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ABSTRACT

. A SIUDY OF THE CONTRIBUTICH OF TEEA TUTORS IN
TEACHER TRAINING COLLEGES T EAST AFRICA

Hugh Irwin Corbin

s

fhis is a study of the work énd getivities of American tutors
who were supplied to teacher training colleges in I(enya, Tarmmi t(bi
Ugands. by the Teacher Fducstion in Eact Africe (TEEA} project £rom
1554 to 1971. Teachers College, Columble University selected, prepared
end placed the tutors ;and wes responsible.for the administration and
supervision of the project. "

The study is baced on the perceptions ef those who worked direc‘.;l‘y
with the TEEA tutors in the colleges as well as the perclptions of the

tubors themselves, Information was collected in Eest Africa from

interviews with principals and from questionnaires recelved from

‘colleague tutors and TEEA tubors. o

Respondents idontified the major conbtribubions in ideas, methods
ex;d materials that were made by the TFEFA tutors and described their -
expectations of the ﬁmdecb , the tutors' difficulties of edjustment,
the long-term offects of the tutors' '.l-xmo'va?ions and the administra_tio'n
of the project.

The majo¥ contiributions of the TFEA tutors vers found to be:

asaisting in the modernization of teaching methods, curricula,
materiels and facilities;




providing improveménts in college ﬁi:.\’%ﬁment and organization;

implementing the exchange of educational idemss through mtual .

respect and personal relationships;

supporting an innovative and experimental attitude towards
edveation,

The respondents described a sf.rcngm,;rEEA tutor influence on educa-
tionnl thinking in the colleges particulerly in: ’

child-c::;tcred teaching -

eriticel thinking

inquiry =nd discovery lecrning

learning by doing TN T

the linking of theory and practice \/(

significant contributions to teaching methods were mede in self-
evalustion techniques, microsteaching, audio-tepe recording, team-
teaching, and lower prixmry methods. New courses were introduced in New
Meth, Selence wnd Sociel Studies. Films, mgnua.liﬁ t;axtbcoks, audio~
visuel aids and other materinls were developed for use in primary and
gecondery schools. -

Some tutors had difficulty in ad,justixig to East African condivions
and in accepting the policies and practices of the educationel systems.
“They found resistance to change and inedequate financlaid and ‘personnel
resources for cerrying out.their ideas. The more successful tutors were
able to modify thelr expectations and sdapt their idees %o the actual.
conditions in the colleges., The requireme;nt of high-qﬁalificutions and
experience was of great importance to the tutors' success. Those tutors

who brought skills and telents beyond the pasic requirementa of their

assignment and vho found an innovative principsl at the college were

particularly successful. . \

Implications are drmwm from the responses suggesting improvements




F- v for future afsistnnce programs such e5: ﬁraihing in innovative nkiils; - .
closer communication and supervision of participants; purtiqipqtion of
recipient authoritiés i; planning, selection, placement and super-
vision of the project; end & minimum of three yeors for‘n'successfnl .

term of service,
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- INTRODUCTION

This is 2 study of the contribution made by tutors ruppliod to‘
{eoacher training colleges in Ken&a. Tanzania and Uganda by the
Teacher Education in East Africa (IEEA) Project from 1964 to 1971.
‘The study evammines axpoctations c:f principals end TEEA tutors, the
ideas, methods and materials used or introduced by the tutors, and
the overall impact of the tutors! contributions on teacher trair‘_tng:\ \/\‘ -

in order to-collect data for the study the vritor visited teacher
‘train:lng collogc‘s in Xenya, Tanzania, and Uganda. Twenty-four -
colleges were sclocted which had at least one TEEA tutor in sorvice ’
within the past yoar and vhich were in reasoﬁably easy access of cach
other. Those selocted were a crosg-soction of urban and »ural,
primary and secondary colleges in the three countyias. {(Sco ;‘\ppagdjx A
for List of colleges.) ¢

Tntorvieus were held with past ar'xd present prin=itzls of the
collegos»fo obtain deta on tholr expectations and appraisal o/i;\t;}la
Tu64 tutor contributions. (See Appondiz B for interview s.::hadula-)

Questiomisices wers given to principals for distribution o
colleagues of the TEEA tutors.asking fer their assessument of the
tutors' contiibutions. - (See Appendix C for questiomnaire.)

Questionnaires were sent to all past and prosent TEEA tutors to
obtain date on their expectotions and appraisal of thelr own contri-
butions. (Sco Appendix D for questlommaire.) Data were also used

from a study .carried out vwith vhe tutors in 1967 by Jordaan of



Teachers College,
Background on the TEEA project was obtained from annual TEEA
reports, conforence roports and other documonts.

It 1s hopod that this study of the TEEA program, based on the

opinions of those in East Africa who were directly involved, may
provide evidence of the kinds and effoctiveness of the contributions
that wero made and thus help in fubure plarming of similar leng-term

assistance projects.

1.1 ean Plerve Jordaan,' " Study of the Aspirsiions, Experiences,
snd Accomplishments of TEEA Teacher-Zducators in East Africa® (study
prepared for the Teacher Education in Wast Africa Project, 196?).

s




CHAPTER I _
BACKGROUND OF THE TEACIER EDUCATION IN
EAST AFRICA PROJECT
The importance of toacher performanco, and hence toachor &duca-

tion, Lo the quality of 2ll other 1ovols of oducatdon and developmont -

has always been recognizeds In 1946, Butts asserted that, "we must
view the educztion of teachers as telonging at the very h?art of’m‘w /‘\f\
human resourcs cGevelopment p’lan +hat hopes to contribute to the .
moderndzation and building of a free nation."l About tho same time,
Bruner reported that teacher sducalion had a built-in miltiplier
etfoct which e¥teonded the nature and sccope of ite Lnﬂusnce.?‘ end
Coombs stresscd that, "Cloarly, educatlenal systens will not be
modornized witil the whole system of teacher-training is drasticallys
overhawled, stimilated by pedagogical research, made intellectually
richer and more challeng:lr.g‘, and extended far beyond pro~service
training into a system for contimuous professicnal rencwal and caxger
development for all *t;v:m.c]mrs."3 ‘ ’

The present sivdy ds concerned with one major USAm—supporﬁ;d

1R, Froeman Butts, *"leacher Education: A Focel Peint," in Educa-
t4on. and the Dovalovpent of Nations, cd. by John W Hansop and Cole 5.
Brembeck (liew York: Holt, Rinehart and Winston, 1966), pe 3750

2jsrone S. Bruner, ec., "Edncational Lssistenco’ for the Develop~ T
ing Nations: Techniguas and Technology,® in Ldueation and Tiaiming in
the Develoving Countries (How York:s frasper, 1065), . 95

3rn31sp H. Coombs, Tho World
.. Oxford University Press, 1568}, p.

ational Crisis (Naw Yérk:

°




teacher éducatﬂon project in East Africa. Unlike most other projects, -
the TERA prcijoct was regionsl, dnvelving Kenya, Tanzanla and Uganda

in a joint effort. Some background on the evolution, objectives and

activitios of TEEA will help the reader understand and interpret tho

study }nportcd in the other chapters of this document. That back~

ground informotion is presented in the sections that follow.

Evolution of the TEEA Project ) "\U"

The TEEA Project was actually the second venture in cooperative :
regional assistance to educstion in Fast Africa. [JIn 1961 the Teachers
for East‘Aﬁ'ica Project (TEA) was founded to supply teachers to
secondary Schools in the region. The TEA Project was conceived at tho
Princeton Conforence in the United States in 1960 as a joint Anglo-
Mnerdcan schome for the thon British Eest African territories.” This
conference considered the growing probléms of educational expansion
in East Africa, /f;ar/'t\ii\'iiérly on the secondary }eval where the
necessity to ianease the supply of teachers uas felt to be urggn{'..ﬁm
TEA was jointly administered by Teachers Collego, Colurbia University
in thg United S'tatcs and the University of London in Bﬁ.ta:ln.z
Teanhir; College was-awarded a contract by USAID to recruit American

teachers for the projoct. - Under the TEA program, 466 Amerlcans were
i ’ .

Lafrican Idaison Cormittes, “Roport of the Conference on Educa-
tion in Dast Afriea," Princeton, MNeJ., Decembor 1-5, 19€0.

QPeter Villlams, Ald in Ugi\‘nda~-Educa.tion (London: Ovorseas N
Development Institute, 1566), pp. 94=97.




piacad ix: East Afyican so;:onu‘ary schools. After a pericd of four
years the TRA program was temimtefan.d rosponsibility for the supply
of American toachers to East Afrdean socondary schools Was transferred.
to the Peace Corps. »

then independence was achioved by the East African nations they »
becamo more concerned with the modification and dovelopment of thoir ‘
; whole educatlon systems. Kiano, then Iﬁﬁister_ for Education for
’ Kenya, said the following about the periods /‘\\

But at Independence, Kenya became a new nation and -
hor peoples wore now free to assume new dimensions in
their thinking, feelings, aspirations, hopes and actions.
They realized also that Independence meant thet they wero
on their owm and that they noeded’ confidence, detormina-
tion and courage in their actions. In the clrcumstances,
the existing educational system was obviously inadequate
and necded to be rodified in order to accommodate the new
strains and stresses which had been placed on it. Thus
it bocame necessary to find ways and means of modifying
the system.t .

External assistance programs wore sought which would address the

problems of educational developnent beyond the recruitment and Isupply
of teachers, as TEA had dono. o~
A major step in the implementation of such assistance was mécie
. in 1964 at the Mombasa Conference of the newly organized University
of East Aﬁica. The main subjoct of the conforence was the possible
role and development of three Institutes of Educatdon w?ﬁch could

coordinate and manage the changes contemplated in the East African

lKenya Institute of Education, lew Directions in Teacher
Education (Nairobi: East Afrdcan Publishing House, 1969), p. xi.




countries.l Participants at tho conferonce also recomendoed the
development of a new program of assistanco in which trained and
o¥perdenced American teachers (tutors) would bo supplied to the

teacher traiming colleges. Later in tho same year this program was

inaugurated as the TEBA Project under the admindstration of Teachors’
College. The contractual ag;eements were nadoe bebween each of the
East Africon governments and the United.States goverrient and included

the Univorsity of East Afrlca and Teachers Cc:lL'Lage.2 \\/(

Objectives of the TEEA Project

The objcctives of the TEEA Project as stated in the contract
were a5 follows:

1. To provide pre-service and in-service training for
locel teachers to meet the shortages that exist so that,
ovontually, external assistance in this field mey be 'Y
terminated in an orderly manner. :

2. To assist in the consolidation and roform of the teacher
{raining colleges. 4 -

3. To assist in the radicel expansion of programs for
the production of non-graduate teachers for Secondary -
schools and bebter qualificd teachers for primary schools.

.

4, To assist in the use of every possible means, including
crash programs, for tho production of graduate teachers
for secondary schools. -

1Institute of Education in East Africa, "A Report of the
Conference on Institutes of Education, od. by Arthur J. Lewds
and L. V. Lieb, Monbasa, Kenya, January 27, 1964-Jamuary 30, 1564,

2.AZ[D Project, YExpansion and Improvement of Teacher Education
in 6East Africa," Projoct 618-11-650-617, TEA No. 3 (602), April 29,
196k,



5. To assist in the establishment and support of devaloping
institvtes of education.. ’ ’

In addition to tho stated objootives, tho founding of the TEEA Project
gavo support to the idecl of an East Afrdean Commudty cnd the concept

of regiopally-based assistance programse.

Tae TERL Project was.one of many efforts made by internationsal

assistence agencios to find strategic approaches to the problems of
cooperation for educational development, Other Teachers College w
prograns carried out under AID contracts in Afghardstan and Peru
were comprehensive offorts of direct technical and personnel
assistzncs to several sectors of ths educational system.l The TEEA
Project, on iho other hand, was an effort concentrated in one sector--
the supply of trzined porsonncl for teacher cducation--which, it was
thought, would have an important indirect effect upon other soctors
o:‘f the system. The project was also directed-at both‘qgality and ‘
supply factors in the improvement of education. One aspect of the
TEA Project that was not continued in the TEZA Project was the joint
partid.patiofx of Britain and America in a multilateral program -of o
assistar.ce.. The British operated a separate organizmation called
wleachar~-Trainers for Bast Africa® Project (TTEA) with basically the
same objectives as .the TEEA Projec;t.

Tho objectives of TEEA as given ‘above were consistent with the

objectives of Bast African educetionsl authorities as discussed at

1Teachers College, Columbia University had alse besn under
contract with AID educational assistance programs in Afghanistan
(1952), India (1960), and Peru (1962).




f
the conference on tecacher education held in I!aix‘obi,,‘}(ém'a in 1965.
_The main report of that conference includes this summary statement:

of irterest to a developnental summary are the similari-
tics which each of the minictries [Kenya, Tanzania and Uganda]
have in construeting their plans. (1) Each has considered
ard is now acting on a technigue for shortening of the
vears of edueation in the prime»y schools from eight years

to seven s. (2) A1l have plans for training graduate
and non-grzduate secordary school teachers. (3) Consolida-
tion ef te training colleges into fewer numbers with

hirher level intakes is part of common planning. () A1

three zre deperding on the ceveloping institutes of education

for major contributions Lo progress in teacher education.-

Both sets of objectives siress expansion, training of tcachers,. /‘\
consolidation, and assistance to institutes of education as the major
arezs for the development of teacher education. This cm‘respundsncn—
in objectives indicates the willingness of the donor government to
respord to those needs which were icientificd as urgent by the
ministries of edﬁcation in the region. It also reveals the growth
of a cooperative relationship between the practitioners of inter-
rational assistance prograns and the East African educational °
authcrities. The articulation of plans ard objectives during this
period was undoubtedly helped by the many,conference.s on African
educational development which were held under the auspices of a'gan?:"':};‘s‘
such as UNESCO, the Afro-pnglo-American Program, the University of

East Africa and other British and American fowxations.

Scope of the Teacher Education Activ;ties
of the TEEA Project

From the list nf‘objectives given above, it is clear that the

: . v. Lisb, ed., “A Report of the Conference on Teacher
© Education- for East Africa,” University College, Nairobi, Kerya,
April 5-7, 1965.




TEEA assistance to toncher education vas broadly concedved and gave

great scope to efforts toward goner51 ﬁprovement of toeacher education
in tho region. The TEBA Project sponsered a *&ariaty of activities

such a5 instructional materials conters; international conforences,

workshops, visits by experts, 1octuros}111?s, participant training,

research studies, and many othor programs aimed at reinforcing snd

oexpanding the Froject's total impact on the educational systoms.

Five University of East Africa (UEA) conforences on teacher /\,1

oducation wore co-sponsored by TEEA.

April b-6, $Permancnt Staffing of Teachor Dar-es-Salaam
1965 R Education Institutions? (Fifth
Conference in thd UEA series)

October 2-4; "The Role of the Institutes of Kampala
1967 Education in Curriculum

' Development” (Sixth Conferenco)
Octover 1-2, "New Directlons in East Afrdcen Mombasa .
1968 Teacher Education: Innovation,

Implementaticn and Evaluatdion®”
(Seventh Cenference)

October 13-15, "Staffing Teacher Education Dar~gs-Salaam

1969 Institutions in Bact Africat —
Supply and Demand, Training LT
and Ufilization” (Eighth

Conference)
October 27-29, "Critical Issues in Teacher Kanmpzla
1970 _Education" (Winth Conference)

Regional workshops for tutors were held ammually, beginning in
1968, bringing together TEEA tutors, East Afriean tutors end educators,
and othc;' specialistss Focus in the workshops was on new methods and
materdals that had. been tried in the collepes.

