as possible. Ten of the settlements

+

of a minority linguistic group within a najor linguistic®

were linguistically h g . TOp ing ten diff

languages; ten ware aichcf or were

group area. Within each of these arsas two or three- schpola
which scored in the middls-rangs for the district on the
1967 Primaty Leaving Examination.were salectad with the help
of the pistrict Education Officer. (The average score on

the Primary Laaving Examination, English -ub-teat, was 61,00

in the country as a whole. The averaga score of the achocI “\
in our sample on this samo test was 60.63.) Nine schools \,
from Xampala were also included in the sample. These achools ‘



were selécted to vepresent the complete range of schools
in an urben area.

The tests were administered to all children in the
Primary VII (seventh grade) class in the uc;xuols. There
o i:a'aQa_r total of 58 af:hoql.s, ;19_yof which were rurzal. (The
" “e pgtanrj.al total of rural schools was 60--5 from each of 12
fieldworkers--but due to illness and other unp;ardpnab]:e' '

‘ sins,v some of the work was not completed.) ¢

The Reading Test

A reading comprehension test was developed to eatablish
¢ a relative measurs of English language c::nxpatence against
;::'which relaciaﬂships with the othetr variables could be detar-
pined (s;e appandix) .

'Part I-~English.--The test reflects a level of attain-
ment considered desirable by the end of Primary School,
1.-e., what ;:hs pupil could be expected to read when he i
finighed Primary VII. It included a total of five passages,
two from a Secondary I reading textbook with a 2,000 word
controlled vocabulary, one from a Primary VII civics book,
one from the local press, and one from a reading workbook
at ‘u‘nlighti} ‘auier level than the other matérial. Each
of the passages is followed by five multiple choice quea-

t

tions with four posaible answers. ;

All of the items wers pratestsd individually in a

nuzber of-Primary V‘II‘ classas and several Secondary I class-

es. The itams were all d tly at the dary
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I lavel nnd the t:est was eonsidered ‘therefore, to be a
:easonuble muure o: “the.laval ot :eading dssired at the
end of primnry ﬂchool. (While al} Secondary ‘I pupils whom
“we tesged- seored perfeétly! it should be rememberad that
t‘k_xgu ‘pupils xepreéenc the ‘top 10% of last year's Px:imary
JII ciass ) Item 1+(see appendix) was very : easy for mom-.
of the Px-imury vII pupils, but it was included ‘Because it
wan felt to'be a useful intxoquctton to ‘thg test and one

which would provide some measure of success for all ‘pupns.

.

Part II A passage in a vemaculax lmquage was alsu

o included in the test for three reasons:” (1) to see if

P thera waa a relationship between-the ability to read English
e .

_and‘ the “ability to read a vernacular language, (2) to
- ‘ 298es8 how well children could read the official vernacular
language of tha district, both when this was and when it .wan
not their é;wn first language, and {3} to see whether, ove
the country as z whole, c;xildren could read bettar in zng
iiah'than in a vernacular language. ;I‘he passage which ap~
peared in translation was teken from the same civics.text-
book referred to earlier. -

< 4 Both passages from the civics book were-of comparable
difficulty (pre-tested) in E;xgliah. Both passages were
translated from the English into each of the six official
vernacular languages used in the schools by a stuade};t__a\r,\r-\\
Mzkerers. imiversity College who spoke that language as his

firat language. The passages were than translated back into
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’ English b§ another native spaaker of thé language and cor<
néﬁon'slin the. (j.e;ct were mads as needed. As-a final check,
the item was’ givnn to another apeaker of the language: to )
maka Bure  that a1l the’ quear.icna were being answered cor-
zagtly._l Thia item was nabﬂeld tésted with Primary VII
pupils before it was given. B ; -

,dne hnlf of each ‘Elass received the'vtesgj vrl_th p’és;ag.e-
A (Agriculture) in English and pas;aée B (Forests) ‘in the .
nft;cial vernacular language 6£ their district, the 'oﬂ;gr
half received item B in Enélinh and item A in the vernacular

s language. .'l‘he tests vers randomly disvtriba;ed to the pupils
in each class. . - 8

= The test was dasigned with specitic printed instruc- )

" '.-tlo,ns _fox administration to be read aloud to the p)xpils and
included a p;:actice'exnrcisa i:n the method of marking the
torrect answers. ALl of the flaldworkers who administered
the tests were given one prac:i::e experience in giving

N ust'to a Primary VII clus.

There ware no other test scores for these children
against which this reading test could be evaluated. 'rea;:h-
(34 9ncimntqs‘o! individual levels of attainment for pupils
proved unreliable in mn;ginsuncen because the tsachers
are ‘'not in the habit of evaluating a pupil’s performance.
In a few cases whero éa‘acher gvaluatlon was atbempt'eﬁe\,\\\

got a very high deagree of correlation between performanca \

on the reading test and teacher's judgment of English
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. ianguaga ability. In"other cases there was no.correlation

at a‘i_l. Frequently ‘the names on the teacher's list did-not

even match the nanes”of the students who ‘l:ad been tested.

The Linﬂistic Questionnaire
*a 11ngu19dc quent.{onnaim was also developed to pro~

\Ade Lnfomadon on the individua!. pupils. 'Ihe question- .
naire. (see appendix) was developed throuqh a erial ami
aerror process, the biggest singls problem being the c.cnf.uai‘on
“between American school terminoclogy and the terms in use in
Uganda. The ot.hgr problem was finding a form that required
& little writing and simple »dlx’act;.ions. A‘h:ublem which caused
~a substantial amount of trouble was the diraction *Put a

Lplck (che‘c.k) 'in front ’of'. . « " For xeasons not entirely

understood, this oftan was inteyprated as "after” or "be- .
hind." This trequently meant that the intended answer was
not clear. J
Most 'of the items in the questionnaire are self-
explnx;atory; a few need some intarpiecutlnn. All of the
information represents selected sociolinguistic varialilesa.
to ba correlatad with the results of thad reading test.
Itein‘l which asks the child to list his schools, is designed
to assess the child's mobility. A simple gquestion about how
many schoola the child ,u.ttendad did not supply ul]{f]hﬁ—
formation we wantad. By i:a!.ng ‘the list we gained such in-""
formation~as the number of years in aauh)chool, the mo-

bility within a district and mobility between ‘Astricta.



Itom:2 which asks for the child's first ‘language and Item
3 whlch -askg which lunguage the teacher uged in’ Primu:y 4

. supply ‘i & about heth the c!?ild,s,vemacul.ar
: - lmgﬁnga coincided with the school wllemacular. .The question
ol :lmpl{_cit hem was -whether the child who must learn.a seoond
ve;-nacular l.anguage beiore 1enm1nq Enqush is handicapped
in any way. . o e T e
Item 9 was ori.ginally worded "What will you do when .
_you finish Primary School?* In the original group of 300 .
students on which this item was pze-testad, 100\ of the
Dpupils checksd "Go on to Secondary 5choo1. Teachers and
haadmasters felt that this was an accurate pictum of ' the
aspizat:i.orr level of the children. It is possible to infer
,,fmm f;his that aspiratlons are high among the children who
have reached Primary/‘VII. The ql;eation was reworded to see.
N E what alternatives the children would see to a full secondaxjg

education. |

Other Qusstionnaires

A questionnaire was distributed to each teacher 1n-
every school. A separate guastionnaire é{;s given to the

. AN . .
headm‘star. Frequently :he'epadnutar had a full teaching
position in addltion to his administrative responstbiutiua.
in which case he raceived both qmstﬁnnains. 'rheqzurpoagv

! . —

of these quastionnalres was to elicit both general informa-

tion about the achool (e.g., the vernacular languaga used
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in uughing.‘ the foundation bodky,,‘ and whether-a Grudeiiu -
t.eaciiet ‘was tea’d\in?; the present Primary VII class), as.well: "’
'an speci.ﬂc infomtion about the t.euching backgzound of the
aufl (e.g.,; the Grade Ministry Certificata held by the.
'mucher, the years of eeachj.ng experience,- and the years in

che pmsant ac.hool) . Ccpias of. these queadannaima afa’in . =

the appendix. . ~ - L.

