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I. Mbses
g The prinary pnmose of fbhis a'lmdy is to gather and analyze the

~

" reactions of mq:erienced Protestarrb congo missiona.ries to the presumed
" or mgdel czi@icigms of_missionary edncation presented at the Salisbury
'Gon.fer'enee on Christian Edncation; Seconﬂary purppses include a come
. Dbarison of misgidnary reaction with that of selec'bed Congolese students
i ‘smdying in the United Stat.es, and a stim:lation of reaction and di.s-

cussion with a view of bringing about desireable changes in current

practice,

~II, Procedures
The secretaﬁsa for Africa of twenty-nine.American boards wWere

asked to nominate missionary "experts" a.nd Congolese students to sém
as respondents to react to a éuestiomdm based upoﬁ the twenty-two
probe criticiems distributed by the study secretaries at the Salisbury
Conference, Both the migsionaries and the Congolese gtudents were asked
to evaluate the validity of sixty items drawmn from the basic misgivings,

~ The migsionaries were also given an opportunity to react to the‘mis-
givings depending upon their area of specialigation, The repoi"b presenta
an anslysis of the data relative to the validity of the sixty items, the
reaction to the open-end parts, and the pertinent literabure,

III, Coneclusions
Tt is pointed out that Belgian educationsl policy had been fore
ward lookdng and made great gains, This study tends to show that many

v
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of the forwa:ﬂ-loold.ng policies were never implemehted in practice, and
.some serious problems resulted especially in the field of human relations. '
The analysis shows fhataJJ.sixbyitamshadsommlemcetoﬂle )
Congo, but many were not valid statements for the Congo, Significant
differences between the responses of ths nﬂ.ssionarles and the Gongolese
students c¢an be noted in about forty per cent of the items, '
The most crucisl issues of the misgivinga center around the prob-
lems of human relations, of nationalism, of Roman Catholic-Protestant
reia'lz!.onships, and’of educational philosophy, Most of the mistales of
the past and the criticims of today are related to thiese key aveas,
| Some of the problems discussed deal with paternslism, African
cultural heritage, Africanization of subjects, modification of ‘theology,
the role of the missionary, independence of the Church, Christianity as
a challenge to nationalism, school subsidies, relation of education and
religion, and the nature of and effects of missionary education,

Several areas of needed résearch are algo noted,




" missionaries make which often leave them open for criticism.

~

Sid
PREFACE

Someone once observed that missionaries ﬁsed to have problems,
but now they are problems. This study i1s written with the hope that
it may help‘re&uce some of the problems and increase appreciation for

the mumber of factors at work that mold and force decisions that our

The writer wishes to‘express his appreciation to all vwho ha§e
had a part ih the study. Heartfelt thanks go to my advisors, Professors
Austin and Scanlon'for their help and encouragement, and ta Professor
Harry Brown for his guidance and suggestions. Thankg go also toer.
Tucker and his Afriéa Committee ;taff for their aid and encouragement,
and to Dr. Bubeck and the American Baptist Foreign Mission Society for
their thoughtful efforts. Grafeful appreciation goes to my wif; Phyllis
for her sacrifices and encouragement, qnd to Mrs. Elsie Justice for
typing the manuscript.

Finally, the author is deepl& indebted to those board secretaries,
missionaries, and Congolese students who have given gacrificiélly of

their time to participate in the study. h

- Frank H. Hendrickson
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CHAPTER T
- - .

BACKGROUND, NEED, PURPOSES, AND PROCEDURES

“M;SSIONAR]IS URGED TO WEIGH CRIT_ICiSM" was a headline appear-
ing in the New York Times on December 10, 1963. The article quoted
Dr. Visser't Hooft, general secrstary of the World (Council of Churches,
ag saying that missionaries should péy ﬁore attention to their cn'it-.{:'
1es.l At the Conference on Christian Education in Changing Aérica
held by the A1l Africa Churches Conference at Salisbury, Southern Fho-
desia (1962-63), the study secretaries, with the same sénsé of urgency,

_ﬁpu;esented a paper entitled "M!.agivixigs Regarding Missionary Endeavor
in Education in Afriea.m '(See Appendix A). The paper, rresenting
misgivings or criticisms from various sources, was concerned with the
whole thrust of missionary ediication in Africa. The study sec}etgries
(F. R. Dain and Paul Fueter) pointed out that Mit is importanmt they

- should be recognized as criticisms which are being expressed and which

vnqéd to.be faced." Tt is to that Z-.hanenge that this study is ad-
dressed. 'Ihis study proposes to evaluat?e the stated mis.giv:ings as
they relate to one African country, the Republic of Congo.

Before turning to the misgivings, a brief survey of education
in the Congo is presented with the conviction that the historical per-
spective i3 needed td help us understand the problems of missionary
education in the Congo past and present.

’

¢

s 1tem in The New York Times, December 10, 1963.
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‘Background of Egglstudy: Survey of Education in the Belgién Congo’

In a lecture at Cambridge University on December hL, 1857,
David Livingstone said, "I beg to direct your ;ttention to Africa. . .
I go back t¢ Africa to try to make an open path for commerce and
Christianitys do you carry out the work whicﬁ I have begun, I leave
it with you1"2 HanyAdid take up the challenge both in the commercial
fieldhand in the Church. | ) -

King Leopold II of Belgium in 1860 while. he was still the
Duke of Brabant had engraved on-a peice of white ma;ble from the
Acropolis the words: YI1 faut a la Beléique une colonie."3 (Belgium
has to have a colony.) it is not surprising that in 1876 he invited
various European heads Qf'state to Brussels to discuss apening up
Central Africa. It is not éufprising either that when St;;ley was
doubted in England that Leopold sent for him and arranged to have
Stanley return to the Congo to stake claims for Leopold's company.
‘Because the Belgian government declined fesponsibility for the ven-
ture, Leopold controlled £he Free State“forrtwenty-three years
(1885-1908). On October 18, 1908, Belgium took over and the Belgian

Congo continued as a Belgian colony until June 30, 1960,

2Quoted from a wall plaque in the office of" Theodore Tucker,
Executive Secretary, Africa Committee, National Council of Churches.

3Vernon Mallinson, Power & Politics in Belgian Education
(London: Heinemann, 1963), p. 218. - )




I'hllinson gays thats )

: "he (Ieopold) had made a special appeal to Belgian misadon-

- aries to take up the work in the Congo, and he. met with a ready
response. - To the mias:lonariea he assigned the task of providing
an ingtruction for the mass of the population, and he himself
became respongible for the training of suitable African person-
nel for the ¢ivil service and for work in mropean-organizea :
indugtrial and commercial enterprises.t4

Missionaries have continupd through the years to be the teachers

of African youth and adults. Ryeroft and Clemmer obgerve that nit'is: .
in the field of education that the Christian churches have made their
greatest contribution in Afriea. Muw of the leaders /of the new states
received their education in mission schools. "5  There were few others,

 for it is estimted that at leagt eighty per cent of prium-y education
in sub-Saharan Africa uas under the.control of missions as late as
1959.6 T
Althong! Roman Catholle missions dominated the educational
scene, Protestants also accepted Leopold's invitation to bring the
benefits of civilization to Congo. A4s early as 1905 there were forty
Frincipal Protestant missions and 192 subsidiary ones gserved by 283
pastors compared with fifty-nine fixed Catholic misslons and twenty-

nine temporary posts served by 384 men and women.’ In 1906, laopold

~

§ —

4¥811ingon, Power & Politics in Belglan Biucation, p. 222.

°W. Stanley Rycroft.and Myrtlé M. Clemmer, A Factual Study of
Sub-Saharan m-ica New York: The United Presbyterian Giurch in the
U's. ‘, 1932, ’ p-

6prank T. Wilson, "The Future of Missionary En‘berprise An
Africa South of the Sahara," 'I‘he Jourpal of Nego Education, Summer,
1961, p. 326. .

PMallinson, Power & Politics. in Belgian Bdueation, p. 223.
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reached an agreement with the Hoiy Ses v;hereby the Catholics were
given free land in the Congo in exchange for establishing a school

- at each mission station. In 1924, cash subsidies were given to

"natlional missions® (Catholies), and this policy continued until 1945
when the subsidies were extended to all missions who would conform to

educational policies and ﬁrbgram‘ préscxibed by the govermment. The

Protestant minority, excluded from aid, developed shrotest orienta= -

tion and a self-reliant indigenous séﬁoq}_ system that made its influ—
ence felt through the years.. In 1952, government schoqis,were added

to the educatipnal scens: Sloan reports as (Of 1960, "the majority of

_ Congolese children still received their education in migssion schools,
of which over 80 per ‘cezvzt,u__ere Roman ()a‘!:hol:i,c.ﬁ8 h .

The variocus colonial powers in Africa -have had different con-
cepts of colonization that are reflected in the educational policies.
"The attitude of the principal colonial powers have been swmed up
under the '1'abe.'Ls of Belgian Paternalism, French Identity, Portuguese
Asgimilation and British Empiricism."9 Sloan states that: .

‘Whereas Britain and France focused, in their educational
aystems, on cultivating a’small, well-educated African elite
capable of sharing almost from the beginning—and one day
agsuming--the responsibilities of ‘administration and govern-

ment, Belglum sets its sights on building a social pyremid
from the bottom to the top. The stated objective was to 1ift

®Ruth Sloan, The Piucated African (New York: Frederick Praeger,
1962), p. 195. o |
9

Robert Coughlan and the editors of Iife, Troplcal Africa,
(Now Yorks Time Incorporated, 1962), p. 129. . * .

5.
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the Congolese masses to fuller economic and social 1ife, and
thus give the population .as a whois a personal stake in a.
productive and prosperous nation.™ . ‘
In their attempt to bring material advaitage and carry out.the
"eivilizing missionn ‘beg'un-by Eopo]d s Belglum seemed &etermined' to
avoid creating a westernized elite. - '

"The Belgian authorities have ingisted upon the need to create

-a strong middle class as an essential underpinning for demoeracy' “'f
and as a potential check upon the African elite which might at -~

scme point take over. Until the mags and the middle class were
. prepared for|their new roles, political rights were to be denled -
everybody.

The success of this policy is i]luatrated by the fact that when .Congo

gained 1ndependence the number of odﬁgolese high achool graduates was
850 and the number. of col'l.ege graduates was a‘bout a dozen althongh
the figures cited vary from eleven to thirtyv-one, the latter 'being
the officm Belgian figure. ~ _

Despite this rest;'iction, education in the Belgian Congo was
forvard looking ani made’ great galns. As an example of its forvard
looking policy,” consider the 'p‘rinciples set forth by a comn.issio‘n- i
appointed by the Minietar of the Golonies in July, 1922. |

1. aﬂiog ‘to Enviromment. HNative enviromment shoulﬂ be the
baeie for education. Teachers muet acquire a familiarity with Congo~
lese langua.ges and customs. Ipcal history and geograptv, hygiene,
agriculture, and arts and crafts need to be stressed.

losioan, The Educated African, p. 191.

Dpipert Emerson, From Empire to Fation (Boaton- Beacon’ a'ess s
1960), p. 65.



., 2. !ZL of Instmct:lon. Chardeter traininE_z;nd"moral ﬁjain—
ing shou.'ld replace dlscarded Afriean disciplines. Respect for mamual
. labor needs to be taught avoiding a. purely literary type 1nstruction.
| 3. __mg_ of I.nstmction. A1 1nstruction should be dn
tribal language except that French may be taught as 8 subject :Ln urban
centers care mist be taken to aveld producing E\:ropeanized aocial
. misfite. . R S . B

L. Lﬁssion Education. Because" national missions provide

excellent moral training _they are still best equipped to pu-ov'lde,

with government help, universal mags education. \

5+ Teacher ‘Training._ Africans mgt- eventually carry out the
work of civilizing and instructing, guided and Helped by vhites.
Therefore, the. establishment of normal training schools is urgent.

6. Compulsory Abterdfnce. Isck of facilities and parental
| resistance to formal education would make compulsory education un-
' realistic and premature. Children need to be exrbiced to get some
schooling

7. Fducatlon of Girls. Girls need education comparable to

that of boys. so that they might be acceptable partners to educated
‘ﬁﬁsbands, good housewives, and good mothers. Child care, home manage-
ment, “and hygiene should be emphasized. S

Many of the preéent day miéglvings and problems were recognized )
as deserﬁng attenti:;n ag early as 1922. If most of the above policles
were actually .pu:b into effe'ct , many of thé', criticisms voiced at §he
Salisbury GOnfareﬁce 'i‘:ould have little relevance to the congo t;;éay.
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This, study should shed light on how well these principles were trans-
" lated into practice in-the Congo. N ' ' ‘

Y

In addi{;ion to being forward: looking educat‘lon in the Belgian
Congo made great gains. For example, Sloan, after indicating that ¢
‘ BeIgium made remarkable strides in educating the people, says that.
- The rate of literacy—estin'ated at 40 to 60 per cent-—-is
one ‘of the highest in Africa, and no other country in the
sub-Sahara can boast that between 50 and 75 per cent of its~
school-age African children have actually been-in schéols in"”
any given year since 1950. . . . Betwsen 1950 and 1959, the
Belgium investment in education in the Congo and the Belgian
" trust territory of Ruanda-Urundi totaled $42 million aixzm.auy-'-
- $36 nillion ;or-‘Africans and $6 million for Furopeans.
Ma.'L'I.inson supplies us with the following informtion relative
to school attendance percentage;s in the congo and- in the Frenoh'

African colonles. 13 . .
PERCENTAGE F SCHOOL ATTENDANGE:
YEAR FRENCH COLONIES CONGO -

. 1946 11.6 | 56.1
1953 22.5 59.1
1958 34.8 7.5

Note that the Congo in 1958 had more than three~fourths of her.
achool peptﬂation in .atter_zdance compared. with one~third of the popa-
lation for the French Colonies. This fs another evidence of the re-
marhaﬁle progresa ef ¢ongo schools compared with other parts of Africa.

| Relating educhtion to economic development, mllinson adds ¢

In 1956 there vere 7,000 self-employed Africans 1living with
their familiee in Ieopoldville, and for the whole of the Congo

12810&:.\, The Eduea African, pp. 192-193.
13mllimon, Power & Politics in Belgian Education, p-. 230

T
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the flgure was 17,78l.  Ff these-1,14l were professional people, '
10,523 .independent or semi-independent tradesmen, and 6,117
craftamen. This was an impressive achievement, and one which

put the average income per head of population throughout_the
Congo higher than anywhere else in the African coloniés.lé

. then we consider enrollment of students at all levels of edu-
cation as a proportion of the total. poi:ula.tion in 32 countries in
Africa in the school year 1957-58, we see that Congo ranked fourth
with 12.5% emrolled compared with 6.6% for the 32 countries as a
whole. The leaders ares Basutoland, 18.0%; Southern Fhodesia, 17.9%;
Ghana, 12.9%; and Congo, 12.5%.15

Scanlon noted inareport. dated March, 1963z
. The Congo 1ls today meeting the demands of the Addis Ababa
report for 1966. It has go many children in primary schools
that it has already met the goals, the goals that will_ prob-
ably not be met for ten years in some other countries.l
In conclusion it would be well to consider what went wrong in
Belgian Congo. Again Mallinsont's evaluation supplies one of the 'Eest
analyses available: .

It is easy to say that the pelgiana had remained to0o wedded
to their patermalistic policy; that they had not attempted to
extend the education of the African beyond mere literacy until
their hands were foarced; that they neglected to train doctors
and skilled workers of all kinds from among the African popu-
lation; that they had deliberstely réserved all the key positions

for the Buropean; that good govermment is not the same as self-
government and that the ™wind of change® blowing across Africa

Ln11inson, Power & Polities in Belgian Education, p. 230.

15 on ese Africas Fducation (Iisbon: Overseas
Companies of Portugal, 1963), p. 17. -

16pavig G. Scanlon, "Report on the Conference of Christian BEdu-
cation in Changing Africa? (New York: Africa Committee, DFM, NCCC,
March, 1963), p. 2. (Mimeographed Minutess A1103-C.)
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found Belgium unprepared to meet the emergencies. These are
only half~truths snd like all half-truths dangerously mislead-
ing. The real cause of, the trouble lies much desper, is mich - ° -
more subtle and difficult of Interpretation and goes back, - E
ultimately, to the character]sties of the Belglan people them~ o
selves, to thelr strengths and weaknesses, paradoxically to . IS
everything that through the centuries has made the Belglan the

good democrat he is.l , . :

\

Among the real cause that Mallinson discusses we have the fact
that many of the pollecies and decislors were made back in Belglum far
removed from the problems, that a group of well—educated Africans
living in the large towns and away f¥om tribal attachments found them-
selves cltizens of two worlds and then none, and that religious and
linguietic antagonism were imported into the Congo where they had
little meaning to the Congolese. "(Once Belgian golidarity in the
Ccongo broke down then the very foundatlons of the system of govern=-
ment envisaged were swept away. ! nl8 . -

With this brief survey of education in the Belgian Congo in
mind, we will now turn our attention to the criticlsms of missionarg
eduqational_L endeavors in the Congo. -

Need for the Study

Cy .
The idea for the All Africa Churches Conference of Christian

Education in Changing Africa was conceived at a meeting in Geneva in
June, 1961. Dr. D. G. S. M'Timkulu, General Secretary of the All

. o A
Africa Churches Conference, made the following observations about the

1%%114ns0n, Power & Polities in Belsian Education, pp. 232-233.

18i114nson, Power & Politlcs in Belgian Education, p. 235.
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UNESGO Gonfe:rence on Ai‘rican Fducation held at Addis A'baba in My, 1961'
It was ob'vious to me that UNESCO intends to play a big rart
in gniding and assisting in.the future development of education
: in Africa; and that the African states are very well pleased
" “that she should do so.
" If this is true, and I believe that it is, them the Churches
will have to rethink very carefully their own development plans
for education in Africa in thd light of this new situation.l9
Because the chnrchgs were desply involve@ ;n.education and needed:‘,
to present the churches' response 1_;:; the. UDESCO'Génfez;enpb, plans wer;f“;
made to hold an educaltt.iqn 'oo»n;‘ferepde at 'salisl;ury,., ,S@merﬁ,lﬁ}odesia,
meeting from }Jeqember 29, 1962, to ‘January 10, 1§63 with a view to
"rethink? Christlan responsibility in -educatlon in Africa. The main
tl_nemestroposed and diséusgéd were: - (1) principles of thristian fduf
‘cation, (2) the churghes' responsibility for pﬂianning#education,
(3) relations of'éhurch and state in éducation, (4) resources ami per-
apméi, (5) the cOﬁtent,of edication, and (6) new challenges qu the
lchurches in edﬁcation. Study material was distributed so that the 130
invited delegates could prepare in advance for meaningful exchange.
A‘group of African educators meeting f;o treflect? on the task
{0 be aocoixip;l.isho;d at sallsbury asked the Study Secretarles appointed
- for the salisbury Confemence to prepare “a étatement about misgivings
regarding the whole thrust Aof misgionary endeavor in Aﬁicé."‘ The
resultant _‘documant (see Appendix A) aet forth twenty-two basic eriti-

cisms of missionary endeavor drawn from various African sources. The

official report of the Conference, Chrigtian Education in Afrieca,

1941 Africa Churches Conference, Chrlstian Education in Africa
(London: Oxford Press, 1963), p. 1.
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summarizes thege commonly expi‘.essed eriticisms as follcwsé

-

1. That .there has often been & negleect or intolerance of
traditional African culture as a basis of mission educgtion:

2. -That mission education in denominational schools has often
. increased divisions in the community.

3. That the-methods followed by Missions in education have

often fostered a dependent attitude and weakened a self-reliant
- and responsible approach to problems of development.

4. That schools ‘have sometimes been used primarily as a means ,‘,'
of “proselytizing and education has been neglected. At the same
time some Missions have relied on their.schools 4o build up
church membership amd neglected specific training of lay leaders.?0

Comparison of the original docuﬁent and this summary leads to e

the conclusion that-the ‘su\xmnary is an.oversimplification of the mis-
~ givings présented at the conferen.;:e. These criticisms or points where
mission work 1s open-to criticism ought to be examined and dealt vith;
ncﬁ; ignored. The author agrees with Dévey's obgervatlon on the need
~and value of criticisms -
| Defects and conflicts of experiemce as it exists demand
" thoroughgoing eriticism of its contents and procedures. . . .
Criticism does not end with mere intellectual discrimination.
It provides the basis for protestion of values, . . that are

. .£0 be translated into ends that move men to action. It is

concerned with maldng the most out of experience, persomal and

. soclal.ll

The. content and procedures of misslonary education in Congo need
%o be examined with the View of rendering future educational experienae
more meaningful. - The experience and insight of missiomaries who have
'labored in the Congo need> to be tapped with a view of making the edu-~

20p00, christian Education in Africa, pp. 32-33.

21, : ,
John Dewey, Experience and Bducation (New York: The MigMillan
Company, 1938), in i‘ N. Freeman et al, 106 Scientific Movement in Edu-
cation (Chicago: Matiomal Society for the Study of Education, 1938),
pp. 4’7]-4'720




cational ministry more"é(ffeotive. . The resultant findings may serve

-

as guidélines to move men‘to action.
Bishop Dodge {(a miss_iomfy in Africa for more. than twenty-five ‘
yeare) says éoncerning the danger of ignoring the critiess

The chorug is swelling; the criticisus by African youth be-
oome increasingly severe. Harsh as they may be, the.criticlsms
are made in the interest of the church. In dealing with these
eriticisms (made largely by those within the church), one mst
realize that these charges are considerably more moderate than --
thoge made by people outside the christian community. Tnless
they are listened to, unless they are taken seriously, unless
changes are made, those now malding eriticisms from the "insidet
will join the ranks of those noutsiden~-who seek not Lo reform
the church but to destroy it.22 :

Dodge goes on to describe three different but typical reactions
) to the current avalanche of criticism. ’ '

(ne group hears only the vlolence of the criticism and con-
cludes that the people of Africa has been lead away from the
church by various evil influences. They gigh for the by-pone
daye when the African people were eager to hear the ™white
mants message," and they -denounce present-dey attitudes as un-
patural. They claim that nationalism,. or education, or comm-
nism has blighted the "innocencet of Africa. They feel, not that
the church has failed, but that outside forcea have corrupted

the African people.

The second group is comprised of those who argue that, although
the church may have mede mistakes in the past, her basic position
ig pound. They hear the critlcisms as an historical phencmenon
accompanying the rise of political and social oonsciousness.
History indicates that there is often a falling-away from the true
church during a time of stralnm, especially among gecond~generation
christians; thus, the number of Africans who eriticize and leave
the church today serves to indicate the stress and strain of the
times. The duty of the church in such times, "this group maintalns,
ig to ignore or deny the validity of the criticisms made agalnst
it and to contirme preaching the gospel as if nrothipg. umsual were

22pa1ph E. Dodge, Theg%%o_n_i.}% Missionary (Westwood, New Jersey:
73 D

Fleming B. Revell Company, L

1
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'The third group is the only one that listens to criticism and
welcomes it in the hope that it cdan be used to correct past mis-
takes, 'and to help guide.the. future directlion of the church.
They realize that the church ig composed of human beings who are
subject to error. They acknowledge the place of reformation and

in humility carefully consider a1l criticism against the church,
accepting what is valid and opposing and correcting what is

false.2 ]
It is inte}'esting to note that- the lstters received alcﬁng\.s}th
the returns have expressed all .thi'ee positions cited by Dodge. As a -
missionary appointee_.deétined for gervice in the Congo, the aithor is
gratified to realize that bﬁsy, overﬁurdened misslonaries amid tur-
moil would take time from their busy schedules to react to the criti- -

‘cisms put to them in the questionnaire. This exemplifies the spirit

|

" that Dodge refers to in group three. It also cbnf:.rms what one mis- g
sionary writes saying that "The’ migsionary family c&nsists of the

finest of the land and represents a greater degree of dedication than

can be found anywhere "

Concluding the section on the impertance of facing up to criti-
cism, if we are to be effective in meeting the African Christians'
need, Dodge rightly. obgerves:

Criticism can be a very healthy sign. Misslonaries who feel "
the sting of criticism may think it unjust that their mistakes :
receive more attention than do their achievements. But one
should never forget that the church of Christ in Africa will -
not be bullt by foreign missionaries. It will be built by Christ.

The church in Africa‘will come into its own on that day when

African Christians are a body under Christ, rather than under a

foreign Board of Missions, or even under the World Council of °

Churches .24 ‘ .

- 23Dodge, The Unpopular Missionary, pp. 17-18. ~ i i :

htid,, p. 18.
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The third grdup'is the only one that listens to criticism and

welcomes it in the hope that it can be used to correct past mis-
takes, and to help guide the fuiture direction of the church.
They realize that the church is composed of human beings who are
subject to error. They acknowledge the pldace of reformation and

in humility carefully.consider all criticism against the church,
agcepting what is valid and opposing and correcting what is

falge.23

It is interesting to note that the letters received along with
the returns have expressed all three positions cited by Dodgs. As a.._"".‘
missionary appointee destined for service in the Congo, the author is
gratified to realize that busy, overburdened missionapies amid tur-
moil would take time from their busy schedules to react to the ecriti-
cisms put to them in the questiomnaire. This exemplifies the spirit
that Dodge refers to in group three. It also confirms what one mis-
sionary writes saying that "the missionary family consists of the
finest of the land and represents a grea‘t';er degree of dedication than
can be found anywhere "

Concluding the section on the importance of facing up to criti-

cism, if we are to be effective in meeting the African Christians'

need, Dodge rightly observes: '

Griticism.'can be a very healthy sign. Missionaries who feel
the sting of criticism may think it unjust that their mistakes
receive more attention than do their achievements. But one
should never forget that the church of Christ in Afriea will _
not be bullt by foreign missionaries. It will be built by Christ.
The church in Africa.will come into its own on that day when

African Christians are a body under Christ, rather than under a

foreign Board of lMissions, or even under the World Council of
Churches.24 :

- '

-

23Dodgé, The Unpopular Missionary, pp. 17-18.

241bid., p. 18.
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- The Salisbury Conference study secretaries (Dain & Fueter) were
sent coples of the questiomnaire, Thelr responses shed light Mir
motives in presenting the misgivings and the sources of the criticism.
Fueter writes to the suthor in a letter dated Mirch 12,°'2964:

I am worried! You havé taken. miagiv:lngs which Dain & I gon-

cooted very serlously! But are you aware of the background .
against which we have written thig? We have besn deliberately .
offensive to make people think! We do not want to harp on

ideas expressed by extremists at the hour of argument.

So you see, take these things with a pinch of salt. The mis-
glvings are often the expression of political leaders who say
this to unite people against white denomination,‘without ‘think-
Ing it out!

- After thls %caveat®, go ahead. I am amazed at this initia-
tive, but the results will be a picture of missionmary thinking.
For missionaries react queerly. Some will oppose these argu-
ments tooth and nail, others will humbly confess mistakes.
Africans will react strongly agalnst some of. the misgivings. . .
well, T am looking forward. to seeing the report. If you want to
agk further questions, I would be glad to answer.

The researcher was indeed surprised to discover that the mis-
givings were "concocted" But this does not lessen their importance for
they do reflect criticisms ‘that are being expressed, and they do make
people think, The results will present more than a picture of mission-
ary thinking for it draws heavily upon the literature as well.

In a letter addressed to Mr. Tucker of the Africa Committee,
Dain writes that Mthis is too much an analyals of past fallures and
references to a chaptor almost entirely closed. Wlth independence we
are starting to write a new chapter.” It seems to me that we need to
evaluate and understand past actions in order to make sound decisionms
in the future. PMuture education in the Congo will be bullt on the

fourdations already lald by self-sacrificing misslonaries. Studies
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.such as this one can help analyze the action taken in the past with
. . Ve

the hope that the results can be used to correct past mistakes and
40 help guide the future dlrection in Christisn educational endeavor
in the Congo. .

Purposes of the Study

The primAry purposes of the study a,::ez .

(1) To test the relevance of the misgivings presented at the
Salisbury Conference to the Congo as experienced American Protestant
missioparies per'ce.’q.ve the situation. 7 '

- (2) To gather the reactions ,of these missionaries as to the
validity of: the stated criticisms and to set forth the missionary
viewpolnt. ‘ | .

(3) To eritically axamiz:e the reaction of the missionaries
eoncerning the misgivings bringing to bear some of the available
literature. h

(4) To analyze those factors which can be identified with the
congo which cau;e and/or justify the misgivings or the actions taken
by the missionaries. The Apostle Paul, a mliasionary without peer,

observed that "a great door and affectual is opened unto me, and there

are many adversaries," (I Corinthians 16:9). Adversaries need defeating.

sdme secondary purpoeés of the study are:
(1) To ascertain £rom selected Comgolese students studying in

the United States ‘their view of the relevance of “the basié assuuptions
of the misgivings to the Congo. The views of the missionaries and the

Congolese students are to be compared. -




VAR

16

\ —

(2) To hope that the study and the questionnaire enclosures,

—~

especially a copy of the document "Misgivings Regarding lhssibne.ry
Education in Afriea® might. bring to tﬁe attentlon of bhoard secre-
taries and missionaries the criticisms with a view of stimleting
. discussion of the items. Then desirable changes might occur.
(3) To help prepare the author for better service in the
Congo. The writer wanted to avoid being in the position of the new
missionary described by Dodge in the follmwing quotationz
It is not umsual for new missionaries in Africa today to
become disillusioned when they dlscover that the very people
they come to serve regard them with suspicion (misgiving),
_ nor for churches in Burope and America to be disheartened
’ when the migsion "products® are bitterly disposed toward. them,

nor for veteran missionarles to retire early because of the
8ingratituden of their African charges.?

-~

Procedures of the study

It was at the Missionmary Orlentation School held at Drew Uni-
versity last summer (1‘9(’:3)A"t.hat~ the author first hea'rd about the Salig-
bury Conference on Christian Education. Reverend Theodore Tuci:er,
executive gecretary of ﬁm Africa Committee of the Mational Council of
Churches, gave-to each Afrdca-bourd misslonary a copy of the official
report of the SaJ:iabury Conference, Christian Education in Africa.

The writer found the report fascinating and decided to relate a doe-
toral study to the Salisbury Conference. _
s Through consultation with Mr. Tucker, and after a study of his

?%Dodge, The Upopular Missiorary, p. 15.
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file of documents from the conference, it was decided to use the docu-
ment presenting the misgivings (Appendix A), and relate them to one
African country, the Republic of Congo. ' ‘

. In consultation with my a‘dvis.ors , it was decided that a ques-
tonnaire study would\give the kinds of data sought. 4 study of the
literature on questionnaires produced the following helpful and perti-
nent guides:. - - h

Truman Kelly's oft—quoted evaluation of questiomnaire- studies
says: .

‘Iet me conclude this investigdtion of the value of the ques -
tionnaire by saylng that unless and until experimental science -
relieves us of the need for human judgments, or removes from our
mindg an interest in unique events, this wayward child of sciencs,
faeble ag 1t i1s, will remain an indispengable helper. It will
thus be always needed, and we can but hope that it will curb its
intrusive disposition and mend its unseemly ways.26

Even though it is by many viewed as "a wayward child of sci-
ence," experience has proven its usefulmess. Norton concluded his
evaluation by saying that "common practice and experience will doubt-
less always be one of the guiding forces in educational development.

The questionnaire is one means of tapping this experience."27 To tap
the practice and experience of the missionaries in Congo, a questlon-

paire was designed. N

R6rruman L. Kelly, Sclentific Method: Its Function in Research
and in Education (New York:s The Macmilian Company, 1932), P. 43.

27 Jonn K. Norton, The .Questionnaire (Research Bulletin of N.E.A.

Vol. 8, No. 1, January, 1930), p. 13.

A
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4s the author considered the length of the questiomnaire to
determine how many of the.criticisms to include, Koos! advice was
helpful:

‘ The questionnaire should be kept as short as possible. How-
ever, the need for brevity should not be allowed to militate
against the needs of an _obylously useful study. With proper
approach, reciplents may often be motivated to respond to ex-
tended inguiries. But the criterion as to length should be,
let us repeat, as short a questionnaire as possible.28

It was therefore-decided to include all the criticisms, even'
though it meant having sixty items to cover the eriticisms together
with thelr underlying assumptions. The nature of the criticisms,

- coupled with encouragement from board secretaries for Africa, would
get results. The open-end items could be divided, based upon the
spacialization of each respondent. The two parts that any one re-
spondent would receive would "require about one hour to complete.

To whom should the questionnaire go was ‘the next question to
be decided. Again Koosis advice was helpful. _

The prospective respondent to whom the questionnaire should
g0, as far ag pogsible, be those in the best position to make
reliable answers. Vhere judgments looking to tentative evalu-
ations are asked for, it is generally desirable to have more

regard for the selection of the Mexpert" respondent than where
faots only are required.2?

(ne need strive for a full count, or practically full count,
of responses only when there is deanger that a failure to re-
spond is prompted by some factor of selectlon. This danger by
no means always obta_ins.3 ’ :

28,160!19.1‘6. V. Koos, The Questdonnaire in Education (New Yorkst
The Macmillan® Company, 1928), p. 166.

29m14., p. 167.

3014,
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wWith these‘coﬁsiderat:j.ons in view, it was decided that a gam-
pling of "expertsh would be desirable, particularly since thers were

-in 1961 more than a thousand North American missionaries in Congo dis-
tributed among the following associations :3%

Division of Foreign Missions, NCC (DFM) . « o « o « o » 601
Evangelical Foreign Mission Association (EFMA)e . o . . 218
Interdenominational Foreign Misgion Assoec. (KFM). . . . 161
Obhersz(Independen'bs).....-......._‘...._52

Flgures exelude 4 -Canadians ' TOTAL 1039

Tt was decided that the Africa secretaries forthe 29 Anerican
Boards operating in the Congo would be in the best position to select
vthe Mexperts? for their Board. Mr. Tucker of the Africa Committes
"agz-eed to write a cover letter (Appendix B) to accompany the author's
letter (Appendix C) and the first draft of the qun;ationnaire. The

_secretaries were asked to do five things: (1) evaluate the question-

naire - only & few did; (2) select the Mexperts" who have served in
the Congo more than one term and who were familiar with the situation
in the Congo befors and é}ter independence - 17 boards participated
supplying 138 names; (3) éupp&ly names and addresses of Congoles'e
atudents in the United States - 4 Boards with 39 :mmes; (4) supply a
lotter of.endorsement - most did; and (5) sﬁpply mailing ingtructions -
most indlcated to send the letters directly to the individual mission-
ary. - Miil gervice 1s uncertain and undependable. -

The effectiveness of Mr. Tucker's letter of endorsement is
sho;m by the fact that all nine Boards associgted with DFM and thus

3ljorth American Protestant Forelgn Mission Agencies (Fifth
Edition; New Yorks Missionary Research Library, 1962), pp. 117-119.

~-a
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the Afriga czaminijbtee regponded. (he problem did develop, hos'rever,

because of Tucker!s endorsement. Many of the Boards not associated
with DFM will have little or nothing to do with any'bhing connected
with the Mational Council of Churches. The researcher, therefou.:e‘,“
dispatched another letter of aséuranée that tl\a‘e project was not
gponsored by the }h‘t;ional Council (see Appendix D). Then the other
groups began to respond.

The letters to the Africa secretaries were mailed on Dec.am—
ber 16, 1963. The letter concerning Wational Council endorsement
was mailed on January 10, 196/, and a final follow-up lstter was
mailed on January 28, (Appendix E). The author's cover letter to
thé missionaries (Appendix G), and the letters of endorsement (see

Appendix F for sample), plus the questionnaires that went out on the

-elipper on Februéry 4. The letter to the Congolese students (Aﬁpen-

dix H) was mailed on February 6. There was no follow-up to the misg-
sionaries, but a duplicate of the letter to the Congolese was mailed
March 3 to those who had not responded. Responses will be reported
in Cha.pter II. |

In regard to the use of free response or open-end- questions,
two references were especially helpful. From the Bureau of Applied
Science, Columbia Whiversity, comes this estimate of the values and

e

limitations of free response:

Free reaponse or open-end questions are more likely to reveal
what is important to him in respect to the topic under discuss-
ion, how intensely he feels about 1t, what the question means to
him, within what frame of reference he is anawering; they give
opportnnity for spontaneous, unanticipated responges rather than
confining him to a choice among alternatives impoged by the
question.



Qo the other side, be it always remembered that any large-
gcale survey by free anawer techniques encounter tremendons

difficulties of expense, time quality of intervi , and pro-
‘cedures for sumarizing and amlyzing the material,3 .

21

Indeed, there were unanticipated responses, and it was diffi-
cul\t to summarize and analyze the responses. However, some advice
from the Mational Opinion Research Center proved helpful in handling
the analysisg: -

It should be noted that while responses to free answer qﬁes-
tions are qualitative, they can be Mcoded" or classified and used

in quantitative tabulations and apalyses. This is extensively
done in current research.33 .

An attempt has been made to code and classify where possible,
but the general nature of th9 criticisms and the limit of time that
any one respondent could spend, made for a variety of 4pproaches and
attacks on each criticism. As one respondent put it, "the questions
are loaded." ' )

The mogt helpful six;gle reference on quegtionnaires, in the
author's opinion, is Best's Research in Fducation. His discussion of
what makes a good quesi»;ionna/ire,“the limitations and sources of error,
and his illustrative material in the Appendix were particularly edi-
‘fying. In the listing that follows are presented his items for pre-
paring and administering a questionnaire together with the author's

action.

3Rqra Guide On Constructing Questiomnaires. and Interview
Schedules (Bureau of -Applied Social Regearch, New JOrk: Columbia

oy to Interview for NORG (Denver: Mational Opinion Research
Center, 1947), p. 66




1)

(2)

(3)

(L)

(5)

(6)

(7

(8)

BEST'S CHECKLIST3U

Get help.

Havé a dry run.

Choose respondents care-
fully. Administrative
head of organization can
get better results,

Give assurances of anonymous
response if deemed necessary
to the study.

Get sponsorship.

Use cover letter; promise
summary of results.

Enclose stamped, return
envelope pre-addressed,

Send two copies, one for
the file of respondent.

(1)

(2)

(3)

()

(%)

©

)]

(8)

//“\ vs
AUTHOR'S ACTION
The help'of,my advisors, Pro-

fessors Austin and Scanlon, of
Mr. Tucker, of my Board -leaders

of the Africa secretaries of

the various Boards, of Professor
Harry Brown, etc. was sought.

Our Board leaders and the Africa
secretaries were used for thiss

Used Africa secretaries to se~
lect respondents and solicited
their endorsement to get better
results.