TEEA persomnel assisted in the development of plans for the
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consolidation of teacher training colleges -in.Uganda, and ih 1966 a
study into the curriculum end siructural facilities of the proposed
college was carried out by Miel and Rissotto of Teachers College for
TEEA.l Twico diring 1968 further consultant visits wore made in
connection with the physical facilities of Uganda's plans for

conso? idation. -

The main function of the project was to supply tutors to the
toacher training colleges but, in addition, a numbor of doctorate
level spécia]:lsf;s wore agsigned to the institutes of education in the ~
three cowitries. Tho TEE%A spacialists, as members of institute staffs,
gave loctures and demonstrations, tauéht seminars and workshops,

produced materials, revised curricula, and generally supported the

development of teacher education in the universitieS and in the

“eolieges. They assisted in offorts to establish Instructional

Matorials Centers undor tho supervision of the institutes. Through

visits to colleges these TEEA specilalists also encouraged and

reinforced TEEA tutor innovations in the use of instructional materias.

and equipment in all arcas and especially in science and mathematics.
Several local graduate level ocducators were béing prepared in the
United States to replacg tho TEEA dnstitute staff inembers. In 1969
an instructional materials spocdalist position was created at the

Kempala field office to coordinate and oxpand -suppert for media

Lai3co ¥. ¥Micl and Henry J. Rissetto, "Teachor Training
Curriculum and Facility Factors Relatod to Uganda Teacher Training
Collegs Loan Analysis" (report prepaved for TEEA, Loachars CoLege,
Colurbiz University, 1966). -

—~




progrens in the region. - O

e

Orpanization of the TEEA Project

The tvwo major organizational divisions of the TEEA Project were
the headguarters office at Teachers College and the TEEA fiold ufﬁ.co
in Kampala under the diraction of the Chief of Party. The head-
quarters staff supervised the recruliiment, selection and orientatlon
of TEEA tutors and was rosponsible for carrying out the total
obligations of tho contract agreoment. The TEEA field office super-
vised the TLEA tutors in their placements, arranged arrival and ‘
departuro procedures and coordinated the affairs of the projoct;
directly with oducational offielals in each of the three countries.

The TEEA project designed and carrded oub en intensive system
-for the sclection and placement of TEEA tutors. vAppliCations were

received from 11 over the United States in response to 2dvertisements

placed in professional journals, natlional magazines and other sources.

As an cxample of the numbers involved in the selection process, in ™.

1968 37 were seloctod out of 484 applicants. Prerequisites for
service Ireluded the roq&remen‘bs of a master's degree and flve years
of successful teaching- exparinnce. Applications were screwned for

professional requirements and those eligible were ranked by- the TEEA

staff in order of potential promise.

An important part of the sg¢lection process was the interviewing
%
of the applicants by TEEA staff ;}ui educators knowledgesble about

East Africa. The interviews wers held-at the TEEA headquartors or at .
- . i

&5 - -




educa'l:.icnr.l centors -across tho countyy.-in.areas.where ,.thu.,applic‘;mts;
liw{od. Applicants weére also givon parso;m]'ity tosts at the ti.nz; of
the interview. The interviéwers ranked the applicants and submitted
their asscosment to the Tinal scloction committoe which consisted of
TEEA staff and professors at Teachers Collago.

Those sclected received a ;:G&-Weekﬁ' ordentation program which
included Langvage Studies, Education St\;dies, and Bast African Area
Studies. Many lecturers and consultants for the orientation program
vere retu}'x?ed T84 and TEEA toachers, Peace Corps volunteers and East
Afriesns rosrdted locally in tho United States.

A total of 160 tutors Were sent out during the period 1964 to
1971 (excluding three assigned to Zambia). The TEEA tutors were all
under contract with the East African ministries of education as
education officers. Thus placemont in colleges, salary, housing,
benai:l‘hs_\ 59;1 departure processes were all under East ‘Aﬁ—lcan govern-
ment administration. Tours were for periods of two yoars with the

possibility of renewal for further two-year tours.

AsseSSmeit of the TEEA Projoct

A form of self-assessment can be found in 'the annual and semi-
annual reports made by the TESA udministrat‘iox; to USAID. These.
reports discussed progress and difﬁcultiesencountered.;by the project
and- made proposais for future dove];w_:rpmont:‘ Vis.i‘b; of prefessors and
study teams from Teachers Coll ogo and USAID provided other sources of

assessment. In 1967 Jordaan of Teachers College conducied a study of.




f4¥st- and seond-year TEEA tutors.” Tho 6bidy focused-on-the-tuborsh—
conception of their roles, innovations introduced by them and their
overzll dmpact as well as their 'signiﬁcant accomplichments and the
factors which facilitzted or hampered their efforts. The tutors
roported a high level of success and‘ satisfaction with thelr roles and
achisvements in the collegos. B

A USAID team, consisting of Fred E. Harrds and Frank L. Holmes,
visited East Africa and conducted an evaluative study of the TEBA
Project in July, 1969.2 In goneral the study dealt with the design
and opera@lon of the contract agreement between AID and Teachers
Collego. The evaluation team reported widespr;zad accoptance of the
contributions made by the TEEA tutors including praise from the
ministrios of education. The team folt that the main reason for this
success ias the careful selection of compoter:t, oxperienced and well
qualified tutors. Several speclfic rccomengatior;s were mado for »
adjustment of tne contractual agree;xzents involving the tutors. Direct
contract arrangements iw which tho tutors were made education officers
in the countries h"ara questioned. The roport suggosted strengthendng
of the contractual rights of tutors and extension of bensefits to them

-
equal tg.hoss of USAID porsomiel in other placements. The neod for

1J can Plerre Jordaan, "A Study of the Aspirations, Experiences
and Accomplishments of TIEA Teachor-Educators in East Africa® (study
prepared for the Teacher Education in East Africa Project, 1967).

2Pred E. Harris and Frank L. Holmos, "An Evaluation ofProject
Agreoment for 'Teacher Education for East Africa,'™™ No. 618-11-650-617 -
(roport prepared for Agency for International Development, Washingtem,
D.C., August 15, 1965). . -
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professional suporvision of the tutors was_an"c.idni::L 'Tﬁ"w?s‘"ifﬁg‘-""""”' )

gested that tutors be alloved to draw Against a genoral budget fund
rathor than through the p:-ev;it;us allotment system to obiain instrue~
tional suppori materlals.

The team also recommended thehinstituticn of an on-going
evaluation systen, the incroase of tho field office staff and the
transfer of the offico from Kampala to Nairobi. Cther suggestions
conceraed tho improvement of administrative and lisison procesdures and
the review of the contract termination dato (1971).

A second USAID team was sent out in August of the same yoar,
under the auspices of the Amerdean Assor:Lati;m of Colleges for Teacher
Education, to conduct a general survuy of teacher education needs in
Bast Ai‘rica.l Thedr report did not discuss the TEEA Project directly
but dealt genorally with the many assistance programs in the reglon

that were relatod to teachor ocducation. Recommendations made for

" USAID programs were priwarily in the arcas of speclalist staff

assistance to ministries and institutes of education, research
development, curriculum development and participant training.

In discussion of the background for its rocommendatdons, the

_survey team gave a comprehensive anslysis of the East African educa-

tional situztion, including projections of fufurc needs and descrip-

tions -0f the problems of assistance agencles. The réport presents

lDale €. Drapor, John A. Fitz, and Clayton M. Schindler, A
Report Analysis of Teacher Education in East Africa, 1969" (report
propared for the fnmerican Association of Colleges for Teacher Bduca-
tion, November, 1969). v

. i




5

mich information that 18 relevant to a-conslderation of the progriass
and problems oncountered by the TEZA P'roje-ct at that time. ‘
This chapter has doscribed the evolution, objectives, scope and
organization of the TEEA Project and previous sscassments of its
aceomplishments. The next two chapters present summary roports from
princlpals, ecolleague tutors, and;‘m TEEA tntors themselvos on the
contributions made in the teacher training colleges. The last chaptor

compares these roports and discusses implications for future assistanco

prograns based on the cxperience of the TEEA tutors.




CHAPTER IT

-PRINCIPALS' PERCEFTION CF TEEA FPROJECT

This chapbor prosents summary reports of tho interviews with
principals representing twenty-four teacher training colleges in
Kerga, Toncanta and Uganda. Thc‘;ections give information obbtained
in the inlorviews on:

1. the principals? oxpectations of the TEEA tutors

2. imporiant qualitdes cxpected of overseas tutors

3. ths contributions of the TEEA tutors in the colloges

4. tho adjﬁstment made by the TE'EA tl"xtors in the colleges

5. the administration and supervision of the TEEA project

6. tho long-term effuvets of the TEEA tutors
Tt also includes a summary report of questliommaires obtained from
colleague tutors on the contributions of the TEEA tutors. These
soctions are preceded by backgréund dnformation on the educational
situation in the feacher training collegos at the time of the inaugura. ..

/
tion of the TEEA Project and a description of the colloges.

Backpround of tho Teacher Training Colloges

Vhen the TEEA Project originated in 1964, tho East African
countries were still in tho early stages of developuent wnder their
nevly indepsndent govarnments. Tanzania was the first to gain its
independonce n 1961; Uganda folluwed ir 1962 and Kenyw 3n 1963,

Bducationszl policy in those years was focused on the oxpansion of the
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primary and secondary schools to provide the nocossary trained
manpowar te run the government and the e;onouv. Fron the time of
independence cducational authorities had recognizod the dmportant part
teacher training colleges would play in educational expansion. The
collegas themsolves had shortages of tutors which would become wore
severs as tho expansion of enro{l:nonts proceaded. Mskerero College
(Uganda) had boen training local tutors for many years as part of the
University of East Africa program but their numbers were inadequate
for the growing necd. The colleges Wore pressed for increased
equipment, facilities and finance as well as for sdditional personnel.

The Ministries of Education in Knnya; Tanzaria and Uganda were
giving increcsed attention to the revision of teacher training systems.
Proposals for comprehensive approaches that would focus on the
problems of the colloeges along with the developmont of naticnal
educational policies wore being made in the three ‘cmmtrias.l " These
proposals included:

1. founding Institutes of BEducation to assist in the
development of the teacher fraining colloges -

2. consolidating of teacher training colleges
3. revising of teacher training curriculum and organization

4. dmproving quality in the teacher training colleges

1Kex\va., Fdueation Cormission Report: Part T (Nairobi: The
English Press, Lid., 19635; Tanganyiks, Five-Year Plan for Economic
and Soctal Dovelopment, 1st July, 1964-30th Jung, 1969, Vol. 1
(Dar os Saleam: Government Printer, 1964); Uganda, Bducation
Coxgm%ssion, Educetion in Uranda (Entebbe: Goverrment. Printer,
1963).
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Institutes of Edueatdon

A significant indicetion of educational authorities' concern for
the conditions and development of the teacher training colleges wos
the formation of Institutes of Education in tho three cowntries. The
start of tho TEEA Projoct coingided with the formation of the Instd-’
tutes and the first tutors errived at a time of great possibilities
for chapge in teacher education. The Institutes were to. sorve as ——
1inks between the ministries of education, the universities and the
) teacher training colleges. They were to carry out research studies
where nceded and provide special assistance in the development of
oducation courses and eurriewlun. Much of the change and restructur-
ing of the colleges was to be undertaken with the involvemsnt of the
Institubte staffs.l The Institutes wore to assist in the transition
of’ colleges to higher grade levels and the provision of new methods
ond materials for instruction in Science, English, end Mathematics.
In practico the developnent o;Z‘ the Institutos varied greatly from

- country to cowntry. B
N

. Consolidation of Teacher Training Colleges

The East African ministries all developed, and some partly

implemented, plans for the reduction in the number of teacher training

lxem,'a, Tnstitute of Educaiicn, New Directions in Teacher
Education: Froceodines of the Sccond Kenve Coenference, 1968 (Hairobis
East African Fublishing House, 196%); Instdtutc of Education,
University Colloge, Dar es Salaam, Institute of Edusatdon;. Frogrose
Report (Der es Soleam: Institute of Education, 1566)3 Hational
Inzg:‘_nzute of Education, Nakorere University College, "Progress Report,
1968-69. : . :
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colleges. In Kenya the nurbor was reducodn i‘f‘cm thirty-six. to twenby-
six soon afirr independence and plans wore made to reduco the twenty-
six to seventeen. In Tmzani-a the sixteon primary colloges were to be
integrated into ten collegos, and Uganda entertained a proposal to
reduco the existing twenty-four colleges to fou.r.l

Thare were a nurber of reascn; for the move to consclidate the
toacher traiming colleges. Chief of these was the obvious economy
which would cone from concentration. Savings would be derived from
4ncreased usc of oxpensive oquipment, highor studont-tutor ratios and
the reduction of meintensnce costs. Programs and facilities could be
provided that would be feasible only for la;-go mubers of students.

. In additdion to these economles of scalo there was the desire for
integration of the diverse raclal, religious and regional institutions
into a unified national teachor training system. During the colonial b
period, separate institutions and streams of education had been'
establi]shed. for Afyican, Asian and Buropean students with distinct
staff and govex‘rrdng bodies. In addition to this, a majority of train- ™.
ing colleges had boen founded by religious organizations and in scme
regions, especially vhere thore had been 2 history of religious strife
between the difforent sects; colonial authorities allowed the creation
- lKerwa Teachers Collegos, Teacher Education Bulletin, 1966
(Nairobl: Equatorial Publishers, 1966), p. 38; Tanganyika, Five-

Year Flan for Economic and Social Developwent, lst July, 1! 64-30th
June, 1989, Vol. I (Dar es Salaam: '~ Governmont Printer, 1G64), p. 673
Rice M. Miel and Henry J. Rissotto, "Teacher Training Curricwlum and
Facility Factors Redated to Uganda Teachor Traiming College Loan

Analysis® (report prepared for TEEA, Teachers College, Columbia
University, 1965). o R
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of duplicate colleges to provide a balance or to 1imit denoudnatf;oml

cr:n‘t.:wl.1 As the training colleges Vere wideiy ‘dispersod geographi-
cally thoy generally roflocted the ethnic composition dominant in each
locality. The remedy of this situation, partly through consolidation,
was one of tho prime tasks undertaken by the ministries of education
at the time of indepundence.z h

Another roason favoring consolidation was the desiro to maintain
standards and improve the quality of teaching on all lovels. The
transfor {rom colonial to local authority bad been accomplished by
wnofficial forcbodings of decline of standards. Although these fears
wore proven false they stimulated a concern for quality which continues
long after indepondence.

Education:'.lv authorities considered that consolidation would be
bonoficisl in providing economies, in integrating racial, roligious
and ethnic groups and in insuring the maintenance of stanéards and
quality in the colleges.

Progross toward concolidation affected the development of modern
plants for teachor education. In some instances a new bullding
replaced one or more colleges in a region. Specialized plants for the
training of socondary level science, tochnical or agriculburel

17, A. Beotham, Christianity and the New Afrdica (Hew York:
Frederick A. Praeger, 1967), ppe 34-35. -

23, 4. Cxinde, "The Structure of Education in Kenya and Some
Planning Problens,” in Bducation, Employment and Rural Develorment;
ed. by James R. Sheffield (Nairobi: East African Publishing House,
1967), pp. 288-2963 John Cameron, “The Imtegration of: Education in

Tanganyiks," Comparative Education Reviow, XI (Febriary, 1967), 38-56.. ..~




teachors Wero-bullt elthor-as-separate-colleges-or-as-additions. to
other institutions. One of the conditions that needed speclal atten-
tion, and often sdversely affocted tho operation and morale of tho
collegos, was the difficulty of providing adequate staff housing

especixlly in small, isolated colleges.

