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I, ParpiQsea

Bie priniisacy purpose of /this study is to galher and analyze tlie 

mactLons of e^^rienced Protestant Congo missionaries to the presumed 

or model criticisms of missionary education presen'^ at the Salisbury 

Conference on Christian Education* Secoiulary puzppses include a c<mu 

parison of missionary reacWLon iri'Ui that of selected Congolese students 

studying in the I&iited States, and a stimulation of reaction and dis- 

ctxssion with a view of bringing about desireable changes in current

I

3

■ ^ r-*

practice.

■n. Procedures

Hie secretaries for Africa of taenty-nine American boards were

asked to nominate missionary "experts" and Congolese students to serve 

as respondents to react to a questionnaire based iQion -the twenty-two 

probe criticisiiis distributed by the study secretaries at the Salisbury 

Conference, Both the missionaries and the Congolese students were asked 

to evaluate the validity of sixty items drawn from the basic mlsgivix^gs. 

The missionaries were also given an opportunily to react to the mis

givings depending tpon their area of ^ecialization. The report presents 

an analysis of the data relative to toe validity of the sixty items, the 

reaction to the cpen-end parts, and toe pertinent literature*

m. Conclusions

It is pointed out that Belgian educational policy had been for

ward looking and made great gains* This study tends to show that maiy
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of the forward-looking policies were never Inrolemehted in practice, and 

scale serious problems resuLted especially in the fi^d of hcrnm relations.

Hie analysis shows that all sixty items had some relevance to the 

itengo, but many were not valid statements for the Congo, Significant 

differences between the responses of the missionaxies and tbs Congolese 

students can be noted in about forty per cent of the items.

The most crucial issues of the misgivings center around the prob

lems of human relations, of nationalism, of Boman Gatholic-Protestant 

relationships, and^f edneatdLonal philosophy. Host of tbs adstakBS of 

the past and the eriticisma of today are related to these key areas.

Some of the problems diseased deal with paternalism, African 

cultural heritage, Africanization of subjects, modifloation of theology,

the role of the missionary, independence of the Church, Christianity as
*

a challenge to nationallaa, school subsidies, relation of education and 

religion, and the nature of and effects of missionary educatioti.

Several areas of needed research are also noted.
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PREFACE

Someone once observed that missionaries used to have'problems, 

but now they are problems. This study is written with the hope that 

it may help reduce some of the problems and increase appreciation for 

the number of factors at work that .mold and force decisions that our 

missionaries make which often leave them open for criticism.

The writer wishes to express his appreciation to all who have

Heartfelt thanks go to my advisors. Professorshad a part in the study.

Austin and Scanlon for their help and encouragement, and to Professor

Thanks go also to Mr.Harry Brown for his guidance and suggestions.
«

Tucker and his Africa Committee staff for their aid and encouragement.

and to Dr. Bubeck and the American Baptist Foreign Mission Society for 

their thoughtful efforts. Grateful appreciation goes to my wife Phyllis 

for her sacrifices and encouragement, and to Mrs. Elsie Justice for 

typing the manuscript.

Finally, the author is deeply indebted to those board secretaries, 

missionaries, and Congolese students who have given sacrificially of 

their time to participate in the study.

Frank H. Hendrickson
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CaAPTER I

BAGEGRCfUND, REED, PDRPCSBS, AND PROCEDDBES

"MISSIORARIES URGED TO WEICffl CRITICISM" was a headline appear

ing in the ^ York Tlffles on December 10, 1963. The article quoted 

Dr. Viaser't Hooft, general secretary of the World Council of (iurches, 

as saying that missionaries should pay more attention-to their crit

ics.^ At the Conference on (Siristian Education in Changing Africa 

hold by the All Africa Churches Conference at Salisbury, Southern Iho- 

desia (1962-63), the study secretaries, with the same sense of urgency.

presented a paper entitled "Msgivings Regarding Mssionary Endeavor 

In Education in Africa." (See Appendix A). The paper, presenting 

misgivings or criticisms from.various sources, was concerned with the 

whole thrust of missionary education in Africa. The study seoretaries 

(F. R. Dain and Paul Fueter) pointed out that "it is important they 

should be recognized as criticisms which are being expressed and ^rtiioh

need to.be faced." It is to that challenge that this study is ad

dressed-. Ihis study proposes to evaluate the stated misgivings as 

they relate to one African country, the Republic of Con^.

Before turning to the misgivings, a brief survey of education 

in the Congo is presented with the conviction that the historical 

spective is needed to help us.understand the problems of missionaiy 

education in the Congo past and present.

per-

^Ifews item in The Rew York Times. December 10, I963.
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Background of the Study; Survey of Education in the Belgian Congo

In a lecture at Cambridge University on December U, 1857,

David Livingstone said, "I beg to direct your attention to Africa, . . 

I go back to Africa to try to make an open path for commerce and 

Christianity; do you carry out the work which I have begun. I leave 

it with youl"^ Many,did take up the challenge both in the commercial 

field-^and in the Church.

King Leopold II of Belgium in' i860 while he was still the

Duke of Brabant had engraved on a peice of idiite marble from the

"II faut a la Belgique une colonie."^ (BelgiumAcropolis the words: 

has to have a colony.) It is not surprising that in I876 he invited

various European heads of state to Bimssels to discuss opening up 

Central Africa. It is not surprising either that when Stanley was 

doubted in England that Leopold sent for him and arranged to have 

Stanley return to the Congo to stake claims for Leopold's company. 

Because the Belgian government declined responsibility for the ven- 

t\ire, Leopold controlled the Free State for twenty-three years 

(1885-1908)0 On Ocfober I8, 1908, Belgium took over and the Belgian 

Congo continued as a Belgian colony until June 30, I960.

^Quoted from a wall plaque in the office of'Theodore Tucker, 
Executive Secretary, Africa Committee, National Council of Churches.

^Vernon Mallinson, Power & Politics in Belgian Education 
(London: Heinemann, 1963), p. 2lF, ,

9
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. Nallioson that:

"he (leopold) had made a special appeal to Belgian mtssioh- 
aries to take up the work in the Congo, and he. met with a ready 
response. To the missionaries he assigned the task bf providing 
an instruction for the mass of the population, and he himself 
became responsible for the training of suitable African person
nel for the civil service and for work in European-Qrganized 
industrial and commercial enterprises."4

■

^Ssslonarles have continued throng the years to be the teachers 

of African youth and adults. HiTcroft and demmer observe that "it’is; , 

in the field of education that the (iristian churches have made their

greatest contribution in Africa. Ifepy of the leaders^f the 

received their education in mission schools."5 Ohere were few others,

new states

for it is estimated that at least ei^ty per cent of primary education 

in sub-Saharan Africa was under the.control of missions as late as 
1959.6

ALthou^ Hcsoan Catholic missions dominated the educational 

scene, Protestants also accepted Leopold’s invitation to bring the 

benefits of civilization to Congo. As early as 1905 there were forty 

principal Protestant missiona and"192 subsidiary ones served by 283 

pastors compared with fifty-nine fixed Catholic missions and twenty- 

nine temporary posts served by 384 men and women.In 1906, Leopold

1

^IfaUinson,. Power & PaHtlcs to Belgian Education, p. 222. -

^W. Stanley HT-croft and Hurtle M. demmer, A Factual Study of 
Sub-Saharan Africa (New York: Ihe Dhited B*esbyterian diurch to the 
TT.S.A., 1962), p. 73.

^Frank T. Wilson, "The Future of Missionary Enterprise to 
Africa South of the Sahara," The Journal of Megro Education. Summer, 
1961, p. 326.

*^Millto3on, Power & Politics to Belgian Education, p. 223.

\
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reached an a^eenent with the Holy See whereby the Catholics 

given free land in the Congo in exchange for establishing a school 

at each mission station. In 1924, cash suljsidies were given, to 

"national missions" (Catholics), and this policy continued until 1945 

when the subsidies were extended to all missions who would conform to 

educational policies and programs prescribed by the government. 

Protestant minority, excluded ftrom aid, developed a'^otest orionta- 

tion and a self-reliant indigenous school system that made its influ

ence felt throu^ toe years. In 1952, goveiMant schools were added 

to the educational scene-. Sloan reports as of I960, "toe majority of 

Congolese children still received their education in mission schools, 

of which over 80 per cent,were Roman Catholic."^

The various ooionial powers in Africa have had different 

oepts of colonization that are reflected in the educational policies, 

"toe attitude of toe principal colonial powers have been summed up 

under the labels of Belgian I^terneilism, French Identity, Portuguese 

Assimilation and British Bnpirioisa."9 sioan states that:

Whereas Britain and France focused, in their educational 
systems, on cultivating a “'snail, well-educated African elite 
capable of sharing almost from the beginning—and one day 
assuming—the responsibilities of 'administration and govern
ment, Belgium seta its sigji'bs on building a social pyramid 
from the bottom to the top. The stated objective was to lift

were

The

con-

'-r-

8Ruth Sloan, toe Eflucated African (New York: Frederick Praefrer. 
1962), p. 195. ' ------ ’

9Robert Cougjilan and the editors of life. Tropical Africa, 
(ifew York: Time Incorporated, 1962), p. 129.
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the Congolese masses to fuller economic and social life, and 
thus give the population as a vho^ a personal st^ in a. 
productive and prosperous nation.^

In their attest to bring material advantage and ca:^ out , the

"civilizing mission" begun leopold, Belgium seemed determined to

avoid creating a* weste&mized elite.

"The Belgian authorities have Insisted upon the need to create 
a strong middle class as an essential underpinning for democracy ^ 
and as a potential dieok upon the African elite which jni^t at 
some point take over. Bhtil the mass and the middle class were 
prepared forvtheir new roles, political rig^its were to be denied - 
eveiybody. "3J-

The success of this policy is illuatrated by the fact that when Congo 

gained independence the number of Congolese hi^ school graduates was 

850 and the number of college graduates was about a dozen-althou^ 

the figures cited, vary-from eleven to -thirty-one, -the latter being 

■toe official Belgian figure.

Despite this res-triction, education in the Belgian Congo was 

forward looking and made gr^t ^ins. As an ejcan^jle of ,i-ta forwani 

looking policy,' consider the princiixLes sat forth by a commission 

ap^inted by -the Ifipister of the Colonies in July, 1922 s

1. Adaption to Environment. Nativ;e environment should be the 

basis for education. Teachers must acquire a familiarity with Congo

lese languages and custcaas. local history and geography, hygiene, 

agriculture, and arts and crafts need to be s-tresSed. ’

/

\

• ^

^Sioan, T^ Educated African, p. 191.

^Rupert Emerson, Prom anplre to Kation (Boston: Beacon Itess,
1960), p. 65.
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,2. Ttps of Inatructloa. Cfi'aracter training and moral train

ing should replace discarded African disciplines. Respect for manual 

labor needs to be tau^t avoiding a. purely literary type Instruction.

3. language of Instruction. All instruction should be in 

tribal language except that French may be tau^t as a subject in urban 

centers. Care must be taken to avoid producing Europeanized social 

misfits.

■4

4. Mission Biucation. Because national missions provide 

excellent moral training, they are still best equipped to provide, 

with government help, universal mass education.

5. Teacher Tra-ioing. Africans must - eventually carry out the 

work of civilizing and insjunicting, guided anil helped by whites. 

Therefore, "the establishment of normal training schools is urgent.

6. Compulsory Attendance. lack of facilities and parental

resistance to formal education would make compulsory education un-

realistic and premature. Children need to be enticed to get some 

schooling.

*^7. Education of Girls. Girls need education comparable to 

•that of boys so that they mi^t be acceptable partners, to educated 

husbands, good housewives, and good mothers. Child care, home manage

ment, ''and hygiene should be emphasized.

Ifeny of the present day misgivings and problems were recognized 

as deserving attention as early as 1922. If most of the above policies 

were actually put into effect, many of -the criticisms voiced at the 

Salisbury Conference would have little relevance to the Congo today.

I
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T3iis. study should shed li^t on how well these principles were trans

lated into practice in^the Congo.'

3n addition to being forward looking, education in the Belgian 

Congo made great gains. For eocan^jle, Sloan, after indicating that ‘
V tv ' *■ • *

Belgium made ranarkable strides in ^ucating the people, says that;

The rate of literaojn—estimated at 40 to 60 per cent—is 
one of the hipest in Africa, and no other country in the 
sub-Sahara can boast Ihat between 50 and 75 per cent of its' 
school-age African chjLldren have actually been in schools in '— 
any given year since 1950. ... Between 1950 and 1959, the 
Belgium investment in education in the Congo and the Belgian 
trust territory of Euanda-TfrunJi totaled ,$42 million annually-^ 
$36 million^mrAfrioans and $6 million for Europeans.^

Jfallinson supplies us with the following information relative 

to school attendance percentage^ in the Congo and in the French 

African colonies.

/

FERCEHTAGE CF SCHOOL ATTENDANCE J

TEAR FRENCH COLONIES CONGO '
. 1946 11.6 56.1

1953 22.5 59.1
1958 34.8 77.5

Note that the Congo in 1958 had more than three-rfourths of her • 

school population in attendance compared-with one-third of the popu

lation for the French Colonies. Ibis is another evidence of the re

markable progress of Congo schools compared with other parts of Africa.

Relating education to economic development, l^llinson adds:

In i956 there were 7,000 self-enqjloyed Africans living with 
their families in Leopoldville, and for the whole„pf ^e Congo

^Sloan, Educated African, pp.' 192-193.

^^pfaUinaon, Power '& Politics in Belgian Education, p. 230.
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the figure was 17,781. Of these-1,141 were professional people, 
10,523 .independent or semi-independent tradesmen, and 6,117 
craftsmen. ^Ihis was an impressive achievement, and one which 
put the average income per head of population throu^out tfie 
Congo hi^er than anywhere else,in the African colonies.^

Wien we considOT enrolhnent of students at all levels ,of edu

cation as a proportion of the total,population in 32 countries in 

Africa in the school year 1957-58, we see that Congo ranked fourth 

with 12.5? enrolled compared with 6.6? foi: the 32 countries as. a 

irfiole. The leaders arei Basutoland, 18.0?} Southern Hiodesia, 17.^} 

Ghana, 12.9?} and Congo, 32.5?.^

Scanlon noted in a report, dated Iferch, 1963*

The Congo is today meeting the demands of the Addis Ababa 
repra* for 1966. It has so many diildren in primry schools 
that it has already mat the goals, the goals that'will prob
ably not be met for ton years in some other countries.^®

In conclusion it would-be well to consider vdiat went wrong in 

Belgian Congo. Again MiUisson's evaluation supplies one of the best 

analyses available s

It is easy to say that the Belgians had r«iiained too wedded 
to their paternalistic policy}'that they had not attempted to 
extend the education of the African beyond mere literacy until 
their hands were forced} that they neglected to train doctors 
and skilled workers of all kinds from among the African popu
lation} that they had deliberately r^erved all the key positions 
for the European} that good government is not the same as self- 
government and that lha "wind of change" blowing across Africa

-•

^l&Uinson, Power & Politics in Belgian Education, p. 230.

Reports on Portumese Africa* Education (Lisbon: Overseas. 
Conqpanies of Portugal, 19o3),' P* 17.

^^vld G. Scanlon, "Report on the Conference of Christian Edu
cation in Changing' Africa" (Hew York* Africa CJOmmittee, DFl^ NCGC, 
Ihrch, 1963), p. 2. (l&meographed Minutes* A1103-G.)



9

fotmd Bslgltmi unprepared to meet the snergencies. These are 
only half-truths and like all half-tniths dangerously mislead
ing. The real cause of^the tTOUble lies much deeper, is much ' 
more subtle and difficult of interpretation and goes back, » 
ultianately, to the charaoterJ.3tica of the Belgian people them
selves, to their strengths and weaknesses, paradoxically to 
everything that throuA the centuries has made the Belgian the 
good democrat he is.^'

Among the real cause that tbllinson discusses we have the fact 

that many of the policies and decisions were made back in Belgium far ,

removed from the problems, that a group of well-educated Africans 

living in the large toms and away from tribal attachments found them

selves citizens of two worlds and then none, and that religious and 

linguistic antagonisms were imported into the Congo where they had 

little meaning to the Congolese. "Choe Belgian solidarity in the 

Congo broke dom then the very foundations of the systBm of govern

ment envisaged were swept away.«^

With this brief survey of education in the Belgian Congo in 

mind, we will now turn our attention to the criticisms of missionary 

educational endeavcM In the Congo.

Heed for the Study

/
The idea for the All Africa Churches Conference of Christian

Education in Changing Africa was conceived at a meeting in Geneva in 

June, 1961. Dr. D. G. S. M'Timkulu, General Secretary of the All 

Africa Churches Conference, made the following observations about the

^"^thllinson. Power & Polities in Belgian Education, pp. 232-233. 

■^•%hllinson. Power & Politics in Belgian Education, p. 235.
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TJNESGO Conferenoe on African Education held at Addis Ababa in Miy, I96I:

It was obvious to me that UMESCO intends to play a big part 
in guiding and assisting in. the future development of education 
in Africa; and that the African states are very well pleased 
'that she should do so.

If this is true, and I believe that it is, then the (Siurohes 
will have to rethink very carefully their own development piang 
for education in Africa in thd li^t of this new situation.19

Because ■Uie churches were deeply involved in education and needed
■ / ■ ■ '

to present the churches' response to the. DIESCO-Conference, plans wer&

made to hold an education conference at ^lisbury,. Southern .Ifcodesia,' ' ' - .

meeting from December 29, 1962, to January 10, 1963 with a view to 

"rethink” Christian responsibility in education in Africa. The main 

themes proposed aid discussed were; (1) principles of tliristianQu

estion, (2) the ehur.che3' responsibility for planning education,

(3) relations of church and staje in education, (4) resources and per- 

g^onnel, (5) the content^of education, and (6) new challenges for the 

churches in education. Study material was distributed so that the I30 

invited delegates could prepare in advance for meaningful exchange.

A group of African educators meeting to "reflect" on the task 

to be accomplished at Salisbury asked the Study Secretaries appointed 

for the Salisbury Conference to prepare "a statement about misgivings 

regarding the idiole thrust of missionary endeavor in Africa." The 

resultant document (see Appendix A) set forth twenty-two basic criti

cisms of missionaay endeavor drawn from various African sources. The 

official report of the Conference, Christian Education in Africa.

-!&•

^9All Africa Churches Conference, Christian Education in Africa 
(London: Oxford Press, 1963), p. 1.



n

sumnarizM these oonmonly expressed criticisms as follows:

1. That there has often been a neglect or intolerance of 
traditional African culture as a basis of mission education;

2. That mission education in denominational schools has often 
increased divisions in the community.

3. That the«.jnethods followed by Mssions in education have 
Often fostered a dependent attitude and weakened a self-reliant 
ami responsible approach to problems of development.

4. That schools "have sometimes been used primarily as a means 
of'^oaelytizing and education has been neglected. At the'same 
time some Missions have relied on their .schools to build up 
church membership and neglected specific training of lay leaders.

Conparison of the original document and this summary leads t® ^ 

the conclusion that the summary is an.oversimplification of the mis- 

^vings presented at the conference. These criticisms or points rihere 

mission work is open to criticism ou^t to be examined and dealt with, 

not ignored. The author agrees with Dewey's observation on the need 

and,value of criticism:

Defects and conflicts of axperience as it exists demand 
"’thoroughgoing criticism of its contents and procedures. . . . 
criticism does not 93d with mere intellectual discrimination.
It proT^es the basis for protection of values. . . that are 

, ,to be translated into ends that move men to action. It is 
coneemad with making the most out of experience, personal and 
soclal.21

The content and procedures Of missionary education in Congo need

to he examined with the view of rendering future educational arperienoe

more meaningful. The experience and insist of missionaries idio have 
\ ‘ ■ . 
labored in the Congo need to be tapped with a view of nwktng the edu-

V .
^°AACC, Christian Education ^ Africa, pp. 32-33.

^^John Dewey, Experience and Education (Hew fork: The J&cMlllan 
Company, 1938), in P. H. Preeman et aL, The Scientific Mavement ^ Edu
cation (Chicago: National Society for i^elstudy of Education, 193817”
pp. 471-472.
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cational ministry more-^feotive. The .resultant findings may serve 

as guidelines to move men‘to action. , .

Bishop Dodge <a missionary in Africa for more, than twenty-five

years) says concerning t^ie danger of ignoring the criticss

The chorus is swelling? the criticisms by ^i^n .
come increasingly severe. Harsh as they may ^ nS^in Se^terest of the church. In .deling with t^se 
Siticisms (made largely by those within the chnrc^, rae 
realize that these charges are considerably more ^
those made by people outside the (Jiristl^ comm^ty. Dhl^s
they are likened to, unless th^ SSden
changes are made, those now making CTiticisms '
wm Join the ranks of those noutside"—who seek not to reform 
the church but to destroy it.22

Dodge goes on to describe three different but typical reactions 

to the current avalanche of criticism.mimm.
lusmhas blitted the ninnocence” of A^iw. Th^
the diurch Sis failed, but that outside farces have corrupted
the African people.

The second group is comprised of those who “6“® 
the church may have made mistakes in the past, her ^sic position 
£ sS Sy hSr the ariticisms as an historical phenomenon

SS^during a time of strain, especially 
(iristians; thus, ^e number of Africans who
the church today serves to indicate the stress^ ^^njaintaina 
times. The duty of the- church in such times, tMs group 
iTto imore or deny the validity of the criticisms ma^e aga^t 
it and IS eontinue^^eaching the gospel as if nothing, unusual were
happening.

as un-

22iaiph E. Dodge, The nhnopular Missionary (Westwood, New Jersey? 
Fleming H. Haven Company7T[964), p. 17.
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/The thiard group is the only one that listens to criticism and 

welcomes it in the hope that it can be used to correct past mis
takes, and to help guide., the future direction of the church.
Tliey realize that the church is composed of human beings who are 
subject to error. Jbey acknowledge the place of reformation and 
in humility carefully consider all criticism against the church, 
accepting what is valid and opposing and correcting what is 
false.23 ■ - r

It is interesting to note that the letters received along ^th 

the returns have expressed al^ three positions cited by Dodge. As a ■, 

missionary appointee-destined for service in the Congo, the author is 

gratified to realize that busy, overburdened missionaries amid tur

moil would take time from their busy schedules to react to the criti- 

cisms put to them in the questionnaire. This exemplifies the spirit 

that Dodge refers to in group three. It also c^onfirms what one mis

sionary writes saying that "the’ missionaiy family consists of the 

finest of the land and represents a greater degree of dedication than 

can be found anywhere .

Concluding the section on the importance of facing up to criti

cism, if we are to be effective in meeting the African Christians

W
I
S
i!

<1'
£

I
&
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I

Jrneed. Dodge rightly-observes:

ir
Criticism can be a very healthy sign, l-fi-ssionaries who feel 

the sting of criticism may think it unjust that their mistakes 
receive more attention than do their achievements. But one 
should biever forget that the church of Christ in Africa will 
not be built by foreign missionaries. It wi^-l he built by Christ. 
The church in Africa will come into its own on that day ^en 
African Christians are a body under Christ, rather than under a 
foreign Board of .Mssions, or even under the World Council of ' 
(3iurohes.24

V

i;

ft

^^Dodge, The Ifapopular Idsaionary, pp. 17-18. ' 

^Ibid., p. 18.
ft"
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The third group is the only one that lis'tens to criticisln and 

welcomes it in the hope that it can be used to correct past mis
takes, and to help guide the future direction of the church*
They realize that the church is composed of human beings who are 
subject to error. They aclmowledge the place of reformation and 
in humility carefully-consider all criticism, against the church, 
accepting what is valid and opposing and correcting what is 
false.23

It is interesting to note that the letters received along with 

the returns have expressed all three positions cited by Dodge. As & . 

missionary appointee destined for service in the Congo, the author is 

gratified to realize that busy, overburdened missionaries amid tur

moil would take time from their busy schedules to react to the criti

cisms put to them in the questionnaire. This exemplifies the spirit 

that Dodge refers to In group three. It also confirms what one mis

sionary writes saying that "the missionary family consists of the 

finest of the land and represents a greater degree of dedication than 

can be found anywhere »"

Concluding the section on the importance of facing up to criti

cism, if we are to be effective in meeting the African Christians • 

need. Dodge rightly observes :

Criticism can be a very healthy sign. 1-fi.ssionaries who feel 
the sting of criticism may think it unjust that their mistakes 
receive more attention than do their achievements. But one 
should never forget that the church of Christ in Africa will 
not bo built by foreign missionaries. It will be built by Christ. 
The church in Africa.will come into its own on that day when 
African Christians are a body under Christ, rather than under a 
foreign Board of l-ttssions, or even under the World Council of 
Churches.24

^^Dodge, The Ifapopular ^a■ssionary, pp. 17-18.

24ibid p. 18.

/
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Bie Salisbury Conference study secretaries (Kiin & Faster) were 

sent copies of the questionnaire. Their responses shed light oS^^th^ir 

motives in presenting the misgivings and the sources of the criticism.' 

Faster writes to the authcJr in a letter dated >ferch 12,'1964;

I am worried} You hav^ taken misgivings which Lain & t con
cocted very seriousiyl But are you aware of the background 
against which we have written this? We have been deliberately 
offensive to make people think1 We do not want to harp on, 
ideas expressed by extremists at the hour of argument.

So you see, take these thin^ with a pinch of salt. The mis
givings are often the expression of political leaders who say 
this to unite people against lAite denomination,'without think
ing it out}

After this "caveat", go ahsad. I am amazed at this initia
tive, but the results will be a picture of missionary thinking.
For missionaries react queerly. Some will oppose these argu
ments tooth and nail, others will.humbly confess mistakes.
Africans will react strongly against some of. the misgivings. . . 
well, I am looking forward- to seeing the report. If you want to 
ask further questions, I would be glad to answer.

The researcher was indeed surprised to discover that the mis

givings were "concocted" But this does not lessen their importance for 

they do reflect criticisms that are being expressed, and they do make 

people think. The results will present more than a picture of mission

ary thinking for it draws heavily upon the literature as well.

In a letter addressed to Mr. Tucker of the Africa Camnittee,

Lain writes that Sthis is too much an analysis of past failtires and 

references to a chapter almost entirely dosed. With independence we 

are starting to write a new chapter." It seems to me that we need to 

evaluate and understand past actions in order to make sound decisions 

in the future. Future education in the Congo will be built on the 

fou33dations already laid by self-sacrificing missionaries. Studies



1^' i;

-such as this one can help analyze the action taken in the past with
/'

the hope that the results can be used to correct past mistakes an^ 

to help guide the future direction in Christian educational end^vor 

in the Congo..

3

Rirposes of the Study f,.:

The primary purposes of the study arei

(1) To test the relevance of the misgivings presented at the 

Salisbury Conference to the Congo as experienced American Erctestant 

missionaries perceive the situation.

(2) To gather tlie reactions ^of these missionaries as to the 

validity of. the stated criticisms and to set forth the missionary 

viewpoint.

I'

3

a

(3) To critically examine the reaction of the missionaries 

concerning the misgivings bringing to bear some of the available 

literature. 3
(4) To analyze those factors which can be identified with the 

Congo which cause and/or justify the misgivings or the actions taken 

by the missionaries. The Apostle l^ul, a missionary without peer, 

observed that *»a great door and affactual is opened unto me, and there 

are many adversaries," (l Corinthians 16:9). Adversaries need defeating.

Some secondary purposes of the study are:

(1) To ascertain from selected Congolese students studying in 

the Dhlted Stated their view of the relevance of"the basic assumptions 

of the misgivings to the Congo. The views of the missionaries and the 

Congolese students are to be compared.

.

■i, ■
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(2) To hope that the study and the questionnaire enclosures, 

especially a copy of the document "l&sgivings Regarding I^ssibnary 

Education in Africa'* mi^t bring to the attention of board secre

taries and missionaries the criticisms with a view of stimulating 

discussion of the items. Then desirable changes mi^t occur.

(3) To help prepare the author for better service in the 

Congo. !lhe writer wanted to avoid being in the position of the'new 

missionary described by Dodge in the following quotation:

It is not unusual for new missionaries in Africa today to 
become disillusioned when they discover that the very people 
they come to serve regard them with suspicion (misgiving), 
nor for diurches in Europe and America to be disheartened - 
idien ihe mission •’products" are bitterly disposed toward them, 
nor for veteran missionaries to retire early because of the 
"ingratitude" of -ttioir African charges.25

Procedures of the Study

It was at the Missionary Orientation School held at Drew Dhi- 

versity last summer (1963) that the author first heard about the Salis

bury Conference on Christian Education. Reverend Theodore Tucker, 

eacecutive secretary of the Africa Committee of the national Council of 

Churches, gave^o each Africa-bound missionary a copy of the official 

report of the Salisbury Conference, Christian Education in Africa.

The writer found the report fascinating and decided to relate a doc

toral study to the Salisbury Conference.

^ Throu^ consultation with Mr. Tucker, and after a study of his

25
"^Dodge, The Thpopular MLasionary. p. 15.
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file of documents from the conference, it vas decided to use the docu

ment presenting the misgivings (Appendix A), and relate them to one 

African country, the Republic of Congo.

, In consultation with my advisors, it was decided that a ques- 

tdonnaire study wouHvgive the kinds of data sou^t. A study of the 

literature on questionnaires produced the following helpful and perti-, 

nent guides:-

Truman Kelly's oft-quoted evaluation of questionnaire-studies

says:

Let me conclude this investigation of the value of the ques
tionnaire by saying that unless and until experimental science 
relieves us of the need for human judgments, or removes from our 
minds an interest in unique events, this wayward child of science, 
feeble as it is, will remain an Indispensable helper. It iriLH 
thus be always needed, and ve can but hope that it will curb its 
intrusive disposition and mend i-ts unseemly ways .26

Even thou^ it is by maiy viewed as "a wayward child of sci

ence," experience has proven its usefulness. Iforton concluded his 

evaluation by saying that “common practice and experience will doubt

less always be one of -the guiding forces in educational development.
27The questionnaire is one means of -tapping this experience." To tap 

the practice and experience of the missionaries in Congo, a question

naire was designed. '

f

^^Truman L. Kelly, Scientific Mathod: Its Function in Research 
and in Education (New York: The Jfecmillan Company, 1932), p. 43*

27John K. Norton, The Questionnaire (Research Bulletin of N.E.A. 
Vol. 8, No. 1, January, 1930), p. 13-
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Aa the author considered the length of the questionnaire to 

determine how mai^r of the criticisms to include, Koos • advi.ce was 

helpful:

The questionnaire should be kept as short as possible. How
ever, the need for brevity should not be allowed to militate 
against the- needs of an ^otj^ously useful study. With proper 
approach, recipients may often be motivated to respond to ex
tended inquiries. But the criterion as to length shouliJ be, 
let us repeat, as shorty questionnaire as possible.28

It was therefore'decided to include all the criticisms, 

though it meant having sixty items to cover the criticisms together 

with their underlying assumptions. The nature of the criticisms,

_ coupled with encouragement from board secretaries for Africa, would 

get resets. The open-end items could be divided, based upon the 

specialization of each respondent. The two parts that aiy one re

spondent would receive would require about one hour to complete.

To whom should the questionnaire go was tlie next question to 

be decided. Again Koos-*-3 advice was helpful.

The prospective respondent to whom the questionnaire should 
go, as far as possible, be those in the best position to make 
reliable answers. Where judgments looking to tentative evalu
ations are asked for, it is generally desirable to have more 
regard for the selection of the "expert*’ respondent than where 
facts only are required.29

Che need strive for a full pount, or practically full count, 
of responses only when there is danger that a failure to re
spond is prompted by some factor of selection. This danger by 
no means always obtains.30 •

even

28
leonard V. Koos, The Questionnaire in Education (New Torki 

The Ifecmillan' Company, 1928)',' p. 166.

^^Ibld.. p. 167.

3°Ibid.
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With these considerations in view, it was decided that a sam- 

pOing of nexperts" would he desirable, particularly since -thera were 

in 1961 more than a thousand North .Ajnerican missionaries in Congo dis

tributed among the following associations

Division of Foreign IfiLssions, NCC (DF^0 . . . . . .
Evangelical Foreign Mission Association (EPMA). . . . 
Interdanominational Foreign MLssion Assoc. (KE^. . .
Others: (independents). ....

Figures exclude 4-Canadians

It was decided that the Africa secretaries for'the 29 American 

Boards operating in the Congo would be in the best position to select 

the "experts” for their Board. Ifr. Tucker of the Africa Committee 

agreed to write a cover letter (Appendix B) to accompany the author»s 

letter (Appendix c) and the first draft of the questionnaire, 

secretaries were asked to do five things: (1) evaluate the question

naire - only a few didj (2) select the "experts" who have served in 

the Congo more than one term and who were familiar with the situation 

in the Congo before and after independence - 17 boards participated 

supplying 138 names? (3) supply names and addresses of Congolese 

students in the tfaited States - 4 Boards with 39 names? (4) supply a 

letter of.endorsement - most did? and (5) supply inaili-ng instructions - 

most indicated to send the letters directly to the individual mission- 

Ifeil service is uncertain and undependable. •

The effectiveness of Mr. Tucker's letter of endorsement is 

shown by the fact that all nine Boards associated with DFM and thus

s%

. . 601 
. 218 
. 161
-22

45;'
1039TOTAL

4-‘

a

The

i:
'4 4;''

\

ary.

i

American Protestant Foreign >fi.ssion Agencies (Fifth 
Edition; New York* Missionary Research library, 1962), pp. 117-119- ';”a

S'i;1

4

s
'44
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the Africa Committee responded. Che problem did develop, however, 

because of Tucker’s endorsement. Ihn?- of -Hie Boards not associated 

with DFM will have little or nothing to do with aiqrfching connected 

with the Ifetional council of (Jiurohes. The researcher, therefore, 

dispatched another letter of assurance that the project was not 

sponsored bj the Ifetional Council (see Appendix d). Then the other 

groups began to respond.

The letters to the Africa secretaries were mailed on Decem

ber 16, 1963. The letter concerning National Council endorsement 

was mailed on January 10, 1964, and a final followup letter was 

mailed on January 28, (Appendix E). The author’s cover letter to 

the missionaries (Appendix G), and the letters of endorsement (see 

Appendix P for sample), plus ilie questionnaires that went out on the 

clipper on February 4* The letter to the Congolese students (Appen

dix H) was mailed on February 6. There was no follow-up to the mis

sionaries, but a duplicata of the letter to the Congolese was mailed 

Iferoh 3 to those who had not responded. Responses will be reported 

in Chapter II.

/■\ ■

r

In regard to the use of free response or open-end questions, 

two references were especially helpful. From the Bureau of Applied 

Science, Columbia tbiversity, comes this estimate of the values and 

limitations of free response?

Free response or open-end questions are more likely to reveal 
what is important to him. in respect to the topic under discuss
ion, how intensely he feels about it, what the question means to 
him, within what frame of reference he is ansx^ering; they give 
opportunity for spontaneous, unanticipated responses rather 
confining him to a choice among alternatives imposed by the 
question.
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(to iiie other side, be it always remembered liiat any large- 
scale survey by free answer techniques encounter tremendo&a 
difficulties of expense, time quality of interviewing, and pro- 

for summarizing and analyzing the material.32cedures

Indeed, there ware unanticipated responses, and it was diffi

cult to summarize and analyze the responses. However, some advice 

from the National Opinion Research (3anter proved helpful in handling 

the analysis:

It should be noted that while responses to free answer ques - 
tionsare qualitative, they can be "coded" or classified and used 
in quantitative tabulations and analyses. This is extensively
done in current research.33

An attempt has been made to code and classify where possible, 

but the general nature of the criticisms and the limit of time that 

any one respondent could spend, made for a variety of approaches and 

attacks on each criticisnj. As one respondent put it, "the questions 

are loaded."

The most helpful single reference on questionnaires, in the 

author's opinion, is Best's' Research to Education. His discussion of 

what makes a good questionnaire, the limitations and sources of error, 

and his illustrative material to the Appendix were particularly edi

fying. In the listing that follows are presented his items for pre

paring and administering a questionnaire together with the author's 

action.

322pgigi2g Constructing CBiestionnalres and Interview
Schedules (Bureau of Applied Social Ee3ei*ch, New lork; Columbia 
Itolversilgr, 1948), pp. 18-19.

^^How to Inty^lew for NORC (Denver: Ihtional C^jinion Research 
Center, 1947), p.
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BEST'S CHECKLIST^ sAUTHOR'S ACTION
A/,

The help of^my advisors. Pro
fessors Austin and Scanlon, of 
Mr. Tucker, of my Board-leaders 
of the Africa secretaries of 
the various Boards, of Professor 
Harry Brovm, etc. was sought.

Our Board leaders and the Africa 
secretaries were used for this;

(1)(i) Get help.

s

(2)(2) Have a dry run.
&

I(3) Used Africa secretaries to se
lect respondents and solicited 
their endorsement to get better 
results.

(3) Choose respondents care
fully. Administrative 
head of organization can 
get better results.

(U) Give assurances of anonymous 
response if deemed necessary 
to the study.

vs

§
Assurances given to the mission
aries and to the'Congolese stu
dents. Names optional.

(U)

(5) Was fortunate to get the support 
of Mr. Tucker and all but one of 
the secretaries responding.

(5) Get sponsorship.

(6) In most cases had cover letter 
from secretary for Africa along 
with author's cover letter. 
(Appendix B, C, F, G, H.) Summary 
of results promised.

(6) Use cover letter; promise 
sxunmary of results.

(7) Sent pre-addressed return enve
lope with each questionnaire. 
Those to the Congolese and to 
missionaries in the States were 
pre-stamped. Not possible to 
pre-stamp ones to Congo.

Sent one copy due to limited 
weight restrictions. Enclosed 
copy of Misgivings (Appendix A) 
for file.

(7) Enclose stamped, return 
envelope pre-addressed.

(8)(8) Send two copies, one for 
the file of respondent.

/

^^John W. Best, Research in Education (Englewood Cliffs, New 
Jersey; 1959), pp. 152-15U.

.)
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Author's Action cohtinued

(9) Followed up on Board secretaries 
, (Appendix D, E.) Remailed cover 
letter and Part I to Congolese 
students.

Best's"Checklist continued.

(9) Follow-up via postcard or 
personal letter.

u

The eleven guiding principles set forth by Cogger for future 

attitude studies were also helpful. They include (1) clearly define 

objectives and don't lose sight of them, (2) stress top management back

ing,"^(3) ask short, simple, easily understood questions (U) allow ample 

space for written comments, (5) ask questions about which you can do 

something, (6) insure anonymity of respondent, (7) conduct a pilot 

stu^, (8) publicize the administration of the survey so that everyone 

knows about it, (9) arrange for machine tabulation of returns, (10) if

possible, compare results with othpr similar groups, and (11) report 

results promptly and publicize action taken.