The Collection of the Data

The tests and questionnaires were ndminist:ered by twaelve
students from Makerere, Universlty Cunege _;£ive from the |
* Bnglish Department and seven from Social Sciences. The stu-
-—-—-dents spoka the language of the area in which f.hey did theizr
Jfield wnzk, they also spoke English.

. The studants worked on the project during their long e
vncaticn from March 25 1968 to June 14, 1968. buring the ’
tira: o wueks, the students were tralned {n fleld work
methods by the three membgrs of the survey team. buring
this .tralning period they were taught td administer the °
reading test and linguistic questionnaire, From the ‘8th . to
the 26th of April the students traveldd to selected areas
gatiering d:t’a, and as ong part of this field experience
énm the reading test in one school. This was a trial runm.

The students :at:u_rfxud to the campus to zev!.?l\;l'glim-

sults and prapare for the second phase of the field work.

During this second field experisnce they gave the reading

tast in two separate areas; threc schools in the first area
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" and ‘two schools h;L the uéqnd. During the final week of -

the ‘vacation period, the’ work was reviewed and results -

ware tabulated with-each fisld worker. and ‘one member of the
. : ERS

gurvey team..’ - - *

nﬁri.ng each of the fil{ld-unr)g experiences,; each stu-
* . - N T R e
dent wu visited: at least once by one pf the . three. members
of the suxvey teat, - ° h : =



CHAPTER IV - . .

[ . ANALYSIS OF“DATA

-

The question which is-implicit in a studﬁ c_fithis kind

ig: What factors are relevant to the success of the présent
1a;:guaga policy in Uganda? A knowiedgn of the conditiong ”
which are most likely to pxcduc; auccessful candidates for
e‘rrn'.ry to postpriﬁnty institutions allows fon pr'o‘;;ram im~

iate places. The value of knowing

pro’ bt in the
WEICh enviropmental factors, alone or in combination, ara

mgs'c'_relevam: to an individual's success permits the devel-
opment of new pro’qxam,,hased on sound evidence. The rele-

vance-of such iz ion in any sy needs hardly be

mantioned, but in a country that is atill in the process of
recreating both its educationn.l system and teaching materi-
als, this knowledge is aven more important. The statistlgu
data presented in this chapter indicate some of the major ’
tactorlg (whid;_‘ must be considered in p?.anninq new material

and carrying out oxperlmnntal‘itogrm.

Overall Parformance }

Primary VIX pupils in 58 ﬁchooln in Ugandaf The mean score
was 15.85 with a atandard deviation of 3.55. Out of a

56
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- ; possible score ‘of 2.5‘ the range of sco;ea was from 6 to 24.
o ch!.ldxen who acored vex:y 1ow on this test might have dune so
L for a variety of reasons not: mlated to their ability to
reud Bngnah, such as losing their pens or huving malaria;
and ¢hildren who scored very ‘high might equally not be repra-
*sem:ative of the group -as-a whole because oi reasons’ such o
as having l.ived in Bnqland. . m order to be more Sure of our
:oncluaions about Ugandan childten as a whole, we follawed
-4 common statistical practice ‘of discaxding all scores thch
fall more than 2 standard deviations above and below the )
pnean, i.e., scores above 22 and below 9. “In all, 66 scores
-__:l:;e not evaluated in the-final sample, The ccrréctad mean
.—ES: r.fm 17494 remaining-cases was 16.04 with a standakd
- L;l;viugicn of 3.08.

The following t:a_b'le shows ﬂ;a mean scores -of the
schools in ﬂ‘;e sample, including the district and major
vemucular .language spoken in the school, as well as the ™
5core 6n the Primary I.eaving Bxamlnutlon English paper for -
1967. ;

Porty-nine of the schools are in rural areas; nine of
the aghools are in Kampala. The aschools in Kampala are of
three main types: two are predominantly Asian schools
which use English as the medium of instruction from Primary
1; two are African uchoobl‘a' which use Luganda as the medium™~——
of imtxu_z_:,;ion in the lower primary clan‘uas and teach Eng-

1ish as a subject from Primary I; and five are predominantly
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) . TABLE 4.1

. THE BCHOOLS : " INCLUDING DISTRICY, LANGUAGE AND SCORES

FO : . . English  P.L.E. .
; . Pistrict’ | Language- {School} Score - Score (Eng)
RERURRG US| 1~ SRR ‘Ateso ” 15.48 59,22
w2, Tedo. Ateso 16, 55 63,23 ST
3. Tesc . Ateso:: 57.71
4. Bukedi . Atesu . 62,08
5. ‘Bukedi Ataso - 61.2Y
6. Bukedi Luganda/Enqlish 16.45 68.7%
7. Bukedd Luganda 15.00 57.97

. 8. Bukedi Engliah 16.75 62,79
* -9, Bukedi phopadhola 16.35 “5.28°
10. Bukedi Lunyolo 15.83 62.92
11, Bukedi Luganda/Lunyole 16.00 62.66

- 12. Karamoja Akaramojong - "A7.33 55.77
13, Karamoja “shglish 18.05 69.40

. 14.-Toro R Rutoro . 15.96 - 58.72 -

=18, Toro - Rutoro. B 15.37 62.40

TT6. Toro . Rutoro 15.42 61.78
17. Toro - Rutoro 14.44 62.57
18. Toro Rutoro 16.37 ——

* 19, Mubende Luganda 14.16 53,27 .
20. Mubende Luganda 13.65 47.14
21. Mubende Luganda 14.05 57.32
22. Mubende Iuganda 12,28 53.46
23. Mubende Luganda 15,05 55.89
24. Kigezi Runyarwanda 17.20 54.29
25. Kigezi- Runyarwanda . 18.65 £69.08
26, Kigezi Runyarwanda 17.10 67.03
27. Kigezdi Rukiga 15.39 59.09
28. Kigezi Rukiga 16.45 €3.70
29, Kigezi Rukiga 16.88 61,73 .

‘ 30. Rigezi Rukiga ., 14.66 61.73
31. West Mengo Luganda T 13.96 55.94
32. West Mango: Luganda 15.82 57.04
33. 'Whst Mengo Lugandgv : 13,35 54,59
34. Lango . Lango 15.32 62.09
35. Lango Lango
36, Lango Ruman
37. Lango Lango
3B. West Nile - Alur-,

39. Wast Nile Alur

40. West Nile Lugbara

41, West .Mile Lugbara

42, Wast Nile Lugbara

43. Ankole Runyankole 16.11 6§5.81
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A .. TABLE 4.1--Continued

English P.L.E.

District . : 'Language {School} Scqre Score (Eng)

44, Ankole *  Runyankole 14.96 60.52

- 45. Ankole Runyankcre 15.17 68.45
. 46. Buglsu - ' .Luganda/Lugisu 16.79 63.44
«» 47, Bugisu Lugisu 17.07 . 62,327
48, Maal Kakwa/Lugbara/Madi  14.16 50.81

45. Madi Madi . 14.42- 58.00

50. Kampala ° English 14.92. 7. 55,50

51. Kampala English - 15.20 60.50
$2. Kampala English . 16.39 63.26

53. Kampala English 17.36 67.09
+54, Rampala English _ 17.55 68.49.
55, Kampala English 18.37 77.70

56. Kampala Luganda 17.%0 59,79

57. Kampala Luganda 1638 59.95

¢ 58, Kampala English 14.68 58.00

African, but mixed linguistically, which*use English as the

: medium of instruction from Primary I, The latter group in-

cludes schools which draw their pupils from different socio-
economic groups--soma belng in housing estates (middle- l
income) and others in migrant areas (poor). "'{'

’ Ten of the schools are Bnglish-medium from Primary I,
sovan in Kampala and three in rural areas. /('messv schools
have fresguently atarted using English as the medium of in-
atruation within the last two or three years, aspecially
those schools in the rural areas. Thirtesen of the schoals
use a vernacular language that is different from the official
languaga of the district as the major languaga o!k
struction.in the lower primary classes. "Reading is taught

in the official vernacular language.