-

Revision of Teachor Training
Carrdcuiun and Orpanisation

At the time of the inception of the TEEA Project there was also
& movement on the part of educational authorities for the reformation
of the content and organizatien of primary educatdon. Efforts had
already been made under the colopial govornmen;sxbut since independ-
ence sigpificant changes were introduced in almost every subject in
the syllabus.l Hotable examplos were the Kiswahild Syllabus develop-
ment, the Entcbbo Mathematlies Program, the ¥ile Basic Engli;h Course
and the African Primary Science Program. The now school programs ’
were developed and tested in the colléges and then bocame part of the
curricula. Another major change was in the gradual acceptance of the e
child~contered appreach in primary education as against the subject or
textbook emphasis. Adaptation of course contont to the development
needs of the country was alsc promoted, with particular emphasis on
agricultural and vocational eduwcation and the Africanization of

history and geography studies.

lCarl J. Manone, ed., YA Report of the University of East
Africa Conference on New Directions in East African Teacher Education:
Tnnovation, Implementation, and Evaluation," }/cm‘basa, Konya,
September 30-Octobor 2, 1968.
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Tn-E67¥166 ¢ourses worenade-a-rogular. L of collego..-
' A

programs during holidays and teaching practice pordiods.

Along with the new subjocts and content, changes were brought
about in tho orgenization of the colleges. Iibraries were improved
and integrated into study programs; timetables and schedules were made
more flexible; .students were given more‘;osponsibmties; mature entry
prograns werc intr;duced and community activitles initlated.

Quality Fachors in the
Toacher Trriring Colleges

Tho origin of concern for guality in the teacher training
colleges has been menticned above. The problm? of the low qualifica~
tions of entrants into the collegos, as one aspoct of quality, was met
head on by educational autherities. Entrance requirements were raised
so that no student could enter without a Primary School Leav:?.ng
Certificate.

- In genersl, teacher training had a low status and entrants
frequently had failed to get a place in wniversity or secondary school.
Efforts to 1ift the burden of the low status of teacher training
sncluded the initiation of Bachelor of Education programs in the
National Colleges of Bducation, with the degrec to be grantod by the’

university. Rocommendations for salary increases for teachers,
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promotion Yadders snd-other dncentive benofits: -Weto—-alsoAurgad'-l- R N
Given the pressing shortage of qualified A;Yican sceondary

teachers to mect expansion eof the 5chopls, priority was assigned to

up-grading efforts on that level. Spocial programs were expanded or

were introduced in the university colleges and soparate secondary level

instituticns were established. -
A final aspect of quality was the need for woll qualified and

dodicated personnel in the colleges. At the start of the TEEA Project

the teacher training colleges vore alwmost entirely staffed by Kuropean,

Aslan (Pakistand and Indian), and North Amerlcan nationals. A

majority of "Europeans™ had boen sent by their rc:ligious organizations

in the Umited Kingdom, Ircland, the Netherlands, Canada, and the

United Staotes. Smaller numbers of religious personnel came from Italy,

France, Germany énd the West Indies. Recruitment agrocments between

'hh'e East African governments and overseas gcvcrmnontv agencies wWore

being implemented, such as the fusordcan Peace Corps and the British

Hinistry of Overseas Develepmont. In general these‘agencies stressed Pl

carefdl sclection and screcning of applicants. The extent to which

their efforts wore successiul varied greatly among the colleges. Any

1t Kenya, seo Kyale Mwendwa, "Constraint and Strategy in
Flanning Education," in Education, Enployment and Ruvral Develorment,
¢d. by James R. Shefficld (Haircbi: East Afriean Publishing House,
1967), pp. 275-277. In Tanzania, Ministry of Education, A Short
Propress Revort of the Ministry of Education for 1966 (Tanzardas
Ministry of Lducation, 1960}, In Uganda, Richard Jolly, Plamming
Education for African Developmont (Nairobi: .East Afxican Publishing

House, 1969), pp. 8468, MAlso, Uganda, Revort of the Upanda Teachers!
Salarios Commdission (Entebbe: Goverrmont Printer, 1661},




unfortunata placements added to the growing demand for loesiization

coming from African studénts and staff.

‘Doscrivtion of the Teacher Training Colleges

The teachor training colleges }n East Afrlea fall into two main
groups, those preparing teachers i‘orhsacondary schools and those
preparing tecchers for primary schools. Requirements for entry vary
considerably within each country, but generally the requirement for
socondary teacher training is Higher School Certificate and for
primary teacher training it is anywhere from a Primary Schoel Leaving
Certificate %o a éahool Certificate. The lené;th of teacher training
prograns varies between two years and four years, and in addition a
variety of up-grading prograns of shorter duration are offered in
some collegoes.

Colleges vary ih size from about 150 to over 800. Most are
coeducational and residential. In addition to government capital
e:(pénditlme, some colloges have beon able to cbtain gifts or leans for
building programs but the facilities tend to be mininally adequate and
are Tillcd to capacity. A number are situvated in or near urban
centers but many are very isolated and are often on bad roads, making
access difficult during rainmy seasons. Small missionary colleges
were built in rural arsas and, t:vh:L‘Le thoir budldings dnd siteﬁare
attractive, they have only recently been sble to provids fairly
adequate clectricity and smber supplies. .Stai’f hbusing is dn short

supply in almost all colleges.




Colloges are run by a prin;ipal and a doputy principal, under
tho ministrics of education. The primn}’y c;.v}ioge staffs are ra;;idly
boing Africamlzed uhilg the setondary college staffs aro changing at

a mich slower r:if.htv ;'

Students are oldor than might be expocted because they often enter
primary scinoel late or musl work for a year or two before entering the
college. Some are married and must leave their fardlies behind.

There is a policy of bringing together students from different regions
and from different ethnic groups into the same collegos. Conilicts
are rare but the studonts tend to segrogate themselves according to
language gronp'lngé. The fact that many studénts are disappointed at
havi;?g to enter teacher training cclleges rather than secondary

schools or wiversities sometimes leads to low morale and poor abti- -
tudes among the students. HMorale is improving slowly as compotdtion Py
to get into the training colleges increases. ‘

Most primary colleges offer courses in English, Vernacular,

Mathematics, Science, Fistory, Geography, Physical Education, Primary L~
Mothods, Art, Domestic Science, and Woodwork, and some now offer o
courses in Agriculture, Auto Mechanies, Metalwork, and so on. Part of

the year is spent in teaching practice either in the demonstratlon

school attached to the college, a nearby school, or a school in the

student's home area. Studonis in rwural areas are dependent upon' the

college for a wide rangc»oi‘ axtra-curricular activities and sports.




Evnectatdons of Princdpals of the East Afxdean

Teacho» Training Collomes Reparding
tho TEEA Progran

The preceding section has provided a framework in which to
understand the cxpectations of the principals as presented in this
scction and their reports on the contributlons of the TEEA tutors
vhich follow. ‘

The infermation in this and the following soctions was cblained
from thirty-onc present and former principals representing twenty-four
colleges in Kanya, Tanzania and Uganda. Of the twenty-four colleges
reported on, twenty were visited and the principals interviewod therc.
Former principsls wore interviewed in other places in East Ai‘tig:a and
in Londor;. Gonerally, tho entire interview lasted for a little more
than an hour. One principal was not interviewed but returned a
questionnaire based on tho interview schedule. In some instances more
than one principal reported on the same college. In two cases a
deputy principal was interviewed. Bocausc of the size of Konyatta
College and the large numbor of TEEA tutors: (thirty-one) the depart-
ment hea‘xds under whom the tutors worked were interviewed as well as
the principal. Some of tho princ.:ipa.ls interviewed had served at more
than one college or in positions other than principal (deputy,
department head, tuter) during tﬁe TESA period. EighteenAof the
principals wero Afrlecans; thirteon wors Europcans.

The question asked in tﬁe dInterview on the expectations of the

principals was, “Prior to the errival of the TERA tutors at your
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colleca, wlm*.". worp your ideas about“the contribution thoy might make?®

Of the thirty-one principals quostioned eightee;z ém'ra direct answers
to this question, somo indicatdng two or more expoctations.

Reasons for tha small mwber of responses to the question were,
fMrst, that many principals were not in service prior to thu:.&r}_‘ival
of the THIA tutors. Second, some respofisos given wore not considered '
valid ansvers to the guestion either because of confusion with the
actual, contribution of the tutors, or because they were indefinlte,
drrelevant comments. Some principals gave goneral answors such as
neautious,” Mexpected them to bo useful to the college," or “dld not
havo high expectations of the tutors." Third, the interviewer was
unable to probe the question because of time limitations and the
prior:lt.y.of othor questions such as the actual contributions made by
the TEEBA tutors.

A surmary of the responses made by the principals is given in
Table 1. The two most frequently reported expectations, sach glven
by nine out of the eipghteon principals responding, wore that the TEEA
tutors would bring new idcas to the colloges and would be highly
qualified instructors. Four of the eighteen reported that the TEEA
tutors would £311 a gap in the supply of tutors. in tho colleges.
Three reported an expechaﬁoﬁ that the tutors would mix well with
Tocal tulors and the people genorally. This last expectatdion was
givon by throe African principals, two of vhom had been to the United
States and one who had had prevlous &*qqorionha of non-TEEA Amordcan

tutors.
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TABIE 1

EYFECTATIORS OF TEACHER TRATNING COLLEGE PRINCIPALS

REGARDING THE TEEA TUTORS

Expectations

Nudbor of Principals
1isting Expectation

The TEEA tutors would--

contribute now ideas or mothods

be hipghly qualified

£411 a gap in tho supply of tutors

mix well with local tutors and local poople

be competent but not necessarily
highly qualified

bo like other Buropean tutors
not have any adjustment difficulties

have difficulty adjusting to lack of
resources

identify with national aspirations '
end policlies .

be committod to a religious beliefl

W & W W0

N
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Two .Am;:an principals repurtnd:thatﬁthﬂy_oxpncﬁnd,,thu,m_.wg_‘wi,w,,___;__
tutors to be tho same as other European tutors. i T;lo princlipals
reported an expectation that the TEEA tutors would be competent, but
not necessarily contributs much to the college or bo highly quaiified.
The table shows four other expectations which were given by individual
principals. A total of thirty—tf:reu ex;;ctations vore given.

The small muber of responses given by the princlpals limits the
generalizations that can be mads on their expectations of the TEEA
tutors. It 1s notable, however, that more of the respondents did not
givo hipgh qualifications and the sup‘ply of new ideas as the main
contributions they expected from tho TEEA tutors. Informatlion glven
to the ministries of educeilion about the project when it bogan gave
these as significant charactoristics of the TEEA tutors in contrast to
the Teachers for East Africa and the Peaco Corps projects which were
primardly supply programs. It is possiblo that tho ihformat:ion &4 not
reach the principals of tho colleges of that they did not remember it.

The response that the tutors would ddentify with the aspirations o
of the country and the response that tho TEEA tutors would cbme with a
religious outlook may have reflected a perconal reaction tc the con~
tomporary circumstances of national educational development in
Tanzania snd the historical religious asscciation of éducation in
Uganda respectivoly. ’

As a supplement to the question of oxXpectations, discussion of
the principals? responszs on the qu:ﬂ.it:l{s___of‘successi\ﬂ. tutors

follows in the next section. Since the report on thelr expectations




- vas limited,-the responses ,n'om»the»pr:!nc}.pals..oth!mt.Athey.cons:mnmd ,,,,,,,,,,,,,,,,,,, _.__
the most important quzﬂ:it'ies in all ovorseas tutors assumes more .
importance. The responss to both of those questions is relevant to
the principals'! assossment of tho TEEA tutor contributions.

Important Qualities of QOverseas Tutors
Given by Principals

The quostion asked of principals in the interviews was: "hhat

do you feol are the most important gqualities for the success of tutors
coming from overseast Responses were obbained from thirty of the

thirty-one priucipals in direct response to the question. Table 2
shows the frequency of the main responses.
Five of ihe oight most frequently given qualities (ranging from
. . nineteen to four responses) relate to the tutors'! personal adjustment
to the countx;y. people, and the collego. The othcvr three reldate to
genoral professional qualities which the tutor brings with him to the
job.' It is notable that adaptability and understanding of the culture

N are given priority over skill and competence in teaching. This is

probably based on recognition of adjustment as the main source of

g

diffieulties for overseas personnel. )

Host of tho qualities glven :l.n Table 2 were also mentioned in
other places during the interviows, in discussion of the TEEA tutors.
The fact that the responses given by the principals as qualitibs of
successful tutors were also mentioned in the combext of other quostions
supports the assumption that these qua]it':!.es were actua]‘:{y applied in

their assessment of TEEA tutor performance and eontribution.

PN
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-+ e TABLE 2

TMPORTANT QUALITIES OF OVERSEAS TUTORSdGm.N BY

PRIOICIPALS IN ANSWER TC DIRECT QUESTION

Doscription of Guality

Numbor of
Responsos Given

Adaptability, flexibility, willingness to learn
Understanding and approciation of loeal
pecple and culture
Skill, compstence, cxperiencs, scholarship
Friondliness, cooporation, mixing with pecpls
Willingmess to accopt educational system,
policies and practices at college
Diligence, devetion to duty, enthusiasn,
commitatont to teaching
Willingness to accept local customs, forms
and practices
Willingpess to accept oxbra tasks, helpfulness
Awareness of national and commumity needs,
prioritidés and polircies
Sonse of humer, cheerfilness

Maturity, balanco, sensz of responsibility

YH1lingness Lo recelve from as well as contribute
to tho teaching experience

Resourcefulness, imagination, initdative,
dmprovisation

WH1lingness to accept religious nature of college

Having right motives

Other qualities given by orly one principal
included: skills of innovation

19

17
12
?
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willingness to regard students with respect

»  balanco in the treatment of students
- ability to maintain a distance from
studonts . .
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Table-3 gives -the nunber- ufaiimes these-qualities-wore.-reforred to. ..

in answer to questions other than the specific one on qualities of

successful overseas tutors.

TABIE 3

THPORTANT QUALITIES OF OVERSEAS TUTCRS TNDIRECILY

MENTIONSD BY PRINCIPALS DURLNG INTERVIEWS

- Description of Quality

Number of
Responses Glven

Willingness 1o accept educationel systexn,
collegs pulicies and practices

Skill, compstonce, experience, scholarship

Diligonce, dovotion, enthusiasm, commitment to teaching
Adaptability, flexibility, willingness to learn
Friendliness, soclability, mixing with people

Awaraness‘ of national and community needs,
priorities and policies

Reéourcumlness. Smagination, initiative, improvisation
Maturity, balance, responsibility
Ability to cooperate and work well with other staff

Undcrstandivn and appreciation of local people
and cuwlture

Willingness to accept religious nature of the coliege
Sense of humor, cheerfulness

Willingness te accept extra tasks, helpfulness

¥

14
phi
10
10

10

~ W v 0

oMW X




R

Four of the quelities which have the highest. number of responses

appear both in answer to the direct question on—quaii_tlios and again

in answer to other questions. There are significant differences,
however, in the number of responses given for each quality in answer
to the specific question and as they are montioned in responses given
throughout the interviow. For example, wh:&.l'b four prineipals con- ’
sidered willingness to accept oxtra tasks as a prime guality of suc-
cossful btutors, only one made mention of this quality in discussing
the actual performance of TEEA tutors. Similarly, only one principal

mentioned chocrfulness or having a sense of humor in the context of

. othor guestions. Vile only three principals gave rosourcefulness or

initiative a3 a quality necossary to tutor success, nine principals
made mention of some aspect of this quality in discussion of the
TEEA tutors.