Assurances given to the mission-
aries and to the Congolese stu-
dents. Names optional.

Was fortunate to get the support
of Mr. Tucker amd all but one of
the secretaries responding.

In most cases had cover letter
from secretary for Africa along
with author's cover letter.
(Appendix B, C, F, G, H.) Sumary
of results promised.

Sent pre-addressed return enve-
lope with each questionnaire,
Those to the Congolese and to
missionaries in the States were
pre-stamped. Not poasible to
pre-stamp ones to Congo. *
Sent one copy due to limited
weight restrictions. Enclosed
copy of Misgivings (Appendix A)
for file.

3b john w. Best, Research in Education (Englewood Cliffs, New

Jersey: 1959), pp. 152-15L.
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Best!s Checklist continued Author's Action cohtinued

(9) Folldw—up via postcard or (9) Followed up on Board secretaries
personal letter. . (Appendix D, E.) Remailed cover
’ , - letter and Part I to Congolese
-~ . : students.,
i~

. The eleven guiding principles set forth by Cogger for future
attitude studies were also helpfule. They include (1) clearly define
objectives and don't lose sight of them, (2) stress top management hack-
ing,J(B) ask short, simple, easily understood questions (ki) allow ample
space for written comments, (5) ask questions about which you can do
somethiné, (6) insure anonymity of respondent, (7) conduct a pilot
study; (8) publicize the administration of the survey so that everyone
knows about it, (9) arrange for machine tabulation of returns, (10)‘if
possible, compare results with other similar groups, and (11) report_
results promptly and publicize acti;£ taken.3S

Tn reference to the above, the following additional action was
taken. The question of space became a problem, especially how much
space to éllow for the free resﬁonsés. Should a whole page be allowed
for each criticism and response, or should half a page be allowed for
each. It was_finally decided that half a page would be best, suggest-
ing to fhe respondents that should they have more to add to use an

additional sheet of paper to extend the answer. The reasons for this

decision were: (1) 00 long a questionnaire would "scare of f" potential

-

«

35John W. Cogger, '"An Inveétigation of Factory Employees! Attitudes
As Revealed Through the Use of the Questionnaire Technique® (unpublished
Doctoral study, Teachers College, Columbia University, 1955), pp. 121-122.
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responden‘b,- and (2) since nearly a hundred would be sent via airmai;l
to the Congo, weight was a factor. With the use of 1ightweigf1t stock
with two questions to a side, the author was able to. équeezé under 'bhe'
line and send the Congo-bound packets at £ifty cents each. A few
respondents did use additional paper to extend responses. .

Cogger also suggested publicizing the study. Agaln, the writer
is indebted to Mr. Tucker for introducing the study and the writer at
an Africa Committee luncheon in Philsdelphia during the National Goun-
cll of Churches Convention in December. Other contacts were made to
help increase the number of responses.

- Data processing was considered, but in light of the size of the
sample and the number of responses that could be machine tabulated, it
wag decided to use hand tabulation. )

The questionnaire 1tself (Ei:pend:bc I) was divided into four
parts. Fart I, consisting of sixty short answer items and covering all
the criticisms together with~the basic assumptions, was sent to all the
respondents, both missionaries at home (38), and those in the Congo (100)
and to the Congolese s:.udents in the United States (39). Fart II, cov-
ering the misgivings labelled in the original document as theological,
went to those in theological work. Part IIY, covering the misgivings
labelled as educational, went to those in educationsl work., FPart Iv,
covering the misgivings lsbelled as cultural and political, went to
thogse In a1l other kinds of work such as medicine, administration, agri~
culture, etc. A note was added inviting each to add a page or two

should they feel that they possess important ini‘ormatiqn relative to a
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criticism not included in thelr portion of the questiomnaire. The

distribution of each part sent was:
: Sent

Part TT  Theological « o o v o o oo o o 39
Part II Educational o v o ¢ ¢ ¢ ¢ o« « & 56
Part IV Coltural & Politleal . . ¢ « o« 43
' TOTAL 138
The thirty-nine Congolese students nominated are studying at
various gchools and colleées in the Tnited States. They are maj&r‘-—
ing in verious fields, not just theology. Since their names have
been supplied by mission boards, it can be assumed that they are
'produc’cs of the mission schools and probably are at least nominal
Christians. Some are dependent upon mission and church support;
some are dependent upon various scholarship programs not related to
the Church. -
While awaiting the return of the completed questionnaires, the
author made a search of the;litarature to find material par;inent to

. the misgivings. As the returns arrived, they were duly recorded and
analyzed. The writing of the report followed.

Definitions and Limitations s

A few of the words used in this study should be ‘definad so that
thelr limitations may be better understood:

(1) Ms : The study secretaries in effect defined their
use when they equated misgivings with criticisms in their introductory
paragraph. They noted that "it is important that they (the mj:agivings)
should be recognized as criticisms.which are being expressed anrd which
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need to be ,faced." (Appendix A) They might also be consideied as

points of vulnerability or areas of susplcion. Funk and Wagnalls

defines the term as "a feeling of doubt or apprehens'ion."

It is interesting to note that these misgivings are not limited °
to Africa. Wherever missionaries have gong to proclaim the gespel,
they have been sﬁb:]ect to the same or similar oriticisms. Afries is
Here, the official report of the North American Assembly on Afric;n
Affairs held at Wittenberg College, Springfield, Ghio, June 16-25, 1952,
presents an address by Letitia Hakim, Headmistress of Holman Institute,
Agra, India, entitled "Pitfalls in the Path of Migsions: Lessons
‘Lea;ned in India May be Applied to Africa.n36 The pitfalls are similar
to many of the items voiced at the Salisbury Conference ten years later.
4s strangers and pilgrims in a forsign land, missionaries are sub'jéc'b
to susplcions. The best that they can hope to do is to keep them at a
minimum seeking honestly to gorrect those that would hinder the effec-
tlveness of their witness. -

(2) Missionary: This term, meaning "one sent," will be used
to refer to l?rotes.tant missionaries from America unless otherwise noted.
The term migsion carries the same connotation.

(3) gongo: This term will refer to the Republic of Congo, the
former Bielgian Congo. It is not to be confused with the Congoe Republie,
the former French colow.

(4) Africa: This term 14 used in this study to refer primarily
to- the sub-Ssharan Africa. The Sahara seems to effectively divide the

36 ' e
. Africa is Here (Africa Committee, DFM, New York, 1953, pp. 105-
108, oo



Arab north from the rest of the.qontinent.

(5) Eurcpean: It is conventional in Africa to refer to the
white man as European even though he comes from America. _The term +
will be used in this manner uriless otherwise noted.

In regard to further limitations the following should be borne
in mind: | h

{1) Any one of the criticisms might in itself be a complete
study. This study is intended to be a first look and not a depth
study of each itme or any one item. -

(2) The grouping of the misgivings under the four headings of
theologigal, educational, cultural, and political, follows the organi-
zation of the original document, It was noted therein that the divi-
sions are not exclusive to each other, for some objections overlap
into two ;r more sections, neither are “the divisions all-inclusive of
other categories or criticisms, The wording of the original was also
retained iﬁ most instances in all.parts of the questionnaire,

(3) The Congo is an extremely large country. 'It is eighty
times the size of Belgium, it covers an area equivalent to all of the
United States east of the Mississippi River, or it is four times larger
than the state of Texas. Geographic differences are likely to appear.
An attempt has been made to account for this by tabulating mission
boards on an individual basis, for due to comity arrangements most
boards confine their §ctivi£y to certain geographic areas. Thére are
-some exceptions to this. .

(W) The author evaluates and speaks from the standpoint of one

without experience in the situation he is attempting to analyze. This




e

is a somewhat precarious position to be in. Different conclusions than
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those given in this study might be arrived at as a result of actual
experience in the Congo. _ \

(5) The Congo is passing through a time of crisis and blood~-
shed. Several of the respondents nominated for this study had to be
evacuated from their stations. In other cases, wives and children have
been gsent to leopoldville for safety reasons, and the men'ﬁxan the s*éa— -
tions with their bags packed. One American sacrificed her life in the
Congo. Such conditions are bound to influence the responses. One
migsionary wrote in regard to a questlon on despising cultural mani-
festations, "do you mean poisoned arrows?" This was an obvious refer-
ence to the way that Miss Farrell wag killed. She went: on to apologize
for her %1£t@ness" at the momént g,dd'lng that ghe was genera];y a
pleasant person. This bitterness and tension may color some responsges.

(6) Several have commented that it is rather difficult to give
a yes or no angwer in Part I :‘;or fear that it might be misunderstood
without explanation. Indeed, a numf:er of respondents wrote notes on
the questionnaire to explain their choices. This reflects a weakness
in Part I that may tend to distort éome answers. A cross check of
Part I with the other three prarts reveals that many responded in terms
of validity rather than relevance. In some cases they are the same.

In other cases, they are not, which makes interpretation difficult. In
such cases the open-emd responses and the responges written on Part I

have been used to clarify intentions. Part I would\heve been mich more
useful if it had agked for both relevance and validity rather than for

relevance alone.




(7) Anothér weakness of the study is that the questionnaire
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and*the instructions that accompanied it did not make it explicit
that thée relevance was to be considersd for the Protestant missions
and missionaries where applicable. This may tend to distort a few
of the answers in Part I. The >o§én-end responses sh?uld present a
ciearer picture in such instances.

(8) Finally, keep in mind that the eriticisms or misgivings
come from Africans, not from the author. In the early stages of 'Ehe
study, this point was misunderstood and the writer was chastized by

misgionary friends 'for being "presumptious.®

Organization of the Remainder of the Study

Tt 1s ‘planned to devots a chapter each to Parts II, III, and
IV. Chapter IT will deal with the theological misgivings, III will
deal with the educational misgivings, Chapter IV will deal with the
political and cultural misgivingé. It is the author's intention to
use the results of Part I whécre the it:ems apply in each chapter.
Thus, the evidence concerning the relevance of a criticism or as-
sumption will immediately precede the presentation of the reactions
and findings from the literature. Chapter V will present a final
sumary and the-conélusiops of the astudy.

2




\
N

30
CHAFTER II

REACTIONS TO THEOLOGICAL MISGIVINGS

" Participation and Response

Through information recorded in the Migslionary Research library's

publication North American Protestant Foreign Mission A_E?ncies,l and

with the help of Mr. Tucker'snstaff, it was determin;;iw that there we-r
twenty-nine American miasion boards operating in the Congo. Each board
secretary for Africa was srent ;‘ packet explaining the project and soli-
citing their help. Seventeen of the twenty-nine (58.6 per cent) agreed
to participate. Three boards indicated tha% they no longer had Ameri-
can personnel in the Congo, (Regions Beyond Mission, Kansas Yearly
Friends, The Salvation Army). Missionary Aviation Fellowship indicated
that their woﬁc in Congo began since Independence and did not feel gquali-
fied to participate. The General Conference of the Mennonite Church send
all thelr missionaries through the Congo Inland Mission as do the Evan-
'gelical Mennonite Migsion. That meant that six of the original twenty-
nine did not qualify. Seventeen of twenty-three (73.9 per cent) parti-
.cipeted.

. Groups workling in the Congo not responding to the requests to
participate are: Assemblies of God, Evangelical Free Church, Dhited
World Mission, Curistian Missions in Many lands, Independent Faith Mis~
sion,Worldwide Missions. A1l DFM énd IFMA groups participated. Six of

lNorth American Protestant Forelgn Mission Agencies (Fifth Bdition;
New York: Missionary Research Library, 1962). ‘



the eligible boards {(26.1 per cent) did nmot participate.
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The table below shows the boards participating, number of experts
nominated to serve as respondents, number responding, and per cent‘ re-
sponding.

. TABIE I
BOARDS PARTICIPATING SHOWING NUMBER (F EXPERIS NOMINATED
AND NUMBER AND PER CENT (F RESPONSE 3

BOARD NUMBER NUMBER PER CENT
NOMINATED RESPONDING RESPONDING
(1) pFM €01
American Bapbist 26 21 * 80,8
Congo Inland Mission 5 2 . 40.0
United Christian M3 9 ) 66.6
Evangelical Covenant 6 5 83.3
Mennonite Brethern 4 2 50.0
Mothodist ~ Women 6 4 66.6
Mothodist - Men 20 9 45.0
Presbyterian TS 15 6 40.0
Seventh Day Adventist _a 3 _42.9
#(16.3%) Total 98 58 59.2
(2) EFMA 218 '
Conservative Baptist 12 2 16.7
Christian & Misgionary 8 2 25.0
W. W. Evangelical Crusade _ 1 _0 00.0
*(9.6%) Total 21 4 19.0 -
(3) IFMA 161
Africa Inland 11 6 5445
Berean 1 1 100.0
Tnovangelized F'ds. 1 1 100.0
#(3,1%) Total 13 8 6l1.5
(4) OTHERS 59
Baptist Mid-Mission 5 2 40.0
Grace Misslon 1 _0 00.0
*(10.2%) Total 6 2 33.3
1039 - TOPAL ALL 138 7 : 52.2,
. ¥Par cent of each association selected as experts.
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Table I shows that 138 missionary "experts® were nominated
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out of a total of 1039 missionaries in the Congo - 13.3 per cent. _
of thesé, seventy-two responded - 52.2 per cent. It will be not_ed
that two boards that agreed to participate — Worldwide Evangeli-
zation Crusade and Grace Mission -- are not represented ifx the re-
sults because their nﬁminated respondents failed to reply. The
author is pleased with the response and feels that only those vitally )
Interested in improving the effectiveness of the educational endeavor
responded. The uncertein mail service probably reduced the number
responding as evidenced by three letters expressing regrets that the
material arrived too late to participate. |

Below is listed the response by type of work performed in the
Congo and the number of years service in the Congo.

Average
Sent Response Per Cent Experience

Part II Theologlical 39 23 59.0 17
Part IIT Educational 56 34 60.7 18
Part IV Coltural 43 18 41.9 20

Total 138 75 544 18

Tt will be noted that the Cultural and Political queé;tionnaire
stimilated the least response with two out of five responding. The
missions have no one specifically désignated to be "eccperts" in these
areas. Missions do have Mexperts" trained in theology and in education
so that we mlight expect a better response (three out of five) .in‘ thoge
categories. The average experience ‘fo<r‘ each category is impressive.
The range for each group was: Theolééical 3% years to 43 years; Edu-
cational 4 years to 37 years; and mltu.rald& Political 4 years to 35
years. The total years of service and labor reported is 1232 years.

~
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Qaly four mission groups indicated that they had Congolese
students studying in the United States. The number nominated and-

respdnding is as follows:
‘ Nominated Responses Pear Cent

American Baptist 18 5 27.8

Methodists (Joint) 16 1 68.7

Presbyterian S 4 2 50.0

Africa Inlamd _1 1 100.0 A
Total 39 19 48.7

Nearly half of the Congolese students responded. 8ix letters
were roturned with indications that the s'l'fuden'bs were no longer in
attendance. If the number nominated is reduced by six, the per cent
of reaponse is 57.6 or nearly three out of five responding. This is
an excellent response considering the language problems and other 4
problemg of adjustment faced by thea:e students. Their many personsl
notes to the author expressing appreciation that such a study is being
made represents & real desire 40 see education in the Congo improved.

Another heartening note is the fact that forty-four missionaries
in the Congo took time for this important study. Muny commented that
they had not seen the misgivings prior to receiving the packet, and
many said they felt the study to be very important since it included
all the missions (Prqtestant) in the Congo. Several suggested that
the author not let the gesults of the study discourage him, but real-
1ze that theve are many compensations for this labor of love.

Lot us now turn to the anala;ais of the responses.
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Misgiving 1. Ivaking‘ converts ) ’

"Missions and churches use education as a means of making corwerts
and trading upon the insatiable desire for education, not only
to win converts for Christianity but for their own particular
denomination by influencing unduly impressionable children.n

Ttems 1-5 of Part I apply to this misgiving. Before taking
up the individual items, some general observations will be made.

This misgiving covers much ground, and it was hard for the
migsionaries to respond to all that is involved. (ne missionary
shows the problem faced by many as he writeg: "Most of the reactions
are elther so generalized or so mixed with half=-truths, or related to
the inevitable results of the movement that- it is hard to evaluate

them or relate them to the future." Despite the difficultles, mean-

ingful regponses were offered. Only one gave up after the firsgt mis-

-

giving,

Several pointed out that this misgiving applies mainly to the
missions, for the churches did not get involved until 1960 (Indepen-
dence). One respondent observes that:

A11 the school work in the Congo, up to about 1950, was done
by (Protestant) missions on their own initiative and at their
own expsngse. This profourdly determined the type of school and
extent to which we could commit ocurselves. The purpose was the
training of African leaders for the Church.

It is important to realize that the Protestant missions had
complete freedom to determine the extent of their participation and
the kind of schools they wanted to operate. They were not subject to
inapection and supervision until and unless they accepted state sub-
sldies. These were not available to Protestants until 1945, and the

question of separation of church and state caused some groups to
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accept no aid.

‘Not all misgions and not all migsionariss have recognized the
need for education. Carpenter, who served for more than twemty-five
years in the Congo and was education secretary for the Congo Protestant
Council, commenting on why mission schools came into being, writea‘:

Today the importance of education is widely recognized . « . .
It is hard now to realize what a bold ploneering step the estab-
lishment of schools really was. To a great many people giving -
achooling to Africans seemed the height of folly. Mre than one
-group of missionaries entered Africa, even in quite recent times,
f£lrnly convinced that their sole task was the direct preaching of
the gospel. To turn agide from that calling to build schools
seemed to them completely wrong. Almogt without exception such
missionaries have changed their minds.2

Some of the reactions stil® express the view that educational
work is not an essential part of the missionary task. (nd observes
that "Protestant missions felt compelled, though reluctantly, to par-
ticipate for fear of losing children t; the Catholies." Most mission~
aries, however, see education as a vital part of the commission of
Gurist to His disciples. The following comment from a missionary
illustrates the majority opinion that thar; iz no alternative but to
have schools: '

Let any mission seek to withdraw from education, to give up
operating schools and.concentrate only on evangelism, and the
degree of 111-will and misunderstanding, and even hatred engen-
dered in the commnity and among the missions own members dem—
onstrates that there is no alternative but to operate an edu-
cational program. It is therefore less than fair to make the
above charge. There are but two alternatives before a milssion:
to carry forward a program in which it geeks to balance the
spiritual and the educational and face the resulting criticism,
or abandon the spiritual and concentrate on secular education
purely, so repudiating the basic call of the mission.

2George W. Carpenter, The Way in Africa (New York: Friendship
Press, 1959) p. 38. ‘

"
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Another missionary, in defense of operating schools, says that
fino migsion would be able to evangelize without an educational proéra.m.
qucatibn brovides the means whereby missionaries can communicate the
gosﬁel to the nationalg.n .

g‘inally comes this word of admonitlion from another respondent.
“That the program was not adequate should not condemn the motivation.t
The ade%u_‘acy and the motivation will be discussed in more detail later.

‘It us now consider items 1-5 from Fart I.
TTEM 1 MISSIONS AND CHURCHES GENERALLY USE EDUCATION TO MAKE CONVERTS

The relevance will be presented as viewed by the misslionaries
and by the Congolese students. A breakioun by individual boards and

by associations to which the boards belong is given in Appendix J.

~- PER CENIS
. YES NO BOTH NONE
Missionaries 49 12 36 3
" Congolese students 74, 10 16 0

The figures indicate general agreement that this is a problém
for the Congo. Only twelve per cent of the missionaries and ten per
cent of the gongolese indicate that it is not relevant to the Congo.
More missionaries tend to qualify their yes. The open-end discussion
cited reasons for this differencs.

The item as a whole gets at the basic question concerning the
task of missions in the Congo and arcund the world. Item 5 of Part I
also deals with the task and needs to be considered along with Ttem I,
and with number 8 of Fart ITI which asl'csr the missionary to discuss the
_ main task of the missionary. The three answers give us a complste |
pleture of migsionary purpose and motivation.
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ITEM 5 THE MAIN TASK OF MISSIONS IS USUALLY VIEWED AS MAKING CONVERTS

PER CENTS
, ES NO BOTH  NONE
Misaionaries 65 11 19 4
Congolese students 58 21 21 0

Again there is substantial agreement that this misgiving ie
applicable to the Congo. Only about ten per cent of the missionaries
and twenty per cent of the Congolese feel that this statement is not
true. Istus examine the reactions first in regard to using‘e('iucation
to make converts, and then in regard to the main task of missions.

The misgionaries in general believe that uging education to
help bring Congolaese to Christ is a legitimate.approaeh. They feel
that 1t is a vital part of the Great Commisslon of Christ, and that

there 1s no need to apologize for it. Consider this compoéite of mig~-

o~

slonary reaction:

. Qf course, the Church is interested converts . . . this is
the supreme task of the Church . . . . ¥hy not use education to
reach some who might not otherwise be reached? Paul said
(I cor. 9:22) "that I might by all means save some.m Acts 4:12
clearly presents Christ as the onily-way of salvation which war-
-rants the use of any honest means. Misaion education is cer-
talnly honest —- we make no bones about teaching the Bible and
Chrlstlianity . . . Missions not using education bo make converts
would not be "missions® in the accepted sense, but merely edu-

, cational institutions. Missions come with the primary aim of

+ « o I, ag a missionary, could not continue my work of bringing
the message of Hops to thoge who sit in darkness if we wers told

by African leaders that we couldn't seek their children for christ.

Three missionaries also indicated an objection to the use of the

term "making converts.," They observe that:

BEducation does not "make® converts. Education 1s used as a
means to bring young people under the influerce of the Gospsel and
thereby has been the means of bringing many to a kmowledge of
Jegus Christ as Saviour.

/ making converts and use educdtion to gain and establish converts .

RIS 0 WP M o S A TR = cratid e o

e
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Tt needs to be remembered that ultimately education has never
"made® any convérts. A true convert is one who has had a living
encounter with Jesus Christ; the point of contact may have been
- the classroom. The oceasion of the Mencounter® must not be con-
fused with the thing itself.

Another missionary polnted out that -éducation was used for other
purposes than evangelization in the classroom. He writes that it has
been used to help the country develop ard to have a literate church
membership. He suggests that missions have been forced by the Congo- i
lese to supply education. "They would put 90 per cent of our mission-
aries in educational work, if possible." The latter seems especially
true since Independence when the placement of missionaries has been
largely left in the hands of the Congolese church leaders.

Kandel in 1933 obaerved that:

"It is unfortunately true that until recently education
was subordinated to evangelical purposes and both have suffered
from the same initial migstake . . . (subordination) . . . which
prevented appropriate consideration of, and adaption to the
needs of the people concerned . . . . Educational missions are 4
on the whole not to blame-for this failure, since educational
theory which emphasizes adaption to local culture is but a re-

- cent development.3 S

It is to the credit of many missions that. qualified educators
were gought and found to guide the educational progrem. The educa-
tional missionary came to be accefzted ag a full partner in witness-
ing to the redemptive work of Christ.

The task of the church has been the subject of mich consideration
and debate. The making of converts is certainly part of 4it. Iet us

consider in more detail what the task of the church is.

»

31. L. Fandel, ed., Blucational Yearbook - 1933 (New York:

Teachers College, 1933), p. XIV.
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(ne generally accepted standard definition of the aim of mlssions
is "the proclamation of the gospel to the unconverted everywhére accor-
dirg to the command of Christ." Soltau feels that this definition leaves
out 'a vital element and adds the words ®with a view of establishing an
indigencus church." Soltau points out that experience in Korea shows
that when the establishment of an indigenous church is the goal from
the begimming, much time is saved and many problems are avoided. In the-
Congo when the missionaries were forced to leave after Independence,
both the churches and the schools carried on the work because indigenous
leaders were trained by the missions to be self-gufficient. This policy
should continue; missionaries should conbtinue '\bo work themselves out of
a job.

In the 1910 charter of the American Baptiast Foreign Mission Soci-
eties, the aim and purpose of the mission&i"s ndiffusing the mowledge of
the religlon of Jesus Christ by means of missions throughout the world.n
As the result. of a meeting of ten missions in 1925, the aim was revised
to read that the paramount aim of the Christian miBsionary enterprise is
8to lead mén everywhere to accept Jesus Christ as Saviour and Master,
through whom they may find God the Father." 1In 1950, the field secretar-
ies and officers of the Board madé the followlng statement relative to
the taslkse

Confronted by the confusion and the violent changes of our time,
yot £irm in omr falth that God is sufficient and that in Christ we
have the full answer to the sin and disorder of the human heart
and goclety, we dedicate ourselves to what we belleve 1s to be the
paramount aims of the Christian mlssionary enterprise, namely:

“(a) to lead men everywhere to accept Jesus Christ as Saviowr
and Lord

41, stanley Soltau, Missions at the Qrossroads (Wheatonm, Ill,:
Van Eampen Press, 1954), p. 4.



/__\ .
. 40
(b) +to aid new Christians in the establishment of churches
which shall become self-governing, self-supporting, and gelf-
propagating. — ‘
(¢) to cooperete in such other kingdom enterprises as shall
mogt effectively bring to a needy world the full blessings of
our gospel which we belleve 1s for the whole of man and for all
of life.>
The 1950 statement begins with a recognition of depeﬂience upon
God, recognizes that Christ is the angwer to man's need, sees the need
for confronting man everywhere with the clalms of Christ, and then sees
the need for establishing indigenous churches that minister to the whole
man. The need for unity in program and purpose is acknowledged. It
reflects the growing complexity and magnitude 61‘ the migsionary task. )
It covers :almmst all the points expreassed by the respondents.
Many of the responden'bs replied that the task is "to preach the
gospel . . . . to make known the Inve%?'(}od e « » o t0 proclaim christ .
e o o to evangelize « o + to mRke disciples . o « t0 be witnesses « « »
to lead men to thrist." Ultimately, they go back to the Biblical base
and especially to the Great Commlssion recorded in Matthew 28: 19-20.
"Go ye therefore and ;b_ea;c}_l all nations, baptizing them in the name of
the Father, and of the Son, &nd of the Holy Ghost: teaching them to ob-
serve all things whatsoever I have commanded you: and lo I am with you
always, even unto the end of the world." Note the emphasis on teaching.
In presenting Jesus z;s the Master Teacher, Benson writes:

The entire Gospel record asgumes that Jesus regarded Himself
as & teacher. He went frequently into the synagogues and temples

-

5The
Missiopary Manual (Valley Forge, Fa.: American Baptist
Foreign Mission Society, 1963, Section 101.2.
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for the evident purpose of teaching. Teaching was his chief
buginess. . « « The supreme glory of the teaching profession

consists in the fact that when our lord faced His life work He
chose to be a teacher.

. Oxr Iord must be recognized as a master teacher when judged
by the results of His teaching. He left no book or written
page behind him. He bequeathed no system, no philesophy, no
legiglation. - While he founded the Church, He trained others to
eatabligh it. During Hig minigtry he devoted Himself primarily
to the students He enrolled in His tralning class. The resultis

of his teaching were to be manifest in their lives and accomplish-~
ments.

And so it proved. It has been well said, "the greatest mlra-
¢le in history seems to be the transformatlon that Jesus effected
in the life of His disciples.® These disciples transformed by
His teaching, His death, His resurrection, and the baptism of the
Holy Spirit, went forth to turn the world up-side-down. Ten of
them ggvg their lives as a testimony to their faith in their
Teacher.

Some other Bible passages that set forth misslonary imperatives
include:

But ye shall receive power, after that the Holy Ghost is come
upon you: and you shall be wltnegses unto me both in Jerusalem,
and in all Judea, and in Samaria, and unto the uttermost part of
the earth. Acts 1:8. ,

Whosoever shall call on the nmame of the Iord shall be saved.
How then shall they call on Him in whom they have not believed?
and how shall they believe in Him of whom they have not heard?
and how shall they hear without a preacher? And how shall they
preach, execept they be sent? as 1t ls written, How beautlful are
the feet of them that preach the gospel of peace and bring glad
tidings of good things. Romans 10: 13-15,

Therefore said He unto them, the harvest truly is great, but
the laborers are few; pray ye therefore the lLord of the harvest,
that He will send forth laborers into His harvest. Imke 10:2
(John 4335).

6clarence Benson, The Christian Teacher (Chicago : Moody Press,
1950, p. 259.

"Ibid, p. 274.
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Now then we are ambassadors for Christ . . « II Corinthlans 53220

As my Father hath sent me, ev;n 80 send I you. John 20321

We are living in a day when voices within the church and ﬁithova
are critical of missionar} motives and methods. There is confusion in
Africa and around the world to what the task of the missionary is and

is to become. Zome American mission boards no longer call themselves

mission boards but boards of world ministry. Thelr volunteers are no )

longer called missionaries but fraternal workers. - This adds to the con-
fusion no matter how noble the motives may be. Those who respond to
God's "Go Ye" and believe the Gospel and the power of God are still
needed. Note the call from India as expressed by Bighop Hospet Sumitra
of the Church of South India in a talk over the B.B.C. ;

A few years ago this (mlssionaries must preach the gospel) was
not what was being said either by younger churchmen or by misslon-
aries. The job of getting the gospel over to India, it was said,
is the job for the Indians. The missionary is there to help the
church and to be a symbol of the supranational character of the
Caristian fellowship., . « Today leaders of the younger churches —-
and others also —- are questioning this policy. Faced with . « .
(growing populations, newly developing ipdustrial commmnities of
Asia and Iatin America, and secularized cities of Africa) . « «
the churches are beglnning to says M"send us above all migsionaries
who believe the gospel and will help us get it across.nd

The Congo (and all of Africa) is passing through the stage that
India passed through after achieving independence. It now is making
reprisals against the white man. (For example, the story is told of the

8Ieslie Newbigin, The Ordained Ministry and the Missionary Task
(New Yorks Commission on World Mission, NSCF), 1963.
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new missionary in ‘Congo who was sent out to count pigs by the Afriean
church leaders. Note also the exorbitant custom fees, the red tape
that is encb?ntered in securing visas, the ferry boats that are not
takihg white passengers on a particula'i' day.9') It, too, ié not sure
what it wants the missionary to do. Iike India, however, the day
will come again when‘the cery from Congo will be Msend us missionafies
vwho belleve the gospe]: and who will help us get it across."

At the close of World War II, it was declded to convene a
forty nation missionary conference ‘t:o re-examine the broad strategy
of missionary principles and policy in a "sadly shattered world."

The Council Meeting in 1947 at Whitby, Ontarior, heard & report on
Africa pregenting this challenge: l
The task of the Church in Africa is to proclaim the Gospel,
to extend and deepen its 1life go that it may not only help
save African society, but make it worth saving. The Gospel is
leaven, not cement; its appeal is to the individual and to the
tribal group that it may transform both in the interest of the
kingdom of God.lO

The report concluded by suggesting-parf of the task in Africa
is (1) to remove the color bars, (2) to study African Society, (3) to
expand education and leadership training turning over church posts to
Africang, (4) to develop a new approach to tribal society, and (5)
to0 advance wider cooperation among missions. Worthy objectives all.

A missionary who wag born and reared in the Congo adds an

additional task to be performed:

I believe that the mission has féiled gomewhat in presenting
what the Church really is, and for many ministers and most members,

9mmer Neufeld, "The Unfinished Revolution", Report (Akron, Fa.s
Mennonite Central cormnittee, Spring, 1963), Vol VI, T8. I, pp. 23-24.

Wharies W. Ranson, Renewal and Advance (Iondon: Edinburgh
House Press for the International Missionary Council, 1948), p. 46.
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the reality of the CHURCH as & living body of members rather than
an organization 1s a forelgn idea.

In concluding this section on the task, it would be well to hear
the words of Dr. M'Timkulu in a paper presented at the Sallsbury Con-
ference.. The General Secretary of the All Africa Churches Conference
saids “

The Christian . . is vitally concerned wlth education. The
call to Christlan mission is not only summarized in the Pamous
imperative "go ye and preach the gogpel® but is also externally
dramatized in the parable of the Good SamAritan once we come to
realize that the battered traveler by the wayside represents not
only those who have fallen among thieves in the physical sense,
but also those who have been robbed of. thelr heritage by the
thieves of ignorance, SuPerstltion, lack of -edueation, and lack
of opportunities.

The spread of education is thus not merely a sideline -for the
thristian church, but stands at the very core and center of the
christian megsage bidding us in obedience to Him to gee that the
young are truly murtured in His way through the family and all
the other institutions that society has created for murture.ll

ITEM 2 MISSIORS USUALLY SEEK TO WIN CONVERTS TO THEIR OWN PARTICULAR
. DENOMINATION

’ *. PER CENIS
YES RO BOTH NORE
Missionaries 35 33 30 1
Congolese students 63 16 21 0

The Congolese students are more inclined to consider this a
problem than are the migsionaries. 4Elghty~four per cent of the Congo-
lese and sixty~=five per cent of the missionaries say that the astatement
is true, at leagt in part. The reactlons seem to reveal that there is
confugion sbout the term "denomination.” . Doubtless some have in mind

umlph Dodge, The Unpopular Migsionary (Westwood, New Jersey:
Fleming Revell Co. 1964), pp. 94-95.
LS
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the sharp contrast between Catholics and Protestants and view each as

a "denomination.® Misslonaries are more apt to think of divisions

within Protestantism.

. Missionary reaction reveals that many Congolese Christlans do
not lmow "to which denomination they belong." Conslder this com-

posite:

Farrow denominationalism is rare on the Congo mission flelds . .
Most missionaries regret the establishment by name denominational
churches . . . . Tt hag, however, been observed by many that the
Congo Protestant Council here in Congo has through the years by
its emphagis upon "Church of Christ in Congo" tended to blur
denominational distinctions and emphssis . . . . Doubtless all
migsions teach with result that converts naturally follow the
particular theological persuazsion of the mission society opera-
ting the school . ., « . Competition is with the Roman Catholic
church, not with other Protestant denominations.

The fact that the Protestant mission has been a minority group
hag forced the missions to work together, for their very existence
depended upon presenting a united front through the Congo Protestant
Council. In a gtrongly warded well-documented thirty page protest
memorandum entitled "Memorandum addressed to His Excellency, the Minis-
ter of (Colonles by the Congo Protestant Council on the Subject of the
Belgian Government attitude Toward the Missions? (February 14, 1933),
Ir. Emory Ross, secretary of the Congo Protestant Council, said:

Up to now, our protests have been very weak. But now we
believe the existence of our church to be menaced. We are
convinced that the end in view i3 the destruction of the
work which dates for more than a half century and whose
existence 1s dear to gome millions of Christiang of the
world. It is evident that we shall defend our schools, our
church as our life, by every permissible and legal means . « . «
We seek but one thing: to be able to fulfill our duty in

evangelization, the education, and the morel, spiritual and
physical betterment of the Congo people. (p 15 &29).
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~ The protests and campalgns for religious equality brought many
concessions. The above protest memorandum brought forth a reply that
in effect amounted to & new policy. Ross's reply to the Golonial Min-
ister's response notes some of the concessions made to pressing prob-
lemg 2

We welcome adoption of the new pollcy in regard to the recog-
nitlon by the Govermment of Protestant gchools. We have grate~-
fully taken note of the promigse that Protestant missions engaged
in education will recelve, if they desire to do 80, the program
of instruction angd explanatory instructions; that no obstacle
will be placed in the way of Government inspectors visiting their
schoolg; that the pupils of these schools will, as a matter of
course, be allowed to present themselves before official com-
missions of examination, if such are eredted, and will receive
the diploma if they are successful and that monitors and teachers
tralned by the Protestant missions are in principle eligible for
appointment to Government posts, though the Government rederves
1ts freedom to gelect the candidates which it considers most suit-
able. (p. 4).

It is interesting to note that the Congo Protestant Council chose
to make its stand for religious liberty in terms of education. It shows
a coﬁfidence in the qualityiof the education being offered.,

The Congo Protestant Council recéives praise from Torbett for
rresenting a united witness. He observes:

The Christian commnity has presented a stabilizing influence
to the people of the Congo at a. time when they have been lifted
out of thelr ancient tribal 1ife into a confused and complex world
of strange and distorted values.l2

(ne evidence of this united witness is the fact that church mem-
bers were issued cards which permitted them to transfer to any other
mrotestant church in the Congo. mgy concessions were made to have a

united form of worship in the Churches. The Council also serves ag a

12 Robert Torbett, Ventures of Faith (Fhila.: The Judson Press,
1955) sDPe 578.
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clearing house for problems of comity, plans conferences, publishes a
journal and encourages ecumenical programs.

Several respondents noted a new trend towvard disunity introduced
by the arrival of what is sometimes called "left wing” missions groupa.
Bingle, addressing the 1948 International Missionary Conference, called
attention to the problems created by such groups. He suggested theys

‘ 1) stress certain elements in the Christian faith (pet doctrines)
2; refuse to recognize comity, working against other missions
3) establish small and isolated groups that stimulate divisions
(4) make less effort to understand the culture pattern resulting
in a more western and lop-sided mission
(5) are less sensitive to the conception of the indigenous church
and the currents of nationaligm and cultural pride
(6) have genuine zeal and evangelistic passion
Nevertheless, responsible national Christian leaders,feel concern
at the coming of such zealous, if unregulated, auxilaries whose co-
operatlon in the task of bullding the indigenous church is marred
by an over-rugged individualism. This 1s & problem not merely for
Japan but all the great missionary-arsas, and it is especially dif-
ficult at the present juncture in the transition between mission
" and church.l
It is hoped that the divisive nmature of these groups might be
1
checksd. The need for united effort is imperative if christlanity is
to continue to make a vital contribution in the new Congo. In these
turbulent days that have seen the Congolese move from carrylng loads
on their heads to shifting them by jet plane without having seen a
wheelbarrow, the stabilising influence of a united Christian community
is more urgent than ever.

The higtoric reasdns for divisions in christendom have little
relevance to the Congo. It is hoped that we in America might learn

g, J. Bingle, "The Church in Its World Setting," Benewal and
Advance (London: Edinburgh House for IMC, 1948/,p. 43.
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from the Church in the Congo the advantages of being co-laborers of
Christ free from the tensions and problems that havée plagued the
Church at home and has given rise to the observation that the Cimrch
does not practice what it preaches.

The Situation Conferences in Madras, Tokyo and Singapore in
1963 resulted in this plea from the Joint Action For Mission (JAM)
comnittee:
Churches and thelr related missionary agencies in a glven
. geographic area should come together to face as God's people in
that place thelr total missionary task and seek the puidance of
the Holy Spirit in fulfilling 1t.