In reference to the above, the following additional action was 

taken. The question of space became a problem, especially how much

Should a whole page be allowedspace to allow for the free responses.
f

for each criticism and response, or should half a page be allowed for

It was finally decided that half a page would be best, suggest

ing to the respondents that should they have more to add to use an 

additional sheet of paper to extend the answer.

(1) too long a questionnaire would "scare off" potential

each.

The reasons for this

decision were:

35john W. Cogger, "An Investigation of Factory Employees' Attitudes 
As Revealed Through the Use of the Questionnaire Technique" (unpublished 
Doctoral study. Teachers College, Columbia University, 1955)» PP* 121-122.
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respondent,, and (2) since nearly a hundred would be sent via aim^il
/

to the Congo, weight was a factor. Ittth the use of lightweight stock 

with two questions to a side, the author was able to squeeze under the 

line and send the Congo-^ound packets at fifty cents each. A few 

respondents did use additional paper to extend responses.

Cogger also suggested publicizing the study. Again, the writer 

is indebted to Ifr. Tucker for introducing the study and the writer at 

an Africa Committee luncheon in Ihiladelphia during the National Coun

cil of Churches Convention in December. Other contacts were made to 

help increase the number of responses.
»•

Data processing was considered, but in light of the size of the 

sample and the number of responses that could be machine tabulated, it 

was decided to use hand tabulation.

The questionnaire itself (Appendix I) was divided into four 

parts, furt I, consisting of sixty short answer items and covering all 

the criticisms together with "the basic assumptions, was sent to all the

respondents, both missionaries at home (38), and those in the Congo (100) •
r

and to the Congolese students in the Dhited States (39). Part H, oov^ 

Bring the misgivings labelled in the original document as theological, 

went to those in theological work. Ihrt III, covering the misgivings 

labelled as educational, went to those in educational work. Ihrt IV, 

covering the misgivings labelled as cultural and political, went to 

those in all other kinds of work such as medicine, administration, agri

culture, etc. A note was added inviting each to add a page or two 

should they feel that they possess important information relative to

j-

a
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criticism not included in their portion of the questionnaire. The 

distribution of each part sent was:
Sent

!Iheological . . . . , 
Educational . . . . , 
Cultural & Political

Bart. II 
Ihrtni 
Ihrt IV

39
56

_42_
138TOTAL

The thirtT-nine Congolese students nominated are studjdng at 

various schools and colleges in the iMted States. The7 are major

ing in T^ious fields, not just theology. Since their names have 

been supplied by mission boards, it can be assumed that they are 

products of the mission schools and probably are at least nominail 

Christians. Some are dependent upon mission and church support; 

some are dependent upon various scholarship programs not related to 

the Church.

VJhile awaiting the return of the completed questionnaires, the 

author made a search of the literature to find material pertinent to 

. the misgivings. As the returns arrived, th^ were duly recorded and 

analyzed. The writing of the report followed.

Definitions and T.^tn^t■at■^onn

A few of the words used in this study should be defined so that 

their limitations may be better understood:

(l) lfl.sgivlng81 Ihe study secretaries in effect defined their 

use when they equated misgivings with criticisms in their introductory 

paragraph. They noted that "it is Important that they (the misgivings) 

should be recognized as criticisms which are being expressed and which
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need to be faced.” (Appendix A). They ml^t also be considered as 

points of vulnOTabili-ty or areas of suspicion. Funk and Wsgnalls 

defines the term as "a feeling of doubt or apprehension.”

It is interesting to note that these misgivings are not limited ’ 

to Africa. Wherever missionaries have gonp to proclaim the gospel, 

they have been subject to the same or similar criticisms. Africa is 

Here, the official report of the Nbrth American Assembly on African 

Affairs held at Wittenberg College, Springfield, Qiio, Jhne 16-25, 1952, 

presents an address by Letitia Hakim, Headmistress of Holman Institute, 

Agra, India, entitled "Pitfalls in the Path of Missions: Lessons 

'learned in India Miy be Applied to Africa.”36 The pitfalls are similar 

to many of the items voiced at the Salisbury Conference ten years later. 

As strangers and pilgrims in a foreign land, missionaries are subject 

to suspicions. The best that they can hope to do is to keep them at a 

minimum seeking honestly to porrect those that would hinder the effec

tiveness of their witness. '

(2) Missionary; This term, meaning ”one sent," will be used

to refer to Protestant missionaries from America unless otherwise noted. 

The term mission carries the same connotation.

(3) Congo; This term will refer to the Republic of Congo, the 

former Belgian Congo. It is not to be confused with the Congo Republic, 

the former French colony.

(4) Africa; This term is used in this study to refer primarily 

to-the sub-Saharan Africa. The Sahara seems to effectively di-rtde the

^^Africa ^ Here (^rica Committee, DFM, New York, 195^, pp. 105-
108.
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Arab north from the rest of the continent.

(5) European; It is conventional in Africa to refer to the

white man as European even though he comes from America, 

will be used in this manner unless otherwise noted.

The term ■

In regard to further limitations the following should be borne
-■ •

in mind:

(1) Any one of the criticisms might in itself be a complete

study. This study is intended to be a first look and not a depth

study of each itme or any one item.

(2) The grouping of the misgivings under the four headings of

theological, educational, cult\iral, and political, follows the organi

zation of the original doctment. It was noted therein that the divi

sions are not exclusive to each other, for some objections overlap 

into two or more sections, neither are"the divisions all-inclusive of

other categories or criticisms. The wording of the original was also

retained in most instances in all;parts of the questionnaire.

(3) The Congo is an extremely large country. It is eighty

times the size of Belgium, it covers an area equivalent to all of the

United States east of the Mssissippi River, or it is four times Isorger

than the state of Texas. Geographic differences are likely to appear.

An attempt has been made to account for this by tabulating mission

boards on an individual basis, for due to comity arrangements most

boards confine their activity to certain geographic areas. There are 

-some exceptions to this.

(U) The author evaluates and speaks from the standpoint of one

without experience in the situation he is attempting to analyze. This
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ia a somsrfiat precarious position to be in. Different conclusions than 

those given In this study might be arrived at as a result of actual 

experience in the Congo.

(5) The Congo is passing throng a time of crisis and blood

shed. Several of the respondents nominated for this study had to be

In other cases, wives and children have 

been sent to Leopoldville for safety reasons, and the men man the sta

tions id.th their bags packed, die American sacrificed her life in the 

Congo. Such conditions are bound to influence the responses. Cbe 

missionary wrote in regard to a question on despising cultural mani

festations, "do you mean poisoned arrows?" This was an obvious refer- 

enoe to the way that Miss Farrell was killed. She went on to apologize 

for her "bitterness" at the moment ^ding that she was generally a ■ 

pleasant person. This bitterness and tension may color some responses.

(6) Several have commented that it is rather difficult to give
)

a yes or no answer in T&rt I for fear that it jni^t be misunderstood 

without explanation. Indeed, a number of respondents wrote notes on 

the questionnaire to explain their choices. This reflects a weakness 

in lart I that may tend to distort some answers. A cross check of 

Bart I with the other three parts reveals that many responded in terms 

of validity rather than relevance. In some cases they are the same.

In other cases, they are not, -vdiLch makes interpretation difficult. In 

such cases the open-end responses and the responses written on Part I 

have been used to clarify intentions. I^urt I would\^ave been much more 

useful if it had asked for both relevance and validity rather than for 

relevance alone.

evacuated from their stations.

i
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(7) AnothOT weakness of the study Is that the questionnaire 

and^the instructions that accompanied it did not make it explicit 

that the relevance was to be considered for the Protestant missions 

and missionaries where applicable. This may tend to distort a few 

of the’ answers in Birt I. Tie open-end responses should present a 

clearer pictiare in such instances.

(8) Finally, keep in mind that the criticisms or misgi’Tings 

come from Africans, not from the author. In the early stages of the 

study, this point was misunderstood and the writer was chastized by 

missionary friends ’for being "presumptions.".

)

(kganization of the Renainder of the Study
j-

It is'lJla™ie<3 ■to de-vote a chapter each to Barts II, III, and 

IV. Chapter II will deal with the theological misgivings, III will 

deal wi-fch the educational misgivings, Qiapter IV will deal with the 

political and,cultural misgivings. It is the author *a intention to 

use the results of Ihrt I \diere the items apply in each chapter. 

Thus, the e-vidence concerning the relevance of a criticism or as

sumption will immediately precede the presen’tation of the reactions 

and findings from the literature. CJhapter V will present a final 

summary and the-eonclusions of the study.
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GHAPTER H

REAGTIOIB TO THEOLOGICAL MISGIVIKSS ' \

Ito*tlolpatlon and Response

Throu^ information recorded in the Missionary Research library’s 

publication North American Protestant Foreign Mssion Agencies and 

\d.th the help of Mr. Tucker’s staff, it was determined that there were 

twenty-nine American mission boards operating in the Congo. Each board 

secretary for Africa was sent a pgcket explaining the project and soli

citing their help. Seventeen of the twenty-nine (58.6 per cent) agreed 

to participate. Three boards indicated that they no longer had Ameri

can personnel in the Congo, (Regions Beyond Mssion, Kansas Yearly 

Friends, The Salvation Amy). Missionary Aviation Fellowship indicated 

that tiieir wo^ in Congo began since Independence and did not feel quali

fied to participate. The General Conference of the Ifennonite Church send 

all their missionaries throu^ the Congo Inland M.ssion as do the Evan

gelical Mennonite Mission. That meant that six of the original twenty- 

nine did not qualify. Seventeen of twenty-three (73.9, per cent) parti

cipated.

'N

Groups working in the Congo not responding to the requests to 

participate are* Assemblies of God, Evangelical Free Church, Dhited 

World Mission, (iristian Missions in Ihny lands. Independent Faith Ifis- 

sion,Worldwide Missions. All DFM and IFMA groups participated. Six of

^Iforth American Protestant Foreign Iflasion Agencies (Fifth Edition} 
New York: Missionary Research Library, 19627!!

C"



m

31

the eligible boards (26.1 per cent) did not participate.

The table below shows the boards i»rtioipating, number of experts 

nominated to serve as respondents, number responding, and per cent re

sponding.

TABIE I

BOARDS PARTICIPATING SHOWING NUICBR OF EXPEBCPS NOMINATED

AND ND>BER AND PER CENT OF RESPONSE

BOARD NIMBR
NCWIMTED

NDIBER
RESPONDING

PER CENT 
RESPONDING

(1) DFM 601
American Baptist 
Congo XnlAnd M.ssion 
aited dristian IB 
Evangelical Covenant 
Ifennonite Brethem 
Ifethodist - Women 
Msthodist - Ifen 
Presbyterian DB 
Seventh Day Adventist

' 80.826 21
40.05 2

9 6 66.6
6 83.35
4 50.02
6 66.64 1920 45.0 m

15 ^ 6 40.0
7 42.91

mHie.3%)
(2) miA 218

Conservative Baptist 
Christian & Missionary 
W. W. Evangelical Ctusada__1

Total

98Total 58 59.2 ii
m12 16.72

8 25.0
00.0

il2
0

*0.6%)
(3) IFMA 161 

Africa Tnlntw^
Berean 
Ifaevangelized F'ds.

*(8.1^)

(4) OTHERS 59 
Baptist MLd-MLssion 
CJraoe Mission

21 19.0 .4

611 54.5
1 1 100.0

100.01 1

Total 13 8 61.5

5 2 40.0
00.01 0

*(10.2^) 6Total 2 33.3

1039 - TOTAL ALL 
*Per cent of each association selected as experts.

138 72 52.2
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Table I shows that I38 missionary "experts" were nominated 

out of a total of 1039 missionaries in the Congo - I3.3 per cent.

Of these, seventy-two responded - 52.2 per cent. It will be noted 

that two boards that agreed to participate — Worldwide Evangeli

zation Crusade and Grace Mission — are not represented in the re

sults because their nominated respondents failed to reply. The 

author is pleased with the response and feels that only those vitally 

interested in improving the effectiveness of the educational endeavor 

responded. The uncertain mail service probably reduced the number 

responding as evidenced by three letters expressing regrets that the 

material arrived too late to participate.

Below is listed the response by type of work performed in the 

Congo and the number of years service in the Congo.

Average
Sent Response Per Cent Experience

Ihrt II Theological 
Bart III Educational 
Ibrt IV Cultural

59 23 59.0 17
56 60.734 18

Total 138

It will be noted that the Cultural and Political questionnaire 

stimulated the least response with two out of five responding, 

missions have no one specifically designated to be "experts" in these 

areas. M-ssions do have "experts" trained in theology and in education

18 41^ 20

75 54.4 18

The

so that we might expect a better response (three out of five) in those 

categories. The average experience for each category is impressive.
* .

The range for each group wasi Theological 3-^ years to 43 years; Edu

cational 4 years to 37 years; and Cultural & Tblitical 4 years to 35 

years. The total years of service and labor reported is 1232 years.

/
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Chly four mission groups indicated that they had Congolese 

students studying in the Ttoited States. The number nominated and- 

responding is as follows:

Kminated Besponses Rr Gent

American Baptist 
Ifethodists (Joint) 
Presbyterian TB 
Africa Inland

18 5 27.8
16 11 68.7
4 2 50.0
1 1 100.0

Total 39 19 48.7

Ifearly half of the Congolese students responded. Six letters 

were returned with indications that the students were no longer in 

attendance. If the ziumibar nominated is reduced by six, the per cent 

of response is 57.6 oir nearly three out of five responding. This is 

an excellent response considering the language problems and other 

problems of adjustment faced by these students. Their maiy personal 

notes to the author expressing appreciation that such a study is being 

made represents a real desire 1)0 see education in the Congo improved.

Another heartening note is the fact that forty-four missionaries 

in the Congo took time for this important study. Mmy commented tiiat 

th^ had not seen the misgivings prior to receiving the packet, and 

many said they felt the study to be very important since it included 

all the missions (Protestant) in the Congo. Several suggested that 

the author not let the results of the study discourage him, but real

ize that there are many compensations for this labor of love.

Let us now turn to the analysis of the responses.
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Msgiving 1. Ifeklng ConTerba

”MLsslona and churches use education as a means of maWng comrertB 
and trading upon the insatiable desire for education, not only 
to win converts for (Jiristianity but for their own particular 
denomination by iaifluonoing unduly impressionable children."

Items 1-5 of Ihrt I apply to this misgiving. Before taking 

up the individual items, soma general observations will be made.

This misgiving covears much ground, and it was hard for the 

missionaries to respond to all that is involved, die missionary 

shows the problem faced by many as he writes: "Most .of the reactions 

are either so generalized or so mixed with half-truths, or related to 

the inevitable results of the movement that it is hard to evaluate 

them or relate them to the future." Despite the difficulties, mean

ingful responses were offered. Cbly one gave up after the first mis

giving.

Several pointed out that this misgiving applies mainly to the 

missions, for the churches did hot get involved until I960 (indepen

dence). Che respondent observes that:

All the school work in iiie Congo, up to about 1950, was done 
by (Erotestant) missions on their own initiative and at their 
own expense. This profoundly determined the type of school and 
extent to \diich we could commit ourselves. The purpose was the 
training of African leaders for the CJiurch.

It is inqjortant to realize that the Protestant missions had 

complete freedom to determine the extent of their participation and 

the kind of schools they wanted to operate. They were not subject to 

inspection and supervision until and uqless they accepted state sub

sidies. These were not available to Protestants until 1945, and the 

question of separation of church and state caused some groups to
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accept no aid.

Not all missions and not all missionaries have recognized -fee 

need for education. Carpenter, i*o served for more than twenty-five 

years in the Congo and was education secretary for the Congo Protestant 

Council, commenting on why mission schools came into being, writes:

Today the importance of education is widely recognized .... 
It is hard now to realize what a bold pioneering step the estab
lishment of schools real3y was. To a great many people giving - 
schooling to Africans seemed the hei^t of folly, ifcre than one 
group of missionaries entered Africa, even in quite recent times, 
firmly convinced that their sole task was the direct preaching of 
the gospel. To turn aside from that calling to build schools 
seemed to them completely wrong. Almost without eocception such 
missionaries have changed their minds.2

Some of the reactions stilt express the view that educational 

work is not an essential jfirt of the missionary task, 

that "Protestant missions felt compelled, tbou^ reluctantly, to par- 

ticipate for fear of losing children to the Catholics." Mast mission

aries, however, see education as a vital part of the commission of 

Christ to His disciples. The following comment from a missionary 

illustrates the majority opinion that there is no alternative but to
t'

have schools: '

'-rj-

Cbe’ observes

let aiy mission seek to withdraw from education, to give up 
operating schools and. concentrate only on evangelism, airi the 
degree of ill-will and misunderstanding, and even hatred engen
dered in the community and among the missions own members dem
onstrates that there is no alternative but to operate an edu
cational program. It is therefore less than fair to maVe the 
above charge. There are but two alternatives before a mission: 
to carry forward a program in which it seeks to balance the 
spiritual and the educational and face the resulting criticism, 
or abandon the spiritual and concentrate on secular education 
purely, so repudiating the basic call of the mission.

2
Gecwge W. Carpenter, ^ Jhy in Africa (New York: Friendship 

Press, 1959i p. 38. “
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C Another 0188100507, In defense of operating schools, says that 

"no mission would be able to evangelize vlthotrb an educational program. 

Education provides the means lAereby missionaries can comrauhicate the 

gospel to the nationals."

Finally comes this word of admonition from another respondent. 

"That the program was not adequate should not condemn the motivation."

the motivation will be discussed in more detail later.The ade<^cy and

let us now consider items 1-5 from lart I.

ITEM 1 MISSIOIB AMD CHURCHES CffiNERAIir USE EDUCATION TO MAKE CONVERTS

The relevance will be presented as viewed by the missionaries 

and by the Congolese students. A breakdown by individual boards and 

by associations to which the boards belong is given in Appendix J.

PER CENTS
BOTH NONENOlES

\ passionaries 
Congolese students

t

The figures indicate general agreement that this is a problem 

for the Congo. Chly twelve per cent of the missionaries and ten per 

cent of the Congolese indicate that it is not relevant to the Congo. 

Mare missionaries tend to qualify their yes. The open-end discussion

3649 12 3
1610 074

cited reasons for this difference.

The item as a whole gets at the basic question concerning the 

task of missions in Ihe Congo and around the world. Item 5 of Bsurt I 

also deals with the task and needs to be considered along with Item I, 

and with number 8 of Part III which asks the missionary to discuss the 

main task of the missionary. The three answers give us a complete 

picture of mtssionary purpose ai^ motivation.
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ITEM 5 THE MAIN TASK CF MISSIONS IS TBTIAIIZ VIEWED AS MAKING CONVERTS i
lER CENTS

lES NO BOTH NONE
19 4Msaionariea 

Congolese sliudents

Again there Is substantial agreement that this misgiving is

apjxLicable to the Congo, (iily about ten per cent of the missionaries

and twenty per cent of the Congolese feel that this statement is not

I65 11
58 21 21 0

•v .
I

true. Letus examine the reactions first in regard to using education 

to n^e converts, and then in regard to the main task of missions.

Hie missionaries in general believe that using education to 

help bring Congolese to Christ is a legitimate approach. Thay feel 

that it is a vital part of -the Great Commission of cSirist, and -that 

there is no need to apologize for it. Consider this cranposite of mis

sionary reaction:

•r

a«:

in^^'
Of course, the Church is imterested iverts . . . this is 

■the supreme task of the Church .... Why not i:iae education to 
reach some who might not otherwise be reached? Baul said 
(l Cor. 9:22) "'that I mi^t all means save some.” Acts 4:12 
clearly presen'bs Christ as the only'way of sal'vation which war
rants "bhe use of any honest means. Mission education is cer- 
■fcainly honest — we make no bones about teaching ■the Bible and 
Chriatiani^ty . . . Masions not using education •tio make converts 
would not be ”misaions” in ■the accepted sense, but merely edu- 

^ cational Instl^butlons. Missions come wl^th ■the primary aim of 
making converts and use education to gain and es^tablish conver^bs • 
... I, as a missionary, could not continue ny work of bringing 
the message of Hope to those who sit in darkness if we were told 
by African leaders ■that we couldn't seek their children for Christ.

3

I

I

1

Three missionaries also^indicated an objection to the use of 'the

term "maldng converts." They observe -that:

Education doss not "make” conver'ts. Education is used as a 
means to bring young people under the influence of the Gospel and 
■thereby haB_been the means of bringing maiy to a knowledge of 
Jesus Christ as Sa'viour.

tl
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It needs to be remembered that ultinately education has never 
"made” any converts. A true convert is one \dio has had a living 
encounter with Jesus Qirist; the point of contact may have been ■ 
the classroom. iSie occasion of the “encounter" must not bo con
fused with the thing itself.

Another missionary pointed out that ::feducation was used for other 

purposes than evangelization in the classroom. He writes that it has 

been used to help the country develop and to have a literate church 

membership. He suggests that missions have been forced 'hor the Congo

lese to supply education. "They would put 90 per cent of our mission

aries in educational work, if possible." The latter seems especially 

true since Independence when the placement of missionaries has been 

largely left in the hands of the Congolese church leaders.

Kandel in 1933 observed that:

"It is unfortunately true that jontil recently education 
was subordinated to evangelical purposes and both have suffered 
from the same initial mistake . . . (subordination) . . . which 
prevented appropriate consideration of, and adaption to the 
needs of the people concerned .... Mucational missions are 
on the whole not to blame-^for this failure, since educational 
theory which emphasizes adaption to local culture is but 
cent development.3

It is to the credit of many missions that.qualified educators 

were sought and found to guide the educational program. The educa

tional missionary came to be accepted as a full partner in witness

ing to the redemptive work of Christ.

The task of the church has been the subject of much consideration 

and debate. The making of converts is certainly part of it. 

consider in more detail what the task of the church is.

m

1

a re- i

5^

S
Let us

^I. L. Kandel, eii.. Educational Yearbook - 1933 (ifew York: 
Teachers College, 1933), p. UV.
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(he genetralHy accepted standard definition of -ttie aim of missions 

is "the proclamation of the gospel to the unconverted everywhere accor- 

ditg to the command of Christ." Soltau feels that this definition leaves 

out a vital element and adds the words "with a view of establishing an 

indigenous church."^ Soltau points out that experience in Korea shows 

that >*en the establishment of an indigenous church is the goal from 

the beginning, much time is saved and many problems are avoided. In the - 

Congo when the missionaries were forced to leave after Independence, 

both the churches and_ the schools carried on the work because indigenous 

leaders were trained by the missions to be self-sufficient. This policy 

should continue; missionaries should continue to work themselves out of 

a job.

In -the 1910 charter of the American Baptist Foreign M.ssion Soci-
rz- • ••

etLes, the aim and purpose of the mission is "diffusing the knowledge of 

the religion of Jesus (Jurist by means of missions throu^out the world." 

As the result of a meeting of ten missions in 1925, the aim was revised 

to read that the paramount aim of the Christian missionary enterprise is 

"to lead mw everywhere to accept Jesus Christ as Saviour and liister, 

•ttirou^ whom they may find God the Father." In 1950, the field secretar

ies and officers of the Board made the following statement relative to 

the taskt

Confronted by the confusion and the violent changes of our time, 
yet firm in our faith that (Sod is sufficient and that in Christ we 
have the full answer to the sin and disorder of the human heart 
and society, we dedicate ourselves' to what we believe is to be the 
paramount aims of the (Jiristian missionary enterprise, namely:

' (a) to lead men everywhere to accept Jesus Christ as Saviour 
and Lord.

Stanley Soltau, Missions at the Crossroads (Wheaton, Ill 
van Bampen Eress, 1954), p. 4*
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(b) to aid nev Christians in the establishment of churches 
which shall become self-governing, self-supporting, and self- 
propagating.

(c) to cooperate in such other kingdom enterprises as shall 
most effectively bring to a needy wor3d the full blessings of 
our gospel \riiioh we believe is for the whole of nan and for all 
of life.5

The 1950 statement begins with a recognition of dependence upon 

God, recognizes that Christ is the answer to man's need, sees the need 

for confronting man everywhere with the claims of Christ, and then sees 

the need for establishing indigenous churches that minister to the whole 

man. The need for unity in program and purpose is acknowledged. It 

reflects the growing complexity and magnitude of the missionary task.

It covers almost all the points expressed by the respondents.

of the respondents replied that the task is "to preach the

God .... to proclaim Christ . 

. . . to evangelize ... to ofike disciples ... to be witnesses ... 

to lead men to Christ." ffitimately, they go back to the Biblical base 

and especially to the Great Commission recorded in ^fttthew 28s 19-20.

"(Jo ye therefore and teach all nations, baptizing them in the name of 

the Father, and of the Son, and of the Holy (3iosts teaching them to ob

serve all things \diatsoever I have commanded you; and lo I am with you 

always, even unto the end of the world." Note the emphasis on teaching.

In presenting Jesus as the ^bster Teacher, Benson writes;

The entire Gospel record assumes that Jesus regarded Himself 
as a teacher. He went frequently into the synagogues and temples

\

gospel .... to make known the Love

^The MLssionary tfanu^ (Valley Forge, Hi. s American Baptist 
Foreign Mission Society, 1963> Section 101.2.
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for the evident purpose of teaching. Teaching was his chief 
business. . * . The supreme ^ory of the teaching profession

our Lord faced His life work He■^at ^Aienconsists in iiie fact 
chose to be a teacher

OUr lord must be recognized as a master teacher when judged 
by the results of His teaching. He left no book or written 
page b^ind him. He bequeathed no system, no philosophy, no 
legislation. While he founded laie Oiurch, He trained others to 
establish it. During His ministry he devoted Himself primarily 
to the students He enrolled in His training class. The results 
of his teaching were to be manifest in their lives and accomplish
ments.

And so it proved. It has been well said, "the greatest mira- 
ple in history seems to be the transformation that Jesus effected 
in the life of His disciples." These disciples transformed b?
His teaching. His death. His resurrection, and the baptism of iiie 
Holy Spirit, went forth to turn the world up-side-doun. Ten of 
them gave their lives as a testimony to their faith in their 
Teacher.?

Some other Bible passages that set forth missionary imperatives

include:

But ye shall receive power, after that the Holy Oioat is come 
upon you: and you shall be witnesses unto me both in Jerusalem, 
and in all Judea, and in Samaria, and unto the uttermost part of 
the earth. Acts 1:8. ,

Wiosoever shall call on the name of the Lord shall be saved. 
How then shall they call on Him in whom they have not believed? 
and how shall they believe in Him of \diom they have not heard? 
and how shall th^ hear without a preacher? And how shall they 
preach, except they be sent? as it is written. How beautiful are 
the feet of them that preach the gospel of peace and bring glad 
tiding of good things. Romans 10: 13-15.

Therefore said He unto them, the harvest truly is great, but 
the laborers are few; pray ye therefore the Lord of the harvest, 
that He will send forth laborers into His harvest. lake 10:2 
(Jdm 4*35).

^Clarence Beaison, Kie Christian Teacher (Chicago : Ifeody Kress,
195C), p. 259.

'^Ibid. p. 274-
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Kow then we are ambassadors for CJirist . . . H Corinthians 5:20 

As ny Father hath sent me, even so send I you. John 20:21 

We are living in a day when voices within the church and without 

are critical of missionary motives and methods. There is confusion in 

Africa and around the world to ^at the task of the missionary is and 

is to become. Some American mission boards no longer call themselves 

mission boards but boards of world ministry. Their volunteers are no 

longer called missionaries but fraternal workers. This adds to the con

fusion no natter how noble the motives may be. Those who respond to 

God’s "Go Te« and believe the Gospel and the power of God are still 

needed. Bb^te the call from India as e3cpressed by Bishop Hospet Sumitra 

of the Church of South India in a talk over the B.B.C.

A few years ago this (missionaries must preach -ttie gospel) was 
not what was being said either by younger churchmen or by mission
aries’. The job of getting the gospel over to India, it was said, 
is the job for the Indians. The missionary is there to help the 
church and to be a synibol of the supranational character of the 
Christian fellowshij) . . Today leaders of the younger churches —
and others also — are questioning this policy. Faced with . • . 
(growing populations, newly developing ipdustrial communities of 
Asia and Latin America, and secularized cities of Africa) . . . 
the churches are beginning to sayi “send us above all missionaries 
who believe the gospel and will help us get it across.

The Congo (and all of Africa) is passing throu^ the stage that

India passed throu^ after achieving independence. It now is making

reprisals against the white man. (For exan^e, the stoiy is told of the

8Leslie Mevdjigin, ^e Ckdained Mfcnistry and -the Tdasionarv Task 
(Kew York: Commission on World ffiLsaion> HSCPV 1963.
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new missionaiy in Congo who was sent out to count pigs hy the African 

church leaders. Hbte also the exorbitant custom fees, the red tape 

that is encountered in securing visas, the ferry boats that are not 

taking white passengers on a particular day.9) It, too, is not 

what it wants the missionary to do. like India, however, the day 

will come again when the cry from Congo will be "send us missionaries 

who believe the gospel and who will help us get it across."

At the close of World War II, it was decided to convene a 

forty nation missionary conference to re-examine the broad strategy 

of missionary principles and policy in a "sadly shattered world."

The Council” Mseting in 1947 at Whitby, Chtarior, heard a report on 

Africa presenting this challenge:

The task of the Church in Africa is to proclaim the Gospel, 
to extend and deepen its life so that it may not only help 
save African society, but make it worth saving. The Gospel is 
leaven, not cement; its appeal is to the individual and to the 
tribal group that it may transform both in the interest of the 
kingdom of God.^O

The report concluded by suggesting par1j of the task in Africa 

is (l) to remove the color bars, (2) to study African Society, (3) to 

expand education and leadership training turning over church posts to 

Africans, (4) to develop a new approach to tribal society, and (5) 

to advance wider cooperation among missions. Worthy objectives all.

A missionary who was born and reared in the Congo adds an 

additioMl task to be performed:

I believe that the mission has failed somewhat in presenting 
what the Church really is, and for many ministers and most members.

sure

A

^Elmer Neufeld, "The Itofinished Revolution", Report (Akron, Ih.: 
^fennonite Central Committee, Spring, 1963), Vol VI, fKi 1, pp. 23-24.

^Charles W. Ranson, Renewal and Advance (London: Edinburgh 
House Press for the International l^ssionary Council, 1948), p. 46.
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the reality of the CHUECH as a living body of members rather than 
ah organization is a foreign idea.

In concluding this section on the task, it would be well to hear- 

the words of Dr. M'Timkulu in a paper presented at the Salisbury Con

ference., The General Secretary of the All Africa (lurches Conference

saidt

The (Siristian . . is vitally concerned with education. The 
(Mill to (Jiristian mission is not only summarized in the famous 
inQjerative "go ye and preach the gospel" but is also externally 
dramatized in the parable of the Good Samaritan once we come to 
realize that the battered traveler by the wayside represents not 
only 'tiiose who have fallen among thieves in the physical sense, 
but also those vrtio have been robbed of their heritage by the 
thieves of ignoramce, superstition, lack of education, and lack 
of opportunities.

The spread of education is thus not merely a sideline^or the 
Christian church, but stands at the vezy core and center of Ihe 
Christian message bidding us in obedience to Him to see that the 
young are truly nurtured in KLs way throu^ the family and all 
the other institutions that sooie-|y has created for nurture.^

ITEM 2 MISSIOIB TBHALLT SEEK TO WIN CONVERTS TO THEIR aW PARTICDIAR

, DENOTCNATION

' lER CENTS
HO BOTH NONElES

1Mssionaries 
Congolese students

The Congolese students are more inclined to consider this a 

problem than are the missionaries. EL^iy-four per cent of the Congo

lese and sixty-five per cent of the missionaries say that the statement

35 33 30
63 16 21 0

is true, at least in part. The reactions seem to reveal that there is

confusion about the term "denomination." • Doubtless some have in mind

^Ralph Dodge, 
Eleming Revell Co. 19

IhpoTMlar Mssionary (Westwood, Hbw Jersey* 
pp. 94“95.
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the sharp contrast between Oatholics and Protestants and view each as 

a "denomination." M-ssionaries are more apt to think of divisions 

within Protestantism.

Missionary reaction reveals that many Congolese Christians do 

not know "to which denomination they belong. " Consider this com

posite:

Iferrow denominationalism is rare on the Congo mission fields . . 
Jfost missionaries regret the establishment by name denominational 
churches .... It has, however, been observed by many that the 
Congo Protestant Council here in Congo has through the years by 
its emphasis upon "Qiurch of Christ in Congo" tended to blur 
denominational distinctions and emphasis .... Doubtless all 
missions teach with result that converts naturally follow the 
p^icular theological persuasion of the mission society opera
ting the school .... Competition is with the Roman Catholic 
church, not with other Protestant denominations.

The fact that the Protestant mission has been a minority group

has forced the missions to work together, for their very existence

depended upon presenting a united front through the Congo Protestant

Council. In a strongly w<^ed well-documented thirty page protest

memorandum entitled "Memorandum addressed to His Excellency, the MLnie-

ter of Colonies by the Congo Ikotestant Council on the Subject of the

Belgian Government attitude Toward the Mssions" {February I4, 1933)»

Dr. Snory Ross, secretary of the Congo R*otestant Council, said;

Up to now, our protests have been very weak. But now we 
believe the existence of our church to be menaced. We are 
convinced that the end in view is the destruction of the 
work which dates for more than a half century and whose 
existence is dear to some millions of Christiana of the 
world. It is evident that we shall defend our schools, our 
church as our life, by every permissible and legal means .... 
We seek but one thing; to be able to fulfill our duty in 
evangelization, the education, and the moral, spiritual and 
physical betterment of the Congo people, (p. 15 & 29).
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The protests and campaigns for religious equality brou^t many

concessions. The above protest memorandum brou^t forth a reply that 

in effect amounted to a new policy. Ross's reply to the Colonial Ifln- 

ister’s response notes some of the concessions made to pressing prob

lems:

adoption of the new policy in regard to the recog- 
^tion by the ^e^ent of R-otestant schools. We have grate- 
f^uly takOT n(rte of liie promise that Itotestant missions engaged 
to eduwtim will receive, if they desire to do so, the pr^JL 

explanatory instructions,- that no obstacle 
r the way of Government inspectors visiting their
schools, Ihat the pupils of these schools will, as a matter of 
course, be allowed to present themselves before official com- 

exa^ation, if such are created, and will receive 
toe di^^ if they are successful and that monitors and teachers 
trained by the R-otestant missions are to principle eligible for 
apototmmt to Government posts, though the Government reserves 
Ito freedom to select the candidates which it considers most suit-
&DJ.6* 4) •

It is interesting to note that the Congo Protestant council chose 

to make its stand for religious liberty to terms of education, 

a confidence to toe quality>of the education being offered.

The Congo Protestant Council receives praise from Torbett for 

presenting a united witness. He observes: *

toe (Jiristian community has presented a stabilizing influence 
^® Congo at a, time when they have been lifted 

of their ancient tribal life into a confused and complex world 
of strange and distorted values.^

(he evidence of this united witness is the fact that church 

bers were issued cards which permitted them to transfer to aiy other 

Protestant church to toe Congo, concessions were made to have a

united form of worship to toe Churches. The Council also serves

It shows

Bl63!h*

as a

1955) p^^8^ Torbett, Ventures of Faith (ftila.: The Jbdson Press,
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clearing house for problems of comity, plans conferences, publishes a 

Jotimal, and encourages ecumenical programs.

Several respondents noted a new trend tc^^a^d disunity introduced 

by the arrival of wfaat is sometimes called "left wing" missions groups 

Single, addressing the 1948 International Missionary Conference, called 

attention to the problems created by such groups. He suggested they*

(1) stress certain elements in the Christian faith (pet doctrines)'
(2) refuse to recognize comity, working against other missions
(3) establish small and isolated groups that stimulate divisions
(4) make less effort to understand the culture pattern resulting 

in a more western and lop-sided mission
(5) are less sensitive to the conception of the indigenous church 

and the currants of nationalism and cultural pride
(6) have genuine zeal and evangelistic passion

Nevertheless, responsible national Christian leaders,feel concern 
at the coming of such zealous, if unregulated, atudlaries irfiose co
operation in the task of building the indigenous church is marred 
by an over-rugged Individualism. This is a problem not merely for 
Japan but all the great missionary areas, and it is especially dif
ficult at the present juncture in the transition between mission 
and church.W

1

It is hoped that the divisive nature of these groups might be 

checked. The need for united effort is imperative if Christianity is 

to continue to make a vital contribution in the new Congo. In these 

turbulent days that have seen the Congolese move from carrying loads 

on their heads to shifting them by jet plane without having seen a 

wheelbarrow, the stabilising influence of a united Christian community 

is more urgent than ever.

The historic reasras for divisions in Christendom have little 

relevance to the Chngo. It is hoped that we in America mi^t learn

V

13b. J. Single, "Ihe Church in Its World Sotting," Renewal and 
Advance (London: Edinburg House for IMC, 1948), p. 43.
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from the Church in the Congo the advantages of being co-laborers of 

Christ free from the tensions and problems that have plagued the 

Church at home and has given rise to the observation -that the Church 

does not practice xdaat it preaches.

The Situation Conferences in Jfedras, Tokyo and Singapore in 

1963 resulted in this plea from the Joint Action For Ifission (JAM) 

committee t
'-•-5

ChurchM and their related missionary agencies in a given 
geographic area should come together to face as God *s people in 
that place their total missionary task and seek the guidance of 
the Ho3y Spirit in fulfilling it.

ITEM 3 THERE IS AN IIBATIABIE DESIRE FOR EDUCATION AMONG MOST STUDENTS *

PER CENTS
NO BCJTH NONElES

Mssionaries 
Congolese students

81 1 15 3
84 11 0 5

The figures show substantial agreement that there is an insatia

ble desire for educationiin Chngo. Feu of the reactions dispute this 

fact, although some do questiop -S^e motivation of desire for education.

Ihe following missionary reaction reveals several problems:

I have spent five years going from village to village plead
ing with parents to let their, children start and then continue 
in prianary school. But each year at harvest time of the local 
money crop a large percentage of the children would be absent 
frOT school to help get in the money. l*ny mothers cried that 
they could not take care of all the children in the family them
selves, therefore they must have at least the oldest girl to 
help in the home, and thus (she) could not attend school.

We observe first of all Ihat not all parents are av^are of the 

benefits to be derived from education. The Church, still has a selling 

job to do, airi nbribes" that have been offered since the days of Leo

pold will have to be used to persuade parents to let the children come.

•Not a specific misgiving, but an assumption of the misgiving.
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Secondly, we see the problem of a conflict in scheduling. The 

investigator comes from a rural community where the school session had 

to be adjusted so that school was concluded before plowing time. Such 

ah adjustment in scheduling needs to be made in Congo when necessary.

Thirdly, there appears to be a need for a plan to meet the child 

care problems. The official report of the Salisbury Conference suggests 

that the Churches provide day nurseries - a new challenge for the Church 

The Church needs to be on the growing edge of meeting press

ing social needs if it is to continue to hope to meet the spiritual need.