Difforences in tho awareness of perticular qualities may reiate
to the identity of the rospondent or Yo his individual background and
circumstances. In answer to the spocific definition of the qualities
of success for overseas tutors only three expatriate principals gave
understanding of local people and culture as a necessary quality,
while fourteen African principals reported thls quality. Only one
expatriate prineipal noted friendiiness and cooperation as a —wsary
quality while six African principals gave this in response to the
question.

similar divergences occurred in consideration of the unsolicf!.ted

mention of qualities in the course of the interviews. Of the ten
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principals mnntior;ing the quality of adaptability of the TEEA tutors
only three weru expatriates, and of tho ten mcntioni;\g -fri!ancnines'é;
only four were expatriatos. Three expatriate principals mentioned
awareness of national and community noeds while six Afriecan prineipals
discussed thic quality.

A pattern is presented in which indivic;\;al prineipals tondod to
be concorned with a particular kind or category of qualities--
compotence, adjustment, or persenal relations--without mentdon of
other categories.

The two main impressions that come out of the analysis of the
principals' reports are: flrst, thelr use of these or’ cimilar quali-

tios as a framework for assessing tho TEEA tutor contributions and,

second, the existence of pattorns of response wilch may be helpful

in fully understending their attitude to the TESA tutors®

contributions.

Contributions_of the TEEA Tulors
Enumerated by Prineipals

Information on TEEA tutor contributions was obtained from the
prineipals by: use of a checklist at the beginning of the interview.
In 1966, 1968, 1969 and 1970 TEEA tutoz-s were asked t;z 31 out
questionnaires or activiiy reports on what they had been doing in the .
colleges. Those reporbs were used as the basls for the contriﬁﬁtions
checldist. Not all of the total contributions described by the TEEA

tutors were reporteii by the principals. In some dinstances they were




not in service at the same time as somo of the tutors. Some former
principals vere not interviewed. V Tho principals also-only mentloned
those things which readily came to ni!_ﬂ-. in come cases after the
passage of soveral years and from among the contributions of many
expatriate tutors at the colleges. In the }irger institutions the
work of individual ‘tutors was often not well known %o the principal
even during the period of tho TEEA tutor's service.

In some cases it vas difficult for a principal to differentlate
botwoen those things thet were clearly introduced by the TEEA tutors
and those to which thoy made a major contribution. Vhere a projoct
was inttiated by a TEEA tutor jointly with the princir;:ll, a department
head or another tutor, the exact extent of the TEEA tutor's contribu-
tion was hard to assess. Principals reported that scme new programe
that were already in existence before the arrival of the TEEA tutors
were given the support neecded to carry them through by th;: TEEA tutors.

The following two questions were aske.d relating to the checklist

of TEEA contributions: UWero any of the items listed on the provious . R

pages, introduced by TEEA tniors in your collope?? and, "In which itens

did TEEA tutors make a spacially important contribution, even if they

weore rot introduced by them?®

Teble 4 shows the number of contributions of TEEA tutors reported

h} the principals, grouped under nine main headings.
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| TABIE 4

PRINCIPALS * LISTING OF TEEA TUTCR COKTRIBUFIONS

. umber of
R Number of  Principals
Area of Contributlon Responses  Responding

Provision of materials and eguipment 64 24
Extra-curricular activities - 58 20
Teaching metheds ‘ oL 21
Developzent of materlals and equipment L2 22
Curriculum of department or of the college 31 13
In~service and up-grading activities 22 17
Community activities 13 11
Content of irdividual courses 12 7
Other (school organizations, ote.) 51 26

A breakdown of the wine main areas of contribution follows. The
greatest mumber of recorded responses on the checklist { sixty-four)

was given on the provision of materizls and eguipment;

Audiovisual apparatus or equipmuent, e.g., overhead
projectors, audiotapu recorders, phonographs, cameras
television sets, radios, public address system 19

Textbooks, llbrary books, supplementary
reading materials - ’ 13

Development or supply of science room, visual
projection room, model primary classroom, wood-
working shop

Science equipment

Visual aid center

AC. T N A

Weather station
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Audiovisual materials, SRA Language Xit,
other subject kits N .

Languago laboratory
Math reference library

The folloving listing detalls the fifty-eight responsec on the,intro-

1

1

duction or iuportant comtribution of TEEA futors to cliubs or extra-

currieulan activities in the colleges:

College magazine 7  International Songs
Basketball 5  Student Common Room
Young Farmers Club 5  College Newspaper
Debating Society 4 Handierafts

Ballroon or Folk Dancing 4 Quiz or Contests
Fhotography 3 Library Club

Foreign Language 3 Music Appreclation
Athletics Assoclation 3 United Rations Club
Current Affairs 2 Psychology Club

Field Trip Program 2 Educational Film Activity
Student Councdl 2 Collego Dance Program
Drama 2 Church Related Activity
Art 2

R e e

Thero were forty-four rosponses on the introduction or important use

by the TEEZA tutors of improved teaching methods:
Use of audlotape recording 4
Use of self-evaluation techniques
Tean~teaching
l{iqro:teaching
Lower primary methods
Role-~playing
Small group discussion
Mathematics methods
Spoech ganes

Teaching bractico methods

n
8
7
6
3
1
1
1
1
1.




Tndepondent library study 1

Dramatizations ' 1

Local materials 1

Uso of filnms 1
Forty-tvo reports were glven on the dovolopment ;f materdals by the
TEEA tutors: -

Subjoct matter materials in Science, Mathematles,
Language Arts, Histery, Art and Handicraft 13

Devolopmeny, of textbooks, hendbooks and
manuals in Mathematies, Scionco, History,
Geography, Language Arts and Child Study
Develorment of audiovisual materials

Filnms

Studont handbooks

Language games
Some of the contributions given in the development of naterials Were
very important, including a major text on the history of Tanzarda
which has been applied throughout the school system, and several
language arts kits and manuais, and a reading laboratory. Other -
single col:)tributicns wore the development of an aquarium, a wildlife
center and a nature trail.

There Were thirty-one responsca»s of changes in the curriculum of

tho TEEA tutors' department or the whole college:

Tntroduction or implementation of Hew Mathematics © 10
New Science ‘ . 3

History and Geography (Social Studies) 3



Music .. e R

Aecriculture 2
Teacher training program 2
Bachelor of Education Program in Mathematies 2
Fhysieal kducation 1
Health Sci.enc(z’ = 1
Mew Primary Approach 1
Art Illusztration ’ 1
Nutrition 1
Journalism 1

Twonty-two responses were given on significant TEEA tutor

participation in upyrading or in-service proprams either at the
college, on the university campus or at spoclal centers:
In-service.courses 14
Upgrading for community. workers (literacy)
Adult education
Mental health
Metrie measurement
Visual -aids

New Primary Approach

S = I e

Administration
Thirteen responses irdicated TEEA tutor involvement in local
community projects or school-community activities:

Building or other self-help projects ' 3

Cemmunity dramatics progranms 2

T




Agricwltural show
Sclence fair

Church activities

S
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1

National ncwspaper 1
Comrunity conter sports program 1
Primary school library 1
Community uso of college library 1
Travelling library program 1

There wers thirteen responses on major changes in content of

individual covrses taught by the TEEA tutors or for which the tuters

were responsible in the courses of their colleagues:
Expansion of teacher oducation and m;thods courses 3

Addisions to Biology courses: sex educatlon,
wildlife and conservation 3

Expansion of Eﬁglish 1dterature to include

World and African Literature 2
Primary Physical Education 1
Homo Science 1
. Language Arts 1
Astronomy 1

A significant examplo of spread of an innovation was described

in connection with a TEEA tutor whose educational psychology course
was accepted by ether tubors and introduced throughout his and other
k.

colleftes.

Fifty-one contributions were reported in the arez of school

organization and other miscellanecus items which wore not specifically

s ————




asked in the interview was:

monf.ioncd on the checklisb:

College timectablec end schodules

Lectures in teaching methods or subject matter
Manageront and organization of school library
Collego counselling programs

Harking end grading system

Faeilities or organization of demonstration schools
Reorganization of primary school libraries
Supervision of college tuto.rial progran
Administrative advico

Deparitment head or dean of studonts

Rescarch projects )

General admimistrative affairs (given as
single responses)

The principals vere also asked to give a comperative assessmanb

k!

follows:

Contributed more than other tutors
Contributod about the same as other tutors

Contributed more than other tubtors in some
arcas and less in other areas

Contributed less than other tubors

WowW M N W W oy vy W
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Do vou feel that the TEEA tubors con-
tributed more, less or aboui the s:;ne as other tubtors?® Thirty~ono

principals wera questioned and ninetcen gave definite responses as

Eleven principals gave indefinite replios and ono gave no responsce )

53

of the contribution and performance of the TEEA tutors. The questlon




The signii‘icance of the pr.\m:i.pals' assossman’c. 15 to be found
more in the recasons they gave in support, of thedr conclusions t.han in
the tally of their rospcns/;as. The reasons given for rcsponses that
the TEEA tutors contributed more woro:

They werc well proparad and qualified.

They cemo to identify with the values and aims of
the national educational systen.

They were careful in the way they introduced new ideas.
They hed an extreme sonse of duty and determination.
They wero sociable dnd mixed with all people.
They were helpful in areas outside of the classrooms
They helped in administration ancl management. of t};e college.
They were willinz to do odd jobs at all times.

Reasov\s given for a lesser contribution from the TEEA tutors Were:
They were not acadenic in their approach to subject matter.
Thoy were not experienced in primary nethods.

They did not accept and could not adjust to things as
they are in East Afrdca.

They did not undorstand or accept the priorities and
policies of the government.

They were too overbearing and criticized the college
from American standards.

From these reasons given in suppor’h of both positivo and negative
assessments the principals! concern is clearly shown for academic
performance, adjustment to national policies and loeal conditi;ns'.
good personal relationships and sédabﬂity. care An presonting new

ideas, and willingness to give extra service.




The contri'l;.m‘-:ions reported are no;r: a qomprehenﬂvo listing as
they do not inclnde all of the prineipals, nor do ‘thcy represent tho
work of all the TEEA tutors in Bast Afrdca. HoWever, some points of
interest are observable from this presentation. The listing does
support an overall improssion of well qualified and motivated teachers
adjusting to a foreign system and genaraﬁi able to contribute to
their colleges in a variety of ways.

Considering the large numb?r of expatriateos in the East African
teacher iraining colleges and the presence of other national and
religious projects that were similar in purpose to the TEEA Project,
it is notable that soven of the nineteen principals reported a greater
contritution {rom TEEA tutors.

Part of this contribution may be attributed to the encouragement
and support given to the TEEZA tutors from the field office in Kampala
and from other TEEA porsonnel working on the staffs of the Insf;itutes
of Education in the threo countrles. Specialist teams were regularly
sent out from the TEEA field offlice to give lectures ang demonstra-
tions at most of the colleges. Several principals mentioned that a
TEEA staff.person or team came to the college and gave assistance to a
TEEA tutor or other staff membor in the jwprovement of the college
1ibrary, in the development of a new sclenco or mathematics program,
or gave a workshop in the use of equipment.

Another major kind of assistance was in the fund allocated by
tho TERA Project for TEEA tuters to use in supplying equipment to the

colleges. To soime extent this factor may account for tho very high




résponse of the principals on the TEEA tutors® provisioxf of materials
and equipment for the colleges.

An une¥pected outeomo of the questién on contributions was the
large number xvcntio;-nod in the area of school organization. Although
tho TEEA tutors wers not specifically sclected for thelr adriinistra-
tive qualifications,. many of them seem to ha\:; transferroed mothods of
school nanagenent from thelr own schools in the United States to the
colleges in East Africa.

The section dealing with the principals' report on the total
impact of the TEEA Project discusses the goneral effect of the TEEA

futor contribution on the philosophy and policies of th;a colleges.

TEEA Tutor Adjustment as Vieved by the Frincipals

" This soction provides another dimension to tho principals® views
ubout the TESA tutor contributions. The question asked of the
principals was: #In your opinion, did the TEEA tutors have difficulty

in adinsting to Eam.lcm-conditions, the college, the students,

and the other tutors?® Another question asked: *iow do you beldeve

the 'Amorican® epproach to_teacher education diffoers from that of a
Kerivan-'rnnzanian-Ugandan approach to teacher educationt Can vou

describs the differcnees in terms of poals, methods, attitudes,

metordals, ete.?”

Relationships
Every principal made some mention of the excellent relationships




that the TEEA tutors as a whole were ablo to ostablich with their
students, Afiican colleagues and local people. They Eu}iorbed the
warmth with vhich the TEBA tutors regarded thedr studex;ts a5 excep-
tionel in comparison with other staff members. In several colloges
the TEEA tutors wero influential in changing the pattern of relation-
ships that had existed batween tutors and sti@ents before thelr
arrival. TESA tuters vere also sald to have gone out of their way to
cater to the total needs of students, taking them on' {rips, visiting
hones, giving advice and financilal assistance. Several principals
reported that. the goneral attitude of local people towards America and
Americans, that was often negative, was substantially changed by their
contact with the TEEA tutors. Two principals spoke of the TEEA tu*bor;
as "ambassadur'; of good will.®

. Threa principals reported problems resulting from over-friendli-~
ness with students. A failure to understand or to accept the tradi-
tional gap botween tutor and student was éhoughf. to have croated
discipline problems in the classroom. In general, though, the princi-
-pa.ls conewryed that students appreciated the different relationship
and the equality and maturity with which they were-treated. However,
two principals pointod out that when students became primary tedchers
they did not usually practico with t.heir own pupils either the tradi-
tional formal relationship or the Amorican informality, but preferred

a2 S T
to follow a pattern somevhere between these two approaches. -




Toaching Practices )
Tho principals seid thot students had difficilties with the
differcnt classroom approach and philosophy of the TEEA tuters.
Studonts did not readily accopt small group and discussion teaching
mothods, the cmphasis on higher standards in marlcding teaching practice,
and objective testing. In onc instance whcro‘;tudents felt they vere
not getting adequate factual information from discussion technigues,
tho principal cbserved that "vhen the students spoke to the other
1loeal tutors they got no consolation and wore told to try and under=
stand what the TEEA tutor was trying to do.® Five principals felt
that tho TEEA tutors viere not strict onough and gave thé students too
much liberty. };owcver, the principals said that as timo passed both
students and tutors were able to adjust to a workablo arrangement.

" Some principals, mainly expatriates, reported that the TEEA tutors
expected too much of the students and were comparing them with Amo;.-.!.can
students. - You can't compare these students when they have had no
cultural enrichment. They are really at the same primitive stage as
they have always boen.® Othor, primarily African, principals said
they were pleased that the TEEA tutors did not accept an inferior
attitude towards their students but merked them fairly-and encouraged
them whon they did not do well. One expatriate principal saﬂ;d, "The
past attitude was that Africans hed ne intelligence--just memory. So
now there is a noed for belief in the intelligence of students and
for abandoning the memor_y-r orientatien." Theore was é‘lso‘the exprossion
of dissatiufaction with the former British admimistration of the




colleges as being genéral)y too conservative and hesitant in preparing
Afriean tutors to take over from thems The TEEA tutors in 'contrast

were said to go out of thelr way to assist and train their African

colleagues.
Acceptance of the Educational System -

Fourtoen principals commented that the major adjustment problems
of the TEFA tutors were in accepting the educational system and
particnlarly the differences in grading students. Many of then
deseribed it as a conflict betwoen differing ideas in the British and
Amerdean systems of education. However, there was some divergence in
thovresponses on the nature of these difforences. Some principals
statod that there were no Kenyan, Tanzanian or Ugandan approaches to
education, but that they wore all basically British or "Commonwoalth"
systoms. Afriean principnls, on the other hand, often questioned why
their system should be considered exclusively British and said they
wanted their systems to change and to take idesn.s from many countries.