&

ITEM 3 THERE IS AN INSATIABIE DESIRE FOR EDUCATION AMONG MOST STUiJENI‘S hod

FER CENTS
YES KO BOTH  NOKE
Missionaries 8l 1 15 3
Congolese students 8/, 11 0 5

The figures show substantial agreement that there i1s an ingatia-
ble desire for educationiin Congo. Few of the reactions dispute this
fact, although some do question e motivation of desire for education.

The following missionary reaction reveals several problems:

I have gpent five years golng from village to village plead-
ing with parents to let their children start and then continue
in primary school. But each year at harvest time of the local
money orop & large percentege of the children would be abaent
from school to help get in the money. Miny mothers oried that
they could not take care of all the children in the family them-
selves, therefore they mugt have at least the oldest girl to
help in the home, and thus (she) could not attend school.

We observe first of all that not all parents are aware of the
. benefits to be derived from education. The Church.still has a selling
~Job to do, and "bribes® that have been offered since the days of leo-

pold will have to be used to persuade parents to let the chlldren come.

*Fot a specific misgiving, but an assumption of the misgiving.
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Secondly, we :see the problem of a conflict in scheduling. The
inveséigator comes from a rural commnity where the school sesgion had .
to be adjusted so that school was concladed before plowing time. Such
an adjustment in scheduling needs to be made in Congo when necessary.
Thirdly, there appears to be a need for a plan to meet the child
care problems. The official report of the Salisbury Conference suggests
that the Churches provide day nurseries -a new challenge for the Church
in congo.u* The Chirch needs to be on the growing edge of meeting press-
ing social needs if it is to continue to hope to meet the spiritual need.
n ;bhe posltive side comes this obgservation from a respondent:
Wi:bh'Independence came the realization that stable government
participation in events of a changing world demanded a good edu-

cation. Hence the creation of an insatiable desire for education
in all of the Congo, and probably all of Africa.

These are similar to the feelings expressed by Greemough in Africa &
Calls, the report on the Addls Ababa education conference: '

Most African countries which have recently achieved indepen--
dence a8 they try to reconcile thelr old traditions and structures,
thelr underdeveloped, or at least shaky esconomies with the de-
mands of modern civilization, naturally and hungrily look to edu-
cation.

Bdueation is regarded everywhere as the key to progress, the f
most potent instrument for equipping the people at large for their :
new responsibilities, an essentlal factor in economic and social
development of these newly independent countries in helping them ;
reduce povig’cy and narrow the gap between them and the wealthiest E
countries. ~— «

Mpacc, thristian Bducation in Africa fondoms Grford Tniversity
Press, 1963, p. %.

1Richard Greenough, Africa Galls ffew York, UNESCO, 1961} p. 12. .
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The drive for independence and the drive for education are wed
in the Congo. Dr. Z. K. Mitthews, Chairman of the Salisbury Confer-
ence, 1s probably right when he cbserves that the rallying ory of
"self Government" now has become "education now." It is hoped that
the desire for the material benefits will not overshadow the desire
for the spiritual blessings offered by the Christian faith,

Feufeld cautions that the surge for education should be viewed
ags a "poslitive reassertation for self," which aims at Mattaining a
measure of gsocial equallty and a substantial share in the econonic
wealth of the industrialized nation." He addg: -

The missionary must realize that any expression of reger-
vatlon on his part will often be understood in this light.
Some migsionmaries may, for example, seriously and with good
reasons belleve that the almost utopian hopes placed in edu-
cation, espacially scientific education, are unrealistic and
likely to result in frustration. But any missionary expres-
sion of cautlon is very readily seen as another white mantg
attempt to retard the black man, to deny him the powers exer-
cised by the white man in development of his own civilization,l6

e respondent was ihdeed sceptical of the motive behind the
desire for education. He reports that:

In Congo I find no insatiable desire for education. Becausge
of the Belgian educational system which was naturally started
here which gives a raise in pay for each new diploma, the desire
is not for education or kmowledge, but for the status symbol of
8 diploma which will determine the amount of the monthly pay
check.

Despite the motive, the desire cannot be denied. The Salig-—

bury Conference Report, Christian Education in Africa, relates the
desire for education to the desire for power:

16Neu£eld, The Unfinighed Revolution, p. 22.
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In Africa the demand for knowledge which gives power ig cla-
mant: parents, children, commnities, governments seek education

that will give it.  Education is seen as the key to power in
every area of life.l7 :

In concluslon, the reader is invited to consider these facts
mstered by Eenworthy to teach the concept that there is a passion
for educatlon throughout Africa. His eleven points are:

1. There is a keen desire to learn on the part of most
Africans. :
2. Most education in the past was carried on by missions.
3. Ilteracy was only about 10% until recently throughout
Africa.
4. The Increase in enrollment in the primary grades is
phenomenal,
5. The number of secondary school pupils is extremely
small.
6. Finding teachers, especially for secondary schools,
is very difficult. High school graduates go into
govermment or business. This means that teachers
are chosen from persons with eight years of schooling.
7. The education of girls is not well developed, especlally
in Moslem areas. :
8. There are few colleges now in Africa.
9. A large proportion of national budgets is devoted to
education.
10. Technical and vocational education is increasing, but
. is woefully inadeqiiate so far.
11. Mach atteption is being given to adult education and

literacy.
TTEM 4 MISSIONS AND CHURCHES OFTEN INFLUENCE
IMPRESSTONABIE CHIIDREN UNDULY
PER CENTS
YES NO BOTH  NONE
Misgionaries 7 65 24 A
Congolese students 26 11 47 16

L7 rigtian Education in Afriea, p. 38,

181 00nard Kenworthy, Studying Africa in the Elemen and
Secondary Schools (Mew York : Teachers College, 1962),pp. 16-17.
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Qly seven per cent of the missionaries believe® that this item

is wholly true for the Congo. Nearly two-thirds say that it is not
applicable to the Congo. Only eleven per cemt of the Congolese be-
lieve that the criticism does not apply. The fact that nearly half
of the Congolese give a Véualified yes 1s probably significant. The
author takes this to meanh that they are saying that children were
-being influenced, but not undlﬂyr. A% least, one student go ingi-
cated.

Several respondents Indicated that this question goes back to

the nature of the missionary task, We saw in the previous consider-

ation tha‘l? missions do seek to win converts — its pert of the Bib-
lical imperative — and that tﬁe claimg of christ are presented in
the classroom. The respondents hasten to add that no coercion or
presgure ig applied.
A compogite of the reactions glve this view:
.
"Impressionable children® ——there are no other! . . . There
has been dally exposure to Christlanity without coercilon.
This would seem a most proper and legitimate course of action. . .
children have been influenced = whether unduly or not is a
matter of educational and theological convietion. 7
Teaching the child the Bible and The Way are Biblical commands.
Those who hold that the Bible is the infallible guide to both falth
and practice are likely to take seriously the instructions regarding
child training., Most missionaries are llkely to take such a view of
the Word of God and make no apology for trying to influence children
to accept Christ. The Catholic church has long recognized the impor-

tance of early training. Protestant groups have been somewbat slower

to see the need. With the African traditional view of the wholeness
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of life, religion is accorded an important place. They have been
cloger to Christian truth than mo‘st profeésing Christians have.

In conclusion, one other factor needs to be pointed out. Two
of the.respondents report that the Roman Catholic schooie use pressure
in the ‘aense that .diplomas are withheld untll the pupils are baptized.
Perhaps this was in the minds of the Congolese who gave a qualified

yes. They may congider this undue influencs.

Misglving 2. ke of Resources

"Migsion resources are used for educational programs (which
could be taken over by the governmemt) to the detriment of the .
evangelisjig and pastoral work.!

Items 6 & 7 of Part I apply to this misgiving.

ITEM 6 MISSION RESOURCES ARE GENERALLY USED FOR EDUCATIONAL
PROGRAMS TO THE DETRIMENT OF EVANGELISTIC AND PASTORAL WORK

PER CENIS
¥ES, NO BOTH  NONE
Migsionaries 15 43 39 3
Congolese students 37 37 - 21 5

The figures indicate that the opinions are divided on this item.
Fifty~-four per cent of the mlssionaries and fifty-eight per cent of the
gongolese say that the item is true, at least in part of the Congo.

It 1s ev?jd?zf'\:. that experience varies in different parts of the Gongo,

depending upon how indigenous and how self-supporting the churches are.
2s indicated before, the Congo Protestant Council used education

as the vehicle to carry their fight for religious liberty. Heavy em-

phasis was placed on education. Resources were diverted to improve the




quality of education. One missionary focuses on the issue when he
observes: .

The emphagis of staff and friends in education (even mission-
ary and African pastors being agsigned jJoba in the school sys-
tem) gives the African an idea of the relative importance to
misgion soclety of pastoral work and edueational work. It is
the greatest hindrance to ministerial recruitment along with its
corollary, putting the best students in teacher training and the
poorest in ministerial schools.

Miny respondents confirm that education wag given priority both
in regard to funds and personnel. School plants were built and every
available missionary, sooner or later, was pressed into some phase of
the educational endsavor. Then the £lood gates were swung open when
in 1948 government subsidies became available to the Protestant missions
for the first time. The result is described by a respondents '

Many Protestant mlssions plunged into the task of rejuvenating
and enlarging their educational programs seeing it as an oppor-
tunity to at long last offer their youth the education to which
they had a right as Congolese, and on a more equal basis with the
Catholic Mlgslons. It is true that many Protestant Missions soon
began to feel the pinch of. this effort. More and more personnel
was preggsed Into duty and when, as was usually the case, gub-
gidies did not cover all the expenses, Mission resources had to
be tapped to make up the deficits.

. The expanded programs, then, demanded more personnel and more
funds. What was looked upon as & blessing —- the windfall of govern-
ment subgidies -~ became in many respects a burden. For example, one
respondent indlcated that it was difficult for Congolese pastors to
understand why the government fumds were not used for church buildings,
salarles, facilltles, ard other phases of church work. Even gome mis-
sionaries and home boards became concerned that more and more resources

were goling for education. Others took the positlon that without trained

.
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leadershlp — & kproducf of the schools — evangelistic and pastbral
work counld not function effectively. Expansion contlnued; the dle
was cast. .

COnmenting on the effect of diverting funds to education, one
missionary obgerves that Nthe fact that mission financial resocurces
were Invested in schools may have served to strengthen the evange-

" listic effort because the indigenous church was forced to become
gelf-gufficient.” It helped to indigenize the church.

The Salisbury Conference report gives the following statements
reflecting the concern for finding resources to do the job:

Thelfaz;t mugt be faced that the Church is unlikely to have
sufficient resources in money or persomnel for the educational
tasks required of it by the ratlion, and for the needs of pas-
toral and evangelistic work. The prioritles must be assessed
with great care, keeping always in mind the primary tagk of
the church, wherever it is placed, to witness to Jesus carist.19

If the Church is going to respond effectively to these chal-
lenges (establishing new churches and adequately training and
paying ministers) it will have to discover new sources of finan-
cigal support both at home and overgeas. It would be unrealistic
to expect financial support for education from the Churches in
Africa on any but a modest scale at the present time. This in
no way reflects upon the concern for educatlon, but upon the
limitations of the resources.20

In conelusion, the observation of a respondent notes a rather
ironic twist developing in regard to resourcess

The pogition now is that the Church is calling for more and

more invegtment of mission resources in education, and the
misgion 1s forced to maintain the evangelistic effort.

192ace, christian Biucation in Afriea, p. 53.

201514, p. 72
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TTEM 7 MANY BELTEVE EDUCATION COULD BE TAREN
OVER BY THE GOVERNMENT
FER CENI'S

4 YES - NO BOTH  NOME
Missionaries 47 15 36 1l
Congolese students -68 0 26 5

The figures indicate that all of the Congolese students believe )
that education could be taken over by the _government; Most mission-
aries (eighty-three per cent) belleve that it could, but some limit
the extent of the take-over. ‘ ,

No one questloned the right of the government to take over or
to comtrol the schools. The question centered mAlnly on their sbility

_to finance the schools. It was unanimously agreed that the government
could do little now to support the aschools. Two respondents observed
that part of the unrest and difficulty today in Congo stems from the
fact that teachers salarles are often not paid for six months after
they are due. Many agreed thgt the government should take over the

" elementary, but did not have the funds to meet even the present com-

mitment despite "massive UNESCO help.?

Commenting on the apparent desire of the government to take over
the elementary and make it & part of the state program, a missionary
says that perhaps this 1s to release migsionaries for secondary schools.
Indeed, missionaries are moving into secondary work, the number one
priority along with teacher training and other higher education.

The Congo Protestant Council, acco:n:ling to one missionary, has

gone on record favoring a gystem of free public education with no
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strings attached. Today, according to other respondents, the offi-
cial Go%einmght schools which do exist offer a choice between Catho-
lic, Frotéétant,'or moral ingtruction as part of the curriculum.
Those who‘objeet.to religious ingtruction may elect to be excluded.
Religlous liberty is protected.

Another respoﬁdent suggests that the majority of church
leaders do not want the Govefnment to take over the schools. "This
would lower their prestige and give the impression that they could
not do a;l the missionaries have donme." Perhaps another reason is
fear of Catholic domination.

Teachérs"salaries, set by the government, are from ten to
fifteen times'tha% of the pastors, says another writer. This is 1
another cause of friction since the church cannot afford fo pay cem-

parable wages making recruitment difficult.

According to a report in the Wall Street Journal, Jamuary 31,

1964, much aid is pouring into dongo. The article states:
. The UN has poured over $300 million into the Congo since
it appeared on the scene three and a half years ago. Additionally
the Mited States has pumped $163 million in economic aid into
the Congo in the last two years alone.21
How much of this goes to the schools is not clear. Much of the
Mnited states aid, according to the article, is in the form of surplus
farm goods, technical aggistance in government administration and pub-
lic services, gchool and road building, and similar assistance. Fdu~

cation also shares. More is needed. It will be a fortunate thing for

21"How Explosive is Africa," The Wall Street Journal, Jamary
_ 31, 1964, p. 6. '
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the Congo when the government can adequately support a system of free

pablic education for the great mass of its citizens.

Misgiving 3. Independence of the Church

"Migsions have established educational institutions which,
unless taken over by government, become a grave drain upon
the resources of the indigenous church. If such Institutions
continue to be maintained by the missions, then the church is
prevented from achieving its full independence.?
Items 8-10 of Part I apply to this misgiving. Before taking up
the individual items, some general observations will be made.
Two reactions by missionaries give us a clue to resolving an
apparent contradiction between the two statements of the criticism:

Some of these criticisms must seem very unreasonable and
contradictory to anyone not in close touch with African events.
The key here lies in the word Independemce . . . . Though many
appreciate deeply the help given, there are others who resemt
having to- be dependent upon it. They don't like to be reminded
of their own inability to do it. v

No one likes to be on the rgceiving end all the time or to have
everything done for them. TYet this is what has happened in the Congo
over the years. Around the world the United States encounters resent-
ment from those who are the recipients of foreign aid. Often we hear
of people h need who say they would rather go without than accept
“charity." Almost éveryone wants to be as independent as possible.

We should not be surprised, therefore, when the Congolese, seekdng to
retain or re-establish his dignity, strives to be independent.

Miles presents two caveats that are appli;;able here:

-
< ™
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(1) African personality has been violated and the need
‘for the African.to find themselves mist have priority
ovér all other needs.
(2) The educated African leader would prefer to gee his

fellow African starve than become the object of pity
and patronage.22

An experienced migslonary to the Fhilipines, speaking to a
group of missionary appolntees that included the researcher, advised‘
the neophytes to beware the "benefactor® concept. He advised the
group to be careful how you give suggesting that the missionary make
- loans, not gifts, even though the chance of being repaid is nill.

It glves.the recipient a chance to preserve his dignity. Then he
wisely added, "don't confuse gifts and the gospel." This wisdom
needs to be applied to the Congo.

The second clue to understanding this misgiving says:

This presents an apparent dilemma, more theoretical than
practical; however, since it is not an Meithbr-or? situation
in reality. All three groups named are involved, each dif-
ferently. The government ls heavily subsidizing the educational
program, thus the church ig not being called upon to bear a
burden that it couldn't, even if it had to. Missions are con-
tributing largely staff who are supported in the same way other
missionaries are, thus they are a burden to neither government
nor. church. However, the complete direction and authority of
the educational program are in the hands of the Church. The
Director of Education is an African. The Madvigor® to this of-
fice is a missionary. Seeming dilemmas have a way of being
resolved to the satisfaction of all in the actual day-by-day
workings of a gituation.

That all are not completely satisfied will become apparent as

we turn to Items 8-10 for further analysis of relevance and reaction.

22p, 7. Mles , "The All Africa Conference of Churches,"
International Review of Missions, October, 1963, p. 412.




ITEM 8 MISSICNS HAVE ESTABLISHED EDUCATIONAL INSTITUTIONS
~ 'WHICH UNIESS TAKEN OVER BY THE GOVEﬁM&EM (FTEN BECOME
A DRAIN UPON THE INDIGENOUS CHURCH RESOURCES

PER CENIS
YES KO BOTH NONE
Missionaries yAA 22 29 4
Congolese students 32 37 16 16

-

The figures show that about three-fourths of the misalonaries,
and about half of the Congolese feel that this is a problem for Congo.
The fact the indlgenous church hasg reached different stages of auto;
nomy in different areas and under various boards accounts for some of
the diversity. The extent of church involvement in educational work
causes differences in response. The question of extent of government
4dnvolvement 1s also a factor.

There seems to be no question that the missions have established
educational institutions. They are everywhere. The govermment leaves
the administration of the schools in the hands of the missions, and 1t
‘pays. the school subsidies to the mission. The mission in turn works
‘with the Churches, and basic policles are worked out in ammual con-
ventions of the churches.

"There are apparent differences 1n the rela'l;ionship of the achools
to miasion and churches. (onsider the following reactions:

It is not the aim of missions to relate the educational
institutions to the indigenous church . . . I know of no
ingtance where such an institution has been given over, to the
support of the indigencus church « . + If the institutions
were not supported by the mlgsion, they would cloge . « «

The church is not caring for the education, but the mission
180
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The only institutions not yet taken over by the church are
those that are not yet qualified to take over such as -secon-
dary schools and Blble schools . . « We have tried to have
indigenous churches from the start. We have gone into the
villages and sald that if they would build & school bullding,
we would send them a teacher, and that it would be thelr
responsibility to pay the teacher and house him. This was
carried on by the local church so that many villages banding
together weres able to set up a school in a central location
for all., The pastor wag the overseer of the school and was
the pay master, since he was the best educated in the area
and the only one able to keep accounts. As the schools grew,
the churches hed more and more teachers to pay and supplies
to buy. Today the churches and schools are in the hands of
the people, but the government pays the teachers! salaries.

Most of the reactions Indicated that the educational insti-
tutions are not now a drain on the church. Reactions indicate that
about all the ch;u'ches are supplying is bullding space to house )
schools. Other reaction indicates that missions are still supply-
ing funds for capital improvements. The American Baptists, for
example, are now raising funds for a campus type school plant for a
new secordary school in Congo. However, there mey be the fear that
if missions are again forced to‘ leave the Congo, as was the case in
1960, the indigenous church would not only be responsible for the
control of the schools, but the financial burden would be thelrs also.
Perhaps to many Congolese, for this rﬁ&:ﬁ would be good for the
government to be responsible for the finances.

It has been obgerved in the discussion of Item 7 that there is
gensral agreement that the government has the right to control the
common school system for the good of the country. It was pointed out

that most misslionaries were anxious for the government to assume con-

trol and support of the elementary school now so that missions could
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écmcentrate on secondary schools and teacher training, It is well to
add that there are educational Iinmstitutions that the missionaries
feel'oughtl_not be taken over by the govermment. Theological training,
for example, is an area that the governmént should not assume. Mis-
sions and churches should continue thei: efforts here.
~Concern was expressed regarding the govermment partigipation
in elementary education on a large scale. Several reported that the
standards have been greatly lowergd in ord'er to finﬁ the teachers to
meet the tremendous educational need. Mission teachers have been
moved into secondgry education, and their Congolese reﬂacwmts have
not had ‘adequate training — the task is so blg and the supply so .
small. what should the missions do? How should they react when they
see standards lowered? If they protest, their motives are questioned.
(See Neufeld's warning on page 50,)Perhaps it would be well to remember
that not many years ago the United States faced similar problems. The
nation was expanding and the trained teachers were few. But out of ‘
the one room little red school houses came the leaders to see us through.
Perhaps the same will be true for the Congo. The determination seems
to be there.
48 an evldence of that determination, a respondent reports this
hopeful sign for the future:
The government seems to be alert to the problem and danger.
I understand that they have issued a statement to the effect
that no Congolese will be allowed toteach in the Secondary
(School) who has not had some college work. This would seem

to be a move to prevent a repetition of what is happening at
the Elementary level.
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ITEM 9 IF EDUCATIONAL INSTITUTIONS CONTINUE TO BE MAINTAINED
BY THE MISSIONS, THEN THE CHURCH IS PREVENTED FROM ACHTEVING

ITS FULL INDEPENDENCE

PER CENTS
. YES XO BOTH NORE
Misglonaries 21 42 ‘32 5
Congolege students 31 ‘53 11 5

Forty-two per cent of the migsionaries and fifty~three per

cent of the Congolese students feel that this is not a problem for
the Congo. The author had expected more Congolese to congider it
© a problem,

Many of the missionary responses dealt with the meaning of
the term "Independence." A Composite of reaction gives thig insight
into the problem:

 nRgl1 independence® (how I hate that term! Who can afford
to be fully independent? Who 15?) cannot be achieved ag long
as schools are dependent on foreign aid . . . They have a
strange definition of independence. They wanted no white man
to tell them how to do the job right, but wanted funds from
overgeas . . . They resent 1mpairment of independence, but
demand bigger schools . . . Pride demands these inatitutions
here and now even if they must be supported by others. But
-pride algo demands full independence . . .

Note the emotional responses that this misgiving evokes. There
is no doubt that there are mixed feelings regarding independence,
especially the drive for full independence._ It elicits from the
missionary what Niles calls the "I know I am not wanted, but I know
I am néeded",attitude. He obgerves that ™ot to be wanted is a Judg-
ment passed on mistakes of the past, and the perceptive among mis-

slonaries and African Christians know that it is son 23

23m1es, International Review of Migslons, p. 411.
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Another respondent notes that there is the underlying assumption

T

that anything foreign is necesgarily & hindrance to ﬁhe freedom of
the African churcﬁes. Some of the press releases during thg-recenﬁ -
rebellion 1ﬁdicateé that thé communists were pushing this doctrine.

It was also suggested that in the eyes of the Congolese the edu-
cational institutions have been closely knit to the whole mission
program that to them control of education means control of the church.
For the church to be independent, it must assume all respongibilities
the missiong have borne. If‘not, its independence is compromised.
‘ne notes that the same demsnds are not made for medicine. There
seems to be a nee&ifor a clearer underatandiné of what %_church is
and does. 7

In conclusion, it should be noted that the missioné are quite
willing, in general, to turn over the educational ingtitutions to
the church and are willing to invest money and personnel in them.
Roman Catholic monopoly is 5111 viewed as a potential threat, and
Frotestant schools are still seen as a challengs to any encroachment

| upon religious liberty. Full independence may have to wailt until

the future is more securs.
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TITEM 10 . MOsT MISSTONARTES BELTEVE THAT MISSIONS SHOULD
CONTINUE TO ESTABLISH AND MAINTAIN SCHOOLS®

PER CERIS
. IES NO BOTH RONE
Migsionaries 53 1 30 3
Congolese students 58 1n 26 5

nly fourteen per cent of the missionaries and eleven per cent
of the Congolese indicates that missionaries believe that missions
should not continue to egtablish and maintain schools. More than
half of each group give an unqualified yes to the item. To be sure
about what more of any group believes' is a difficult, if not impos-
sible, tagk. - -

B‘ecause this was primarily an educational problem, the author
included this question for discussion in Part III (Nmber 7). The
reaction from the educators will be reported here with the reactions
of those in theologlcal work.

The item places the emphasis upon what the misgionaries believe
éithough some may have respom_ied to the second part of the statement--
miggions should continue to establish and maintain schools. However,
the open-end item solicited response to the latter part.

Almost without exception, the missionaries expressed the View
that the missions must continue to help maintain the work already begun.
It was generally agreed that the government should establish and main-~
tain primary schools ag soon as they are able. In the meantime, pri-
mary schools ought to be in the hands of the Gongolese church. Mis-
slons ghould continue to maintain secondary schools, teacher training

~ schools, theological schools, medical schools, trade schools, etec.

*Not a specific misgiving, but an agsumption of the misgiving.

0
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There is general hesitatlon‘to establish new schools, except for °

higher education. A composite of misslonary reaction present these

views:

Ve should limit the number to the staff and funds available.
We should seek to develop the schools the church needs to train
the leaders she requires. We should get out of the mass edu-
cation business as soon as possible . . . Neither the govern-
ment nor the church feels responsible for paying for the materi-
als needed here . . « Wo must continue educatlonal expansion
for three reasons:s (1) the country badly needs it, (2) if we
don't, those of differing thought will, to the detriment of our
evangelistic position, and (3) it is the will of the Congolese
people! . . . Disillugiomment and despair with government
efforts demand our help.

Cautions were presented that religious liberty should be pro-
tected, that trained Congolese be made full partners and given full
status without any condescending treatment, and that the churches,
not missions, do the malntaining and expanding even though missions
and- churches overseas help supply funds and personnel. Said one ob-
gerver, "I don't believe it is a wise policy for mimsions to be carry-
ing on the bulk of education in any country." With this the author
concurs.

Again and again the fear of Catholic domination was evident.
Two comments e:-rpressing the fear also suggested factors that might
operate as & gsafeguard:

The American system of geparation of church and atate would

be good for the Congo, too. But the Roman Catholic Church has

a tenaclous hold on the new nation which it will not easily
gurrender.

. 1 expect that we feel that the Catholics will take over all
the schools, but I think the same forces that made for a be-

ginning of govermment schools in the middle 50's will be felt
again.
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Phenix, Professor éf Philosophy; and Education at Teachers
College, in a report to thé Africa Committee, DFM, NCCC, on his
participation in and reaction to the Salisbury Conference, makes

thls observation on the relevance of the American experiences:

I think that the fact the day of the missions being the
major educational influence in all Africa has passed is
something to be rejoleced in, not to be sorry about. And
here I think algo the American experience, whether the Brit-
ish or the Africans like it or not, is very relevant, and
that is that we, with our experience of a separation of
church anrd state in education, with our experience of the
churches fighting their way against secular influences and
thereby belng stirengthened, that this augurs well for the
future of Christian education in Africa.

Not many missionaries commented specifically on the issue
of separation of church and state. They do seem to support gen-
erally the acceptance of finaneial aid from the state, and several
voiced approvalk?f religious instruction in the state schools as
now operated. Note this reaction to the current practices

As an American, I still find it interesting, even curious,
that the Congolese government's educational branch pleads with
both Roman Catholic and Protestant groups to provide teachers
of religion for the non-Christian institutions, even paying
their salaries; I do not disapprove of this, and I admire the
efforts of the Congolese government to guarantee "freedom of
religion®, allowlng students and parents to chooss to attend
such classes, whichever class of whichever religion is pre-
ferred. T have often felt that the Congo government had some-
thing to teach other nations in regard to this.

Who 1s going to teach whom is not clear. The British concept
of the relatedness of religion to all of life, and therefore worthy

: 24fhilip H. Phenix, Report on the Conference on Christian Edu-
cation in a Changing Africa (New Yorks Africa Committes, March, 1963),
P. 3. (Mimeographed minutess A1103-B ).
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of inclusion in’ the curriculum may be more closely related to the

African concépt of the wholeness and interrelatedness of 1life than

is the American concept of separation of church and state. The

African Christian viewpoint, presented at the Salisbury Conference,

suggests thats

Parents have & -natural moral right to choose for their
children education glven under the auspices of the Church
where such is available, in preference to State education . . .
Parents also have a right to demand that the instruction of
their children in State Schools includes religlous and moral
teaching, if necessary, provided by teachers appointed by
the Church or religious group to which they belong. PFParents
also have the right to withdraw their children from religious
instruction which is not in accord with their ‘own beliefs. 25

The reactions indicate that thelr experiment 1ls working.

Misgiving 4. Paternalism

"The dependence of the church on mission help for secondary
sducation leads to a paternalistic attitude by missionary
educationists and to a subsqrvient attitude by scholars and
even teachers.?

Items 11-13 from Part I apply to this misgiving.

ITEM 11 THE CHURCH IS DEFENDENT ON MISSION HEIP

FOR SECONDARY SCHOOLS

PER CENT'S
. YES NO BOTH NONE
Missionaries 83 7 8 1
Congolese students 53 10 26 10

25pncC, Christisn Education in Africa, p. 45.
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R Only seven per cent -of the misgionaries and ten per cent of
the Congolese feel that the church is not dependent on the missions
for help for secondary education., There is substantial agreement ‘
that ‘it is. '

Very few respondents felt it necessary to comment on the
asgumption that the church is dependent on missions for help. Gne
commented that the governmment can't supply the schools needed and
the Congolese themselves can't finance them without outside aid.
Another observes that the churches are not running them, but the
churches and missj.ons are agked to help by supplying buiidings , sup-
plies, etc. The government is attempting to pay teacher galaries,
but this is usually late.

Perhaps those who gave a negative response felt that the
church could make a greater effort. Perhaps they felt it 1s the
government who needs the help, not}the church. Some may even feel

that UNESCO, foundations, and foreign aid might be used to do the

Job., Regardless of the source, aid must be found.

ITEM 12 MISSIONARY EDUCATIONISTS GENERALLY
HAVE A PATERNALISTIC ATTITUDE

PER CENTS
IEs KO BOTH NORE
Migsionaries 3 51 46 0
Congolese students 80 5 10 5

~ The figures reveal a sharp disagreement on this criticism.
nly three per cent of the mlssionaries give an unqualified yes,

whereas elghty per cent of the Congolese believe that migsionaries

-
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have a paternalistic attitudé. Half the missionaries deny the alle-
gation. .

There is little doubt that it ig difficult to be objective -
about one'’s own attitudes. About half of the missionaries admit that
statement is true in part. The Congolese perception is probably soma;-
what biaéed by thelr unhappy experiences at the hands of the white man
over the years. ILetus examine some of the factors that bear on the
situation,

An exgmination of the historical records show that Belgium's
colonial policy was paternalistic. As late as 1958, the Eelgiana
openly and proudly described their system as patt-:srnalia't.:i.cz26 In her
penetrating analysis of paternalism, Slade observes that from the be-
ginning a benefactor-recipient relationship developed supported by the
patterns of tribal goclety. It was easy for the white benefactors to
take the place of the hereditary chi;efa. 8lade observes:

- The object of patermalistic policy is to make someone who is
asglsted, insured, and pensioned, instead of making him a_ free
man . . « But at all times, men have found freedom in misery
preferable to a comfortable slavery.<’

This thorough-going and intellipgent paternalism of the com-
panies had produced impressive material results. What it had
not done, however, was to leave anything to the initiative of

the Africans. The danger was that this businesslike attitude
riskgg treating the African workers as something less than a
man.

26ponald L. Wiedner, A History of Afries South of the gahara
(New York: Vintage Books, 1965), P. 426, -

27Ruth Slade, The Belgisn Gongo (Londoms: Qeford Press, 1960),p. 5.
281pid, p. 4.

P
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The Bible ?eaches that man. shall not live by bread alone.

The cradle to the grave care left many gaps unfilled. Slade cites
these gaps: no politlcal responsibility, no trained elite capable
of leadership, no freedom of expression, but real discrimination
in housing, education, and medical services.2?

In her chapter on African discontent, Slade discusses these
additional factors that brought about eventual demands for Thuruh
or freedoms Congolese soldiers sent abroad saw their plight; neg~
lect of "native policy" which meant fewer personal contacts; Euro~-
peans within the country demanding more rights; social diglocations
due to the rush to towns; developments in other parts of Africa such
as the independence of Ghana and de Gaulle's offer to French Congo;
emergence of a middle class and trade uniong; demands for equal pay
for equal work; demands for higher education; and political awaken-
ings.

Congolese are quick to point out also that the message of the
misgionaries played its part in the awakenings, It was the Bible,
they say, that taught us that black and white are equal in the sight
of God and the Truth will make you free. There has been real concern
that the Church has not been more militant in the se;:uring of basic
human rights and freesdom.

There is evidence to suggest that paternalism did not disappear
with the change of political control. Neufeld's observation is much
to theupoint here: '

2Ruth Slade, The Belgian Congo (London: Qxford Press, 1960), p. 6.



=
ey % oo

~

72

- With the attainment of political independence in the Congo,
the political paternalisms of the colonial period has also
been east aside. But the evil forces manifest themselves in
new forms. The revolution in human relations in the Congo is
not yet complete. In too few places has real brotherhood
between African and Western white man been attained.30

Neufeld then reminds us of the old African ¥simangu in Alan
Paton's Cry the Beloved Gountry, who so eloquently expresses his

fear of future human relations when he says: "I have one great
fear in my heart, that, when they are turned to loving, we shall
be turned to hating."
Harvey Glickman, book editor of African Report, suggests that
paternalism continue;. He claims that: A
A paternalism of high policy reinforces and fuifills a
paternalism of personal relations, and the consequence per-
petuates the lineaments of the Belglan tragedy in Congo . .-
It is in the ingtitutionalization of paternalism that one
may find one set of roots of the crisis in the Congo.3l
Against this background, let us consider the reactions of
the missionaries. N
-Migsionary reaction varied from a complete denial of any pater-
nalistic attitude to humble admissions that unfortunately the charge

was true. Some said 1t was true in part, but the factors in the situ-

ation caused the parent-to-child relationship. Congider this composite:

I am not aware of any; we have good rapport with the Congo-
lese . . . This would depend entirely upon the attitude of the

ONeufeld, The Unfinished Revolution, p. 27. .

3yillian H, Lewls, New Forces in Africa (Washingbon: Public
Affalrs Press, 1962), p. 71.
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individual miassion, the migsion teacher, and the scholars . . .
May be true-in some missions, but not ours! . . . it is possible
gome migsionaries enjoy throwing their welght around . . mis-
gionary educationists are less paternalistic than those in other
branches « . « on the whole, mlssionaries treat the Africans
much better than they treat each other « « + A partnership of
mtual respect characterizes most church-mission relationships.

Some of the extenuating factors suggested were: being placed
in a position where you have to exercise discipline and pay the bills;
providing leadership; working with elementary childrén tends to r;xake
one treat everyone as children; and dispensing aid from overseas.

Some possible solutions and an admonition follows:

Mich can be done by an understanding attitude on the part of
nissionaries, avolding that which glves offense, ignoring im-

mature attitude when they arise, and being generally sengible
and objectlvs.

~

The solution is not a withdrawal from secondary education
by missions, but rather & frank recognition of the real prob-
lem in human relations that exists, and a realistic effort to
deal with thenm. .

The job for us is that of the "deacon™ - to do the serving.

One respondent reminds us thatthere is a good and wholesome
paternalism in the life of every individual, chur;:h, clagsroom, gov~
ermment,- etec. The drive for independence has colored its wholesome

meaning.

ITEM 13 AFRICAN SCHOLARS AND TEACHERS USUALLY HAVE A
SUBSERVIENT ATTITUDE

PER CENTS
IES NO BOTH ~ NONE
Missionaries 4 L 2/ 1

Congolese students 37 26 26 11

~
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.Th‘e figures indicate that seventy-one per cent of the mission-
aries, but only twenty-six per cemt of the Congolese feel that this
is not a problem. Again the problem of self-perception and observer.
perception causes a divergent evaluation. N

Miny noted that the drive for independence and nationalism has
cauged subservient attitudes to diminigh. Several noted ®"resentfulh
and "defiant® attitud'éss on the part of students. Consider the fol-
lowings

The students, since independence, have almost a defiant at-
titude. They have had strikes, they audlbly express any dislike
they have, they have refused to take at least one exam, etec. . .
Some of the students are doing a good scholarly job, while others
appear to be in class because it is the thing to do to get a
better job and to get away from home . . . Students walk out if
they dont't like courses taught.

In regard to teacher attitude we have this observation:

The most mature teachers even admit to public belligerence
which goes further than their real feelings because others sus-
pect them of subservience, and some missionary educators show
a guilty and apologetie reaction.

“ Recognizing the causes and the motives behind the apparent "de-
fiant" attltudes may help us to be more sympathetic, and expressions
of love and concern may help to swing public expectations and préssu.res
toward a more reasonable and balanced view.

In conclusion, the obgervation that communists are, through
thelr literature, preaching an anti-mission and pro-full indeperdence \
line is doubtless true and is a factor that has to be reckoned with.
Veysey, writing in the New York Sunday News on The Congo's Black Castro,

says :
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The missionaries, perbaps ;nore then any other group, were a
force for law, and order, and peace. If.Milele was to get
unchallenged grip on the minds of the villagers, then he must
remove the mission influence.32 :

Subsequent deaths, burnings, and evacuations stand as a witness
to hls success. It is hoped that the partnership of mitual respect,
described by one respondent, can spread throughout all the Congo.

In concluding this discussion of paternalism, it is well to
remember that the blg three -- govermment, business interests R and
the Church — all were cast as benefactors in their civilizing mission.
It 1s to the credit of the Church that it recognizeda need to end any
paternal ways, especielly in human relations. Slade reports the words
of the Secretary of the Protestant Bureau in Brussels in 1959: .

To me it has been clear for many years that the Congo missions
and misslonaries mist get away from the paternal ways in which
we have led mogt of our actlvities in the Congo. We have often
worked under the misconception that the Africans are grown-ups
with & child's mind. Nothing is more false. They are edults,
think as adults, and want responsibility as adults.33

.

Slade also reports, as an evidence that Protestants were aiming
at a gradual transfer of authority, that by 1958 over 500 men had been
ordained and twlce that number were serving as pastors, although they
were not ordained. By 1956 Africans were admitted to the Congo Prot-

estant Council as full voting members. Teachers had been trained and

32 pArthur Veysey, "The Congo's Black Castre," New York Sunday
News, February 23, 196, p. 75.

33

Slade, The Belgian Congo, p. 36.
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the medical agsistants were performing delicate surgical procedures

although colonial poliey required that a European oversee the operations.

Slade makes this evaluation of the sincere attempt to end paternalism: -

The majority of the Protestant mlssions at work in the
Congo thought of the Church In terms of the local Pgathered
commmnity." They aimed at gradually transferring authority
from the European migslonaries to the African leaders of
the local churches. But it was impossible to hand over
authority in this way, however, until the Government has
accorded the right of association to Africans, for an African
churchﬁ.ndependent of the Buropean mission could not legally
exist.