Qi the positive side comes this observation from a respondent:

VH.th'lndep^ndenoe came the realization that stable government 
participation in events of a changing world demanded a good edu
cation. Hence the creation of an insatiable desire for education 
in all of the Congo, and probably all of Africa,

These are similar to the feelings expressed by Gcreenou^ in Africa 

Calls, the report on the Addis Ababa education conference:

Mast African countri^es which have recently achieved indepen-' 
daice as they try to reconcile their old traditions and structures, 
their underdeveloped, or at least shaky economies with the de
mands of modem civilization, naturally and hungrily look to edu
cation.

Education is regarded everywhere as the key to progress, the 
most potent instrument for equipping iJie people at large for tlioir 
new responsibilities, an essential factor in economic ani social 
development of these newly independent countries in helping them 
reduce poverty and narrow the gap between them and the wealthiest 
coanlaries.-*-^

I
K

‘■if

I
U 'hin Congo.

^AACC, Christian Bducation in Africa tondons Oxford TMiversity 
Press, 1963), p. 94.

^^KLchard Greenou^, Africa Palis (Jew York, UNESCO, 1961), p. 12.
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The drive for independence and the drive for education are wed
in the Congo. Dr, Z. K. Ifetthews, Chairman of the Sallabmy Confer

ence, is prbbablly right \Aen he observes that the rallying cry of 

"self Government" now has become "education now." It is hoped that 

the desire for the material benefits will not overshadow the desire 

for the spiritual blessings offered by the Christian faith.

Keufeld cautions that the surge for education should be viewed 

as a "positive reassertation for self," ;*ich aims at "attaining a 

of social equality and a substantial share in -the economic 

wealth of the industrialized nation."

measure

He adds:

The Tnissionary must realize that any expression of reser
vation on his part \riJJL often be understood in ihis light. 
Some missionaries may, for example, seriously and with good 
reasons believe that the almost utopian hopes placed in edu
ction, especially scientific education, are unrealistic and 
likely to result in frustration. But aiy missionary expres
s' of caution is very readily seen as another \diite man's 
attempt to retard the black men, to deiy him the powers exer
cised hy the irfiite man in developnent of his own civilization.16

Che respondent was indeed sceptical of the motive behinl the 

desire for education. He reports that:

to Congo I find no insatiable desire for eduoaUon. Because 
of the Belgian educational system which was naturally started 
here which gives a raise in pay for each new diploma, the desire 
is not for education or knowledge, but for the static symbol of 
a diploma which will determine the amount of the monthly pay

Despite the motive, the desire cannot bo denied. The Salis

bury Conference Report, Christian Education to Africa, relates the

desire for education to the desire for power:

^^Ifeufeld, The Dhfinished Revolution.
p. 22.
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In Africa the denend for knowledge which gives power is cla- 
loanb; parents, children, connnunitiee, governments seek education 
that will give it. Education is seen as the key to power in 
every area of life.17

In conclusion, the reader is invited to consider these facts 

mastered by Kenworthy to teach the concept that there is a passion 

for education throu^out Africa. His eleven points are:

1. There is a keen desire to learn on the part of most 
Africans.
Mist education in the past was carried on by missions, 
literacy was only about 1D% until recentTy throuAout 
Africa.
The increase in enrollment in the primary grades is 
phenomenal.
The number of secondary school pupils is eortremely 
small.
Finding teachers, especially for secondary schools, 
is very difficult. Hi^ school graduates go into 
government or business. This means that teachers

chosen from persona with ei^t years of schooling. 
The education of girls is not well developed, especially 
in Ifcslem areas.
There are few colleges now in Africa.
A large proportion of national budgets is devoted to 
education.
Technical and vocational education is increasing, but 
is woefully inadequate so far.
Mich attertion is being given to adult education and 
literacy.^

2.
3.

4.

5.
6.

are
7.

8.
9.

10.

11.

MSSIOIB AND CHDRCiHES CFTEN INFLUENCE 

IMPRESSIONflBIE (BIIDHEN DNDUET 

fER CENTS

ITEM 4

lES NO BOTH NONE
Wssionaries 
Congolese students

657 24 4
26 11 1647

^'^Qiristian Education in Africa, p. 38.

IS
Isonard Kenworthy, Studying Africa in the Elementaiv 

Secondary Schools (ifew York : Teachers College, 1962;,pp. I^ItT"
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i>'Chly seven per cent of the missionaries believe^that this item 

is TdioHy true for the Congo. Hearly two-thirds say that it is not 

applicable to the Congo, Oily eleven per cent of the Congolese be

lieve that the criticism does not apply. The fact "Uiat nearly half 

of the Congolese give a qualified yes is probably significant. The 

author takes this to mean that .liiey are saying that children were 

•being influenced, but not unduly. At least, one student so indi

cated.

r
y-j

Several respondents indicated that this question goes back to

the nature of the missionary task. We saw in the previous consider-
—

ation that missions do seek to win converts — its part of the Bib- 

lical imperative — and that the claims of Christ are presented in

K

f

&
S'the classroom. The respondents hasten to add that no coercion or 

pressure is applied.

A composite of the reactions give this views
>

nimpressionable children" —there are no other! . . . There 
has been daily eocposure to Christianity without coercion.
This would seem a most proper and legitimate course of action. . . 
Children have been influenced — whether unduly or not is a 
matter of educational and theologiceO. conviction.

Teaching the child the Bible The Way are Biblical commands. 

Those who hold that the Bible is the infallible guide to both faith 

and practice are likely to take seriously the instructions regarding 

child training. Ifcst missionaries are likely to take such a view of 

the Word of (Jod and make no apology for trying to influence children 

to accept Christ. The catholic church has long recognized the impor

tance of early training. Protestant groups have been somewhat slower 

to see the need. With the African traditional view of the \Aoleness

K
.‘‘X

J
I
s
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of life, religion is accorded an important place. They have been 

closer to CJiristian truth than most professing Christians have.

In conclusion, one other factor needs to be pointed out. Two 

of the..respondents report that the Homan Catholic schools use pressure 

in the sense that diplomas are withheld until the pupils are baptized. 

Perhaps this was in the minds of the Congolese who gave a qualified 

yes. Th^ may consider this undue influence.

Waisgiving 2. Ifee of Resources

"Mssion resources are used for educational programs (which 
could be taken over by the government) to the detriment of the . 
evangell^io and pastoral work.”

Items 6 & 7 of I&rt I apply to this misgiving.

ITEM 6 MISSION RESODRCES ARE GENERALLT TEED FOR EDDCATI0H4L

PROGRAM TO THE DETRD®HT CF EVANQEIISTIC AND PASTORAL WORK

PER CENTS
lES, NO BOTH NONE

Missionaries 
Congolese students

The figures indicate that the opinions are divided on this item.

Fifty-four per cent of the missionaries and fifty-ei^t per cent of the

Congolese say that the item is true, at least in part of the Congo.

It is evideiA that experience varies in different parts of the Congo,

depending upon how indigenous and how self-supporting the chxirches are.

As indicated before, the Congo Protestant Council used education

15 3943 3
37 37 21 5

as the vehicle to carry their fi^t for religious liberty. Heavy em

phasis was placed on education. Resources were diverted to inppove the
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quality of education. Che'missionary focuses on the issue when he 

observes:

Bie en^ihasis of staff and friends in education (even mission
ary and African pastors being assigned Jobs in "ttie school sys
tem) gives the African an- idea of the relative importance to 
mission society of pastoral work and educational work. It is 
the greatest hiirarance to ministerial recruitment along with its 
corollary, putting the best students in teacher training and the 
poorest in ^ministerial schools.

Khny respondents confirm that education was given priority both 

in regard to funds and personnel. School plants were built and every 

available missionary, sooner or later, was pressed into some phase of 

the educational endeavor. Then the flood gates were swung open when 

in 1948 government subsidies became available to the Erptestant missions 

for the first time. The result is described by a respondent*

Ifapy Protestant missions plunged into the task of rejuvenating 
and enlarging their educational programs seeing it as an oppor- 
tunl-ty to at long last offer their youth the education to lAich 
they had a ri^t as Congolese, and on a more equal basis with the 
Catholic }fl.sslons. It is true that many Protestant tfinsions soon 
began to feel the pinch of i^ls effort. Kbre and more.personnel 
was pressed into duty and when, as was usually the case, sub
sidies did not cover all the expenses, iQ-ssion resources had to 
be tapped to make up the deficits.

The expanded programs, then, demanded more personnel and more 

funds. Vbat was looked upon as a blessii^ — the windfall of govern

ment subsidies — became in maiy respects a burden. For 

respondent indicated that it was difficult for Congolese pastors to 

understand why the government funds were not used for church buildings, 

salaries, facilities, and other phases of church work. Even some mis-

m^e, one

sionaries and home boards became concerned that more and more resources

were going for education. Others took the position that without trained
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leadership — a product of the schools — evangelistic and pastoral 

work could not function effectively. Expansion continued; the die F

I
was cast.

Commenting on the effect- of diverting funds to education, one 

missionary observes that "-the fact that mission financial resources 

were invested in schools may have served to strengthen the evange

listic effort because the indigenous church was forced to become 

self-sufficient.” It helped to indigenize -the church.

The Salisbury Conference report gives the following statements 

reflecting the concern for finding resources to do the job;

Hie^fact must be faced that the Church is unlikely to have 
sufficient resources in money or personnel for the educational 
tasks required of it by the nation, and for the needs of pas
toral and evangelistic work. The priorities must be assessed 
with great care, keeping always in mind the primary task of 
the Church, wherever it is placed, to wi-tness to Jesus Christ.^9

If the church is going to respond effectively to these chal
lenges (es-tabl Ishing new churches and adequately training and 
paying ministers) it will have to discover new sources offinan- 
cial support both at home and overseas. It would be unrealistic 
to expect financial support for education from the Churches in 
Africa on any but a modest scale at the present time. This in 
no way reflects upon -the concern for education, but upon -the 
llmi-tationa of the resources.^O

tf

E

s

s;

In conclusion, -the observation .of a respondent notes a ra-ther

ironic twist developing in regard to resources;

The position now is that -the Church is calling for more and 
more inves-tment of mission resources in education, and the 
mission is forced to maintain the evangelistic effort.

^^AACM, Christian Education in Africa, p. 53*

20Ibid, p. 72o
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ITEM 7 Mam BEHEVE EDUCATION CODID BE TAEEN

OVER BY THE GOVERNffiNT

PER CENTS
NO BOTH NOIEYES

36MLasionaries 
Congolese students

■Hie figures indicate that all of the Congolese students believe

that education could be taken over by the government.

47 15 1
68 260 5

Nbst mission

aries (ei^ty-three per cent) believe that it could, but some limit

the extent of the take-over.

No one questioned the ri^t of the government to take over or 

to control the schools. The question centered mSinly on their ability 

to finance the schools. It was unanimously agreed that the government 

could do little now to support the schools. Two respondents observed 

that part of the unrest and difficul-ty today in Congo stems from the 

fact that teachers salaries are often not paid for six months after 

they are due. Ifery agreed th^t the government should take over the 

elementary, but did not have the funds to meet even the present com

mitment despite "massive UNESCO help."

Commenting on the apparent desire of the government to take over 

the elementary and make it a part of the state program, a missionary 

says that perhaps this is to release missionaries for secondary schools. 

Indeed, missionaries are moving into secondary work, the number one 

priorily along with teacher training and other hi^er education.

The Congo Protestant Council, according to one missionary, has 

gone on record favoring a system of free public education with no
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strings attached- Todajr, according to other respondents, the offi

cial Govemfient schools which do exist offer a choice between Catho

lic, Protestant, or moral instruction as part of the curriculum.

Those who object to religious instruction may elect to be excluded. 

Religious liberty is protected.

Another respondent suggests that the majority of church 

leaders do not want the Government to take over the schools. "This 

would lower their prestige and give the impression that they could 

not do all the missionaries have done." Perhaps another reason is 

fear of Catholic domination.

Teachers'“salaries, set by the government, are from ten to 

fifteen times that of the pastors, says another writer. This is 

another cause of friction since the church cannot afford to pay com

parable wages making recruitment difficult.

According to a report in the Wall Street Journal. January 3I, 

1964, much aid is pouring into dongo. The article states:

The DH has poured over $300 million into the Congo since 
it appeared on the scene three and a half years ago. Additionally 
the Itoited States has pumped $163 million in economic aid into 
the Congo in the last two years alone.21

How much of this goes to the schools is not clear. I-Jiqh of the 

IBiited States aid, according to the article, is in the form of surplus 

farm goods, technical assistance in government administration and pub

lic services, school and road building, and similar assistance, 

cation also shares. Ifcre is needed. It will be a fortunate thing for

rr
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"How Explosive is Aftica," The Wall Street Journal. Januarv 

. 31, 1964, p. 6.
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the Congo vAen the government can adequately support a system of free 

public education for the great nass of its citizens. •
I'

Misgiving 3. Independence of the Qiurch

•’Missions have established educational institutions which, 
unless taken over by government, become a grave drain upon 
the resources of the indigenous diuroh. If such institutions 
continue to be maintained by the missions, then the church is 
prevented from achieving its full independence."

Items 8-10 of Part I apply to this misgiving. Before taking up 

the individual items, some general observations will be made.

Two reactions by missionaries give us a clue to resolving an 

apparent contradiction between the two statements of the criticism;

Some of these criticisms must seem very unreasonable and 
contradictory to anyone hot in close touch with Albican events.
The key here lies in the word Independence .... Though many 
appreciate deeply the help given, there are others who resent 
having to- be dependent upon it. They don’t like to be reminded 
of their own inability to do it.

No one likes to be on the receiving end all the time or to have 

ever3rthing done for them. Tet this is what has happened in the Congo 

over the years. Around the world the United States encounters resent

ment from those who are the recipients of foreign aid. Often we hear 

of people ii a eed who say they would rather go without than accept 

"charity." Almost everyone wants to be as independent as possible.

We should not be surprised, therefore, when the Congolese, seeking to 

retain or re-establish his dignity, strives to be independent.

IBLles presents two caveats that are applicable hare:

:?

!

r
I
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(1) African personality has been violated and the need 
for the African,to find themselves must have priority 
over all other needs.

(2) The educated African leader would prefer to see his 
fellow African starve than become the object of pily 
and patronage.22

An experienced missionary to the Hiilipines, speaking to a 

group of missionary appointees that included the researcher, advised 

the neophytes to beware the “benefactor" concept. He advised the 

group to be careful how you give suggesting that the missionary make 

■ loans, not gifts, even though the chance of being repaid is nill.

It gives.the recipient a chance to preserve his dignity. Then he 

wisely added, "don’t confuse gifts and the gospel." This wisdom
•5

needs to be applied to the Congo.

The second clue to understanding this misgivings says:

This presents an apparent dilemma, more theoretical than 
practical; however, since it is not an "eithbr-or" situation 
in realily. All three groups'named are involved, each dif
ferently. The government is heavily subsidizing the educational 
program, thus the church is not being called upon to bear a 
burden that it couldn't, even if it had to. Missions are con
tributing largely staff who are supported in the same way other 
missionaries are, thus they are a burden to neither government 
nor. church. However, the complete direction and authority of 
the educational program are in the hands of the Church. The 
Director of Education is an African. The "advisor" to this of
fice is a missionary. Seeming dilenmias have a way of being 
resolved to the satisfaction of all in the actual day-by^ay 
workings of a situation.

That all are not completely satisfied will become apparent as 

we turn to Items 8-10 for further analysis of relevance and reaction.

T. Mies, "The All Africa Conference of CSiurches," 
International Review of MLssions. October, 1963, p. 412.
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ITEM 8 MISSIOIB HAVE ESTABLISHED EDDCATIOKAL IIBTITDTIOIB

WHICH DMIESS TAKEN OVER BY THE GOVERNMENT OFTEN BECCME

A DRAIN UPON THE INDIGENOIB CHDRiCH RESOURCES

PER CENTS
NOYES BOTH NOIffi

S Missionaries 
Congolese students

T^e figures show that about three-fourths of the missionaries,

and about half- of the Congolese feel that this is a problem for Congo.

The fact the indigenous church has reached different stages of auto-

2944 22 4
16 1632 37

n omy in different areas and under various boards accounts for seme of

the diversity. -The extent of church involvement in educational work 

causes differences in response. The question of extent of government 

involvement is also a factor.

There seems to be no question that the missions have established 

educational institutions. They are everywhere. The government leaves 

the administration of the schools in the hands of the missions, and it 

pays the school subsidies to the mission. The mission in turn works 

with ttie (lurches, and basic policies are worked out in annual con

ventions of the churches.

There are apparent differences in the relationship of the schools 

to mission and churches. Consider the following reactions!

It is not the aim of missions to relate the educational 
institutions to the indigenous church ... I know of no 
instance where such an Institution has been given over,to the 
support of the indigenous church ... If the ii:stitutions 
were not supported by the mission, they would close . . .
The church is not caring for the education, but the mission
is.
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The only institutions not yet taken over by the church are 
those that are not yet qxialified to take over such as -secon- 
daiy schools and Bible schools . . . ¥e have tried to have 
indigenous churches from the start. We have gone into the 
villages and said that if they would build a school building, 
we would send them a teacher, and that it would be their 
responsibilliy to pay the teacher and house him. This was 
qarried on b7 the local church so that many villages banding 
together were able to set up a school in a central location 
for all. The pastor was the overseer of the school and was 
the pay master, since he was the best educated in the area 
and the only one able to keep accounts. As the schools grew, 
the churches had more and more teachers to pay and supplies 
to buy. Today the churches ani schools are in the hands of 
the people, but the government pays the teachers’ salaries.

M)st of the reactions indicated that the educational insti-

«■

tutions are not now a drain on the church. Reactions indicate liiat

about all the churches are supplying is building space to ’house 

schools. Other reaction indicates that missions are still supply

ing funds for capital improvements. The American Baptists, for 

example, are now raising funds for a campus type school plant for a

new secondary school in Congo. However, -there may be the fear that
>

if missions are again forced to leave the Congo, as was the case in 

I960, the indigenous church would not only be responsible for the

control of the schools, but the financial burden would be theirs also.
- - 7

Perhaps to many Congolese, for this jrfeson, it would be good for the 

government to be responsible for the finances.

It has been observed in -the discussion of Item 7 that there is

general agreement that the government has -the ri^t to control the 

common school system for the good of the country. It was pointed out

that most missionaries were anxious for ■the government to assume con

trol and support of the elementary school now so that missions could
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concentrate on secondaiy schools and teacher training. It is well to 

add that there are educational Institutions that the missionaries 

feel ou^t not he taken over by the government. Theological training, 

for example, is an area that the government should not assume. Mis- 

sdons and churches should continue their efforts here.

-^Concem was expressed regarding the government participation 

in elementary education on a large scale. Several reported that the

standards have been greatly lowered in order to find the teachers to 

meet the tremendous educational nee^. Mission teachers have been 

moved into seconJary education, and their Congolese replacements have 

not had adequate training — the task is so big and the supply so ^ 

small. What should ihe missions do? How should they react when they 

see standards lowered? If they protest, their motives are questioned.

■ (See Neufeld's warning on page 50.)Perhaps it would be well to remember 

that not many years ago the Dhit^d States faced similar problems. The 

nation was expanding and the trained teachers were few. But out of

the one room little red school houses came the leaders to see us throu^. 

Perhaps the' same will be true for the Congo. The determination seems 

to be there.

As an evidence of that determination, a respondent reports this 

hopeful sign for the future:

The government seems to be alert to the problem and danger.
I understand that they have issued a statraent to the effect 
that no Congolese will be allowed to teach in the Secondary 
(School) who has not had some college work. This would seem 
to be a move to prevent a repetition of what is happening at 
the Elementary level.
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ITEM 9 IF EDUCATIONAL INSTITUTIOIB CONTINUE TO BE MAINTAINED 

BY THE MISSIONS, THEN THE CHURCH IS PREVENTED PR®I ACHIEVING 

ITS FULL INDEPENDENCE 

PER CENTS
YES NO BOTH NONE

Masionaries 
Congolese students

Forly-two per cent of the missionaries and fifty^three 

cent of the Congolese students feel that this is not a problem for 

the Congo, 

a problem.

21 42 '32 5
31 53 11 5

per

The author had expected more Congolese to consider it

of the^ missionary responses dealt with the meaning of 

the term "Independence*" A Composite of reaction gives this insight 

into the problem;

"Full independence" (how I hate that term) Who can afford 
to be fully independent? l/no is?) cannot be achieved as long 
as schools are dependent on foreign aid . . . They have a 
strange definition of independence. They wanted no white man 
to tell them how to do the job right, but wanted funds from 
overseas . . . They resent impairment of independence, but 
demai^ bigger schools' . . . Pride den^nds these institutions 
here and now oven if they must be supported by others. But 
•pride also demands full independence . . .

Ifote the emotional responses that .this misgiving evokes. There 

is no doubt that there are mixed feelings regarding independence, 

especially the drive for full independence. ._It elicits from the

/• missionary what KLles calls the "I know I am not wanted, but I know 

I am needed" attitude. He observes that "not to be wanted is a judg

ment passed w mistakes of the past, and the perceptive among'mis

sionaries and African Qiristians know that it is so." 23

23-^Niles, International Review of Missions. p. 4II.



64

AnothOT respondent notes that there is the underlying assumption 

that anything foreign is necessarily a hindrance to the freedom of 

the African churches. Some of the press releases during thj_recent 

rebellion indicated that the communists were pushing this doctrine.

It was also suggested that in the eyes of the Congolese the edu

cational institutions have been closely knit to the whole mission 

program that to them control of education means control of the church. 

For the church to be independent, it must assume all responsibilities 

the missions have home. If not, its independence is compromised.

Che notes that the same demands are not made for medicine. ThOTe 

seems to be a need for a clearer understanding of what a church is 

and does.

In conclusion, it should be noted that the missions are quite

willing, in general, to turn over the educational institutions to

the church and are willing to invest money and personnel in them.
■ >

Itoman Catholic monopoly is still viewed as a potential threat, and 

Protestant schools are still seen as a challenge to any encroachment 

upon religious liberty. Full independence nay have to wait until 

the future is more secure.
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MOST MSSICMRIES BEIIBVB THAT MBSIOIB SHODID 

CONTimiB TO ESTABLISH AHD MAIHTAIH SCHOOIS*

ITEM 10

lER CEHTS
BOTH HONEHOlES

14 30 353MLasionaries 
Congolese students

Oily fourteen per cent of the missionaries and eleven per cent 

of the Congolese indicates that missionaries believe that missions 

should not continue to establish and maintain schools. Mare than 

half of each group give an unqualified yes to the item. To be sure 

about what more of any group believes is a difficult, if not impos-

26 558 11

Sibley task.

Because this was primarily an educational problem, the author 

included this question for discussion in Part III (Nniher 7). The 

reaction from the educators will be reported here with the reactions 

of those in theological work.

The item places the emphasis upon what the missionaries believe 

althou^ some may have respojided to the second part of the statement- 

missions should continue to establish and maintain schools. However, 

the open-end item solicited response to the latter part.

Almost without exception, the missionaries expressed the view 

that the missions must continue to help nsiintain the work already begun.
•f

It was generally agreed that the government should establish and main

tain primary schools as soon as thqy are able- In the meantime, pri

mary schools ou^t to be in the hands of the Congolese church. Mis

sions should continue to maintain secondary schools, teacher training 

schools, theological schools, medical schools, trade schools, etc.

*Not a specific misgiving, but an assumption of the misgiving.



Ihere is general hesitation to establish new schools, except for ' 

hi^er education. A composite of missionary reaction present these

views:

¥e should limit the number to the staff and funds available. 
We should seek to develop the schools the church needs to train 
the leaders she requires. We should get out of the mass edu
cation business as soon as possible . . . neither the govern
ment nor the church feels responsible for paying for the materi
als needed here . . • We must continue educational expansion 
for three reasons: (1) the country badly needs it, (2) if we
don't, those of differing thought will 
evangelistic position, and (3) it is '

, to the detriment of our 
the will of the Congolese 

people! . . . Disillusionment and despair with government 
efforts demand our help.

Cautions were presented that religious liberty should be pro

tected, that trained Congolese be made full partners and given full 

status without any condescending treatment, and that the churches, 

not missions, do the maintaining and expanding even though missions

and'churches overseas help supply funds and personnel. Said one ob

server, "I don't believe it is a wise policy for missions to be carry

ing on the bulk of education in any country.” With this the author

concurs.

Again and again the fear of Catholic domination was evident. 

Two comments expressing the fear also suggested factors that mi^t
. t

operate as a safeguard:

The American system of separation of church and state would 
be good for the Congo, too. But the Roman Catholic Church has 
a tenacious hold on l^e new nation which it will not easily 
surrender.

I expect that we feel that the Catholics will take over all 
the schools, but I think the same forces that made for a be
ginning of government schools in the middle 50's will be felt 
again.
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Hianix, Professor of Hiilosophy and Education at Teachers 

CJoUege, in a report to the Africa Committee, DFM, NCCC, on his 

participation in and reaction to the Salisbury Conference, makes 

this obseirvation on the relevance of the American experiences

I think that the fact iiie day of the missions being the 
major educational influence in all Africa has passed is 
something to be rejoiced in, not to be sorry about. Arri 
here I think also the American experience, vdiether the Brit
ish or the Africans like it or not, is very relevant, and 
that is that we, with our eacperience of a separation of 
church and state in education, with our experience of the 
churches fighting their way against secular influences and 
thereby being strengthened, that this augur 
future of Christian education in Africa.^4

s well for the

Not many missionaries commented specifically on the issue 

of separation of church and state. They do seem to support gen

erally the acceptance of financial aid from the state, and several

voiced approval of religious instruction in the state schools as
)

now operated. Note this reaction to the current practice*

As an American, I still find it interesting, even curious, 
that the Congolese government’s educational branch pleads with 
both Roman catholic and R’otestant groups to provide teachers 
of religion for the non-(Siristian institutions, even paying 
their salaries; I do not disapprove of this, and I admire the 
efforts of the Congolese government to guarantee ”freedcm of 
religion", allowing students and parents to choose to attend 
such classes, whichever class of whichever religion is pre
ferred. I have often felt that the Congo government had some
thing to teach other nations in regard to this.

■Who is going to teach whom is not clear. The British concept 

of the relatedness of religion to all of life, and therefore worthy

^Hiilip H. ihenix. Report on the Conference on Christian Bdu- 
cation ^ a (hanging Africa (New York* Africa Committee, Ihrdi, 1953), 
p. 3. (itoeographed minutes* A11D3-® ).
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of inoluaion in the curriculum may be more closely related to the 

African concept of the wholeness and interrelatedness of life than 

is the American concept of separation of church and state. Hie 

African (Jiristian viewpoint, presented at the Salisbury Conference, 

suggests that:

larents have a natural moral right to choose for their 
children education given under the auspices of the Church 
vdiere such is available, in preference to State education . . . 
Parents also have a right to demand that the instruction of 
their children in State Schools includes religious and moral 
teaching, if necessary, provided by teachers appointed by 
the Church or religious group to ihich they belong. I^ents 
also have the right to withdraw their children from religion 
instruction vhiih is not in accord with their own beliefs.25

The reactions indicate that their experiment is working.

Msgiving 4* Paternalism

"The dependence of the church on mission help for secondary 
education leads to a paternalistic attitude by missionary 
educationists and to a subservient attitude by scholars and 
even teachers."

Items 11-13 from Part I apply to this misgiving.

ITEM 11 THE CaiDRCai IS DEPEHDENT ON MISSION HEIP

FOR SECONDAHI SCHOOIS

PER GENTS
BOTH NONENOYES

1M-ssionaries 
Congolese students

83 7 8
2653 10 10

^^AAGC, Christian Education in Africa, p, 45.
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Chl7 seven per cent of the nilssionaries and ten per cent of

the Congolese feel that the church is not dependent on the missions 

for help for seoondar7 education. There is substantial agreement

that it is.

Very few respondents felt it necessary to comment on the 

assumption that the chiu'ch is dependent on missions for help. One 

commented that the govemmrat can't supply the schools needed and 

the Congolese themselves can't finance them without outside aid. 

Another observes that the churches are not running them, but the

churches and missions are asked to help by supplying buildings, sup

plies, etc. The government is attempting to pay teacher salaries, 

but this is usually late.

Perhaps those who gave a negative response felt that the 

church could make a greater effort. Perhaps they felt it is the 

government who needs the help, not the church. Some may even feel 

that UNESCO, foundations, and foreign aid might be used to do the 

job. Regardless of the source, aid must be found.

ITEM 12 MESSIOKART EDUCATIONISTS GENERAIIY

HAVE A PATERNALISTIC ATTITUDE

PER GENTS
NO BOTH NONE1E3

46Mssionaries 
Congolese students

Tlie figures reveal a sharp disagreement on this criticism.

Qily three per cent of the missionaries give an unqualified yes,

whereas ei^ty per cent of the Congolese believe that missionaries

51 03
80 105 5
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have a paternalistic attitude. Half the missionaries deny the alle

gation.

There is little doubt that it is difficult to be objective

about one’s own attitudes. About half of the missionaries admit that

statement is true in part. The Congolese perception is probably some

what biased by their unhappy experiences at the hands of the white man 

over the years. Let us examine some of the factors that bear on the

situation.

An examination of the historical records show that Belgium's 

colonial policy was paternalistic. As late as 1958, the Belgians 

openly and proudly described their system as paternalistic.^^ In her 

penetrating analysis of paternalism, Slade observes that from the be

ginning a benefactor-recipient relationship developed supported by the 

patterns of tribal socieiy. It was easy for the white benefactors to 

take the place of the hereditary chiefs.

The object of paternalistic policy is to make someone who is 
assisted, insured, and pensioned, instead of making him a.free 
man ... But at all times, men have found freedom in misery 
preferable to a comfortable slavery.

This thorou^-going and intelligent paternalism of the com
panies had produced impressive material results. What it had 
not done, however, was to leave anything to the initiative of 
the Africans. The danger was that this businesslike attitude 
risked treating the African workers as something less than a 
man.

Slade observes:

26]3onald L. Ittedner, A History of Africa South Sahara
(New York* Vintage Books, 19^),p. 426.

^"^Ruth Slade, The Belgian Congo (London* Oxford Press, 1960),p. 5.

^®Ibid. p. 4.

r'



The Bible teaches that man shall not live by bread alone.

The cradle to the grave care left many gaps unfilled. Slade cites 

these gaps: no political responsibility, no trained elite capable 

of leadership, no freedom of expression, but real discrimination 

in housing, education, and medical services.29

In her chapter on African discontent, Slade discusses these 

additional factors that brought about eventual demands for Ihur»>i 

or freedom: Congolese soldiers sent abroad saw their plight; neg

lect of ^native policy" ■sdiich meant fewer personal contacts; Euro

peans within the country demanding more rights; social dislocations 

due to the rush to towns; developments in other parts of Africa such 

as the Independence of Ghana and de Gaulle's offer to French Congo; 

emergeppe of a middle class and trade unions; demands for equal pay 

for equal work; demands for hl^er education; and political awaken-

/

ings.

Congolese are quick to point out also that the message of the 

missionaries played its part in the awakenings. It was the Bible, 

they say, that taught us that black and white are equal in the si^t 

of God and the Truth will make you free. There has been real concern 

that ■tJie Church has not been more militant in the securing of basic 

human ri^ts and freedom.

There is evidence to suggest that paternalism did not disappear 

with the change of political control. Neufeld's observation is much 

to the point here:

^^Ruth Slade, Belgian Congo (London: Oxford Press, I960), p. 6.
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With the attainment of political independence in the Congo, 
the political paternalisms .of the colonial period has also 
been east aside. But the evil forces manifest themselves in 
new forms. The revolution in homan relations in the Congo is 
not yet complete. In too few places has real brotherhood 
between African and Western white man been attained.30

Neufeld than reminds us of the old African tbimangu in Alan 

Ihton's Beloved Country. lAo so eloquently expresses his

fear of future human relations when he says: '»I have one great 

fear in ray heart, that, :daen they are turned to loving, 

be turned to hating."

Harvey Glickman, book editor of African Report, suggests that 

paternalism continues. He claims that;

A paternalism of high policy reinforces and fulfills, a 
paternalism of personal relations, and the consequence per
petuates the lineaments of the Belgian tragedy in Congo . .
It is in the institutionalization of jatemalism that one 
may find one set of roots of the crisis in the Congo.31

Against this background, let us consider the reactions of 

the missionaries.

we shall

- Mssionary reaction varied from a complete denial of any pater

nalistic attitude to 

was true.
humble admissions that unfortunately the charge

Some said it was true in part, but the factors in the situ

ation caused the parent-to-chlld relationship. Consider this composite; '

I am not a^e of any; we have good rapport with the Congo
lese . . . This would depend entirely upon the attitude of the

^°Ifeufe2d, ^ Phflnished Revolution, p. 27. .
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individual mission, the mission teacher, and the scholars . . .
be true in some missions, but not oursJ ... it is possible 

some missionaries enjoy throwing their wei^t around . . . mis
sionary educationists are less paternalistic than those in other 
branches ... on the whole, missionaries treat the Africans 
much better than they treat each other ... A partnership of 
mutual respect characterizes most church-mission relationships.

Soma of the extenuating factors suggested were: being placed 

in a poaition where you have to exercise discipline and pay the bills; 

providing leadership; working with elementary diildren tends to make 

one treat everyone as children; and dispensing aid from overseas.

Some possible solutions and an admonition follows:

Mich can be done by an understanding attitude on the part of 
missionaries, avoiding that which gives offense, ignoring im
mature attitude when they arise, and being generally sensible 
and objective.

The solution is not a withdrawal from secondary education 
by missions, but rather a fraiik recognition of the real prob
lem in human relations that exists, and a realistic effort to 
deal with them.

1'
;l

The job for us is that of the "deacon" - to do the serving.

Cbe respondent reminds us that^there is a good and wholesome 

paternalism in the life of every individual, church, classroom, gov

ernment,- etc. The drive for independence has colored its \Aolesome 

meaning.

ITEM 13 AFRIGAN SCHOUSS AND TEACHERS IBUALLI HATE A

SIBSERVIEHr ATTITUDE

PER CENTS
IBS NO BOTH NC®E

Missionaries 
Congolese students

714 24 1
26 2637 11
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The figures indicate that sevenly-one per cent of the mission

aries, but only twenty-six per cent of the Congolese feel that this 

is not a problem. Again the problem of self-perception and observer, 

perception causes a divergent evaluation.

1*1^ noted that the drive for independence and nationalism has 

caused subservient attitudes to diminish. Several noted "resentful"
./

Consider the feland "defiant" attitudes on the part of students.

lowing*

The students, since independence, have almost a defiant at
titude. They have had strikes, they audibly express any dislike 
they have, they have refused to take at least one exam, etc. . . 
some of the students are doing a good scholarly job, while others 
appear to be in class because it is the thing to do to get a 
better job and to get away from home . . . Students walk out if 
they don't like courses taught.

In regard to teacher attitude we have this observation*

The most mature teachers even admit to public belligerence 
which goes further than their real feelings because others sus
pect them of subservience, and some missionary educators show 
a guilly and apologetic reaction.

Recognizing the causes and the motives behind the apparent "de

fiant" attitudes may help us to be more sympathetic, and expressions 

of love and concern may help to swing public expectations and pressures 

toward a more reasonable and balanced view.

In ccmdusion, the observation that communists are, throu^ 

their literature, preaching an anti-mission and pro-full independence 

line is doubtless true and is a factor that has to be reckoned with. 

Yeysey, writing in the New York Sunday Nenre on The Congo's Black Castro.

says*
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Bie missionaries, perhaps more than an7 other group, 
force for law, and order, and peace. Ifv^Milele was to get 
unchallenged grip on the minds of the villagers, then he must 
remove the mission influence.32

Subsequent deaths, burnings, and evacuations stand as a witness 

to his success. It is hoped that the partnership of mutual respect, 

described by one respondent, can spread throu^out all the Congo.

In concluding this discussion of paternalism, it is well to 

remember that the big three ~ government, business interests, and 

the Church — all were cast as benefactors in their civilizing mission. 

It is to the credit of the Church that it recognizeaKa need to end any 

paternal ways, espeoially_in human relations. Slade reports the words 

of the Secretary of the Protestant Bureau in Brussels in 1959; ,

To me it has been clear for many years that the Congo missions 
and missionaries laust get away from the paternal ways in ■vAiich 
we have led most of our activities in the Congo. We have often 
worked under the misconception that the Africans are grown-ups 
with a child's miM. Ifothing is more false. They are adults, 
think as adults, and want responsibility as adults.33

>
Sl^e also reports, as an evidence that Protestants were aiming 

at a gradual transfer of authority, that by 1958 over 500 men had been 

ordained and -twice that number were serving as pastors, althougji they 

were not ordained. By 1956 Africans were admitted -to the Congo Prot

estant council as full -voting members. Teachers had been trained and

were a

32Arthur Veysey, "The Congo's Black Castro," New York Sundav 
News. February 23, 1%4, p. 75.

33Slade, The Belgian Congo, p. 36.
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the medical assistants were performing delicate surgical procedures

although colonial policy required that a European oversee the operations.

Slade makes this evaluation of the sincere attempt to end paternalism;

The majority of the Protestant missions at work in the 
Congo thought of the Church in terms of the local “gathered 
community." They aimed at gradually transferring authority 
from the European missionaries to the African leaders of 
the local churches. But it was impossible to hand over 
authority in this way, however, until the Government has 
accorded the right of association to Africans, for an African 
church independent of the European mission could not legally
exist.34

Aid began to replace direction. The brothers-in-Christ concept 

was beginning to be manifested in daily living.

A

s

■f

I
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Msgiving 5. Attitude Toward People and Culture

::
“Iflsaionary educationists often despise African cultvffe, 

non-CSaristian beliefs and traditions and ride rou^-shod 
over parental rights and choices for the education and 
religion of their children. Th^ make impossible an ap
proach in love and understanding to Mislims, Hindus, etc."

Items 14-17 of Ihrt I apply to th’ls misgiving. Before discuss

ing the individual items, some general observations will be made. 

There was general agreement among the missionaries that the

-■

^^Slade, The Belgian Congo.
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term wdespise" was not a proper term to' use here. They suggested 

that "spurn, ignore, distrust, do not know, overlook, take a stand'^ 

against" would he more appropriate to describe the situation. Some

added:

Missionaries more often are ignorant of and unappreciative 
of African culture, and fail to relate Christianity to the 
local culture . . . most of us are weak on anthropology . . . 
too quick to condemn that which was strange ... but a just 
criticism in general.

Che suggests a way in which "despise" may be considered

correct;

It is more accurate to say that the forma through which the 
culture finds exiM*ession have sometimes been despised because 
misunderstood.