. Conflicts in colleges ofton centered on different grading
philosophies. The principals said that where British tutors gave fow
B's and seldom ga\vo an A, American tutors (both TEEA and non-TEEA)
tended to use 2 normal curve distribution in vhich seme students
always received A's. The TEEA tutqrs woré thus accused of easy
marking and having low academic standards. In gono_ral, such dispubes.
wore described as being settled by the principal of t}{e collego, bub i

thers were often hard feslings left on both sides of the issus.




" Several principsls also reportod conflicts arising from a projudice

on the part of TEEA tutors towards other watriato;_;mo did net have
similar professional educational training or qualifications. Other

aroas of dissgrecment reported were in the use of discussion methods,

indopendent study, individualiz‘qé d small group organization, and

ngs of frustration BRd disappointment.

fow cases thoy were left with fdg}

Adiugiment to National Policies

Two othér important sources of adjustment problems Were repox'ﬁed
by principals in Tanzarla and Uganda. Tanzania experienced a revolu-
tionary shift i..n oducational policy after the Arucha Dac}arution of
196?1 and principals said tha‘l‘. some TEEA tutors were nob able to shift
to the nev emphasis on sclf-roliance and the nationalization of the
oducational systen which followed. The four principals of Tanzanian
colleges who were interviewed reported that during this transition
period ther‘c was reluctance to accopt now ideas brought from outside
which were not specifically relovant “to the e:nerginé p‘olicios. On the
vhole, howover, these principals granted that the TEEA tutors were

mors adaptable to new policies than other expatriates and nost of

1jwlius K. Hyerere, "Education for Self-Reldance,® in Tanzania:
Revolution by Education, od. by Idrian N. Resmick (Arusha: Longmans
of Tanzania Ltd., 1968), pp. 49-70. :




then were eble to accept that "Panzanians would be fully in charge of

their schools.” In most Tanzanian colloges sugg;st.ions by expatriates
wore welcomed but had to be “discussed, adopted and implemented by
local Tanzanian tutors."

At one college four of the nine TEEA tutors were reported as
being unable to accopt tho new governmaz;thpolid.os and Yeonflicts
arose over the individual vorsus the collective approach.” Tho
principal of another college said that the TEBA tutors could not
accept a sociglist over an academic approach to cducational policy.
WOne doos not have to belleve in Ujamaa (Tanzanian Socialism) but it
is dangerous when one preaches out against this policy.” (This quote
referred to a tutor who disputed with hie students the meriis of.
private banks or a national bank for T‘anzania.) )

The principals in Tanzania 21l roported that the early termina-
tion of the TEEA program there was not influenced in any way by the
failure of some tutors to adjust to the new educaidonal policies.
They said that implementation of the policy of self-reliance meant
the immediate Tanzanization of teaching positions in the colleges.
One principal said that, "It was thought proper that history in

Tanzania should be taught by Tanzanians."

Adjustment to Religious Pracgtices

The largo numbor of colleges under the administration 6£
denominational todies in Uganda porhaps accounted for four principals
reporting problems of TE&A tutor adjustment to the religious
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observances in t};o colleges. In at lea;a-iz two colleges the problem
was severo for somekTE.fEA tutorss In genoral, the p;dr;di)alé‘-;b;snwod;
that other TEEA tutors at these colleges balanced the negative effects
of disagroements ovor roligious matiers. The principals felt that in
these cases the orientation and placement of tutors by the TEEA
Project was not efficiently managed. e

In all throe countries many of the principals reported that they
were pleased that the TEEA Project brought ®another side" to the
educational systom, even though thero were conflicts and difficulties.

One principal asserted that, “Tho Amoricans [TEEA tutors] in contrast

. to the Furopeans, have brought us to a stage where we can formulate

our own mothods, tochniques and ideas." Another principal, who had
beon critical of the TEEA tutor resistance to existing practices in
the college, went on to say that, ". . . it is unfortunate there
won't be any more TEEA tutors, as they clarified issues and 'V'.Lmlipoints
4n the.college and there was value ix; {their pointing out opposite
positions.¥

Principals! Observations en Admimistration and
N Supervision of the TeEA Project

The infs‘i'mation roported in this section was not. given in direct
response to spocific questions asiked of the principals but wds taken
from unsoliclted remarks made durihg the interviews in discussion of
the TEEA tutor contribution. )

Although few principals :?ade specific reforence to the overall

v




organization of the TEFA Project, threo principals discussed the
necossity for "stringless aid," i.es, foreign financlal assistance
to programs complotely devised, staffed and managed by natlonals of
the recipient nation. Twe principals suggested that thore right have
beon closc commnication or direct participation of East Afriean
of ficials in the mamgement of the TEEA progra}?and 4in goneral more
cooperation between the ministries and projoct director. One
oxpatriate principal discussed the difficulties of assistance programs
as follouws:

Patronage end pabornalism gets between the donor and the

recipient causing resentment and encouraging not what you

{tho donor] sre but what you have. The curse of the

do-gooder is not to be able to recelve as well as to give.

« + o If you come with the attitude that you are recelving

by giving and thus have no expectations of gratitude then
you avoid the curse of the do-gooder.

‘Throo principals mentioned that the rec:ipiont. organizations
should have beon involved in the selection of teachers for the 'I'EEA
Project as a #matter of privilege.” Two principals sald tﬁnt the
seloction of tutors was oxcellent and the TEEA tutors fitted dn well
:{n thelr college. On tho other side, four princdpals oxpressed
disappointment dn the choico of tutors. Two of these felt that paper
quulifications were given too much emphasis and wore not an adequate
guido for selection. One gave personality difficulidos with a TEEA
tutor as reason for quastioning the quality of selection and the‘
other blamed poor sclection for the difficwlties the tutors had in
accepting tho system. This principal said that, "the ones who camo

had not been preparcd or salectod for the program we hed in mind."
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Four principals also mentioned that soveral TEEA tutors had diffi-
culties in their Primary colleges because they had not beer trainod
in Primary methods. .

Many principals expressed approval of tho Kiswahili language.
training given in the orientation program but some wore sorry it was
not possiblc to give instruction in tho local langimge of the college
to which the tutor was as.signod. Four principals gave examples of
TEEA tutors not being prepared for the cultural mores and conditions
of 1ife although most principals had acknowledged the high quality
of adaptability and adjustment of the TEEA tutors as given above.

One principsl folt that TEBA tutors often came away from the: orienta-
tion with a ncgative and fearful attitude towards the British system
rathor than training‘ in skills of innovation 4o help change the system.
As a result, this principal wont on ffo say, TEEA tutors at the college
were too accopting of traditional practices.

One principal remarked that a more developed schemo of TKEA tutor
placement would have better matched pepple and places. He suggested
that ~had prior knowledge been given to the tutor on the details of
his college assignment and prior information about the tutor been
glven to the college then unfortunate placem.ents would have been
avoided. Three other px’.’mcipals_ commented on placement. One stated
th.at the relipious affiliation and emphnsisrof the college should have
been considered in the placement of tutors. Another-said that many
TESA tutors wculd have done better in ar;other college on a higher

primary or socendary level.




Supervision of TZEA tutors vas discussed by ft;g;f principals.
Threo approved of the arrangements made to -support TEEA tutm:'s-ix; the
£ie1d with TFE4 institute and specialist persomnel. The other felt
that thero was not enough communlcation betwcen ‘the TEEA .i‘iold office
and the collego admirdstration. This principal commented that more
visits should have been made and conforences held with the principal
and key steff members.

The greatost muiber of comments given aboub the organization of
the project was on the longth of the TEEA tours. Eleven principals
reported that two-yoar tours were too short. One of them said it
was Yasking for the impossible to expect any influence or results in
a two-year period." Another commented, "In the first yoar expatriate
tutors are no use and just as they are resdy then the tour is over."
Othors S\llgge‘sted that multiple tours should hav:';.ueen required with a
part or the whole of the first tour spent in socondary and primary -
schools to gain direct experienco of the educational -needs, and the
rest of the time spont in the teacher training colleges. Three of
these principals assertod that the TEEA program added to the turnover
problem in the colleges, causing a breskdown in continuity and the
quality of teaching. Another principal recormended a period of over-
lap betucen TEEA tutors at the college as being necessary for con-
tinuity. In ox;'ﬁer +b encourage those tutors who wished to stay on,
one principal s that the*American goyorn{nunt should find some way
to guarantee placementy‘ﬂg_ﬁary levels for returned t\fboré.

Two opposing vleWs were strongly prescnted on the question of
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cou;nterpurt training or Secondment- of-the TEEA tubors. --Four princi- .
pals felt that tho TEEA Project did not train enough Africans. ‘ Ono
sadd 4t was especially necessary to fi13 tho administrative gap that
was created by the high mobility of professionally trained African
oducaters. Two of those principals suggested that scach tutor showdd
have an understudy, theresby making a two-man t;.:m for each placenent.
Three principals reported that counterpart traiming was not feasible
due to lack of manpower--because of the rapid movement of trained
personncl into bettor positdons in the privato sector, because it
wc;u].d take four or more years to prepare each tutor, and because
thé!‘o arc not cnough graduates capable of taking en count:erpart
training. One principal suggested a soparate progrsu for the
identification, solection and training abroad of a fev graduate
educators that would have given them more of a professional outlooky
and incentives to stay within the educationel system.

Sihce all of the principals were not dirécﬂy questioned on the
ox:ganizstion of the TEEA program the extent of concorn‘ that the whole
group felt for the matters brought out by a few is not known. The
majority of comients on the quality of selection and placement were
given by expa.triate pri};cipals either in large national colleges of

. education or in colleges vhers there Were problems of adjustment te
the British system. 0f the six comments on the overall organization
of the TEEA Project, the five calling for wore East African participa-
tion came from African principals, some of whom Wers Athen working as

oducational officials on a higher level in the ministry of their
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country. It is significant that aleven of the thirty-one principals
brought up the question of the 1eng£h of tours without being askeds

Principals' Vicus on the Long=Range
Effects of the TEEA Tutors

The information in this cection was obtained from twenty-five of
the thirty-one principals interviowed. The questien they responded to

was: "In_yowr estimation, yhab long~range_effecks have the TEEA Tutors

had_on the collero, the students and tho _other tutorsi®

Most principals reported a long-lasting influenco or effect in at
least one area of tho TEEA tutors' service, but eight principals of
the twonly-five rosponding thought that the TEEA tutors would have
1little or no long-lastjng effect ox{ thelr colleges. The reasons }hey
gave'var?.ed from the fact that the TEEA tutors were not there long
cnough to establish the innovations they had made, to commenbts on
tho irrelevance of American-trained persomnel to tho oducational
situstion in the country. This latter response was particularly
e;vident in Tanzanla wheres one principal said: there the TEEA tutors
supported and eplargod existing schemes they were succossful. Their
success was not in terms of sheer immovatlons or their Vindividual
performance. Vhere they fitted in and Worked on schemes that wére
already there they vere m_osb successful.® Three others of these eight
princdpals reported that no majer and long-lasting changes were .
brought about in curriculum and new methods of teaching in ;bhoir
colleges. Three principals felt that the difficulties of adjustment

.




and limitations of resources severcly hindered the contribution and
thus limited the impact of the TEEA tutors in thedr 'co]_'l;;go.

Many positive responses wore glven, pdrtimxlarl'y in relation to
the survival of educational ideas introduced by tho TEEA tutors. A

summary of those responses is glven in Table 5.

TABIE 5
PRIKCIPALS' LISTING OF LONG~RANGE EFFECIS OF TEEA TUIORS

Arca of Impact Number of Responsos

New Mathematics and New Sclonce curriculum .
and materials 12

Improving standards and philosophy of
teacher education 10

Lower Primary Mothods and general
teaching mothods

International exchange of ideas
Provision of materials and equipment
Pe?sonal relationships

Agriculture

History and Reading Curriculum

Development and use of local materials -

L RS SR S U S B < WY ]

TEEA conferences and workshops




JImpact on Curriculum
Additions to the curriculum wore the most frequently mentioned

long-lasting contributions. Eight principals reported tho permanent
incorporation of iiow Math curricula and materials with the assistance

of TESA tutors. Four saild the same aboub Now Science curricula.

Othor curricular changes woero reported in History and Reading and four.

principals spoke of the emphasis given to the college agriculiural

prograas by tho TEEA tutors.

Impact_on Educational
Philosophy ard Practice

Ten principals reported sibgnificant dimpact upon the séandards
and philosophy of teacher odueation practiced in their colleges and
throughout the national systez. They referrcd to the advancement in
the level of profcssionalism, the sense of dovotion to teaching and
the conferring of prostige on professional duties that the TE_EA tutors
had holpod to achicve. One Principal said: "Their adult approach o
teashing is just the right teacher education philosophy for our
college.? Five principals commended the influence on students of the
TEEA tutors! hard*work. Three other prineipals reported that TEEA
tutors had hdalped the local staff to gain confidence, new self-images
and to do things themselves.

One principal stated that a TEEA tutor's greatest contribution.
was, “the sense of responsibility and integrity as a person,™ which
had dceply impressed the students. Another said that t;he TEEA tutors.'
work on self-help projects surprised the students as they had not




thought that "Suropeans” wore accustomed to doing manuzl labor.

Impact_on Teaching Mcthods

The principals listed learning by doing, the linking of theory
to practico, teaching the child not the subject, and experimentsl
inquiry as major educational idoas that have boen pasded on to the
schools and the whole systeﬁ. Four principals deseribed changes Ain
Lower Primary Methods as significant and long-lasting contributions.
The use of grouping, discussion technigues, audiovisual aids and
other methods aimod at getting away from lecturing were also mentioned
by sevorgl principals. One principal roported: "The TEEA tutors
joined in a revolution in the country. Generally the Amorlcans wero
using practical approaéhos that seemed to holp. They got students
to be more -awaro and obsgrva details. They used discovery methods
and got students to ask *how?' and 'why?t'M

Anothor aquct of the TEEA program mentioned as having long-
lasting effects was the fact that the TEEA tutors added t0 the multi-
cultural nature of the colleges. The bo;'rcwing and exchange of ideas
was discussed by nine‘principals. PThe intormingiing of peoples
croated understanding botween them"; "We recognized other people's
educetional ideas and methods of teaching'; "fhrough the dovetalling
of dj-.ffcrences wio wWore able to bring a boneficiel consensus x;hich
would have otherwise beer impossible™; and, "The Americans prosented a V
second sido from which we could draw,® weré some of the comments made.