Ald began to replace direction. The brothers—in-Christ concept

was beginning to be manifested in daily living.

Miggiving 5. Attitude Toward People and Culture .

"Migsionary educationists often despise African culture,
non-Christian beliefs and traditions and ride rough-shod
over parental rights and cholces for the education and
religion of their children. They make imposslble an ap-
proach in love and understanding to Mislimg, Hindus, ete.?

Ttems 14-17 of Fart I apply to this misgiving. Before discuss-

ing the individual items, some general observations will be made.

There was general agreement among the missionaries that the

3Z*Sil.ade, The Belglan Congo.
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term "despise™ was not a propér term to use here. They suggested
that "spurn, ignore, distrust, do not kmow, overlook, take a standaﬁ
agalnst? would be more appropriate to deseribe the situation. Some
added : ’

Missionaries more often are ignorant of and unappreciative
of African culture, and fail to relate Christianity to the
local culture . . . most of us are weak on anthropology . . .
too quick to condemn that which was strange . . . but a just
eriticism in general.

(ne suggests a way in which "despise" may be considered

correct:

It is more accurate to say that the forms through which the
culture finds expression have sometimes “been despised because
misunderstood.

Many suggested the ldea that all things must be judged in the
light of God's word, the Bible. Carpenter correctly observes that:

It (Christianity) always involves critical judgment of the
surrounding culture from the standpoint of God's righteous-
ness, truth, and grace. M™Do not be conformed to this world,"

wrote 8t. !hul "But be transformed by the renewal of your
mind, that you may prove what is the will of God, what is
good, and acceptable and perfect." Congo Christians have
been taught the importance of this principle of independent
Judgment in relation to the traditional African cultu;g.
they are not slow to apply it in respect to new choicés and
relationships which confront thgm.35

Many Africans have themselves passed judgment on their culture
and have adopted many Western cultural manifestations. Many are re-
discovering the values in their own. Integrating the o0ld and the new
into & unifying system of values i1s a continuing task for the Congolese.

with this background in mind, we turn to the individual items.

35George Carpenter, "Whose Congo?," International Review of
Missions, July, 1961, p. 282. 7//
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TTEM 1, MISSIONARY EDUGATIONISTS USUAILY DESPISE AFRICAN CULTUEE

PER CERTS
. YES NO BOTH NORE
Migsionaries 1 7 22 0
Congolese students 58 21 21 0 5

Seventy-seven per cent of the misgionaries deny they deapise
African culture, and only one per cemt says that it is unguestion-
ably true. Seventy-nine per cent of the Congolese believe it to be
wholly or partially true. The term "despise" causes much of the
problem,

4s indicated previously, missionaries do generally admit that
the culture was often ignored or distrusted. Only three observations
were made in regard to this item. They are:

With independence has come a new consciousness of the valus
of pride in their own culture . . . But one thing I believe
troubled many a missiomary in the Congo was the apurning of this
(African) culture by the new generation; they wanted to be like
Europeans . . . African friends need to prepare materials on
African culture and religion for classroom use for African students.

>

Pride in culture is a good thing, provided it is based on sound
Judgment. Miny warn of the danger of an agsumption of total cultural
superiority. A workable combination of the old and the new is to be
desired. The words of one respondent sum up what is needed:

Africa is sensitive today, and the best and the purest motives
are often misunderstood. Missions and missionaries should exer-
clse greatest care, but Africans should try to be less sensitive,
try to find less fault, have less self-pity and be — I say it
thoughtfully — more grateful than some seem to be. They would

be happier and get much further. This is an inexpensive way to
help themsgelves. i




ITEM 15 MISSTONARY EDUGATIONISTS USUALLY DESPISE
NON-CHRISTTIAN BELIEFS AND TRADITIONS

FER CENTS
. YES RO BOTH NONE
Missionaries 11 49 38 2
Congolese students 9% 0 10 0

About half the misslonaries deny the allegation that they de-
spise non-Christian beliefs and tra@itiona. Eleven per cent say that
it is true without reservation. However, ninety per cent of the Con-
golese say that it is unreservedly true, while none say that it is
completely false. Letussee why the marked difference.

The reservationa about the use of the term "despise" certainly
continues a factor here. Point of view of the observer again figures
into the responses. That gsome feel there was a difference bstween
attitudes toward beliefs and traditions is revealed‘by this reaction:

We had no conflict or antagonisms to non-Christian belief; we
did have to differentiate among traditions.

Y
In the Salisbury Conference report, the Africans expregs this
evaluation of traditional values:

There are traditional values in African cultures which should
be respected, cherished, preserved, and transformed; they have
to be built into the changing pattern of Society. Some of the
values we have in mind are: awareness of the spiritual world -
which may be a corrective against materialism; the expression of
reallty in ritusl; the keen sense of belonging which may balance
extreme individualiasm; the concern for kin and the aged; the ir-
repressible gaiety of Africans which hag survived generations of
adversity. ‘

(On the other hand there are limitations in African traditional
values which need to be broadened, as Africans are citizens not
only of thelr own countries, but also of the larger world of which
the new states are increasingly becoming a part. We have in mind:
the selective attitude which limits neighbourliness to one's kin
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or clan; restrictions on the exercise of onefs initiative which
is fostered by an authoritative attitude of parents.and instrue-
tors of the young; the low status of women in a soclety which %s
sti1l generally polygamous; lack of concern for the helpleqa.3 .
In guggesting that there are practices that Christians cannot
condone, two respondents cited the practice of selecting a mate through
pre~marital relationship (if the girl becomes pregnant, she is a prime
candidate for marriage), and the practice of leaving a wife if she can-
not bear children. There were also values that became points of con~
tact to present the gospel message: the concept of God ag spirit, etec.
Herskovits, after observing that the negative approach of gome
missionaries had caugsed the Africans to "become aghamed of anything
associated with African religion" and Membarrassed by the traditional
(art) forms," makes this observation:
There are, however, exceptional missions where drums, not
church bells, call to prayer, or where, ag in one station in
the Cameroons, in a church built in the traditional style, the
altar rail wasg carved with indigenous motifs by local ar‘l:.:l.stg,7
and the communion table was a copy of a large chief!s stool.
‘Herskovits also notes that the Africans often reinterpreted
thristian symbols in terms of the old culture. For example, he cites
the transferring of the power symbolized in fetishes to church mezﬁber-
shlp cards. There was a rush to join the church to get the new sym-

bol -- the church membership card.38 That others jolned churches to

36aacC, Ghristian Education in Africa, p. 37-38.

3Melville J. Herskovits, The Human Factor in Changing Africa

381hi4, p. 214-15.
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be able to attend its schools is doubtless true also. True motives

are always hard to assess. Nevertheless, missions and churches need

to continue finding ways to adapt to the needs of the people ag cul-
tural patterns change.

ITEM 16 MISSIONARIES (FTEN RIDE ROUGH-SHOD OVER PARENTAL
RIGHTS AND CHOIGCES FOR EDUCATION AND RELIGION OF AFRICAN CHILDREN

PER CENT3
YES NO BOTH NONE
Missionaries 4 81 1 1
Congolese students 47 16 32 5

Elghty-one per cent of the missionaries deny the allegation that

they ride rough-shod over parental rights. Seventy-nine per cent of
the Congolese students feel that the criticism is justified in part.
. Nearly half the students say that it definitely ig frue.

The expression "ride rough-shod over? would naturally bring
denials from most missionaries. The fact that there were so few schools
available meant that sometimes students could not be accommodated at a
school and were forced to look elsewhere for schooling, Not to have the
child in the school of his cholce might be construed as ignoring the
parents ! rights. Note this reaction on this point:

Unfortunately, there were no other schools, so students had
to be accepted on our terms. Farents and others must have re-
sented the get up more than we shall ever realize. It under-
lies the need to put religious instruction on a voluntary basis.

The desire to have their children educated, forced some parents

to agree to whatever terms were demanded. The schools naturally taught
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the Christian faith as it interpreted it. One respondent said that
"a mission school would be out of touch with reality if it permitted
religious instruction contrary to its teaching to be carried on in
its institution.n This xﬁay be construed to ignore parental cholces
of religlous instruction.

Even during Ieopold's reign, it was agreed that compulsory
education could not be instituted. Physical facilities, funds, and
teachers were lacking. Africans (and some missionaries) could not
see the value of education, and bribes and inducements —- free meals,
clothing, prizes, free medical supplies, and post-school berefits ——
were offered. This kind of pressure may be in view despite the good
motives intended. Often the parents did approve of and desi}:e Carig=-
tian training for their youth.

One respondent reported thatihe greater pressure came from the
Congolese pastors and christians rather than from the missionaries.
“"iny hold that we méy‘ have had," gays’ another, "disappeared with Inde-

pendehce. n

ITEM 17 MISSIONARIES GENERALLY MAKE IMPOSSIBIE AN APPROACH
IN LOVE AND UNDERSTANDING TO MUSLIMS, HINDUS, ETC.

PER CERTS
YES NO BOTH NONE
Missionaries 6 47 22 25
Congolese students 58 26 16 (¥

While nearly half the missionaries (forty-geven per cent) say
the criticism is not true, one~fourth the respondents did not commit

themgelves. The author was surprised that even six per cent said the
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| criticism is true. Fifty-eight per cent of the Cbngolesé, however,
say that it is true.

e respondent reports that there are few Hindus, Mislims, ete.
in the Congo. But more important, the nature of Christianity should
prevent the criticism from being true. Christianity in its very es-
sence contains the means of an approach in love. A composite of re--

action about the nature of Christian love suggests s

Love and understanding toward Mislims, etc. is & matter of :
the heart. I cannot kmow what the Africans have seen to suggest
such a criticism. I do not deny it; I just have not observed
it . . . Coristianity is an exclusive religion =~ ®there is no
other name under heaven whereby we can be gaved.n However, we
could be wiser in our approach to this matter in teaching love
for every man ag & human being, since our Lord certainly loves
all men . « + We have taught in love. You don't need to agree
with a person or culture in order to approach them with love
and understanding . . . An unloving approach is not a Christian
approach.

It is possible the doctrine of separation hés been misunder-
gtood. Not lllaving‘ fellowship does not necessarily imply lack of love
or concern. The mark of a true- Christian is love.

~ That disregard of culture and human feelings can have far-
reaching repercussions can be illustrated by the 1958 Brussells Expo-
sition experience. An African village and school were placed on ex-
hibition for all to ses — a showplece. However, the comments that
ensued insulted the dignity of the Africans who wers a part of the
project. The exhibit was withdrawn, but the damage was done, for f
those Africans, who became the leaders of today, went home resolved
to do something to change their lot. Even a new Belgian policy of i

"aggoclation" was rejected by the Congolese leaders. They amgingly
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described the new "asgociation® in terms of a horse and rider, a
white rlder on a black horse. Complete independence became the cry.
In concluding this consideration of attitudes toward people
@ culture, we would do well to recall the words of our late Presi-
dent, John F. Kennedy. His challenge to us regarding right motives
is clear:
To those people in the huts ard villages of half the globe
struggling to break the bonds of mass misery, we pledge our
best efforts to help them help themselves, for whatever period

is required — not because the Communists may be doing it, nor
because we seek thelr votes, but because it is right.

Misgiving 6. Denominational Divisions and Strife

"Missions are usually assoclated with a particular denomi-
nation or theological party, and have introduced into Africa
the divisions of Christianity in Europe and fmerica. This is
seen at its worst in the intolerance and strife between the
Protestant and Roman Catholics in Church education.n

Items18-20 of Part I (Appendix I) apply to this misgiving.

¥

ITEM 18 MISSIONS ARE USUALLY ASSOCIATED WITH A PARTICULAR
DENOMINATION OR THECLOGICAL PARTY

FER CENTS
YES NO BOTH NONE
Migglonaries 67 10 21 2
Congolese students /A 10 16 0

Ten per cent of each group felt that missions are not asgociated
with a particular denomination or theological party. Perhaps these re-
spondents have In mind that some are "interdenominational® and there-
fore not associated with the old line denominations. Most, however,

agree that missions are associated with a particular denomination.

s
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We discussed previously under Item 2, page 44, that there is
some confusion about the term Mdenomination." Some do not view Catho~
lics as a "denomination® while others do. We have also mentioned that
the Congo Protestant Council to which most protestant groups belong
has tended to blur and minimize denominational lines. Comlty agree-
ments have also tended to reduce denominational differences.

(nly five observations were made in response to this part of
the misgiving. One points out that denominationalism is not deep-
rooted in Congo. Another noted that comlty arrangements prevent com-
petition, divisions, ete. A third stated that they were "interdenomi-
national, though evéngeiical, which I suppose you would consider a
'theological party.'" The fourth conceded that, in general, z;xisaions
have been associated with one denomination, "How else could misgion-
aries be sent out?" he agks. The fii"t.h' suggests that we are entering
into a new phase of sects and divislons which are "rooted as much in
African Mationalism, tribalism, ard de;ire for prestige as in the hig-
torical denominations of Burope and Ameriea." The latter, however,
are not misgions or mission related.

Missions will doubtless continue to be connected with particular
denominations or semding bodies. The support of missionaries and mig-

plon work depends upon 1t.
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ITEM 19 MISSIONS HAVE GENERALLY INTRODUCED THE DIVISIONS
OF CHRISTIANITY FOUND IN EURCPE AND AMERICA

. PER CENIS
. YES NO  BOIH NORKE
Missionaries 46 24 29 i
Congolese students 84 11 5 0

Seventy-five per cent of the missionaries and eighty-nine per
cent of the Congolese students agree, at leasgt in part, that missions
have introduced the divisions of Christianity found in America and
Europe into the Congo. The Congolese were more emphatic in their
response. ‘

Although not ménf conmented on this part of the miagiving, the
few who did respond agreed that it was true, and with good re;son.
Note thelr reasoning:

Missionaries cannot, even with the best intentions, escaps-
being the product of their own culture . . . FEach reproduces
after its kind . « « The difference between Catholicism and
Protestantiom is deep and basile.. .The division does not have to
be introduced. It iz inherent in the very nature of the two
faithsg. ‘

The ecumenical efforts of the Congo Protestant Couneil wers
cited. A number of denominations gave up some of the practices used
at home to bring more oneness to the churches in Congo. For example,
all agreed to practice immersion, so some gave up infant baptism and
sprinkling. Another group gave up the use of real wine in the com-‘
munion service. There seems to have been a real effort to minimize
the denominational differences. .

Tt is also noted that indigenous separatist movements and
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churches introduced divisions that were of local origin. Tribal ties
were also a divisive factor. Note this reaction:

We have had man;y' problems in our mission in attempting to
get Christians from different tribes to work together. Thanks
to Charistianity and Western culture, these deep-rooted divi-
gions are belng overcome. Iet no one minimize the importance
of this for Africats future.

Although there have been divisionsg, groups have been united
also. This final reminder is cited by another respondent:

It is to be remembered that the modern ecumenical movement
has had its roots and origin in the missionary movement, and
there is more oneness and genuine unity in the Congo than
among Christians at home.

ITEM 20 THERE IS MUGH INTOLERANCE AND STRTFE BETWEEN

PROTESTANTS AND ROMAN CATHOLICS IN CHURCH EDUCATION '

. PER CENTS ,

YES NO BOTH NONE
Missionaries 28 26 43 3
Congolese students 68 5 26 o]

Although ninety-four per cent of, the Congolese report some
degree of strife between Protestants and Roman Catholics in church
education, only seventy-one per cent of the missionaries admit that
gome exists. About a fourth of the missionarles deny that any exists.

Moat of the responses for this misgiving were directed at this
item. Most of the responses aclknowledged some degree of strife and
intolerance, but five noted that there is much more tolerance since
Independence and sin'ce the Ecumenical Council convened in Rome. Two
noted that most of the strife existed back in the 1926 's and 301s.

Some gought to identify the factors producing discord. Note

this composite:
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It was inconceivable to the Catholics from Belgium (which is
99 per cent (atholic) that their colonmy should be anything other
than Catholic . . . The Belgian government gave the Gatholics a
favored position in the Congo . . . We expected to £ind the same
freedom we experlenced in our cwn country . . . Realizing that
the village .school served a double purpose of laying hold upon
its youth and using the confidence and loyalty of adults, pastors
and priests worked hard to place their catechists and teachers.
The end result was that many villages had both Protestant and
Catholic schools. The conditions for continual abrasive compe-
tition were ever present . + « Reformation issues were re-kindled,
and Congolese believers were quickly drawn into the disputes.

The differences in viewpoint and the competition did produce
strife. Having competing schools doubtless caused conflicts. The
Job of school dirsctor for a village was often fought over. It is in-
teresting to note the way one respondent describes the competition--
like the competition between Sears and Montgomery Ward, Some deseribe
the intolerance as one-sided, but others said that both may have been
equally guilty. Another says that some Protestant missionaries "are
so intolerant that they can't agree among themselves.® When one feels
that only he possesses the truth, intolerance is likely to result.
Some good relationships between the g;oups were algo reported.
The Salisbury Report noted that in some countries there is regional
planning for schools. ne respondent reported that in Congo the Prot-
estants and Catholics cooperate on the Education Committee, on Jury
Centrals, and in other ways. One reports this relationship:
Priests have coms to our station for help with their cars
and motorcyclea, they have slept in our house, and eaten our
food. Two weoks ago when three priests were killed, it was
protestant missionaries who risked their lives to go to the

Catholic station and bury the priests and then take the nuns
of the station to their own station for safety.
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Bishop Fulton J, Sheen, in a special mass for the slain priests
referred to in the comment, told his parishioners, that members of a
Protestant mission elght miles away M"rescued Catholic sisters from the
mob.™ He went on to observe that Protestants and (atholics are being
“forced into unity by the force of the enmity on the outside.n38

(ne golution to increase friendlier relationships-is—for the
State to provide universal education. Church sgchools could then be
optional for those who wish to attend. The source of much friction
would be gone. Both could continue to make valuable contributions in
education, for there remains much to be done.

Two noted that "peaceful co-existence! seems to be the order
of the day. They feel that some fundamental differences would prevent
unity, though cooperation could be increased. They -add:

We make no excuse for standing for the faith onee delivered
to the saints, and do not see any virtue in conformity or arti-
ficial unity. We believe and teach a oneness in Christ.

¥
~.But love is to be seen in the absence of hitterness and hate,
and not in compromise of fundamental doctrine . . . Africans
mst become aware of the fact that all pesople do not think and
believe alike . . . Tolerance must not blur basic differences
on essential matters.

In concluding our consideration of this misgiving on denomi-
national divisions and strife, consider this word on the likelihood
that strife and intolerance will continues

What African eritics do not realize is that it takes a
rather strong conviction to take a missionary abroad, and

most convictions that do this are theological if not de-
nominational. When we are completely sanctified, the strife

38 News item, The New York Times, February 12, 1964.
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and intolerance will disappear, but by then, the need for missions
will also. ’

The bright spot in all of this lies in the fact that relation-
ghips are improving. It is likely the Congolese will encourage more

cooperation between all groups in the days ahead.

Misgiving 7. Modification of Theology

n"The Christian religion, as introduced, is Western in its
form, and missiona are intolerant of any attempt to modify
its theology to African beliefs and ingights.?

Ttems 21-22 of Fart I apply to this misgiving.

ITEM 21 THE CHRISTIAN RELIGION AS INTRODUGED

IS PRIMARILY WESTERN IN ITS FORM

PER CENTS
YES NO BOTH NONE
Migsionaries &2 9 26 3
Congolese students 84 5 11 0

Eighty-eight per cent of the misslonparies and ninety-five per
cent of the Congolese agree, at least in part, that Christianity as
introduced is primarily Western in form. Few say that this is not
true.

Most of the reactions agree that the misgiving is true. Several
observed that this would be true whenever one religion is transplanted
in another culture. Two added that most missionaries felt that every-
thing had to be done just the way it was at home. Hence the form and

order of the worshlp service was Western, and even the
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hymns were Western, usually justified on the basis that African music
was related to e;;i,spirit_worship and some types of sexual dance.

There were rqactions concerned with the difficulty of separat-
ing "the essence of Christianity and its outward form and expregsion.t
ne noted that several missions groups recognized the problem and sent
some of its personnel to study anthropology with a view of re~exploring
how Christianity could be better adapted to the Congolese culture. Ghe
cited the journal Practical Anthropology as ome device to help the mis-

sionaries to come to grips with this problem of making the message more
relevant to African life. _

(ne respondent cites the fact that the Church wag not the only
agency involved in the westernizing process. Some educated Afrilcans
toutwesternized® the westerns. Another believes that it ;s the task of
the Congolese church to make the changes, keeping in mind the Biblical
restrictions where they are explicit. 5999 attempts to Africanize the

religious-forms will be presented in the analysis of the next ltem,

ITEM 22 MISSIONS USUALLY HAVE BEEN INTOIERANT CF ANY ATTEMPT TO
MODIFY ITS THEOLOGY TO AFRICAN BELIEFS AND INSIGHTS

PER CENTS
YES NO BOTH NONE
Missionaries 39 17 AN 3
Congolese students 58 16 26 o]

There is substantiai agreement that missions to some extent have
been intolerant of any attempt to modify theology to Aff;can beliefs
and culture. Only seventeen per cent of the migsionaries, and only six-
teen per cent of the Congolese students say the misgiving is not valid.
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Few deny that there should be an attempt to modify practice and
forms to African beliefs and ingight. There is some reservation about
modifying theology. (ne suggests that theology is Biblically based,
not culturally based, although interpretation must be expressed in re-
lationship to a culture. Note the reservations in this composite:
Christianity is not a "joining® religion, but is as insistant
upon 1ts uniqueness as any other religion . « « We can't com=
promise basic beliefs and faith and remain true to our call . . .
truth itself is intolerant . . . But if it means the unpleasant
parts of the gospel should be replaced by the sugar coatlng that
universalist and relativist Africans would desire, then I would
say that the African ls wanting Christianity to be something
that it isn't.
Two respondents noted communication problems as a barrier to
modification. They notes
Most Africans camnot yet express their theological insigh\%
adequately and do not win & general hearing . . . Too often we
have been too rushed to listen. We have lost something there.
African opinion needs to be listened to more despite the pres-
sures that the magnitude of the tagk amd the scarclity of missionary
persomnnel places on the individual missionary. No Christian should
ever be too busy to attend to the interpersonal relationghips and the
felt needs of friemds. Ways must be found to free the misgionaries
from burdens of lesser importance for the task?dialogue and inter-
action.
Some attempts to modify practices were cited. (ne noted that
many use African folklore and proverbs in their sermons. Pastor ques-
tian and congregational response is cited as another use of the African

pattern. One noted that African beliefs concerning polygamy and their

o T TR

~
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concept of telling the truth has penetrated into theology.. It is
doubtless easier to get agreement on changes in practice than on
changes in doctrine.

Sundkler, in his chapter entitled "Towards Christian Theo-
logy in Afriea," suggests trends that future attempts to modify
theology might follow. He notes that development of an indigenous
theology presents both risks and opportunities:

Risks——becauge an over-emphasis on patterns derived from
African heritage may lead to heresy or spiritual stagnationm,
or both. But also for great opportunities — for it may very
well be that the Church in Africa is called to help the Uni-
versal Church recover indispensable understandings of Biblical
faith. Whether or not these opportunities will be translated
into 1life and reality depends to a large extent on the train-
ing and the scope of leadership accorded to the African amer-
vants of the Church.40

(ne of the respondents also suggested the need for better
training for the African theological student. The implication seemed
to be that the level of @putian maturity was not sufficient to per-
mit the Congolese theological leaders to make much modificaticn now.
The researcher suggests that a study of the experiences of Germany
and Japan at theological reinterpretation in terms of their own cul~
tures might give insights that will aid the Congolese to svaluate
their position.

Not all the respondents would accept the statement that a
Church is never indigenous until they formulate their own theology.

But the reactions seem to imdicate that most would accept that

4pengt sundiler, The Christian Minigtry in Africa (London:
SCM Press Itd., 1962)(paperback), p. 126.
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modifications in form and practice are still needed. Several mentioned
that the prophet movements have come into being because of the need to
make the church more indigenous. These movements should be studied.

Dodge gives this warning concerning ignoring this misgiving:

The call of the African ultranationalists is to return to
the religious practices of past ysars. The call is strong and
persistent. No European can stop & movement in that direction
simply by preaching against it and calling it godless. A
pletistic appeal to devotion to Jesus Christ will not be enough.
Perhaps nothing can stop it. It will take more than piety, more
than a threat of hell; it will take a knowledge of church and
world history, and an understanding of both psychology and theo~-
logy. Above all, it will take an understanding of African cul-
ture. It will dem8nd someone keen, with the background to ana-

lyze and evaluate both western worship patiterns and traditio:
African practices, and enough prestige to impress the masses.

How far the return to religious practices of past yeai's will ‘
be is probably dependent upon how tolerant and understanding the Chris-
tian leadership is in regard to this demnd.
In concluding this sectlon, this solemn warning from one who
desires the end result of modificatiod to remin Christians
 Frankly, ve view this criticism with some misgiving, beliew
ing modification to African insights and beliefs means the intro-
duction of much which will not stand the test of Seriptures.
If we can judge by western experience, there will be disagz;ee-
ment about what the Scriptures teach. Resistance to doctrinal changes
ere likely to continme. Only the Spirit of God can give the wisdom

that is needed to remedy this and all other misgivings.

#lpodge, The Mnpopuwlar Missionary, p. 124.
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REACTIONS- TO EDUCATIONAL MISGIVIIGS

Misgiving 1. Relationship of Relicion and Edueation

"Religion is a way of life and cannot be taught in schools.
It belongs to extra-curricular activities. Mission education
has forced worship and religious instruection into the n8tional
curriculum,

Items 38-40 of Part I apply to this misgiving.

ITEM 38 RELIGION IS A WAY OF LIFE AND CANNOT BE TAUGHT IN SCHOOIS

Coe PER CENTS
YES NO BOTH NONE
Migsionaries 6 57 34 3 N
Congolese students 10 74 5 10

nly six per cent of the misslonaries and ten per cent of the
éongolese students report that this misgiving is completely true.
About one third of the missionaries indicate that it is true in part.
Fif;cy-seven‘: per cent of the migsslionarles :md seventy-four per cent
of the Congolese deny the validity of the statement for the Gdngo.

The word "religion" caused meny missionaries to reject the
statement. They would prefer to substitute the word "Christianity".
Then they would agree that it is a way of life. However, several
point out that Christianity is the way, not a way, for Jesus said, "I
am the way, the truth and the life; no man cometh unto the father but
by me." (John 1436). It is the exclusiveness of "the way" that hag
caused most of the missionaries to leave family, friemds, country and

conveniences to carry the gospel to a "foreign" land. If they believed
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that any "religlon" is an acceptable way of life, many would have re-
m2ined in America. One respondent reminds the reader that part of
the task for the Christian is to point others to The Way.

he obgervation that was made many times is that the African
is by nature an essentlally religious person, and that his religlous
beliefs and practices effects his total life. It is patural, there-
fare, that religlon should have a place in the national curriculum.
The wholeness of life concept is a factor here. Dodge, commenting on
the fact that the African finds it difficult to divide the sacred and
and secular, presents this challenge:

If Christianity does not concern itself with all areas of
life, it will ring a false note in the ears of sensitive Afri-
cang. What a priceless heritage--this sense of wholeness, one-
ness, the inter-relatedness of life! For Christianity to fail
to embrace all areas of life, as 1t proclaimg its gospel, is a

betrayal of its own authentic heritage amd the best impulses of
African religion.l

~

The following reaction brings us to another vital consideration:
¥

43 a "way of 1ife," Christianity can be taught in schools by
the living witnegss of Christian teachers, whether or not a re-
ligious course 1s required.

Two questions are suggested by the statement. Can (and should)
religion be taught in the schools? What is a Christian witness? Each
will be considered briefly.

Most of the respondents agreed that "religlion' can be and is

taught in the schools. Miny wanted it understood that Christianity not

lpalph E. Dodge, The Unpopular Missionary (Westwood, New Jersey:

Fleming H. Revell Company), 1964, p. 39.
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only could be taught, -but it should be taught. One suggested that
from a secular viewpoint religious education is not essential, but
‘from the viewpolnt of a servant of the Lord, it is "a most valusble
possibility.n Another adds that the field of endeavor called "Chris-
tian Education® exists because of Christ's command to go and teach.
Another observes:

If education 1s for the whole man, then his spiritual side
needs training with the intellectual and physical.

Some feel that the spiritual training can be done by the church
alone; others feel that the schools have a responsibﬂi‘by.. The view-
point of those who feel that education and religion cannot be divorced
is ably expressed in an article appearing in the london Times on ’
February 17, 1940, entitled "Religion and Mational Life"s

The common argument that while the provision and supervision
of M"education" must be the business of the State, "religious
Instruction® must be considered as altogether the affair of the
Churches, is not only worthless but mischievous. It is mis-
chievous becauge it encourages the fai]acy that essential edu-
cation-can be completed by secular instruction alone, and the
teaching of religlon is merely & kind of optional supplement.
The truth, of course, is that religion must form the very basis
of any education worth the name, and education with religion
omitted is not really education at all . . . Again and again
the odious fallacy recurs that education is one thing and re-
ligious instruction quite another., It is & right purpose of
natlonal education to produce men and women with healthy bod-
ies and intelllgent minds, and the immense sums devoted to the
purpose are well spent. Yet the highest aim is to produce
good citlzens. The basis of good citizenship is character, and
a man's character depends upon his beliefs. How, then, can the
State afford to ignore these simple truths, and to view the
teach%ng of religlon as a task with which it has no direct con~
cern?:

L. J. lewis, Equipping Afriea (Education Overseas Number Two.
Iondons Edinburgh House Press, 1948), pp. 35=36.
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The Congolese goyernment contiﬁueé to follow Belgium's lead in
providing for the religious needs of the youth. One respondent says
that the government program eQualE_Epirty minutes a-day, six days per
week, Many feel that this arrangement is working well and ought to
be continued, providing the present safeguards on religious liberty
are protected. One lone voice prefers it would be discontinued and
the responsibility shifted completely to the church. It is not likely
that the shift will occur while_the government is dependent upon mis-
sion schools for the great bulk of education. Perhaps it never will,
because of the important place that religion occupies in the African
mind, )

The second question to be considered concerns a Christian wit-
ness. Many have observed that Christianity is as much caught as
taught. The Bible speaks about each believer being a "living epistle."
Many discussions center around the difference between an implicit and
an explicit witness. Even at the Salisbury Eonference, the question
provoked considerable discussion. Phenix's report on the Salisbury
Conference states that they took the position that the Lordship of
Christ over all life compels a Christian to be involved in education

_ wherever he is.J The importance of the impact of the Christian in the
secular school should not be minimized, but the opportunities for overt

witness such as are present in the Congo schools are rare., Christian

3Philip.Phenix, Report on the Conference on Christian Education
in Changing Africa (New York: Africa Committee, DFM, NCC, March, 1963),
p. 1. {(Mimeographed Minutes-~-A1103-B.)
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teachers from many lands ought to be challenged to go as a "Christian

/PéQSe Corps" to the Congo. The closed doors in China and missed op-

portunities in Japan stand as a grim reminder of the price of inaction.

In spite of criticisms and discouragements, there still remains a tre-
mendous challenge to be met.

Ore obvious peril in bearing witness is the danger of present-
ing a false or distorted picture by not having deeds match words.
Actions do speak louder than words. It is important for all Chris-
tians, but especially for the missionary, to present a gospel witness

that rings true as they seek to lead others to a knowledge of The Way.

ITEM 39 RELIGION BELONGS TO EXTRA-CURRICULAR ACTIVITIES

PER CENTS
YES NO BOTH NONE
Missionaries 6 &l 29 1
Congolese students 21 63 10 5

About two-thirds of each group agree,that the answer to this
item is no., The open-end response would seem to indicate they are
saying that the statement is not valid because religion does belong
to the curricular. It is possible it means that the statement is not
relevant to the Congo now because religion is considered curricular,
not extra-curriculare

There were very few reactions to this part of the misgiving.
One respondent thinks it is the natural attitude of a carnal mind that
would be pleased to eliminate any spiritual influence. One observes
that religious instruction should be (and is) part of the curriculum,

but worship should be part of the extra-curricular. If one accepts

~
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the idea that anything that has educational value should be curric-
ular, the obgervation still is probably valid for the primary par-
pose of worship is not eduéational.

(ne observation presents a warning to those in America who
plead for inclusion of PMreligion” in the schools of the nation.
The respondent was concerned that making religion part of the cur-
riculum had caused some gtudents to get the idea that all moral and
spiritual teaching should be confined to the class in religious in-
struction, that religion was not really related to all life. He
urged more emphasis on the extra-curricular activities to offset
the danger, especially uréing the Church to meet this need. Other
voices have been raised to urge the church to do more youth wori.
No doubt there is a tendency to feel that the youth get enough of
the time and resources through the school program. However, experi-
ence has shown that it is easier to reach youth with the gospel than
adults, a}thcugh in the United States mo;é is spent on the adults.

One respondent suggests the idea that making religious and
moral instruction optional in effect makes religious instruction
extra-curricular, although few elect moral and ethicel instruction.
However, in the Congo, religious or moral instruction is preseribed
in the Mational Curriculum. Making a course elective does not make
it extra-curricular.

: It was also suggested that if the present situation should

change 80 tﬁe religious instruction was no longer required, then
it should be made extra-curricular. Perhaps the respondent was

thinking of a released time or shared time progrém;
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Two respondents reporteé that the boarding schools present an
opportunity to provide special extra-curricular religlous activities.

One lamented the fact that more had not been done to use the oppor-

tunity to greater advantage.

ITEM /0 TO A IARGE EXTENT, MISSION EDUCATION HAS FORCED WORSHIP
AND FELIGIOUWS INSTRUCTION INTO THE NATIONAL CURRICULUM

PER CENIS
YES NO BOTH NORE
Migsionaries 47 25 25 3
Congolese students 53 32 10 5

About half the missionaries and half the Congolese say that the
statement is true for‘ the Congo. Cne~fourth of the missionarjles and
about a third of the Congolese say the statement ig not valid.

The word fforced" caused two respondents to reject thé state~
ment. (ne noted that its presence does not mean that it has been forced
upon the students since each is given an opportunity to "chooge and be-
lieve that which sesms right to him.® ‘CE course, children are impres-
slonable, and at an early age, they are apt to accept what is presented
by the teachers as true, valuing the teacher's opinion more than their
parents! opinion. Realizing the value of having access to the youth of
the nation, one respondent says:

Protestants were delighted to have Christian day schools just
as many Churches in the Uhited States are. Our mission has, with-
out shame and regret, been glad to accept the challenge of the
open door of teaching ®religion" in our scheools.

Another rejected the statement because religious ingtruction was

introdubéd, but not worship. However, another cbserves:
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It is true that in most mission schools (Roman Catholic or
Protestant) worship is required and this causes resentment.

It is not clear from the evidence presented, or from the
literature, whether the government prescribes the worship. It is
clear that in many schools it 1s compulsory. The missions then
would have to accept the blame for that part of the misgiving.

Many took the pogition that it was not the missions who in-
troduced or forced these practices into the x;lational program, but
the Belgian govermment merely transplanted the Belgian educational
system used at home, and this included religious instruction. Other
related observations include:

It is part of the cultural heritage of the colonizing gov-
ernment . . « . Tt was part of the Belgian strategy to make
the Congolese more amemable to Belgian colonial objectives . . .
The Catholic Church may have been responsible in part . « . .
We have been invited to participate in the govermment's effort.

No doubt all the above is true. It should be remembered that
from 1922 to 1948 the Catholic schools were in effect the only recog-
nized nationél schools. It can be assumed that they exercised ‘much
influence on the content of the n‘ational rrogram. Other schools were
allowed to exlst as long as they did not "disturb the public order®
and maintained reasonsble health stan;iards. They had no say in the
program. In fact, according to the Ross's "Protest Memorandum," no
Protestant served on the Education Conmission of 1922 that drew up
the forward-looking princlples cited on pages 5 and 6. Note how
the members of the Congo Protestant Couneil felt about being excluded:

In the fleld of education, as in that of medicins, the Pro-
testant missionaries were the ploneers in Belglan Congo. They

&

pia i
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laid down the basic lines for all subsequent education in the
colony. In splte of this fact, in 1922-25, when a program of
public education was prepared by the State, the Protestant
missionaries who possessed a richly varied experience gathered
during 45 years, were not consulted on even the smallest
point . . . . We are happy to find that all in all the program
conformed to that long followed by the Protestant missions.

In his reply to the Memorandum, the Belgian Colonial minister
chided the Congo Protestant Council for being ™unduly alarmed by the
progress of the Catholic missions," reminded them of the many "good-
will® benefits granted to them (tax and duty exemptions, etc.), ex-
pressed surprise that the C.P.C. was upholding "a neutral and secular
education for the Africans who are by nature profoundly religious,"
and then added:

~

These schools (subsidized "National schools™) are not and
ought not be organs of evangelization, although religion
figures in the program as an essential branch of the edu-
cation of all the matives. They are open to children of all
confessions. O(h the other hand, no pupil may be compelled
to attend the schools.”

It would appear that all three--the' colonial government, the
Catholic Church and the Protestant Council--supported the program
to have religious instruection in the schools.

Several noted a willingness and desire on the part of Afriean
Christians to continue the system; they see no force or threat. The

Saligbury Conference Report alsoc supports this position when it states

4Emory Ross, "Memorandum Addressed to His Excellency, the
Minister of Colonies by the Congo Protestant Council on the Subject
of the Belglan Government Attitude Toward the Missions" (Isopoldville:
Congo Protestant Council, February 14, 1933), p. 7. (Mimeographed.)

SMinistry of the Colonies, MNote in Reply to the Memorandum of
February 14, 1933," Brussels: Minlstry of the Colonies, September 14,
1933, p.’6. (Mimeographed.)
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that "Christians wish to see the values of Christian education . . .
enshrined in the national educational system of their country.n"6é
. Another speculates that "perhaps the leaders (90 per cent trained
in mission schools) realize the importance of religious instruction
and desire to maintain it as an integral part of the curriculum.!
In the four years since Independence, there appears to be no attempt
to change the current practice. Another reports that in a recent
conversation that he had with the educatlion secretary of the largest
independent indigenous church group (the Kimbanguist movement), the
secretary "insists that this policy be maintainede"
In Congo religlous instruction is accorded a place in the
national curriculum. Tt does not appear that this course will be

altered in the near future.