Ibny suggested the idea that all things must be judged in the 

light of God’s word, the Bible. Carpienter correctly observes that;

It (Christianity) always involves critical judgment of the 
surrounding culture from the standpoint of God’s righteous
ness, truth, and grace. "Do not be conformed to this world," 
wrote St. Ihul, "But be transformed by the renewal of your 

mind, that you may prove what is the will of God, what is 
good, and acceptable and perfect." Congo Christians have 
been taught the importance of this principle of independent 
judgment in relation to the traditional Afh*ioan culture; 
they are not slow to apply it in respect to new choices and 
relationships which confront them.35

Africans have themselves passed judgment on their culture 

and have adopted many Western cultural manifestations. Ibny are re

discovering the values in their own. Integrating the old and the 

into a unifying system of values is a continuing task for the Congolese.

With this background in mind, we turn to the individual items.

new

35(leorge Carpenter, "Whose Congo?," International Review of 
Msalons. July, 1961, p. 282.
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ITEId 14 MISSIOHAHT EDUCATIONISTS IBUAIEr DESFISE AFRICAN CUIIPUHE

FEE CERTS 
NO BOTH NC®ETER

.AMssionariea 
Congolese students 58

1 77 22 0 .A-m21 21 0

Seventy-seven per cent of the missionaries deny they despise 

African culture, and only one per cent says that it is unquestion

ably true. Seventy-nine per cent of the Congolese believe it to be 

wholly or partially true. The term "despise” causes much of the 

problem.

As indicated previously, missionaries do generally admit that 

the culture was often ignored or distrusted. Cbly three observations 

were made in regard to this item. They are:

With independence has come a new consciousness of the value 
of pride in their own culture . . . But one thing I believe 
troubled maiy a missionary in the Congo was the spuming of this 
(African) culture by the new generationj they wanted to be like 
Europeans ... African friends need to prepare materials on 
African culture and religion for classroom use for African students.

>
Pride in culture is a good thing, provided it is based on sound 

judgment. Ifeiy warn of the danger of an assumption of total cultural 

superiority. A workable combination of the old and the new is to be 

desired. The words of one respondent sum up what is needed;

Africa is sensitive today, and the best and the purest motives 
are often misunderstood. Missions and missionaries should exer
cise greatest care, but Africans should try to be less sensitive, 
try to find less fault, have less self-pity and be — I say it 
thou^tfuUy — more grateful than some seem to be. They would 
be happier and get much further. This is an inexpensive way to 
help themselves.

L ■ i
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n®Mi5 MSSIOMRI EDUCATIONISTS DSUAIII DESPISE

NON-CHHISTIAN BELIEFS AND THADITIOIB

fER CENTS
TES NO BOTH NONE

Iflssipnaries 
Congolese students

About half the missionaries deny the allegation that they de

spise non-Christian beliefs and traditions. Eleven per cent say that 

it is true without reservation. However, ninety per cent of the Con

golese say that it is unreservedly true, \Aille none say that it is 

completely false. Let us see why the marked difference.

The reservations about the use of the term "despise” certainly 

continues a factor here. Point of view of the obseirver agaiit figures 

into the responses. That some feel there was a difference between 

attitudes toward beliefs and traditions is revealed by this reaction:

We had no conflict or antagonisms to non-CSiristian belief; we 
did have to differentiate among traditions.

■ ■ ■>

In the Salisbury Conference report, the Africans express this 

evaluation of traditional values:

There are traditional values in African cultures which should 
be respected, cherished, preserved, and transformed; they have 
to be built into the changing pattern of Society. Some of the 
values we have in mind are: awareness of the spiritual world 
rfiich may bo a corrective against materialism; the eocpression of 
reality in ritual; the keen sense of belonging which may balance 
extreme individualism; the concern for kin anj the aged; the ir
repressible gaiety of Africans 'vdiich has suirvived generations of 
adversity.

Cb the other hand there are limitations in African traditional 
values which need to be broadened, as Africans are citizens not 
only of their own countries, but also of the larger world of iriiich 
the new states are increasingly becoming a part. We have in miiri: 
the selective attitude which limits nei^bourliness to one's kin

11 49 38 2
90 0 10 0



-J

80

or clanj restrictions on the exercise of one's initiative which 
is fostered an authoritative attitude of parents-and instruc
tors of the youngj the low status of women in a society which is 
still generally polygamous} lack of concern for the helpless.3°

In suggesting that there are practices that (Siristians cannot 

condone, two respondents cited the practice of selecting a mate through 

pre-marital relationship (if the girl becomes pregnant, she is a prims 

candidate for marriage), and the practice of leaving a wife if she can

not bear children. There were also values that became points of con

tact to present the gospel messages the concept of God as spirit, etc.

Herskovits, after observing that the negative approach of some 

missionaries had caused the Africans to "become ashamed of anything 

associated ■with African religion" and "embarrassed by the triuJitional 

(art) forms," makes this observation;

There are, however, excep'tional missions ■vdiere drums, not 
church bells, call to prayer, or where, as in one station in 
the Cameroons, in a church built in the traditional style, the 
al-tar rail was carved wi'th indigenous motifs by local artists, 
and the communion table was a copy of a large chief's stool.3*

Herskovits also notes 'that ■the Africans often reinterpreted 

Christian symbols in terms of -the old culture. For eocample, ho cites 

■the ■transferring of the power symbolized in fetishes to church member

ship cards. There -was a rush to join the church to get the 

hoi — -the church menbership card.3^ That o'thers joined churches to

new sym-

36aacC, Chris'tian Educa-tion in Africa. p. 37-38.

3’^lfel'7ille J. Herskovits, ^e Human Factor in rfliantHwg Africa 
(New York; Aiy^red A. Knopf, 196^, p. 212-13.

^^Ibid. p. 214-15.
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be able to attend its soboola is doubtless true also. True motives 

are always hard to assess. Ifevertheless, missions and oburches need 

to continue finding ways to adapt to the needs of the people as cul

tural patterns change.

ITEM 16 NISSIOMRIES (MEN RIDE R0Dta-SH(3D OVER PARENTAL

RlCmrS AND CH(}IC3ES FOR EDUCATION AND RELIGION OF AFRICAN CHIIDREN

PER CENTS
YES NO BOTH NONE

Missionaries 
Congolese students

Eighty-one per cent of the missionaries deny the allegation that 

they ride rou^-shod over parental rights. Seventy-nine per cent of 

the Congolese students feel that the criticism is justified in part. 

Nearly half the students say that it definitely is true.

The expression "ride rough-shod over" would naturally bring 

denials from most missionaries. The fact that there were so few schools 

available meant that sometimes students could not be accommodated at a 

school and were forced to look elsewhere for schooling. Not to have the 

child in the school of his choice mi^t be construed as ignoring the 

parents* rights. Note this reaction on this point:

Tfafortunately, there were no other schools, so students had 
to be accepted on our terms. Parents and others must have re
sented the set up more than we shall aver realize. It under
lies the need to put religious instruction on a voluntary basis.

The desire to have their children educated, forced some parents 

to agree to whatever terms ware denanded. The schools naturally taught

814 14 1
1647 32 5
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the Christian faith as it interpreted it. Che respondent said that 

"a mission school would be out of touch with reality if it permitted 

religious instruction contrary to its teaching to be carried on in 

its institution.” This may be construed to ignore parental choices 

of religious instruction.

Even during Leopold's reign, it was agreed that co]i5)\ilsory 

education could not be instituted. Riysical facilities, funds, and 

teachers were lacking. Africans (and some missionaries) could not 

see the value of education, and bribes and inducements — free meals, 

clothing, prises, free medical supplies, and post-school benefits — 

were offered. This kind of pressure may be in view despite the good 

motives intended. Often "the parents did approve of and deslxe CSiris- 

tian training for their youth.

Che respondent reported that the greater pressure came from the 

Congolese pastors and Christians rather than from the missionaries. 

"Any hold that we may have had,” says^another, "disappeared with Inde

pendence. ”

ITEM 17 MES3I0HARIES GENERAUI MAKE IMPQSSIBIE AN APPROACH

IN LOVE AND UNDERSTANDING TO MlBIItB, HINDUS, ETC.

raR CENTS
lES NO BOTH NONE

Missionaries 
Congolese students

Nhile nearly half the missioi^ries (forty-seven per cent) say

the criticism is not true, one-fourth the respondents did not commit

6 47 2522
2658 16 0

themselves. The author was surprised that even six per cent said the



criticism is true. Fifty-eight per cent of the Congolese, however.

say that it is true.

die respondent reports that there are few Hindus, Mislims, 

in the Congo. But more important, the nature of Christianity should 

prevent the criticism from being true. Christianity in its very es

sence contains the means of an approach in love, 

action about the nature of Christian love suggests:

etc.

A composite of re-

Imve and understanding toward Mislims, etc. is a matter of 
the heart. I cannot know what the Africans have seen to suggest 
such a criticism. I do not deny it? I just have not obseirved 
it . . . Christianity is an exclusive religion — "there is no 
other name under heaven whereby we can be saved." However, we 
could be wiser in our approach to this matter in teaching love 
for every man as -a human being, since our Lord certainly loves 
all men ... We have taught in love. You don't need to agree 
idth a person or culture in order to approach them with" love 
and understanding ... An unloving approach is not a CSiristian 
approach.

It is possible the doctrine of separation has been misunder

stood. Not having fellowship does not necessarily imply lack of love 

or concern. The mark of a true- Christian is love.

That disregard of culture and human feelings can have far- 

reaching repercussions can be illustrated by the 1958 Brussells Expo

sition experience. An African village and school were placed on ex

hibition for all to see — a showpiece. However, the comments that 

ensued insulted the dignity of the Africans who were a part of the 

The e3diibit was withdrawn, but the damage was done, for 

those Africans, who became the loaders of today, went home resolved 

to do something to change their lot. Even a new Belgian policy of 

"association" was rejected by the Congolese loaders. They amusingly

project.
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described the new •’association" in terms of a horse and rider, a 

white rider on a black horse. Complete independence became the ciy.

In concluding this consideration of attitudes toward people 

and culture, we would do well to recall the words of our late Presi

dent, John F. Kennedy. His challenge to us regarding right motives 

is clear;

To those people in the huts and villages of half the globe 
struggling to break the bonds of mass misery, we pledge our 
best efforts to help them help themselves, for whatever period 
is required — not because the Communists may be doing it, nor 
because we seek their votes, but because it is ri^t.

Misgiving 6. Denominational Divisions and Strife

"lassions are usually associated with a particular denomi
nation or theological party, and have introduced into Africa 
the divisions of Christianity in Europe and America. This is 
seen at its worst in the intolerance and strife between the 
Protestant and Roman Catholics in Church education."

Items13-20 of Part I (Appendix l) apply to this misgiving.
>

ITEM 18 Missions ARE DSHALU ASSOCIATED WITH A PARTICDLAR

DENOMINATION OR THEOLOGICAL PARTY

PER CENTS
YES NO BOTH NONE

Missionaries 
Congolese students

Ten per cent of each group felt -Uiat missions are not associated

with a particular denomination or theological party.

spondents have in mind that some are "interdenominational" and there-

Most, however,

agree that missions are associated^ with a particular denomination.

67 10 21 2
1674 10 0

Perhaps these re-

fore not associated with the old line denominations.
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We discussed previously under Item 2, page 44, that there is

some confusion about the term “denomination. *• Some do not view Catlio-

lics as a “denomination" vhile others do. We have also mentioned that

the Congo Protestant Council to ^ich most protestant groups belong

has tended to blur and minimise denominational lines. Comity agree

ments have also tended to reduce denominational differences.

Oily five observations were made in response to this part of 

the misgiving. Oie points out that denominationalism is not deep- 

rooted in Congo. Another noted that comity arrangements prevent com

petition, divisions, etc. A third stated that they were "interdenomi

national, thou^ evangelical, which I suppose you would consider a 

•theological party.'" The fourth conceded that, in general, missions

have been associated with one denomination. “How else could mission

aries be sent out?" ho asks. The fifth suggests that we are entering 

into a new phase of sects and divisions which are "rooted as much in

African nationalism, tribalism, and desire for prestige as in the his

torical denominations of Europe and America." The latter, however.

are not missions or mission related.

Missions will doubtless continue to be connected with particular

denominations or sending bodies. The support of missionaries and mis

sion work depends upon it.
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ITEM 19 MISSIOIB HAVE GENERAIIY INTRODHCED THE DIVISION

CF (SKESTIAKITT FOUND IN EUROTE AND AMERICA

PER CENTS
NO BOTH NONElES

46MLasiooaries 
Congolese students

2924 1
84 11 5 0

Seventy-five per cent of the missionaries and eighty-nine per 

cent of the Congolese students agree, at least in part, that missions 

have introduced the divisions of Christianity found in America and 

Europe into the Congo. The Congolese were more empha-pc in their

response.

Althou^ not mary commented on this part of the misgiving, the 

few who did respond agreed iiiat it was true, and with good reason. 

Nbte their reasonings

Ifissionaries cannot, oven with the best intentions, escape• 
being the product of their own culture ... Bach reproduces 
after its kind . . . The difference between Catholicism and 
Protestantism is deep and basic. -^The division does not have to 
be introduced. It is inherent in the vary nature of the two 
faiths.

The ecumenical efforts of the Congo Protestant Council were 

A number of denominations gave up some of the practices used 

at home to bring more oneness to the churches in Congo. For example, 

all agreed to practice immersion, so some gave up infant baptism and 

sprinkling. Another group gave up the use of real wine in the com

munion service. There seems to have been a real effort to minimize

cited.

the denominational differences.

It is also noted that indigenous separatist movements and
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ohxtrohes introduced divisions that were of local origin. Tribal ties 

were also a divisive factor. Mote this reaction;

We have had many problems in our mission in attempting to 
get Christiana from different tribes to work together. Thanks 
to (iristiani-ty and Western culture, these deep-rooted divi
sions are being overcome. Let no one minimize the importance 
of this for Africa’s future.

Although there have been divisions, groups have been united 

also. This final reminder is cited by another respondent;

It is to be remembered that the modem ecumenical movement 
has had its roots and origin in the missionary movement, aid 
there is more oneness and genuine unity in the Congo than 
among Christians at home.

ITEM 20 THERE IS MUCH UTTOIERANCE AND STRIFE BETWEEN

PROTESTANTS AND RCMAN CATHOLICS IN CHDRGH EDUCATION

HIR CENTS
NOTES BOTH NONE

Mssionaries 
Congolese students 68

28 26 43 3
265 0

Although ninety-four per cent of> the Congolese report some 

degree of strife between Protestants and Roman Catholics In church

education, only seventy-one per cent of the missionaries admit that

some exists. About a fourth of the missionaries deny that any exists.

Most of the responses for this misgiving were directed at this 

item. Jfcst of the responses acknowledged some degree of strife and

intolerance, but five noted that there is much more tolerance since

Independence and since the Ecumenical Council convened in Rome. Two

noted that most of the strife existed back in the 1920»s aid 30*s.

Some sou^t to identify the factors producing discord. Note 

this composite;



88

It was inconceivable to the Catholics from Belgium (which is 
99 per cent Catholic) that their colony should be anything other 
than Catholic ... The Belgian government gave the Catholics a 
favored position in the Congo ... We expected to find the same 
freedom we experienced in our own country . . , Realizing that 
the village school served a double purpose of laying hold upon 
its youth and using the confidence and loyalty of adults, pastors 
and priests worked hard to place their catechists and teachers.
The end result was that many villages had both Protestant and 
Catholic schools. The conditions for continual abrasive compe
tition were ever present . . . Reformation issues were re-kindled, 
and Congolese believers were quickly drawn into the disputes.

Bie differences in viewpoint and the competition did produce 

strife. Having competing schools doubtless caused conflicts. The 

job of school director for a village was often fought over. It is in

teresting to note the way one respondent describes the competition- 

like the competition between Sears and Montgomery ^ferd. 

the intolerance as one-sided, but others said that both may have been 

equally guilty. Another says that some Protestant missionaries '•are 

so intolerant that they can't agree among themselves." Ttoen one feels 

that only he possesses the truth, intolerance is likely to result.

Soma describe

I
Some good relationships between the groups were also reported. 

The Salisbury Report noted that in soma countries there is regional 

planning for schools. Che respondent reported that in Congo the Prot

estants and Catholics cooperate on the Education Committee, on Jury

Centrals, and in other ways. Che repoirts this relationship:

Priests have come to our station for help with their cars 
and motorcycles, they have slept in our house, aid eaten our 
food. Two weeks ago when three priests were killed, it was 
protestant missionaries who risked their lives to go to the 
Catholic station and bury the priests and then take the mirg 
of the station to their own station for safely.
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Biahop Fulton J. Sheen, in a special mass for the slain priests 

referred to in the oomnent, told his parishioners, that members of a 

Protestant mission eight miles away "rescued Catholic sisters from the 

mob." He went on to observe that Protestants and Catholics are being 

"forced into unity by the force of the enmity on the outside,"38

Che solution to increase friendlier relationships sts-for the 

State to provide universal education. (Siurch schools could then be 

optional for those who wish to attend. The source of much friction 

would be gone. Both could continue to make valuable contributions in 

education, for there remains much to be done.

Two noted that "peaceful co-existence" seems to be the order 

of the day. They feel that some fundamental differences would prevent 

unity, though cooperation could be increased. They add:

We mke no excuse for standing for the faith once delivered 
to the saints, and do not see any virtue in conformity or arti
ficial unity. We believe and teach a oneness in CSirlst.

>

__ But love is to be seen in the absence of bitterness and hate, 
and not in compromise of fundamental doctrine . . . Africans 
must become aware of the fact that all people do not think and 
believe alike . . . Tolerance must not blur basic differences 
on essential matters.

In concluding our consideration of this misgiving on denomi

national divisions and strife, consider this word on the likelihood 

that strife and intolerance will continue;

What African critics do not realize is that it takes 
rather strong conviction to take a missionary abroad, and 
moat convictions that do this are theological if not de
nominational, ifiien we are completely sanctified, the strife

a

^®lfews item, T^ New York Times. February 12, 1964. '
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and intolerance will disappear, but by then, the need for missions 
will also.

The bright spot in all of this lies in the fact that relation

ships are improving.. It is likely the Congolese will encourage more 

cooperation between all groups in the days ahead.

M-Sgiving 7. Modification of Theology

“The Christian religion, as introduced, is Western in its 
form, and missions are intolerant of any attempt to modify 
its theology to African beliefs and insights."

Items 21-22 of I&rt I apply to this misgiving.

THE CHRISTIAN RBIIGION AS INTRODUCEDITEM 21

IS PRIMARIET WESTERN IN ITS FORM

PER CENTS
lES NO BOTH NONE
62 269Missionaries 

Congolese students

Ei^ty-ei^t per cent of the missiojjaries and ninety-five per

cent of the Congolese agree, at least in part, that Christianity as

3
84 115 0

introduced is primarily Western in form. Few say that this is not

true.

Most of the reactions agree that the misgiving is true. Several 

observed that this would be true \*enever one religion is transplanted 

in another culture. Two added that most missionaries felt that every

thing had to be done just the way it was at home. Hence the form and

order of the. worship service was Western, and even the
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hymns were Westeim, usually justified on 'ttie basis that African music 

was related to evil spirit worship and some types of sexual dance.

There were reactions concerned with the difficul-ty of separat

ing "the essence of Christianity and its outward form and expression.« 

Gie noted that several missions groups recognized the problem and sent 

some of its personnel to study anthropology with a view of re-exploring 

how C2iristianity could be better adapted to the Congolese culture, 

cited the journal Practical Anthropology as one device to help the mis

sionaries to come to grips with this problem of making the message 

relevant to African life.

Che respondent cites the fact that the Church wa^ not the only 

agency involved in the westernizing process. Sane educated Africans 

«outwestemized" the westerns. Another believes that it is the task of

(be

more

the Congolese church to make the changes, keeping in ni1,nd the Biblical 

restrictions where they are explicit. Seme attempts to Africanize the 

religious forms will be presented in the analysis of .the next item.

ITEM 22 MI3SI01B TBHALLY HAVE BEEN INTOIERANr CF ANT ATTEMPT TO 

MQDIFI its THEOLOGT to AFRICAN BELIEFS AND INSIGHTS

PER CENTS
SES NO BOTH NONE

Missionaries 
Congolese students

39 17 41 3
58 16 26 0

There is substantial agreement that missions to some extent have 

been intolerant of any attempt to modify theology to African beliefs 

and culture. Cbly seventeen per cent of the missionaries, and only six

teen per cant of the Congolese students say the misgiving is not valid.
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Few deny tlmt there should be an attempt to modify practice and 

foimis to African beliefs and insight. Ihere is some reservation about 

modifying theology. Che suggests that theology is Biblically based, 

not culturally based, althou^ interpretation must be eocpressed in re

lationship to a culture. Note the reservations in this composite:

Christianity is not a "joining" religion, but is as insiatant 
upon its imiqueness as any other religion . . 
promise basic beliefs and faith and remain true to our call ... 
truth itself is intolerant ... But if it means the unpleasant 
parts of the gospel should be replaced by the sugar coating that 
universalist and relativist Africans would desire, then I would 
say that the African is wanting Christianity to be something 
that it isn't. ^

Two respondents noted communication problems as a barrier to 

modification. They note:

Most Africans cannot yet express their theological insight 
adequately and do not win a general hearing . . . Too often we 
have been too rushed to listen. We have lost something there.

African opinion needs to be listened to more despite the pres

sures that the magnitude of the task abd the scarcity of missionary 

personnel places on the individual missionary. No Christian should 

aver be too busy to attend to the interpersonal relationships and the 

felt needs of friends. VRys must be found to free the missionaries 

from burdens of lesser importance for the task? dialogue and inter

action.

. We can't- com-

Some attempts to modify practices were cited, (be noted that 

maiy use African folklore and proverbs in their sermons. Pastor ques- 

tLon and congregational response is cited as another use of the African 

pattern. Qie noted that African beliefs concerning polygany and their
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concept of telling the truth has penetrated into theology. It is 

doubtless easier to get agreement on changes in practice than on 

changes in doctrine.

Sundkler, in his chapter entitled "Towards Qiristian Theo

logy in Africa," suggests trends that future attempts to modify 

theology mi^t follow. He notes that development of an indigenous 

theology presents both risks and opportunitiess

Risks—^because an over-emphasis on patterns derived from 
African heritage may lead to heresy or spiritual stagnation, 
or both. But also for great opportunities — for it may very 
well be -that the Church in Africa is called to help the Itoi- 
versal Church recover indispensable understandings of Biblical 
faith. Whether or not these opportunities will be translated 
into life and reality depends to a large extent on the train
ing and the scope of leadership accorded to the African ser
vants of the Church.40

Che of the respondents also suggested the need for better 

training for the African theological student. The implication seemed 

to be that the level of t^istian maturity was not sufficient to per

mit the Congolese theological leaders to make much modification now. 

The researcher suggests that a study of the experiences of Germany 

and Japan at theological reinterpretation in terms of their own cul

tures mi^t give insights that will aid the Congolese to evaluate 

their position.

Not all the respondents would accept the statement that a 

Church is never indigenous until they formulate their own theology. 

But the reactions seem to indicate that most would accept that

^^engt Sundkler, The Christian Ministry in Africa (London* 
SCM Press Ltd., 1962)(paperback), p. 126.
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modifications in form and practice are still needed. Several mentioned 

that the prophet movements have ocmie into being because of the need to 

make the church more indigenous. These movements should be studied.

Dodge gives this warning concerning ignoring this misgiving:

The call of the African ultranationalists is to return to 
the religious practices of past years. The call is strong and 
persistent. No European can stop a movement in that direction 
simply by preaching against it and calling it godless. A 
pietistic appeal to devotion to Jesus Christ will not be enough. 
Perhaps nothing can stop it. It will take more than piety, more 
than a threat of hell; it will take a knowledge of church and 
world history, and an understanding of both psychology and theo
logy. Above all, it will take an understanding of African cul
ture. It will demand someone keen, with the background to ana
lyze and evaluate both western worship patterns and traditional 
African practices, and enough prestige to impress the massesT^

How far the return to religious practices of past years will 

be is probably dependent upon how tolerant and understanding the Chris

tian leadership is in regard to this demand.

In concluding this section, this solemn waraing from one who 

desires the end result of modification to remain (Jiristian:

Frankly, we view this criticism with some misgiving, believ
ing modification to African insights and beliefs means the intro
duction of much which will not stand the test of Scriptures.

If we can judge by western experience, there will be disagree

ment about what the Scriptures teach. Resistance to doctrinal changes 

are likely to continue. Only the Spirit of God can give the wisdom 

that is needed to remedy this and all other misgivings.

^Dodge, The Tfttpopular Missionary, p. 124.
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CHAPTER HI

REACTIOKB- TO EDUCATIONai MISGIVIHGS

Msgivlng 1. Relatioaahip of Religion and Education

"Religion is a vaj of life and cannot be taught in schools. 
It belongs to extra-curricular activities. Mission education 
has forced worship and religious instruction into the national 
curriculum."

Items 38-40 of Part I apply to -ttiis misgiving.

ITEM 38 HEUGION IS A WAY CF HFE AND CANNOT BE TATJjHT IN SCHOOIS

lER CENTS 
NO BOTHYES NONE

Missionaries 
Congolese students

Qaly six par cent of the missionaries and ten par cent of the

Congolese students report that this misgiving is completely true.

About one third of the missionaries indicate that it is true in part.
>

Fifty-seven per cent of the missionaries and seventy-four per cent 

of the Congolese deny the validity of the statement for the Congo.

The word "religion" caused many missionaries to reject the 

statement. They would prefer to substitute the word "Giristianity". 

Then they would agree that it is a way of life. However, several 

point out that Qiristianity is tto way, not a way, for Jesus said, "I 

am the way, the truth and the life; no man cometh unto the father but 

by me." (John 14*6). It is the exclusiveness of "the way" that has 

caused most of the missionaries to leave family, friends, country and 

conveniences to carry the gospel to a "foreign" land. If they believed

6 57 34 3
10 74 5 10
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that any "religion" is an acceptable way of life, mary would have re

mained in America, (be respondent reminds the reader that part of 

the task for the Christian is to point others to The Way.

(be observation that was made many times is that the African

is by nature an essentially religious person, and that his religious 

beliefs and practices effects his total life. It is natural, there

fore, that religion should have a place in the national curriculum. 

The wholeness of life concept is a factor here. Dodge, commenting on

the fact that the African finds it difficult to divide the sacred and

and secular, presents this challenge:

If Christianity does not concern itself with all areas of 
life, it will ring a false note in the ears of sensitive Afri
cans. What a priceless heritage—this sense of wholeness, one
ness, the inter-relatedness of llfe^ For Christianity to fail 
to enibraoe all areas of life, as it proclaims its gospel, is a 
betrayal of its own authentic heritage and the best impulses of 
African religion.1

The following reaction brings us to another vital consideration:
>

As a "way of life," Christianity can be taught in schools by 
the living witness of Christian teachers, whether or not a re
ligious course is required.

Two questions are suggested by the statement. Can (and should) 

religion be tau^t in the schools? What is a Christian witness? Each 

xrf.ll be considered briefly.

Msst of the respondents agreed that "religion" can be and is 

taught in the schools. wanted it understood that Christianity not

^Ralph E. Dodge, The 
Fleming H. Revell CompanyJT 1964, p. 39.

Dhpopular Missionary (Westwood, New Jersqy:
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only oould be taught, but it should be taught. Che suggested that 

from a secular viewpoint religious education is not essential, but 

from the viewpoint of a servant of the Lord, it is ”a most valuable 

possibility." Another adds that the field of endeavor called "Chris- 

taan Education" exists because of Christ's command to go and teach.

Another observesi

If education is for the vdiole man, then his spiritual side 
needs training with the Intellectual and jiiysical.

Some feel that the spiritual training can be done by the church 

alone; others feel that the schools have a responsibility. The view

point of those who feel that education and religion cannot be divorced 

is ably expressed in an article appearing in the London Times on 

February 17, 1940, entitled "Religion and I&tional life"*

The common argument that while the provision and supervision 
of "education" must be the business of the State, "religious 
instruction" must be considered as altogether the affair of the 
Cjiurches, is not only worthless but mischievous. It is mis
chievous because it encourages the fallacy that essential edu
cation can be completed by secular instruction alone, and the 
teaching of religion is merely a kind of optional supplement.
The truth, of course, is that religion must form the very basis 
of any education worth the name, and education with religion 
omitted is not really education at all . . , Again and again 
the odious fallacy recurs that education is one thing and re
ligious instruction quite another. It is a ri^t purpose of 
national education to produce men and women with healthy bod
ies and intelligent minds, and the immense stuns devoted to the 
purpose are well spent. Yet the highest aim is to produce 
good citizens. The basis of good citizenship is character, and 
a man's character depends upon his beliefs. How, then, can the 
State afford to ignore these simple truths, and to view 1116 
teaching of religion as a task with which it has no .direct con- 
cem?2

^L. J. lewis, Equipping Africa (Education Ogerseas Number Two. 
London: Edinburg House Press, 1948), pp. 35-36.
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The Congolese government continues to follow Belgium's lead in 

providing for the religious needs of the youth. One respondent says 

that the government program equals thirty minutes a-day, six days per 

week. Many feel that this arrangement is working well and ought to 

be continued, providing the present safeguards on religious liberty 

are protected. One lone voice prefers it would be discontinued and 

the responsibility shifted coii?)letely to the church. It is not likely 

that the shift will occur while the government is dependent upon mis

sion schools for the great bulk of education. Perhaps it never will, 

because of the important place that religion occupies in the African

mind.
.i

1
The second question to be considered concerns a Christian wit

ness. Many have observed that Christianity is as much caught as 

taught. The Bible speaks about each believer being a "living epistle."

Many discussions center around the difference between an implicit and

Even at the Salisbury Conference, the question 

Phenix's report on the Salisbury

an explicit witness.

provoked considerable discussion.

Conference states that they took the position that the Lordship of

Christ over all life compels a Christian to be involved in education 

wherever he is.^ The iu^jortance of the impact of the Christian in the 

secular school should not be minimized, but the opportunities for overt

Christianwitness such as are present in the Congo schools are rare.

3philip Phenix, Report on the Conference on Christian Education 
in Changing Africa (New York: Africa Committee, DFM, NCC, March, 1963)* 
p. 1. (Mimeographed Minutes—A1103-B.)
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teachers from many lands ought to be challenged to go as a "Christian

The closed doors in China and missed op-^6'^e Corps" to the Congo, 

portunities in Japan stand as a grim reminder of the price of inaction.

In spite of criticisms and discoviragements, there still remains a tre

mendous challenge to be met.

One obvious peril in bearing witness is the danger of present

ing a false or distorted picture by not having deeds match words.

It is important for all Chris

tians, but especially for the missionary, to present a gospel witness 

that rings true as they seekto lead others to a knowledge of The Way.

Actions do speak louder than words.

RELIGION BELONGS TO EXTRA-CURRICULAR ACTIVITIESITEM 39

PER CENTS
YES NO BOTH NONE

6 6U 29 1Missionaries 
Congolese students 63 521 10

About two-thirds of each group agree^that the answer to this 

item is no. The open-end response would seem to indicate they are 

saying that the statement is not valid because religion does belong 

to the curricular. It is possible it means that the statement is not 

relevant to the Congo now because religion is considered curricular.

not extra-curricular.

There were very few reactions to this part of the misgiving.

One respondent thinks it is the natural attitude of a carnal mind that 

would be pleased to eliminate any spiritual influence. One observes 

that religious instruction should be (and is) part of the curriculxun, 

but worship should be part of the extra-curricular. If one accepts
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the idea that anything that has educational value should be ciurric- 

ular, the observation still is probably valid for the primary pur- 

■ pose of worship is not educational.

Che observation presents a warning to those in America who

plead for inclusion of "religion” in the schools of the nation.

The respondent was concerned that making religion part of the cur

riculum had caused some students to get the idea that all moral and 

spiritual teaching should be confined to the class in religious in

struction, that religion was not really related to all life. He

urged more emphasis on the extra-curricular activities to offset

the danger, especially urging the Church to meet this need. Other 

voices have been raised to urge the church to do more youth work.

Ifo doubt there is a tendency to feel that the youth get enough of 

the time and resources through the school program. However, experi

ence has shown that it is easier to reach youth with the gospel than
V

adults, although in the Ttaited States more is spent on the adults.

Che respondent suggests the idea that making religious and 

moral instruction optional in effect makes religious instruction

extra-curricular, although few elect moral and ethical instruction. 

However, in the Congo, religious or moral instruction is prescribed 

in the National Curriculum. Making a course elective does not make

it extra-curricular.

It was also suggested that if the present situation should 

change so the religious instruction was no longer required, then

it should be made extra-curricular. Perhaps the respondent was

thinking of a released time or shared time program.
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Two respondents reported that -fee hoarding schools present an 

opportunity to provide special extra-curricular religious activities. 

Che lamented the fact that more had not been done to use the oppor

tunity to greater advantage.

ITEM 40 TO A IAK3E EXTENT, MISSION EDUCATION HAS FORCED WORSHIP 

AND EEUGIOIB INSTRUCTION INTO THE NATIONAL CURRICULUM

lER CENTS
YES NO BOTH NONE

Missionaries 
Congolese students

About half the missionaries and half the Congolese say that the 

statement is true for the Congo. Che-fourth of the missionaries and 

about a third of the Congolese say the statement is not valid.

The word "forced" caused two respondents to reject the state

ment. Che noted that its presence does not mean that it has been forced

47 25 25 3
53 32 10 5

upon the students since each is given an opportunity to "choose and be

lieve that which seems ri^t to him." Of course, children are impres

sionable, and at an early age, they are apt to accept what is presented 

by the teachers as true, valuing the teacher's opinion more than their

parents' opinion. Realizing the value of having access to the youth of 

the nation, one respondent says:

Protestants were delighted to have Christian day schools Just 
as mai^r (lurches in the Uhited States are. Our mission has, with
out shame and regret, been glad to accept the challenge of the 
open door of teaching "religion" in our schools.

Another rejected the statement because religious instruction was 

introduced, but not worship. However, another observes:
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It is true that in most mission schools (Honan Catholic or 
Protestant) vorshin is required and this causes resentment.

It is not clear from the evidence presented, or from the 

literature, whether the government prescribes the worship. It is 

clear that in many schools it is compulsory. The missions then 

would have to accept the blame for that part of the misgiving.

Jbny took the position that it was not the missions who in-
J-.

troduced or forced these practices into the national program, hut 

the Belgian government merely transplanted the Belgian educational 

system used at home, and this included religious instruction. Other

related observations include;

It is part of the cultural heritage of the colonizing gov
ernment .... It was part of the Belgian strategy to make 
the Congolese more amenable to Belgian colonial objectives . . • 
The Catholic (Siurch may have been responsible in part ....
We have been invited to participate in the government's effort.

No doubt all the above is true. It should be remembered that 

from 1922 to 1948 the Catholic schools were in effect the only recog

nized national schools. It can be assumed that they exercised much 

influence on the content of the national program. Other schools were 

allowed to exist as long as they did not "disturb the public order" 

and maintained reasonable health standards. They had no say in the 

program. In fact, according to the Ross's "Protest Ifemorandum," no 

Protestant served on the Education Commission of 1922 that drew up 

the forward-looking principles cited on pages 5 and 6.. Hhte how 

the members of the Congo Protestant Council felt about being excluded;

In the field of education, as in that of medicine, the Pro
testant missionaries were the pioneers in Belgian Congo. They

r

!

I

;;

I
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laid down the basic lines for all subsequent education in the 
colony. In spite of this fact, in 1922-25, when a program of 
public education was prepared by the State, the Protestant 
misaionaries who possessed a richly varied experience gathered 
during 45 years, were not consiilted on even the smallest 
point .... We are happy to find that all in all the progr 
conformed to that long followed by the Protestant missions.^

am

In his reply to the Memorandum, the Belgian Colonial minister 

chided the Congo Protestant Council for being '♦unduly alarmed by the 

progress of the Catholic missionsj" reminded them of the many "good

will" benefits granted to them (tax and duty exemptions, etc.), ex

pressed surprise that the C.P.C. was upholding "a neutral and secular 

education for the Africans who are by nature profoimdly religiousi" 

and then added:

These schools (subsidized "Ifetional schools") are not and 
ou^t not be organs of evangelization, although religion 
figures in the program as an essential branch of the edu
cation of all the natives. They are open to children of all 
confessions. Ch the other hand, no pupil may be compelled 
to attend the schools.^

It would appear that all three—the^ colonial government, the 

Catholic Church and the Protestant Council—supported the prograim 

to have religious instruction in the schools.

Several noted a willingness and desire on the part of African 

Christians to continue the system; th^ see no force or threat. The 

Salisbury Conference Report also supports this position whan it states

^Bnory Ross, "Memorandum Addressed to His ESxcellency, the 
Minister of Colonies by the Congo Protestant Council on the Subject 
of the Belgian Government Attitude Toward the Missions" (Leopoldville; 
Congo Protestant Council, February 14, 1933), p. 7. (^ameographed•)

^Ministry of the Colonies, "Note in Reply to the ^femorandum of 
February 14, 1933j" Brussels: I-S-nistry of the Colonies, September 14, 
1933, p.'6. (tdmeographed.)
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that "Oiristians wish to see the values of Christian education . . . 

enshrined in the national educational system of their country."6 

. Another speculates that "pOThaps the leaders (90 par cent trained 

in mission schools) realize the importance of religious instruction 

and desire to maintain it as an integral part of the curriculum.”

In the four years since Independence, there appears to be no attempt 

to change the current practice. Another reports that in a recent 

conversation that he had with the education secretary of the largest 

independent indigenous church group (the Kimbanguist movement), the 

secretary "insists that this policy be maintained."

In Congo religious instruction is accorded a place in the 

national curriculum. It does not appear that this course will be 

altered in the near future.

^AACC, Christian Education in Africa (London: Oxford Ifai- 
versity Press, 19^3), p. 42.
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Misgiving 2. Educational Qualifications of Missionaries

"Because many missionaries are chosen for their spiritual and 
evangelistic zeal rather than their professional and educational 
qualifications, mary who have been responsible for educational 
work have been ill-fitted for it and tried quite often to repro
duce outmoded and unsuccessful methods and practices."

Items 28-30 of Ihrt I apply to this misgiving.

ITEM 28 M&m MESSION&RIES ARE CHOSEN FOR THEIR SPIRITIIAL

AND EVANGELISTIC ZEAL RATHER THAN FOR THEIR PRQFESSIOHAL 

AND EDUCATIONAL QUALEFICATIOIB

lER CENTS
YES NO BOTH NONE

Mssionaries 
Congolese students

Only nineteen per cent of the missionaries indicate that maiy 

missionaries are chosen for their spiritual and evangelistic zeal 

father than for their professional and educational qualifications. 