60"

. Table 4.1 (above) ‘shows’ the gcores 'oh.the Reading Test

and on t.he English paper of -the Primary Leaving Examination.
<It can be seen-that scox:es on: ‘the reading test are ‘related,
"to the level of proficiency™in Engush in tha schoo1 as -
: _"ipéan_uieg hy the results’ on_t_hai;’x_.i_mnry Leaving Exanination
oy 1967, ln&ica'ting that Qchools which do well in teaching ' . -
. English continue to.do well'in producinq pupils whc .achi.eve E
= y well in English, and schools which do pnnrly continue td do
pog:}y. Twenty-one of the schaols hava scores above the’ .
maan in both the Rsad.lng Test a;nd the Primary Leaving Exam-
ipation ‘znglish‘Pvaper. Twenty-three of the schosls have
mean B;:cras that are lower i,n‘ both tests. In ﬁeven‘schqois
'ti—;:'l’.ri.uiary lLeaving Exminndbn score is higher than the
mea.r;, but the read.ing.acors is balow, and in five §chools
this is 'reversed.A Information on two schools in incomplete. N
The two sets of scoras are highly related, a fact which is
readily seen by comparing the two sats of figures and which
is. also verified by staustic;l analysis (r = .68; p< .001).
There is a strong indication that achools which have been_
- successful will continue to produce pupils who are batter
in Bnglish than _the schools which have not been successful.
.The distribution of schoB¥ scores -as a whole approached

a normal diatribution with some skewing to the left, prob-

e

There was no obvious bimodality of the scores. The means

and the variances of students‘' scores within a district
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ware correlated -.4, and this again is probably the result

of the Constraint from above on test scores.

a " The Relationship batween Selected Soclo- ’
Lingulstic Factors and the AbIIL To N

. -, Re Eng B! -
L i - In order ‘to enmine some of the sociolinguistic fac- -
tors which affect a pupil's nbiuty in annsh the top -
scorers and the bottom scorers were selectad tcr compnriscn,
and x2 analysis of the data was ‘done. There were 203
'*pupns in each of the two groups; the top group had s'cores'
of 20, 21, and 22 on the Reading Test: \‘.hia bottom group had -
scores of 9, 10, 11, and 12.

R ncad

Lgng\'xnge of Instruction in Primary I.--The first as-

- sumption, based on the growing tendency to begin English-
medium instruction as early as p;'zsaible, was that most of
the high scofera would come from schoola where English
had been used as the md.ium. of instruction from the be- ¥
gil;nimj of Primary I, indicating the sui:ezlo:ity of this
mathod over any other. The distribution of pupils is gshown
in Table 4.2. There is no difference between the two

R ~ TABLE 4.2

DISTRIBUTION OF HIGH ﬁ LOW SCORERS ON LANGUAGE OF
INSTRUCTION IN PRIMARY I

i

English Vernaculsy .

High Scorers . . . . . . . 24 179

LOW SCOIBIB. » o o + o » 21 182




*“vernacular language. = .

groups of pupile in terms of whether they lsarned in
B Engush fron ‘the beginning or whether they began with their
“When mud Learnad Engush.--"rhe naeond assumpdon,

a).so buad on the prln:ipla that. the earlier children beqi.n
.i’:'o study English f_he better: t.hey will' do-was’ that chndren ’
who began the study of Bnglish as a subject in P:imary I -
would do ﬁudl better than chilzirsx} who started later., :ra){le
4.3 ghows the distribution of high and low scorers acco:‘d.ln'g
to when they bggan to learn English. W#hile itﬂ:s evident
that a 1axgex: numbar of children who leam'ea English at home
are in the group of high scorers, this offers no useful in-

£c fon £3r the P of evaluation of instructional

programs. “i may indicate that pre-school training in Eng-
1ish is bheneficial, but it says nothing about when to intro- .
duce English ix;x school. There is soma indication from these
data‘chat: the earlier one beg}nu the utudx of English the “J
better cfie does. V¥hat is more irportant to- note is that

none of the high scorers began the study of English as late R
as Primary IV.

- h 4.3

DISTRIBUTION OF HIGH AND LOW SCORERS ACCORDING TO WHEN
THE

'Y BEGAN TO LEARN ENGLISH }
- T
At ch‘ﬂ Pl P2 B3 P4
L~ =
High Scorera 17 64 41 5 .

Low Scorers & 53 47 85 11
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The acoms of f.he entire group (1 494 cases) on this
‘game fnctor show a slith.ly different pictura. Table 4.4 ’
,ahaws this d.i.stribut.lon. The mean scoxa of the.group that

N .

R . . 'mm.zd;A

' DISTRIBUTION OF THE ENTIRE GROUP SHOWING HHEN THEY
- BEGAN TO LEARN ENGLISH

: . . j No. of Cases  Maan Scores
At Homa . . . 4 . . . ‘80 16.96
Tprimary L. . .. . . - 455 16.16
Primary 2 . v 2 « 2 . 300 15.82
Primary 3 . . < . . - 585 ~1s.oo
Eerimary 4 . ... .. 2% 15.41

learned English at home is still significantly higher than
the mean of the group as a whole (t = 10.39) and the mean
of the' group that leamed Englieh in Primary 4 is signifi- J
cantly lower than the mean of the group as a whole {t =
6.69). B{xt the othar three groups are not statistically
different from each other.

Sgx.--An analysis of the data for the entlzre group as
well asr & Chi-square analysis of the high and low scorers
does hot reveal any aignificant difference in parformance

between males and females. !

[S——

Home Background.--Thare were no significant statis- —

tical differsnces batween the high and low scorers on

whether tha father or mother spoke English. This was
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further supported b} the fact that thers were no statls-
«tical d.if'-fa":;nces Segaee;a .f.ha high and low scorers based on’
'A't‘ather's occupation. - ﬁo\;ever, an analysis of.the data for
the n.:m';ire _g:c'up indicates t-.hat vchudmn of professicnals
.;co:e ;Sgn‘gticangly higher -than ‘the mean of the entire group
:- 8.84). Children of prafessionals are more often in
schools. in Kampala,  a £actor which will ba considerad
further on in this chapter. ' R :
- Aspirations.--As was mentioned earlier in the pnpe:,.
the pupils who reach Primary VII all aspire to pgntinue
thaoir schooling, from which we conclude that” us;;irations
m:g_pigi-x at every level of achievement. When pupils vere
é!:l::'l a secodid choice, and thesa cholces were grouped into
school and non-achool categories, tlhe chi-square analysis
showed no significant differences between the high and low
gx‘oupa‘. ’
{bb!litx.--me data for the entire group showed no "')
significant difference in the mean scores for children who
moved to different schools within the same district, but .
children who moved to different districts scored signifi-
cantly higher (&= 7.88). Table 4.5 shows the mean ’acores
for tha diffsrent groups based on tobility. The percentage
of pupils whose fathers were professionals was 14.1% ‘fn
the group who moved to differsnt districts as opposadl\t—; R
12.8% in the . total sample.
Age.-~There are slight diff, in per basad
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. ' .o TABLE‘S

' HEAN SCORES BASED ON MOBILITY OF PUPILS
. » b‘ .- . . Cases ‘ }Iean
- samb gchool 7 years. . . .\ ... 793 16.00
- "'-mo SCHGOL6. v v v+ o s e 3m 16.04
More ‘than 2 schools. . .= ..l . 285 15,90
o Different districts. . . . . . . 85 16.75  °

on the age of the pupils, but thase differences shw up in
onlypthe youngest and oldest pupils in' the sampla. 'me dif-
terenees are no: statistically significant between the high

and’ I scorers. Thegse figures are shown in Table 4.6. N

TABLE 4.6
DISTRIBUTION OF HIGH AND LOW SCORERS BY AGE

11 12 13 14 15 16 17+

v

Hight . 11 22 35 46 20 11 -2
Low . . 2 20 39 56 20 4 2

The analys_l‘s of the data on age for the ?ntlre group_also
shows the 11 year olds to havae aﬁ%udvmtaqe, but not the
16 year olds. The following '{abla shows the mean scores;
for the whole group according to age. Only the scores f&;r -
the 11 yoar olds’ and those 17 or older are significantly

higher than the mean score for the group as a whole. The
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. - TABLE 4.7
DISTRIBUTION OF MEAN SCORES BY AGE GROUPS

No. of Cases aAge Mean Score -
. L} S BT 17.80
“e 160 12 16,05
“ 330 23 15.91°
344 . EYe 15,95 »
126 15 16.22 - . .
52 16 16.07 .
17+ : 16.92

(438 cases--age unknown)

nuxber in both groups is too small to be‘cf any rekl sig-
niﬂl.,cance.. of the 31 eleven-year-olds in the sample, 18
warmmpala and 13 were from ru:al schoo].s. Thirty per
cent of the elaven—year—olda coma from homes where the
fatﬁ;r is either a teacher or professional, One can specu-
late that all elaven-year-olds who are in Primary VII started
school at a very early age because they were identified as VJ
being axcapgion&lly bright. FPor® all of thase reasons, it is
impossible to generalize that all children shc.uld start
primary school at the age of 4 or 5.