6aacc, Ghristian Bducation in Africa (London: Qiford Uni-
versity Press, 1963), p. 42.
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Misgiving 2. Educational Qualifications of Missionaries

"Because many missionaries are chosen for their spiritual and
evangelistic zeal rather than their professional and educational
qualifications, many who have been responsible for educational
work have been 111-fitted for it and tried quite often to repro-
duce outmoded and unsuccessful methods and practices.m

Ttems 28-30 of Part I apply to this misgiving.

ITEM 28 MANY MISSIONARIES ARE CHOSEN FOR THEIR SPIRITUAL
AND EVANGELISTIC ZEAL RATHER THAN FOR THEIR PROFESSIONAL
AND EDUCATIONAL QUALTFICATIONS

PER CENTS
YES NC BOTH NONE
Missglonaries 19 40 39 1
Congolese students = 58 1 26 5

Only nineteen per cent of the missionaries indicate that many
missionaries are chosen for their spiritual and evangelistic zeal
- rather than for their professional and educational qualifications.
However, eighty-four per cent of the Congolese say that it is *brue,‘
at least in part. -

mny' respondents (thirty-nine per cent of the above) say that
missionaries are selected on the basis of both--gpiritual and profes-
sional qualification. It was generally admitted that in the past
this was not always the case. In defjenSe of the o0ld policy, one ob~
serves that the boards had to use those who applied. Another makes

this evaluation:

Was it essential to seek men with advanced degrees to
pioneer where there was nothing but illiteracy?

Another respondent observes that Christ did not choose his dis-

ciples for their educational qualifications, but they turned the
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world upside down. The implication is that God can supply what is
lacking. Both Scripture and experience tend to support this claim.

- (Billy Graham testifies that in his youth he used to stutter terribly,
but God removed the impediment. He also reminds us that he has never
been to seminary.) The essence of faith is trust in God and not in
ourselves.

It has been observed also that this portién of the question
applies to all missionaries, not just those in education. Dootors,
nurses, teachers, bullders, industrial workers, agricultural workers
all are expected to have evangelistic zeal, but professional competence
is also required. Boards invest much money in the preparation and the
upgrad;ng of personnel to increase their competence. The demanés of
the modern world make new demands on missionaries, and many voices re-

" mind us that a new image of the missionary is needed. A Consultation

on the Preparation of Missionaries held in Toronto by the Commigsion

on World Mission and Evangelism in August,‘ 1963, noted the need for a

new pattern of misslonary service and the need for a new imags. They

suggested that the lack of a clear-cut image of what a missionary is
or should be has cansed many young people to who are Christians to
enter secular fields when they might have been used in missionary ser-
vice. Then they make this statement of & new approach to missionary
recruitment:

Some candidates offering for missionary service,- who in an

earlier period would have been accepted as missionaries, will

now be advised to find other spheres of service. Other candi-
dates, however, who do not spontaneously offer their services,
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mist be called upon because they segm to be the type of person
required by the receiving churches.

The idea of taking thé initlative in placing before young folks
and adults general and partleular vacancies and opportunities has real
merit. In many of the returns of this study, the need to challenge
teachers to service in Congo is mentioned. In response to this par—
ticular question, one respondent was extremely critical of the recruit-
ment programs of the past. He felt that the Boards should have re-
cruited the teachers and administrators needed in the Congo rather
than press all applicants into educational work. He suggested that
the Boards at least could have re-trained those who did apply. The
boards, said he, did not take seriously the demands from the field.

He adds:
The Churches were committed to gocial gervice, building,
schools, radlo, literacy, but the boards were still recruit-
ing primarily for the ministry.

Today the call from foreign lands is for the trained profes-
sional. Vis:as often are granted only to those who havé professional
skill to share with a nation. A Congolese church leader gives this
call to us: -

We want to tell you with open };earts that we need your help
very much if we are to succeed « » « .« But this country lacks
a great deal. We want you with us, not as techniclang only.
You are we and we are you. Come, work together with us in this

great work. Teach us that we will be prepared to assume our
responsibility in the future. The work is great and ealls for

8statement from a Consultation on the Preparation of Mission-
arieg (New Yorks Commission on World Mission and Evangelism, 1964 ),
pp- 2"30
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prepared workers.9

It must be recognized that just as different school boards
set thelr own standards for the kind of teacher they want, so do
different mission boards. Most are stressing professional com-
petence as well ag evangelistic zeal.

Dodge urges migsion boards to seek missionaries with the
following nine qualifications needed in Africa, but notes that it
would be & rare missionary who possesses them all:

(1) Free from self as much as possible, with a deep
dedication to do the will of God.

(2) Flexible.

(3) Has a winsome personality.

(4) Completely sincere.

(5) Willingness to share.

(6) Secure in his own environment.

(7) Is humble.

(8) Well grounded in the faith.

(9) Keen sensitivity for the feeling of others.lO

Boards should continue to seek those who are fully qualified
both spirituelly and professionally. Africans need to realize,
as the Christians of Indla realize, that the best qualified person

L 3
should be in places of leadership regardless of color, that the
Church might fulfill its mission. A1l should work together in
Esrtnership and fellowshlp as brothers in Christ realizing that we

are ail imperfect people.

9W, Inlendo, "A Message from the Educational Secretary of
ADEBCO to the Migslonaries of ABFMS," Congo News letter, March,
1963, p. 30.

10podge, The Uapopular Missionary (Westwood, New Jersey:
Fleming Revell Company, 1964), p. 138-140.
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ITEM 29 MANY MISSIONARIES WHO- ARE RESPONSIBIE FOR

EDUCATIONAL WORK ARE III~FITTED FOR IT

PER CENTS
YES NO BOTH NONE
Migsionaries 31 42 26 1
Congolesa students 52 16 26 5

Fifty-seven per cent of the missionaries and seventy-eight per

RTINSO i

cent of the Congolese say that many missionaries are ill-fitted for
educational work, at least in part. The Congolese are more emphatic.
The reaction of one missionary gets at the heart of the
problem:
Many missionarles, trained for other work, find themselves 5
inevitably commandeered into the "MONSTER" as some c¢all sub- 5
sidized education. In order to retain the government subgidy,
anyone with a university degres—even if it's in bagket weav-
ing=--can assume respongibility or teach on the secondary level.!

The acceptance of government subsidies got the missions deeper

into the universal education system and they can't get out. 4s a
stopgap medsure, many trained for other work were pressed into edu-
cational service. Wives were also used to help meet the urgent needs.
Many who came for pastoral work, several report, soon found themselves
in education work "for which they had neither the training nor ineli-
nation.? Too often, the misgiving applied. But even g0, many boards
have been working diligently to be sure that only qualified people
fil;: the education needs. Furloughs leave vacancies to £ill and many
times no one with educational qualifications is available to take the
vacant place. Those left have had to £ill the gaps.

Several noted that the blame should not all be placed on the

missionaries. Government policy eontributed to the problem. Any
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ordained minister was given a teacher credential rroviding he took a
year of study in Belgium. The certification extended to administra-
tion and supervision as well as teaching. Ons notes that Boards
fourd it easy to use their pastors for educat}on since they were
qualified in the eyes of the colonial government. Qualified lay
people were not recruited.

Another places the blame on those at home who wers qualified
but refused to go. The blame,esays another, should not be placed
on those who came with minimal training and did their' beat to meet
the urgent needs around them. Even those who were fully qualified
had to spread themselves too thin. fThere was just too much to be
done and too few to do the job. But, at least, some needs were me‘l:.
and Congo is still ten years ahead of many African nations in ele-

mentary education. Who else would have done the job?

ITEM 30 MISSTONARIES HAVE OFTEN TRIED,TO REPRODUCE
OUTMODED AND UNSUCCESSFUL METHODS AND PRACTICES

PER CENTS
YES NO BOTH NONE
Misalonaries 7 57 29 7
Congolese students 21 31 42 5

Fifty-seven per cent of the misslonaries deny that they tried
to reproduce outmoded and unsuccessful methods, and only seven per
cent say that it is completely true. Sixty-three per cent of the
Congolese see some truth in the statement.

Several noted that the truth of the charge would depend on the
philosophy of education held by the critic; anything that is different
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compared with the critic's philosophy could be labelled as Moutmoded!
or unacceptable. chh“‘in vogue now was considered outmoded a few
years ago. One respondent pointed out that methods especially run
cycles of acceptance ahd rejection. Methods of teaching reading, for
example, follow such & cycle. Since methods and mractices do vary,
it is not possible to get agreement about what is good and -bad. Needs
and environment often determine the acceptable.

It is pointed out by several that Belgium controlled the school
program. Only the content of the course in religion was left up to
the schools if the school was under the subsidy program. Belglan ang
European methods were to be used; orientation courses in Brussels were
urged on all. The minister of education tried to keep all the scho\ols
informed about methods and practices that the government favored. This
composite gives us insight into the problems Americans faceds

A

Qutmoded methods from the American standpoint were forced on
us by the Belgians and by the Congolege themselves . « o .
Miny times teachers were required to follow programs in conflict
with their persomal philosophy of education o . . . Following
American professional standards often appeared laxmess in the
eyes of the Europeans. They think that too much is left to the
discretlon of the individual, hence a national gyllabus.
4s an example of outmoded practices that the teachers wore forced
to accept by the Belgians and by the Congolese, several cited the memo-
rization-repetition method that is widespread in the Congo. (ne re-
spondent says 1t was adopted because of uninformed teachers, because
of the lack of teaching materials, and because of the Congolesse quick
response to this type of learning. ne teacher told of trying to get

her students to take notes, but the students wanted everything written




down so they could learn it by rote.

A respondent suggests that the attitude of the teacher is more
important than the methods. ;Ano'bher tells us that missionaries do
not kmowingly and willingly use methods that will lead to failure.

In conclusion we note a reaction that expresses the frustration
of many who have labored to raise the standards:

We have to accept the onus for never having been able to
create the high standards of education we so very much wanted.

As a final word regarding the qualification of missionaries,
consider Pearl Buck'!s experience among missionaries in China. She
contrasts the two kinds of misslonaries that she knew:

1 have seen the missionary narrow, uncharitable, unappre- -
clate, ignorant. I have seen him go filled with arrogance in
his own beliefs, so sure that all the truth was with him ang
him only » . « » I have seen migsioraries so lacking in sym-

. pathy for the people they were supposed to be saving, so
gcornful of any civilizatlon except thelr own, so harsh in
their judgment upon one another, so coarse and intense among
sensitive and cultivated people that my heart fairly bled
with ghame . . « « We have sent ignorant people as migsion-
aries, we have sent mediocre peopls, we have sent supersti-
tious pgople who taught superstitious creeds and theories, and
have made the lives of hungry-hearted people wretched and
more sad.ld

Among the missionaries are some men and women . . . (who
gtand) to me as the greatest people I have ever known. Simple,
sincere, humble, learning before they teach, sensitive befors
any soul, appreciative of every human lifs, of keen mind and
profound learning, these have lived their lives out. of this
world where we-live, but mighty in the world you do not know.l2

llPe&rl S. Buck, Is There A Cage for Foreigm Ivﬁ.ssions?
(New York: The John Day Company, 1932), p. 8.

120,44., p. 14
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She concludes with a beautifully phrased call for a new kind

of missionary, that China (and the rest of the world) needs: =

Come to us no more in arrogance of spirit. Come to us
as brothers and fellowmen. Ist us see in you how your
religion works. Preach to us no more, but share with us
that better and more abundant_life which your Christ lived.
Give us your best or nothing.l3

Kandel suggests this paraphrase as a call to missionary edu—~

cators:

Come to us no more in arrogance of spirit. Come to us
ag brothers and fellowmen. Iet us see how your education
works. No longer stress mere instruction, but share with
us that better and more abundant life which yoyi educational
ideals demand. Give us your best, or nothing.

Misgiving 3. Mature of Educatbion

"The education introduced by the missions has been largely by
the wholesale transfer of the educational conventions and
patterns of Burope and America without due regard to the
suitability for the African people. It has been based upon
Western presuppositions. It has, for example, been academic
rather than practicel, and has led to Boys seeking only
clerical work, despising agriculture and manual labor in
spite of the economic dependence of Africa on agricultural
development."

Ttems 23-27 of Part I apply to this misgiving.

: Bpear1 s. Buck, Is There A Case for Foreign Missions?
(New York: The John Day Company, 1932), p. 30.

141.‘ L. Xandel, Fducational Yearbook ~ 1933 (New York:
Teachers College, 1933), p. xvi.
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ITEM 23 THE EDUCATION INTRODUCED BY THE MLSSIONS HAS BEEN

TARGELY A WHOIESAIE TRANSFER OF THE EDUCATIONAL CONVENTIONS
AND PATTERNS OF EUROFE AND AMERICA WITHOUT DUE REGARD TO
THEIR SUITABILITY FOR THE AFRICAN PECPIES

PER CENIS
) YES NO BOTH NONE
Missionaries 31 25 44 0
Congolese students 52 11 32 5

nly twenty-five per cent of the missionaries and eleven per
cént of the Congolese deny that this statement has soms validity for
the Congo. Although thirty-one per cent of the missionaries say the
item is true, forty—four per cent qualify their acdeptance. More
than half the Congolese students (fifty—two per cent) indicate that
the item 1s completely true.

' uWe started from nothing" is the cbservation offered by one
respondent. This suggests that little was known about the Africans
or their needs. Education became identified with literacy in order
that Africans could read and understand the Bible. Sevéml respon-
dents were quick to note that from the beginning, missions made an
attempt to adapt to the people. Tramsferred but adapted is the view
of many. ‘

Several noted that teachers are usually apt to reproduce’ their
own training and experience. One noted that teachers always tend to
teach the way they wers taught. Two noted that with the acceptance
of subsidies in 1948, the conventlons were prescribed by the govern-

ment. Prior to that, Protestant missions had been free to dete.rmine
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their oun program, and one respondent reports that FProtestant mis-
sionary education was practical and adapted to the local situation.
Che. evidence of the attempt to make education better fitted to the
Africans is the holding of two notable education conferences at
Kimpese in Dscember, 1931, and in July and August, 1933. One of
the stated aims of the Second Education Conference was:

To gerve as a basis for constructlve criticism leading
to better methods, better programs, better curriculum, and
better adaption to Congo life and needs.l5
Qut of the First Conference came the following ideas which
show a desire to make the educational work more suitable to the
needs of the people: The missions should make the educational work -
of such importance that it could not be ignored. Women and girls
were to receive the same training. Trained and capable Congolese
were to be used more extengively in the schools. Teachers need to
be trained to expand the village school and regional school programs.
Every mission station should have a teacher training program, one
that is different from the pastors' school, although both might take
the same two—year general education course. Kimpese should hold
yearly in-gervice meetings for its graduates. The prepsration of
text books was recognized as a tagk for thé teachers. A professional
journal to help teachers do a better job was envisioned.l6

153econd Education Conference, Kimpese (Leopoldvilles EPT
Press, 1934), p. 2.
16psport, of the First Educational Conference, Kimpese (Kimpese:
EFI Press, 1934), p. 3-15.

s
H
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'Ihe Second Conference drew up a "suggestive, not prescriptivet

syllabus that set forth "norms" for each grade inecluding & bibliog-
| raphy of books and resource inaterial suitable for use. Among the
ideas presented was 'bhé suggestion that the village schools be up-
graded. Mich of the squipment should be made as part of the train-
ing. Iocal communities were to be asked to participate in the es-
tablishment and equiping of the local school. Teachers were to try
to interest the community in the schools by having exhibits, holding
open houses, organizing parent-teacher groups. Advisory school boards
were to be set up for each regional school district with representa-
tives from all the local sending districts. The people were to fegl
that these were truly their schools.1?

Carpenter, in a personal interview with the researcher, told
how the conference reports were published on a small hand press, four
pages at a time. He reports that the books got wide circulation and
use all over ‘the Congo. He recalls a trip tI;at he took through West
Congo a few years after he edited the reports. As he and hig wife
were driving along over an almost impassable road, they saw a sign
along side of the road reading, "Dr. Carpenter, turn in here." He
turned in and discovered a missionary widow who had gotten hold of a
copy of the book and started a school using the conference reports as
& guide to curriculum content. She felt that she had done more for
the Congolese through educational ministry than her husband had been

1756c0nd Education Conference, Eimpese (ILeopoldville: EPI Press,
1934), pp. 1-108.
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able to do as an itlinerant evangelist in the bush. The school had been
established at her oun expense as & living memorial to her husband and -
the. work he wanted to do.18

Herskovits, after noting that the schooling introduced set up
nfar reaching discontinuities™ between the child!s school and environ-
ment has this commendation for what was accomplished:

If the school imposed psychological hardships on the African
child, and exposed him to cultural stresses, it also prepared
him effectively to meet on its terms the world that was advan-
cing into his native land.l9

Though problems were created, education was provided that _is
now helping the Congolese to find his place in the modern world not

entirely strange to him, thanks to those who were to be his teachers. -

ITEM 24 EDUCATION HAS BEEN BASED PRIMARILY UPON
WESTERN PRESUPP(SITIONS

PER CENTS
YES NO BORH NONE
Misslonaries 63 1 22 4
Congolese students 0 5 0 5

MNinety per cent of the Congolese and sixty-three per cent of
the missionaries agree that the educatlon has been based primarily on
Western presuppositions. Only eleven per zent of the missionaries

and five per cent of the Congolese students deny that it is true.

lSInterview with Dr. George Carpenter, Secretary of the Com-~
mission on World Mission and Evangelism, WCC, March 31, 1964.°

1p1vi1le 7. Herskovits, The Human Factor in Changing Africa
(New York: Alfred Knopf, 1962), p. 223.

—te
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Two felt that the term ”western(presuppositions“ was too am-
biguous. Another says that 1t is all too true and has led to status
seeking on the part of the Africans. {This point is developed more
fully in item 26.) Another points out that there are many universals
that have served as a basis. Mathematical facts, historical facts,
etc. should have been used. "It is right to teach that the world is
round rather than to accept the contrary views in African tradition.®

This observation by a retired missionary suggests one big
factor that made the practice in part necessary:

Until very recently the Congolese have been in no position
to help the missionary express the "African personality."
The African had to reach a certain level of education before
he could express his true personality.

Another, expressing the same viewpoint, says that the Congo-
lese. concealed their thoughts and cultural practices for fear that
both might be turned against them. He suggests that missionaries and
anthropologists have found it difficult and even perilbus to try to
study the African life so that it could be understood and used to
advantage.

Matthews, after pointing out that there are some new Western
presuppositions being offered, cautions to beware statements which
say that education 1s not only good, it can be & paying thing. He
then reminds us that:

Man is not only & chlld of nature, but he is a child of God!
Educational systems which aim at producing men and women whe,
are regarded as mere units econtributing to the economic welfare

of their countries will not satisfy the sixty million Christians
in Africa.20

0z, k. Matthews, "Christlan Education in Africa," International
Review of Missions, January, 1963, p. 46.
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Many of the pzresupppsitions were related to the evangelization
task of the missionary. Waller observes that many in India (and ’
around the world) believed that the introduction of Western culture
would M"sweep away" non-Christian religions, and that systematic Bible
instruction would convert the pupils.?l Experience proved that nei-
ther were true. WMissionaries today need to examine their basic pre-
suppositions to see that they are Biblically sound and atuned to the
needs of the people they are to gerve. African child study is essen-
tial,

ITEM 25 EDUCATION HAS USUALLY BEEN ACADEMIC RATHER THAN PRACTICAL

PER CENIS N
YES NO BOTH NONE
Missionaries 40 Wil 46 3
Congolese students 26 32 26 16

.Eighty—six per cent of the missionaries say that to some extent
education has been academic rather than practical. f;orty per cent of
that grou}:) say that it is wholly true. The mn;OIese are divided on
the item, although more than half (fifty~two per cent) say that the
criticism is at least partly true.

The Education Commission in 1922 recommended that educatlon be
made more practical and less bookigh or academic, so the problem has
Jong been evident. Several pointed out that from the standpoint of
the early missionaries, the task was to teach Congoless how to read so

they could read the Bible. The emphasis was on the literary. - But as

2lBighop waller, Gbjectives of Missionary Education (Midras:
CIS Press, 193_0), p. 1.
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time went on, missions began to press fﬁr a more practical education.
Qne respondent says that agriculture, crafts and trades were pushed
by the missionaries even though-the colonial government and the Con-
golege favored academic éducation faghioned aftef the Belgian pattern.
Note this reaction concerning a swing toward the academic in 1959:

It was the African and the Belgian (not mission) preésure
which lead to the adoption of the Belgian plan of studies for
the Congolese schools in 1959. Many of our better trained
missionaries and educators were dismayed by the move and tried
to stem the tide moving away from practical education, but with
little effect. .

(e sighted the cost factor as a motive of giving academic edu-
cation more attention. It is cheaper %o supply bookigh education. The
need for teachers and church leaders is also cited as a reagon aca-
demlic education was stressed by many missions. Another noted that
most of the Europeans were of the professional class, so by example
the Congolese were taught to place more value on an education that
would lead to white collar jobs. "Only the moSt promising were sent
to school," sayé another. No doubt this was true if only the academic
were all that was open to them. There would be little incentive for
the less able to come.

Another respondent says that certain professional educators
with a dim view of "progressive education" joined with the Africans
"enamored with the work of the athenees to undercut the practical
aspect of education." The cry there was the same that we of ten heard
in America--do awdy with the frills and fads. The same respondent

adds that schoois under African administration soon abandoned even the
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minimum attention to agriculture, trades, and public service which
the new curriculum permitted.

" Motives of missionaries who favored practical and vocational
education have been misunderstood and questioned. Note this re-
sponse:

. For stressing the practical, missionaries have often

been severely censured by the Africans who interpreted

this interest as racial bias and disinclination to grant

Africans education equal in value to that glven BEuropeans
or whites.

4 respondent reports that in their schools agriculture was
required of all. She says that they also learned to grow better
manioc and new varieties of food. Girls were given practical train-
ing. Then she adds:

There was & shop where every boy took his turn learning

to ‘make bricks, bulld tables and cheirs, and houses, etec.

The villages in that neighborhood were transformed.
That such efforts were not always appreciated by the colonial

¥
govermment is illustrated by this from a Belgian education report:

Why train bricklayers when the village has only mud

huts, why train auto mechanies when there are no trucks,

vwhy train woodworkers to use power machines when the

village does not yet have electric current, why train

printers and artistic bookbinders when the villagers do
not yet know how to read?22

Not a very far-sighted approach! In spite of the criticisms
e 3
the mlssions continued to offer both academic and vocational edu~

catlon.

22Herskovits, The Buman Factor in Changing Africa, p. 230.
. T
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ITEM 26 EDUCATION HAS FREQUENTIY IED BOYS TO SEEK ONILY CIERICAL WORK,
DESPISING AGRICUITURE AND MANUAL IABOR

PER CENTS
- YES NO BOTH NONE
Misgionaries 65 10 22 3
Congolese gtudents 79 16 0 5

Eighty-seven per cent of the migsionaries and seventy-nine per
cent agree that education has led boys to seek only clerical work,
despising agriculture and mamuel labor. Only ten per cent of the mis-
sionariesg and gixteen psr centt of the Congolese students say that the
statement is not true.

(ne important factor that several noted is the fact that in
Central Africa, agriculture is viewed'as women's work. The "despising"
is a cultural inheritance, not the product of education. Several noted
also that missiona usually had gardens to encourage an interést in agri-
culture, but to little avall. One resvondent says that no self-respect-
ing Congolese man would hoe a garden. "To force this is Western colo-
nialism." Another suggests the fact that many Europeé.ns hired Congolese
to do-the gardening. This lowered the status of working with the hands——
educated people don't work with their hands; they work in schools, shops,
offices, stores! "It was only natural for the Congolese to think that
this is what education should prepare them for.n

Lure of the city life and the good salaries paid to clerks were
also suggested by many as important factors that caused agriculture and
manual labor to be rejected. The government put & high value on clerks,
80 more and more Congolese éought‘that kind of“training. Ever those

that were trained to be preachers were often attracted to government
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service due to the high,\pay scale. Tﬁe Church could not compete and
the spiritual motivation was often lacking. Graduates sought clerieal
work becau;se monetary rewards .were greater, not beeause they had not
been taught the value of agriculture and menual lsbor. (ne adds that
missionaries always tried to teach the dignity of labor and Christian
humility, but to little avail,

Another suggests that good vocational training has given some
prestige to the skilled mason amd carpenter, and mechanicg is & popu-
lar field. BEven agriculture is taking on some prestige. In regard
to the prestige of the white collar job, a respondent rightly observes:

Might not the same thi_xﬁg be sald of Ameriea that is said in
this criticism? Does the variety of training in trades, etec.
eliminate the prestige of white collar jobs?

The attitude of some missionaries may have been a factor also.
e i'espondent observes that some missionaries did look upon the teach-
ing of agriculture and mamual gkills as unrelated to mresenting the
gospel message. They wanted to train Church ;.eaders. Probably there
is 1ittle of this attitude on the field, but it is likely that home
churches may not be fully aware of all the avenues of bearing a gospel
witness that exists today.

In conclusion, consider this pertinent observation:

It was not the schooling that madé the boys not like agri-

culture and manual labor, but it was education that enabled
them to avoid it!
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TTEM 27 THE NATION IS ECONOMICALLY DEPENDENT
UPON AGRICULTURAL DEVELOPMENT®

i PER CENI'S

TES NO BOTH NONE
Migsionaries 71 3 26 o]
Congolese gtudents 47 16 37 0

There 1s substaﬁtial agreement that the Congo is dependent eco~
nomically upon agricultural development. Only three per ceni of the
missionaries and sixteen per cent of the Congolese students say that
the item is not true for the Congo.

Very few remarks were directed to this part -of the question.
Perhaps they assume the answer is so obvious that it does not need ex-
plaining. The five comments were primarily examples of what is being ‘
done to enhance development. No evidence of dependence was cited.

‘e respondent observes that much time and effort has been de-
voted to keeping the African on the land. The lure of the commercial
companies, the government, and the plantation o;nars is too.great for
most to resist.

| Another missionary reports that the Congo Polytechnic Institute
hag three largs agricultural schools and are trying to make farming
more appealing by introducing mechanization. He notes with regrets
that some of the former emphasis on the trades and other practical
gtudies was decreased when an African agsumed control of the school.

(ne tells of an axperimanf at Vanga that seems to have great
merit: '

(ne recent development in this area has taken place since
Independence. An agricultural school was built at Vanga in

#Not a specific misgiving, but an assumption of the misgiving.
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Kwilu. Tts curriculum is practical. No student is admitted
unless a member of his family owns a plantation on which he
can work out his new found methods.

No one mentioned the importance of agriculture to a nation
that plans to increase industrialization. The experience of India
could be ecited to show that agricultu;e must be developed first to
feed those who go to‘ jobs in industry. India discovered that in-
dustrial expansion was halted because all the profits from pre-
mature industrialization were used to buy agricultural products.
They now are trying to Increase agricultural production so that
industrial expansion can resume. The experience of India may prove
helpful in guiding the Congolese in their industrial expansion.

The fact that the United States is pouring surplus food into Congo
(see page 57) indicates that a problem already exists.

‘In & prophetic and profound article first written in 1919,
lMonroe, Director of the International Institute of Teachers College,
outlined a program for mission education based Jpon cultural fac-

. .
tors.23 Subsequent events have proven the accuracy of the analysis,

...and 1t contains suggestions that are relevant for today in the Con-

go. Qnly the highlights will be given here.
Monroe identifies three stages in the process of developing

a common culture essential for nationalism. A summary of each with the

23pau1 Monroe, "FProblems of Education," Fducational Yearbook-
1933 (New York: Teachers College, 1933), pp. 71-10Z.
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kind of education needed follows:

(1) Tribalistic Society - Under the control of a colonial

power. - Education is made "practicai“ for the masses. Missions
. should lay great stress upon‘tréde or industrial schools ard agri-
cultural schools and avoid the literary. (Congo left this‘stage
with Independence).

(2) Emerging Nationalism - In a transitional state of

political organization. People are just becoming conscious of a
need for a common culturé as a basis for unity and group progress.
They view education as a means to national unity and mrogress.
Missions should train efficient leaders for selected ﬁrofessions.
This should include not only higher education, but expansion of
secondary education with a heavy emphasis on vocational and pre-
vocational offerings. Teacher training should have top priority.
Remove itself from the elementary field, expect to malntain some
model schoolg of an experimental nature, and thosé‘necessary yo
provide Emmistian tralning for those who want it. Training of
Christian teachers is viewed as the key. They can multiply their
ministry and exercise an influence that no ot?er group can. (Congo
is now in this stage). -

(3) Advanced Civiligzations - People, fully conscious of im-

portance of education, perfect the machinery for molding modern cul-
ture through a nationally controlled school system. Missions should
maintain the "model éxperimental" schools. Teacher education is the

key to having a continuing witness. Avoid having a program out of touch

with the people and use the products of the schools to full advantage.



127
Don't neglect to help train the future leaders or missions may be
excluded.

.Monroe's proposals should be heeded. They have been followed

‘(probably unwittingly) by the Protestant missions in the Congo in

the past. Not because of circumgtances, but by design, the migssions
ought to concentrate on the training of professionals, especially
teachers.  Model schools at all levels should be the goal. An open

door in the Congo may very well depend upon it.

Misgiving 4. Some Effects of Education

"Missionary education has been education for servitude
to the superior culture and revelation, and has discouraged
and restricted African development. It has inculcated
attitudes of submisslon and dependence.”

Ttems 33-35 of Part I apply to this misgiving.

ITEM 33  MISSIONARY EDUCATION HAS GENERALLY BEEN EDUCATION FOR
SERVITUDE TO A SUPERIOR CULTURE AND QEVEIATION

PER CENTS
YES NO BOTH NONE
Misslionaries 6 TR 21 1l
Congolese students 42 5 42 10

Seventy-two per cent of the missionaries, but only five per
cent of the Congolese students, deny the vali&ity of the statement
fhat missionary education has generally been education for servitude
to a superior culture and revelation. Forty-two per cent of the
Congolese, but only six per cent of the missionaries, say it is wholly
true. Many have qualified their affirmation.

e respondent observes that while some missionaries did deferd
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thelr culture as superior, many tried to find the best in African
culture and enhance African culture where possible. Five point
out tha:l', it was the Congolese who judged Western culture to be
" guperior and worthy of imitation. Another suggesté that mission-

aries bave learned much from the Af.‘rican. culture.

Two comments relatinglto Christian values are presen:t.ed.

" One suggests all Christian missionaries would readily admit to a
belief that Christian culture is superior to African culture in
most respects. (Some may question the term "Christian culturet
in his generalization.) Another adds that certainly Christians
feel that Christian revelation is superior to any other revelation,
Mif there is amy other." One then raises the question, "If the
culture and revelation are superior, has any disservice been done
in introducing Africans to them?®

It is doubtless true that most Americans tepd to think of
their culture as good and worth:';r c;f emilation. An African once
observed in the investigator's presence that Africans cannot under-
stand why it 1s that Americans so carefully preserve germs in the
item they call a handkerchief. They cannot understand why an Ameri-
can would want to ﬁathe in a tub and sosk in dirty, unclean water
when a river might be more healthful.

One suggests that the goal of Christian education is train-
ing to gerve, but not for servitude to mankind. "Christ himself
get the example in that He came to minister or serve.® The
servitude, says another, is to their own. people, nation, and race,

but not to Westeérn
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culture. Education is to be a liberating forece, not an enslaving oné.
"Ye shall know the truth, and the truth shall make you free." (John
8232). Paul adds that we are to be bond servants of Christ—-g willing
servitude. |

ne respondent suggests that much of the feeling that Western
culture is superior hag been inferred from actions. He suggests that
the use of French in gchools, the use of Western textbooks, and the
lack of familiarity with the Congolese customs may have given the im-

\/ﬁression that these were considered superior rather than necessary
evils, (These practices will be discussed l8ter in connection with
some other misgivings).

Discriminatlon and denlals of manhood may have also given the
impression that the white man is superior and the black man is to be
subservient. That many do hold this view cannot be denled. Dis-
crimination in Ameriea is noted in Africa as a sign of vwhite suprem-
acy feelings. It 1s the Bible that has taught\the Congolese the con-
cepta of the dignity of man and Christian brotherhood. He longs to
see 1t practiced by those who call themselves Christian. My accounts

. tell us how the more subtle forms of discrimination remain. (For ex-

~ ample, in Congo, the schools and even the cemeteries were segregated.
The message did not ring true in the African ears.) It is in the
field of human relations that Ciristians in Gongo (and around the world)
need to demonstrate their claims of basic eguality.

It shouldlnot be a question of inferior or superior; it should

be a question of what is best for the Congo regardless of the source.
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The Christian should not have to defend the sufficiency of the Chrig=--
tian way of life. His life should speak that it is 80.

ITEM 34 MISSIONARY EDUCATION HAS USUALLY DISCOURAGED
AND RESTRICTED AFRIGAN DEVELGPMENT

FER CENTS
- YES NO BOTH NONE
Missionaries 0] 89 10 1
Congolese students 21 42 37 0

Eighty-nine per cent of the missionaries and forty~two per cent
of the Congolese students deny that missionary educatio;l usually dis-
couraged and restricted Afriecan development. None of the missionaries
Indicated that it is wholly trué,’ although ten per cent report that it X
my be true in part.

It is the missionary and hig message that has given the Congo- |
lese a sense of his own importance as an individual, say two respon-
dents. Another suggests that missionary education freed the Corigolese
from the fears and superstitions that hindered'h;.s development.‘ The

desire to have self-governing churches lead the missionary to encour-
‘ age independence of thought and action. Note this obgervation: |
It has been the missionary that has stood squarely against
the colonial system on matters of personal choices, respongi-
bility, and the value of the individual.

Slade reported (page 75) that the Church was indeed the first
to recognize that paternalism (and thus its restrictions) would have
to end. But even before that, steps were taken to encourége regpongi-
bility. The following illustrates one such attempbs

For many years our faculty meetings were chaired by a Con-
golese, and free speech was the order of the day. They
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(Congolese) developed under responsibility, and from that school
has come some of the finest young.leaders of today.

Another respondent points with pride to the fact that one Con-
golese student (Robert Youdi) is among the top six at the University
of Qregon and has been elected to FPhi Beta Kappa. He gives the cred-
it for his success to his mission teachers.

Another misglonary says that the Congolese have been encouraged
to develop their own teaching, preaching, and nursing programs. ne
reports that misslons have always sought to develop African abilities
and the curriculum provided constantly for attention to African folk-
lore, trades, and crafts. -

(ne respondent admits that there were some who restricted the
development of the independent spirit by doing everything for the
Africans. Suggesting that this is no longer true, he adds:

Independence has gradually done away with the type of mis-
silonary who had to do everything for himself. They cannot live
out here anymore! Y

As another evlidence that missions contributed greatly to the
development of gelf-reliant Africans, one observes:

The fact that many Protestant politicians itrace the beginning
of their knowledge of procedures and methods of getting things
done to their school experience would seem to contradict this
criticism.

In conclusion, note these two reactions:

]

Restricted? Quite the contrary. In less than a century a
people who were in the stone age have taken their place in a
modern world.

If the African has been restricted, nationalism is overcoming

it.
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Independence has indged placed a trémendous challenge before
the Congolese. The responsiﬁility to speed up the development is
now theirs. Many are confident that enmough foundation has been built

that the nationals can construct a solid Congolese natlon.

ITEM 35 MISSIONARY EDUCATION HAD USUALLY INCULGCATED
ATTITUDES OF SUBMISSION AND DEFPENDENCE

FER CENTS
YES NO BOTH NONE
Missionaries 1 68 29 1
Congolese students - 42 10 L7 0

Sixty-eight per cent of the missionaries, but only ten per cent
of the Congolese students, deny that missionary education has incul-
cated attitudes of submission and dependence. Only one migsionary
(but forty-two per cent of the Congolese) gays that the item iq wholly -
true, = Twenty-nine per cent of the missionaries and forty-seven per
cent of the Congolese give a qualified response.

. Four respondents claim that it was missionﬁry education that
planted the seeds of a desire for independence. Another obsérves:

Of all, the groups working in the Congo, missions were in the
foreground in trylng to help the Congolese develop qualities of
leadership, responsibility, independence of the white man, and
reaspect for their own abilities.

Several related the problem to "hard economic facts." The Congo
needed outside help with finances. As long as they had to depend on
someone else for help, no doubt there was a feeling of dependence on

the benefactors. Another added that as long as the mission was'willing

to pay the salary of Congolese evangelists and workers, Congolese

e,
\\
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initiative was hindered. They should have been taught to be respon-
.) gible for the support of church workers.
ne guggests that the attituée of submission and dependence

. come from the Congolese tham.éelves:

They were used to an authoritarian typse bf society and pre-
fer to be told what to do and escape the responsibility for
thelr own declsions.

The cauge-~effect relationship is not always clear. ne thing
that seems to be clear is that paternalism (see pages 68 75) did not
provide much incentive for Congolese independence. (nhe observer adds
that it was mission education that has done away with submission and
dependence. However, in many ways :thfay are still dependent on the
outside world for help. (Finances, teachers, technical assistance,
UN troops, food, ete.) N

Scliool policles and practices were cited as evidence that in-
dependent thought and action were encouraged:

¥

In the secondary field, we sought to develop inltiative and
independent thinking and responsibility through a program of
extra=curricular activities under student direction. Some
achools organized a system of student representation on impor-
tent committees  such as those dealing with the boarding facili-

) tles and cultural programs.

Protestant missions have been criticized by the colonial
government for encouraging too much independent thought and
action.-

Another respondent polnted out that space was at a premium in
the school, so "thoge who behaved" got to stay in achool. He suggests
that when one has to be hesitant about speaking up, a feeling of sub-
mission is likely to be felt. Two others were disturbed that the need

for diseipline was not understood by the Congolese and the students
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felt that they were being forced to submit beyond what was needed.
Tt is always hard for one being diseiplined to fully appreciate the
need and justiee of it. .

Attitudes of "defiancé" were again noted by two réépondents.
Another suggests that now an attitude of Moverconfidence" is much in
evidence. Help is often resented by those who need it most.

Another respondent reminds us that the civilizing mission in
the Congo broke down the old values, and the Congolese had to depend
upon the new "imported" values. Mission education, however, made
more attempt to adapt the new culture to the old, than did the govern-
ment and industry. )

Another veteran missionary reminds us that there is need for
an attitude of submission and dependence:

" submission and dependence, yes, but not to Western culture,
but to God "who worketh in them to will and to do.'