However, ei^ty-four per cent of the Congolese say that it is true, 

at least in part.

respondents (thirty-nine per cent of the above) say that 

missionaries are selected on the basis of both—spiritual and profes

sional qualification. It was generally admitted that in the past 

this was not always the case. In defense of the old policy, one ob- 

seirves that the boards had to use those \dio applied. Another makes 

this evaluation!

Ifes it essential to seek men with advanced degrees to 
pioneer where there was nothing but illiteracy?

Another respondent observes that Christ did not choose his dis

ciples for their educational qualifications, but they turned the

19 40 39 1
58 11 26 5

>
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world upside down. The implication is that God can supply what is 

lacking. Both Scripture and experience tend to support this claim.

■ (Billy Graham testifies that in his youth he used to stutter terribly, 

but God removed the impediment. He also reminds us that he has never 

been to seminary.) The essence of faith is trust in God and not in 

ourselves.

It has been observed also that this portion of the question 

applies to all missionaries, not just those in education. Doctors,

nurses, teachers, builders, industrial workers, agricultural workers 

all are expected to have evangelistic zeal, but professional competence

is also required. Boards invest much money in the preparation and the 

upgrading of personnel to increase their competence. The demands of 

the modem world make new demands on missionaries, and mary voices re

mind us that a new image of the missionary is needed. A Consultation 

on the Preparation of Mssionaries held in Toronto by the Commission
V

on World Mission and Evangelism in August, 1963, noted the need for a 

nsfw pattern of missionary service and the need for a new image. They 

suggested that the lack of a clear-cut image of what a missionary is 

or should be has caused many young people to who are Christians to 

enter secular fields when they mi^t have been used in missionary 

vice. Then they make this statement of a new approach to missionary 

recruitmentJ

ser-

Some candidates offering for missionary seirvlce,- who in an 
earlier period would have been accepted as missionaries, will 
now be advised to find other spheres of service. Other candi
dates, however, who do not spontaneously offer their services.
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must be called upon because they seem to be the type of person 
required by the receiving churches.®

The idea of taking the initiative in placing before young folks 

and adults general and particular vacancies and opportunities has real 

merit. In maiy of the returns of this study, the need to challenge

teachers to service in Congo is mentioned. In response to this par

ticular question, one respondent was extremely critical of the recruit

ment programs of the i«st. He felt that the Boards should have re

cruited the teachers and administrators needed in the Congo rather 

than press all applicants into educational work. He suggested that 

the Boards at least could have re-trained those who did apply. The 

boards, said he, did not take seriously the demands from the field.

He adds:

The Churches were committed to social service, building, 
schools, radio, literacy, but the boards were still recruit
ing primarily for the ministry.

Today the call from foreign lands is^for the trained profes

sional. Visas often are granted only to those who have professional 

skill to share with a nation. A Congolese church leader gives this 

call to us:

We want to tell you with open hearts that we need your help 
very much if we are to succeed .... But this country lacks 
a great deal. We want you with us, not as technicians only.
You are we and we are you. Come, work together with us in this 
great work. Teach us that we irfll be prepared to assume our 
responsibility in the future. The work is great and calls for

Statement from a Consultation on ttie B^eparation of Mssion- 
aries (New York: Commission on World lAssion and Evangelism, 1964), 
PP. 2-3.
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prepared workers.9

It must te recognized that just as different school boards 

set their own standards for the kind of teacher they want, so do 

different mission boards. Most are stressing professional com

petence as well as evangelistic zeal.

Dodge urges mission boards to seek missionaries with the 

following nine qualifications needed in Africa, but notes that it 

would be a rare missionary who possesses them all:

(1) Free from self as much as possible, with a deep 
dedication to do the will of God.

(2) Flexible.
(3) Has a winsome personality.
(4) Completely sincere.
(5) Willingness to share.
(6) Secure in his own environment.
(7) Is humble.
(8) Well grounded in the faith.
(9) Kean sensitivity for the feeling of others.I®

Boards should continue to seek those who are fully qualified 

both spiritually and professionally. Africans need to realize, 

as the CShristians of India realize, that the best qualified person 

should be in places of leadership regardless of color, that the 

Church might fulfill its mission. All should work together in 

^rtnership and fellowship as brothers in Christ realizing that we 

are all imperfect people.

%. lulendo, "A Message from the Educational Secretary of 
ADEBCO to'the Missionaries of ABF>B," Congo News letter, Iferch. 
1963, p. 30..

10Dodge, Tte Ifapopular Missionary (Westwood, New Jersey: 
Fleming Revell Company, 1964), p. 138-140.
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ITEM 29 MAIW MISSiaMHIES WHO AHE HESPOHSIBIE FOR

EDUCATIONAL WORK ARE ILL-FITTED FOR IT II
lER CENTS 3lES NO BOTH NONE

Missionaries 
Congolese students 52

31 2642 I1 a16 26 5 I
Fifty-seven per cent of the missionaries and seventy-eight per 

cent of the Congolese say that maiQr missionaries are ill-fitted for 

educational work, at least in part. The Congolese are more emphatic. 

The reaction of one missionary gets at the hesirt of the

problem:

teny missionaries, trained for other work, find themselves 
inevitably commandeered into the "MOIETER'' as some call sub
sidized education. In order to retain the government subsidy, 
anyone with a university degree—even if it's in basket weav
ing—can assume responsibility or teach on the secondary level."

The acceptance of government subsidies got the missions deeper 

into the universal education system and they can't get out. 

stopgap measure, many trained for other work were pressed into edu

cational service.

■4

As a

wives were also used to help meet the urgent needs. 

Ifeny lAo came for pastoral work, several report, soon found themselves
II
I

in education work "for which they had neither the training nor incli

nation." Too often, the misgiving applied, 

have been working diligently to be sure that only qualified people 

fill the education needs. Furlou^s leave vacancies to fill and mai^r 

times no one with educational qualifications is available to take the 

vacant place. Those left have had to fill the gaps.

Several noted that the blame should not all be placed on the 

Government policy contributed to the problem. Any

i:
•8
3But even so, many boards
1
i-l
1
3

fi

'I

missionaries.
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ordained minister was given a teacher credential providing he took a 

year of study in Belgium. The certification extended to administra

tion and supervision as well as teaching. Che notes that Boards 

found it easy to use their pastors for education since they were 

qualified in the eyes of the colonial government. Qualified lay 

people were not recruited.

Another places the blame on those at home who were qualified 

but refused to go. The blame, says another, should not be placed 

on those \rfio came with minimal training and did their best to meet 

the urgent needs around them. Even those who were fully qualified 

had to spread themselves too thin. There was just too much to be 

done and too few to do the job. But, at least, some needs were met 

and Congo is still ten years ahead of many African nations in ele

mentary education. Who else would have done the job?

ITEM 30 MTSSIOKAHTES HAVE OFTEN TRIED>T0 REPRODUCE i

OUTMODED AND UNSUCCESSFUL METHODS AND PRACTICES

PER CENTS
IBS NO BOTH NONE

7 57 29
21 31 42

I-H-Ssionaries 
Congolese students

Fifty-seven per cent of the missionaries deny that they tried

to reproduce outmoded and unsuccessful methods, and only seven per

cent say that it is completely true. Sixty-three per cent of the

Congolese see some truth in the statement.

7
5

Several noted that the truth of the charge would depend on the 

philosojdiy of education held by the critic; anything that is different
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compared with the critic's jiiilosophy couM be labelled as "outmoded" 

Mich in vogue now was considered outmoded a fewor unacceptable.

years ago. (He respondent pointed out that methods especially run 

cycles of acceptance and rejection, ^fethods ofteaching reading, for 

example, fonow such a cycle. Since methods and practices do vary, 

it is not possible to get agreement about what is good and bad. Needs

and environment often determine the acceptable.

It is pointed out Isy several that Belgium oontroned the school 

program. Cbly the content of the course in religion was left up to 

the schools if the school was under the subsidy program. Belgian and 

European methods were to be Used; orientation courses in Brussels were 

urged on all. The minister of education tried to keep all the schools 

informed about methods and practices that the government favored, 

composite gives us insight into the problems toericans faced*

Qitmoded methods from the American standpoint were forced on ' 
Us by the Belgians and by the Congolese^themselves . • • • 
tery times teachers were required to follow programs in conflict 
with their personal philosophy of education . . . . Following 
American professional standards often appeared laxness in the 
eyes of the Europeans. They think that too much is left to the 
discretion of the individual, hence a national syllabus.

As an example of outmoded practices that the teachers were forced 

to accept by the Belgians and by the Congolese, several cited the

This

memo—

rization-repetition method that is widespread in the Congo, 

spondent says it was adopted because of uninformed teachers, because 

of -the lack of teaching materials, and because of the Congolese quick 

response to ihis type of learning.

Cbe re-

Que teacher told of trying to get 

her students to take notes, but the students wanted everything written
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down so they could learn it by rote.

A respondent suggests that the attitude of the teacher is more 

important thad the methods. Another tells us that missionaries do 

not knowingly and willingly use methods that will lead to failure.

In conclusion we note a reaction that expresses the frustration 

of many who have labored to raise the standards:

We have to accept the onus for never having been able to 
create the hi^ standards of education we so very much wanted.

As a final word regarding the qualification of missionaries, 

consider Pearl Buck’s experience among missionaries in China. She

contrasts the two kinds of missionaries that she knew:

I have seen the missionary narrow, uncharitable, unappre- ' 
ciate, ignorant. I have seen him so filled with arrogance in 
his own beliefs, so sure that all the truth was with him and 
him only .... I have seen missionaries so lacking in sym
pathy for the people they were supposed to be saving, so 
scornful of any civilization exc^ their own, so harsh in 
their judgment upon one another, so coarse and intense among 
sensitive and cultivated people that ny heart fairly bled 
with shame .... We have sent ignorant people as mission
aries, we have sent mediocre people, we have sent supersti- 
ticus people who tau^t superstitious creeds and theories, and 
have made the lives of hungry-hearted people wretched and 
more sad.H

Among the missionaries are some men and women ... (who 
stand) to me as the greatest people I have ever known. Simple, 
sincere, humble, learning before they teach, sensitive before 
any soul, appreciative of every human life, of keen mind and 
profound learning, these have lived their lives out of this 
world where we-,live, but mi^ty in the world you do not know.^

^Pearl S. Buck, Is There A Case for Foreign Missions? 
(New York: The John Day Company, 1932), p. 8.

^Ibid.. p. U-
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She concludes with a beautifully phrased call for a new kind 

of missionary, that China (and the rest of the world) needs:

Come to us no more in arrogance of spirit. Come to us 
as brothers and fellowmen. Let Us see in you how your 
religion works. Preach to us no more, but share with us 
that better and more abundant life which your Qirist lived. 
Give us your best or nothing.

Kandel suggests this paraphrase as a call to missionary edu-

J

cators:

Come to us no more in arrogance of spirit. Come to us 
as brothers and fellowmen. Let us see how your education 
works.
us that better and more abumlant life which yom;' 
ideals demand. Give us your best, or nothing.-^

Hb longer stress mere instruction, but. share with
educational

Msgiving 3. Ifature of Education

"The education introduced by the missions has been largely ty 
■ the wholesale transfer of the educational conventions and 

patterns of Europe and America without due regard to the 
suitability for the African people. It has been baaed upon 
Westeim presuppositions. It has, for exEunple, been academic 
rather than practical, and has led to boys seeking only 
clerical work, despising agriculture emd manual labor in 
spite of the economic dependence of Africa on agricultural 
development."

Items 23-27 of Fart I apply to this misgiving.

^^Pearl S. Buck, Is There A Case for Foreign Ifissions? 
(New York; The John Day Company, 1932), p. 30.

^I. L. Kandel, Educational Yearbook - 1933 (New York; 
Teachers College, 1933), P* xvi.
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ITEM 23 THE EDUCATION INTRCBUCED BY THE MESSIOHS HAS BEEN

LAHGEEY A WHOIESAIE TRANSFER CF THE EDUCATIONAL CONVBNTIOIB

AND PATTERIB OF EUROPE AND AMERICA VJITHOUT DUE REGARD TO

THEIR SUITABIIITY FOR THE AFRICAN PEQPIES

PER CENTS
NO BOTH NONEYES

0Missionaries 
Congolese students

Chljr twenty*"five per cent of tlie missionaries and eleven per 

cent of the Congolese deny that this statement has some validity for 

the Congo. Although thirty-one per cent of the missionaries say the 

item is true, forty-four per cent qualify their acceptance. Mare 

than half the Congolese students (fifty-^iwo per cent) indicate that

31 25 44
11 552 32

the item is completely true.

"We started from nothing" is the observation offered by one

respondent. This suggests that little was known about the Africans
>

or their needs. Education became identified with literacy in order 

that Africans could read and understand the Bible. Several respon

dents were quick to note that from the beginning, missions made an 

attempt to adapt to the people. Transferred but adapted is the view 

of mai^.

Several noted that teachers are usually apt to reproduce' their 

own training and experience. One noted that teachers always tend to 

teach the way they were tau^t. Two noted that with the acceptance 

of subsidies in 1948, the conventions were prescribed by the govern

ment. lirior to that, Protestant missions had been free to detemine
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their cjwn program, and one respondent reports that Protestant mis

sionary education was practical and adapted to the local situation. 

Che evidence of the attempt to make education better fitted to the 

Africans is the holding of two notable education conferences at 

Kimpese in December, 1931, and in July and August, 1933. Che of 

the stated aims of the Second Education Conference was:

To serve as a basis for constructive criticism leading 
to better methods, better programs, better curriculum, and 
better adaption to Congo life and needs.15

Cut of the First Conference came the following ideas which 

show a desire to make the educational work more suitable to the 

needs of the peoples The missions should make the educational work - 

of such importance that it could not be ignored. Women and girls 

were to receive the same training. Trained and capable Congolese 

were to be used more extensively in the schools. Teachers need to 

be trained to expand the village school and regional school programs. 

Every mission station should have a teacher training program, one 

that is different from the pastors' school, although both might take 

the same two-year general education course. Kimpese should hold 

yearly in-service meetings for its graduates. The preparation of 

text books was recognized as a task for the teachers. A professional 

journal to help teachers do a better job was envisioned.

153econd Education Conference. Kimpese (Leopoldville: EPI 
Press, 1934), p. 2.

^^Report of the First Educational Conference. Kimpese (Kimpese; 
BFI Press, 1934), P- 3-15-

r'



116

Ihe Second Conference drew up a "suggestive, not prescriptive" 

syllabus that set forth "norms" for each grade including a bibliog

raphy of booiss and resource material suitable for use. Mong the 

ideas presented was the suggestion that the village schools be up

graded. Mich of the equipment should be made as part of the train

ing. local communities were to be asked to participate in the 

tablishment and equiping of the local school. Teachers ware to try 

to interest the community in the schools^ having exhibits, holding 

open houses, organizing parent-teacher groups. Advisory school boards 

were to be set up for each regional school district with representa

tives from all the local sending districts. The people were to feel 

that these were truly their schools.

carpenter, in a personal interview with the researcher, told 

how the coiiference reports ware published on a snail hard press, four

pages at a time. He reports that the books got wide circulation arid
>

use all over the Congo. He recalls a trip that he took through West 

Congo a few years after he edited the reports. As he and his wife 

were driving along over an almost impassable road, liiey saw a sign 

along side of the road reading, "Dr. Carpenter, turn in here." He 

turned in and discovered a missionary widow who had gotten hold of a

es-

copy of the book and started a school using the conference reports as 

a guide to curriculum content. She felt that she had done more for 

the Congolese throu^ educational ministry than her husband' had been

17Second Eaucation Conference. KLmnese (leopoldville: EPI Press. 
1934), pp. 1-108. ’
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atla to do as an itinerant evangelist in the bush. The school had been 

established at her own expense as a living memorial to her husband ani- 

the. work ho wanted to do.^

Herskovits, after noting that the schooling introduced set up 

"far reaching discontinuities" between the child’s school and environ

ment has this commendation for what was accomplished;

If the school imposed psychological hardships on the African 
child) and exposed him to cultural stresses, it also prepared 
him effectively to meet on its terms the world that was advan
cing into his native land.

Thou^ problems were created, education was provided that is 

now helping the Congolese to find his place in the modern world not 

entirely strange to him, thanks to tiiose who were to be his teachers.'

ITEM 24 EDUCATION HAS BEEN BASED PHTMARIIY UPON

WESTERN PRESUPPCBITIOIB

PER CENTS
NO BOTH NONElES

Missionaries 
Congolese students

Ittnelgr per cent of 1iie Congolese and sixty-three per cent of

the missionaries agree that the education has been based primarily on

Western presuppositions. Chly eleven per dent of the missionaries

and five per cent of the Congolese students deny that it is true.

63 11 22 4
90 5 0 5

ISInterview with Dr. George Carpenter, Secretary of the Com
mission on World Mission and Evangelism, WCC, Iferch 31, 1964.'

19̂
Ifelville J. Herskovits, The Human Factor in dianeine Africa 

(New York: Alfred Knopf, 1962), p. 223- - - -
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Tho felt that the term “western presuppositions” was too am

biguous. Another says that it is all too true and has led to status 

seeking on the part of the Africans. (This point is developed more 

fully in item 26.) Another points out that there are many universals 

that have served as a basis. Mathematical facts, historical facts, 

etc. should have been used. "It is right to teach that the world is 

round rather than to accepit the contrary views in African tradition."

This observation by a retired missionary suggests one big 

factor that made the practice in part necessary:

Until very recently the Congolese have been in no position 
to help the missionary egiress the "African personality."
The African had to reach a certain level of education before 
he could express his true personality.

Another, expressing the same viewpoint, says that the Congo

lese, concealed their thoughts and cultural practices for fear that 

both might be turned against them. He suggests that missionaries and 

anthropologists have found it difficult and eyen perilous to try to 

study the African life so that it could be understood and used to

advantage.

>fetthew3, after pointing out that there are some new Western 

presuppositions being offered, cautions to beware statements lAich 

say that education is not only good, it can be a paying thing. Ha

then reminds us that;

Min is not only a child of nature, but he is a child of God.' 
Educational systems which aim at producing men and women ifba, 
are regarded as mere units contributing to the economic wejfhre 
of their cojmtries will not satisfy the sixty million Christians 
in Africa.20

on
Z. K. Matthews, "CSiristian Education in Africa," International 

Review of Missions. January, 1963,'p. 46.
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Ifeny of the ptresuppositiona were related to the evangelization 

task of the missionary. Waller observes that many in India (and 

around the world) believed that the introduction of Western culture 

would "sweep away" non-Ciiristian religions, and that systematic Bible 

instruction would convert the pupils.Experience proved that nei

ther were true. Missionaries today need to examine their basic pre

suppositions to see that they are Biblically sound and atuned to the

needs of the people 1iiey are to serve. African child stiidy is essen

tial.

TPEM 25 EDUCATION HAS IBUAIIZ BEEN ACADBl>n;C RATHER THAN PRACTICAL

PER CENTS
lES NO BOTH NONE

46Missionaries 
Congolese students 26

1140 3
26 1632

Ei^ty-six per cent of the missionaries say that to some extent

education has been academic rather than practical. Forty per cent of
>

that group say that it is wholly true. The Congolese are divided on 

the item, although more -tiian half (fifty-two per cent) say that the 

criticism is at least partly true.

The Education Commission in 1922 recommended that education bo

made more practical smd less bookish or academic, so the problem has

long been evident. Several pointed out that from the standpoint of 

the early missionaries, the task was to teach Congolese how to read so 

they could read the Bible. The emphasis was on the literary. • But as

^^Bishop waller, Cb.jectives of Missionary Education (l&dras: 
CIS Press, 1930), p. 1.
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time went on, missions began to press for a more practical education.

. Che respondent says that agriculture, crafts aiid trades were pushed 

by the missioijaries even thou^ the colonial government and the Con

golese favored academic education fashioned after the Belgian pattern. 

Note this reaction concerning a swing toward the academic in 1959:

It was the African and the Belgian (not mission) pressure 
irtiich lead to the adoption of the Belgian plan of studies for 
the Congolese schools in 1959. limy of our better trained 
missionaries and educators were dismayed by the move and tried 
to stem the tide moving away from practical education, but with 
little effect. ^

Qie sighted the cost factor as a motive of giving academic edu

cation more attention. It is cheaper to supply bookish education, 

need for teachers and church leaders is also cited as a reason aca

demic education was stressed by many missions. Another noted that 

most of the Europeans were of the professional class, so by example 

the Congolese were taught to place more value on an education that 

would lead to white collar jobs. "Cbly the most promising were sent 

to school," says another. No doubt this was true if only the academic 

were all that was open to them. There would be little incentive for 

the less able to come.

Another respondent says that certain professional educators 

with a dim view of "progressive education" joined with the Africans 

"enamored with liie work of the athenees to undercut the practical 

aspect of education." The cry there was the same that we often heard 

in America—do away with the frills and fads. The same respondent 

adds that schools under African administration soon abandoned even the

The
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minimum attention to agriculture, trades, and public service which 

the new curriculum permitted.

Ifetives of missionaries who favored practical and vocational 

education have been misunderstood and questioned. Note this re

sponse j

For stressing the practical, missionaries have often 
been severely censured by the Africans who interpreted 
this interest as racial bias and disinclination to grant 
Africans education equal in value to that given Europeans 
or whites.

A respondent reports that in their schools agriculture was 

required of all. She says that they also learned to grow better 

manioc and new varieties of food. Girls were given practical train

ing. Then she adds s

There was a shop where every boy took his turn learning 
to make bricks, build tables and chairs, and houses, etc.
The villages in that neighborhood were transformed.

That such efforts were not always appreciated by the colonial
>

government is illustrated by this from a Belgian education report:

Why train bricklayers when the village has only mud 
huts, wly train auto mechanics when there are no trucks, 
why train woodworkers to use power nachines when the 
village does not yet have electric current, why train 
printers and artistic bookbinders when the villagers do 
not yet know how to read722

Not a very far-sighted approachi In spite of the criticisms
"n

the missions continued to offer both academic and vocational edu

cation.

22Herskovlts, ^ Human Factor ^ Changing Africa, p. 230.
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ITEM 26 EDUCATION HAS FREQUENTII lED BOJS TO SEEK ONLY CIEHICAL WORK,

DESPISING AGEEGDITDRE AND MANUAL LABOR

lER CENTS
NO BOTH NONEYES

65Mesionaries 
Congolese students

Ei^ty-seven per cent of the missionaries and seveniy-nine per 

cent agree that education has led boys to seek only clerical work, 

despising agriculture and manual labor. Ctily ten per cent of the mis

sionaries and sixteen per cent of the Congolese students say that the

10 22 3
1679 0 5

statement is not true.

Che important factor that several noted is the fact that in

Central Africa, agriculture is viewed as women's work. The "despising" 

is a cultural Inheritance, not ihe product of education. Several noted 

also that missions usually had gardens to encourage an interest in agri-

Che respondent says that no self-respect

ing Congolese man would hoe a garden. "To forc'e this is Western colo

nialism." Another suggests the fact that many Europeans hired Congolese 

to do 'the gardening. This lowered the status of working with the hands—

culture, but to little avail.

educated people don’t work with their hands; they work in schools, shops, 

offices, storesJ "It was only natural for the Congolese to think that 

this is what ^education should prepare them for."

Lure of the city life and the good salaries paid to clerks were 

also suggested by mary as importent factors that caused agriculture and 

manual labor to be rejected. The government put a high value on clerks, 

so more and more Congolese sou^t that kind of training. Even those 

that were trained to be preachers were often attracted to government
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service due to the hi^ pay scale. The CJhurch could not compete and 

the spiritual motivation was often lacldLng. Graduates sought clerical 

work because monetary rewards were greater, not beeause they had not 

been tau^t the value of agriculture and manual labor. Qie adds that

missionaries always tried to teach the dignity of labor and Christian 

humili-ty, but to little avail.

Another suggests that good vocational training has given 

prestige to the skilled mason and carpenter, and mechanics is 

lar field. Even agriculture is taking on some prestige, 

to the prestige of the white collar job, a respondent rightly observes:

Jfl-ght not the same thing be said of America that is said in 
this criticism? Does the variety of training in trades, etc. ' 
eliminate the prestige of white collar jobs?

The attitude of some missionaries may have been a factor also. 

Che respondent observes that some missionaries did look upon the teach

ing of agriculture and manual skills as unrelated to presenting the
>

gospel message. They wanted to train Church leaders. Probably there 

is little of this attitude on the field, but it is likely that home 

churches may not be fully aware of all the avenues of bearing a gospel 

witness that exists today.

In conclusion, consider this pertinent obsei^tion:

It was not the schooling that made the boys not like agri
culture and manual labor, but it was education that enabled 
them to avoid itJ

some

a popu-

In regard
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ITEM 27 THE MTION IS EGONCWICALU DEPENDENT

UPON AGRICDIirURAL DBVELCFMBHT*

TSR GENTS
2ES NO BOTH NONE

Mssionaries 
Gongolese students

There is substantial agreement that the Congo is dependent 

nomically upon agricultural development. Only three per cent of the 

missionaries and sixteen per cent of the Congolese students say that 

the item is not true for the Congo.

Very few remarks were directed to this part <of the question. 

Perhaps they assume the answer is so obvious that it does not need

71 263 0
1647 37 0

eco-

ex-

plaining. The five cranments were primrily examples of >hat is being 

done to enhance development. No evidence of dependence was cited.

Che respondent observes that much time and effort has been de

voted to keeping the African on the land. The lure of the commercial

companies, the government, and the plantation owners is too great for 

most to resist.

Another missionary reports that the Congo Polytechnic Institute 

has three large agricultural schools and are trying to make farming 

more appealing by introducing mechanization. He notes with regrets 

that soma of tbe former emphasis on the trades and other practical 

studies was decreased when an African assumed control of the school.

Che tells of an experiment at Vhnga that seems to have great

merit s

Che recent development in this area has taken place since 
Independence. An agricultural school was built at Vanga in

*Not a specific misgiving, but an assumption of the misgiving.
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Its curriculum is practical! Hb student is admittedKvilu.
unless a member of his family owns a plantation on which he 
can work out his new found methods.

Ifo one mentioned the importance of agriculture to a nation 

that plans to increase industrialization. The experience of India 

could be cited to show that agriculture must be developed first to 

feed those who go to jobs in industry. India discovered that in

dustrial expansion was halted because all the profits from pre

mature industrialization were used to buy agricultural products.

They now are trying to increase agricultural production so that 

industrial expansion can resume. The experience of India may prove 

helpful in guiding the Congolese'in their industrial expansion.

The fact that the Dtolted States is pouring surplus food into Congo 

(see page 57) indicates that a problem already exists.

In a prophetic and profound article first written in 1919, 

Mjnroe, Director of the International Institute of Teachers College, 

outlined a program for mission education based upon cultural fac

tors .23 Subsequent events have proven the accuracy of the analysis,

_ and it contains suggestions that are relevant for today in the Con

go. Chly the highlights will be given here.

Monroe identifies three stages in the process of developing 

a common culture essential for nationalism. A summary of each with the

V

^^i^ul Monroe, "Problems of Education," Educational Yearbook- 
1933 (New York: Teachers College, 1933)> pp. 71-104.
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kind of education needed follovra:

(1) Triballatic Society - Tkider the control of a colonial 

power. ■ Education is made "practical" for the msses. Missions

. should lay great stress upon trade or industrial schools and agri

cultural schools and avoid the literary. (Congo left this stage 

with Independence). .

(2) Bnerging Nationalism - In a transitional state of 

political organization. People are just becoming conscious of a 

need for a common culture as a basis for unity and group progress.

They view education as a means to national unity and progress, 

mssions should train efficient leaders for selected professions.

This should include not only higher education, but expansion of 

secondary education with a heavy emphasis on vocational and pre- 

vocational offerings. Teacher training should have top priority.

Remove itself from the elementary field, expect to maintain
V

model schools of an experimental nature, and those necessary to 

provide Christian training for those who want it. Training of 

(Siristian teachers is viewed as the key. They can multiply their 

ministry and exercise an influence that no other group can. (Congo 

is now in this stage).

(3) Mvanced Civilizations - People, fully conscious of im

portance of education, perfect the machinery for molding modern cul

ture through a nationally controlled school system. Missions should 

naintain the "model experimental" schools. Teacher education is the 

key to having a continuing ^fitness. Avoid having a program out of touch 

with the people and use the products of the schools to full advantage.

C>

some
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Don't neglect to help train the future leaders or missions nay be 

excluded.

.Monroe's proposals should be heeded. They have been followed 

(probably unwittingly) by the Srotestant missions in the Congo in

Not because of circumstances, but by design, the missions 

ou^t to concentrate on the training of professionals, especially 

teachers.- Model schools at all levels should be the goal, 

door in the Congo may very well depend Upon it.

the past.

An open

^S.sgiving 4. Some Effects of Education

"Missionary education has been education for servitude 
to the superior culture and revelation, and has discouraged 
and restricted African develoiment. It has inculcated 
attitudes of submission and dependence."

Items 33-35 of Part I apply to this misgiving.

ITEM 33 MISSIONARI EDUCATION HAS GENERALU BEEN EDUCATION FOR 

SERVITUDE TO A SUPERIOR CUITURE AND REVEIATION

PER CENTS
lES NO BOTH NONE

Missionaries 
Congolese studen-ts

Seventjr-two per cent of the missionaries, but only five per 

cent of the Congolese students, deny the validity of the statement 

that missionary education has generally been education for ser-vitude 

to a superior culture and revelation. Forty-two per cent of the 

Congolese, but only six per cent of the missionaries, say it is vAolly 

true. Ifcny have qualified their affirmation.

6 72 21 1
42 5 42 10

Che respondent observes that while some missionaries did defend
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their culture as superior, nahy tried to find the best in African 

culture and enhance African culture.where possible. Five point 

out that it was the Congolese who judged Western culture to be 

superior and worthy of imitation. Another suggests that mission

aries have learned much from the African culture.

Two comments relating to diristian values are presented. 

Che suggests all Christian missionaries would readily admit to a 

belief that Christian culture is superior to African culture in 

most respects. (Some may question the term "Christian culture" 

in his generalization.) Another ad^s that certainly Christians

feel that Christian revelation is superior to any other revelation, 

"if there is any other." One then raises the question, "If the 

culture and revelation are superior, has any disservice been done

in introducing Africans to them?"

It is doubtless true that most Americans tq,nd to think of 

their culture as good and worthy of emulation. An African once 

observed in the investigator's presence that Africans cannot under

stand why it is that Americans so carefully preserve germs in the 

item they call a handkerchief. They cannot understand why an Ameri

can would want to bathe in a tub and soak in dirty, unclean water

when a river might be more healthful.

Che suggests that the goal of (Siristian education is traln-

"Christ himselfing to serve, but not for servitude to mankind, 

set the example in that He came to minister or serve." The

servitude, says another, is to their own people, nation, and race.

but not to Western
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culture. Education is to be a liberating force, not an enslaving one.

"le shall know the truth, and the truth shall make you free." (John 

B:32). lUul adds that we are to be bond servants of (Sirist—a willing

servitude.

Che respondent suggests that much of the feeling that Western 

culture is superior has been inferred from actions. He suggests that 

the use of French in schools, the use of Western textbooks, and the 

lack of familiarity with the Congolese customs may have given the im

pression that these were considered superior rather than necessaiy 

evils. (These practices will be discussed later in connection with 

some other misgivings).

Discrimination and denials of manhood may have also given the 

impression that the white man is superior and the black man is to be 

subservient. That nany do hold this view cannot be denied, 

crimination in America is noted in Africa as a sign of white suprem-
•V

aoy feelings. It is the Bible that has tau^t the Congolese the con

cepts of the dignity of man and Christian brotherhood. He longs to 

see it practiced by those who call themselves Christian, ^6^y accounts 

tell us how the more subtle forms of discrimination remain. (For ex

ample, in Congo, the schools and even the cemeteries were segregated. 

The message did not ring true in the African ears.) It is in the 

field of human relations that Christians in Congo (and around the world) 

need to demonstrate their claims of basic equality.

It should not be a question of inferior or superior; it should 

be a question of what is best for the Congo regardless of the

Dis-

source.
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The Christian shouli nc3t have to defend the sufficiency of the CSiris- 

tlan way of life,
t

His life should speak that it is so.

ITEM 34 mtssiohaht education has usualet discouraged

AND RESTRICTED AFRICAN DEVELOPMENT 

PER CENTS
ZES NO BOTH NONE

Missionaries 
Congolese students

Ei^ty-nine per cent of the missionaries and forty-two per cent 

of the Congolese students deny that missionary education usually dis

couraged and restricted African development.

0 89 10 1
21 42 37 0

None of the missionaries 
Indicated that it is wholly true, although ten per cent report that it 

BJay be true in part.

It is the missionary and his message liiat has given the Congo

lese a sense of his own importance as an individual, 

dents

say two respon-

. Another suggests that missionary education freed the Congolese 

from the fears and superstitions that hindered his developnent,' The

desire to have self-governing churches lead the missionary 

age independence of thought and action.
to encour-

Note this observation:

4.W has been the missionary that has stood squarely againstrsruL
Slade reported (page 75) that the cSiurch was indeed the first

would have

But even before that, steps were taken to encourage responsi

bility. The following illustrates one such attempt:

For nepy years our faculty meetings were chaired by a Con
golese, and free speech was the order of the day. Thqy

to recognize that paternalism (and thus its restrictions) 

to end.
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(Congolese) developed under responsibility, and from that school 
has come some of the finest yoirng-lMders of today.

Another respondent points with pride to the fact that one Con

golese student (Hobert Youdi)' is among the top six at the rtoiversity 

of Oregon and has been elected to Phi Beta Kappa. He gives the cred

it for his success to his mission teachers.

Another missionary says that the Congolese have been encouraged

to develop their own teaching, preaching, and nursing programs. Che 

reports that missions have always sought to develop African abilities 

and the curriculum provided constantly for attention to African folk

lore, trades, and crafts.

Che respondent admits that there were some who restricted the

development of the independent spirit by doing everything f^ the 

Africans. Suggesting that this is no longer true, he adds J

Independence has gradually done away with the lypa of mis
sionary vho had to do everything for himself. They cannot live 
out here anymorei ^

As another evidence that missions contributed greatly to the 

development of self-reliant Africans, one observes:

The fact that maiy Protestant politicians trace the beginning 
of their knowledge of procedures and methods of getting things 
done to their school experience would seem to contradict this 
criticism.

In conclusion, note these two reactions:

Esstricted? Quite the contrary. In less than a century a 
people who were in the stone age have taken their place in a 
modem world.

If the African has been restricted, nationalism is overcoming

it.
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Independence has indeed placed a tremendous challenge before 

the Congolese. The responsibility to speed up the develofment is 

now theirs, are confident that enou^ foundation has been built

that the nationals can construct a solid Congolese nation.

ITEM 35 MISSIOMRT EDUCATION HAD USUALLI INCDLCATED

ATTITUDES OF SUBMISSION AND DEFEHDENGE

lER CENTS
lES NO BOTH NONE

68Mssionaries 
Congolese students ■ 42

1 29 1
10 47 0

Sixty-ei^t per cent of the missionaries, but only ten per cent 

of the Congolese students, deny that missionary education has incul

cated attitudes of submission and dependence. (My one missionary 

(but forty-two per cent of the Congolese) says that the item is wholly 

true. Twenty-nine per cent of the missionaries and forty-seven per 

cent of the Congolese give a qualified response.

• Four respondents claim that it was missionary education 'Uiat 

planted the seeds of a desire for independence. Another observes:

Of all, the groups working in the Congo, missions were in the 
foreground in tiying to help the Congolese develop qualities of 
leadership, responsibility, independence of the white man, and 
respect for their own abilities.

Several related the problem to ^hard economio facts." The Congo 

needed outside help with finances. As long as they had to depend on 

someone else for help, no doubt there was a feeling of dependence on 

the benefactors. Another added that as long as the mission was willing 

to pay the salary of Congolese evangelists and workers, Congolese

t



/

133

initiative was hindered. They should have been taught to be respon

sible for the support of church workers.

Cbe suggests that the attitude of submission and dependence

come from the Congolese themselves:

They were used to ein authoritarian type of society and pre
fer to be told what to do and escape the responsibility for 
their own decisions.

The cause-effect relationship is not always clear. Che thing 

that seems to be clear is that paternalism (see pages 68 -7^) did not 

provide much incentive for Congolese independence. Che observer adds 

that it was mission education that has done away with submission and 

dependence. However, in many ways they are still dependent on the 

outside world for help. (Finances, teachers, technical assistance,

UN troops, food, etc.) ’

School policies and practices were cited as evidence that in

dependent thought and action were encouraged:
>

In the secondary field, we sou^t to develop initiative and 
independent thiiiking and responsibility through a program of 
extra-curricular activities under student direction. Some 
schools organized a system of student representation on impor
tant committees^ such as those dealing with the boarding facili- 

J ties and cultural programs.

Rrotestant missions have been criticized by the colonial 
government for encouraging too much independent thought and 
action.-

Another respondent pointed out that space was at a premium in 

the school, so "those who behaved" got to stay in school. He suggests 

that vdien one has to be hesitant about speaking up, a feeling of sub

mission is likely to be felt. Two others were disturbed that the need 

for discipline was not understood by the Congolese and the students
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felt that they were being forced to submit beyond what was needed.

It is always hard for one being disciplined to fully appreciate the 

need and justice of it.

Attitudes of "defiance” were again noted by two respondents. 

Another suggests that now an attitude of "overconfidence" is much in 

evidence. Help is often resented by those who need it most.

Another respondent reminds us that the civilizing mission in

X

the Congo broke dorm the old values, and the Congolese had to depend 

upon the new "imported" values. Mssion education, however, made 

more attempt to adapt the new culture to the old, than did the govern

ment and industry.

Another veteran missionary reminds us tbat there is need for

an attitude of submission and dependence;

Submission and dependence, yes, but not to Western culture, 
but to God "who worketh in them to will and to do."

M-sgiving 5. Africanization of Sub.lects

"Subjects such as geograidiy and history and music have ig
nored African studies, and science has been neglected be
cause of fears of scientific knowledge leading to rejection 
of Christian faith and beliefs as they have been tau^t."

Items 36-37 of Part I apply to this misgiving.

ITEM 36 AFRICAN STUDIES HAVE UBUAELT BEEN IGNORED 

IN ECSTORY, GEOGRflHIT, AND MCBIC 

PER GENTS
YES NO BOTH NONE

Missionaries 
Congolese students IS

21 33 42 4
10 21 0

.Oily one-third of the missionaries and one-tenth of the Congo

lese students indicate that African studies have not been ignored^in
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history, geograjliy, and music. Foriy-two par cent of the missionaries

and twen-ty-one per cent of the Congolese qualify their response.

There seems to be almost unanimous agreement that African stu-

•diea have not been used to aiy great extent in the field of music.

Mare has been done with history, and much has been done with geograjiiy. 