Nor is it poauible to generalize about the group 17 or
older. ‘rhere are only 13 cases ttg consider. all of these
are from rural areas where the fathers are either fﬂrmers
or unskilled workers. There are two possible axplanntipq_g,
for the fact that thess atudents do so much better than
average. The first is that meny of them may be repeating

Primary VII and therafore have had an additional year (or
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Jﬁts in some cases) of E;xgli,sh instruction, The other ex-
p"].ﬁnation‘ is that having i:een more mature when they ;taxted
primary school they learned more guickly than their younger

) clusm;:as.

‘ e ’ s 'mere a.re no ot'.her significane differences in perfom—
ance in any othar aqa group. It should be noted hex-e that
thers is a-wide spzead in the aga of pupils in Pzimax'y 1.,

*This range is not always present in averxy classroom and
t_ha:a is a2 growing trend toward a‘lessening of the range ’

(:hrough a standardization of age of entry to Primary I.

There are. obsarvable diff in. the ge age of
pupﬂ;, in different regicns, and even in different schoolé
within a zegi.o;\. The maan age of pupils in Kampala iz lower
than the mean age for pupi}s in rural areas.

Some of the other variables which were avaluated indi-
cate the type of ‘contmla which need to be considared in J
setting up 'expekimntal programs. There is.a significant
indication that many of the differences which’appea: sig-
nificant are relatad to the urban-rural distribution of the’
pupils. Table 4.8 shows this distribution for the high and
low scorérs. The Chi-square L'vs.l.s, significant at the %
level. In order to test this differenca further we divi..ded
the entire group according to location. The mean score[lggﬁ _
the Kampala group was 16.52 (t.- 5.13); the mean scors of
the rural grouf was 15.94. This maana that géing to school

in Xampala greatly increases an individual's chance of
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success in ‘English.

TABLE 4.8 .
KAMPALA-RURAL DISTRIBUTION OF HIGH AND LOW éCORERS .
= . . . . .. e » N .
T . . Kampala Rural
Hliqh Scoxers .« o .+ . . - .45 158' -
Low Scorers. « . - . . . 26 . 177. S

The Kampala schools in our 'szﬁ;ﬂa had a much highst‘
proportion of teachers in Primary vIiz who held Grade III
anintry' Certificates (i.e., were better qua;itiad) « In
o:ig;' to, det.azmlna whether the cruciul factor in the suc-
caas.of the pupu- in Kampala was due to the influence of
the Grade III teachers, the scores were analyzed for only
the p\{plla who had a Grade III teacher in Primary VII and
this group was divided into two groups--Kampala and Rural
The mean score for the Kampalargroup was 16.84, higher than
for the K;mpnla group as a whole and uignif&émcly higher

than for the rural group whose mean score was 16.13. Having

a Grade III & h inmp. one's ch for + but
does not dmnge tha Knnpala-mﬁl differencs,
Since the Kampala-Rural difference was the most lig-

nificant of all the statistical findings, a multiple qx}g_» e

partial regression analysis of the data was performed on

the entire gr3up to determine the strength of the relation-
~

ship of this factor and all of ths others which were examined.,



The following nine variables were evaluated against indi-
~vidual scores . in reading: (1) Whether the child's first
1anguags was the same ‘as that used in school in Primary I;

) Whether the -child went to a school where English was

. the med!.um of instruction .in Pzimary Tz (3) Whether the

father spoke English; (4) What.her tha mother spoke English;

(5) Whet:har English was spoken at ‘home; (5) When EnglLsh was )

begun as a subject; (7) Mobility of the pupil; (8) Locatidn
and (9) Aspirations. The multiple cérrelation coefficient -
fox theue variables was very low (R = .14) accounting for
only 2% of the variance in the scores. - g

Even f.hough there are individual variables which -appear
sig@cmt through Chi-square analysis or comparisen of -
mean stores, the mulr_iple regression analysis indicates that
r.ha’!val.ue of any one, or combination of these variables, is
not very graeat for predicting an individual's success in
reading English.

One lmgox‘tént quastion remalns unanswered. We do not
know the effect of the English-medium approach {teaching
all subjects in English} from Primary I in a rural setting,
None of r.he rural ac.hooln had been using English as _the
medium of Lnutruction in Primary\j. vhen the present Primary
VII class which was tested had started achool. This is a
quistion which should be investigated. fomeer

Differences between Schools

The differences in scores from schoal to school



. selves. . In order to exami.ne .some of these facfors, the six

~i.mu.::ate tha Possibi.uty -that ‘achiavement in English is

ulso dependene on eer!:ain factors within the schools them- .

m:hools which scored h&qhest on r.he Reading Test ‘and the

sx.;. schools .which scored’ lowest (20% of the total mmber of

s::hools) were selectad foxr - futther atudy. Al six'schools |

which scored low in reudlng were also low on the Primary

' Bnglish paper. Of the six top schools, all but one wexe _ ...

* above the mean on the same paper.

The first factor to be examined was -the. types:of train-
5 } -
ing which the tuachexs in the different schools had been
glué}l:, as, expressed in the Grade Hlnistty Certificate which

they held. There was no difference in the number of Grade

"IT teachefs in the schools which were high and the schools

which were low. .Thers was a diffarance in the nurmber of
Grade I and Grade III teachers in the schools which were -
high and the séhools which werer low. The actual number is
shown in Tabla 4.9. There are a larger number of better
trained teachérs (Grade III) in the schools which score
high than in the schools which score low (Chi-squaxe = 3,69;
pe¢S) . "n‘\e poﬂt?h}e effact of%'bettei' trained teacher was
alac noted in the analysis of the data for individual pupils.
Anothar area of expected difference among the teaé\g_rg_‘
was in the years of teaching Axperléncq_, independsnt of the ™
type of trunﬁxg. New teachers, whatever th;ir grada Min-

istry Certificata, were considered to be as effective ul;—\



TABLE 4.9

NUMBER OF TEACHERS HOLDING GRADE I AND GRADE III
" CERTIPICATES P
T - Grade I Grade IIT .
s S - . . i
&n High Schools™. . . . . . 6 11
Low Schools. « « « « « & 11 s

teachers who have had several years of teaching experience
accs:ding to headmasters, district education officers, ar:\d
people in the inspectorate division gf the Ministry of Edu-
ca”tinn. " 'However, as the following table ahow.s. none of

thﬁ_'ﬁmdif,fetencas is great anbugh to be atatistically sig-

nificant.