¥

Misgiving 5. Africanization of Subjects

"Subjects such as geography and history and music have ig-
nored African studies, and sclence has been neglected be-
cause of fears of scientific knowledge leading to rejection
of Christian faith and beliefs as they have been taught.n

Ttems 36-37 of Part I apply to this misgiving.

ITEM 36 AFRICAN STUDIES HAVE USUALLY BEEN IGNORED
' IN HISTORY, GEOGRAPHY, AND MUSIC

PER CENIS
, YES NO BOTH NONE
Migsionaries 21 33 42 4
Congolese students 18 10 21 0

Only one-~third of the missionaries and one~tenth of the Congo-

lese students indicate that African studies have not been ignored*in

~
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history, geography, and music. Forty-two per cent of the missionaries
and twenty-one per cent of the Congolese qualify their response.

There seems to be almost unanimous agreement that African stu-

-dies have not been used to any great extent in the fleld of msic.

More has been done with history, and much has been done with geography.
Many feel that "ignored" is the wrong word to deseribe the situation,
that ™neglected” would be a bsgfer word. There was no intentional
exclusion except.perh;ﬁs for music, which, as one respondent says, was
not only in the minor key, but was often associated with "heathen
practices.”

The Salisbury Conference report, and several misslonaries note
the same problem. The Report states:

The Africanization of the curriculum has been recommended

ever since the Phelps-Stokes Commissions, but the absence of
research to prepars necessary materials has hindered progress.24

Iack of research, lack of time, lack of specjialists, language
problems were.all suggested as important factors that limited re-
search and the production of guitable Africanized materlals such as
textbooks. Several did report that some very sultable texts were pre-
pared for geography, history, and sclence even as early as the 1930's.

The First and Second Kimpese Education Conferences both pointed
out the need for textbooks prepared by the teachers in the Congo. (ne
respondent reminds us that missions did have freedom to prepare and
use their own textbooks before they were éxtended subsidies. After
1948, the government decided what was to be used, and it is reported

that little deviation was permitted.

2hpncC, Bducation in Africa, p. 56.
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In the field of geography, the Congolese were taught much about
their own country, some a‘bou'-b Africa in general, and about the mother
country and other Buropean countries. "History and geography ignored
the non-European world and countries.! One notes that today there are
some "beautiful geography texts®" available.

In the field of history, there was little to work with for the |
"ecountry has little in the way of formal history." Qral tradition
has been the way history has been handed down, so much is lost. A
i-espondent says that much of history is still the history of the for-
mer colonial power. Another adds concerning the orientation:

Even the latest history text written in 1961 reflects the
point of view of an outsider looking in on Congo, rather than
a Congolese looking at his own higtory! .

The field of m;mic has caused the most difficulty for the mis-
sionaries. Most say that lack of specialists was the major problem.
That Western hymns were introduced cannot be denied. Some say that
this was done on the advice of African christians‘who said that their
mislc was not suitable to worship God. Others say that we ju;:t did
not understand it, so we .’;.gnored it.

The Second Education Conference at Kimpese dealt with each
area of study subject by subject. A cmnnittée was appointed for each
subject, and a report was presented. Here are two excerpts, one for
art and one for music:

The African:needs more then food, shelter, and clothing. He

needs truth, beauty, and goodness, so that art wiselg taught
and skillfully applied should have & lagting value.?

25§econd ‘BEducation Conference, Kimpese, p. 95.
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That Congolese are fond of music is unguestionable; and they
experience no ghyness in expressing themselves in tuneg. More-
over, they are quick and even gifted at modifylng their original
five Interval scale to the requirements of European music « « « .
At the same time there are faults and crudeness in their un-
tutored vocalization that need attention . . . to soften their
voleces and sweeten their tones. Such remarks as '"Now sing it
up in your heads and not in your chest" bring about striking
“gontrast to the uncontrolled shouting they consider song and
suggestiog to accelerate the speed often produce happy
results.?

That this misgiving is expressed some thirty years later sug-
gests that perhaps the results were not too happy. That the same mig-
understanding still exists is implied in this indictment:

I lmow of one missionary that refused a lovely hymn done by
our school boys and recorded by Gospel Recordings becauge the
boys used a drum!

Another one critical of missionary musical taste says:

Some missionaries have atrocious taste In Western style music,
go what can you expect when it comes to appreciating the sub-
tleties of African rhythm.

Other respondents note that some progress Eas been made. (ne
calls attention to .two efforts to make studies of African musie ;hat
are Yhighly scientific."” He clted Soderberg's work on mugic in Bas-
Congo and Carrington's study of drums in the upper Congo. Another
respondent reports that music is a major in thelr teacher training
school. One migsionary suggests that part of the problem comes from
the fact that missionaries cannot "interpret the African understanding
of voiges of the instruments." Some speak of love, some of war, some

of birth, some of fertility, etc.

Two additional responses are cited in closing this consideration

26g6c0nd Egucation Conference, Kimpese, p. 108.
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of Africanization of subjects.. They both report current practlce:

The secondary school here is perhaps the only one in the
entire country that teaches'African Culture instead of Iatin!
In looking for material to use in the courses hers, we found
a wealth of material which had been used in the primary
schools for many years.

The new State program requires that in grades 3-6 certain
‘hours should be devoted to African studies. This includes
analyzing the structure of the area Congolese language, dis-
cussing African tribal traditions and beliefs, introducing
Congolese art and music and emphasizing their influence in
todayts world.

If the teachers are tralned to do all this, the misgiving
should soon lose much of "its relevance to the Congo. Continuing
study and research is needed, especially by the Congolese themselves.
ITEM 37 SCIENCE HAS GENERALLY BEEN NEGIECTED BECAUSE OF FEARS THAT

SCIENTIFIC KNOWIEDGE MAY IEAD TO A REJECTION OF CHRISTIAN
FAITH AND BELIEFS AS THEY ARE TAUGHT

FER CENI'S
N YES NO BOTH NONE
Missionaries - 0 85 15 0
Congolese students 37 32 21 v 10

None of the missionaries say that the statement that sciénce
has been neglected for fear that scientific kmowledge may lead to a
rejection of Christian faith-gnd bellefs as they are taught is com—
pletely true. A few (fifteeﬁ%ber cent) say that there is some truth
to.the misgiving. Fifty-eight per cent of the Congolese students re-
port that the item is true at least in part.

The missionaries were unanimous in reporting that science has
not been neglected becsuse of the motive suggested in the misgivigg.
There was general &greement that the cause of neglect was lack of
equipment, lack of materials, lack of teachers, ard lack of finances.

Again the environment was suggested as a factor. One observes that
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"the greatest factors® inhibiting the teaching of science have been
a non-geclentific background and tradition and superstition that sees
spirits behind everything. Another respondent reports that the mi-
croscope has been one of the most convineing evidences that there
are other explamations of things rather than "spiritsh working. An-
other cites trying to teach the workings of an internal combustion
engine to a class.who were convinced that the white men "breathed a
spirit" into the motor to make it go. They rejected the seientific
explanation.

Several respondents reported that opportunities to strengthen
Christian faith through the teaching of science are legion. (ne re-
calls that at the conclusion of a simple scientific experiment, one
of his Congolese students, with face aglow, remarked, "Now I lknow -
what the wifch doctor doegit

In defense of the Christian faith, note this composite:

¥

True sclence does not conflict with revelation . . . . The
Christian faith and beliefs are rational, and so is sclence . .
4 bellef that could be swept away with objectivity would hardly
be worth propagating . . . . It's utterly ridiculous to say
that fear of ascientific knowledge is a factor.

The Salisbury Conference report expresses similar views on the
subject of science and religion in teachings:

The teaching of science and the disciplines of scientific re-
gearch will be welcomed and encouraged. These will not be feared
as destructive of Christianity for the teaching of religion and
sclence are not mitually exclusive. The scientific attitude to
truth will enhance the children's sense of wonder, &nd the Chrls~
tian teacher will inevitably present all scientific knowledge as
part of the total truth. The Christian believes that lmowledge

as a means of power has Bibliecal justification and that it ia
part of God's will that man should control and uge the physical
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universe for God's pu.rposes_.27
Che respondent suggested that the misgiving might apply to
some consérvatives who do not accept evolution. Tt is doubbless true
that many did (and gtill do) rémse to teach evolution as a fact,
since it is one of many theories of creation. (e respondent says
that there is "so much to be covered in science which is accepted
fact that time does not permit discussion of various theories." Dis-
agreements in one area are not likely to cause many to reject all of
sclence ag the misgiving seems to suggest. "It depends upon the nar-
rownegs of the individual teacher or misslon group," suggests another
respondent. B
| Other explanation of the neglected inciude the suggestion that
the Belgian system generally neglects science, that few early mission-
aries had ‘bfaining in science, and apathy on the part of students.
One reports that African's are not now concerned a&bout the neglect of
science. Mfho's holding them back now?" agks anothe;. '
In conclusion, consider this observation that the problem is
not just limited to the Congo:
Science is & problem, but math is even worse, and it has

nothing to do with religion. These two subjects are notori-
ougly weak everywhere.

Misgiving 6. Teaching Open-mindedness

"The migslionaries! attitude towards knowledge has prevented-
them from teaching open-mindedness. legitimate questions
have been quenched with dogmatic assertions.t

274acC, Christian Education in Africa, p. 77.



Ttem 31-32 of Part I apply to this misgiving.

ITEM 31. THE ATTITUDE OF MISSIONARIES TOWARD KNOWIEDGE
HAS FREQUENTLY PREVENTED THEM FROM TEACHING QPEN-MINDEDNESS

PER CENI'S
YES NO BOTH NONE
Missionaries 8 54 33 4
Congolese students 58 5 32 5

Fifty-four per cent of the misslonaries, but only five per cent
of the Congolese students, deny that the attitude of missionaries to-
ward knowledge have prevented them teaching open-mindedness. Fifty-
elght per cent of the students claim that it is wholly true, while
nearly a third (thirty-two per cent) suggest that it is partly true.
Cne third of the missionaries say that there is some truth to the
charge,‘ but only eight per cent say that it is wholly true.

More than a dozen missionaries say that the attitudes depend
completely on the individual missionaries and their theological po-
sition. Most say that it is doubtless true in isolated cases.. (ne
adde that Msoms are pretty set in their ways.” Of course, this is
true everywhere.

Another respondent suggests that there ars about an equal num~
bYer of open-minded and dogmatic teachers, not only in Gongo, but at
home. Some are more open-minded than others. Some are open-minded
in gome areas of life and learning, but less open~-minded in others.
Two agree that how you define open-mindedness makes a difference also.
(One suggests that some want the teacher to disregard some of the facts
and figures. Another observes:

Since we-are convinced Caristians ourselves, open-mindedness
will never mean adopting or accepting that which is contrary to
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the Gospel, obviously as we understand it.

Commitment and source of authority define some of the limits
of open-mindedness. The existence of faith suggests that there are
limitations to knowledge. The open mind is needed to avoid the feel-
ing that we have all the truth or understand what we do have perfectly.
An openness to the Spirit of God is needed so that we might receive
and impart new light and understanding.

'i'he Salisbury Conference report has this to say about tiw need
of Christian education to teach openness:

In Africa today there.is a great need to train the younger
generation of Christians to meet, in the deepest sense of the
word, their own contemporaries of other faiths. To be able
and willing to en up a dialogue with thoge whose views are
most opposed to your own faith, this is to attempt a real work
of reconciliation, and this open-ness in encounter which leads
to reconclliation should be one of the authentic fruits of
Christian education.?8

Some factors in the enviromment also were suggested as important.
(ne respondent again suggests the Africans want to Be told what to do
and think. Two claim that the Africans want the right answer, not sever-
al possible answers. Still another suggests that commnication barri-
ers have caused the missionaries to be misunderstood. She says, for
example, that even yes and no have different meanings. More important
ig the idea that Africeng love to deliberate for thours, days, and
weeks" before making decisions. The missionaries'haste and impatience
is misunderstood--may even be considered dogmatic.

Commenting on the source of such a misgiving, one observes that

the Maccusation® most likely came from thome who received disciplinary

28300, Ghristian Education in Africa, p. 41.
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action or a failing grade. To some extent, this may be true. It is

hoped that the Migolated cases!" will become fewer and fewer.

ITEM 32 IEGITIMATE QUESTIONS HAVE OFTEN BEEN QUENGHED
WITH DOGMATIC ASSERTIONS

FER CENT'S
YES ‘NO BOTH NONE
Missionaries 6 43 50 1
Congolese students 68 5 16 1

Forty~three per cent of the missionaries, but only five per cent
of the Congolese gtudents, deny that legitimate questions have often
been quenched with dogmatic assertions. Half of the missionaries say
that there is some truth to the criticism, while six per cent indicate
that it is wholly true. Sixty-eight per cent of the Congolese say that
it is wholly trus.

(ne respondent suggests that this is probably true in regard to
religious questions, but not true in most other areas. To the same
point another adds that "dogmatic assertions" refer toymany mission-
arieg'belief that Christian principles "constitute absolute truth.”
Another concurs by saying that when it comes to Bible questions, mis-
sionariegs have to appeal to the authority of the Scriptures. It has
to be left at that point. "The Holy Spirit will gulide them into all
truth," adds another. Of course, these views would be rejected by
those who do not share a bellef in the authority of the Seriptures.
But principles that are based upon deep, sincere conviction will not .
be compromised. The blpod of the martyrs is the seed of the church.
Christians have in every age been willing to surrender their lives

for the sake of Christ and His principles. Some call it dogmatlsm;
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others call it dedication to God. The debates, and the work of God,
continue.
One respondent suggests dogmatic teaching goes on everywhere,
even in the schools of the U.S.A. Another even argues that it should,
since younger children need to be taught with a certain degree of
dogmatism. Understanding is limited at an early age; as understand-
ing increases, dogmatism should decrease. One reports that the gene-
ral level of understanding in the Congo has been low. It is education
that is making it possible to be less dogmatic. A spirit of free in-
quiry and a searching together for truth have been noted by respon-
dents. B
The president of the African-American Institute recently made
this observation that may indicate open-mindedness is being developed:
The practicality, the flexibility of mind, the openness to
new ideas and the basic common sense of African leaders are
their distinctive mark, Compared with the other emerging con-
tinents, Africa carried into the modern age a less burdensome
baggage of history, of self-pride, of destructive ideology,
and of encrusted social structure to impede progress.

Mission education has played a major role in bringing the Congo

to the point where it can join the family of nations and meet the new

world with hope and optimism,

"

2%Waldemar A. Nielsen, "Africa is Poised on the Razor's Edge,"
The New York Times Magazine, February 9, 196k, p. 63.




CHAPTER IV

REACTIORS TO CULTURAL AND POLITICAL MISGIVINGS

Misgiving 1. Called to A Separated Iife

"Because of the association of some African songs and dances
and other cultural activities with non-Christian beliefs and
sexual license, there has been a tendency in missionary edu-
cation to condemn all African cultural manifestations and
call for the radlcal separation of converts from their former

way of life.n
Items 41-43 of Part I apply to this misgiving.

ITEM 41 SOME AFRICAN SONGS, DANCES, AND OTHER CULTURAL ACTIVITIES
HAVE GENERALIY BEEN ASSOCTATED WITH NON-CHRISTIAN
BELIEFS AND SEXUAL LICENSE

PER CENI'S
' YES NO BQTH NONE
Misgionaries g2 0 18 0]
Congolese students 74 10 16 0]

Al1] the migsionaries and ninety per cent of the‘COngolese stu-
dents indicate that some songs, dances, and other cultural activities
have generally been asgociated with non~Christian beliefs and gexual
license. (nly elghteen per cent of the missionaries and sixteen per
cent of the Congolese qualified their affirmation,

In regard to the whole misgiving, most respondents agreed that
the entire gtatement was generally true, but one felt that it was a
little "oo strong.," Ancther observed that it is difficult to give
causes for the misgivings 5ecause Afrlcan thought patterns are not

the same as ours.
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In regard to this item,.several pointeé out that it was the
African Christlan who told the missionary that the cultural activities
were not compatible with Christian teﬁchings and therefore should be
rejected. The African auﬁstiéns were perhaps more conservative than
some missionaries. Two admitted that some were just not understood
and therefore rejected. Another suggests that lack of time to gtudy
the culture was another contributing factor. Another bases the asso-
ciatlon on his personal observations:

What I have seen are not cultural; they are obscene !

ITEM 42 THERE HAS BEEN A TENDENCY IN MISSIONARY EDUCATION
‘ TO CONDEMN ALL CULTURAL MANIFESTATIONS

PER CENTS
YES NO BOTH NONE
Missionaries 15 51 32 1
Congolese students 68 16 16 0

Fifty-one per cent of the missionaries (but o?ly gsixteen per
cent of the Congolese students) deny that there has been a -tendency
to condemn all cultural manifestations. Sixty-eight per cent of the
Congolese (but only fifteen per cent of the missionaries) say the
charge is wholly true. Thirty~two per cent of the missionaries and
sixteen per cent of the Congolese qualify their responges.

Two respondents said that this was true in the past, but not
true now. (ne adds that most missionaries have modified their views
and retain the values that are freally important." Two others also’
noted that there was a tendency to broad condemnation rather than con-

demning the individual practices. Another notes, however, that it
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was the church and not missionary education that did the condemning.

Many dlscussed the indiviéual cultural manifestations and prac-
tices. (ne described "sitting on a death™ as a practice that was ac-
cepted with modification. Friends and relatives used to gather around
a Eorpse and wail and drink palm wine (an intoxicant). Now Chrigtian
families sing hymns, pray, and drink coffee or tea.

Other practices that were suggested that should be retained and
accepted include use of marimbaphones and drums in the church, hand
clapping rather than hand shaking, use of African hymns and music in
the worship services, use of African games.and rhythms, and parents
selecting mates for off-gmring. Others mentioned in the literature
include carrying a baby on the back (gives Africans a strong sense of
security), having the male go before the wife (matter of protection),
use of corn kernels rather than bread in the communion service, the
use of African beer rather than wine in the communion service, and
prostration as an act of worship rather than kneeling?

The Salisbury Cbnference report makes this plea:

In the teaching of Christianity, full cognizance should be
taken of the traditional beliefs and ritual practices connected
with witcheraft and sorcery, and open discussion should take
place as to how far these are an exPression in material terms
of sin in the form of hatred and lust . . . .

| It is.clear that means for the adequate study of Christi-

anity in relation to the cultures and religions of the psople
of Africa needs to be made.l

1aace, christian Education in Africa (ondon: Qeford Uhiversity
Press, 1963), p. 82-83.- -
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The trend now favors a study of the manifestation and practices
by the African Christians themselves with a view of condemning only
certain iﬁdividual practices degmed incompatible with the Bible ag the
African Christian leaders interpret it. Recent changes in the Church's
attitude toward polygamy bear this out.

ITEM 43 THERE HAS BEEN A TENDENCY TO CALL FOR A RADICAL
SEPARATION OF CONVERTS FROM THEIR FORMER WAY OF LIFE

PER CENTS
YES NO BOTH NONE
Missionaries 63 10 26 1
Congolese students 9 5 5 5

Sixty-three per cent of the missionaries and ninety per cent of
the Congolese agree that there has been a definite tendency to call
for a radicgl geparation of converts from their former way of life,
ly ten ﬁer cent of the missionaries and five per cent of the Congo-
lese deny the item is true. Twenty-six per cent of the missionaries
and five per cent of the Congolese qualify their affirmation.

Several noted that a new life in Christ demands a change; old
things pass away, and behold, all things become new. (II Corinthians
5:17). Another adds that Christians ought to change their whole man-
ner of living because all must be brought under the Lordship of Jesus
Christ. Note this reaction that relates to individual motivations

If the misgionary believes that he has been gent to call
people out of the darkness of these heathen practices, he will
attempt In his work to separate these people from their former
beliefs and way of life.

There is a difference smong Christians about legislating moral

standards. It is not the purpose of this paper to either present the
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various viewpoints or attempt to resolve the differences. It is
to be noted that personal convictions do determine the extent of
the call to separation and the way that seems best to accomplish
desired ends. The reactions of the missionaries indicate that
some favor setting up & code, some favor having the African con-
gregations decide what is best, and some favor leaving it up te the
individual under the guidance of the Holy Spirit, to decide which
of the "doubtful® practices he should reject.

The previous quotation presented the viewpoint that the
misgionary should do the calling to separation. Note the emphasis
in the following quotation on the individual making the decision:

Qften it is advisable In Christian discipleship to
separate oneself radically from a particular practice,
which, although not wrong in itself in moderation, could
be the door of temptation and falling into sinful excesses.

In order to give an ldea of the extent of the call to sepa-
ration that the Church may make, the following rules of cqnduct are
presented. These rules must be followed to be admitted to the church-
and to retain good standing in the Church in one section of the Congo.
A word of introduction from the article is also given:

Though "must nots® may seem to outnumber the more positive

"he musts,” the Church has felt that these rules were neces-

sary to ensure a break from the old animistic religious

practices, and to help the neophyte understand his moral

responsibilities as a Christian. The rules are these:

(1) The candidate must first be presented to the church

. and recelve a follower's card.

(2) He must be enrolled as a follower for a certain length
of time (6 months to one year) before being examined. -

(3) He must attend the class for followers.

(4) Be must be faithful in attendance, in giving, in work-
ing for the church.
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(5) He may not drink, buy, or sell strong drinks.
(6) He may not be part of a polygamous marriage or
have concubines.
(7) He may not steal.
58; He may not curse or fight.
He may not dance.
(10) He must not use fetishes, either Congolese or European.
(11) He must not participate in the services or activities
of separatist cults. (This refers to certain religio-
political groups such as the cult of Kimbanguism).
(12) At the time of examination, he must bring his state
book so that the status of his marriage can be examined.
(13) He must ¥now how to read so that he can read the Bible
for himself. This requirement will be relaxed in the
cage of elderly candidates or those who never had the
chance to learn,

he respondent reports that the pressure of the family for
conformity to tribal customs was and stili is a formidable matter.
He adds that relatively few lived apart. A;other suggests that
perhaps the call was not strong enough. "Somehow, we have falled
to help them realize the universality of the Body of Christ.®

Racogniiiné the need for some kind of standards, NMiles makes
this observation concerning a pressing need:

>
(ne agpect of the task which is in a sense peculiar to
Africa 1s the need to build up a body of moral teaching
that could be enforced as part of Church discipline.3
It is to this task that the Congolese Christian must apply

themgelves in the days ahead.

2wGould Your Church Members Pags Muster?® Congo News letter,
June, 1959, pp. 30~31.

3p. 1. Miles, "The All Africa Conference of Churches,"
International Review of Missions, October, 1963, p. 2.
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Misgiving 2. African History and Cultural Heritage

"Wery little attention has often been glven in missionary edu-
catlion to African history and cultural heritage. These have
not only been rejescted, they have been despised.®

Ttems 49-50 of Part I apply to this misgiving.

ITEM 49 VERY LITTIE ATTENTION HAS (FTEN BEEN GIVEN
IN MISSIONARY EDUCATION TO AFRICAN HISTORY AND GULTURAL HERITAGE

PER CENTS
YES NO BOTH NONE
Misgionaries 40 19 40 0
Congolese students 78 11 11 o]

Eighty per cent of the missionaries and eighty-nine per cent of
the Congolese students agree that the criticism that little attention
has seen given to African history and cultural heritage is at least
partly itrue. . Forty per cent of the migsionaries and seventy-eight per -
cent of the Congolese qualify their yes.

Several reasons were given to explain why little ﬁttention was
given to African historyvénd culture. Among them was the recurring
ideas that early misslonaries had neither the time not the training to
study the culture, it was difficult to find out about the past for
there were few antHropologists available and there was resistance on

the part of the Africans, funds were lacking to finance research, and

many belleved that the introduction of weStern and Christian culture e

- would solve a1l the problems (See also Pﬂsgiving 5, pages 76-78 .)
The following reaction comments on the time factor:
Mission atations,-understaffed and trying to learn the lan-
guage and do the work of two or three, does not give time for
research into customs and beliefs.

Another reaction cites what has been done to attend to the needs
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B Missionary education has endeavored to bring in as much of
African history and culture as it was possible to gather. Wit~
ness the history books in English and.Swahili that have been
adopted into the school curriculum,

- Another reaction warns against the danger of “cultural idola-
try:"

I believe there is that in the Gospel which, under the impact
of the Spirit of God, liberates a man from cultural idolatry and
frees him in anew way to cultural choice, to affirm and reJect
parts of his own culture and of foreign cultures, That we mis-
sionaries are often guilty of Jjust.such cultural idolatry is
evident; and we need to hear a wider range of misgivings at this
point from our African brethren.

Three respondents shift part of the blame to the government and
the national education program. The desire to adapt to the African
culture has been thwarted by both the Belgians and the Congolese them-
selves who idolized the European culture,

Dodge also suggests that some anthropologists may have hindered
cultural adaption because of a desire to "preserve Africa as a museum
piece." He suggests that they desired all agents of aculturation re-

moved.h Other factors will also be suggested as we consider the next

item on attitudes toward history and culture.

ITEM 50 AFRICAN HISTORY AND CULTURAL HERITAGE HAVE NOT ONLY

BEEN REJECTED, THEY HAVE BEEN DESPISED

PER CENTS
YES NO BOTH NONE
Missionaries o] 75 2l 1
Congolese students 53 16 26 5

Seventy~five per cent of the missionaries and E}xteen per cent )

of the Congolese deny that history and cultural heritage have been

hRalph E. Dodge, The Unpopular Missionary (Westwood, New Jersey:
Fleming He Revell Company, 196k), ps Ll

e
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despised. Fifty-three per cent of the Congolese believe that the
Lten i wholly true. About a fourth of each group qualify their
responss. - .

" This item and Ttem 14, page 78, really ask the same question
in a slightly different form. It is interesting to note that the
figures are nearly the same. This may suggest that there is some
consistency in the responses.

Again the word despised was rejected by most of the respon-
dents. Ignored and neglected were offered as &cceptable substitutes.
The problems of time, resources, and psrsonnel were again cited.

QOral tradition was also mentioned. Iackii?g of understanding, and
too much to be done were also offered as reasons.

Toynbee's attitude toward African history is shared by several .
of the respondents. Here is Toynbee 's assessment:

Almost as important to a people as a future is a past.
That's the trouble with Africa. Tt doesn't have a past.

Geography kept sub-Saharan Africa out of the history of civili-
zatlon . . . . The result is that they're 5,000 years behind and
are paying the price for it. I think that Africans are as cap-

, able as other people . . . but they have a long way to catch up.

The African can take the good things from western civilization
wlthout the bad . . . technology that!s needed for the standard
of living, democracy, respect for the individual, and love of
lmowledge.5

S,

Among the bad things that Toynbee suggests that the Africans
can avold 1s the failure to solve the problem of old age-old folks have
to fend for themselves-—-and»the farced pace of 1ife. Then he adds:

The Africans are .going too fast now, creating too many strains
and so they have military dictatorships and nationalism. They 11

5Flora Lewis, "Toynbee Iooks at Afries," New York Journal-American,
February 16, 196). ' :
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-go through the bitterness of Europe's past ang then, T hope,
learn. Tt 1s possible to learn from history.

Another basic problem suggested by several of the respondents
is the desire on the part of the Congolese to westernize Congo. (ne
reports.that the Congolese still demand the game kind of education
given in Belglum. To recommend anything else is often Qiewed as an
attempt to deprive the African of the white man's education. There
has been no evidence of a desire to change the colonial program.
ne offers this explanation of the criticism:

This seems to me to be an attempt to find a scapegoat
for their own attituds toward their ancient culture in
this extremely difficult period of transition.

Another misgionary presents a similar explanation:

Congo has not yet found itself and even today govern-
ment educators wish to avoid African culture. We have
had trouble replacing Iatin by an African civilization study.

Another important factor is what Spiro refers to as a lack of
higtorical consciousness. He reports that there is a lackrof appre-
ciation for time. Iife has no time quality because there are no
sharp contrast in seasons, the days and nights are of almogt equal
length all year around, the children do not follow Mschedules," and
time is expressed by such concepts such as ™when the sun rises® rather
than by numbers. Then he suggests that their nomadie life resulted in
Mlack of depth in memories and short projection into the future."

I1literacy and the use of oral tradition also contributed to a lack of

6Flora Lewis, "Toynbee looks at Africa," New York Journal-
American, February 16, 196/.
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historical consciousness.” This may in part accotmﬁ for some of the
apathy toward history reported by many of the respondents.

Missionary educators appear to be am;ious to overcoms the faults
of the pagt. They are hoping that tﬁey can £ind more support from the
Congolese educators to give Africa its rightful place in the curriculum
and in the students! hearts.

Misgiving 3. Use of Iangnages

tAlthough missionaries have often worked to reduce African
languages to writing in order to translate the Bible, yet
missionary education has on the whole neglected the verna-
culars and emphasized the importance-of a European language
for sducation; the interest of the missionaries in the ver-
nacular has made them neglect the languages of main communi-
cation so that national languages have not been encouraged.!

Item 44=48 of Part I apply to this misgiving.

ITEM 44 MISSIONARTES HAVE OFTEN WORKED TO REDUCE AFRICAN
IANGUAGES TO WRITING IN ORDER TO TRANSIATE THE BIBIE

FER CENTS
YES NO BOTH NONE
‘Migsionaries 89 1 8 1
Congolese students 26 31 37 5

Ninety-seven per cent of the missionaries agree that mission-
aries often worked to reduce the African languages to writing in order
to translate the Bible, although eight per cent qualify their yes.

The Congolese students, however, are divided on the item. Thirty-one
per cent deny the validity of the statement. Twenty-six per cent give

an emphatic yes while thirty~seven per cent qualify their yes.

) THerbert J. Spiro, Politics in Africa (Englewood Cliffs, New
Jerseys Prentice Hall, 1962), pp. 127-130.
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Tt is difficult to explain the division among.the Congolese
students. Several respondents have suggested that the Congolese today
are not willing to give the colonial power of the missionaries credit
for any good that may have been accomﬁlished. Perhaps this 1s the case
here. Perhaps they are not sure what motivated the missionaries to
spend s0 much time reducing the African vernaculars to writing. Per-
haps they are not avare that it was the missionaries who are primarily
responsible for this achievement. However, sixty—three per cent do
say that the statement is true, &t least in part.

Very few missionaries responded to this portion of the misgiv-
ing. It is apparent that most assume the item is true and needs no
explanation. Since evangelization was (and is ) one of the main pur-
poses in missionary endeavor, since fifaith cometh by hearing, and hear—
ing by the Wbrdvof God" (Romans 10:17), it was only natural for the
missionaries to be interested in giving the Word of God, the Bible, to
the Africans in their own language. Note this reaction: '

Knowledge of and use of the vernacular was emphasized to
preserve the richness of experience and culture as expressed
through language and in order to present Christian truth in
a garment that is familiar to the pesople.

The translation work continues today, but it is in the hands of
linguistics specialists who work closely with veteran missionaries who
have & good command of the vernacular and with Africang themselves.
The American Bible Soclety and Wycliff Bible Translators are two of

the groups who specialize in this important work today.

*
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ITEM 45 MISSIONARY EDUCATION HAS OFTEN NEGIECTED THE VERNACULARS

PER CENTS
; YES NO BOTH NONE
Misslonaries 1 . 61 24 1
Congolese students 26 37 26 11

Sixty-one per cent of the missionaries and thirty-seven per
cent of the Congolese deny that missionary education has often neg-
lected the vernaculars. Fourteen per cent of the missionaries and
twenty-gix per cent of the Congolese say the criticism is wholly
true, while twenty-four per cent of the missionaries and twenty-six
per cent of the Congolese qualify their response.

The respondents generally agreed that missionaries have al-
ways emphaslzed the vernaculars, so much so that they have been sub-
ject to criticism by both the colonial government and by the Congo-
lese. Note this composite:

Missionaries have usually recognized that the vernacular
and French were important, but the emphasis has begn on the
vernacular . . . . The vernacular is stressed in the lower
gredeg in order that the pupil will not lose contact with
his family and community, but other than this, there is no
material to carry on the program in higher grades . . . .
Wherever the vernaculars are used, it is because the mission-
aries have encouraged their preservation for the sake of the
illiterate mBsses . « « « Stress upon the vermacular is mis-
understood by the Congolese as a failure to give opportunity
to acquire the "foreign® language.

(ne respondent reports that most mission boards have required
misgionaries Vo pass languRge exams in the vernacular. Dodge reports
that in the churches established by the boards, who do not have this
requirement, that as many as elghty per cent of the missionary per-

sonnel cannot communicate in the vernacular.8 Thelr effectiveness is

8Dodge, The Unpopular Missiomary, p. 32.
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limited since they are not understood-by the masses ;mong whom they
work,

The Saliébury Conference reporﬁ stresses the need for the use
of the Vvernacular. They recommend support of the Tananarive recom-
mendation that national languasges be encouraged &nd developed. They
agree that the local languages should be taught in the schools "to
help the children grow up in the historical and envirommental setting
of their mother tongue.' They acknowledge that some area will have
more difficulty doing this, and that secondary education may have to
be given in something other than the verngcular.9

Sloan reminds us that the Committee of Education in 1922 re-
commended use of the "native idiom" (see page6 ), and until 1959 all
teaching in the first two years of elementary school wag done in the
local vernacular. After reminding the reader that this policy sup-
ported the Belgian intention %o ningulate the Congolese fﬁom disturb-
ing outside influences," she adds:

Since missionaries were virtually the only tranglators into
the local vernmacular, they had very close control of the read-
ing matter available to the Africans.10

The production of numerous textbooks in the vernacular was cited
by several respondents as one evidence that the missionaries were in-
deed interested in the vernacular. Scripture translation and distri-
bution was not neglected either. Item 47 (page 161) presents more re-

action to the use of the vernacular.

95400, Christian Fducation in Africa, p. 79.

- 10p.th Sloan, The Educated African (New York: Frederick Praeger,
1962), p. 198. .
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ITEM 46 MISSIONARY EDUCATION HAS OFTEN EMPHASIZED
THE IMPORTANCE OF A EUROPEAN IANGUAGE FOR EDUCATION

PER CENTS
YES - NO BOTH NONE
Misgionaries 61 13 26 0
Congolese students 73 1 16 0

There is substantial agreement that missionary education has
often emphasized the importance of a Buropsan language for education.
Eighty-seven per cent of the missionaries and eighty-nine per cent of
the Congolese students agree that the item is true, at least in part.
Sixty-one per cent of the misslonaries and seventy-three per cent of
the students say that the item is wholly true.

Most of the mlssionaries indicate this is true because the gov-
ernment regulations (Belgian and Congolese) has required missions to
stress the importance of French. That the missions were forced to
teach in French, even though they preferred to use the vernacular, is
supported by this observation by Herskovits: ¥

The decision of the Belgian government to open schools where

beginning instruction would be in French—the use of Flemish,
which was also urged in Belgium, was not welcomed by the Congo-
lese—was a powerful inducement for Africans to send their chil-
dren to the lay schools, and brought about a general revision of
teaching Eiactiees vwhere the native tongue had been hitherto
employed.

Not all the migsionaries feel that the use of the vernmacular is
best. (ne says that the study of French has prepared the Congo for a
"place in the world." Another cites a definite advantage in using a

European language:

Mielville J. Herskovits, The Humn Factor in Changing Africa
(New Yorks Alfred A. Enopf, 1962), pp. 248-249.
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. With all the resources we have.in European languages,
- ° and the dearth we have in gome 200 or more languages in
the Congo, 1t would taks a staff beyond the reach of any
migsion to achieve in the vernacular what would be re-
quired to carry on an education program that would be
worthy to be called a program in it.

The limitations of the vernaculars has often been cited as
a good reason to change to an European language. Add to this the
number of vernaculars in use in the Congo, and the case for the
European language becomes stronger. The will of the Gongélese
leaders cannot be ignored either. Consider Herskovits' evaluation
on this point:

Usually it is accépted that the instruction during the
first three or four years of schooling should be in the
child's native tongue, with the European language taught
as a "subject;* after this, the new language would become
the vehicle of instruction. In South Africa, however, or
to a degree in the Belgian Congo, where Africans were con-
vinced that.a policy using their own langueges in schools
meant the continued denial to their children of the oppor-

tunities open to Europeans, the negative reaction was often
strong and bitter.l2

»
The feelings of the Congolese is expressed in the action that
they have taken since Independence. One respondent reports that
shortly after Independence the new Govermment issued a regulation
that all subsidized primary schools should be taught in French. Those
who protested the move were viewed as unsympathetic to Congolese aspi-
rations to be free and equal to the white man. Neufeld's warning that
any caution 1s likely to be viewed as Manother white man's attempt to
retard the black man, to deny him the powers exercised by the white

man in the development of his own civilization® is applicable here.l3
The Congolese want

12Herskovits, The Human Factor ig Changing Afriea, p. 249.

13Eimer Neufeld, "The Unfinished Revolution," Report (Mennonite
Central Committee), Spring, 1963, pp. 22-23. .
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access to the full range of European knowledge, 36 it is not likely
that the demand for French will lessen in the near future. Mission-
ary education must still be atuned to the Qill of the people.

. Gne final observation is that the Buropean language (French)
has been emphasized only in the educational program but not in the
Ciurch. The decision here again ought to reflect the will of the

Congolese congregation and the Church leadership.

ITEM 47 THE INTEREST OF THE MISSIONARIES IN THE VERNAGULAR HAS
(FTEN MADE THEM NEGIECT THE LANGUAGES OF MAIN COMJUNICATION

PER CENTS
YES NO BOTH NONE
Missionaries 17 yoA 38 . 1
Congolese students 26 37 26 1

Forty-fowr per cent of the missionaries, and thirty seven per
cent of the Cohgélese students, deny that the interest of the mission-
arles in the vernacular has often made them neglect the languages of
main commnication. Only seventeen per cent of the missionaries and
twenty-six per cent of the Congolese indicate the item is wholly true.
Thirty-eight per cent of the missionaries and twenty-six per cent of
the Congolese qualify their response.

Sixty-one per cent of the missionaries deny that the vernacu-
lars have been neglected by the missiocnaries (Item 45), and forty~four
per cent deny that the languages of main communication have been neg-
lected by the missionaries (Ttem 47). Several suggested that the ap-
parent contradiction in the misgiving is resolved by offering a bal-
anced program that provides for b;th needs.