One other principal said that tho college was able to permanently
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break down the parochial attitudes which had not been proviously
recognized. i

Two principals mentioned their attendance at the TEEA Project
workshops and conferences as belng valuable experiences for themselves
and their staffe and five principals were grateful to the Project for
materials and equipment, which they displayed a::d- described as being .
4in current use. F

Two principsls reported that the affection and personal relation-
ships established by the TEEA tutors made the most long-lasting impact
upon tho college and people of the arca. Ono principal stated that,
“the lasting impression that will be remembered after what they taught
and hov they taught is forgotten will be how they werc as people.®

Tt is difficult to assess the overall impact of the TEEA tutors,
primarily because sufficient tine has not passed in which to test the
durabiiity of things that have been introduced. The reports ,61‘ the -
principals pointed out areas ihat were readily ‘obsorvable even during
’chg time of the TEEA tutors' service, but the addition of such things
as nev curricula, materials and even changes in the organization of
the college ore fiot necessarily long-lasting. 4 key factor in detere -
mining durability is the extent to which students of the ‘TEEA tutors
have grasped, accepted and ean continue what they have been taught.

Although it is too early to make a genoral assessment of tho .
impact on students, the examples of student opinion vhich follow glve
some indication of the possible future impact. Ini‘onﬁation was

obtained frem foraer students of TEEA tutors at 1wo primary teachor. ...




training collogos. At one colloge a TEEA tutor-vwho vas st;.il.'.l.,jn,_,,,,,
sorvice gave two of his classes end—of—tem evaluation gquestiomsires.
They vere acked to ddentify the good and bad characteristics of tho
tutor?s teaching procedurcs and rethods and to list any bonofits they
gained from association with the tutor. The foll;owlng polections are
representative of the responsos received from t.ho.\students.

1. Good choracteristies

Fairness and quite considerato
Firm believer in teaching the students but not the syllabus
Tactf\l in making students learn things by themselves

Woll informed in nearly all Tields of knowledge, zﬂ&
he is ready to give even during his leisure time

He allows free use of equipment by students--which 1s very
Amportant

He has challenged my rate of studying, i.e., giving
smich work which I manage to do and So inmprove my rate.
of studying .
Very dovoted to his career

_ 2, Bad characteristiecs

Challenges African bellofs

Makes use of overhead projector, which we shall not be
able to got in primary school

Gives the students too much work
Too critical sometirmes
Fond of criticizing Ai‘rican's socdalism and culture

3. Benefits of assocdation

Use of environment for teaching




Makes teaching situation as real as possible

Childron should be involved in the learning

T heve built another impression of an American from
vhat I had read in books

T have learned how to vary methods especiaily vhile
toaching Scionce-~"children learn botier by doling"

e .
To depend on practical activitie r than *theoriest

These responsos generally agree with the ideas and practices of tho

TEEA tutors as reported by the principals.

At tho othor primery college a group of eight former studonts
were interviewed., They were asked to discuss thelr present work in
primary schools and how they now viewed the preparation they had
received at the college Slrom TEEA tutors. The students were not
hesitant in deseribing their study under TEEA tutors and discussing
the‘difi‘iculties they weore having in their present positions.

The students spoke of the value of bdng able to learn from many
people, cxchanging ideas and being able "o make our ovn standard out
of the many variations we learned.” The TEEA tutors were said to be
ﬁ*i;ndly and cooperative and not to react as'if they were in a foreign
comtry. They also mentioned tho interest of the TEEA tubors in
African culture and languages. They said that the TEEA tutors had
g_iven them appreciation of 'ht'zaching as a profession. They reported
competent preparation, punchtuality, individual attontion, student
participation and concern for student motivation as practices of the
TEBA tutors they ospecially liked. The use of small groups, classroom

research projects, local materials and out-of-class projocis were also
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approciated by the students. 'l‘hey,spoko»or,t'hedx dntroduction to_ . S

modern equipment, sedontific agricultural mothods, and x:xetric and
New Hath in the courses with TEEA tutors.

They then discussed the things they were able to use and found
valuable in their primary classrooms. These included the use of
rosearch projects, grouping of pupils for /n\éro‘ihndividual attention,
the necossity to be punctual "or elso tho students won't show up at
all," tho use of local naterdals in Art and Math dnstruction, and
oncouraging students to participate. They said they were stdll having
dafficulties with the metric systom of measurement and New Math in
genorsl. They wore not able to engage in out-of-school pi'ojects and
they said the equipment thoy were trained to use, such as audio-tape
recorders and overhead projectors, was unavailable and t}xerefore they
quest:ianed the appropriateness of learning to use theso aids. In )
genoral they reported that they were not prepared for the A fficulties
of the primary schools: the lack of supplies, rigidity of administra-
t%on, low lovel of their pupils, and having to adjust to routines.
Although they themselves had benefitted from agrieultural instruction,
none of them had been able to introduce or give agricultural instruc-
tion in the primary schools.t Several of-the formor students stressed

,tﬁ!ai they were only in thelr first year of toaching and that they
s@ected things to improve.

11t should be noted that at another college in tho same area a
former student of a TEEA tubor said that he had been able to introduce -

an agricultural progranm in his primary school and that other primary
teachers vere doing the same.
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Report _of Colleapuo Tutors in the Teacher Training Cc]lcges
on the TLIA Tutor (‘ontributicns

During the visits to colleges, principals wore asked to give out
quaestionnaires to members of the staff who knew the TEEA tutors.
Colleaguo tutors were selocted from among both expatriate and loeal
staff. A total of forty-four questionnalres were £5T1ed out and
returned. Fightoen respondents weore cxpatriate, either British, Dutch
or American; twonty-two wore East African; and fowr did not specify
nationality.

'Tho questionnaire was based on the same chocklist that was
presented to the principals. The colleagues were asked to chetk
those items that were used or practiced by the TEEA tutors, introduced
by the TEEA tutors, used by the colleague tutors, and those items that
the coileaguo tutors had beon influenced to use by tho TEEA tutors.
Other questions asked on the form were: '"How would you assgss the

overall contribution of the TEEA tubors, 'Outstanding,? 'Good,* tFair,*

or "Poor?' and, “What do you feel was the greatest contribution made
in xoux: colless by a TEEA tutor?" Responses on the questionnaire were
divided into arcas of teaching goals and sld_‘ll.s, professional projects,
facilities, teacher training methods and extra-curriecular activitios.
Some of the thirty-six items given on the checkdist are of more
significance in consideration of the TEEA contribution than others.

A summary of responses on important arcas of contribution is given in

Table 6.
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The largest numbor oi‘ responses. ¥as.given :l; the area of
facilities which included items such as college 1library, prj;xmry
school library, demonstration school, languago lsboratory, sclence
room, projection room, study rcom, model classroom, student common
room, and naturc trail. Additional facilitdes added to the chockiist
by the colleague tutors were: woodworking shop, ngﬁcultural plots '
on college farm, picture library, and supply of books for library.

Tn the area of teacher training methods the colleagues werc asked
to respond to questions by checking the corresponding items on a
chocklist vwhich included audiotape recording, team and riero-teaching,
role playing and self-evaluation.

In response to the question asking for an assessment ‘of the

overall contribution of TEEA tutors, the colleagues gave the following

ratings:
OCutstanding 12
-t
Good . \ 27 -
- \
Fair E 1
Poor 0

Four of the forty-four colleagues gave no response to the questdon.
On the gquostion asking colleagues to describe the greatest
contribution of the TEEA tutors tho following responses were glven:

General ‘eaching nethods 12

Idbrary organization, books and
oquipment : 6

Introduction of agriculture,
farming cxhibits and Young
Farmers activities i 6




o

Professional qualitdes, competence,
hard work, dovetion 5 .

Perseonal relations

Scionee and Math teaching 4
Introduction of extra-curricular

activitics 3
Examination procedures T
Engiish nethods 1
Library building 1
Fi1ling supply gap 1

Some limitations were encountered in analyzing responses given
on tihis quostionneire. Colleague tutors wero often not sure how an
item had been introduced or by whom. MNew ideas and materials had
cleardy been intro.duced by other non-TEEA Ameriean, Canadian, Duich
and British collcagues as is shown by the large report of the use of
items by TEEA tutors in comparison with the very low roport of TEEA V
tutor introduction of the same items. (Examples of non-TEEA tutor
dnnovations cbserved at some colleges were an intornal radio broad-
cas:t systom, development and use of New Hath and Science materdials,
rd.cro-teaching, handbooks, and instructional mamuals.) It was also
difficult to control the mumber of questionnaires coming from the
colleges. Some colleges only returned one or two questionnaires
covering the comtributions of a large number of TEEA tutors while as
nany as four reports ware received Irc&u a college that had only two
TEEA tutors.

The principals villingly cooperated in trying to got an equal



number of expatrj.até and local staff to £411 out tho questiomnaires.
It is interesting that of the 131 indicat:!.ons of TEEA Tutor influence
on colleagues to use or practice a specific item, only 26 responses
camo from expatriaste tutor colloagues. A measure of the dmpact upon
local staff is revealed in the 105 reports by East African tutors of
boing influenced by TEEA tutors. -
Comparision of the results of theso questionnaires with the
principals! reports shows a sirdlarity in the assessment of TEEA
contributions in the areas of materials, facilities, and teaching

methods.




CHAPTER TII N
NGPORT OF THE TEEA TULCRS ’

The precoding chapter has presented the views of princdpals and
colleagues on the contributions and performance of the TEEA tutors.
This chaptor deals with the tutorst own parcapt:lc;rof thelr experience
in the tcacher training colleges. Most of the information was
obtained from questionnaires {see Appendix D) mailed to all tutors,
vhich esked sbout thoir expectations, contributions, recspticn, and
the lasting effects in the colicges. 2dditionsl information was
obtained from the tutors'! replles to earlier questionnaires ‘and
activity reperts sent out by the TEEA Project durdng thedr tours of
sorvice. ‘

‘Replies vers recolved from 85 of the 160 TEEA tutors who served
from 1964 to 1971. (This total nurber excludes. threo tutors whd were -
assignod to colleges in Zambia.) Sixteen tutors: served in more than
one college. The tutors represented a cross-section of the American
teac;zer population. In 1969 there was the following geographical
distribution of arcas in which the then current tutors taught before

their Bast Afrlcan assignment:

= ¥id-Atlaontic States 21
New England States 5
North Central States 17 N

Pacific Coast States 29




South Eastern States 5

Wostarn States 5 - )

The largest nurber of tutors came from California () and New York
(13). Slightly over 10 percent were Afro-American., Twenty-three
percent of the total number of tutors were women.

The gquestionnaires wore returned anonymously; howover in some
replios age, seX, marital status, dopendent children and other
personal statistics were indicated by tho tutors and may have had an
effect on thelr exporience and percopilons.

Other factors may also account for differences in the perceptions
of the tutors. Some TEEA tutors had/_:axperience of African schools in
previous service with the TEA Project, the Peaco Corps or other
assistanco programs. There were sigmificant differences in the size,
location, classification and administration 61‘ the colleges. Changes
were also being carried out in some of the colleges which aﬁ‘ectesi‘ the
work of the tutors. Notable among these changes was the Africamiza-~
tdon of prineipalships which sometimes greatly changed conditions in
the colieges. The detormination to Africanize 2ll teaching positions
in Tanzanian collegessresulted in the shift of most TEEA tutors in
Tanzania to colleges in Konya and Uganda. Several of fhe question-
nalres indicated tho differences of a tutor's experionce in two

countries or in more than one college in the same country.




TEEA Tutors' Expectations of the TEEA Program

This section discusses the original t;xpoctat:lons of the TEEA
tutors as reported on the questionnaires. The question was statod

as follows: your tour you fin at_your o
2L During L did find that T

expoctations about the following:

a, ability of students

b. possibilities for immovation

c. cooperativeness of colleagues

d. helpfulness of administration

o, adeguacy of materdals and supplies
f. other

S

were much tco high, somewhat too high, about wight, somewhat too low,

or_much_too lowt" : .

A summary of tho percentages in each category is given in Table 7.

The queﬂonnniresl showed a large number of oo high" expecta-
tions in only tWo areas: “possibilities for imnovation® (41 percent)
and *ability of students® (37 percent). A large number of "too low"
expectations were given for Yadequacy of materials and supplies" '
(37 percent). The summary of responses indicates the highest agree-
ment of ‘expectations with actual experience in Ycooperativeness of
colleagues” (68 percent). The area of least agreement was "possibill-
ties for innovation® which received the lowast percentage of Mabout
right" responses (40 percent).

'I:‘he distribution of the total number of responses (420) showed 2
greater number of “about right® responses (214) than "too hight or
"too low* responses. About half of the resfonses (51 percont)

indicated an expsctation that was Wabout right," and the other
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responses Were almost equally dividod botween "too high" oxpectations

(28 porcent) and "too lowh expectations (2 percent). - It Vappenrs that
the oxpordence of the majority of TEEA tutors did not greatly diffor
from their expoctations.

It is not surprising that the tutors roported thelir expeotaﬂons
of student ability wers "too high® (37 porcent), Since the level of
preparation of students entering teacher training colleges in East
Africa is generally lower than in the Unitod States. A more unexpected
response was tho report that thedr expectations sbout the adequacy of
matorials and supplies was Moo low" (37 percent). This may be
accounted for by tho emphasis in the orientation sessions on the lack
of matorials in a dgvelcping country as compared to the United States.

The high percentage of "about right® responses reported for
"coofer:itivoness of colleagues” and Yhelpfulness of administration”
indicates edther the accuracy of expectations of the tutors in these
areas or possibly that the tutors did not have any "too high? or "too
low? expectations because they had no basis in their own experience
for ;ssessing tho cooperativeness or helpfulness they would find in
East Africa. >

There may bo several reasons Why the expectations of Hpossibill-
ties for innovation? were found to_be "too high” by a large number of
tutors (&1 percent of the rospsnses). The tutors' high expectations "
may have been a result of thelr successm experiedces with innova-

tion in thedr own schools at homo. As is shown in the Jordasn study




of the TEEA Project.l 4nnovation was,a.mgj;r -objective of tho.project -

and was represented to the tuloers as an mpczrtant part of th;zir
sorvice. This attitude may have raisod» the titors' expectations as
to the possibilities for innovation. At the same time it should be
noted that 19 percent of the responscs showsd a #too low# expoctation
of tho possibiiities for inmovation, which indicatax;::ertain diffor-
ences in the axporiences of the tutors in the colleges, Comments
given on the questionnaires showed that seme tuters were supported in
thedr innovations to a greater oxtent than they had anticipated:
There was ample opportunity for innovation

7, think wo wero a bit over-warned about willingness to actept
variations

Given a free hand to use any naterial, employ any teaching
tochnique, order zny svpplies

Very few tutors reported that their expectations were extrcmely
inaccurates The percentages of tho total number of responses 1‘0!‘"
expectations which were fmuch too high' and "much too low" were
4 percent and 3 percent respectively. Taking into account the state-
nent oi: the Useems and Donoghue: YOur research shows that seldom do
men find the job, the status and the bureaucratlic systems correspond-

ing to what thoy had envisioned before departure for the overseas

“Ljean Piorro Jordaan, YA Study of the Aspirations, Experiences
and Acccmplishments of TEEA Teacher-Educators in East Afrdcal
(sfé\iu)iw prepared for the Teacher Education in East Africa Project,
1967).
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acoignnent, "™ the.report. shows a high correspendence botwoon the

original cxpoctations and actusl experiences of the tutors in éhp

colleges.

TEEA Tutors' Assossmont of Their Contributions

This section exarines the TEEA tutors! perceptioxt?f the nature
and oxtent of their professionnl contributions to the colleges. It
also compures the findings with those of tho Jordaan study of TEEA
tutors made in 1967.