TABLE 4.10
HUMBER OF YEARS OF TEACHING EXPERIENCE

. 0-5 6-10 11-15 16-20 20+
Low Schools . . . « 15 4 7 2 5‘
High Schools. . . . 10 7 5 3 4

<4 ~ .
(Notes The total number of ta}alcta is less than the full
number to be expected in twelve schools. This is becuysc
not all the teachers in either group filled in the qud;;’—
tionnalre.)
Although there was no significant difference in years



of expe:iem:e, when: the duta' ureréxamined" in te:ms of the
aumber ‘of" years: taach!.nq in a pu:ticulux‘ school (i.e., ‘the
mobiuty of d:e teachers) then ths:e is a difference betwaen

: Vtha echools whi.ch score high und thoge which score:low.. In

t.he achools which scored low, there ‘ate-more teachers who

have besn {n thac puticular schocl £or two years or less

. -indicating that there may be a. gxenter turnover of teuchers
in the 1ow-seor1ng schools whi.c!} causes .a degree of in-
stability in the staff as a whole and permits less con-
‘tinuity of the program from year to year. The table below
shows these figures. Chi—aqua:e corrected for cbntinuif.y

Arm

== . ' TaBLE 4.11' .
'YZA!?S'OF TEACHING IN THE PRESENT SCHOCLS
h Less Than More Than
2 Yeaxs 2 Years
Low Schools. . . 23 10

High Schools . . i . 19 |

= §,9; significant at the 2% level. The stability of the

staff appears to be a factor which affects the performance

of the schoolias a whols. . 2
One further difference betwcen the teachers in the
schools which scored high and those which scored low is 1n}

the nunber of teachers who report having had a special

course in the teaching of English. These numbers are shown

in Table 4.12. More of the teachers in the schools which



. TABLE 4.12 .
'NUMBER OF TEACHERS: HAVING A SPECIAL COURSE IN ENGLISH

, . - Yes No .
~. "Low SGhoOlS . 4 . s . . s 10. 22
o P -
P High 5chools. « . « 4.+ 4 4. 17 13

scored high have had a special course in teaching !;ngl‘ish'
and this difference is again scads&cally significant (Chi-"
uqu;ze = 4.06; p<.05). )

The _quescionnaires revaaled a great variaty"gf in-
se;vice'courses in the teaching of Enq}ish, from intensive
oh:egay workshops to three-week courses at special centers
areun'd the country. Bu‘t no one type of in-pervice training
appeared Ito be subétantially better than all others. Follow-
up interviews with teachers and tutors at the training col~
leges, as well as Ministry officials, indicated that the
greatest benefit derived from t‘m in-gservice Fraining was re=-
lated more to recognition of the teachers who participated
in the programs than to the actual content of such pteqrm;.

Thr_e‘e fac;or\s relating to teacher training anq experi-
ence appear to affect the perfo‘uance éf children on the
Reading Test. These factors--Grade Ministry Ca:tlficaﬁe [
and III)}, Mobility, and Training in English--are ralntiveiy-“\\‘
independent varlables. The fact th;t a teacher holds a Grade
I or Grade III. Certificate will not indicate either the num-

ber of years the teacher haam been in the present school, nor
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whether he has had a course in teaching English. The sanme
ki_s true e!‘.all' other grqubinga. 1t doas seem possible,

.howaver, that there 48 an additive offect of all of these

» x;nriablea. In other words, véakngun in any one of thesa
: tﬁraa ‘m:lg)ih be cumpensucad for, by: additional strength in
on?or <both oE the. other va:inblu.

In order to test'this uaaumption further, the. schools .
were divided into groups which corresponded roughly to the
distxicts in which the schools were iocated. Two schools: :
in Bukedi district were grouped with the Ateso dinfﬂct
schpols since they are located in an Ateso upmi;xg area of
Buk‘e_ﬂi district which is contiguous with Ateso diotrict.
Th‘;—m:an score- for the schools in the district was calcu-’
lated .und the totala on all of tha teacheras in each of the
districts on the three variables ven; calculated. A multiple
regreseion analysis of the data for nine districts with more
than four achocls in seach diatri'ct indicates that the three ~
!nc:crn‘ have a significant effect on achool performance
(R = .91) and in fact account fox B3% of the variance between
achools. The name test on thirteen districts, including
four with pnly two or three schools in each district, is con-
siderably lower (R = ..51). 'me‘?u:e nultiple regression
analysis by schools rathar than by districts yields an ﬁ( of
4L, . T

It would appear that all of these factors relating to
the teachera' training and posting do affect the ovarall —-
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péxfbmanca of children in English reading. Pa}hapn the im-

po}tance of the teacher is already well enough kna\un, but the

statistical évldencg adds considerable force to the argument
‘for batter training of teachers, both pra-aervi{:e'and in-

sexvice, and points to the need for gréate_r stability of
et L .

Scoras .in English and Vernucufur_ . ’ .
Languages Compare: N -

The muu;x score for the group as.a whole, a‘xcluding :
native speakers of English, Swahili, Gujerati, Hindi, or a‘n;(
non-Ugandan language, was 3.89 on the vernacular passage and
3.85 on the English passage (1,231 cases}. The overall
ubi&, t;c read English is equal to the-ability to read one
of th_e_ aix verRacular languages. )

~ The mean score for the pupils vhp opoke one of the six
vernacular languages as & first language was 4.03 on the ver
nacular .pansnge and 3.84 on the passage in English, indicat-
ing a ﬂ‘.ight superiority in the yernacular passaga (307 cas
casas). ) .

The wmoan score for pupils who spoke a vernacular lan-
guage related to the official vernacular but not identical
was 3.76 on the passage in the related vernacular and 4.08
on the passage in English, a nli'gt supsriority in English
{278 cames). i

The nean score for puplls who spoke a vernacular 1;5:' i
guage not related to the languags of the test was 2,11 in
the vernacular passage and 4.00 in English, indicating a —~
distinct superiority in English (46 cases).



CHAPTER V

L3 . c . -
- PINDINGS AND RECOMNENDATIONS
Summar ’ : -

The official language policy in: the schools in Uganda
is directed toward teaching English as a subject until it
can be used as the sole medium of instruction (generally
in iz:i.mn:gj v or vI}, while uasing one of the six official ver-
paculsr languages as the medium. of ins€ruction until the
transition to English can be made. One of the major aims.
of this policy is to produce pupils who are able to read
English at a lavel which m‘akes continued education possible,
as wal.l‘ as pmvldinq a means of communicating with the
majority of primaxy-school leavgras who do not continue their
education. ’

The successful implementation of the present policy is
largely dependent on the availability of teachers who are
trained td teach .énglish as a spbiect and to teach othar
subjects in English., A further obstacle to the policy is

the linguistic heterogeneity of the country where only }38!

.

of the population speak one of the six official school
languages, and~whose children must learn a second African

—~

language as well as English when they get to school. A

76
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further cbstacle to the success of the program is the rela-
t‘i}ve inaccessability of certain schools, where change comes
slowly because Ministry supervision is reduced to almost
nothing. All of ‘these factors-result in ditlere:xu;s in the .
;mplemehﬁasioxi of the language polvgc_y at the local school
e, Co ,

This study examined the'efteqt of ca:talg apec'itiq.
di:f_erances in language teaching practices in the Px{mar;/ .
Schools on reading achievement of Pril;zary 7 pupils in both -
Engli;h and one of the official vernacular languages and
assegsad th_e effect of a number .of zociolinqui’s::ic“§}ariablea
on the individual's success in reading E{lgliuh.

X “reading gest in English and the official vernacular.

‘language of the district was administered to 1,560 Primary

7 pupils Ln"w schools in 20 rural settlements in 11 admin-
istrative districts of Uganda, and 9 schools in Kampala which
represented the complete range of the type of school to be
found within, a city. Each pupil Vas also given a question-
naire which asked for age, sex, schools attended, language

of instruction in Primary 1, class in which English was in- i
troduced q.s‘a subjg\ct, his first language, father's t_:ccupa-
tion and his own plans after he #{nished Primary School.