I&iy feel that "ignored” is the wrong word to describe the situation, 

that "neglected" would be a better word. There was no intentional 

exclusion except perhaps for music, which, as one respondent says, was 

not only in the minor key, but vaa often associated with "heathen 

practices •"

'<

The Salisbury Conference report, and several missionaries note

the same problem. The Report states:

The Africanization of the curriculum has been recommended 
ever since the Thelps-Stokes Commissions, but the absence of 
research to prepare necessary materials has hindered progress.24

lack of research, lack of time, lack of specialists, language

problems were all suggested as important factors that limited re

search and the production of suitable Africanized materials such as 

textbooks. Several did report that some very suitable texts were pre

pared for geography, history, and science even-as early as the 1930’s.

The First and Second Kimpese Education Conferences both pointed 

out the need for textbooks prepared by the teachers in the Congo. Che

respondent reminds us that missions did have freedom to prepare and 

use their own textbooks before they were extended subsidies. After

1948, the government decided what was to be used, and it is reported 

that little deviation was permitted.

^'^AACC, Education in Africa, p. 56.
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In the field of geography, the Congolese were taught much about 

their own country, some about Africa in general, and about the mother 

country and other European countries. "History and geography ignored 

the non-European world and countries." One notes that today there are 

some "beautiful geography texts" available.

In the field of history, there was little to work with for the 

"country has little in the way of formal history." Oral tradition 

has been the way history has been handed down, so much is lost. A 

respondent says that much of history is still the history of the for

mer colonial power. Another adds concerning the orientation:

Even the latest history text written in 1961 reflects the 
point of view of an outsider looking in on Congo, rather than 
a Congolese looking at his own historyJ

The field of music has caused the most difficulty for the mis

sionaries. Most say that lack of specialists was the major problem. 

That Western hymns were introduced cannot be denied. Some say that 

this was done on the advice of African Cjiristians'who said that their 

music was not suitable to worship God. Others say that we just did 

not understand- it, so we ignored it.

The Second Education Conference at Klmpese dealt with each 

area of study subject by subject. A committee was appointed for each 

subject, and a report was presented. Here are two excerpts, one for 

art and one for music;

The African-needs more than food, shelter, and clothings He 
needs truth, beauty, and goodness, so that art wisely taught 
and skillfully applied should have a lasting value.^

•■1

^^Second Education Conference. Klmpese, p. 95.
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That Congolese are fond of music is unquestionable; and they 
experience no shyness in expressing themselves in tunes. Ifere- 
over, they are quick and even gifted at modifying their wiginal 
five interval scale to the requirements of European music . . . . 
At the same time there are faults and crudeness in their un
tutored vocalization that need attention ... to soften their 
voices and sweeten their tones. Such remarks as ”Now sing it 
up in your heads and not in your chest” bring about striking 
contrast to the uncontrolled shouting they consider song and 
suggestion to accelerate the speed will often produce happy 
results.

That this misgiving is expressed some thirly years later sug

gests that perhaps the results were not too happy. That the same mis

understanding still exists is implied in this indictment:

I know of one missionary that refused a lovely hymn done by 
our school boys and recorded by Gospel Recordings because the 
beys used a drumJ

Another one critical of missionary musical taste says:

Some missionaries have atrocious taste in Western style musicj 
so what can you expect when it comes to appreciating the sub
tleties of African rhythm.

Other respondents note that some progress has been made. Cfae

calls attention to two efforts to make studies of African music that

are "hi^ily scientific" He cited Soderberg’s work on music in Bas-

Congo and Carrington's study of drums in the upper Congo. Another 

respondent reports that music is a major in their teacher training 

school. Cfae missionary suggests that part of the problem comes from 

the fact that missionaries cannot "interpret the African understanding 

of voices of the instruments." Some speak of love, some of war, some 

of birth, some of fertility, etc.

Two additional responses are cited in closing this consideration

^^Second Education Conference. Kimpese, p. 108.
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of Africanization of subjects. They both report current practice:

The secondary school here is perhaps the only one in the 
entire country that teaches'African Culture instead of latinJ 
In looking for material to use in the courses here, we found 
a wealth of material which had been used in the primary 
schools for many years;

The new State program requires that in grades 3-6 certain 
hours should be devoted to African studies. This includes 
analyzing the structure of the area Congolese language, dis
cussing African tribal traditions and beliefs, introducing 
Congolese art and music and emphasizing their influence in 
today's world.

If the teachers are trained to do all this, the misgiving 

should soon lose much of 'its relevance to the Congo. Continuing 

study and research is needed, especially by the Congolese themselves.

ITEM 37 SCIENCE HAS GENERAELI BEEN NEGIECTED BECAUSE OF FEARS THAT 
SCTENTIFIG KNOWIEDGE MAT lEAD TO A REJECTION CF CHRISTIAN 

FAITH AND BEIIEFS AS THE! ARB TAUGHT

PER CENTS
BOTH NONENOTES

85 15 00Mssionaries 
Congolese students 37 > 102132

None of the missionaries say that the statement that science 

has been neglected for fear that scientific knowledge may lead to a

rejection of Christian faith'^uod beliefs as they are taught is com-
(fifteen\er

cent) say that there is some truthpletely true. A few 

to the misgiving. Fifty-ei^t per cent of the Congolese students re

port that the item is true at least in part.

The missionaries were unanimous in reporting that science has 

not been neglected because of the motive suggested in the misgiving. 

There was general agreement that the cause of neglect was lack of

equipment, lack of materials, lack of teachers, and lack of finances.

Che observes thatAgain the environment was suggested as a factor.
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"the greatest factors" inhibit^ the teaching of science have been 

a non-scientifio background and tradition and superstition that 

spirits behind everything. Another respondent reports that the mi

croscope has been one of the most convincing evidences that there 

are other explanations of things rather than "spirits" working. An

other cites trying to teach the workings of an internal ccmbustion 

engine to a class-who were convinced that the white men "breathed a 

spirit" into the motor to make it go. They rejected the scientific 

explanation.

sees

Several respondents reported that opportunities to strengthen 

Oiristian faith throu^ the teaching of science are legion. Qie re

calls that at the conclusion of a simple scientific experiment, 

of his Congolese students, with face aglow, remarked, "Now I know 

what the witch doctor doesJ"

In defense of the Christian faith, note this composite:
V

True science does not conflict with revelation .... The 
Christian faith and beliefs are rational, and so is science . .
A belief tiiat could be swept away with objectivity would hardly 
be worth propagating .... It«s utterly ridiculous to say 
that fear of scientific knowledge is a factor.

Ihe Salisbury Conference report expresses similar views on the 

subject of science and religion in teaching:

one

The teaching of science and the disciplines of scientific re
search will be welcomed and encouraged. These will not be feared 
as destructive of Christianity for the teaching of religion and 
science are not mutually exclusive. The scientific attitude to 
truth will enhance the children's sense of wonder, and the Chris
tian teacher will inevitably present all scientific knowledge as 
part of the total truth. The Christian believes that knowledge 
as a means of power has Biblical justification anj that it is 
part of (Jod's will that man should control and use the physical
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universe for God's purposes.

(he respondent suggested that the misgiving mi^t apply to

some conservatives idio do not accept evolution. It is doubtless true 

that mai^r did (and still do) refuse to teach evolution as a fact, 

since it is one of nai^r theories of creation. Che respondent says 

that there is "so much to be covered in science which is accepted 

fact that time does not permit discussion of various theories." Dis

agreements in one area are not likely to cause many to reject all of 

science as the misgiving seems to suggest. "It depends upon the nar

rowness of the individual teacher or mission group," suggests another

respondent.

Other explanation of the neglected include the suggestion that

the Belgian system generally neglects science, that few early misaipn-

aries had training in science, and apathy on the part of students.

Che reports that African's are not now concerned about the neglect of
>

science. "TJho's holdjjig them back now?" asks another.

In conclusion, consider this observation that the problem is

not just limited to the Congoj

Science is a problem, but math is even worse, and it has 
nothing to do with religion. These two subjects are notori
ously weak everyiAiere.

M.sgiving 6. Teaching Open-mindedness

"The missionaries' attitude towards knowledge has prevented- 
them from teaching open-mindedness. Legitimate questions 
have been quenched id-fch dogmatic assertions."

^"^AACC, Christian Education in Africa. p. 77.
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Item 31-32 of 3^rt I apply to this misgiving.

ITEM 31- THE ATTITDDE OF I-USSIONARIES TOWARD KNOWIEDGE

HAS FREQUENTU PREVENTED THEM FROM TEACHING OPEN-MINDEDNESS

PER GENTS
YES NO BOTH NONE

8Missionaries 
Congolese students

Fifty-four per cent of the missionaries, but only five per cent 

of the Congolese students, deny that the attitude of missionaries to

ward knowledge have prevented them teaching open-mindedness. Fifty- 

eight per cent of tiie students claim that it is vAolly true, vrtiile 

nearly a third (thirty-two per cent) suggest that it is partly true. 

Che third of the missionaries say that there is some truth to the 

charge, but only ei^t per cent say that it is vdioUy true.

Nfore than a dozen missionaries say that the attitudes depend 

completely on the individual missionaries and thei|- theological po

sition. Ifost say that it is doubtless true in isolated cases. Che 

adds that "some are pretty set In their i^ays." Of course, tiiis is 

true everywhere.

Another respondent suggests that there are about an equal num

ber of open-^ninded and dogmatic teachers, not only in Congo, but at 

home. Some are more open-minded than others. Some are open-minded 

in some areas of life and learaing, but less open-minded in others.

Two agree that how yop define open-mindedness makes a difference also. 

Che suggests that some want the teacher to disregard some of the facts 

and figures. Another observess

Since we are convinced Christians ourselves, open-mindedness 
will never mean adopting or accepting that which is contrary to

54 33 4
58 5 532
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the Gospel, obviously as we understand it.

Commitment and source of authority define some of the limits 

of open-mindedness. The existence of faith suggests that there are 

limitations to knowledge. The open mind is needed to avoid the feel

ing that we have all the truth or understand what we do have perfectly. 

An openness to the Spirit of God is needed so that we might receive 

and impart new li^t and understanding.
•V

The Salisbury Conference report has this to say about the need 

of Christian education to teach openness :

In Africa today there is a great need to train the younger 
generation of Christians to meet, in the deepest sense of the 
word, their ovm contemporaries of other faiths. To be able 
and willing to qien up a dialogue with those whose views are 
most opposed to your own faith, this is to attempt a real work 
of reconciliation, and this open-ness in encounter idiich leads 
to reconciliation should be one of the authentic fruits of 
Christian education.28

Soma factors in the environment also were suggested as important, 

(he respondent again suggests the Africans want to iJe told what to do 

and think. Two claim that the Africans want the ri^t answer, not sever

al possible answers. Still another suggests that communication barri

ers have caused the missionaries to be misunderstood. She says, for 

example, 'that even yes and no have different meanings. More important 

is the idea that Africans love to deliberate for "hours, days, and 

weeks" before making decisions. The missionaries'haste and impatience 

is misunderstood—^y even be considered dogmatic.

Commenting on the source of such a misgiving, one observes that 

the "accusation" most likely came from those who received disciplinary

'=’°AACC, Qiristian Education ^ Africa, p. 4I.



343
>■

action or a failing grade. To some extent, this may be true. It is 

hoped that the ^isolated cases" will become fewer and fewer.

ITEM 32 lEGirmTE QIJESTIOIB MVE CFTEN BEEN QBENCSIED

WITH D0GM4TIC ASSERTIOIB

PER CENTS
'NO BOTH NONEYES

6 1Mseionaries 
Congolese students

Forty-three per cent of the missionaries, but only five per cent 

of the Congolese students, deny that legitimate questions have often 

been quenched with dogmatic assertions. Half of the missionaries say 

that there is some truth to the criticism, while six per cent indicate 

that it is wholly true. Sixty-eight per cent of the Congolese say that 

it is wholly true.

5043
1668 115

1

Che respondent suggests that this is probably true in regard to

religious questions, but not true in most other areas, 

point another adds that "dogmatic assertions" refer to mai^ mission-

To the same

aries'belief that CJiristian principles "constitute absolute truth." 

Another concurs by saying that when it comes to Bible questions, mis

sionaries have to appeal to the authority of the Scriptures. It has 

to be left at that point. "The Holy Spirit will guide them into all 

truthj” adds another. Of course, these views would be rejected by 

those who do not share a belief in the authority of the Scriptures. 

But principles that are based upon deep, sincere conviction ^ri.ll not • 

be compromised. The blood of the martyrs is the seed of the church.

(Jiristians have in every age been willing to surrender their lives

for the sake of (Jirist and His principles. Some call it dogmatism;
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others call it dedication to God. The debates, and' the work of God,

continue.

One respondent suggests dogmatic teaching goes on everjndiere, 

even in the schools of the U.S.A. Another even argues that it should, 

since younger children need to be taught with a certain degree of 

dogmatism. Understanding is limited at an early age; as understand

ing increases, dogmatism should decrease. One reports that the gene

ral level of understanding in the Congo has been low. It is education 

that is making it possible to be less dogmatic. A spirit of free in

quiry and a searching together for truth have been noted by respon

dents .

The president of the African-American Institute recently made 

this observation that may indicate open-mindedness is being developed:

The practicality, the flexibility of mind, the openness to 
new ideas and the basic common sense of African leaders 
their distinctive mark. Compared with the other emerging con
tinents, Africa carried into the modern age a less burdensome 
baggage of history, of self-pride, of destructive ideology, 
and of encrusted social structure to inq^ede progress,

are

Mission education has played a major role in bringing the Congo 

to the point where it can join the family of nations and meet the new 

world with hope and optimism.

29V7aldemar A. Nielsen, "Africa is Poised on the Razor's Edge," 
The New York Times Magazine, February 9, 196li, p. 63.



V

145

CniAPTER IV

HEAGTIOIB TO GDIiTURAL AHD POnTICAL MISGIVINGS

Msgiving 1. Called to A Separated life

••Beoause of -Uie association of some African songs and dances 
and other cultural activities with non-Giristian beliefs and 
sexual license, there has been a tendency in missionary edu
cation to condemn all African cultural manifestations and 
call for the radical separation of converts from their former 
way of life.”

Items 41“43 of I&rt I apply to this misgiving.

ITEM 41 SOME AFRICAN SONGS, DANCES, AND OTHER CULTURAL ACTIVITIES 

HAVE GENERAUZ BEEN ASSOCIATED WITH NON-CHRISTIAN

BELIEFS AND SEJCUAl LECEIBE

IBR CENTS
YES NO BOTH NONE

Ih-ssionaries 
Congolese students 74

82 0 18 0
10 16 0

All the missionaries and ninety par cent of the Congolese stu

dents indicate that some songs, dances, and other cultural activities 

have generally been associated with non-Christian beliefs and sexual 

license. Cbly sixteen per cent of the missionaries an! sixteen per 

cent of the Congolese qualified their affirmtion.

In regard to the whole misgiving, most respondents agreed that 

the entire statement vas generally true, but one felt that it was a 

little "too strong." Another observed that it is difficult to give 

causes for the misgivings because African thou^t patterns are not 

the same as ours.
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In regard to this item,.several pointed out that it was the 

African Christian who told the missionary that the cultural activities 

were not compatible with Christian teachings and therefore should be 

rejected. Ihe African Christians were perhaps more conservative than 

some missionaries. Two admitted that some were just not understood 

and therefore rejected. Another suggests that lack of time to study 

the culture was another contributing factor. Another bases the asso

ciation on his personal observations:

What I have seen are not cultural} they are obscene!

ITEM 42 THEBE HAS BEEN A TENDEN(3Y lif l-USSIONART EDUCATION 

TO CONDEMN ALL CULTURAL MANIEESTATIOIB

PER CENTS
YES NO BOTH NONE

Mssionaries 
Congolese students

Fifty-one per cent of the missionaries (but only sixteen per 

cent of the Congolese students) deny that there has been a tendency 

to condemn all cultural manifestations. Sixty-ei^t per cent of the 

Congolese (but only fifteen per cent of ihe missionaries) say the 

charge is vhoUy true. Thirty-two per cent of the missionaries and 

sixteen per cent of the Congolese qualify their responses.

Two respondents said that this was true in the past, but not 

true now. Che adds that most missionaries have modified their views 

and retain the values that are "really important." 

noted that there was a tendency to broad condemnation rather than 

demning the individual practices. Another notes, however, that it

15 51 32 1
68 16 16 0

Two others also'

con-
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was the church and not missionary education that did the condemning.

Ifeny discussed the individual cultural manifestations and prac

tices. Cfae described f»sitting on a death” as a practice that was ac

cepted wi'tli modification. Friends and relatives used to gather around 

a corpse and wail and drink palm wine (an intoxicant). Now Christian 

families sing hymns, pray, and drink coffee or tea.

Other practices that were suggested that should be retained and 

accepted include use of marimbaphones and drums in the church, hand 

clapping rather than hand shaking, use of African hymns and music in 

the worship services, use of African games-and rhythms, and parents 

selecting mates for off-spring, 

include carrying a baby on the back (gives Africans a strong sense of 

security), having the male go before the wife (matter of protection), 

use of com kernels rather than bread in the communion service, the 

use of African beer rather than wine in the communion service, and 

prostration as an act of worship rather than kneeling]'

The Salisbury Conference report makes this plea:

In -Uie teaching of Christianity, full cognizance should be 
taken of the traditional be2J.efs and ritual practices connected 
with witchcraft and sorcery, and open discussion should take 
place as to how far these are an expression in material terms 
of sin in the form of hatred and lust ....

It is clear that means for the adequate study of Christi
anity in relation to the cultures and religions of the people 
of itfrica needs to be made.3-

Others mentioned in the literature

^AACC, Christian Education in Africa fcondon: Oxford Dhiversity 
Press, 1963)^ p. 82-83.
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The trend now favors a study of the manifestation and practices 

by the African Christians themselves with a view of condemning only 

certain individual practices deemed incompatible with the Bible as the 

African (hrlstian leaders interpret it. Recent changes in the Church's 

attitude toward polygamy bear this out.

ITEM 43 THERE HAS BEEN A TENDENCY TO CALL FOR A RADICAL

SEPARATION CF CONVERTS FRCM THEIR FORl-IBR WAY CF LIFE

PER CENTS 
NO BOTH NONE 
10 26

YES
63Missionaries 

Congolese students
1

90 5 5 5

Sixty-three per cent of the missionaries and ninety per cent of 

the Congolese agree that there has been a definite tendency to call 

for a radical separation of converts from their former way of life.

Qily ten per cent of the missionaries and five per cent of the Congo

lese depy the item is true. Twenty-six per cant of the missionaries 

and five per cent of the Congolese qualify their affirmation.

Several noted that a new life in Christ denands a change; old 

things pass away, and behold, all things become new. (ll Corinthians 

5 *17). Another adds that Christians ought to change their whole 

ner of living because all must be brought under the Lordship of Jesus 

Christ. Note this reaction that relates to individual motivation*

If the missionary believes that he has been sent to call 
people out of the darkness of these heathen practices, he will, 
attempt in his work to separate these people from their former 
beliefs and way of life.

There is a difference among Christians about legislating moral 

standards. It is pot the purpose of this paper to either present the

man-
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various viewpoints or attempt to resolve the differences. It is 

to he noted that personal convictions do determine the extent of 

the call to separation and the wa7 that seems best to accomplish 

desired ends. The reactions of the missionaries indicate that 

some favor setting up a code, some favor having the African con

gregations decide what is best, and some favor leaving it up to the 

individual under the guidance of the Holy Spirit, to decide which 

of the "doubtful" practices he should reject.

The previous quotation presented the viewpoint that the 

missionary should do the calling to separation. Note the emphasis 

in the following quotation on the individual making the decision:

Often it is advisable in Christian discipleship to 
separate oneself radically from a particular practice, 
which, although not wrong in itself in moderation, could 
be the door of temptation and falling into sinful excesses.

In order to give an idea of the extent of the call to sepa

ration that the Church may make, the following rules of qf^nduct are 

presented. These rules must be followed to be admitted to the church 

and to retain good standing in the Church in one section of the Congo. 

A word of introduction from the article is also given:

Though "must nots" may seem to outnumber the more positive 
"he musts," the Church has felt that these rules were neces
sary to ensure a break from the old animistic religious 
practices, and to help the neophyte understand his moral 
responsibilities as a CSiristian. The rules are these;

(1) The candidate must first be presented to the church 
and receive a follower's card.

(2) He must be enrolled as a follower for a certain length 
of time (6 months to one year) before being esnmined. - 
He must atteM the class for followers.
He must be faithful in attendance, in giving, in work
ing for the church.

(3)
(4)
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(5) He may not drink, buy, or sell strong drinks.
He may not be part of a polygamous mairiage or 
have concubines.
He may not steal.
He may not curse or fight.
He may not dance.
He must not use fetishes, either CJongolese or European. 
He must not participate in the services or activities 
of separatist cults. (This refers to certain religio- 
political groups such as the cult of Eimbanguism).
At the time of examination, he must bring his state 
book so that the status of his marriage can be examined. 
Ha must know how to read so that he can read the Bible 
for himself. This requirement will be relaxed in the 
case of elderly candidates or those who never had the 
chance to loam.2

(6)

(7

(10)
(11)

(32)

(13)

Che respondent reports that the pressure of the family for 

conformity to tribal customs was and still is a formidable matter. 

He adds that relatively few lived apart. Another suggests that

perhaps the call was not strong enou^. ”Somehow, we have failed

to help them realize the universality of the Body of Christ."

Recognizing the need for some kind of standards, Mies nekes

this observation concerning a pressing need:

Che aspect of the task which is in a sense peculiar to 
Africa is the need to build up a body of moral teaching 
that could be enforced as part of Church discipline.3

It is to this task that the Congolese CJiristlan must apply

themselves in the days ahead.

^"Could Your Church Members Ihss Muster?" Congo News Latter. 
June, 1959, pp. 30-31.

^D. T. Mies, "The All Africa conference of Churches," 
International Review of Missions. October, 1963, p. 2.
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Msgiving 2. Afrioan History and Cultural Heritage

"Vary little attention has often been given in missionary edu
cation to African history and cultural heritage. These have 
not only been rejected, they have been despised."

Items 49-50 of lert I apply to this misgiving.
:?

ITEM 49 VEHI IITTIE ATTEKTION HAS OfTEN BEEN GIVEN

IN I4ISSI0NARI EDUCATION TO AFRICAN BISTORT AND CUITURAL HERITAGE

lER CENTS
NOTES BOTH NONE

Missionaries 
Congolese students

40 19 40 0
i':

78 11 11 0
ii

Ei^ty per cent of the missionaries and eighty-nine per cent of 

the Congolese students agree that the criticism that little attention 

has been given to African history and cultural heritage is at least 

partly true. Forty per cent of the missionaries and seventy-ei^t per 

cent of the Congolese qualify their yes.

Several reasons were given to explain why little attention was 

given to African history and culture. Among -Uiem was the recurring 

ideas that early missionaries had neither the time not the training to 

study the culture, it was difficult to find out about the past for 

there were few antHropologists available and there was resistance on 

the part of the Africans, funds were lacking to finance research, and 

many believed that the introduction of Western and Christian culture 

would solve all the problems. (See also Misgiving 5, pages 76-78 .)

The following reaction comments on the time factor:

Idssion stations, imderstaffed and trying to learn the lan
guage and do the work of two or three, does not give time for 
research into customs and beliefs.

’■s

V

I
s:

if

R

I
1 r;

Another reaction cites \^at has been done to attend to the needs
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Missionary education has endeavored to bring in as nnich of 
African history and ctilture as'it was possible to gather. Wit
ness the history books in English and■Swahili that have been 
adopted into the school curriculiun,

• Another reaction warns against the danger of "cultural idola
try;"

I believe there is that in the Gospel which, under the inpact 
of the Spirit cf God, liberates a man from culttiral idolatry and 
frees him in anew way to cultural choice, to affirm and reject 
parts of his own culture and of foreign cultures. That we mis
sionaries are often guilty of just,such cultural idolatry is 
evident; and we need to hear a wider range of misgivings at this 
point from our African brethren.

Three respondents shift part of the blame to the government and 

the national education program. The desire to adapt to the African 

culture has been thwarted by both the Belgians and the Congolese them

selves vho idolized the European culture.

Dodge also suggests that some anthropologists may have hindered 

cultural adaption because of a desire to "preserve Africa as a museum 

piece," He suggests that they desired all agents of aculturation re

moved,^ Other factors will also be suggested as we consider thie next

item on attitudes toward history and culture.

ITEM ^0 AFRICAN HISTORY AND CULTURAL HERITAGE HAVE NOT ONLY

BEEN REJECTED, THEY HAVE BEEN DESPISED

PER CENTS
NONEBOTHYES NO

75 2h 1Missionaries 
Congolese students 53

0
26 516

Seventy-five per cent of the missionaries and sicteen per cent 

of the Congolese deny that history and cultural heritage have been

l^Ralph E, Dodge, Wie Unpopular Mssionary (Westwood, New Jersey; 
Fleming H, Revell Company, 196ii), p. UII

*->,



f

i53
' S

despises!. Fifty-three per cent of the Congolese believe that the 

item is wholly true. About a fourth of each group qualify their 

response.

I 8I

S
This item and Item I4, page 78, really ask the same question 

in a sli^tly different form. It is interesting to note that the 

figures are nearly the same. This may suggest that there is some 

consistency in the responses.

Again the word despised was rejected by most of the respon- 

Ignored and neglected were offered as acceptable substitutes. 

The problems of time, resources, and personnel were again cited.

Oral tradition was also mentioned. lacking of understanding, and 

too much to be done were also offered as reasons.

Toynbee's attitude toward African history is shared by several 

of the respondents. Here is Toynbee's assessment:

*
I

i
1

dents.

is

I
Almost as important to a people as a future is a past. 

That's the trouble with Africa. It doesn't have a,.past.

Geography kept sub-Saharan Africa out of the history of civili
zation .... The result is that thqy're 5,000 years behind and 
are paying the price for it.

i

I think that Africans are as cap- 
_ able as other people . . . but they have a long way to catch up.

The African can take the good things from western civilization 
without the bad . . . technology that's needed for the standard 
of living, democracy, respect for the individual, and love of 
knowledge.5

Among the bad things that Toynbee suggests that the Africans

can avoid is the failure to solve the problem of old age-old folks have

to fend for themselves—and the fcreed pace of life. Then he adds:

The Africans are .going too fast now, creating too many strains 
and so they have military dictatorships and nationalism. They'll

i1

^Flora Lewis 
February 16, 1964.

"Toynbee looks at Africa," New York Joumal-Amerlean.9

I®
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through the bitterness of Europe's past and than, I hope, 
learn. It Is possible to learn from history.®

Another basic problem suggested by several of the respondents

is the desire on the part of the Congolese to westernize Congo. Che

reports that the Congolese still demand the same kind of education

go

given in Belgium. To recommend anything else is often viewed as an 

attempt to deprive the African of the white man's education. There

has been no evidence of a desire to change the colonial program. 

Che offers this explanation of the criticism:

This seems to me to be an attempt to find a scapegoat 
for their own attitude toward their ancient culture in 
this extremely difficult period of transition.

Another missionary presents a similar explanation:

Congo has not yet found itself and even today govern
ment educators wish to avoid African culture. We have 
had trouble replacing latin by an African civilization study.

Another important factor is what Spiro refers to as a lack of 

historical consciousness. He reports that there is a lack>of appre

ciation for time. life has no time quality because there are no 

sharp contrast in seasons, the days and nights are of almost equal 

length all year around, the children do not follow "schedules," and 

time is expressed by such concepts such as "lAen the sun rises" rather

than by numbers. Then he suggests that their nomadic life resulted in 

"lack of depth in memories and short projection into the future." 

Illiteracy and the use of oral tradition also contributed to a lack of

%lora Lewis, "Toynbee Looks at Africa," Hew York Joumal- 
American. February 16, 1964.
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historical consciousness.'^ This nfly in jsrt account for some of tiie 

apathy toward history reported by many of the respondents.

Missionary educators appear to be anxious to overcome the faults 

of the past. They are hoping that they can find more support from the 

Congolese educators to give Africa its ri^tful place in the curriculum 

and in the students' hearts.

Msgiving 3* Che of languages

"Although missionaries have often worked to reduce African 
languages to writing in order to translate the Bible, yet 
missionary education has on the whole neglected the verna
culars aid emjiiasized the importance- of a European language 
for education; the interest of the missionaries in the ver
nacular has made them neglect the languages of main communi
cation so that national languages have not been encouraged."

Item 44~48 of Part I apply to this misgiving.

ITEM 44 MISSIONARIES HAVE QETEN WORKED TO REDUCE AFRICAN

LANGDAGES TO WRITING IN ORDER TO TRANSLATE THE BiBIfi

lER CENTS
BOTH NONENOlES

Missionaries 
Congolese students

89 81 1
26 31 37 5

Ninety-seven per cent of the missionaries agree that mission

aries often worked to reduce the African languages to writing in order

to translate the Bible, althou^ ei^t per cent qualify their yes.

The Congolese students, however, are divided on the item. Thirty-one 

per cent deny the validity of the statement. Twenly-six par cent give 

an emphatic yes while thirty-seven per cent qualify their yes.

"^Herbert J. Spiro, Politics in Africa (Englewood Cliffs, New 
jersey: Prentice Hall, 1962), pp. 127-130.
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It is difficult to explain the division among the Congolese 

students. Several respondents have suggested that the Congolese today 

are not willing to give the colonial povrer or the missionaries credit 

for any -good that may have been accomplished. Perhaps this is the case 

here. Perhaps they are not sure what motivated the missionaries to 

spend so much time reducing the African vernaculars to writing. Per

haps they are not axrare that it was the missionaries who are primarily 

responsible for this achievement. Hoi/ever, sixty-three per cent do 

say that the statement is true, at least in part.

Very few missioiaries responded to this portion of the misgiv

ing. It is apparent that most assume the item is true and needs no 

explanation. Since evangelization was (and is ) one of the main pur

poses in missionary endeavor, since wfaith cometh by hearing, and hear

ing by the Word of God" (Romans 10:17), it was only natural for the 

missionaries to be interested in giving the Word of God, the Bible, to
V

the Africans in their own language. Note this reaction:

Knowledge of and use of the vernacular was emphasized to 
preserve the richness of experience and culture as expressed 
through language and in order to present Christian truth in 
a garment that is familiar to the people.

The translation work continues today, but it is in the hands of 

linguistics specialists v*o wcark closely with veteran missionaries who 

have a good command of the vernacular and with Africans themselves.

The American Bible Society and Wvdiff Bible Translators are two of 

the groups who specialize in this important work today.
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ITEM 45 MISSIOMRI EDUCATION HAS OFTEN NEGIECTED THE VERNACULARS

PER CENTS
lES NO BOTH NONE

MLasionaries 
.Congolese students 26

14 . 61 124
2637 11

Sixty-one per cent of the missionaries and thirty-seven per 

cent of the Congolese deny that missionary education has often neg

lected the vernaculars. Fourteen per cent of the missionaries and 

twenty-six per cant of the Congolese say the criticism is viiolly 

true, while twenty-four per cent of the missionaries and twenty-six 

per cent of the Congolese qualify their response.

The respondents generally agreed that missionaries have al

ways emphasized the vernaculars, so much so that they have been sub

ject to criticism by both the colonial government and by the Congo

lese. Note this composite;

>fi.ssionaries have usually recognized 'Uiat the vernacular 
and French were important, but the emphasis has beqn on the 
vernacular .... The vernacular is stressed in -toe lower 
grades in order that the pupil will not lose contact with 
his family and community, but other than this, there is no 
material to carry on the program in higher grades .... 
Wherever the vernaculars are used, it is because the mission
aries have encouraged their preservation for the sake of the 
illiterate masses .... Stress upon the vernacular is mis
understood by the Congolese as a failure to give opportunity 
to acquire the •’foreign" language.

Cbe respondent reports that most mission boards have required 

missionaries to pass language exams in the vernacular. Dodge reports 

that in the churches established by the boards, who do not have this

requirement, that as mai^ as ei^ty per cent of the missionary per-
8sonnel cannot communicate in the vernacular. ISieir effectiveness is

8Dodge, The Unpopular Missionary, p. 32.
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limited since they are not understood hy the masses among whom they

work.

The Salisbury Conference report stresses the need for the use 

of the vernacular. They recommend support of the Tananarive recom

mendation that national languages be encouraged and developed. They 

agree that the local languages should be taught in the schools "to 

help the children grow up in the historical and environmental setting 

of their mother tongueThey acknowledge that some area will have 

more difficulty doing this, and that secondary education may have to 

be given in something other than the vernacular.^

Sloan reminds us that the Committee of Education in 1922 re

commended use of the "native idiom" (see page 6 ), and until 1959 all 

teaching in the first two years of elementary school was done in the 

local vernacular. After reminding the reader that this policy sup

ported the Belgian intention to "insulate the Congolese from disturb

ing outside influences," she adds;

Since missionaries were virtually the only translators into 
the local vernacular, they had very close control of the read
ing matter available to the Africans.^

The production of numerous teoctbooks in the vernacular was cited 

by several respondents as one evidence that the missionaries were in

deed interested in the vernacular. Scripture translation and distri

bution was not neglected either. Item 47 (page 161) presents more re

action to the use of the vernacular.

9aACC, Qiristian Education in Africa, p. 79.

^Bith Sloan, The Educated African (New York: Frederick Eraeger,
1962), p. 198.
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ITEM 46 MISSIONART EDUCATION HAS OFTEN EMHIASIZED

THE IMPORTANCE OF A EURQIEAN LANGUAGE FOR EDUCATION

PER CENTS
NO BOTH NONElES

Mssionaries 
Congolese students

There is substantial agreement that missionary education has 

often emphasized the importance of a European language for education. 

Ei^ty-seven per cent of the missionaries and eightjr-nine per cent of 

the Congolese students agree that the item is true, at least in part. 

Sixty-one per cent of the missionaries and sevenlgr-three per cent of 

the students say that the item is wholly true.

Ifost of the missionaries indicate this is true because the 

emment regulations (Belgian and Congolese) has required missions to 

stress the importance of French. That the missions were forced to 

teach in French, even though they preferred to use the vernacular, is 

supported by this observation by Herskovlts: '

The decision of the Belgian government to open schools where 
beginning instruction would be in French—the use of Flemish, 
which was also urged in Belgium, was not welcomed by the Congo
lese—was a powerful inducement for Africans to send their chil
dren to the lay schools, and brou^t about a general revision of 
teaching wactices where the native tongue had been hitherto 
employed.

Hot all the missionaries feel that the use of the vernacular is 

best, (iie says that the study of French has prepared the Congo for a 

”plaoe in the world." Another cites a definite advantage in using a 

European languagei

61 13 26 0
73 11 16 0

gov-

^IbfelviUe J. Herskovits, Human Factor in Chaneine Africa 
(New York: Alfred A. Knopf, 1962), pp. 248-249.
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^ With all the resources we have in European languages,
■ and the dearth we have in some 200 or more languages in 

the Congo, it would take a staff heyond the reach of any 
mission to achieve in the vernacular what would be re
quired to carry on an education program that would be 
worthy to be called a program in it.

The limitations of the vernaculars has often been cited as 

a good reason to change to an European language. Add to this the 

number of vernaculars in use in the Congo, and the case for the 

European language becomes stronger. The will of the Congolese 

leaders cannot be ignored either. Consider Herskovits' evaluation 

on this point:

Ifeually it is accepted that the instruction during the 
first three or four years of schooling should be in the 
child's native tongue, with the European language taught 
as a "subject;” after this, the new language would become 
the vehicle of instruction. In South Africa, however, or 
to a degree in the Belgian Congo, vrtiere Africans were con
vinced that.a policy using their own languages in schools 
meant the continued denial to their children of the oppor- 
ttmities open to Europeans, the negative reaction was often 
strong and bitter.^

V

The feelings of the Congolese is expressed in the action that 

they have taken since Independence. Che respondent reports that 

shortly after Independence the new Government issued a regulation 

that all subsidized primary schools should be taught in French. Those 

who protested the move were viewed as uns3nnpathetic to Congolese aspi

rations to be free and equal to the white man. Neufeld 's warning that 

any caution is likely to be viewed as "another white man's attempt to 

retard the black man, to deny him-the powers exercised by the white

man in the development of his own civilization" is applicable here.^3 

The Congolese want

^Herskovits, ^ Human Factor in Changing Africa, p. 249.

^^Elmer Neufeld, "The Ifefinished Revolution," Rarwrt (ifennonite 
Central Committee), Spring, 1963, pp. 22-23.
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access to the full range of European knowledge, so it is not likely 

that the demand for French will lessen in the near future, 

ary education must still be atuned to the will of the people.

. Che final observation is that the European language (French) 

has been emphasized only in the educational program but not in the 

Church. The decision here again ought to reflect the will of the 

Congolese congregation and the Church leadership.

Mission-

ITEM 47 THE IKTEREST CF THE 1-lISSIONARIES IN THE VERNACULAR HAS

CFTEN MADE THEM NEGIECT THE LANGUAGES CF MAIN CCMHJNICATION

PER CENTS
lES NO BOTH NONE

l-ELssionaries 
Congolese students

Forty-four per cent of the missionaries, and -thirty seven par

cent of -the Congolese students, deny that the interest of the mission-

17 44 38 1
26 37 26 11

aries in "the vernacular has often made them neglect the languages of 

main communication.
>

Chly seventeen per cent of the missionaries and 

twenty-six per cent of the Congolese indicate the item is wholly true. 

Thirty-ei^t per cent of the missionaries and twenty-six per cent of 

■the Congolese qualify their response.

Sixty-one per cent of the missionaries deny -that the 

lars have been neglected by the missionaries (item 45), and forty-four 

per cent deny -that the languages of main communication have been

vernacu-

neg-

lected by the missionaries (item 47). Several suggested that the ap

parent contradiction in -the misgiving is resolved by offering a bal-
■»

anoed program -that provides for both needs.

Some difference in the use of terms can be observed here. There
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seemed to be unanimous agreement that the vernacular meant the local

Thenative language or dialect employed by the masses in the area, 

language of main communication elicited three views*

the French language since it in theory is common to the educated 

in all areas of the Congo, and therefore can be used for communication. 

More of the reactions seem to indicate that most of the respondents 

thinking of the trade languages such as Kituba, Kiswahili, Lin- 

A few were thinking of important local dialects such as Kikongo, 

It is evident that the size of Congo and the

Some took it to

mean

were

gala,

Bapende, Tshiluba, etc, 

number of Congolese languages would make it difficult to select one

Note the three pleas whichas the language of main communication, 

follow favoring the selection of one above another;

For practical reasons, the language of main communication 
(Kikongo, not the trade languages such as Kituba, Kiswahili, 
lingala which are not grammatical languages but lingua fran- 
cas) usually have been used in the schools, and to some ex
tent, in religious services.