The quostion acked of the tutors on their contributions was

stated as. follows: "In Looking back on your tour in Fast Afriea’ with

S e sl

TEEA, how much of a coatribution (vory significant, sigmificant,
rather insienificanb, verv insigrificant) do you feel you nade 3n each
of the areas listed?” A svmmary of the results for each area is given

in Table 8. . ]
The tutore reporfed their greatest contributions in the areas of

" teaching mothods (83 percent--Pvery significant® and Psipmi ficant®

x-esponse; combined) and the content of individual courses (83 percent—

significant responses again combined)s The area in which the tutors

reported making the least conlribution was community activities

(71 percont-~‘'rather insignificant¥ and #very insignificantf - responses

combined). The largest percentoge of Wvery significant® responses

1ljohn Usocem, Ruth VUseem, and John Donoghue, "The Men in the
Middle," in Education and the Devclopment of Nationms, ed. by
John W, Hanson and Colo S. Brembecl (lew Yorks Holt, Rinehart and
Vinston, 1966), p. b40. .
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(33 percent) was reported for contributions to the curriculun of the
department or college. ) T

The following are examples of the comments given by the tutors
further deseribing their contributions. '

Teoaching methods:

Instituted scdenco 1 in the d tratisn school
which was followed by other departments.

Tntroducsd teim teaching dn tho Nath dopartmont.
‘ Worked/up a flexfble schedule to enable large group
‘ instruction, smalll group discussion, and small group
activities.
Content of individual coursess

Revanped the New Primary Approach course and left it
organized so that my successor could continue it.

The teachers college now has a detailed course in mothods
for Lower Primary--formerly thero was nona.

Emphasis in the teachers college courses changed from
academic to practical activities and demonstrations.

Curriculum of department or college:

I doveleped an Art program--Art was nearly non-existent
prior to ny arrival. :

Introduced an Instructional Media Course.
Introduced coordinated history and geography currdculum.
Provision of materials and equipment: .

Supplied over 1000 books for the library and sel up
the demonstration school 1library.

N Obtained athletdic equipment sent from the U.8.

Opened AXD services and all overseas record collactions
to schools.




Dévelomont of materials and equipmont:

Dovclopod materials from crating lumber and other home-
made equiprent. R .

Could not provide moro or better materials but helped
then to use existing materials in more useful and exciting

wayse

Contributed materdals which can be constructed with few
tools or skills..

Started Physical Bducation for women--continuding thore

| Extra-currdcular activitdes:
} nov.

Promoted wild 1ife conservatdon activity taking 250
studonts to Nairobi National Parke

Began psychology club focused on a reseatrch project’in
community mental health which had quite an impact on
participants.

In-scrvice and upgrading activities:

Two years of in-service courses with a well-worked
out course of upgrading abt the end.

'

Continued in-service program with woek-end follow-up
sossions. :

Community activities:

Assumed sponsorship for activities o help the surround-
ing community--reading and writing skills to combat
111 teracys

Took a group of students to teach in a nearby prison
overy woek.

Other:

completed research project on Standard IIT children
in houristic learning of science--tied in with Afrdcan
Science Program. ’ .

. Doveloped a questionding attitude in the staff and admindis-
. tration. A willingness to re-evaluste what we Were doing
and greater willingness to attempt new methods and educa-~
+ionat ideass. N .



!
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The arcas in vhich t.')m tutors as a whole r;po:ﬁqd they wadq»tl_xedr
greatest contribution, teuchiné mothods and the contont of :\:;divi&:al
courses, are those most directly related to thadr work with students
in the classroom. Tho tutors reported the smallost contribution dn
the areas of oxtra-curricular and community activitiess These figures,
however, do not fully reflect the effect on the coﬁegea of thoso vwho
were sble to contribute in these areas even if they were few in muber.

The majority of tutors seemed less able to make a signmificant
contribution in out-of-class activities which required coordination
with the administration and personsl initiative on the part of the
tutor.. Corments made by the tutors in answer to this questidn
described the difficultdes they encountered in theso areas. Some
tutors stated that they were carrying too large a class load to
engage in out-of-class.activities or that they had to spend thelr time
in preparation of ;ork for subjects.they had not previously ta.ught. ‘
Tn some instances the college discouraged innovation of new activities
and in others the location of the college did not allow for extensive
exbm:mzrrim:lar or commmity invalvement. Several tutors felt that
they were not able to comtribute in these areas untdl their tours were
almost over. .

The following is a sumary of the tubors' ratings of thedr

contributions:
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Percontago of Total Responses

“Very significant¥ - 2
fSignificant? -
- e
#Rather insignificant® 28
ery insigmficant® 8
364

The swmary shows that approximately two-thirds of the tutorst
responses indicated that a significant contribution had been made to
the college in the eight areas listed.
4 eonslderation of the findings of the Jordsan study may add to
the analysis of the tu-por rosponses on their contributions. The
Jordaan study roported on thie TEEA tutors who were serving thelr tours
4n 1967. Although the responses of seme tutors are ifcluded in both
studies, those completing the Jordaan study represent less than 30
percent of the total number of TEEA tutors.
Tn the Jordzan questiomnaire the tutors were asked to indicate
and mt:a the importance of their contributions in several areas uhich
approxdmate tho areas:used in the present study. Table 9 presents
the areas in which 50 percent or more of the tutors.reported a #5ubw ;
stantdal effect” in the Jordaan study or a "significant contribution® ‘
in the prosent study.
Extra-curricular activities was the qnly other area common to
both studies. In the Jordaan study, 48 percont of the tutors reported
#154¢t1o or no effoct" and in the present study 40 percent of the tutors
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reported "insignificant” contributions. The ngjd;z}g study dddnot

include findings on the “provision of mafarials and supplies,b ’
feommunity activities,” or Peurriculum of your dopartment or college."

From this cowparison it appears that there wore large gains
4ndicated by the second study cither in the tutors' perception of
their contributions or in the extent of contributioni™made by the
tutors. It must be noted, however, that the present study does not
exactly replicate the design of the original study and> this may
account for tome gain in the findings. Difforent mubers of tutors
were surveyod and lster tutors may have benoflted from the cumdative
effects of earlier contributions. Changes in the colleges rnay have
affocted the reccption and attitudoes of authorities regarding the
tutors! contributions. . During the fowr years between the two studies
differeﬂt selection and orientation procedures mey have altered the
kind of tutors assigned to the colleges and the nature of their
contributions.

Nevertheless, it is clear that the majority of tutors surveyed in
both st;xdies perceived themselves as making important contributions
beyond the ordinary performance of their assigmments, primarily in the
areas of teaching methods, contont of courses and in-service training.

Another indication of the tutors! perception of thedr contribu~
tions- vas given in ansvwer to a question on thelr degree of satisface

tion with their TBEA experionce. In both studies the question was
asked as follows: "How satisfled are you with what you were able to -
accomplish in East Afrdca--very satisfied, falrly satdsfied, fairly




dtssatisfied, very-dissatisfiodt? An additdonal Tating "nedther e

saticfied nor dissatisfled” was used in the Jordaan study. Tho’

results obtained in both studics are given in Table 10.

TABIE 10

COMPARISON OF JORDAAN STUDY VITH PRESENT SIUDL:
TUTOR SATISFACTION

Percontago of Tutors

Jordaan Study Present Study

Vory satisficd . 16 28
Fairly satisﬁcd 56 63
Ned.ther satisfied nor dissatisfiod 14 -
Fairly dissatisficd 14 7
Vory dissatisfied ‘ 0 2

An exact compar:ison 45 not possible because of thevdiffaren’t.
rating scale used in the two studies. However, tho results do show
that in both studies more than two-thirds of the tutors were "very
satisfied” or "i‘airly‘ saﬂ\.sﬁ.cd“ with thoir accomplishment. The very
low percentages of Wfairly dissatisfied” or "very~&issatisi‘ied" ‘
responses given in the present study indicate that the majority of
tutors responding to this questionnaire considered that they had made
a satisfactory contribution, and the percentages of Yyery satiﬁfiad"

and "fairly satisfied” responses support the conclusion that many



tutors considored thoy had made. an_irportant gu;j;_t:.;ppggq_ to the
colloges. T
The next section turns to the tutors® view of their reception by

the personndl in the teacher training colloges. ‘

TEEA Tutors' View of Their Rocoption
in the Colleges il

The report in this section covers the gquestion vhich acked the

tutors to rate their recoption, as followss "I, general, vhat kind of

a rocoption from (1) the admindstratien, (2) your Zost African

colleaywes, and (3) your students, did you exporienze in tho following

areas:. your cducational ideas, your wey of teachina, your nged.ﬁ.g
innovations, and yoursolf as an dmericaut™ The results are shown in
Table.11. A i‘nur-péint seale was uscd uith very positive, positive,
semovwhat negative, and‘negative ratings. Percentsges shown are only

those for Pvery positive® and "posltive! combined.

- TABLE 11

TUTORS' REPORT ON RECZPTION IH FOUR AREAS: “VERY POSITIVEM
AND WPOSITIVE® RECEPTICN COMBINED

Recoption . Reception
Reception from from from
Ad.nrlnis;rnticn Co]le;guos Stud;nts

-Area
a. Educational ideas 75 83 84
b. Way of teaching 86 . 83 85
c. Specific innovations 85 84 - 83 .

d. Tutor "as an American 77 8o 93




Tho THEA tutors wers ver;y positive_in thelr responses on the
racoption they were given at tho colleges. The nost positive o
reception in t¥o of the four sreas selected for consideration was
reported us coming from their students. In the other two areas, Yoy
of teaching” onc ¥spocd{ic innovations,® the most positive response was
reported as coming from the admnistration. - ‘

The lowest percentage of positlve responses was reported as
coming from the administration in two areas--the tutor "as an Americant
and "educational ideas." In the other two areas, "way of teaching" and
"gpacdfic irmovations the lowest positive response was reported as
cordng from colleagues and students respectively. ’

The very positive nature of this report suggests that the TEEA
tutors were reluctent to present a negative picture of thelr recep-
tion at the teachér training colleges. To some extent, o negative
report would also reflect on their ability to adapt to the conditiens
in the colleges, It is not unusual for participants ih an overseas
project to_ be unwilling to criticize or offend thedr overseas hosts.
The manner in which some of the tutors filled out the quosticnnaire
supports this assumptions Scme tutors left blanks in portiens of a
question or checked more than one rating for a specific area of -

reception. The tutors! e« ts which accompanied the questions help
NN

to clarify and reinforce the intent of theirresponses.

College Administrators' Reception of TEEA Tutors

A majority of tho principals, deputy principals and heads of
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dopartments 4n the colleges at the beginming of the TEEA Project were
axpatriates. At the time of this study most of the principals, -
particularly in Konya and Tanzania, were cdtizens. .As the tutors‘
roports covered the entire period of the transitidn. the following
discussion does not examine any effects this factor may have had on
the reports. - ‘

It 45 not surprising that teaching mothods should bo singled out
as the area of tutor porformance that the principals responded to
most positively. This is an area of great concern -to most college
administrators and it was especlally important to the principals?
evalvation of the tutors' success in fi11ing the supply gap at the,
colleges. The tutors! comments indicate thet somefr.!.nc:lpals wero
apprehensive sbout the quﬁl:‘.ty of teaching the TEEA t;:tors would
bring to the colleges:

I found the administrators! inage of Amerlean education
was quite low.

A fow administrators believed that U.8, uwdversitfes were
inferior and said so.

The principal was wary of us when we a:;‘rived.

Vhen the tutors wore generally secn %o be well gqualified and
compotent the reaction of the principals was undoubtedly grateful
praiso,

The admnistration vas somewhat negative at first but
bocame more positive after I had been there a while.

After a period of adjustment I was given.a free hand to
use any material, employ any teaching technique, order
any suppllies.



The admiristration acceptod my way of teaching and specific

innovations (in scheduling) before the end of the first

tern. ) -

The high porcentage of positive responses Lo the tutors' way of
toaching is probably in the area most directly related to the tutors®
actual achievement in the view of the college administration. However,
it should be pointed out that tho account of the responseg on the *
checklist does not always agreelwith the comments given in answer to
the same question. In some msa-s where the tutorst. gormonts described
a negative recepiion they nevertheless gave a positive rating on the
checklist.

. In those fcw instances where the tutors discussed a negative
reception of their way of teaching, differences in educatdonal
practices and bolicfs were usually involved:

The colloge rigorously adhered to the British exam system.

The administration was courteous but théy wanted closer
attention to the syllabus than I wanted.

Some tutors reported that they did bave difficulties in adapting the
level and gormplexh‘.y of their lessons to sult the new circumstances:
1 had to tone dovn my method of teaching to make 1t as
conerete as possible, I found that my abstract Math
notation was wnsuitable. .
Same had difficulty in teaching subjects they hed never taught before:

Since T had had no preparation in this subject, I had to
work very hard just to accomplish average results.

Despite these difficulties the tutors® positive reports of enthusiastic
reception of teaching methods outwelghed negative responses. )

In the area of imnovation the tutors reported thoy recedved 2




S vore

somevwhat coldsr reception:

The administration was willing to try now ddeas but they -
wore really eager to keop the old ones.

I found an cntronched British system that was qluw to change.
V¥here changes wore allowed some tutors complained that they wore not
given adequate support for the innovation:

-

The admindstration listened and approved verbally our "ideas®
but did little or nothing to help us dmplement them.

We had difficultios if our change noeded financdal support.
Apart from these commonly encountered problems of innovation,

thera were ircumstances in each country that created special diffi-

culties for the TEEA tutors, In Tanzania, there were conflicting or:

ambiguous reports from the tutors of openness to change and of
obstacles to their specifie imovations:

Students vere encouraged to question, discuss, examine,
research and relate thedr teaching to the current events

in the development of the country. There was much more
freedom of exprosecion and subject matter became more interest-
dng to pupils, .

Tanzania, a country of intense nationalism, yet I had com-
plete academic freedom, enough freedem to write a manual
on the History of the country.

and conversely:

At times the feelings of 'ndtionalism” were so strong that
wo were allowed to do 1ittle or nothing. I was frustrated
and felt that we had ekills and background net available
among.the nationals as yet and I wanted the opportunity to
work (hardl) and use these skills and background.

Whatevor impact we made originally was pretty well wiped
out bocause of the tremendous politieal revolution that
occurred. « « o I am speaking of socialism and Afrdicanization.

The tutors? comments record the effects of the implementation of the
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Arusha Declaration widch cé;lg;i for n jrbrragggqxjmati-on of the educa-

tional system into a more self-roliant and politically ;'elova.ﬁt‘
institution as well as rapid Africanmization of teaching posiﬂt"ms and
initiatives for change. This change, coming aftor 1967, ‘mado it
harder for any overse2s porsonncl to carry cut thedr own ddeas:
Tnnovations wero not readily acceptable--studente were
hipghly suspiclous and the administration vwas constantly
concerncd with how the ministry would regard innovations.
The tutors did not oxperience such difficultdes as strongly in
the othor countries as in Tanzania but there vere other factors which

Jimited their immovations., In several Ugandan colloeges ther:;?laro

N

obstacies to change vhich were repérted as bodng directly related to -

the religious administration of the colleges
Had I krowm I was to be working with Religious, I would
have realized from past experisnce, the difficulty of”
innovating changese.

One tutor gave this comment on future TEEA sorvice in Kenya:
Certainly encourage hope for helpful innovations, but
mention the many possible hrdles--tribal loyalties,
prejudices, lagging natdonal cprriqulun goals and materials.
Some of the commonts which support the very positive” responses

were: o
No reservations! Changes were positively received.