Data were also collectad from teachers and headmasters re-
garding total years of teaching experience and the yearsé‘w,— o,
posted to this particular school, the‘Gzade Ministry Certifi-

-
cate held, and whether special training in English had been
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taken as an in-sexvice course.
Findings * X
The major ﬁ.ndi;xgs ‘of this atudy indicate ‘that the

areas _6£ greatest importance in considering the effective-

. ness of the P in; fonal grog in teaching Eaglish
to Ugandan children lie more _Ln er_xvimmnental factors than
in individual soclolll‘xguisti‘c differences batween 'pupil's. ) )
The fact that urban children gene?ally do better than theix.:
rural counterparts has been obserwved in many countries of’
the world, The urban child is exposed to a wider yvariety of
extérnal forces which both stimulate and nlnicxce school
le.a‘ﬁi'ng; He has a wider variety of books and ather ;eading
material at his disposal, more opportunity to use what ha.
has"learned at school in his everyday life, and the oppor-
tunity .to observe and participate in a wider range of
activitias. In the case of English, the urban c¢hild is more
likely to heaxr the language spoken around him in shops, on
television,‘ in the movies and among his peers than the rural
child. Generally, the parents of children in an urban area’
are more highly educated than those in a rural community.
All of thebe factors, plus othe% are offered as plausible
reasons for urban-rural differences. But these remarks must
be tempered with a cautionary note. Although the mean Lﬁlcom
of the Rampala group is higher than the rural group 9_;__;77
whole, there are several districts that score ‘as high or

higher than the Kampala sample, e.g., Kigezi, 16.61 and
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Ther.é_"are undonbtedly social and cultural differences

, between’ the people who live in the different d’istrlctn

which.account for some of the variation between the dia-
tricts, Howevs:, a aiqniﬁ.cant amount of the variation
ca‘?be v.mderlcood in terma of several factors related to
teacher performance. . The etfect:iveness of the :Lnstvruct-
tional program in English is date@ned in large measure by
the }euche:s-—their training and exéerience. :

The Grade III teachers are more effective than the

. b
Grade 1 teachers. In-service training is important in im-

proving teacher 8 performance, Effectiveness increasas
wi_nhe time .spent in a particular school. Perhaps one *
of "the;masf: signlﬂ.cant things to be considered is that all
of these il:mectn of teaci}er behavior can be externally
altered, a fact which has great significance in program im-
provement.

v -
None of the other factors relating to the individual

was geen to be of great importance in predicting success in

learning to read English.

Conclusisrs

The results of this study offer statistical support
to a readily observable fact: the success of the ptaae}xtﬁ
policy to teach English in Uganda is dependent on the i
availability of teachers who can implement that policy.
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There is great emphasis in Uganda at é:esent to de-
~\.nalop neq'muterial for the teaching of English. The problem-
.with this approach’is “that it does nothing to z.nsu:e any

;;reate: success’ than what is presently Baing uchi..eved. New -
B m‘ateﬂ.n'l.sQ _in.- the hands og thf:_ sa:;e‘tenche'rs will not ne-
cgsar_i.ly iﬁpmve‘the language teaching.

The same is true of the"’emph'asi: on beginning :Enqlish: :
instruction as early as possible. 'ljdo extrﬁ years of poot
teac!ling is not a guarantee of success. It is possible
that the best approach would be r.io delay the introduction
of English until the third year of Primary S‘choo]:.‘,‘ using
the Grade I teachers in the first two Primary classes whe:e’
Bh;ﬁgh is no;: used at all. This means that teachers who -—
have been better trained can begin the English-language
teaching in Primary 3. The results of this study indicate
that there are no significant differences between the
groups who started English in Primary 1, 2 or 3. English \_2
in Primary-l might be a future :;onl of the Uganda govern-
ment, but {n the absence of trainaed teachers it is doubt!ui_\
whether two extra years of poor imstruction contribute much
to the lveyel of performanca in English. )

The queation of the Grade 'h-x teachers needs careful
consideration. They are being trained in increasing nya-

bers. The procedure at present is to post these teachérs . _

to Primary 7 although a few are poated to Primary 1. Their
-

influence on the level of performance in English is obseryed
.



in the fact that childrzen in Primary 7 who had a Grade III
teacher did-score higher than those who did not, The ad-
‘ditional training and a higher standard of English of this

group of teach: offer a ble advantage to the pu-

‘pils. wWhat is not knoiwn is whethér this is the most aef-

fective means of utilizing these h « Purther.
ie needed on this point. o T

A practical consideration ofrth.e present program is ’
the igssue of English-medium instruction. The policy of the.
Ministry of Education is designed to produce a leygl of
competence in the use of English which will enable all
teaching \to be done in English by the gixth year of school.
Al’t;:xtqh no attempt was made to establish grade level notn;s
for-the Reading Test, it was obvious :thac the results of
the test indicated a lower level of competence than what
15 necessary for most pupils to yead the gubject-matter
texts cl‘arrently»ln use, despite ’the fact that a small per-
centage who reach secondary school are able to.

Despite enormous loglatic problems in implementing the-
present language policy, the question ia no longer one of
whether tosteach English, but when and how to do it most
effectively. This study cannot even begin to answer such

questions, but the resulta do point the direction which’j

future research must take in order to assure the Buccess of

the English-languaga policy.
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‘Future Research

*" The need: for research in the field otl second language

teaching is virtually upl‘bﬂ.:ed. Several studies which are
. ¢

g ted by the xeseurch deal with the pcsdng of
teachers ‘in ozdet to utilize their skuls in-the most
'benefﬁial way. '

At present there are 1,328 Gzada II1 teachers 1n Ugan-

" da, There are 2,648 Primary Schools. Where should these )
teachers be posted to make maximal uge i;f their training?
APuture l;lnns include training all teachers to the level of
the present Grade III teachera. It would be an 'q_dvan‘éuqa
to knm‘: hcwrt’he skills of these pgople can. be used best as
more af':them are ':.rained, but befote all teachers reach
this level of training. Some questions that need toc be
conaid;zed are: (1) Whether poating Grade III teachers to
.Primary 1 results in the greatest gain for the school as a
whole or to the pupils individually; (2) Whether a Grade
IIX teacher has thé greatest impact’ in Primary 7: ex {3)
Whether a Grade III teacher could serve best by teaching
English in all classes from Primary 1 through Prlimary 7.
And this uat is cex'talnly not exhaustive.

There ate still more than 8,00Q»Grade I and unquau-

fied teachers in Uganda. It will take considerable tima

before better trained teachars will be available to replace . —-.

them. In the interim, what is the best way to utilize this
-~
large body of teachers? How can their skilla be ltrenqthen-“

ed? What is the most effective type of in-service training?
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Can team teaching be used.as one method of strengthening
the instructional program?’

The question of subjact-matter mastery has only been

! s alluded to in this study, but it is a very real px:oblem in -

a country :ahex-e Primary Education z{.n terminal education for

thé“%ast_ mujo":if;y o'! pupils.  Are the goals of education
being met in a situation where”a aecond language .isvuvned as
a medium of instruction? Is there a difference beew;en . 4
ﬁsing ‘Enqush or an African language io: this purpose?
There is an opportunity to do cm:é-cultural rasaarch on
this question in the next few yesars. Tanzania has"a’dopted
a policy of using Swahili as the sole medium of instruction
in PT'ary schaql and teaching English as a subject. .
Uganga 1s moving in the opposite direction and already has
several m:hvool.a where English is the sole mediunm of in-
struction from Primary 1. Pupils in the two countries
could be tested both on subject-matter mastery and on English
language’ competence to determine 'che basic differences be-
tween the two approaches.
- One final area of research should also be menticned
although i_t‘ is beyond the scope of this study, and that is
the {ssue of materials used in tdgching English in the
Primary Schools. Carefully controlled experimental testn'
are needed to detarmine the best approach for Ugandan “‘\ffﬁ\\
children, and this lesads ultimately to ths need for re-

search in how children lsarn. ~
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. There 'is a fertile tié},d for study in Uganda, The

suctess of any policy 1s,depe'ndenc on undarstanding how. to

‘ma'k,e“if: work. k . I
Iy et = :
. .
= -
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-.pupil

I. We wouldlike to know the names of all the schoola .you .
have ‘attended up to:the present, Please write in order
_the-schools you attendsd:-and.the number of years you

*"attended. 'Start'with your first primary school.

{ Name 6¥ 5chool Place {town) Region|No. of Years

.

L : -~ — 1
A i e
2, What is the first language-you spoke?
7 3. What language did your teaeher ude when you were in
- Primary I? .
* 4. When you begin to learn English?