Some difference in the use of terms can be observed here. Thers
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seemed to be unanimous agreement that the vernacular meant the local
native language or dialect employed by the masses in the area. The
language of main communication elicited three views. Some took it to
mean the French language since it in theory is common to the educated
in all areas of the Congo, and therefore can be used for communication.
More of the reactions seem to indicate that most of the respondents
were thinking of the trade languages such as Kituba, Kiswahili, Lin~
gala. A few were thinking of important local dialects such as Kikongo,
Bapende, Tshiluba, etc. It is evident that the size of Congo and the
number of Congolese languages would make it difficult to select one
as the language of main communication. Note the three pleas which
follow favoring the selection of one above another:

For practical reasons, the language of main communication
(Kikongo, not the trade languages such as Kituba, Kiswahili,
Lingala which are not grammatical languages but lingua fran-
cas) usually have been used in the schools, and t0 some ex=
tent, in religious services.

The situation in the Congo in our area has been that the
people wanted the schools-in the trade language so that their
children would learn this language (Lingala).

Kituba is a trade language which has been widely used in
translating the New Testament. It is used by more tribes and
is easy to learn, At Vanga I noticed that in every family
the parents taught their children to speak Kituba first, then
the vernacular,

Notice that the last statement makes an important observation:

the parents often teach their offspring a second language. Those
who favor French no doubt feel that the parents will continue to in-
struct their young in the vernaculars and the trade languages., Monroe,

on the other hand, feels that it is essential to have a common language

in order to "shape the cultural ideals and activities of all the
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people toward the common end of a national unity.”lh He states that
the requirement in the Unlted States that instruction be in English
was adopted to insure unity. The problem in the Congo is to decide
which language is going to be the "national" language.

Cther respondents point out that the governﬁent prescribed the
languages to be used in various areas, but failed to recognize the
importance of the trade languages; that the government today is trying
to reject the vernacular; and that it is very difficult to keep stu-

dents interested in the vernacular. French is desired.

ITEM 48 UNATIONAL IANGUAGES" HAVE NOT BEEN STRESSED OR ENCOURAGED

PER CENTS
YES NO BOTH NONE
Migsionaries 11 57 25 7
Congolese students 26 32 37 5

Fifty—seien per cent of the missionaries, but only thirty-two
per cent of the Congolese students deny that "national langyages" have
not been stressed. Eleven per cent of the missionarles and twenty-six
per cent of the Congolese indicate the eriticism is wholly true, while
twenty-five per cent of the missionaries and thirty-seven per cent of
the Congolese qualify their response.

The  Fducation Committee in 1922 recommended that all instruction
shonld be in the tribal language except that French may be taught as a
subject in urban centers (see pageé ). Scanlon points out that this
vag a reversal of the 1906 policy, and he notes that the desire of many
Africans to learn French wag-noted, but it was decided that "it is im-

portant that the Africans be taught and trained in their own

Lipana Monroe, Educational Yearbook - 1933 (New York: Teachers
College, 1933), p. 72.
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language."l5 This no doubt reflects the desire of the colonial gov-
ernment to keep the Congo isolated untll a gtrong middle class could
be tralned. -

Commenting on the result of pérmitting French instruction in
the cities, one respondent claims that the children in the cities are
often "embarrassed" when they hear members of their family using
tribal languages.

Another respondent observes that French was made the national
language of the Congo in the late 1950's at the ingistence of the
Ccongolese. Another adds that since French is the official language,
all school work is now taught in French. Still others say there is
no n53§;n$1 language, and note that it is very difficult to choose
one from among the many Congolese languages. Another notes that the
interest of some tribal associations in preserving the vernaculars
has placed the stress and encouragement on the "national® local lan-
guages. Again the problem of definition of terms is evid;nt.

T+ does appear, however, that French is gaining in importance
and acceptance and may gain the status of a true national language.
Migsion education will have to continue to be flexible and yield to
the wish of the Congolese government as it has done in the past. As

guests in the Congo, missionary educators have no other choice.

Lpavia Scanlan, Biuecation in Africa, Unpublished Manuscript,
1963, p. 26.




7165
Misgiving 4. Producing an Elite Group

"The result of this emphasis on Western culture in mission
education has been to produce a westernized and socially
elite group out of touch with their own people.®

Ttem 51 of Part I applies to this misgiving.

ITEM 51 THE HRESULT (F EMPHASIS ON WESTERN CUITURE IN MISSION
EDUCATION HAS BEEN TO PRODUCE A WESTERNIZED AND SOCIALLY
ELITE GROUP OUT OF TOUCH WITH THEIR OWN FEQPIE

FPER CENTS
YES NO BOTH NONE
Missionaries 17 36 47 0
Congolese students 53 21 T 26 0

Sixty-four per cent of the missionaries and seventy~-nine per
cent o‘sf the Congolese students agree that to some extent the result
of mission education has been to yroduce & westernized and socially
elite group of Congolese out of touch with their own people. Note
that more than half the Congolese (fifty-three per cent) say this is
definitely true and about a fourth (twenty-six per cent) give a qual- 7
ified affirmation. Nearly half the missionaries (forty-seven per
cent) give a qualified yes to this criticiam.

Mogt of the migsionaries agreed that an elite has been pro-
ducéd, but they differ on who produced it, and the extent that mission
education played in emphasizing western culture. Several suggested
that the elite was produced as 8 result of government education policy.
The following suggests that missions and government were willing part-
ners in the plans to avoid éreatiz_lg a gocially elite that would be ocut

of touch with the Congolese people. A thirty year veteran gays:
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The Belgilan government and Protestant missions were deter-

mined to lift all the people, not-just a few, to create a
strong middle class, not a gocially elite group. Since 1960
a gocially elite group has arisen--the poor have become poorer
and the rich richer-—~the very situation the missions and gov-
ernment sought to avoid.

In the survey of Belglan Congo education in Chapter I, it was
pointed out that efforts were made to build a social pyramid from the
bottom to the top. It was pointed out that political rights were
denled to everyone, (pages 4-5), The result was a large number
who had some education, but & small number who were the recipients of
secondary education or college education (page5 ). A group developed
that found 1tself in two worlds, then none (page 9 ). We noted also
that there were many factors beginning with military service during
World War IT that produced discontentment that culminated for demands
for independence (pages 69-73).

Other factors have been suggested by a number of respondents.
Ianguage has been a factor. One suggests that the study of .8 western
language caused a break in home ties. He adds that the missionaries
stressed the vernacular to avoid this break and this barrier. Another
adds that when a western language i1s stressed to the detriment of the
vernacular, "the product is an elite group out of touch with its own
people.”

Another factor mentioned is the selection of students for the
schools. So many applied for the few spaces available, that screening
was used. The higher the level, ihe tougher was the screening. Thosge
thus selected "got a superiority attitude ." Once out of school, they
separated themselves from the village. Another respondent rightly ob-

serves that "the educated do enjoy a higher economic and soclal status."
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One respondent concludes that there is just no way of avoiding dif-
ferences when a new country is being developed.

ne respondent believes that the misgiving applies to the
rroducts of higher education, and the number therefore is still ex-
tremely small. Another missionary fears that those who are now
studying abroad will be more of a problem than those who are rro-
ducts of the Congolese schools. He quotes a ILeopoldville paper as
stating that every young man who returns from abroad ™has a Mercedes
Benz in his future dream."

Some observers, like Sulzberger of the New York Times, feel
that the African states are fortunate to have a handful of Meducated,
farsighted amd frequently tolerant politieians who have inherited
the task of nation building." He suggests that for a generation,
mogt of the countries are going to need "benevolent despots? and
"hero-rulers." He concludes that:

Brand new nations built on poverty and illiteracy cannot
afford the luxury of ill-informed, delaying debate when ur-
gent problems demand urgent solutions.l6

Many feel that Belgium waited too long to train leaders who
could take over their own affairsg. lewls concludes that even when
Belgium realized that independence was both inevitable and imminent:

Their paternalistic and patronlzing attitude crippled
their efforts to prepare for independence. Thls accounts in

part for the politlcal ineptness of the Congolese today.
Baving been treated like children, they act like children.l7

l6¢, 1. Sulzberger, "Foreign Affairs," The New York Times,
March 23, 1964.

17n1116m B Lewis, New Forces in Africa (Washington: Public
Affaira Press, 1962), p. 79. :
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(ne respondent reminds us that there was no inténtional emphagis
on Western culture by mission education. When African cultural values
were extolled, many Congolese were unhappy. Cﬁe respondent states
that migsion edﬁcation wag often criticiéed by the Congolese for '"not
wanting us to be like you, and for keeping us from advancings"

Another respondent shifts the blame back on the Congolese stu-
dents who allowed themselves to get out of touch with their own people.
He suggests that such a result wvas not necessary, and he cited the
example of the Jewlsh people who through the centuries have retained
their own culture and language while studying in the schools provided
by the land of birth or choice. T

Tgo sﬁggest that most Africans have acquired a veneer of Vestern
culture that cen wear off quickly when they return to village living
for a few days. It is hoped that the educated Congolese can keep in
touch with their people and provide the dedicated and enlightened lead-
ership that Congo needs in the days ahead. Despite some probiema, there
are gsome hopeful signs that suggest that this may yet come to pass.

*

Misgiving 5. Msgsions as Colonial Agencies

Bgcause the Colonlal Governments have often used the missions
as agents for educational development, the migsiong have come
to be viewed as the agencies of the Colonial Governments in
all their policies, not only the educational ones.m!

Ttems 52-53 of Part I apply to this misgiving.
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ITEM 52 THE COLONIAL GOVERMMENT HAS OPTEN USED THE MISSIONS
AS AGENCTES FOR EDUCATIONAL DEVELOFMENT

PER CENTS
YES NO . BOTH NONE
Missionaries 85 1 11 3
Congolese students 78 5 5 11

There is substantial agreement that the colonial government
did use the missions as agencies for educational development. Only
one missionary and one Congolese student denied the validity of the
item. Few qualified their response. Eighty-five per cent of the
missionaries and seventy-eight per cent of the Congolese students
indicate that the item is wholly true. R

There seems little doubt that the colonial government used
the missions in the Congo to carry on the educational program. Leo-
pold turned to the missions for help and got it. The Belgian gov-
ernment contimned his policies of having the missions provide all the
schooling until in 195/ some lay schools were instituted. On the eve
of Independence, however, ninety-seven per cent of the Congolese
students were enrolled in the mission schools.

Migslions have sometimes been critlicized for allowing themselves
to be "used™ as a pool of cheap labor and saving govermments from the
embarrassment of attempting to finance educational development, when
adequate funds were lacking.18 However, it is the missionaries' be-
lief that children need to be brought up in the nurture and the admo-

nition of the Lord that caused them to welcome the opportunity to

181, 7. Lewis, Equipping Africa (Bducation Overseas Namber Two,
Iondon: Edinburgh House Press, 19485, . 31,
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teach the Congolese youth. Iewis sums up the Christian's philosophy
of education: _

It is that education must be training not only of mind and
body, but also of the soul or character, and the latter is of
surpassing importance, and that there is only one medium by
which it can be effectively done, and that is religion.l9

The missionaries did not mind being Mused" if they could have
an opportunity to confront the Africans wlth the claims of christ,
and have an opportunity to sow Christian character that might in

turn produce a Christian destiny for the Congo.

ITEM 53 THE MISSIONS ARE GENERALLY VIEWED BY AFRICANS AS THE
~—  AGENCIES OF THE COLONIAL GOVERNMENT IN ALL THEIR

POLICIES, NOT ONLY THE EDUCATIONAL ONES

PER CENTS
- YES NO BOTH NONE
Missionaries 10 VA 46 0
Congolese students 32 26 37 5

~ Reactions are somewhat divided on thig item. Only ten per cent
of the missionaries and thir’t;y—two per cent of the Congolese give com- |
plete assent to the statement that missions are generally viewed as
agencles of the colonial government. Forty—four per cent of the mis-
sionaries and thirty-seven per cent of the Gongolese deny the charge.
But forty-six per cent of the missiongries and thirty-geven per cent
of the students indicate that there is some truth in the misgiving.

Four respondents indicate that this is probably more true for

the Catholic missions than the Protestant missions. (me reason for

191, 7. Lewis, Equipping Africa (Education Overseas Mumber Two,
London: Edinburgh House Press, 1948), p. 35.
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this is the fact that most of the Catholic missionaries were from
Belgium. Since the Protestant missionaries were "foreigmers," they
were not so likely to be viewed as agents of &he colonial power.
Carpenter reminds us that the Ibotestaﬁts stood with the Congolese
for more than a generation M"protesting grievances and demanding
equality."?’ Glickman reports that the Gatholle Church, "long a
partner in the Congo system, began criticizing official policy as
early as 1956.121 4 respondent suggests that the Catholics suffered
more In the twe uprisings in the Congo because they were viewed as
agents of the colonial government in all their policies, not just
the educational ones. B

Another regpondent claims that the identity was more the color
of skin, not*the educational program. Dodge states that the close
relationship beﬁweén the colonial governments and missions cannot be
ignored. He suggests the fact that they shared a common nationality
and culture, a common race, gdmiﬁistretive authority, and a\position
of privilege links the missions with the colonial power in the Afri-
can's thinking.22 However, another respondent believes that the mis-
sions %came to help, not govern” Still another suggests that many
Africans have made a clear distinction concerning which groups tended
closely linked with the colonial power and which ones stood in oppo-

gition to the govermment over the years. Uuhen the orisils began right

2OGeorge Carpenter, "Whose Congo?" International Review of
Missions, July, 1961, pp. 181-282.

2llewis, New Forces in Africa, p. 78.

22Dodge, The Unpopular Misgionary, p. 19.
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after independence, says the respondent, a district éuperintendent
said to him:

You stood for us when we faced difficﬁlty with the Colonial
government, and now we will stand for you against any injustice
from our Congolese leaders.

Acceptance of school subsidies was suggested by two respon-
dents as linking the Protestant misslon with the govermment. Having
to be paymaster for the government made the link even stronger.

(he respondent suggests that the only way to break the link is to get
out of the mass education business. Independence has already done
away with the problem is the view of another respondent. However,
how the missions were related in the past to_fhe colonial power still
has a bearing on their future rols in the Congo.

Two respondents noted that nationalism Magitators" foster this
claim as do the Coﬁmunists. They take it as an attempt to diseredit
all that the colonial powers did, even the good. The facts need to
be set forth to counter the propaganda. It is hoped that tginking
Congolese will appreciate the good work that has been done and recog-
nize the true motives of the mlssions in becoming partners in the edu-

cational work in the Congo.
o
Misgiving 6. Neo-colonialism and Mission Authority

"In spite of the need for outside aid in education, the fact
that missions are supported by funds and work through per-
sonnel from overseas causes them to be viewed as agenciles of
political and economlc neo-colonialigm; i.e., that overseas
governments will try, after independence, to continue to ex-
ercise influence and control through the missions. The in-
dependence of some missions from the indigenous church which
has been created by their work greatly increases this unease.”

Items 54-57 of Fart I apply to this misgiving.
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ITEM 54 THE NATTON NEEDS OUISIDE AID FOR EDUCATION
PER CENTS
ES NO  BOFE  NONE
Missionaries : 97 0 3 0
Congolese students 0 5 . 0 5

A11 the missionaries and ninety per cent of the Congolese stu-
dents agree that to some extent the Congo needs outside aid for edu~
cation. Three per cent of the missionaries gave a qualified yes, and
five per cent of the students denied the need.

None of the open-end responses were dirscted toward this part
of the misgiving. No doubt the migsionaries felt the need was so
obvious that it was not necessary to elaborate on it. Perhaps the
Congolese who rejected the statement feels that the nation has the
potential to meet the need. However, most feel the neeé will continue?

for many years.

ITEM 55 THE FACT THAT MISSIONS ARE SUPPORTED BY FUNDS AND
WORK THROUGH PERSONNEL FROM OVERSEAS OFTEN CAUSES

THEM TO BE VIEWED AS AGENCIES FOR POLITICAL AND ECONGMIC NEO-COLONIALISM

PER CENIS
YES NO BOTH NONE
Missionaries 33 25 40 1
Congolese students 32 32 32 4

Redctions are somewhat divided on this item, Gne fourth of the
missionaries and about a third of the Congolese (thirty-two per cent)
deny the validity of the statement. About a third of each group say
the statement is wholly true. Forty.per cent of the missionaries and
thirty~two per cent of the Congolese qualify their response.

Several respondents feel that the misgiving comes from the com-

minists or from nationalists. One reports that "neo-colonialism is a
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cormunist label and one gets enough of it on the radio." Carpenter
points out that Asian and African natio;zs are sengsitive about neo-
colonialism which he defines as Many form of foreign economic or
political control which poses a threat to national independence."
He cltes Belgian resistance to the UN in Congo as an incident that
was Interpreted by many to be neo-colonialism. Belgium was forced
to comply with UN directives even though it meant the Congo lost
mich needed technical staff.23 Belgium recently rejected Congolese
pleas to help train their army for fear of "neo-colonial® charges.

Two respondents again suggested that this was more applicable
to the Catholic missions because much of theif money and most of
their personnel comes from Belgium. American mission funds are not
viewed as coming from the government. Neufeld warns that improper
attitudes and human relations may 2lso be viewed as a form of neo-
colonialism.24

(ne respondent recommends that missions continue to éé%id
political involvement, but thej must continue to support educational
and medical instltutions if they are not to be abandoned. Another
missionary presents this advice which should be heeded:

It will take a great deal of tact and understanding and
love to overcome this attitude. Perhaps it cannot be done,

but we must make the effort if the Church in Congo is to
have strong leadership.

23Carpenter, Whose Congo?, p.-2 78.

?ANeufeld, The Unfinished Revolution, p. 17.
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ITEM 56 OVERSEAS GOVERNMENTS HAVE TRIED AFTER INDEPENDENGE TO

CONTTRUE TO EXERCISE CONTROL AND INFLUENCE THROUGH THE MISSIONS

PER CENIS
YES NO BOTH NONE
Missionaries 3 73 17 7
Congolese students 37 37 21 5

Seventy-three per cent of the misslonaries, but only thirty-
seven per cent of the Congolese, indicate that overseas government
have not tried to exercise control or influence through the missions
after Independence. Only three per cent of the missionaries, but
thirty-seven per cent of the Congolese, say that charge is vholly
true. Seventeen per cent of the missionaries and twenty-one per cent
of the Congolese qualified their response.

There were only five reactions to this part of the misgiving.
Two indicated that there has been no evidence that such is the case.
ne adds that perhaps the country has not been independent long enough
to tell whether this may yet be true. Another suggests that the UN
action is viewed by some Congodlese as an attempt by the Thited States
to intervene and exercise control in internal affairs. No doubt the
communists promote such a view.

The fifth respondent looked to the future and writes:

It is posslible that other governments may try to exercise
influence through mission education systems, but I believe
that this should be resisted and decisions mede on the basis
of Christian principle rather than on the basis of national
interests of one country or another.

Decisions will doubtless-bé m3de on the basig of what is best
for the Congo as their leaders see it. It is hoped that Christian

principles will help mold each declsion in the days shead.
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ITEM 57 THE INDEPENDENCE (F SQE (F THE MISSIONS FROM THE INDIGENOUS
CHURCH GHEATIY INCREASES UNEASINESS ON THE PART F THE AFRICAN

PER CENTS
YES NO ‘BOrH NONE
Missionaries 46 17 25 12
Congolese students 31 21 31 16

hly seventeen per cent of the missionaries and twenty-one of
the Congolese students deny the validity of the statement. Seventy-
one per cent of the missionaries and sixty-two psr cent of the Congo-
lese indicate that to some extent the item is true. An unusually large
number of respondents failed to make & choice~—twelve per cent of the
migsionaries and sixteen per cent of the Congolese.

It is apparent from the reactions that practice varies in dif-
ferent parts of the Congo. Note the differences in this composite:

It is true that in some areas the local church has been set
up as an autonomous body with the mission operating separately
and being loaned to the local church organization . . . o The
fact that some missions are independent from the indigenous
church has created uneasiness because church leaders feel that
the misslonaries are trying to maintain control of the church
even though the church ig autonomous . . . . Ve no longer have
church and mission; they have merged. The Africans run the
church . » . . Right now the missionaries are only advisers,
and the direction of institutions have been handed over to the
Congolese.

Two other exﬁlanations of the fear and uneasiness were cited.
ne respondent feels that the nationals are uneasy for fear that the
migsions may pull out and leave the burden of the work (especially the
financial) on their shoulders. The other suggests that the uneasiness
rests on the race relations question, He reports that "the Congolese
feel that the separation is just another manifestation of the white
feeling of superiority~-not W lling to merge with a Negro body."

" (ne respondent intimates.that the reason that some missions are
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8till independent from the church rests with the Congolese. Note the
reactions:

Tt has been a very frustrating experience for many of us
as the Church has moved so slowly, to draw up her own plans
for integration of the mission into the thurech, but we are
trying to set our pace to hers and wait in patience ard in
love.
It is hoped that the integration will be soon completed and the

Church in Congo will both receive and send forth missionaries.
Misgiving 7. Mationalism

"The effect of Christian education has often been to bring
disunity among Africans and by this national unity is im-
perilled. These religious divisions have in some countries
been entrenched in political parties and divisiong.t

Ttems 58-59 of Part I apply to this misgiving.

ITEM 58 THE EFFECT OF CHRISTIAN EDUCATION HAS OFTEN BEEN TO BRING
DISUNITY AMONG AFRICANS, AND BY THIS, NATIONAL UNITY IS IMPERILIED

- PER CEINTS
YES NO BOTH NONE
Migslonaries 1 79 1 6
Congolese students 31 L7 11 11

Seventy-nlne per cent of the missionaries and forty-seven per
cent of the Congolese deny the allegation that the effect of Christlan
education has been to bring disunity in;perilling national unity. @nly
one missionary says that it is wholly true, and fourteen per cent of
the missionaries qualify their response. Thirty-one per cent of the
Congolese students say the charge- is wholly true, and elesven per cent
of the students qualify their response.

Most of the missionaries admit there are some divisions present,

but they are not so sure that ‘Christian education is responsible for



178"
them. One notes that the disunity was there when the misslonaries
arrived. Many observe that with so many tribes and so many languages
in the Congo, it is éifficul'b, if not impossible, to achieve a real
natiopal unity. Tribalism is cited by many as the number one cause
of disunity. One suggests that it is not only tribalism, but "pure
paganism and remembrances of old wrongs that suffered years ago" that
has fostered divisions.

Two respondents note that Christian education has been a unify-
ing factor and a divisive factor. It has attempted to heal tribal
animosity through the work of the Congo Protestant Council and through
the schools, It has in a sense produéed division and a desire for in-
dependence through its emphasis on human equality before God, Chrigtian
brotherhood, and re:_;pe,ct for human dignity. One adds that it hag given
the foundation for "what little honesty and integrity we find in the
African governments today." ¥

Several dealt with the split betwsen Protestants and Ga‘bholics;
Most believe that the relationships have improved and are even cordial.
One noted, however, that Christian education had not been the cauge of
the strife. Another suggests that since meny Congolese Protestants did
feel 1ike "outsiders," national unity was imperilled.

That the missions and Churches encouraged nationalism is doubt-
less true. The Church was first to realize that paternalism had to end.
The schools sought every opportunity lto teach self-reliance and to de-
velop an independent spirit. The Church was first to give the Congolese
places of leadership.

.It is not purposed here to discuss nationalism at any length. The
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findings of the Midras meeting of the International Missionary Council
in 1939, however, saw nationalism as a threat to Chrigtianity. Note
the concern: ‘

The world 1s in ferment, nations are seeking substitutes
for God, and nationalisms are replacing old religious loyal-
ties.R5
Several respondents suggested that nationalism was becoming a
God to many in the Congo. It is hoped that Christian education and
principles can stem the tide, and nationalism can be chamneled in the

right direction that will bring unity and peace to the Congo.

ITEM 59 RELIGIOUS DIVISIONS HAVE USUALLY BEEN ENIRENCHED
IN POLITICAL PARTIES AND DIVISIONS

FER CENTS
YES NO BOTH NONE
Missionaries ) 6 68 22 YA
Congolese students 37 26 26 1

Sixty-eight per cent of the missionaries and twenty-six per cent
of the Congolese students deny ‘l;l'_}&t religious divisions have Liét;ally
been entrenched in political parties and divisions. Only six per cent
of the missionaries and thirty-seven per cent of the Congolese say the
item is wholly trus. Twenty-two per cent of the missionaries and twenty-
six per cent of the Congolese qualify their response.

There wers many parties formed in the Congo just prior to Inde-
pendence reports one missionary. Another suggests that most of the
parties were formed along tribal lines. Another added that some political

parties did grow out of the social and economic organizations sponsored

25Evangelism (*edras: International Missionary Gouncil, 1939),
D. 382. ‘
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by the Roman (atholic Church-—the Christian Democrats was one. Another
\swtys that there were none among the Protestant community, although in
1959-60 there was some urging for a Protestant political party.

Another migssionary observes that political parties and leaders
have sought in many areas to bring about divisions by tfalgely accus-—
ing missions of interferring in polities." Still another admits that
national unity would be impaired if political parties are built on a
political basis. He, therefore, urges separation of church and State
as 'thevanswer.

ne respondent blames comity agreements among the mission
boards. His indictment reads:

I am sure that meny will not agree with me when I s&y that
this is partly the result of having cut up different countries
into zones of influence for various missions. If the missions
vere carrying out & world-wide program and evangelizing in
many sections of each country, then there would not be the
tendency to this provinciallsm on the part of the converts.

Many arguments in favor of comity could be advanced, bu{‘ the
one most pertinent to the questibn of unity and divisions claimg that
comity reduces denominational competition. A united Christ is needed
to help the Congolese unify their people. There is cause fr rejoic~
ing that the Church of Christ in Congo has demonstrated an ability to

work together that is rare elsewhere. My they continue to pioneer.

Misgiving 8. Universal Character of Caristianity

"The universal character of daristianity is seen as a challenge
to African nationalism.n

Ttem €0 of Part I applies to this misgiving.
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ITEM 60 THE UNIVERSAL CHARACTER OF GHRISTIANITY IS GENERALLY
SEEN AS A CHALIENGE TO AFRICAN NATIONALISM

FER CENTS
YES KO BOTH NONE
Missilonaries 15 51 25 8
Congolegse students 47 21 26 5

More than half (fifty-one per cent) of the missionaries and
twenty-one per cent of tke Congolese students deny that the universal
character of Christianity is generally seen as a challenge to African
nationalism. HNearly half (forty-seven per cent) of the Congolese,
but only fifteen per cent of the missionaries, say that the item is
wholly true. About one-fourth of each group gqualify their response.

The universal A‘character of Christianity is that it cuts across
all lines and divisions and teachers the oneness in Christ of those
who experience the new birth. One respondent observes that too often
the African wants to separate Christian beliefs and Christian prin-
ciples. The Church insists that & man carry his Christianity -dnto
‘his politics, and some feel that this interferes with their natiomal-
istic ambitions. Another cbserves that the African finds it hard to
decide whether his nationalism is to take first place or his Christi-
anity.

Another observes that if nationalism assumes the place of God,
than Christianity is a challenge to it. Another says that nationaligm
is just beginning to develop in the Congo. Most of the thinking and
loyaltles are still tribal. The Congolese are likely to fesl that
Christianity is just not relevant to po]iticai development and sée no
challenge,

-Two related the problem to the autonomy of the Church. (ne
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says that some view Christlanity as a foreign religion and therefors
congider it a challenge. Both guggest that as the Africang take over
the Ghurch and it truly becomes indigenous, the pr'oblem is no longer
relevant. It-1is no longer a threat to nati‘onalism.

Another says that if nationalism means reverting to "the old
heathen practices, customs, and beliefs, then Christianity definitely
stands as a challenge." Another adds that if nationalism is based
upon Christian principles, than it cannot be & threat. The writer
believes that America became the nation she is "not so much through
" nationalism ag through the character of the Christlanity which our
forebearers showed." Another suggests that Chl;i;tianity is not a
challenge to legitimate patriotism.

Neufeld rightly observes that the Christian Church needs to
demonstrate the univérs;ality of the gospel and our oneness in Christ
by integrating completely missions and the church.26 The two need
to become one and stand for true Christian principles in a unit;d
witness of its universal thrist. Only then can it help the Congo

move on to maturity in the new world.

'26Neufeld, The Unfinished Revolution, p. 21.




183
CHAPTER V

SUMMARY AND CONCLUSIONS

I. Background -

Chapter I begins with a brief history of education in the
_Congo. Tt was pointed out that Belgian policy had been forward-
looking and made great gains. This study tends to show that many
of the forward-looking policies were never implemented in practice,
and some serlous problems resulted, especially in the field of
human relations. _

The need for the study was then set forth. It was pointed
out that criticism of missionary endeavor is being expressed and
ought not be ignored.. Future education in the Congo will be built
on the foundations already established. Past actions need to be
evaluated anmd understood. Then the results of the analysis can be
used to correct past mistakes and to help guide future educational
work in the Congo.

The purposes of the study were also presented. The primary
puarpose of this study is to gather and analyze the reaction of ex-
perienced Proteétant Congo missionaries to the presumed misgivings
presented at the Salisbury Conference on Christian Education. Secon-
dary purposes Included a comparison of missionary reaction with that
of selected Congolese students, and a stimulation of reaction and dis-
cussion with a view of bringing about desirable changes in practices.

The procedures were then outlined. The steps in the construe-

tion and administration of the questionnaire were traced. The rationale
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for various decisions were presented.
A mumber of definitions‘Were then set forth. The following
words were defined for use in this study: (1) misgiviﬁg, (2) mission-

W,

%
ary, (3) Congo, (4) Africa, and (5) European.

Eight limitations for the study were then discussed. They
deglt with the 1limit of depth of the stud&,'the organization and
coverage,'the size of the Congo, the investigator's lack of experi-
ence in the Congo, the tensions and bitterness caused by internal
disorders in the Congo, two weaknesses in the questionnaire, and the
source of the misgivings.

Chapter II begins with a report on the extenf.Bf participation
and response. Seventeen of the twenty-three eligible mission boards
participated-—seventy~four per cent. Of the 138 missionary Mexperts?
nominated, seventy-two réspﬁnded to the guestionnaire—-fifty-two per
cent. Forty-four of these are now serving in the Congo. The average
years of experlence in the Congo for the missionarles 1s elghteen -
years. Thirty-nine Congolese students studying in the United States
were also nominated. MNineteen responded--forty-nine per cent.

The remalnder of the study presented an analysis of the pre-
sumed criticisms. Each misgiving was presented, and then each perti-.
nent item applylng to the misgiving was analyzed. The data from
Part I, the reaction to the open-end parts, and the literature were
brought to bear on each item. The highlights follow.
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II. Mijor Problems and Findings

The most crucial issues of the misgivings center around the
problems of human relations, of nationalism, of Roman Catholic-
Protestant relationships, and of educational philosophy. Most of
the mistakes of the past and the criticlsms of today are related

to these key areas. ZEach will be considered brilefly.

4. THumsn Relations

There seems 1ittle doubt that the African dignity and pride
have been violated under colonial rule. Not only was his culture
rejected by the white man, but the African was t;ﬁght to be ashamed
of his cultural heritage. Cultural and social arrogance on the part
of Europsans has been and continues to be a source of misglving.
The actions of the whites have said more than their words; the in-
consistencies have been noted. Now the Congolese are in a posifion
to do something about them. Hence we see retaliation in the Congo
today. Consider the following areas where the Congolese person and
soclety has been violsted.

(1) Paternalism

About half the missionaries admit there has been paternalism
on the part of the missionary educators. However, ninety per cent
of the Congolese report a paternalistic attitude on the part of
missionary educators. The openly paternalistic policy of the Belgian
government probebly contributed to a paternalistic attitude by some

missionaries. Being in a privileged position may have caused some to
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succumb to the temptation to remain on a pedestal. There is also
gubstantial agreement that the Congolese are-depgndent upon mission
help for education. 'The'benefactor—recepignt relationship promotes
paternalism.-

It 1s to the credit of the Church, however, that she saw the
need to end paternalism before the government énd industry. leader-
ship training was instituted. The Churcheé were to become self-
governing. There remains a subtle form of paternalism in human re-
lations that still must be overcome. The missionaries are not com—
pletely free from this kind of paternalism. An attitude of being a
servant may help conguer the problem, )

(2) African cultural Heritage

It was generally agreed that African culture, beliefs, and
traditions were often ignored and miéunderatood, but not despised.
It was suggested many times that the Afrigans Fhemselves passgdkjudge-
ment on thelr culture andlhave adopted willlingly many thinés from the
Western culture. It was also suggested that the reasons for giving
1little or no attention to Congolese heritage include lack of time and
training to study the culture, resistance on the part of the Africans
to having their culture studied, lack of funds, use of oral tradition,
and the desire on the part of the missionaries to bring a mbetter way
of 1life® to the Congolese. A workable combination of the old and the
new cultural values is to be desired; An understanding of the old
traditions and values is needed. PEuropeans need to help the Congolese
appreciate and value the best from their own culture.



(3) Africanization of Subjeects

There seems to be almost unan;mous agreement that African
studies have not been uéed, but most missionaries elaim that they
were not intentionally ignored. Some attempts at adaption were
cited. Iack of regearch, trained persomnel, funds, time and com-
mmnication have been offered as explanations for the neglect. what-
ever the cauge, the neglect should not continue. Joint efforts are
needed to bring more Africanizatioq of all subjects.

(4) Modification of Theology

Moat of the missionaries agree that Christianity as intro-
duced into the Congo is Western in‘its form, although the message
is universal. The difficulty of separating the essence of Christi-
anity and 1ts outward‘expression and form continues to be a erucial
problem.

There 1s substantial agreement that missions to some extent
have been intolerant on any attempt to modify theology to African
beliefs and culture. The fact that Christ has not been identified
with the natlonal 1ife and cultural experience has glven rise to in-
digenous Prophet Movements.

Most missionaries agree that there should be a modification
of practice and form, but few agree that the theology should be modi-
fied. Resistance to doctrinal changes are likely to continue. The
experience of Japan and Germany may have some Ingight for the Congo
for this task. Modificatlon should be encoureged. The prophet move-
ments should be carefully studied also for imsight.
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(5) Role of the Missionary

A new image of the missionary is needed at home and abroad.
The problem of identification with the Congolese and the removal of

racial and cultural barriers needs continual study and implimentation.

Patience, understanding, and love must be exercised. A willingness
to work as a partner and as a gervant 1s essential as migsion and

Church become one.

B. Iationaligm J

One of the most potent forces in Africa is the desire to be
free and independent. From 1955 on, the desire to manage their own
affairg has been a vital force in the Congo. The Church has con-
tribﬁted to the drive for independence and equality. GConsider the
following areas that are related to nationalism.

(1) Independence of the Church

The question of independence evoked many emotional responges.
The drive for independence is strong, but what independence means
is not always clear. Great strains have been experienced in trying
to deflne the role of the missionary in the independent Congo. Any-
thing that is "foreign" is seen by many Congolese as & threat to
Independence, yet help is needed. To be independent to many means
to agsume a1l the respongibilities that the missiong have borne.
Full independence may have to walt unt;l the future is more secure.

(2) christianity as a Chaellerge to Mationalism

About half of the missionaries indicate that the universal

=

character of Christianity is seen as a challenge to African nationaliasm.
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Tribalism and the large number of languages are cited as the major
causes of disunity. Christlanity helped to unify some tribes, but
:H;- algo produced a desire for independence and equaiity-—a. divisive
influence also, The Church was the first to give the Congolese
places of leadership and responsibility for their own affairs.

Despite the importance of this question, meaningful response
and Insight was lacking in the open-end responses. The future of
missionary educational endeavor in the Congo may well depend upon
understanding this issue and gearing the missionary efforts accord--
ingly.

(3) conflicting Ideologles

Christianity, Communism, Pan-Africanism, the UN, Islam and
other groups compete for the mind and ear of the Congolese. It must
be difficult for the Congolese to know which voices have their best
interest at heart. The attachment of the African to a poliey of non-
aligmment while at the same time accepting help from many sources
speaks well for the future. The fact that the Communists have been
expelled from the Congo gives added hops that the Congoless leader-
ship is not easily deceived and will continue to rise to the chal-

lenges of nationhood.

C. Roman Catholie-Protestant Relationships

The majority of the respondents indicated that there is some
strife and intolerance between (atholics and Protestants in the Congo.
Most indicate that the relationships have greatly improved since In-

dependence and since the Ecumenical Council convened in Rome. The
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reasons for the improvement were not cite&.x Consider the following

areas that are related to Catholic~Protestant relationships.

(1) Protest Qrientation

Protestant sch;ols and churches were in the minority in the
Congo. As a minority group, they maintained a constant vigil on
religious equality and freedom. Protest became their way of carry-
ing forwerd their demands. Having a common cause to champion brought
about more genuine union among Protestant groups than could be found
elsewhere. The modern ecumenical efforts trace 1ts roots to the
Congo and other migsion fields where circﬁmstances dictated working

together for the common good.

(2) school Subsidies

The Catholic schools were the only schools granted subsidies
from 1924 to 1945. Then in 1945, Protestant schools that met the
standards were also eligible for subsidies. Although at the time it
was considered a blessing, many now regret participating in the pro-
gram because of the many problems it has created. For example, it
linked the missionaries with the colonial powers. It placed the
migsions in the role of paymaster for the government. The subsidies
covered only a small percentage of the educational costs. It tended
to reduce the local effort of support for the schools. The missions
were left with no cholce but to operate schools even though qualified
personnel were lacking. Despite these problems, the ultimate good
that was done far outweighs the disédvantages. Missions can be justly

proud of the work that has been done in the Congo.
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(3) Protestant Disadvantage

Protestants are still only a small minority in the Congo.
Their chief disadvantage stem from the faect that they’lack access
to the teachers that are needed to handle the secondary education
and college education--they just do not have teachers who can teach

in French. This challenge needs to be met.

D. Fducational Philosophy

The major educational problems centered around educational 4
philosophy. Western education was transplanted, but some attempt
was made to adapt to the African culture. Consider the following
educational considerations.

(1) Relationship of Education and Religion

Most missionarie; agreed that Christianity is a way of life
and can be taught in schools. The African concept of the wholeness
of 1life supports having religlous instruction as part of the school
curriculum. Very few missionaries would agree that religion belongs
to the extra-curricular area alone, but many felt that it belongs in
both.

It was generally agreed that missions had not forced religious
instruction into the curriculum, but neither did they oppose its in-
clusion. Most agreed that Belgium merely transplanted its educational
system which accords religion a place in the school curriculum. The
cloge link between religion and education should coﬁtinua.

(2) Mature of Education

It was generally agreed that educational conventions and patterns
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of Europe were transferred to the Congo, but adaption was attempted.
Iack of research and understanding of the Congolese culture limited
the extent of the adaption.