The situation in the Congo in our area has been that t>ie 
people wanted the schools in the trade language so that their 
children would learn this language (Lingala),

Kituba is a trade language which has been widely used in 
translating the New Testament, It is used by more tribes and 
is easy to learn. At Vanga I noticed that in every family 
the parents taught their children to speak Kituba first, then 
the vernacular.

Notice that the last statement makes an inqjortant observation;

Thosethe parents often teach their offspring a second language, 

who favor French no doubt feel that the parents will continue to in

struct their young in the vernac\ilars and the trade languages.

the other h^d, feels that it is essential to have a common language 

in order to "shape the cultural ideals and activities of all the

Monroe,

on
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^163 I.111 *people toward the common end of a national unity, 

the requirement in the Ifaited States that instruction be in English 

was adopted to insure unity. The problem in the Congo is to decide 

which language is going to be the ’•national" language.

Other respondents point out that the government prescribed the 

languages to be used in various areas, but failed to recognize the 

importance of the trade languages? that the government today is trying 

to reject the vernacular; and that it is very difficult to keep stu

dents interested in the vernacular. French is desired.

He states that 1
i
I

i

1

I

ITEM 48 "NATIOHAL LANGUAGES" HAVE NOT BEEN -STRESSED OR ENCOURAGED

PER CENTS
lES NO BOTH NONE

M-ssionaries 
Congolese students

Fifty-seven per cent of the missionaries, but only thirty-two 

per cent of the Congolese students deny that "national languages" have 

Eleven per cent of "the missionaries and twenty-six 

per cent of the Congolese indicate the criticism is wholly true, while 

twenty-five per cent of the missionaries and thirty-seven per cent of 

the Congolese qualify their response.

The Education Committee in 1922 recommended that all instruction

11 V57 25 7
:26 3732 5 i

i
Ij

i

not been stressed.

should be in the tribal language except that French may be taught as a 

subject in urban centers (see page6 ). Scanlon points out that this 

was a reversal of the 1906 policy, and he notes that the desire of many 

Africans to leam French was noted, but it was decided that "it is im

portant that the Africans be taught and trained in their own

^fhul Monroe, Educational Yearbook - 1933 (New York: Teachers 
College, 1933), p. 72.
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language."^5 This no doubt reflects the desire of the colonial gov

ernment to keep the Congo isolated until a strong middle class could

be trained.

Commenting on the result of permitting French instruction in 

the cities, one respondent claims that the children in the cities are 

often '•embarrassed” when they hear members of their family using 

tribfil languages.

Another respondent observes that French was made the national

language of the Congo in the late 1950's at the insistence of the

Congolese. Another adds that since French is the official language,

all school work is now tau^t in French. Still others say ttiere is
/

no na^ji«iai language, and note that it is very difficult to choose

one from among the many Congolese languages. Another notes that the

interest of some tribal associations in preserving the vernaculars

has placed the stress and encouragement on the "national" local Ian-
>

Again the problem of definition of terms is evident.

It does appear, however, that French is gaining in importance 

and acceptance and may gain the status of a true national language. 

Mission education will have to continue to be flexible and yield to 

the wish of the’ Congolese government as it has done in the past. As 

guests in the Congo, missionary educators have no other choice.

guages.

^^Davld Scanlan, Education in Africa. Ifapublished Manuscript,
1963, p. 26.



^165

M.S giving Producing an Elite Group
i

"The result of this emphasis on Western culture in mission 
education has been to produce a westernized and socially 
elite group out of touch with their own people."

Item 51 of Part I applies to this misgiving.
I

ITEl'f 51 THE RESULT QF ETffHASIS ON WESTERN CUIlTURE IN l-OSSION 

EDUC3ATI0N HAS BEEN TO PRODUCE A WESTERNIZED ATID SOCIALEI 

EIITE GROUP OUT OF TOUCH T-IITH THEIR OWN PEQPIE

I

PER CENTS
YES NO BOTH NONE

Missionaries 
Congolese students

Sixt3r-four per cent of the missionaries and seventy-nine per 

cent of the Congolese students agree that to some extent the result 

of mission education has been to produce a westernized and socially 

elite group of Congolese out of touch with their own people, 

that more than half the Congolese (fifty-three per cent) say this is 

definitely true and about a fourth (twenty-six per cent) give a qual- 

Ifearly half the missionaries (forty-seven 

cent) give a qualified yes to this criticism.

Most of the missionaries agreed that an elite has been

17 36 47 0
53 s2621 0

a

Note

ified affirmation. per

Ipro

duced, but they differ on who produced it, and the extant that mission 

education played in emphasizing western culture. Several suggested 

that the elite was produced as a result of government education policy. 

The following suggests that missions and government were willing part-

yi

I
ners in the plans to avoid creating a socially elite that would be out 

of touch with the Congolese peojfle. A thirty year veteran says;
&
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The Belgian government and Protestant missions were deter
mined to lift all the people, not'-just a few, to create a 
strong middle class, not a socially elite group. Since 1960 
a socially elite group has arisen—the poor have become poorer 
and the rich richer—the very situation the missions and gov
ernment sou^t to avoid.

In the survey of Belgian Congo education in (Jiapter I, it was 

pointed out that efforts were made to build a social pyramid from the 

bottom to the top. 

denied to everyone, (fages 4”5),

It was pointed out that political rights were

The result was a large number 

who had some education, but a small number who were the recipients of 

secondary education or college education (page 5 ). A group developed

that found itself in two worlds, then none (page 9 ). We noted also 

that there were many factors beginning with military service during 

World War II that produced discontentment that culminated for demands 

for independence (pages 69-73) •

Other factors have been suggested by a nunber of respondents, 

language has been a factor. One suggests that the study of,.a western 

language caused a break in home ties. He adds that the missionaries 

stressed the vernacular to avoid this break ani this barrier. Another 

adds that when a western language is stressed to the detriment of the 

vernacular, "the product is an elite group out of touch with its own 

people*"

Another factor mentioned is the selection of students for the 

schools. So maiy applied for the few spaces available, that screening 

was used. The higher the level, the tougher was the screening. Those 

thus selected "got a superiority attitude." Chce out of school, they 

separated themselves from the village. Another respondent rightly ob

serves that "the educated do enjoy a higher economic and social status*"
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One respondent concludes that there is just no way of avoiding dif

ferences 'vriien a new country is being developed.

Che respondent believes that the misgiving applies to the 

products of higher education, and the number therefore is still ex

tremely small. Another missionary fears that those who are now

studying abroad will be more of a problem than those who are pro

ducts of the Congolese schools. He quotes a leopoldviUe paper as 

stating that every young man lAo returns from abroad "has a Mercedes

Benz in his future dream.“

Some observers, like Sulzberger of the New York Times, feel 

that the African states are fortunate to have“a handful of "educated, 

farsighted and frequently tolerant politicians who have inherited 

the task of nation building." He suggests that for a generation, 

most of the countries are going to need "benevolent despots" and 

"hercp-rulers." He concludes that:

Brand new nations built on poverty and illiteracy caimot 
afford the luxury of ill-informed, delaying debate when ur
gent problems demand urgent solutions.

Ifeny feel that Belgium waited too long to train leaders who 

could take over their own affairs. Lewis concludes that even when 

Belgiim realized that independence was both inevitable and imminent:

Their paternalistic and patronizing attitude crippled 
their efforts to prepare for independence. This accounts in 
part for the political ineptness of the Congolese today.
Having bean treated like children, they act like children.!?

!6c. L. Sulzberger, "Foreign Affairs," The New York Times, 
l^rch 23, 1964.

^"^William H. Lewis, New Forces in Africa (Washington; Riblic 
Affairs Press, 1962), p. 79.
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Qae respondent reminds us that there was no intentional emphasis 

on Western culture by mission education. When African cultural values

were extolled, many Congolese were unhappy. Qae respondent states 

that mission education was often criticized by the Congolese for "not 

wanting us to be like you, and for keeping us from advancing*"

Another respondent shifts the blame back on the Congolese stu

dents who allowed themselves to get out of touch with their own people. 

He suggests that such a result v/as not necessary, and he cited the 

example of the Jewish people who through the centuries have retained 

their own culture and language while studying in the schools provided

by the land of birth or choice.

Two suggest that most Africans have acquired a veneer of V/estern

culture that can wear off quickly when they return to village living

for a few days. It is hoped that the educated Congolese can keep in

touch with their people and provide the dedicated and enlightened lead-
- >

ership that Congo needs in the days ahead. Despite some problems, there 

are some hopeful signs that suggest that this may yet come to pass.

Msgiving 5. Mssions as Colonial Agencies

"Because the Colonial Governments have often used the missions 
as agents for educational development, the missions have come 
to be viewed as the agencies of the Colonial Governments in 
all their policies, not only the educational ones."

Items 52-53 of Part I apply to this misgiving.
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ITEM 52 THE COLONIAL GOVERNMENT HAS QP9SN TBED THE MISSIOIB

AS AGENCIES FOR EDUCATIONAL DEVELQR'ENT

PER GENTS
NO . BOTH NONElES

MLssipnaries 
Congolese students 78

85 1 11 3
5 5 11

There is substantial agreement that the colonial government 

did use the missions as agencies for educational development. Cbly 

one missionary and one Congolese student denied the validity of the 

item. Few qualified their response. Ei^ty-five per cent of the 

missionaries and seventy-ei^t per cent of the Congolese students 

Indicate that the item is wholly true.

There seems little doubt that the colonial government used 

the missions in the Congo to carry on the educational program. Leo

pold turned to the missions for help and got it. The Belgian gov

ernment continued his policies of having the missions provide all the

schooling until in 1954 some lay schools were instituted. Gkfc iiie eve

of Independence, however, ninety-seven per cent of the Congolese 

students were enrolled in the mission schools.

Missions have sometimes been criticized for allowing lliemselves 

to be "used" as a pool of cheap labor and saving governments from the

embarrassment of attempting to finance educational development, when
Id

However, it is the missionaries' be-adequate funds were lacking, 

lief that children need to be brought up in the nurture and the admo

nition of the Lord that caused them to welcome the opportunity to

^®L. J. Lewis, Equipping Africa (Education Overseas Number Two, 
Lcndon: Edinburg House Press, 1948), p. 31.
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teach the Congolese youth. Lewis sums up the Qiristian's philosophy 

of education:

It is that education must be training not only of mind and 
body, but also of the soul or character, and the latter is of 
surpassing importance, and that there is only one medium by 
which it can be effectively done, and that is religion.19

The missionaries did not mind being "used" if they could have 

an opportunity to confront the Africans with the claims of Christ, 

and have an opportunity to sow Christian character that might in 

turn produce a Christian destiny for the Congo.

ITEM 53 THE UrsSIOfB ARE GENERALLY VIK^ED BY AFRICANS AS THE

AGENCIES CF THE COLONIAL GOVERNI'ENT IN ALL THEIR

POUCIES, NOT ONLY THE EDUCATIONAL ONES

lER CENTS
YES NO BOTH NONE

Missionaries 
Congolese students

10 4644 0
2632 37 5

only ten per cent

of the missionaries and thirty-two per cent of the Congolese give com

plete assent to the statement that missions are generally viewed as 

agencies of the colonial government.

Reactions are somevdiat divided on this item.

Forty-four per cent of the mis

sionaries and thirty-seven per cent of the Congolese deny the charge.

But forty-six p>er cent of the missionaries and thirty-seven per cent 

of the students indicate that there is some truth in the misgiving.

Four respondents indicate that this is probably more true for 

the Catholic missions than the Protestant missions. Che reason for

19L. J, Lewis, Equipping Africa (Education Overseas Number Two, 
London: Edinburgh House Press, 1948), p. 35.



this is the fact that most of the Catholic missionaries were from

Belgium. Since the Broteatant missionaries were "foreigners," they 

were not so likely to be viewed as agents of the colonial power. 

Carpenter reminds us that the Brotestants stood with the Congolese

for more than a generation "protesting grievances and demanding 

equality. .,20
GHickman reports that the Catholic Church, "long a 

partner in the Congo system, began criticizing official policy as 

early as 1956." A respondent suggests that the Catholics suffered 

more in the two uprisings in the Congo because they were viewed as 

agents of the colonial government in all their policies, not just 

the educational ones.

Another respondent claims that the identity was more the color 

of skin, not*the educational program. Dodge states that the close 

relationship between the colonial governments and missions cannot be 

ignored. He suggests the fact that they shared a common nationality 

and culture, a common race, administrative authority, and a position 

of privilege links the missions with the colonial power in the Afri

can's thinking.However, another respondent believes that the mis

sions "came to help, not govern," Still another suggests that many 

Africans have made a clear distinction concerning which groups tended 

closely linked with the colonial power and which ones stood in oppo

sition to the government over the years. I'Aien the crisis began right

^^George Carpenter, "Whose Congo?," International Review of 
tflaslons. July, 1961, pp. 181-282.

^^Lewis, Hew Forces in Africa, p. 78.

22Do(3gQ^ ^e Ifapopular Mss ionary, p. 19.
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after independence, say^ the respondent, a district superintendent

said to him;

You stood' for us vdien we faced difficult7 the Colonial 
government, and now we will stand for you against any injustice 
from our Congolese leaders.

Acceptance of school subsidies was suggested by two respon

dents as linking the Protestant mission with the government. Having 

to be paymaster for the government made the linlc even stronger.

Che respondent suggests "that the only way to break the link is to get

out of the mass education business. Independence has already done 

away with the problem is the vie\/ of another respondent. However, 

how the missions were related in the past to the colonial power still 

has a bearing on their futmre role in the Congo.

Tv;o respondents noted that nationalism "agitators" foster this

claim as do the Communists. They take it as an attempt to discredit

all that the colonial powers did, even the good. The facts need to
>

be set forth to counter the propaganda. It is hoped that thinking 

Congolese will appreciate the good work that has bean done and recog

nize the true motives of the missions in becoming partners in the edu

cational ijork in 'the Congo.
n

Ifi-sgiving 6. Heo-eolonialism and I'fl.asion Authority

"In spite of the need for outside aid in education, 'the fact 
that missions are supported by funds and work throu^ per
sonnel from overseas causes them to be viewed as agencies of 
political and economic neo-colonialism; i.e 
govemmen-ts will try, after independence, to continue to ex
ercise influence and control throu^ the missions. The in
dependence of some missionB from the indigenous church which 
has been created by their work greatly increases this unease."

Items 54-57 of Ifert I apply to this misgiving.

that overseas•»
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ITEM 54 THE MTION HEEDS OUTSIDE AID FOR EDUCATION

PER CENTS
lES NO BOTH- NONE

Idasionaries 
Congolese students

All the missionaries and ninety per cent of the Congolese stu-

97 0 03
90 55 0

dents agree that to some extent the Congo needs outside aid for edu- 

Three per cent of the missionaries gave a qualified yes, andcation.

five per cent of the students denied the need.

None of the open-end responses were directed toward this part

of the misgiving. No doubt the missionaries felt the need was so 

obvious that it was not necessary to elaborate ™ I't* Perhaps the 

Congolese who rejected the statement feels that the nation has the 

potential to meet the need. However, most feel the need will continue*'

for nany years.

ITEM 55 THE FACT THAT ICESSIOIB ARE SUPPORTED BY FUNDS AI®
>

WORK THROUGH PERSONlffiL FROM OVERSEAS (FTEN CAUSES

THEM TO BE VIEVJED AS AGENCIES FOR POLITICAL AND ECONOMIC NEO-COLONIAIISM

PER CENTS
NO BOTH NONEYES

1Missionaries 
Congolese students

25 4033
432 32 32

Reactions are somevAiat divided on this item. Che fourth of the

missionaries and about a third of the Congolese (thirty-two per cent) 

dei^r the validity of the statement. About a third of each group say

the statement is ijholly true. Forty per cent of the missionaries and 

thirty-two per cent of the Congolese qualify their response.

Several respondents feel that the misgiving comes from the com

munists or from nationalists, die reports that ’’neo-colonialism is a
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communist label and one gets enough of it on the radio." Carpenter 

points out that Asian and African nations are sensitive about neo

colonialism vAich .he defines as "any form of foreign economic or 

political control which poses a threat to national independence."

Ha cites Belgian resistance to the UN in Congo as an incident that 

was interpreted by many to be neo-colonialism. Belgium was forced 

to comply with UN directives even though it meant the Congo lost 

much needed technical staff,23 Belgium recently rejected Congolese 

pleas to help train their army for fear of "neo-colonial" charges.

Two respondents again suggested that this was more applicable 

to the Catholic missions because much of their money and most of 

their personnel comes from Belgium. American mission funds are not 

viewed as coming from the government. Neufeld warns that improper 

attitudes and hunan relations may also be viewed as a form of neo

colonialism.24

Che respondent recommends that missions continue to avoid 

political involvement, but they must continue to support educational 

and medical institutions if they are not to be abandoned. Another 

missionary presents this advice which should be heeded:

It will take a great deal of tact and understanding and 
love to overcome this attitude. Perhaps it cannot be done, 
but we must make the effort if the Church in Congo is to 
have strong leadership.

23"^Carpenter, Whose Congo?, p. 2 78.

. Neufeld, The Tfofinlshed Revolution, p. 17.
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ITEM 56 OVERSEAS GOVERlflffiHrS HAVE TRIED AFTER INDEPENDENCE TO

CONTINDE TO EXERCISE CONTROL AND INFLUENCE THROUGH THE MISSIOIB

KR CENTS
NO BOTH NONElES

Mss ionaries 
Congolese students 37

3 73 17 7
2137 5

Seventy-three per cent of the missionaries, hut only thirty- 

seven per cent of the Congolese, indicate that overseas government 

have not tried to exercise control or influence through the missions 

after Independence. Ctoly three per cent of the missionaries, but 

thirty-seven per cent of the Congolese, say that charge is idiolly 

true. Seventeen per cent of the missionaries and twenty-one per cent 

of the Congolese qualified their response.

There were only five reactions to this part of the misgiving. 

Two indicated that there has been no evidence that such is the case.

Che adds that perhaps the country has not been independent long enou^ 

to tell whether this may yet be true. Another suggests thatv the UN 

action is viewed by some Congolese as an attempt by the United States 

to intervene and exercise control in internal affairs. No doubt the

communists promote such a view.

The fifth respondent looked to the future and writes:

It is possible that other governments may try to exercise 
influence through mission education systems, but I believe 
that this should be resisted and decisions made on the basis 
of (Siristian principle rather than on the basis of national 
interests of one country or another.

Decisions will doubtless be made on the basis of what is best

for the Congo as their leaders see it. It is hoped that Christian 

principles will help mold each decision in the days ahead.
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ITEM 57 THE IKDEIEIIDENCE OF S CMS OF THE MISSIOTB FROM THE INDIGENOIB

GHHRCH GHEATIY INCREASES DNEASIHESS ON THE PART CF THE AFRICAN

PER CENTS
NO BOTH NONEYES

46 12MLssionaa-ies 
Congolese students 31

17 25
1621 31

Chly seventeen per cent of the missionaries and twenty-one of 

the Congolese students deny the validity of the statement. Seventy- 

one per cent of the missionaries and sixty-two per cent of the Congo

lese indicate that to some extent the item is true. An unusually large 

number of respondents failed to make a choice—twelve per cent of the 

missionaries and sixteen per cent of the Congolese.

It is apparent from the reactions that practice varies in dif

ferent parts of the Congo. Note the differences in this composite:

It is true that in some areas the local church has been set 
up as an autonomous body with the mission operating separately 
and being loaned to the local church organization ...» The 
fact that some missions are independent from the indigenous 
church has created uneasiness because church leaders feel that 
the missionaries are trying to maintain control of the church 
even thou^ the church is autonomous .... We no longer have 
church and mission; they have merged. The Africans run the 
church .... Ri^t now the missionaries are only advisers, 
and the direction of institutions have been handed over to the 
Congolese.

Two other explanations of the fear and uneasiness were cited.

Che respondent feels that the nationals are uneasy for fear that the 

missions may pull out and leave the burden of the v;ork (especially the 

financial) on their shoulders. The other suggests that the uneasiness 

rests on the race relations question. He reports that "the Congolese 

feel -Uiat the separation is Just another manifestation of the white 

feeling of superiority—not wLUing to merge with a Negro body."

Che respondent intimates.that the reason that some missions are
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still independent from the church rests with the Congolese, 

reactionj

Note the

It has been a very frustrating experience for mary of us 
as the CSiurch has moved so slowly, to draw up her own pi«ng 
for integration of the mission into the Church, but we are 
trying to set our pace to hers and wait in i^tience anj in 
love.

It is hoped that the integration will be soon completed and the 

Church in Congo will both receive and send forth missionaries.

Msgiving 7. Ihtionalism

"The effect of Christian education has often been to bring 
disunity among Africans and by this national unity is im
perilled. These religious divisions have in some countries 
been entrenched in political parties and divisions."

Items 58-59 of Part I apply to this misgiving.

ITEM 58 THE EFFECT CT CHRISTIAN EDUCATION HAS OFTEN BEEN TO BRIIC 

DISUNITY Al'lOiro AFRICAIS, AND BY THIS, NATIONAL UNITY la IMEEHILIED

lER CEIffS
YES NO BOTH NONE

Mssionaries 
Congolese students

Seventy-nine per cent of the missionaries and forty-seven per

cent of the Congolese deny the allegation that the effect of Christian

1 79 14 6
31 47 11 11

education has been to bring disunity imperilling national unity. Cbly 

one missionary says that it is lAolly true, and fourteen par cent of 

the missionaries qualify their response. Thirty-one par cent of the 

Congolese students say the charge is lAolly true, and eleven per cent 

of the students qualify their response.

Most of the missionaries admit there are some divisions present, 

but th^ are not so sure that Christian education is responsible for
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them, (be notes that the disunity was there vhen the missionaries 

arrived, l^feny observe that with so nany tribes and so many languages

in the Congo, it is difficult, if not impossible, to achieve a real 

national unity. Tribalism is cited by many as the number one cause 

of disunity. (be suggests that it is not only tribalism, but "pure 

paganism and remembrances of old wrongs that suffered years ago" that 

has fostered divisions.

Two respondents note that Christian education has been a unify

ing factor and a divisive factor. It has attempted to heal tribal

animosity through the work of the Congo Erotest^t Council and through 

the schools. It has in a sense produced division and a desire for in

dependence throu^ its emphasis on human equality before God, Christian 

brotherhood, and respect for human dignity. Che adds that it has given 

the foundation for "what little honesty and integrity we find in the

African governments today."

Several dealt with the split between Protestants and (htholics. 

M3st believe that the relationships have improved and are even cordial, 

(be noted, however, that Christian education had not been the cause of 

the strife. Another suggests that since many Congolese Protestants did 

feel like "outsiders," national unity was imperilled.

That the missions and Churches encouraged nationalism is doubt- 

The Church was first to realize Ihat paternalism had to end. 

The schools sought every opportunity to teach self-reliance and to de

velop an independent spirit. The church was first to give the Congolese 

places of leadership.

.It is not purposed here to discuss nationalism at any length. The

' V

less true.
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findings of -the >&dras meeting of the International Mssionaiy Council 

in 1939, however, saw nationalism as a threat to (Siristianity. Note 

the concern:

The world is in ferment, nations are seeking substitutes 
for God, and nationalisms are replacing old religious loyal
ties .25

Several respondents suggested that nationalism was becoming a 

God to maiQT in the Congo. It is hoped that Christian education and 

principles can stem the tide, and nationalism can be channeled in the 

right direction that will bring unity and peace to the Congo.

ITEM 59 REIIGI0D3 DIVISIOIB HAVE TBnALLT BEEl ENTRENCHED

IN PQUriCAl PARTIES AND DIVISIOIB

PER CENTS
YES NO BOTH NONE

MLssionaries 
Congolese students 37

6 68 22 4
2626 11

Sixty-eight per cent of the missionaries and twenty-six par cent
•• >

of the Congolese students deny that religious divisions have usually 

been entrenched in political parties and divisions. Chly six per cent 

of the missionaries and thirty-seven per cent of the Congolese say the 

item is wholly true. Twenty-two per cent of the missionaries and twenty- 

six per cent of the Congolese qualify their response.

There were many parties formed in the Congo just prior to Inde

pendence reports one missionary. Another suggests that most of the 

parties were formed along tribal lines. Another added that some political 

parties did grow out of the social and economic organizations sponsored

^^Evangelism (l-fedras: International Missionary Council, 1939),
p. 382.-
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by the Roman Oatholio Cfcurch—the CSirietian Democrats was one. Another 

"sSys that there were none among the R-otestant community, although in 

1959-60 there was some urging for a Protestant political party.

Another missionary observes that political parties and leaders 

have sou^t in many areas to bring about divisions by "falsely accus

ing missions of interferring in politics*" Still another admits that

national unity would be impaired if political parties are built 

political basis.

on a

He, therefore, urges separation of church and State

as the answer.

Qie respondent blames comity agreements among the mission 

boards. His indictment reads:

I am sure that many will not agree with me ^hen I say that 
this is partly the result of having cut up different countries 
into zones of influence for various missions, 
were carrying out' a world-wide program and evangelizing in 
mny sections of each countiy, then there would not be the 
tendency to this pirovinoialism on the part of -the converts.

Ifeny arguments in favor of comity could be advanced, but'the 

one most pertinent to tiie question of unity and divisions claims that

If the missions

■;

comity reduces denominational compietition. A united Christ is needed 

to help the Congolese unify their people. There is causefbr rejoic

ing that the Church of Christ in Congo has demonstrated an ability to 

work together that is rare elsewhere. t&y they continue to pioneer.

^fl.sgiving 8. Tfaiversal Character of Christianity

"The universal character of Christianity is seen as a challenge 
to African nationalism."

Item 60 of part I applies to this misgiving.
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ITEM 60 THE UHIVERSAL CJHARACrER OF CHRISTIANITY IS CfflHERALLI

SEEN AS A CHALLENGE TO AFRICAN NATIONALISM

TER GENTS
YES NO BOTH NONE

Mssionaries 
Congolese students 4?

15 51 825
21 26 5

Mare than half (fifty-one per cent) of the missionaries and 

twenty-one per cent of the Congolese students deny that the universal 

character of Christianity is generally seen as a challenge to African 

nationalism. Nearly half (forty-seven per cent) of the Congolese, 

hut only fifteen per cent of the missionaries, say that the item is 

wholly true. About one-fourth of each group qualify their response.

The universal character of Christianity is that it cuts across 

all lines and divisions and teachers the oneness in CSirist of those 

who experience the new. birth, die respondent observes that too often 

tlie African wants to separate CSiristian beliefs and Christian prin

ciples. The Church insists that a man carry his Christianity-toto 

his politics, and some feel that this interferes with their national

istic ambitions. Another observes that the African finds it hard to 

decide whether his nationalism is to take first place or his Christi

anity.

Another observes that if nationalism assumes the place of God, 

than Christianity is a challenge to it. Another says that nationalism 

is just beginning to develop in the Congo. Most of the thinking and 

loyalties are still tribal. The Congolese are likely to feel that 

Christianity is just not relevant to political development and see no

challenge.

-Two related the problem to the autonomy of the Church. Che
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says that some viefw Christianity as a foreign religion and therefore

consider it a challenge. Both suggest that as the Africans take over 

the Church and it truly becomes indigenous, the problem is no longer 

relevant. It-is no longer a threat to nationalism.

Another says that if nationalism means reverting to "the old 

heathen practices, customs, and beliefs, then Christianity definitely 

stands as a challenge." Another adds that if nationalism is based 

upon Christian principles, than it cannot be a threat. The vrriter 

believes that America became the nation she is "not so much throu^ 

nationalism as throu^ the character of the Christianity vhich our 

forebearers showed." Another suggests that Christianity is not a 

challenge to legitimate patriotism.

Heufeld rightly observes that the Christian Church needs to

demonstrate the universality of the gospel and our oneness in Christ

by integrating completely missions and the Church.26 The two need
>

to become one and stand for true Christian principles in a united

witness of its universal Christ. Chly then can it help the Congo

move on to maturity in the new world.

'^^Neufeld, Uhflnlshed Revolution, p. 2l.
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CHAPTER V

sm-iMAHr AHD CONCLTSIOIB

I. Backgroond •

Chapter I begins with a brief history of education in the 

Congo. It was pointed out that Belgian policy had been forward- 

looking and made great gains. This study tends to show that many

of the forward-looking policies were never implemented in practice, 

and some serious problems resulted, especially in the field of 

human relations.

!Ilie need for the study was then set forth. It was pointed 

out that criticism of missionary endeavor is being expressed and 

ou#t not be ignored. . Future education in the Congo will be built 

on the foundations already established. Past actions need to be 

evaluated and understood. Then the results of the analysis can be 

used to correct past mistakes and to help guide futm*e educational 

work in the Congo.

The purposes of the study were also presented. The primary 

purpose of this study is to gather and analyze the reaction of ex

perienced Protestant Congo missionaries to the presumed misgivings 

presented at the Salisbury Conference on Christian Education. Secon

dary purposes included a comparison of missionary reaction with that 

of selected Congolese students, and a stimulation of reaction and dis

cussion with a view of bringing about desirable changes in practices.

.The procedures were then outlined. The steps in the construc

tion and administration of the questionnaire were traced. The rationale
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for various decisions were presented.

A number of definitions were then set forth. The following 

words were defined for use'in this study: (l).misgiving, (2) mission

ary, (3) Congo, (4) Africa, and (5) European.

Eight limitations for the study were then discussed. They 

dealt with the limit of depth of the study, the organization and 

coverage, the size of the Congo, the investigator's lack of experi

ence in the Congo, the tensions and bitterness caused by internal 

disorders in the Congo, two weaknesses in the questionnaire, and the 

source of the misgivings.

Chapter II begins with a report on the extent of participation 

aix3 response. Seventeen of the twenty-three eligible mission boards 

particii«ted—sevent3r-four per cent. Of the I38 missionary "experts" 

nominated, seventy-two responded to the qUestionnaire~fifty-two per 

cent. Forty-four of these are now serving in the Congo. The average 

years of experience in the Congo for the missionaries is eighteen 

years. Thirty-nine Congolese students studying in the Ttoited States 

were also nominated. Ittneteen responded—forty-nine per cent.

The remainder of the study presented an analysis of the pre

sumed criticisms. Each misgiving was presented, and then each perti

nent item applying to the misgiving was analyzed. The data from 

Ihrt I, the reaction to the open-end parts, and the literature were 

brought to bear on each item. The highlights follow.

>
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II. MiJor R-oblema and FimdiagB

The most oruoial issues of the misgivings center around the

problems of human relations, of nationalism, of Roman Catholic- 

Erotestant relationships, and of educational philosophy. Mast of 

the mistakes of the past and the criticisms of today are related 

to these key areas. Each will be considered briefly.

A. Human Relations

There seems little doubt that the African dignity and pride 

have been violated under colonial rule. Not only was his culture 

rejected by the \*ite man, but the African was taught to be ashamed 

of his cultural heritage. Cultural and social arrogance on the part

of Europeans has been and continues to be a source of misgiving. 

The actions of the whites have said more than their words; the in

consistencies have been noted. Now the Congolese are in a position
>

to do something about them. Hence we see retaliation in the Congo 

today. Consider the following areas where the Congolese person and 

society has been violated.

(1) I&ternalism

About half the missionaries admit there has been paternalism 

on the part of the missionary educators. However, ninety par cant 

of the Congolese report a paternalistic attitude on the part of 

missionary educators. The openly paternalistic policy of the Belgian 

government probably contributed to a paternalistic attitude by some 

missionaries. Being in a privileged position may have caused some to
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suocuirib to the temptation to remain on a pedestal. There is also 

substantial agreement that the Congolese are dependent upon mission 

help for education. iSie benefactor-reoepient relationship promotes 

paternalism.•

It is to the credit of the Church, however, that she saw the 

need to end paternalism before the government and industry. Leader

ship training was instituted. The Churches were to become self- 

governing. There remains a subtle form of paternalism in buman re

lations that still must be overcome. The missionaries are not com

pletely free from this kind of paternalism. An attitude of being a 

servant may help conquer the problem.

(2) African Cultural Heritage

It was generally agreed that African culture, beliefs, and

traditions were often ignored and misunderstood, but not despised.

It was suggested many times that the Africans themselves passed judge

ment on their culture and have adopted willingly many things from the 

Western culture. It was also suggested that the reasons for giving 

little or no attention to Congolese heritage include lack of time and

training to study the culture, resistance on the part of the Africans 

to having their culture studied, lack of funds, use of oral tradition, 

and the desire on the part of the missionaries to bring a "better way 

of life" to the Congolese. A workable combination of the old and the 

new cultural values is to be desired. An understanding of the old 

traditions and values is needed. Europeans need to help the Congolese 

appreciate and value the best from their own culture.
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(3) ACricanlzation of Subjects

There seems to be almost unanimous agreement.that African

studies have not been used, but most missionaries claim that they 

were not intentionally ignored. Some attempts at adaption were 

cited. lack of research, trained personnel, funds, time and com

munication have been offered as explanations for the neglect. What

ever the cause, the neglect should not continue. Joint efforts are 

needed to bring more Africanization of all subjects.

(4) Madlfication of Theology

Mast of the missionaries agree that Qiristianity as intro

duced into the Congo is Vfestern in its form, although the message 

is universal. The difficulty of separating the essence of Christi

anity and its outward esgsression and form continues to be a crucial 

problem.

There is substantial agreement that missions to some exte^jt 

have been intolerant on any attempt to modify theology to African

beliefs and culture. The fact that Christ has not been identified

with the national life and cultural experience has given rise to in

digenous Prophet >bvements.

Ifcst missionaries agree that there should be a modification 

of practice and form, but few agree that the theology should be modi

fied. Resistance to doctrinal changes are likely to continue. The

experience of Japan and Germany mj have some insight for the Congo 

for this task. M>3ification should be encouraged. The prophet move

ments should be carefully studied also for insight.
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(5) Role of the I&ssionarr

A new image of the missionary is needed at home and abroad.
j-

The problem of identification with the Congolese and the removal of 

racial and cultural barriers needs continual study and implimentation. 

Batience, understanding, and love must be exercised. A willingness 

to work as a partner and as a servant is essential as mission and

Qiurch become one.

B. Rationalism /

Cbe of the most potent forces in Africa is the desire to be 

free and independent. From 1955 on, the desire to manage their own 

affairs has been a vital force in the Congo. The Church has con

tributed to the drive for independence and equality. Consider the 

following areas that are related to nationalism.

(l) Independence of the Ciiurch

The question of independence evoked mary emotional responses. 

The drive for independence is strong, but what independence means 

is not always clear. Great strains have been experienced in trying 

to define the role of the missionary in the independent Congo. Any

thing that is "foreign” is seen by many Congolese as a threat to 

Independence, yet help is needed. To be independent to many means 

to assume all the responsibilities that the missions have borne.

Fall independence may have to wait until the future is more secure.

(2) Christianity as a Challenge to l&tionaliam

About half of the missionaries indicate that the universal

character of Christianity is seen as a challenge to African nationalism.
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Tribalism and the large number of languages are cited as the major 

causes of disunit7. (Siristiahity helped to unify some tribes, but 

it also produced a desire for independence and equality—a divisive 

influence also. The Church'was the first to give the Congolese 

places of leadership and responsibility for their ovm affairs.

Despite the importance of this question, meaningful response 

and insight was lacking in the open-end responses. The future of 

missionary educational endeavor in the Congo may well depend upon 

understanding this issue and gearing the missionary efforts accord-' 

ingly.

(3) Conflicting Ideologies

CSiristianity, Communism, Ibn-Africanism, the UN, Islam and 

other groups compete for the mind and ear of the Congolese. It must 

be difficult for the Congolese to know which voices have their best 

interest at heart. The attachment of the African to a policy of non- 

alignment while at the same time accepting help from nvany sources 

speaks well for the future. The fact that the Communists have been 

expelled from the Congo gives added hope that the Congolese leader

ship is not easily deceived and will continue to rise to the chal

lenges of nationhood.

C. Roman Qatholic-Protestant Relationships

The majority of the respondents indicated that there is some 

strife and intolerance between Catholics and Protestants in the Congo. 

Most indicate that the relationships have greatly improved since In

dependence and since the Ecumenical Council convened in Rome. The
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reasons for the improvement were not cited. Consider the following 

areas that are related to C^tholio-Protestant relationships.

(1) Protest Cbientation

Protestsmt schools and churches were in the minority in the

Congo. As a minority group, they maintained a constant vigil on 

religious equality and freedom. Protest became their way of carry^ 

ing forward their demands. Having a common cause to champion brought

about more genuine union among Protestant groups than could be found

elsewhere. The modem ecumenical efforts trace its roots to the

Congo and other mission fields where circumstances dictated working 

together for the common good.

(2) School Subsidies

The Catholic schools were the only schools granted subsidies 

from 1924 to 1945. Then in 1945, Protestant schools that met the 

standards were also eligible for subsidies. Although at the time it 

was considered a blessing, many now regret participating in the pro

gram because of the many problems it has created. For example, it 

linked the missionaries with the colonial powers. It placed the 

missions in the role of paymaster for the government. The subsidies 

covered only a small percentage of the educational costs. It tended 

to reduce the local effort of support for the schools. The missions 

were left with no choice but to operate schools even though qualified 

personnel were lacking. Despite these problems, the ultimate good 

that was done far outweighs the disadvantages. Iftssions can be justly

proud of the work that has been done in the Congo.
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(3) groteatant Disadvantage

R-otestants are still only a small minority in the Congo. 

Their chief disadvantage stem from the fact that they lack access 

to the teachers that are needed to handle the secondary education 

amd college education—they just do not have teachers vAio can teach 

in French. This challenge needs to be mot.

D. Educational Ihilosophy

The mjor educational piroblems centered around educational 

philosophy. Western education was transplanted, but some attempt 

was made to adapt to the African culture. Consider the following 

educational considerations.

(1) Relationship of Education and Religion

I'fost missionaries agreed that Christianity is a way of life 

and can be taught in schools. The African concept of the wholeness 

of life supports having religious instruction as part of the schopij, 

curriculum. Very few missionaries would agree that religion belongs 

to the extra-curricular area alone, but many felt that it belongs in 

both.

It was generally agreed that missions had not forced religious 

instruction into the curriculum, but neither did they oppose its in

clusion. Most agreed that Belgium merely transplanted its educational 

system which accords religion a place in the school curriculum. The 

close link beti'feen religion and education should continue.

(2) Nature of Education

It was generally agreed that educational conventions and patterns

3;
;i
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of Europe were transferred to the Congo, but adaption was attempted, 

lack of research and understanding of the Congolese culture limited 

the extent of the adaption.

Despite Belgian and Congolese resistance, the missions tried 

to emphasize practical and vocational education. The desire for 

white collar work led most boys to seek clerical type work, reject

ing manual labor and agriculture. lure of the city and the high 

wages paid by the government were important factors. It is to be 

remembered also that agriculture in the Congo is viewed traditionally 

as women's work.