] at home. ™ . : “
J in Primary I

1 in Primary II s -
T’

]

o

aia
[
[
[
[ ] in Primary III

N “ 11 in Primary IV or after
5. Does you: tather speak English?
( 1 YES []1 Ko

6. Does your n\othex' speak Englieh?

(1 yes (1m0

7. Do you ever speak English at home?
{1 yes {30

6. What work does your father do?

9. What will you da when you finish Primary School if you
do not get into Secondary Sch@.?

T stay at homa
go to Teacher Training College g

[
{ 9o to Agriculture College [
{1 get a job in a shop :
[ ] other
10. Age ~

11, Sex

96



. 7. Blephants
“The elephant is the only animal in the world with a .
trunk, "It uses its trunk in.many ways. - It pulls. leaves . . -
Joff trees with'its trunk ‘and-then puts them into ‘its mouth.
It'can even use its trunk.to.pull up trses when if wants to
'make & path through the junqle. It also uses its trunk to . —
v gat water, ' The:trunk .can hold a’lot of ‘water, as arn ele- .
phant neéds t:o dtink more than threa hundred pints of water
every ay. -
en - an eIephanc is angzy. 1:3 tusks can be vary dang—

erous., The tusks.of an elephant; are really its front teeth.
People pay a lot: of money for the ivory of an elephant's.
tusks.  In-Africa men have hunted elephants for their tusks.
The ivory from the tusks is made into very beautiful things.«

- It has been easy for men to train elephants in Asia.
'L“hey use elephants to carry heavy things fof ‘long distances.
Hany people say that the kings. of Siam used to give

. wh.i.te elephants to people whom they did not like. These

white elephants were sacred and they cogld not be made to
work. They could not be killed or given away. "3 person
who owlied a white elephant had to pay a lot of money to
keep it proparly. After a certain time, he usually became
very X Nowadayu people often call a Useless thing "a
white eléphant.”

1. Elephants -use their trunks t:o eat
a} animals
b) leaves
¢) trees
4a) ivary

-2. An elephant‘s tusks are made of
a} bone
b) teeth
e} ivery .

d) many beautiful things

3. In Africa men hunted elaphants because
a) the tusks were valuable
b) elephants were very dangerous
¢} hunting was interesting
d} elephants were very beautiful

4. Elephants are used to carry healge things because
a) their tusks are useful
b) they are not dangerous
¢) they are very strong
4d) their trunks hold a 1cc of water L

5. Siamese kings gave white elephants to peopla
a) as a sign of friendship -
b) because people liked clephants
c) because elephants waere uasful —
d) whom they did not like



. “New Hosgit:als
=" The ope.ninq at .Iganga of ‘the firat of the new-rural
hospitals is-a big event in the development of health ser-
vices in this country.” By building 23 such hospitals,
spréad throughout Uganda, ‘the Government is not only,in-
creasing its medical facilities greatly, but-it.is imple- .
menting-an important part:of its policy to-spread the
beneﬁts of modern development more-evenly - throughout the
count: With 100 beds in each-of these hospitals, there
*owill a large’ increase in-tha ‘total of the medical facile.
ities available, as well as ‘2 wider distribution of them.. -
But expansion on this scale alsorbrings its problems im '
. finding the staff to man new hcupitals and in meeting the .
N cost of operating them. .
It has involvad an expansion in the tralning of medical
usist:antn. nurses and midwives, as wall as of doctors, and
one efféct of the large expansion .of ‘hospital services will
.be to increase the proportion of péople in the service who
have only a limited amount of practical experience. This
will bring its own problems in the early.years, but these
can beYaovercome with the splrit of service and dedication
to their tasks which the Prasident has called for from all
thoge -who are invplved. .
‘BGITdings alone do not make a hospital, and the success.
of the policy of providing new rural hospitals will depend
on the service to be provided by their staffs. It is par-
ticularly important that their standards should be of the
highest, because these institutions have a role to fill
that is just as important as hospitals like Mulago which
- provides a.greater range of specialized gervices.

1. The role of thase rural hoaspitals is
a) to train medical assistants and doctors
b) to.make Mulago more important
¢) to provide general medical facilities .
d) to lower the standard throughout the country

2, The new hosoital at Iganga is

- a} the oniy one of its kind which will be built
b) the firat of 23 rural hospitals
¢) the last of 23 rural hospitals
d) like Mulago

3. The problem of expansion is to :;?C
a) enough beds
b) enough trained staff
c) the proper medicine /
d) people to go to the hospital o

4. Many people will have to be trainad
a} to provide.medical services
b} to build more hospitals —_—
¢) to work at Hulago hospital I
d) to stop this expansion



5. The President has caued on: people
~7.'a)’ to become: midwives: ...

b} ta see-him if they have prcblems

¢)-to.do only-a limited amount of work

~d)’ to dedicate themseives to their work

. RS
@
. .
. hS
. .
-

S
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. ““'Yellow Fever St

. (- .:Yellow, fever. is a'disease of warm lund.s that is !cmnd

mainly along . the:shores 'of the Atlantic Ocea.n. 1t was

- #irst noticed in the. Americas, but may well have come from

Africa’and reached the New World with or scon after Columbus.

: K Until about f£ifty years ago, yellow fever -was still cne of .

b ~the most: feared diaaases in the United States, where many M
died in. An k which was to ‘lead
. to suxpris,gng developnents was onetthat happened in Cuba

A o, .. duripg the Spanish-aAmerican Har.

E As a result, anarmy group under Major Walter.Reed was
sent there ‘in June 1300 with: opders "to give spacial atten-
tion to guestions ccncerning the cause and prevention.of -

v yellow fever.® In a daring group of experiments using humap

E : beings, Major Reed proved the truth of an’ idea advanced in

1881 by a Cuban doctor, that the city.type of mosguito pa“ed “u
- on the diseasa.
N e ‘successful result of these expeximents gave bix'th
to another and still more important idea: kill off the
- city type of mosquitoes and there will be no more yellow
fevey. Fortunately these mosquitoes are cne of~the easiest
types to destroy. They are born in pools of quiet, warm
water, within a short- distance of peoplals homes.
. . ZXZgeneral came to Havana with oxrders from the United
stncas Governument to dry up these pools. He carried out
' his task so well that the mosquitoes disappeared. Yellow
fever went with them, naver to return to Havana: A few
years later’ the aame -general successfully repeated this
operation in Panama and in this way made possible the
building of the Panama Canal. It all seemed so zimple. End
. the mosquitoes; end the dimease., Man even began to draam
- of getting rid of yellow fever from the world. J

1. Yauow fever was a feared disepse in the United States up

&

a) 10 yanxn ago
b) 25 years ago
c) 50 years ago

. d) 100 years ago
2. The outbreak which atirred tha intersst of the Army was
in .4 NS .
a) Cuba
b) spain A

c) Central Ama:ien
d) the United States

3. The building of the Panama Canal was made possible by(__
a) the success of the Spanish-American War
b) the work of the United States Army
c) the killing of mosquitoes nearby
d) the davalopment of special drugs




a) ‘remove pecple from yellow fevex areas

7b). Have: special spray. poisonn in every hame .

c): give everybody special drugs
d) 7xill all mosquitoes’

75, Yellow fever is found mainly htound
. ‘a)the.Atlantic Ocean

b) the Pacific Ocean S . b

‘ the Indian Ocean ol -

m‘y ocean

5.

. -
A B -
P

B L

- % “~
Y
-~
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4. The first idea’ abéut ending- the disease £é§evat was to



‘Malaria .is‘the world's oldest rtecdrded disease. Itis
referred to. in old Chinese- and Indlan writings.. It was cona
of the causes-leading to the downfall of both the Greek and

. the Roman empires. ;. .1 . . . :
> People recognized that there must be some connection '
between malaria and swamps, and some”believed that insects
1iving near gwamps might be the carriegs of tha. disease..
¢..The ;Romans ‘dried the swamps and ‘raduced’ the moaquito popu-
lation. This was the'best method used for the 'next fifteen
centuries. . - - Lo N L -

Not until 1632 aid find a ful treat+

: :"ment for the disease. The Spanish discoverers of the New °

e | World learned- from the Indians of Peru that tha bark of one

. of the trees growing there often ended a patient's attack
of malaria. . In the nineteenth century Prench scientists
found that quinine was the substance-in the bark that cured
‘malaria. The Dutch planted quinine trees in the East Indies
and in time established an almost completa contrpl of:the
medicine made, from it., When the East Indies supply was cut
off during the two world wars, two ‘other drugs wers developed
which proved éven more successful.than quinine in curing ’
attack Today most of the world uses these neéwer drugs.

The cure for-malaria was found long before science

learned the cause, During the last few years of the nine-
teenth .century, however, the combined efforts of the scien-
tists of several nations led to the discovery of the con-
nection between swamps, mosquitoes and malaria. The firat
.great step forward was made in 1879, when a young Scottish
doctor working in China proved that another disease was
spread by mosquitoes: This led. to the discovery that mos-
quitoes were the carriers of malaria.