Despité.Belgian and Congolese resistance, the migsions tried
to emphasize practical and vocational edueation. The desire for
white collar work led most boys to geek clerical type wark, reject-
ing mamal labor and agriculture. Inre of the city and the high
wages paid by the government were important factors. It is to be
remembered also that agriculture in the Congo is viewed traditionally
as women's work.

The recommendation is made that missions concentrate on the
training of professionals, especially teachers. Model schools at all
levels should also be a goal of future educational endeavor. A
Christian emphasis should be maintained.

(3) Some Effects ;gigducation

Seventy~two per cent of the missionaries deny that missioﬁary
education hag been‘education for gervitude to a superior culture and
revelation. Most deny also that missionaries have discouraged and
restricted African development. Mich evidence was presented to suggest
that the opposite 1s true. It is not a question of inferior or superior
culture; it is a question of what 1s best for the Congo today.

It is rightly observed that much of the feeling that Western
culture is superior has been inferred from action, not deliberately
taught. 1In the area of human relations, subtle forms of diserimination
also gave the impression that the thte man is superior. Actions and

words need to be one.
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It has also been noted that missionary education planted the

geeds of a desire fc be independent as well as equal. It has en-
couraged the Congolese to develop their own teacﬁing, mreaching, and
nursing programs. It has encouraged the éstablishment of self-
reliant, self—agpporting,indigenous churches. Tt has encouraged the
concept of the Christian as a servant of God, country, and fellow

man. Service, but not servitude, has been the challenge.

III. Secondary Problems and Findings

The following problems and findings are secomdary only in the
sense that they are overshadowed by the magnitude of the major prob-

lems and findings. They also merit attention and action.

4. Major Areas of Disagreement

Significant'differences between the responses of the mission-
aries and the Congolese students can be noted in about forty per cent
of the ltems. This points up the fact that the missionary'an& the
Congolese view problems in a different light. It is wise to note
these differences and work on these areas.

Item 33~-"Missionary education has generally been education
for servitude to a superior culture and revelationm™—provoked the
widest disagreement. Seventy-two per cent of the missionaries denied
the validity of the statement compared with only five per cent for
the Congolese. The term Mservitudel caused the missionaries to reject
the statement, but from the COngoiese viewpoint, Mgervitude™ was an

acceptable description of the relationship.
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Ttem 16—mMissionaries often ride rough-shod over parental
rights and choices for education and religion of African childrenm—
was second in terms of disagreement. Eighty-one per cent of the
missionaries denied the allegation while only sixteen per cent of
the Congolese gave a negative response. Cbviously the term Mride
rough-shod over® was not acceptable to the misgionaries whereas the
Congolese accepted the term.

Two responses by the Congolege are difficult to underatand.
They indicate that religious divisions have usually been entrenched
in political parties and divisions (Item 59), and they are reluctant
to give the missgionaries credit for working to reduce African languages
to writing in order to translate the Bible (Ttem 44). The facts tend
to support the opposite in each case. Open-end responses from the

Congolegse would have been helpful to clarify the areas of disagreement.

B. Migsionaries Not Responding N

Only fifty-two per cent of the missionaries responded to the
questlionnaire. Some did not receive the questlionnaire in time, some
had been evacuated due to the rebellion, some were doubtless too busy,
and some probably never received the packet due to the uncertain mail
gervice. | It ié likely also that many did not respond becauge their
mission is subject to more of the criticisms than some of the other
mission groups. One ares secretary reported that his missionarlies had
been subjected to a number of studies recently and would likely lack
the time to re;pond. ‘There may be those algo who féel that such a

study could serve no useful purpose, and there may be those who fesl

- -

R
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that there has been too mich emphasis on mistakes, and the critics
should be ignored.

C. Relative Insight
The open-end responses from those in the theological work gave

the most insight and help. (ne retired missionary spent several days
on his reactions, and his efforts were especially revealing. The
least insight came in response to the cultural and political questions.
This points up the need for some kind of orientation program that will

help keep the missionaries informed in these important areas.

D. Other F¥indings and Conclusions

Other noteworthy items include:

(1) Task of Migsions

Mogt missionaries agree that winning converts is part of the
task of missions. A few still feel that educational work is not an
essential part of carrying out the command of christ. Tn order to ’
meet the insatiable desire for education in the Congo, more schools
are needed.

(2) Use of Resources

There is no doubt that mission funds are used for educational
programs. The evidénce indicates that education was given top pri-
ority both in regard to fund and personnel. The obtaining of govern-
ment subsidies made the educational commitments greater requiring more
and more of misslion resources for education. Many feel that the evan-
gelistic work and the pastoral work wei-e in a gense neglected, but

many feel also that these works were strengthened because the schools
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rroduced the trained Christian leaders and pastors that wecEe so des-
perately needed. Since the government cannot support the schools at
the present time, mission help is needed to finance énd operate the
schools. ) ‘

(3) Educational qualifications of Mizsionaries

Most missionaries agreed that missionaries are selected both
for evangelistic zeal and for professional qualifications. In the
past, this was not always true. However, it was generally agreed
that most missionaries were pressed into educational work regardless
of their lack of training or their inclination. Thig led to the
charge that many were ill-fitted for the work. Hiéh standards need
to be maintained.

It was suggested that a new image of the missionary is needed
for our day, especially at home. The new trend of placing before
young people and adults general and particular vacancies and oppor~
tunities on the mission field was endorsed. A "Christian Peace Ca;pa"
1s recommended to help supply the teachers so desperately needed in
the Congo. .

(4) called to a Separated Iife

Most of the respondents agreed that there has been a tendency
to condemn all African cultural manifestations and to call for a
radical separation of converts from their former way of 1life. The
tendency now is to have the Congolese Christians study the mani-
festations and practices with a view of condemning only certain in-
dividual practices that are deemed incompatible with the Bible as the
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Afpican Christian leaders interpret it. This approach should be en-
couraged. s

(5) Use of Ianguages

Tt is agreed that the missionaries did work hard to reduce
African languages to writing to translate the Bible. They wanted the
African to be able to read the Word of God in his own language. The
local language was studied and used in this work.

The respondents agreed that misgionaries have always emphasized
the vernacular or local language, so much so that they have of‘ten been
subject to criticism by the colonial government and by the Congolese.
-Two hundred or more languages are in use in the Congo, and to some,
thig is good cause for introducing a "national" language to help unify
the country. French has often served that purpose, although until
1959 the study of French was limited primarily to the city schools.
Since 1959, French is used as the vehicle of instruction in the Con-
golese schools. Reagons for using French include the fact that it
was the language of the colonizing power, that it has the potential
of unlocking all the resources of the Western world, that it is an
international language, and that the Congolese themselves are demand-
ing 1t. Mny are urglng that one of the trade languages be adopted
for the Congo, but it seems likely that French will contimue to be the
main unifying language for all of the Congo.

(6) Producing an Elite Group

Belgian policy had been designed to avoid produclng an elite

and educate a middle e¢lass. In many respects, the plan was succesaful.
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On the eve of Independence there were onl& about 850 Congolese secon-
dary school graduates and about a dozen college gradustes. However,
an elite was prOduceé that did find themselves out of touch with their
own people. Education and language set them apart from their fellows.
There is much disagreement about who produced the elite, and the ex-
tent that mission education played in emphasizing the western culture.
Most feel that as the general level of education is increased, this
problem will lose its importance. It is to this elite that the Congo
now must look for leadership. It is fortunate that such a group was
produced.

(7) Universal Character of Christianity

About half the missionarles indicate the universal character of
Christianity is seen as a challenge to African nationalism, although
only fifteen per cent say that it is definitely a challenge. If it
assumes the place of God, then Christianity should challenge it. How-
ever, the universal character is usually seen as cutting across all
lines and divisions and teaching a oneness in Christ for those who
share the new birth. This need not be a challenge to loyalty to the
nation so long as that nation is not opposed to God and His Word.
The problem comes when the Congolese finds it hard to decide which
loyalty takes first place or when he attempts to leave Christian prin-
ciples out of his political 1ife. The ultimate testimony to the uni-
versality of the gospel will come when the Church and mission are one
and when they present & unlted witness of the TUniversal Christ.
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IV. The Unfinished Task

This study represents only a first look. Some of the areas
are worthy of depth studles. Other groups in the Congo could be sur-—
veyed. Similar étudies for other African countries might give in-
sights that will be helpful in guiding future educational development.
That there is much to be done in the Congo 1s quite obvioua.

Several areas of needed regearch have become evident in the
Congo. Some of the areag for future study are: the relationship of
Church and State, the Africanization of the curriculum, developmental
gtudies of the Congolese child, the African thought-process and pat-
terns, the wholeness of life and the spirit world, position.and ad-
Justment of the Congolese students who have studled abroad and have
returned home, financing education in the future, enhancing the status
of agriculture and manual labor, aptitude testing, the effect of
foreign language on learning, training for responsible citizemshipy
staffing of schools, teacher training, secondary education and higher
education, adult education, teaching methods and philosophy, and the
regpongibilities of the church in education.

It is hoped that the great door of opportunity will contimme
to be wide 6pen in the Congo and that the many adversaries that hinder
growing to maturity-will be overcome. Congo callg., My many get the

vigion to go over and help.
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ALL AFRICA CONFERENCE OF CHURCHES -
>

CONFERENCE ON CHRISTIAN EDUCA TION IN A CHANGING AFRICA

SALISBURY, S, RHODESIA
January, 1963

Study Document 2(a)

Wisplvings Regarding Misslonary Endeavor in Education in Africa®

The group of African educationists who met at Kitwe to reflect on the task of
the salisbury Conference asked the Study Secretaries (F,R, Dain and Paul Fueter) . .
to prepare "a statement about misgivings regarding the whole thrust of missionary
endeavour in AITricd,"This memorandum attempts to set down some of the misgivings
Trom varied sources, 1t is important that they should be recognized as criticisms
which are being expressed and which need to be faced, No attempt i1is being made
here to answer them, howew r unreasonable some might appear,

For convenience, these misgivings are here grouped under four headings: Theo=-
logical, Educational, Cultural, and Polidical, The divisions are not exclusive to
each other for some objections overlap into two or more sections, neither are
these divisions by any means all-inclusive of other categories or criticisms,

A, THEOLOGICAIL MISGIVINGS

1, Missions and Churches use education as a means of making converts, and trading
upon the insatiable desire for education, not only to win conwerts to Christianity
but for their own particular denomination by influencing unduly impressionable
children,

2, The mission resources are used for educational programs (which could be taken
over by the Goverrnment) to the detriment of ewngelistic and pastoral work,

3, Missions have established educational institutions which; unless taken over by
Government, become a grave drain upon the resources of the indigenous church, If
such institutions continue to be maintained by the Missions, the therchurch is
prevented from achleving its full independence,

L, The dependence of the church on Mission help for secondary education, leads to’
a paternalistic attitude by missionary educationists and to a subservient attitude
by scholars and éven teachers,

5. Missionary educationists often despise African culture, non-Christian beliefs
and traditions and ride rough-shod aver parental rights and choices for the educa-
tion and religion of their children, They make impossible an approach in love and
understanding to Muslims, Hindus, etc,

6, Missions are usually associated with a particular denomination or theological
party and have introducéd into Africa the divisions of Christianity in Europe and
America, This $s seen at its worst in the intolerance and strife between the Prot-
estants and Roman Catholics in Church education,

7. The Christian religion as introduced is Western in its form and missions are
intolerant of any attempt to modify its theology to African beliefs or insights.,

B, FDUCA TLONAL, MISGIVINGS .

1, The education introduced by the missions has been largely by the wholesale
transfer of the educational conventions and patterns of Burope and America without
due regard to their suitability for the African peoples, It has been based upon
Western presuppositions, It has, for example, been academic rather than practical
and has led to boys seeking only clerical work, despising agriculture and manua)
labour, in spite of the economic dependerce of Africa on Agricultural development,
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2. Because many missionaries are chosen for their spiritual and evangelistic zeal
rather than for their professional and educational qualifications, many who have
been responsible for educational worlk have been 111-fitted for it and have tried
quite of'ten %o reproduce outmoded and unsuccessful methods and practices,
3., The missionariest attitude towards knowledge has prevented them from teaching

rpen-mindedness, Legitimate questions have been quenched with dogmatic assertions,

« Missionary education has been education for servitude tn the superior culture
and revelation and hag dircourased and restricted African development, It has in-
culcated attitudes of gubmission and dependence,

5. Subjects such.as Geopraphy and History and- Music have  ignored African studies
and Science has been neplected because of the femrs of scientific know.-dge lead-
ing to rejection .of Christian faith and beliefs .as they have been taught,

6. Relipion is a way of 1life and cannot be taught in schools, It belongzs to . -
extra-curricular activities, Missions education has forced worship and rellplous
inshructlon 1nt0 the national curriculum, .

c. CUL”U?AL MISGIVINGS
1. Because of the association of some of the Afrlcan songs and dances and other

cultural activities with non-Christian beliefs and sexual license, thers has been

a tendency in missionary education to condemn all African cultural manifestations
and call for the radical separation of converts from their former way of life,

2, Although missionaries have often worked to reduce African languages to writing
in order to translate the Rible, yet misnionary education has on thie vhole neglect-

ed the vernaculars and has emphasized the 1mnortance of a Euronean language for
educatmon.‘ - :
3, The interest of missionarics in the vernacular has made them'neglect the lan-

rmuages of main communication so that "national languages" have mot been encourared,

L. Very little attentinn has often been givon in missionary education to African
history and cultural heritapge: these have not only been regected- thej have been
despised,

5. The result of this emphasis on Western culture in mission educatisan has been
to produce a westernized and socially elite group out of touch with their own
people,

. POLITICAL WMISGIVINGS

1, Because the Colonial Govermments have often used the missions as acents for
educational development, the missions have come to be viewed as the arencies of
the colonial rovernments in all their policies, not only the educational ones,

2, In spite of the need for outside aid in education, the fact that missions are
supported by funds and work throurh personnel from overseas causes them to be
viewed a3z apencies of political and economic nec-colonialism; i,e, that overseas
governments will try, after independence, to continue to exercise influence and
control through the missions, The independence of some missions from the indi~e-
nous church vhich has been created by their work greatly increases this unease,
3. The effect of Christian education has often bern to bring disunity among Afri-
cand and by this, national unity is imperilled, These religious divisions have in
some countries been entrenched in political parties and divisions,

i, The universal character of Christianity is seen as a challenge to African
nationalism,

31lst, Necember, 1962

it 1 o
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afRICA commIttee
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national council of the churches Of ChRIST i the usa.
475 RIVERSIOE ORIVE, NEW YORK 27, n. v. Rivenrside 9-2200
). mwin mlllel.z. PRESINENL : REV. ROY G. ROSS, GeEneral secretany

caBle addnress~—~"formiscon’” newyonk

December 18, 1963

Dear

Mr. Frank Hendrickson, who is an educational missionary under
appointment to Congo, 1s seeking to it himself for further service
by acting as study director of a research project under the guidance
of Professors David Scanlon and David Austin of Teachers' College,
Columbia University. -

Mr. Hendrickson has been Principal of Dallas Christian Grade
School, Texas, and Salem Baptist Day School, Winston~Salem, North
Carolina. He has an M. A. from Teachers' College, Columbia, in
addition to a B. A. from Montclair State College, New Jersey, and
work at Dallas Theological Seminary. He has prepared his study out-
tine in close consultation with Rev. Chester Jump, Congo Secretary
of the Americen Baptist Forelign Mission Society, and has also dis-
cussed it with Dr. George Carpenter, of the D. W. M. E. vho was for-
merly Educational Secretary of the Congo Protestant Council,

We commend this study to you, and hope that you will be able
to take time out of your busy schedule to answer the questions he 1is
putting. Mr. Jump has elready set a good example by enswering the
questions before leaving for an extended overseas journey.

With best wishes and thanks for your help.

Sincerely yours,

Py -
/}J;":"., e /W < /:{—"/
TLT/cm : Theodore L. Tucker

~ Executive Secretary

Rev. theodonre L. tucken harrier ¢. widman
EXECUTIVE SECRETARY ASSOCIATE SECRETARY

a unit of the division of foreign missions
F
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ool Grant Hall -
51k W, 122nd, Street
New York, N,Y, 10027
December 16, 1963

Dear Secretary for Africas

At the salisbury Conference on Christian Education in Changing Africa, the study sec-
retaries ( F.R, Dain, Principal of Fourah Bay College, Sierra Leone and formerly Ed-
uwcation Secretary in Kenya, and Paul Fueter, Director of the Literature Center, Cam-
eroun and formerly a missionary in Tanganylka and Council Secretary in Kenya) dis-
tributed a study document that presented many misgivings or eriticisms concerning the
vhole thrust of missionary endeavor in Africa (copy enclosed‘, These misgivings were
presgented in the hope of evoking evaluation and reply, These criticisms or points of
vulnerability, voiced by Africans themselves, need to be examined and the missionary
viewpoint noeds to be set forth, The enclosed questionnaire seeks to test the rele-
vance of the criticisms to the Congo and to analyze those factors which cause and/or
Justify either the misgivings or the action taken by the Congo missionaries,

Believing that you will want to have a part in setting forth the response of the mis=~
sionaries to the critics, I ask you to take time from your busy schedule to do the
following: -

1. Bvaluate the enclosed questionnaire making suggestions for improvements, Note
That Part I goes to all missionaries selected as respondents, and to selected
Congolesc students, Fach missionary receives one additional part, depending u-
pon the specialization of the missionary, Time to do both parts is estimated
to be about one hour, .

2. Prepare a list of names, addresses and specializations of experienced, knowledge-
able Congo missionary "experts" to serve as respondents, They should have served
for more than one term on the field and be familiar with the situation In Congo 1
before and after indepondence, Include those who are mow in the U,S, either on B:
furlough, retired or in some other capacity with your Board, Specialization can :
be designated with a " for theological, an "E' for educational, and an "0" for
all others, The number is limited only by the "expertness" of your missionaries,

3¢ Prepare a list of names and addresses of Congolese students studying in the U,S,
who you feel are capable of responding to Part I of the questionnaire, Checking
off the names on duplicated lists may save you some time, g

L, 1If ‘you are so inclined, prepare a lettor of endorsement that may be used as a F
cover letter to your missionaries to encourage their response, Your permission :
to use your name as a study sponsor would be an acceptable alternative,

5. Supply ingtructions for mailing to the Congo, Permission to send all the ques-
tlonnaires to your field secretary in the Congo for distribution would facili-
tate mailing, Be sure to include the name and address of the field secretary
if central distribution is feasible,

Thank you for sacrificing your valuable time to help in this study.

In His faithfulness,

m%m‘bwvga@m)

) Frank Hendrickson
- Study Director
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50} Grant Hall
51l W, 122nd Street
» ~ New York, N,Y, 10027
. January 10, 196k

o

Dear

A couple of weeks ago, I sent to you a packet containing the enclosed
letter plus a copy of the misgivings presented at the Salisbury Confer-
ence and a questiomnaire desgigned to relate the criticisms to the Congo.
Because of the holiday rusgh, the packet may not have reached you or per-
haps it hag been misplaced or "buried" in the heavy load of correspon-
dence that you doubtless receive, In any eyent, the enclosed letter is
all that you will need to sti1l have a part in this important study,

Iet me make one thing clear to those who may hawe been confused by Mr,
Tuckerts letter of endorsement, The project is not sponsored by the Af-
rica Committee nor by the National Council of Churches, Mr, Tucker is
personally interested in the anticipated results (as I trust you are),

and he was gracious enough to offer his help. You will not be fellowship-
ing with the National Council of Churches or its agents when you partic-
ipate in this doctoral study, but you will be helping a born-again be-
liever do a job that he feels the Holy Spirit is leading him to do, I
appeal to you as one child of God to another to take time from your press-
ing duties to help me in this much-needed endeavor, ¥

As specisl references, I rofer you to the following: Dr, John Walvoord,
Dr, Charles Ryrie, Dr, Aldan Gammet, Dr, Charles Stevens, Dr, Johi Wit-
mer, Dr, Ted Bubeck, and Howle Hendricks,

May the Lord contime {o bless your ministry, and whatever you are lead
to do will be deeply appreciated,

In His faithfulness,

Firionts HondricBoo

Frank Hendrickson
- Study Director
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50l Grant Hall

51l W, 122nd Street
New York, N,Y, 10027
January. 28, 196l

Dear

Despite the shocking news from the Oongo, I plan to have the question-
naires on the Clipper next Tuesday, Lord willing, You still have time
to have your group included in this important and timely study of the

criticisms of our mission work in the Congo as reflected in the Salig-

bury misgivings. A1l you need do is to send me a list of your most ex-
pert missionary leaders that are knowledgeable concerning the Congo,

The following groups have already joined in the study:

DFM 3 American Baptists, Congo Inland Mission, Dlscipie‘s' of Christ,
Evangelical Covenent, Mennonite Brethern, The Methodists (DWM
& WCS), Presbyterian (Us).

EFMA: Conservative Baptigts, Christian & Missionary Alliance, Evan-
gelical Covenent, Evangelical Mennonite (thru CIM), Worldwide
Evangelization Crusade,

IFMA: Africa Inland Mission, Unevangelized Fields Mission, (Reglons
Beyond report no American missionaries in the Congo now,)

Others: Grace Mission (Worldwide Testimony)
I trust that we will be able to add your mission to the 1list and
have the benefit of the opinions and experience of your soldiers

of the cross,

May God bless you and protect your missionaries during these days

of uncertainty and testing.

Yours, in Him,

Frank Hendrickson
Study Director
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AMERICAN BAPTIST FOREIGN MISSION SOCIETY

WOMAN'S AMERICAN BAPTIST FOREIGN MISSION SOCIETY

VALLEY FORGE + PENNSYLVANIA + AREA CODE 215
CABLL ADDRESS: AMBAPTIST, NORIISTOWN, PEHNSGYLVANIA

§
January, 1%L

Dear Friends,

Bofore Chet loft he wanted to drop you a line
which I am doing in his absence.

Frank Hendrickson, who is an educational missicnary
vnder appointment to the Congo, in connection with nis
studies at Columbia University, is acting as study
director of a research projsct under the guidance of
Professors David Scalan and David Austin of Teachers
Colloge.

Frank alreedy has an M.A. from Teachers College,
Columbia University and his theological training frcm
Dallas Theological Seminary.

He has prepared his study outline in close con-
sultation with Chet and George Carpenter. We hope
you will find time to answer the questions under -,
discussion. Chet set & good example by doing so before
he left for the Orient.

With our thanks and best wishes,

i
Sincerely yours,

Ta Bk

Theodore E. Bubeck
Staff Assistant

TEB:srd

Enc.,

i
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504 Grant Hall
51l W, 122nd Strest »
New York, N. Y, 10027 i
January, 196l

Dear Missionary Colleague:

Fully realizing the difficulties under which you labor and the de-
mands made upon your time, I ask for an hour of that time because
you possess information that is available from no ccher source and

that may help all of us become more effective in our ministry in
the Congo.

You will note from the enclosed material that many misgivings and
criticisms concerning missionary education in Africa were presented
at the Salisbury Conference on Christisn Education (1963). These
points of vulnerability, voiced by Africans themselves, need to be
examined and the missionary viewpoint nesds to be set forth. The

enclosed questlonnaire is designed to do just that as the criticisms
relate to the Congo.
-~

You have been selected by the Africa Secretary of your Board as one
who is an experienced, knowledgeable "expert" on the Congo situation
before and after independence. They esteem your considered Judg-~
ment and opinion, and they feel that your reactions would make a
significant contribution in analyzing these factors which cause
and/or justify either the misgivings or the action taken by the
missionaries.

Part I of the questionnaire seeks to test the rdlevance and the
validity of the items to the Congo as experienced missionaries
perceive the situation. This will be contrasted with the reaction’
of selected Congolese students studying in the States. Part.II,
III, and IV are submitted to selected Congo missionaries only, )
depending upon type of service on the field. Part II goes to those
in theological work; Part III, to those in educational work; and
Part IV, to those in other kinds of work. Should you feel you
possess important information relative to a criticism not included
in your portion of the questionnaire, feel free to add a page or
two with your reaction %o tae item(ss. ‘

Your responses will be held confidential, and no names will be
attached to the reactions that appear In the reports and su-maries
of the study. A summery of the results will be made available -to
you upon conpletion of the study. Please keep the copy of misgiv-
ings for your files or pass them on to other colleagues who may not
have had the opportunity to see them. A1l questionnaires must be
returned on or before March 1 to be included in the report.

May our wonderful Lord continue to bless you in your labor of love,
and thank you for the sacrificial giving of your time.

In His faithfulness,

Upan b Homdirve oo

Frank Hendrickson
Study Director
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5S0L. Grant Hall

Sl West 122nd Street
New York, New York 10027
January, 1964

Dear Congolese friends:

At the Confersnce on Christian Education in Changling Africa
held by the All Africa Churches Conference at Salisbury,
S~ thern Rhodesia (1962-63), the study secretaries (F.R. Dain
... ?, Fueter) presented a gapar entitled "Misgivings Regard=-
ing Missionary Endeavor in Education in Africa." The paper,
presenting misgivings or criticisms from various African
sources, was concerned with the whole thrust of missionary
endeaver in Africa. The study secretariss pointed out that
“it is important they should be recognized as criticisms which
are being expressed and which need to be faced." I am under=-
taking a study that proposes to evaluate the stated misgivings
as they relate to one African country - The Congo.

As part of that study, I have designed a questionnaire which
seeks to test the relevance of the items to Congo. Each item
on the questionnaire is based upon the misgivings and in mos?%
instances is a direct quotation from the Salisbury document,
The Africa seocretary of the Board that sponsors you has se-
lected you as one who would be able to respond to the question-
naire. Please give your reaction to the items. Are they,
problems for the Congo now?

When completed return the questionnaire in the self-addressed
stamped envelope provided, Your responses will be held con=-
fidential, and no names will appear in the final report or
summaries,

Thank you for your help, I trust that your visit to this
country will be & rewarding one. Perhaps we will meet someday
in the Congo where I plan to serve as an American Baptist
migsionarye.

In His faithfulness,

. Q "g )
jku~%_9¥

Frank Hendrickson
Study Direotor
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NAME (optional)
__ Missionary ___ Congolese student -
Part I, REACTION TO SALISBURY CONFERENCE MISGIVINGS JAN. ,196L
The items below are taken from the misgivings or criticisms of missionary
education in Africa presented by the study secretaries at the Salisbury Con-
ference on Christian Education in Changing Africa (1963). The criticisms
come from Africans, not from me. Space is provided for You to indicate your
opinion of the relevance of each item to the Congo Now. Put an "X" in the
appropriate space, :
- /(

Applies to Congo Now:

YES NO PART YES
PART NO

1. - Missions and churches generally use education to make converts,

2. _  _ Missions usually seek to win converts to their own particular
denomination,

3. . . _ There is™&n insatiable desire for education among most of the
students.

L. _ Missions and churches often influence impressionable children

- unduly.
Se . The main task of missions is usuwally viewed as making converts.
6.‘ - Mission resources are generally used for educational programs
- to the detriment of evangelistic and pastoral work,
% Te . .  __ Many believe education could be taken over by the government.

: 8. — Missions have established educational institutions which uniess
taken over by the government often become a drain upon indige-
nous church resources,

e _  __  _ If educational institutions continue to be maintained by the
missions, then the church is prevented from achieving its full
independence,

0. —_ Most missionaries believe missions should continue to establish
and maintain schools,

. = . The church isidependent upon mission help for secondary schools,

12, - Missionary egﬁcationists generally have a paternalistic attitude,

13, - African schoiars and teachers usuélly have a subservient attitude,

1k, - _ Missionary educationists usually despise African culture,

15. - Missionary educationists usually despise non~Christian beliefs
and traditions,

16. Missionaries often ride rough-shod over parental rights and

choices for education and religion of African children,
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Applies to Cohgo Now:
YES

NO PART YES
PART NO
7. . . _ Missionaries generally make impossible an approach in love and
. understanding to Muslims, Hindus, etc.

8. . . _ Missions are usually associated with a particular denomination
or theological party. '

19 . . Missions have generally introduced the divisions of Christiani-

’ ty found in Europe and America.

200 . __ There is much intolerance and strife between Protestants and
Roman Catholics in church education.

2le . The Christian religion as introduced is primarily Western in
its form,

2. _ _  _ Missions usually have been intolerant of any attempt to modlfy
its theology to African beliefs and insights.

-~

23. _  _. The education introduced by the missions has been largely a
wholesale transfer of the educational conventions and patterns
of Europe and America without due regard to their suitability
for the African peoples.

2k, o Education has been based primarily upon Western presuppositions,

25, _: . Education has usually been academic rather than practical.

26, . Education has frequently led boys to seek only clerical work,
despising agriculture and manual labor.

27e __ .  __ The nation is economically dependent upon agricultural develbi-
ment.

28, . Many missionaries are chosen for their spiritual and evangelis=-
tic zeal rather than for their professional and educational
qualifications.

29, . _ Many missionaries who have been responsible for educational
work have been ill-fitted for it.

30. Missionaries have often tried to reproduce outmoded and unsuccess-
ful methods and practices.

31. _ _; The attitude of missionaries toward knowledge has frequently

- prevented them from teaching openmindedness.

32, . _ Legitimate questions have often been quenched with dogmatic
assertions.

33. . _ Missionary education has generally been educatlon for servitude
to a superior culture and revelation,

3l Missionary education has usually discouréged and restricted

African development,
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YES

35,

36, .

37.

38.

39.
Lo,

L.

L2,
)J3a"“’
k.

L5,
L6,

h?l

L8.
L9,

50.

51.

52.

to
NO

Congo Now:
PART YES
PART NO

—
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T

Missionary education has usually inculcated attltudes LOf sub-
mission and dependence.

African studies have usually been ignered in history, geography,
and music.

Sclence has generally been neglected because of fears that

.scientific knowledge may lead to a rejection of Christian

faith and beliefs as they are taught.
Religion is a way of life and cannot be taught in schools.
Religion belongs to extra~curricular activities.

To a large extent, mission education has forced worship and
religious 1nstructlon into the national curriculum,

Some Afffgan songs, dances, and other cultural activities have
generally been associated with non~Christian beliefs and sexual
license. -

There has been a tendency in missionary education to condemn
all African cultural manifestations.

There has been a tendency to call for a radical separation of
converts from their former way of life.

Missionaries have often worked to reduce African languages to
writing in order to translate the Bible.

¥
Missionary education has often neglected the vernaculars. p

Missionary education has often emphasized the importance of a
European language for education.

The interests of missionaries in the vernacular has often made
them neglect the languages of main communication,

"National languages" have not been stressed or encouraged.

Very little attention has often been given in missionary educa-
tion to African history and cultural heritage.

African history and cultural heritage have not only been rejec-
ted, they have often been despised.

The result of emphasis on Western culture in mission education
has been to produce a westernized and socially elite group out
of touch with their own people.

The colonial government has.often used the missions as agencies
for.educational development.

[

L I I T A




Applies to Congo Now:

53.

Sh'

SS.

56.

57.

58.

59

60.

YES NO PART YES
PART NO
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The missions generally are viewed by Africans as the agencies
of the colonial govermment in all their policies, not only the
educational ones,

The nation needs outside aid for education.
The fact that missions are supported by funds and work through
personnel Irom overseas often causes them to be viewed as agen-

cies for political and economic neo~colonialism,

Overseas govermments have tried after independence to continue
to exercise control and influence through missions,

The independence of some of the missions from the indigenous
church greatly increases uneasiness on the part of the Africans.

The effect of Christian education has often been to bring dis-
ity amofg Africans, and by this, national unity isiémperilled.

Religious divisions have usually been entrenched in political
parties and divisions. ST

The universal character of Christianity is generally seen as a
challenge to African nationalism,

MISSIONARIES: Board

Work: _ Theological (Pastor,'Teacher);__Education;__Other

Return to: Frank

specify

’

Hendrickson, SOl Grant Hall, 51 W. 122 St., New York, N.Y. 10027

a

(Part I in the original questionnaire was printed on both sides of ome page.)
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NAME (optional)
Board = Years in Congo Type work

Part II. REACTIONS TO SALISBURY CONFERENCE THECLOGICAL MISGIVINGS

Give your sincere and honest reaction to each misgiving. Be sure to include
causes for the misgivings and/or justifications for the action as you see it
Remember that these criticisms come from Africans, not from me., You have
answers that are available from no other source. We trust that you will take
time to share your reactions with vs, Use additional paper to extend your
answer where necessary. Thank you,

1. "Missions and churches use education as a means of making converts, and
trading upon the insatiable desire for education, not only to win converts
for Christianity but for their own particular denomination by influencing
unduly impressionable children.,"® REACTION:

2. "Mission resources are used for educational programs {(which could be taken
over by the govermment) to the detriment of the evangelistic and pastoral
work." REACTION:

3. "Missions have established educational institutions which, unless taken
over by government, become a grave drain upon the resources of the indigenous
church, If such institutions continue to be maintained by the missions, then
the church is prevented from achieving its full independence.® REACTION:

Lo "The dependence of the church on mission help for secondary education leads
to a paternalistic attitude by missionary educationists and to a subservient

"~ attitude by scholars and even teachers.," REACTION;:

5. "™Missionary educationists often despise African culture, non~Christian
beliefs and traditions and ride rough-shod over parental rights and choices
for the education and religion of their children, They make impossible an
approach in love and understanding to Muslims, Hindus, etc. y

6. "Missions are usually associated with a particular denomination ar theolog-
ical party and have introduced into Africa the divisions of Christianity in
Europe and America., This is seen at its worst in the intolerance and strife
between the Protestants and Roman Catholies in Church education." REACTION:

7+ "The Christian religion as introduced is Western in its form and missions
are intolerant of any attempt to modify its theology to African beliefs and
insights," REACTION: .

8. The main task of the missionary is:

(Part II of the original questionnaire was printed on both sides of two pages,
leaving a half-page of space between each misgiving.)

s
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Part III, REACTIONS TO SALISBURY CONFERENCE EDUCATLIONAL MISGIVINGS

1, "Religion is a way of life and cannot be taught in schools. It belongs to
extra~curricular activities, Mission education has farced worship and religious
instruction into the national curriculum," REACTION:

2. "Because many missionaries are chosen for their spiritual and evangelistic
zeal rather than their professional and educational qualifications, many who
have been responsible for educational work have been ill=fitted for it - and have
tried quite often to reproduce outmoded and unsuccessful methods and practices," N
REACTION: v ' o

3. "The education introduced by the missions has been largely by the wholesale
transfer of the educational conventions and patterns of Europe and America with-
out due regard to their suitability for the African peoples. It has been based
upon Western presuppositions. It has, for example, been academic rather than
practical and has led to boys seeking only clerical work, despising agriculture
and manual labor in spite of the economic dependence of Africa on agricultural
development,® REACTION:

lis "™Missionary education has been education for servitude to the superior cul-
ture and revelation and has discouraged and restricted African development,
It has inculcated attitudes of submission and dependence.,® REACTION:

5. "Subjects such as Geography and History and Music have ignored African
studies and Science has been neglected because of fears of scientific knowledge
leading to rejection of Christian faith and beliefs as they have been taught.®
REACTION:

6. "The missionaries' attitude towards knowledge has prevented them from teachw
ing open-mindedness. Legitimate questions have been quenched with dogmatic
assertions," REACTION: '

7+ Missions should continue to establish and maintain schools in the Congo.
REACTION:

(Part III of the original questionnaire was printed on both sides of two pages,
leaving a half~page of space between each misgiving.)
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Part IV, REACTION TO SALISBURY CONFERENCE CULTURAL AND POLITICAL MISGIVINGS

CULTURAL:

1. "Bécause of the association of some African songs and dances and other cultur~ f
al activities with non-Christian belief and sexual license, there has been a ten- i
dency in missionary education to condemn all African culturadl manifestations and

call for the radical separation of converts from their former way of life." 1
REACTION: ]

2. "Wery little attention has often been given in missionary education to African -
history and cultural heritage., These have not only been rejected, they have been
despised.,"® REACTION:

3. "Although missionaries have often worked to reduce African languages to writ-
ing in order to translate the Bible, yet missionary education has on the whole
neglected the vernaculars and has emphasized the importance of a European lan-
guage for education., The interest of the missionaries in the vernacular has
made them neglect the languages of main communication so that national languages
have not been encouraged."® REACTION: B
L. "The result of this emphasis on Western culture in mission education has been
to produce a westernised and socially elite group out of touch with their own
people." REACTION:

POLITICAL:

5. "Because the Colonial Governments have often used the missions as agents for
educational development, the missions have comes to be viewed as the agencies of
the Colonial Governments in all their policies, not only the educational ones."
REACTION:

6. "In spite of the need for outside aid in' education, the fact that missions

are supported by funds and work through personnel from overseas causes them to

be viewed as agencies of political and economic neo~colonialism; i.e., that over-
seas governments will try, after independence, to continue to exercise influence
and control through the missions. The independence of some missions from the
indigenous church which has been created by their work greatly increases this
unease.”® REACTION:

7+ "The effect of Christian education has often been to bring disunity among
Africans and by this national unity is imperilled. These religious divisions ~
have in some countries been entrenched in political parties and divisions,"
REACTION: -

8. "The universal character of Christianity is seen as a challenge to African;
nationalism." REACTION:

(Part IV of the origiﬁél questionnaire was printed on both sides of two pages,
leaving a half-page of space between each misgiving.)
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TABLE II

RESPONSES TO ‘THE SIXTY ITEMS OF PART I BY BOARDS AND BY ASSOC];.ATIONS

The following sbbreviations are used in this table.

BOARDS AND ASSOCIATIONS

I. DFM - Division of Foreign Missions, NCC

1.
2-
30

\0 -3 OWn &
.

II.

X

2.

III. IFMA
1.
2.

3.

Iv. m.
l.

ABFMS - Americen Baptist Foreign Mission Society
CIM - Congo Inland Mission

UCMS - United Christian Missionary Society (Disciples of Christ)
ECCA - Evangelical Covenant Church of America

CMBC - Conference of the Mennonite Brethren Church

MiCS - Methodist Woman's Division of Christian Service

MDWM - Methodist Division of World Missions

APCM - Presbyterian Church in the United States _

SDA - Seventh Day Adventistis

- Evangelical Foreign Mission Association
CBFMS - Conservative Baptist Foreign Mission Society
CMA - Christian & Missionary Alliance

- Interdenominational Foreign Mission Association
ATM - Africe Inland Mission

BMI - Berean Missions Incorporated

UFM - Unevangelized Fields Missions

- Independent missions
BMM - Baptist Mid-Missions
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