The recommendation is made that missions concentrate on the 

training of professionals, especially teachers. Model schools at all 

levels should also be a goal of future educational endeavor. A 

(hristian emphasis should be maintained.

(3) Some Effects of Education

Seventy-two per cent of the missionaries deny that missionary

education has been education for servitude to a superior culture and 

revelation. Most deny also that missionaries have discouraged and

restricted African development. Mich evidence was presented to suggest 

that the opposite is true. It is not a question of inferior or superior 

culture; it is a question of \*at is best for the Congo today.

It is ri^tly observed that much of the feeling that Western

culture is superior has bean inferred from action, not deliberately 

tau^t. In the area of human relations, subtle forms of discrimination 

also gave the impression that the white man is superior. Actions and

words need to be one.
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It has also been noted that missionary education planted the 

seeds of a desire to be independent as well as equal. It has en

couraged the Congolese to develop their o^m teaching, preaching, and 

nursing programs. It has encouraged the establishment of self- 

reliant, self-supporting,indigenous churches. It has encouraged the 

concept of the Christian as a servant of God, country, and fellow 

man. Service, but not servitude, has been the challenge.

III. Secondary Problems and Findlnprs

The following problems and findings are secondary only in the 

sense that they are overshadowed by the magnitude of the nsjor prob

lems and findings. They also merit attention and action.

A. ^fa.1or Areas of Disagreement

Significant differences between the responses of the mission

aries and the Congolese students can be noted in about forty per cent 

of the items. This points up the fact that the missionary and the 

Congolese view problems in a different light. It is wise to note 

these differences and work on these areas.

Item 33—"Missionary education has generally been education 

for servitude to a superior culture and revelation"—provoked the 

widest disagreement. Seventy-two per cent of the missionaries denied 

the validity of the statement compared with only five per cent for 

the Congolese. The term "servitude." caused the missionaries to reject 

the statement, but from the Congolese viewpoint, "servitude" was an 

acceptable description of the relationship.
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Item 16—"Missionaries often ride rough-shod over parental 

rights and choices for education and religion of African children"— 

was second in terms of disagreement. Eighty-one par cent of the 

missionaries denied the allegation while only sixteen per cent of 

the Congolese gave a negative response. Obviously the term "ride

rou^-shod over" was not acceptable to the missionaries whereas the 

Congolese accepted the term.

Two responses by the Congolese are difficult to understand. I
They indicate that religious divisions have usually been entrenched 

in political parties and divisions (item 59), and they are reluctant 

to give the missionaries credit for working to reduce African languages' 

to writing in order to translate the Bible (item 44). The facts tend 

to support the opposite in each case. Open-end responses from the 

Congolese would lava been helpful to clarify the areas of disagreement.

I

a

!'i
B. Missionaries Hot Hesponding

'1Cfaly fifty-two par cant of the missionaries responded to the 3

questionnaire. Some did not receive the questionnaire in time, some 

had been evacuated due to the rebellion, some were doubtless too busy.

Iand some probably never received the packet due to the uncertain mail 

service. It is likely also that many did not respond because their 

mission is subject to more of the criticisms than soma of the other 

mission groups. Che area secretary reported that his missionaries had 

been subjected to a number of studies recently and would likely lack 

the time to respond. There may be those also who feel that such a

I

I
1:

'..V

study could serve no useful purpose, and there may be those who feel

V

i
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that there has been too much emphasis on mistakes, and the critics 

should be ignored.

G. Relative Insisiit

The open-end responses from those in the theological work gave 

the most insight and help. Che retired missionary spent several days 

on his reactions, and his efforts ware especially revealing. The 

least insight came in response to the cultural and political questions. 

This points up the need for some kind of orientation program that will 

help keep the missionaries informed in these impoii^nt areas.

D. Other Findings and Conclusions

Other noteworthy items include: 

(1) Task of Missions

Ifcst missionaries agree that winning converts is part of the 

task of missions. A few still feel that educational work is not an 

essential part of carrying out the command of Christ. In order to

meet the insatiable desire for education in the Congo, more schools 

are needed.

(2) Ifee of Resources

There is no doubt that mission funds are used for educational 

programs. The evidence indicates that education was given top pri

ority both in regard to fund and personnel. The obtaining of govern

ment subsidies made the educational commitments greater requiring 

and more of mission resources for education. Itiny feel that the evan

gelistic work and the pastoral work were in a sense neglected, but 

mar^r feel also that these works were strengthened because the schools

more
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produced the trained Qrristian leaders and pastors that were so des

perately needed. Since the government cannot support the schools at 

the present time, mission help is needed to finance and operate the 

schools.

(3) Educational Qualifications of

Most missionaries agreed that missionaries are selected both 

for evangelistic zeal and for professional qualifications, 

past, this was not always true, 

that most missionaries were 

of their lack of training or their inclination.

In the

However, it was generally agreed 

pressed into educational work regardless 

This led to the

charge that many were ill-fitted for the work. High standards need

to be maintained.

It was suggested that 

for our day, especially at home.

new image of the missionary is needed 

The new trend of placing before

young people and adults general and particular vacancies aoJ 

tunities on the mission field was endorsed.

oppor-
V

A "Christian Peace Corps" 

is recommended to help supply the teachers so desperately needed in

the Congo.

(4) Called to a Senaratpri THfa

M)st of the respondents agreed that there has been a tendency 

to condemn all African cultural manifestations and to call for 

radical separation of converts from their former viay of life, 

tendency now is to have the Congolese Christians study the mani

festations and practices with a view of condemning only certain in

dividual practices that are deemed incompatible with the Bible as the

a

The
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African Christian leaders interpret it. This approach should be en

couraged .

(5) Tfee of languages

It is agreed that the missionaries did work hard to reduce 

African languages to writing to translate the Bible. They wanted the 

African to be able to read the Word of God in his own language. The 

local language was studied and used in this work.

The respondents agreed that missionaries have always emiiiasized 

the vernacular or local language, so much so that they have often been 

subject to criticism by the colonial government and by the Congolese. 

Tijo hundred or more languages are in use in the Congo, and to some, 

this is good cause for introducing a "national" language to help unify 

the country. Itench has often served that purpose, although until 

1959 the study of French was limited primarily to the city schools. 

Since 1959, French is used as the vehicle of instruction in the Con

golese schools. Hysons for using French include the fact that it' 

was the language of the colonizing power, that it has the potential 

of unlocking all the resources of the Western world, that it is an 

international language, and that the Congolese themselves are demand

ing it. Miny are urging that one of the trade languages be adopted 

for the Congo, but it seems likely that French will continue to be the 

main ixnifying language for all of the Congo.

(6) Producing an Elite Group

Belgian policy had been designed to avoid producing an elite 

and educates middle class. In many respects, the plan xras successful.
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Qq the eve of Independence there were only about 850 Congolese secon- 

daiyschool graduates and about a dozen college graduates. However, 

an elite was produced that did find themselves out of touch with their 

own people. Education and language set them apart from their fellows. 

There is much disagreement about who produced the elite, and the ex

tent that mission education played in emphasizing the western culture. 

Mast feel that as the general level of education is increased, this 

problem will lose its importance. It is to this elite that the Congo 

now must look for leadership. It is fortunate that such a group was 

produced.

(7) Ifoiversal Character of Christianity

About half the missionaries indicate the universal character of 

Christianity is seen as a challenge to African nationalism, although 

only fifteen per cent say that it is definitely a challenge. If it 

assiuaes the place of God, then Christianity should challenge il;. 

ever, the universal character is usually seen as cutting across all 

lines and divisions and teaching a oneness in Qiriat for those who 

share the new birth. This need not be a challenge to loyalty to the 

nation so long as that nation is not opposed to God and His Word.

The problem comes when the Congolese finds it hard to decide which 

loyalty takes first place or when he attempts to leave Christian prin

ciples out of his political life. The ultimate testimony to the uni

versality of the gospel will come 'v&en the Qiurch and mission are 

and ^en they present a united witness of the tftiiversal Christ.

How-

one
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IV. The ISiflnlshed Task

This study represents only a first look. Some of the areas 

are worthy of depth studies. Other groups in the Congo could be sur

veyed. Similar studies for other African countries might give in

sights that will be helpful in guiding future educational development. 

That there is much to be done in the Congo is quite obvious.

Several areas of needed research have become evident in the

Congo. Soma of the areas for future study are; the relationship of 

Church and State, the Africanization of the curriculum, developmental 

studies of the Congolese child, the African thou^t-process and pat

terns, the wholeness of life and the spirit world, position and ad

justment of the Congolese students who have studied abroad and have

returned home, financing education in the future, enhancing the status

of agriculture and manual labor, aptitude testing, the effect of 

foreign language on learning, training for responsible citizenship^ 

staffing of schools, teacher training, secondary education and higher 

education, adult education, teaching methods and philosophy, and the 

responsibilities of the church in education.

It is hoped that the great door of opportunity will continue 

to be wide open in the Congo and that the mai^ adversaries that hinder 

growing to maturity will be overcome. Congo calls, tfiiy many get the 

vision to go over and help.
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ALL AFRECA CONFERENCE OF CHURCHES

CONFERENCE ON CHRISTIAN EDUCATION IN A CHANGING AFRICA

SALISBURY, 3. RIIODESIA 
January, 1963

StucJy Document 2(a)

"MinfrLvlnf^a Regarding Missionary Endeavor In Education In Africa”

The group of African educationists who met at Kitvre to reflect on the task of 
the Salisbury Conference asked the Study Secretaries (F.R. Dain and Pa-ul Fueter) , 
to prepare "a statement about misgivings regarding the vrhole thrust of missionaty 
endeavour in' Africa,"inis memorandum attempts to set dovjn some of the misgivings 
from varied sources# It is important that they should be recognized as criticisms 
vjhich are being expressed and which need to bo faced. No attempt is being made 
here to ansvrer them, hov/e^er unreasonable some might appear.

For convenience, these misgivings are here grouped under four headings; Theo
logical, Educational, Cultural, and Political, The divisions are not exclusive to 
each other for some objections overlap into two or more sections, neither are 
these divisions by any means all-inclusive of other categories or criticisms,

A. THEOLOGICAL MISGIVINGS
1, Missions and Churches use educati.on as a means of making converts, and trading 
upon the insatiable desire for education, not only to id-n converts to Christianity 
but for their own particular denomination by influencing unduly impressionable 
children,
2, The mission resources are used for educational programs (which could be taken 
over by the Government) to the detriment of e\angelistic and pastoral work,
3, Missions have established educational institutions whichj unless taken over by 
Government, become a grave drain upon the resources of the indigenous church. If 
such institutions continue to be maintained by the Missions, the the>church is 
pre^nted from achieving its full independence,
U. The dependence of the church on Mission help for secondary education, leads to 
a paternalistic attitude by missionary educationists and to a subservient attitude 
by scholars and even teachers.

Missionary educationists often despise African culture, non-Christian beliefs 
and traditions and ride rough-shod over parental rights and choices for the educa
tion and religion of their children. They make impossible an approach in love and 
understanding to Muslims, Hindus, etc.
6, Missions are usually associated with a particular denomination or theological 
party and have introduced into Africa the divisions of Christianity in Europe and 
America, This is seen at its worst in the intolerance and strife befereen the Prot
estants and Roman Catholics in Church education.
7. The Christian religion as introduced is vrestem in its form and missions are 
intolerant of any attempt to modify its theology to African beliefs or insights,

B, EDUCATIONAL MISGr^INGG
1, The education introduced by the missions has been largely by the vrholesale 
transfer of the educational conventions and patterns of Europe and America vrithout 
due regard to their suitability for the African peoples. It has been ba^ed upon 
VJestem presuppositions. It has, for example, been academic rather than practical 
and has led to boys seelcing only clerical vrork, despising agriculture and manuaj 
labour, in spite of the economic dependence of Africa on Agricultural development.
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2. Becauno many miasionaries arn chosen for their spiritual and evangelistic zeal j 
rather than for th'olr professional and educational qualifications, many Tjho have ' 
been responsible for educational work have been ill-fitted for'it and have tried - 
quite often to reproduce outraoded and unsuccessful methods and practices.
3. The missionaries’ attitude towards knoiij.edge has prevented them from teaching 
npon-mindedness. Legitimate'questions have, been quenched with dogmatic assertions. >'i 
h, Miss'i.onary education has been education for servitude to the superior culture ’ 
and revelation and has discouraged and restricted African development. It has in
culcated attitudes of submission and dependence,
$, Bubiects such as Geography and History and Music have- ignored African studies 
and Science has been neglected because of the fears of scien'bific lanowl^dge-lead
ing to rejection of Christian faith and beliefs as they have been taught,
6, Iteligion is a way of .life and cannot be taught in schools. It belongs to . 
extra-curricular activities. Missions education has forced vrorship and religious . i 
instruction into the national curriculum.

i;

1
; i

tn i
';

I
I

i

C. CULTIJ1\L MISGIVINGS ■ ,
1, Because of the association of some of the African songs and dances and other 
cultural' activities irith non-Christian beliefs and sexual, license,' there has been
a tendency in missionary education to coqdemn' all African cultural manifestations ' 
and call for the radical separation of converts from their former way of life,
2, Although missionaries have often worked to reduce African languages to vrriting ■
in order to translate the Bible, yet missionary education has on th.e whole neglect- j 
ed the vernaculars and has einiohasized the importance of a European language for j 
education, ■ ■- i
3, The interest of missionaries in the vernacular has made them neglect the Ian- -f 
guages of main communication so that "national languages" have not been encouraged, 
b. Very little attention has often been given in missionary education to African ' 'i 
history and cultural heritage; these have not only been rejected;- they have been 
despised.
5, Hie resiilt of this emphasis on i-Josterri culture in mission education has been 
to produce a westernized and socially elite group out of touch vjith their ov;n 
people, ;

D. POLITICAL MISGI^■'IHG1
1, Because the Colonial Cioverrmients have of ten used the missions as agents for 
educational development, the missions have come to be viewed as the agencies of 
the colonial governments in all tlieir policies, not only the educational ones.
2, In spite of the need for outside aid in education, the fact that missions are 
suppor-ted by funds and vrork through personnel from overseas causes them to he 
■vievred as agencies of political and economic neo-colonialism* i.e, that overseas 
governments will try, af-ter independence, to continue to exercise influence and 
control 'through the missions. The independence of some missions from the indige
nous church which has been created by their work greatly increases this unease,
3, The effect of Christian education has often been to bring disunity among Afri- 
cand' and hy this, national unity is imperilled. These religio\i3 divisions have in 
some countries been entrenched in political parties and divisions.
U. The universal character of Ctoistianity is seen as a challenge to African 
nationalism. ;

31st, December, 1962
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apRiCA committee
A 1127nAtionAl council of the chuRChes of chRist ,n the us.*.
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475 RiveRside 6Rive, new yoRk 27, n. y.
j. iBwm milleR, puesiftenc

RlyensiOe 9-2200 
Rev. Roy Q. ROSS, qeneRal secRetaRy

caole a66Ress—"foRtniscon" newyoRk

December 18, I963

Deer

Mr. Prank Hendrickson, who is an educational missionary under 
appointment to Congo, is seeking to fit himself for further service 
by acting as study director of a research project under the guidance 
of Professors David Scanlon and David Austin of Teachers' College, 
Columbia University.

Mr. Hendrickson has been Principal of Dallas Christian Grade 
School, Texas, and Salem Baptist Day School, Winston-Salem, North 
Carolina. He has on M. A. from Teachers' College, Columbia, in 
addition to a B. A. from Montclair State College, Hevr Jersey, and 
vrark at Dallas Tlieologioal Seminary. He has prepared his study out
line in close consultation Ad.th Rev. Chester Jump, Congo Secretary 
of the American Baptist Foreign Mission Society, and has also dis
cussed it \7ith Dr. George Carpenter, of the D. W. M. E. who was for
merly Educational Secretary of the Congo Protestant Council. ^

t

We commend this study to you, and hope that you will be able 
to talce time out of your busy schedule to Einswer the questions he is 
putting. Mr. Jump has already set a good example by answering the 
qviestions before leaving for an extended overseas journey.

With best wishes and thanks for your help.

Sincerely yours.

Tu-.-'. c/i.I

TEr/cm Theodore L. Tucker 
Executive Secretary

Rev. theoOoRe 1. tuckeR 
executive secRecARy

h.\RRiec c. vviOttiAn 
AssociAte secRCCARy

A unit oF the division op poReiqn missions
4
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^Oli Grant Hall 
5lli W. 122nd. Street 
New York, N.Y. 10027 
December l6, 1963

I

I
Dear Secretary for Africa;

At the Salisbury Conference on Christian Education in Changing Africa, the study sec
retaries ( F.R, Dain, Principal of fburah Bay Collego, sierra Leone and formerly Ed
ucation Secretary in Konya', and Paul Fuoter, Director of the Literature Center, Cam- 
eroun and formerly a missionary in Tanganyika and Council Secretary in Kenya) dis
tributed a study document that presented many misgivings or criticisms concerning the 
whole thinist of missionary endeavor in Africa (copy enclosed'. These misgivings were 
presented in the hope of evoking evaluation and reply. These criticisms or points of 
vulnerability, voiced by Africans themselves, need to be examined and the missionary 
viewpoint noeds to bo sot forth, The enclosed questionnaire seeks to test the rele
vance of the criticisms to the Congo and to analyze those factors which cause and/or 
justify either the misgivings or the action taken by the Congo missionaries.

Believing that you idll want to have a part in setting forth the response of the mis
sionaries to the critics, I ask you to take time from your busy schedule to do the 
following;

Svaluato the enclosed questionnaire making suggestions for improvements. Note 
tnat Part I goes to all missionaries selected as respondents, and to selected 
Congolese students. Bach missionary receives one additional part, depending u- 
pon the specialization of the missionary. Time to do bo-tti parts is estimated 
to be about one hour.

1

i
i
i
I

1.

2, Prepare a list of names, addresses and specializations of experienced, knowledge
able. Congo missionary "exports" to sei^ve as respondents. They should have served 
for more than one term on the field and be familiar with the situation ill Congo 
before and after independence. Include those who are now in the U.S. either on 
furlough, retired or in some other capacity with your Board. Specialization can 
be designated with a "T" for theological, an "E" for educational, and an "0" for 
all others. The number is limited only by ttio "expertness" of your missionaries.

<

3. Prepare a list of names and addresses of Congolese students studying in the U.S. 
who you feel are capable of responding to Part I of the questionnaire. Checking 
off the names on duplicated lists may save you some time.

u. If you are so inclined, prepare a letter of endorsement that may be used as a 
cover letter to your missionaries to encourage their response. Your permission 
to use your name as a study sponsor would be an acceptable alternative.

5. Supply instructions for mailing to the Congo, Permission to sand all the ques
tionnaires to yotur field secretary in the Congo for distribution would facili
tate mailing. Be sure to include the name and address of the field secretary 
if central distribution is feasible.

Thank you for sacrificing your valuable time to help in this study.

In His faithfulness,

Frank Hendrickson 
Study Director
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^OU Grant Hall
W, 122n(i Street 

New York, N.Y, 10027 
January 10, 196U

is.

Dear

A couple of weeks ago, I sent to you a packet containing the enclosed 
letter plus a copy of the misgivings presented at the Salisbury Confer
ence and a questionnaire designed to relate the criticisms to the Congo, 
Because of the holiday rush, the packet may not have reached you or per
haps it has been misplaced or "buried" in the heavy load of correspon
dence that you doubtless receive. In any ej^ 
all that you wdll need to stLU have a paft,^

t, the enclosed letter is 
, this inportant study.

Let me make one thing clear to those vho may have been confused by Mr, 
Tucker»s letter of endorsement, Ihe project is not sponsored by the Af
rica Committee nor by the National Council of Churches, Mr, TUcker is 
personally interested in the anticipated results (as I trust you are), 
and he was gracious enough to offer his help. You will not be fellowship- 
ing wilh the National Council of Chiirches or its agents when you partic
ipate in this doctoral study, but you will be helping a bom-again be
liever do a job that he feels the Holy Spirit is leading him to do. I 
appeal to you as one child of God to another to take time from yo\u* press
ing duties to help me in this much-needed endeavor. ■>

As special references, I refer you to the followingi Dr. John Walvoord, 
Dr, Charles lyria. Dr, Aldan Gannet, Dr. Charles Stevens, Dr. John Wlt- 
mer, Dr, Ted Bubeck, and Howie Hendricks,

May the Lord continue to bless yow ministry, and whatever you are load 
to do will be deeply appreciated.

In His faithfulness.

Frank Hendrickson 
■ Stuc^ Director

IPS*.
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^Oli Grant Hall
VJ. 122nd Street 

New York. N.T. 1002? 
January 28, 1961+

Dear

Despite the shocking news from tiie Congo, I plan to have the question- 
naires on the Clipper next Ihesday, Lord willing. You still have time 
to have your group included in this important and timely study of the 
criticisms of our mission work in the Congo as reflected in the Salis
bury misgivings. All you need do is to send me a list of your most ex
pert missionary leaders that are knowledgeable concerning the Congo,

The following groups have already joined in the study;

DFM t American Baptists, Congo Inland Mission, Disciples of Christ, 
Evangelical Covenent, Mennonite Brethem, The Methodists (EWM 
&WCS), Presbyterian (US),

EFl-lA; Conservative Baptists, Christian & Missionary Alliance, Evan
gelical Covenent, Evangelical Mennonite (thru CIM), Worldwide 
Evangelization Crusade,

IFMA; Africa Inland Mission, Unevangelized Fields Mission, (Regions 
Beyond report no American missionaries in the Congo now,)

Others; Grace Mission (Worldwide Testimony)

I trust that \ie will be able to add your mission to the list and 
have the benefit of the opinions and experience of your soldiers 
of the cross.

May God bless you and protect your missionaries during these days 
of uncertainty and testing.

Yours, in Him,

Frank Hendrickson 
Study Director
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CAni.i: ADDIIiaa: AMUAI’TIST. NOlimSTOWN, I'ENAIiYI-VAMA

1, January, I96I4.

Dear Friends,

Before Chet loft he wanted to drop you a line 
which I am doing in his absence.

Prank Hendrickson, who is an educational missionary 
under app^ntmont to the Congo, in connection with his 
studios at Colinnbia University, is acting as study 
director of a research project under the guidance of 
Professors David Scalan and David Austin of Teachers 
College,

1

Prank already has an M.A. from Teachers College, 
Columbia University and his theological training from 
Dallas Theological Seminary.

Ho has prepared his study outline in close con
sultation with Chat and George Carpenter. We hope 

will find time to answer the questions under >
Chet set a good example by doing so before

you
discussion, 
ho left for the Orient.

With our thanks and beat wishes,
i

Sincerely yours.

Theodore E. Bubock 
Staff Assistant

TEBisrd

Enc.
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50k Grant Hall 
514 W. 122nd Street 
New York, N. Y. 
January, 1961}.

10027

Dear Missionary Colleague:

Fully realizing the difficulties under which you labor and the de
mands made upon your time, I ask for an hour of that time because 
you possess information that is available from no ether source and 
that may help all of us become more effective in our ministry in 
the Congo.

You X'Till note from the enclosed material that many misgivings and | 
criticisms concerning missionary education in Africa were presented ' 
at the Salisbury Conference on Christian Education (1963). 
points of vulnerability, voiced by Africans themselves, need to be 
examined and the missionary viewpoint needs to be set forth. The 
enclosed questionnaire is designed to do just that as the criticisms 
relate to the Congo.

You have been selected by the Africa Secretary of your Board 
who is ah experienced, knowledgeable "expert" on^the Congo situation 
before and after independence. They esteem your considered Judg
ment and opinion, and they feel that your reactions would make a 
significant contribution in analyzing these factors which cause 
and/or justify either the misgivings or the action taken by the 
missionaries.

ir
These

as one

I ii'I i
7:--"

i
j

Part I of the questionnaire seeks to test the rdlevance and the 
validity of the items to the Congo as experienced missionaries 
perceive the situation. This will be contrasted with the reaction ‘ 
of selected Congolese students studying in the States. Part>11,
III, and IV are submitted to selected Congo missionaries only, 
depending upon type of service on the field. Part II goes to those j 
in theological work; Part III, to those in educational work; and 
Part IV, to those in other kinds of work. Should you feel you 
possess important information relative to a criticism not included 
in your portion of the questionnaire, feel free to add a page or 
two with your reaction to t.ie item(s).

Your responses will be held confidential, and no names will be 
attached to the reactions that appear in the reports and summaries 
of the study. A summary of the results will be made available -to 
you upon completion of the study. Please keep the copy of misgiv
ings for your files or pass them on to other colleagues who may not 
have had the opportunity to see them. All questionnaires must be 
returned on or before March 1 to be included in the report.

May our wonderful Lord continue to bless you in your labor of love, j 
and thank you for the sacrificial giving of your time. j

t

In His faithfulness.

Prank Hendricks.on
Study Director i

i

i

X

I

j

(I

1
V

X:

; xx
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50k Grant Hall 
5lli West 122nd Street 
New York, New York 10027 
January, 196^

Dear Congolese friends:

At the Conference on Christian Education in Changing Africa 
held by the All Africa Churches Conference at Salisbury,
S- them Rhodesia (1962-63), the study secretaries (P.R. Dain 
.- ?. Fueter) presented a paper entitled "Misgivings Regard
ing Missionary Endeavor in Education in Africa," The paper, 
presenting misgivings or criticisms from various African 
sources, was concerned with the whole thrust of missionary 
endeaver in Africa. The study secretaries pointed out that 
"it is important they should be recognized as criticisms which 
are being expressed and which need to be faced." I am tinder
taking a study that proposes to evaluate the stated misgivings 
as they relate to one African country - The Congo,

As part of that study, I have designed a questionnaire which 
seeks to test the relevance of the items to Congo, Each item 
on the questionnaire is based upon the misgivings and in most 
instances is a direct quotation from the Salisbury document. 
The Africa secretary of the Board that sponsors you has se-^ 
lected you as one who would be able to respond to the question
naire. Please give your reaction to the items. Are the.y^ 
problems for the Congo now?

When completed return the questionnaire in the self-addressed 
stamped envelope provided. Your responses will be held con
fidential, and no names will appear in the final report or 
summaries.

Thank you for your help, I trust that your visit to this 
country will be a rewarding one. Perhaps we will meet someday 
in the Congo where I^plan to serve as an American Baptist 
missionary.

In His, faithfulness.

Prank Hendrickson 
Study Director
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NAME (optional)

 Missionary  Congolese student

REACTION TO SAUSBURI CONFERENCE MISGIVINGSPart I. JAN.,1S)6U

The items telow taken from the misgivings or criticisms of missionary 
education in Africa presented by the study secretaries at the ‘ 
ference on Christian Education in Changing Africa (I963). ^
come from Africans, not from me. Space is provided for you to indicate 
opinion of the relevance of each item to the Congo Now. Put an "X" in thi 
appropriate space. ' i ^ one

'i
V

Salisbury Con- 
The criticismsi yovr

'1.

Applies to Congo Now: 
YES NO PART YES 

PART NO
I

1. Missions and churches generally use education to make converts.

Missions usually seek to win converts to their own particular 
denomination.

There isr"^n insatiable desire for education 
students.

Missions and churches often influence impressionable children 
unduly.

The main task of missions is usually viewed as making converts.

are generally used for educational programs 
to the detriment of evangelistic and pastoral work.

Many believe education could be taken over by the government.

Missions have established educational institutions 
taken over by the government often become 
nous church resources.

If educational institutions continue to be maintained by the 
missions, then the church is prevented from achieving its full 
independence.

Most missionaries believe missions should continue 
and maintain schools.

The church is ^dependent upon mission help for secondary schools.

Missionary educationists generally have a paternalistic attitude.

African scholars and teachers usually have a subservient attitude.

Missionary educationists usually despise African culture.

Missionary educationists usually despise non-Christian beliefs 
and traditions.

Missionaries often ride rough-shod over parental rights and 
choices for education and religion of African children.

2.

3.
among most of the

h.

5.
6. Mission resoiu’ces

7.

8.
which unless 

a drain upon indige-

9.

10.
to establish

11.

12.

13.

Ih.

15.

16.
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Applies to Congo Now: 
YES NO PART YES 

PART NO
Missionaries generally make in^ossible an approach in love and 
understanding to Muslims, Hindus, etc.

Missions are usually associated with a particular denomination 
or theological party.

Missions have generally introduced the divisions of Christiani
ty found in' Europe and America.

17.

18.

19.

There is much intolerance and strife between Protestants and 
Roman Catholics in church education.

20.

The Christian religion as introduced is primarily Western in 
its form.

21.

Missions usually have been intolerant of any attempt to modify 
its theolo^ to African beliefs and insights.

The education introduced by the missions has been largely a 
wholesale transfer of the educational conventions and patterns 
of Europe and America without due regard to their suitability 
for the African peoples.

Education has been based primarily upon Western presuppositions.

22.

23.

2U.

Education has usually been academic rather than practical.25.

26. Education has frequently led boys to seek only clerical work, 
despising agriculture and manual labor.

The nation is economically dependent upon agricultural develop
ment.

27.

28. Many missionaries are chosen for their spiritual and evangelis
tic zeal rather than for their professional and educational 
qualifications.

Many missionaries who have been responsible for educational 
work have been ill-fitted for it.

29.

Missionaries have often tried to reproduce outmoded and unsuccess
ful methods and practices.

30.

The attitude of missionaries toward knowledge has frequently 
prevented them from teaching openmindedness.

Legitimate questions have often been quenched with dogmatic 
assertions.

31.

32.

Missionary education has generally been education for servitude 
to a superior culture and revelation.

Missionary education has usually discouraged and restricted 
African development.

33.

3U.
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Applies to Congo Now: 
YES NO PART YES 

PART NO
i

35. Missionary education has usually inculcated attitudes jcf sub
mission and dependence.

African studies have usually been ignored in history, geography, 
and music. ' •

36.

37. Science has generally been neglected because of fears that 
.scientific knowledge may lead to a rejection of Christian 
faith and beliefs as they are taught.

Religion is a way of life and cannot be taught in schools.

Religion belongs to extra-curricular activities.

To a large extent, mission education has forced worship and 
religious instruction into the national curriculum.

Some African songs, dances, and other cultural activities have 
generally been associated with non-Christian beliefs and sexual 
license.

There has been a tendency in missionary education to condemn 
all African cultural manifestations.

There has been a tendency to call for a radical separation of 
converts from their former way of life.

Missionaries have often worked to reduce African languages to 
writing in order to translate the Bible.

Missionary education has often neglected the vernaculars.

Missionary education has often emphasized the importance of a 
Eiu-opean language for education.

The interests of missionaries in the vernacular has often made 
them neglect the languages of main communication.

"National languages" have not been stressed or encouraged.

Very little attention has often been given in missionary educa
tion to African history and cultural heritage.

African history and cultural heritage have not only been rejec
ted, they have often been despised.

The resiilt of emphasis on Western culture in mission education 
has been to produce a westernized and socially elite group out 
of touch idLth their own people.

The colonial government has-often used the missions as agencies 
for,educational development.

38.

39.

liO.

Ul.

U2.

h3.

UU.

h5.
<?

16.
!

ii

hi.
'Vi

U8.

h9.

50.

51.

52.

!!
t
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Applies to Congo Now: 
YES NO PART YES 

PART NO
53. The missions generally are viewed by Africans as the agencies 

of the colonial government in all their policies, not only the 
educational ones.

The nation needs outside aid for education.Sk.

55. The fact that missions are supported by funds and work through 
personnel from overseas often causes them to be viewed as agen
cies for political and economic neo-colonialism.

56. Overseas governments have tried after independence to continue 
to exercise control and influence through missions.

57. The independence of some of the missions from the indigenous 
church greatly increases uneasiness on the part of the Africans,

The effect, of Christian education has often been to bring dis
unity amc5T^ Africans, and by this, national unity is ^perilled.

Religious divisions have usually been entrenched in political 
parties and divisions.

58,

59.

60. The universal character of Christianity is generally seen as a 
challenge to African nationalism.

MISSIONARIES: Board

Work; _ Theological (Pastor,'Teacher)j_ Educationj_ Other
specify

Return to; Frank Hendrickson, 501: Grant Hall, 5llj W. 122 St., New York, N.Y. 1002?

(Part I in the original questionnaire was printed on both sides of one page.)
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NAIffi (optional) 
Board Years in Congo Type work

Part II. REACTIONS TO SALISBURY CONFERENCE THEOLOGICAL MISGIVINGS

Give your sincere and honest reaction to each misgiving. Be sure to include 
causes for the misgivings and/or justifications for the action as you see it. 
Remember that these criticisms come from Africans, not from me. You have 
answers that are available from no'other source. We trust that you will take 
time to share your reactions with us. Use additional paper to extend your 
answer where necessary. Thank you,

1. "Missions and churches use education as a means of making converts, and 
trading upon the insatiable desire for education, not only to win converts 
for Christianity but for their own particular denomination by influencing 
unduly impressionable children." REACTION:

2. "Mission resoirrces are used fctr educational programs (which could be taken 
over by the government) to the detriment of the evangelistic and pastoral 
work." REACTION:

3. "Missions have established educational institutions which, unless taken 
over by government, become a grave drain upon the resources of the indigenous 
church. If such institutions continue to be maintained by the missions, then 
the chin-ch is prevented from achieving its full independence.." REACTION:

h. "The dependence of the church on mission help for secondary education leads 
to a paternalistic attitude by missionary educationists and to a subservient 
attitude by scholars and even teachers." REACTION:

5. "Missionary educationists often despise African culture, non-Christian
beliefs and traditions and ride rough-shod over parental rights ard choices 
for the education and religion of their children. They make impossible an 
approach in love and understanding to Muslims-, Hindus, etc. >

6. "Missions are usually associated with a particular denomination or theolog
ical party and have introduced into Africa the divisions of Christianity in 
Europe and America. This is seen at its worst in the intolerance and strife 
between the Protestants and Roman Catholics in Church education." REACTIWI:

7. "The Christian religion as introduced is Western in its form and missions 
are intolerant of any attempt to modify its theology to African beliefs and 
insights," REACTION:

8. The main task of the missionary is:

(Part II of the original questionnaire was printed on both sides of two pages, 
leaving a haK-page of space between each misgiving.)

/
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REACTIONS TO SALISBURY CONFERENCE EDUCATIONAL MISGIVINGSPart III.
■i

1, "Religion is a way of life and cannot be taught in schools. It belongs to 
extra-curricular activities. Mission education has forced worship and religious 
instruction into the national curriculum." REACTION:

2, "Because many missionaries are chosen for their spiritual and evangelistic 
zeal rather than their professional and educational qualifications, many who 
have been responsible for educational work have been ill-fitted for it and have 
tried quite often to reproduce outmoded and unsuccessful methods and practices," 
REACTION:

:•

3. "The education introduced by the missions has been largely by the wholesale 
transfer of the educational conventions and patterns of Europe and America with
out due regard to their suitability for the African peoples. It has been based 
upon Western presuppositions. It has, for example, been academic rather than 
practical and has led to boys seeking only clerical work, despising agriculture 
and manual labor in spite of the economic dependence of Africa on agricultural 
development," REACTION:

U. "Missionary education has been education for servitude to the superior cul
ture and revelation and has discouraged and restricted African development.
It has inculcated attitudes of submission and dependence," REACTION:

5. "Subjects such as Geography and History and Music have ignored African 
studies and Science has been neglected because of fears of scientific knowledge 
leading to rejection of Christian faith and beliefs as they have been taught." 
REACTION:

i
I

I
6, "The missionaries' attitude towards knowledge has prevented them from teachr 
ing open-mindedness. Legitimate questions have been quenched with dogmatic 
assertions."’ REACTION:

3

7, Missions should continue to establish and maintain schools in the Congo, 
REACTION:

;•

I

(Part III of the original questionnaire was printed on both sides of two pages, 
leaving a half-page of space between each misgiving.)
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Part IV. REACTION TO SALISBURY CONFERENCE CULTURAL AND POLITICAL MISGIVINGS

CULTURAL:

1. "Because of the association of some African songs and dances and other cultur
al activities with non-Christian belief and sexual license, there has been a ten
dency in missionary education to condemn all African cultural manifes-tations and 
call for the radical separation of converts from their former way of life." 
REACTION:

2. "Very little attention has often been given in missionary education to African 
history and cultural heritage. These have not only been rejected, they have been 
despised." REACTION:

3. "Although missionaries have often worked to reduce African languages to writ
ing in order to translate the Bible, yet missionary education has on the whole 
neglected the vernaculars and has emphasized the in^iortance of a European lan
guage for education. The interest of the missionaries in the vernacular has 
made them neglect the languages of main communication so that national langi:iages 
have not been encoiiraged." REACTION:

U. "The result of this emphasis on Western culture in mission education has been 
to produce a westernised and socially elite group out of touch wi-tti their own 
people." REACnON:

POLITICAL;

5. "Because the Colonial Governments have often used the missions as agents for 
educational development, the missions have come to be viewed as the agencies of^ 
the Colonial Governments in all their policies, not only the educational ones." 
REACTION:

6, "In spite of the need for outside aid in education, the fact that missions 
are supported by funds and work through personnel from overseas causes -them -to 
be viewed as agencies of political and economic neo-colonialism; i.e., that over
seas governments will try, after independence, to continue to exercise influence 
and control through the missions. The independence of some missions from the 
indigenous church which has been created by their work greatly increases this 
unease." REIACTION:

7, "The effect of Christian education has often been to bring disunity among 
Africans and by this national unity is imperilled. These religious divisions 
have in some countries been entrenched in political parties and divisions," 
REACTION:

8. "The universal character of Christianity is seen as a challenge to African 
nationalism," REACTION:

(Part IV of the original questionnaire was printed on both sides of two pages, 
leaving a half-page of space between each misgiving.)
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TABLE II

RESPONSES TO THE RTXTV ITEMS OF PART I BI BOARDS AND BY ASSOCIATIONS

The following abbreviations are used in this table.

BOARDS AND ASSOCIATIONS

I. DFM - Division of Foreign Missions, HCC
1. AHFfe - American Baptist Foreign Mission Society
2. CIM - Congo Inland Mission

UCM5 - United Christian Missionary Society (Disciples of Christ) 
If. ECCA - Evangelical Covenant Church of America
5. CMBC - Conference of the Mennonite Brethren Church
6. 1«CS - Methodist Woman's Division of Christian Service 

MDWM - Methodist Division of World Missions
8. APCM - Presbyterian Church in the United States,
9. SDA - Seventh Day Adventists

II. EFMA - Evangelical Foreign Mission Association
1. CBFMS - Conservative Baptist Foreign Mission Society
2. CMA - Christian 8e Missionary Alliance

IFMA - Interdenominational Foreign Mission Association
1. AIM - Africa Inland Mission
2. BMI - Berean Missions Incorporated
3. UFM - Unevangelized Fields Missions

IV. IND. - Independent missions
1. BMM - Baptist Mid-Missions

3.

T.

III.

V
>
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