1. The confection between malaria and swamps
a) is just an old story
b) was known a vary long time ago
c) has been proved not to be true

- d) was discovered by the Chinase

../ 2. We_now Xnow that the drug cure for malaria was found
2) beforg the. cause .
b} as a result of discovering ‘ga causs
.¢c) after the cause
d) to be diractly related to the cause

3, The cure for malaria was originally discovered !
a) by a Prench scientist . .
b) in Eurcpean laboratories
c) by Peruvian Indians
d) by Spaniah-explorers
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4. The fight aqainst malaria
a} has’téally just.started. in the -last few years ...

‘b} has been going on for centuries
©). began in 'the 18008 . -
27 d) has-been planned for "the “future L 4
5 The discovery of the cause of ‘malaria waa
a) tha result of .a planned research program
’b). related to the discovery of poison sprays
made by-a Chinese doctor
a’' result of another discovery

q)-
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: Agriculture K
+ - ~Uganda’ isiatill larqely a country of fammers and more B
people are engaged in:farming than. in any other business.
‘Agriculture is therefore Uganda's most important gource of
waalth, ' The crops grown in Uganda can be divided into two

&) Po cd {or subuistence) crops” such 23" matooke, tinger
s millet, sweet p s, maize_, g »
.;: cassava, etc.. :
) Cash crops such as eotton, cofffea, tez, tobncco, ail
seeds, Bugar; etc.

Subasistence crops provida food not only for the tumers aho
grow them, but for the nation as a‘whole. If there is any
left over, it can usually be sold to another country. Cash *
crops provide the growars with.the monéy they need for
school . feea, or for their clothing, cooking-pots, blankets
“ and other things which they have to-buy.

Crops depend on climate, that is rain and heat, so that
-gome will grow well in.one place and some in another. For
this reason there are farms run by the govexnment at which
new crops can be tried before farmexs grow them.

The Department of Agriculture helps. ,g.u'mezs to grow
more -3d-batter crops in two ways:

a) By advice. The field staff of the depattmant visit "
farmers all over the country and help them to make the best
use of their land. It is their job to give advice and en-
- couragement to those farmers whose crops are spoiled by in-
sects or disease; to those who plant their cotton at the
wrong time or who fa.i.l to trim their coffee trees or weed
their sharbas, -

b) By research. By finding out more about what crops
will grow, more about how to fight insects and plant dis-

__eases, and more about where crops will grow best.

1. In Uganda, the largest number of psople are engaged in

a) business
b) government offices

B ¢} farming
d) teaching
2, Crops grown in Uganda can be divided ints .
a) food' and subsistences crop .

b) cash crops and subsistence“rops
c) matooke and sweet potatoes
d) cotton and coffee ;

3. The Dapa.mant of Agriculture gives farmers advice abouut_”_,*\
a) how to make the best use 'of their land
b} hbw much coffee to drink
c) what crops® they are allowed to plant
d)} how to cook their food



B ; 4. Research helps:farmmers by g
: v ©.a) controlling the climate
" “-b}- £inding out .about:plant diseases -

c)" finding out-about 'humandiseases

3 d) ' growing food ‘for people 4

‘ s, 'The ‘climate {s: important in’‘decidiig

. a) . which plants grow best in.a certain place

‘b) ‘who .shpuld become -a: farmer’,

L I ) 0«}‘:) whadt' to do about insects

R d} how to weed your shamba
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Ebibira

Mubyobugagqa ‘bya ‘Uganda .twemubalirwa n'ebibira bya'yo.
Eniti girina emiqa!o mkumu, - - Abantu abasinga cbungi
buggeyambisa ng'enku,. ckugizimbiaslenju, n okug:umlamu ebintu
byomunju, ng'emeeza entebe, n'ebirala. Naye, ate era oluusi
g’yeymbisibwa ekitongole kya Posat Dffice okusibako:waya za
:5simu; n'ekitongole kya Uganda Electricity Board

n'abonubircnbe ekilembe. "Egimu ku mit.i gya Uyanda amig\mu
oY qirina&hisnahyizo okutundibwa :ebwaru wa Uganda ne mungeri
eyo nsgiteetava ekkubo ‘eddala ery *okuyingiza’ ensimbi
muggwanga.
‘-Egya emigasogy* emitl ng cgiresa awo, emiti ngumix:a -

,-amazzi muttaka, era abantu bangi balowoza nti gireeta enjuba.

© Okusinziira kunsonga zino zonna ekisinga obukulu kwekulaba

nti ebibira birabirirwa, era nut ng'emiti emito gitemeddwa
wasaana wasimbibwewo emirala mukifo kyagyo. Singa kino
tekikoledwa ekiseera kijja kutuuka wabe nga tewakyali miti
‘gyakuzimblsa nju, kukola mu bintu, oba énku szokufumbisa.

Mu Uganda mulimu ebibira nkunu ebikuunibwa, e
mutakidzihwa kutemwa miti ng'omuntu tafunye lukusa, Chiet
Conservator ot FYorests ne. bako:i banne bebalabirira ebibira
ebisinga kulwa.g iy ga. Ebibira
ebisingfym obutona birahirizva gavumentl ezebiundu. .

Abalabe b'ebibira abakulu gwe muliro n'embuzi. Munsi
ezimy cmu!.i:o gwonoona buli mwaka emiti egyandivuddemn
obukadde n'cbukedde bwa shillings. Embuzi zirya emiti
emito, era ntono b ziyinza omulinu
Jogututte emyezi.

1. Emiti gigasa abantu kulwa
- a) masanyalage
b) kutwala bubaka
c) kuzimba nju
d) kuliisa mbuzi *

2, Emiti gikumira amazzi

a) muttaka

b) mubirombe bye kilembe
- ¢} munayunba gabantu

d) mun Electricity Board

3. Emiti nga.gitemeddwa’
a) gisaana gyokebwe
b} gisaana giribwe embuzi
c) emirala gisaanye gisimbibwe mukifo kyagyo
d) kireeta enkuba }

4. Mubibira ebikumzibwa [

a) tekikirizibwa kutema miti ok
b) tekikirizibwa kuba nambuzi

¢) tekikirizibwa kukuma muliro

d) tekikirizibwa kutema miti awatali lukusa



75, ‘Omuliro mulabe w' emit!. kubanga
; .2}, gwonona embuzi

" “'b). gwokyaamazzi gena ne’gaggwawo v
..€) gukyusa embeera y *obudd. e
d) emiti egy .
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- Teachex
What élas:s uré‘yo}; teachlng this year?
What g:ade Hinistry Cartiticate do you have?

Hhe:e ﬂid you receive your teucher trainlng?

. Hov wy yedrs have you been teuching?

How many Years have you been teaching in this school? -

What is your first language?

“pid you' ever have a course which prepared you ‘Q

-in English?

specifically to teach English? "

Where ‘and when did you take this coursa?

g

S )
Do you uge any language other than English in the
normal teaching day? _ B Which one?

what subjects are the most difficult for you to teach

Where do you qo for help when you are in doubt about

a point of Bnqlish grammar or uuuga?

Do you have any suggestions or comments about the

problems of dsing English as a xud%m of instruction?




o~

1.
2,
-

3.

6.

.

.Namefoflschcdih
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- . Headmaster ™\’

Cohnty (saza), Gonibolola village _¥

Foundation budy

‘Huwigany cﬂasses are there in: the hchool?

What -languages are spoken as-a mother tongue by tha .
pupils and how many speakers of each are there? . - -

What vernacular is used in Primary I?

It is school policy to begin teaching English in Primary
I, but sometimes this is not posaible because there are

' no teachers who ‘speak English or because there are- “fio

9.
10;

11,

13,

14.

books or materials, In what class is English introduced
as a subjéct here?

In- wﬂﬁt ‘class dc you begin to teach othex subjects in .
English?

In what class is all teachihg done in English?

How many‘teachers in your school are vernacular
teachers?

Who teaches English to the pupild in the vernacula:
teacher's class?

Does the school have a radio? In what classes is
it most used?
By ~

b

What do you consider your biggest problem in your school?

What help do you get from the District Education Officer
or his assistangs?