I wanted to lengthen the teaching practice period. The
‘ principal arranged for the change and was most enthusiastie
about the resulis.

I was involved dn New Math and so was the principal. He
3nspired me to work harder than I had plamned to. It was
a successful relationship. :

Tt is difficult to examine the reception of the tutors flas




Anericans? and the reception of thedr educational ideas for soveral

reasons. Tho tutors' report on thedr negative reception was relatod.
to the accoptance of thelr professiondl ddeas and practices. ’l‘lu.!y
were probably hositant to prosent the difficultdes they exporienced
which came out of differences of national or political beliefs.
There may have beon personal attributes on both sides that prevent
accurate ascessmont. Accepting these limitztdons, the follovd.hg_
discussion points out the factors that may have contribmted to a
poer rocoption of the tutors in these two areas.

As mentidoned above, some tutors said that principals were nega-
tive in their appraisal of American educational institutdons and.
standards. Many of the professicnal conflicts roported by the tutors
were conflicts between their American concepts of education and those
they found 4in the colleges, whether European or inddgenously Bast
African: '

American philosophy differs markedly from Britdsh on

marking, on the attitude towards student success and failure

and on the organization of the school + « « thus there was a

very negativo reception of our ideas.:

The British system is the entrenched system. A1l other

methods (inecluding indigenous) are compared to it. The

rosult is a rather 'strong system of great and little

corpromises bub essentially British in character. Under

the system change is very slow. -

There was the usual suspicion of new and foreign ideas,

generally, but otherwise tho reception was very

individnalistic + «  depending on both Americans and

. Africans involved.
Expatriaste administrators were descr:lbeci as being less receptive

’ to the tutors ¥as Amoricans" than African admirdstrators:
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Basically, the Africans wero quito positive and enthused;

Wo mat most resistanes from an expatriate addmdstratore——— e
Negative for the British princdpal who scemed quite stuck

with tradition and the colonial attitude. Very positive

for the African vho was far more efficient and wanted to

improve the training program for the students.

In general, the tutors reported the bost recoption of themsalves and
their ideas from Africon adminisbrators who had some previcus trninjné

-

or experionce in the United Statess

We wero very fortunate in that our principal having baen
American educated had a very positive foeling about us
and our job there.

Our principal had spont five years in U.S. colleges.
That helped a great deal.

My British principal was keen on the acaderdc side but
very slov to accept some of my ideas--my Amerdean-trained
African principal s moro progressive in his educatdonal
outlook.

Colleague_Tutors' Reception of TEEA Tutors

The TEEA tutors reportod a highor percentage of posﬁ:tive rusponées
for their receptdon from colleagues than from college'admixd.strators
but the pgrcen%agu for colleagues was lower than that for students.
Thero were fower comments givon about the colleagues! reception than
about the reception frai either tho administrators or. students.

In the comments the TEEA tutors were mainly concerned with the
extent to which the colleague tutors had accepted and were practicing
the different mothods and ddeas brought to tho cclleges by the TEEA
tutors. A rixed roport was given. Some TEEA tutors reported that

thedr methods were enthusiastically accepted by colleagues while
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others said that thera was no change during thedr tour:

I arranged for micro-toaching and teaching demonstrations
for African tutors. Most were very enthusiastic about
both. .

I propared a handbock on college suporvision and teaching
which was excellently rececived by headmasters and tutora.

Colleaguos Were anxious to discuss syllabus and open to
suggostions. o~

and in contrast:

They [eolleagues] listen, they agree, they are axtremely
polite but they do not change in thelr teaching methods,

They seemed quite roluctant to adopt my methods of

toaching, indicating that it would involve too much

vork and that they felt insecure in front of their

classos using such new nothods.

There was Little discussion or interplay on teaching

methods-~they are not likely to chango their way of

teaching even though thoy see merit in comeone else's.

M)atéver'negntiye, or pocitive comments wore made on the practice
and use of the new teaching methods by their colleagues, the vast
majority of TEEA tutors checked Mpositive" or fvery positive® for
the reception of their way of teaching. .

Thero were no significant corment¥ detailing the colleagues'
reception of the TEEA tutors® specific innovations and aducationsl .
ideas except for one tutor's comment that the Amex_'ican—trainod
African tutors were the most responsive and imnovatdve at the college.

Again the comments on the reception of the tutors "as Americans®
are widely contrastings

Very difficult to get acquainted.

A11 treated mo with kindness and respect and distance--
only one African tutor became a close friend and colleague-=



language and wealth wvas the nain [:{5:18

and conversely:
Rapport was terrifict

No complaints about colleagues. They were i‘rléndly.
cooperative and genuinely glad we were theres

The comments from TERA tutors in Tanzanla emphnsized.ﬁhe distance
betwoen themsolves and thelr colleaguos that was caused by external
factors:

Ve were great friends when we first arrived. Shortly there-

after Halcolm X pas shot and they cocled somewhat. Then we

had Selma and a whole string of racial incddents and it

soon became obvious that it was best to avoid those subjects

with my African colleagues.

During the two years a change in attitude towards Europeans®
in general was notad.

Shortly after arrival several TTC princdpals and mdnistry

officlals took a trip to Horth Kerea. Things never got

back to the geood feelings that we sensed wpon our arrdval.

Other TEEA tutors took exception to the classificaticn Pas
Amoricans" insisting that they were received and treated.as porsons
not "Amerdcans':

I was a;.:cepted as a human being after same hesitation.
I dddn't fecl I was viowed ag an American.

Very positive bocausc ne. cne thought of me as American.
Another aspect that was not anticipated in the guestionnaire ﬁas
the difference s‘nown toward female TEEA t\rtors:
I was one of two women on the faculty, therefore my sex
' and being an Amerdcan were two strikes against me at ﬁ.rst..
Lator wy EasteAfrican colloaguss were good-friends. -
Women dn the teaching profession in East Africa must

esteblish themselves. Few male teachers would consider
a female teacher on a par with them. Therefore vcinen




must .not be “pushy” but knowledgesble and firm in their
convictions and principles--then they will be respected
for their individual worth. -

The percentagos of resp given in Table 11 on the reception

of the TESA tutors by their colleagues do not entirely reflect the
tutors’ difficuities and poor reception in some areas. The responses
show very little difference in the four areas. o

It secms likely that a ;:ompetitive feeling may have existed
botween colleagues and that East African colleagues resented the
paternalistic attitude of TEEA tutors which is revealed in some of
the tutors' comments on their reception. The role of the TEEA tutors
in their. relationship to colleagues was not specifically defined.
One TEEA tutor pinpointed the difficulty inheraﬁt in the gituation
as follows:

Without a clear-cut urderstanding that local tutors were

to learn from us it was hard to influence them without

offense to their dignity.

Again, as in the report o the administration, reception of the
tutors "as Americans® is complicated by personal, profession.al and

politicdl factors. Reactions to éxternal political events in the

United States and Easf; Africa may have affected the tutors® reception, l
or purely personal traits characteristic of Americans may have played
a rolg in their reception. )

mﬂe many of the tutors' comments described the reluctance-Qf . ;
their African colleagues to adopt the new mothods or ideas ifemselves ;
there was only one report of resistance to the practice of these

methods or ideas by the TESA tutors. There were several comments that




- _montioned rosistance to the tutorst innovations and _idéns‘—i‘gqm
axpatriate colloagnes. This does not indicate that the African
colleagues generally accopted the new ideas and innovativns and It
should be emphaiized that the report was subjective uné roflzcted the

tutors' own assessment of their reception by their colleagues,
Students® Reception of TEBA Tutors -

Tho positive report on the reception of the TEEA tutors by their
students was largely supported by the tutors® additional comments.
Many tutors stated that they had to overcome the initial reactions
of thoir students.to the new nethods the tutors iniroduced into the
dlassrooms: -

The fret half of the year the students wers upset becanse I

didn't use a syllabus. By the second year I think thoy were

really happy with my teaching and could see the value of

this method. .

In my first yoars, my methods were quite revolutionary

in the college and the ctudents quesitloned the value of

such things as grouping pupils, activities and flexible

planning for classroom experiences. | ' . ae the

students came to be freer with me, their enthusiasm for

more progressive methods grew.

Early skepticism slowly changed to Ffaith, trust and sometdmes
enthusiasm. s

The tutors' comments overwhelmingly reported that ultimately the-
students responded positively to tho new metheds. However, the tutors
were dubious sbout the carry-over of these methods by the students in

‘the primary schoolss

The students soemed insccurs, since I tried to teach them
. as thoy were expected to, in-tuwrn, toach their pupils.




Studcnts' seainod receptive, yebt when they were student. .
teaching they often foll back to "teaching the old way."

Only a fow showed good carry-over into thalr classrooms.

Many thought what I did was good, and should be done, but
only I could do it--they were African, less trained. It
was o lack of confidence on their part.

My students roceived my ideas positively--bub were less
happy when I pressed them to use simdlar ideas in thedr
teaching~-"African children, are different."

In the many comments reporting a very positive recoption from
students tho tutors mentioned some aspects of thelr relationships

discussed were a pragmatic approach and the development of mubual -

respect and confidence:

It was up to me to plan the best proceduro within the
confines of a set currdculum.

We Werd very pragmatic. We found what tho students and
admindstration wanted without compromising good teaching.
Positive reactions were bound to follow.

My relationships with students reflected mutusl respoct
and friondship. - I consider this aspect a complete success.

I was beginning to get their close confidence where we
could $it and exchange 4deas.

Other factors mentioned wefe the tutors' use of practicai demonstra-
tions and materials, the students! appreciation of the tutorst hard
work in preparation and the tutors' ability to make vtha new methods
interesting and even fun.

7 The tutors did not greatly expand on the reception of their

fedueational ddeas? or Mspecific immovations® in their comments.

¢
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that aided the t;'a'n;i‘or of mothods. Chlef among the things that they

They did report on the reception of themselves Pas Amerdcans.® Agein

several tutors comentod that they were received mors as persons than




¥a5 Americans™ but one commontods ’ .

Rocaption was positive; tut in spite of the fact that I
Wos en American. ’

Othor tutors also commented on the resorvations of some students:
T foupd many students to be more suspdcious of Anerlcans'

motives than were the tutors. Response in general, however,
was pesitive. -

Students vere definitely anti-Péaco Corps. I had trouble

convineing thex I was not a membor of tho Peaco Corps but

once they roalized that I was not, students accepted my

methods «nd ideas.

The special circumstonces in Tanzania were also described:

Vhen the collego becamo a leader in the_govermment's plan

to spresd YUjamaa® [Tannanian Soclalisn] through the

teachers and.as ties with North Korea and China grew,

then some studonts (very few) became politely anti~American.

On the whole there ware very few comments on negative reception
from students in comparison to cermenis on reccption from acministra-
tors or colleagues and again respdnses were usually positdve despite
the reservations reported in the comnents.

The tutors' rsport of reception by thelr students is likely to
be more bjased than the repcrts on other personnel at the colleges.
The students® roception of their ideas and methods is & most criticel

*
aspoct of the tutors' service and reflects thedr success or fadlure
in carrying ocut tholr assignments. Thus many tutors cited examples
of student usc of their innovations and described continuing contact
with students after their return to the United States. The few
questionnaires that had no comments on reception invariahly showed a

positive overall reception from students.

This analysis of roception from administration, colleagues and




studonts has rested heavily on the comments of the tutors bossuse

tho comments prosont a full and balanced picturc of tho difficulties .
and failures as well as the successcs they oxperienced.
TEEA Tutors! Porception of Thedr Role
in the Collepes

The question asked was: #Based on your_experdence in your
collopo, bow vould you rate the dmportance of the following possible
roles of a TEEA tutor? Number in order of 1mgoﬂance from 1 (most

dmportant) to 5 (least important).” The five possible roles were:

£4114ng 2 vacant position, raising the. standards of teaching,

introducing new methods of toaching, introducing new materisls, malddng
courses more relevant. Table 12 shows how the various roles were

ranked by the tutors.

TABIE 12
TUTORS' RANKING OF THEIR ROLES

Role

5

Filling a vacant position

Raising the standards of teaching
Introducing new nothods of teaching
Introducing new materdals

HMaking courses more relevant
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The larges'l'. percentages for first and second rat‘.!ng cnmbined
show that the tutors considered their most important roles to bu )
Mintroducing now methods of teaching® (64 percent), "raising the
standards of teaching® (51 percont) and fmalcing ;:uurses m% relovant?
(48 porcont). The largest percentages for fourth and fifth ratings
canbined show that the futors. considered thelr least i;x;oﬁ.ant roles
to bo "f3)1ing a vacant position” (80 percent) and ®introducing new
materials® (49 porcont)e.

The three most important roles given above porrespond with the
tuters' report of teaching methods as the area of thelr ‘greatest
contributdon. ’

TEEA Tutors! Estimate of the Lonz-Torm
Effects of Their Contributions

This secbion axmvdnes'the TEEA tutors' view <;£ the educational
impact they had on the colleges and the durabdlity of their contrdbu~
tions. It discuss;as the responses givon on the questionnaire and
gives a comparison of the findings with sﬁlu rosponses in the
Jordaan study.

The tutors were as;:ad‘_two questions on the questionnaire dealing
with their impact and long~term effect on the cc];‘Leges. One question

5 stated as follows: YLooking back on what yon have achieved in
East Afyica, indicate how much of gn impact xb ou_foel you have had on
your students' thinlding and practices, thd thinking of your cclleagues,

ways of runming the colloe, and on viher colleges.” A four-point



scale was m:c:i with ratings for strong impact, moderato dmpact, some

impact, and little or no impact.
Tho other question.asked: ¥In your opinion, what_effect are the
TEEA tutors 1ikely to have on oducatjonal concepts and practdces in

Bast Africe? Check one of the following:

Tt 4s wnrealistic to expect.them to have any effect at all.

They may have some effect, but tho effects are likely to
be modost rathor than striking, and short-term rather
than long-term.

The long-torm effects are likely to be quite Jmportant.

The long-torm offects are likely to be very imporbant.t

A summary of tho ratings in the first questien is given in Table 13.

TABIE 13
TUTORS® RATINGS OF DMPACT

Strong Moderate Some ILittle or
Impact Jmpact Impact No Impact
% é % £

Impact on:
Your students! thinking and .
practices” . W 33 25 1
The thinking and practices
of your colleagues N 5 5 34 16
Vays of running the college 4 w - W 35
Other colleges 1 9 a 69

Seventy-four percont of the responses from the TEEA tubors indicate a
strong or moderate impact upon the thinking and practicos of thedr

students; 50 percent of the respanses indieats s strong or moderate




impact upon colleagucs, bub only 18 percont of the responses give
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those ratings for ways of rumning the colleges, and only 10 percedt
give them for offect on othor collegas.

On the second question, the following rosults were cbtaineds

Very important long-torm effects 7%
Quite important long~term effects 40% A
Seme modost short-term offects 53%
¥o effocts [+}:1

Only 7 percent of the rasponses »:lndicatud very important long~term
effects but a total of 47 percent of the responses were glven for
vory important, quite important long-term offocts combined.

Tho rzport that the TEEA tutors? greatest impact was on the

thinking and practices of their students is consistent with responses

given on other fquestions. The comments given on both questions also

stross that any major impact upon the East African educational
systems will come through the students® use and practice of the new
jdeas introduccd by the TEEA tubors:

Strong impact--particularly notlceable with students

vho arc now tutors in TTC's. They do individuol research,
study privabely to dmprove methods and have dntroduced
new CoursosS. )

‘I truly believe our grestest impact was on the studentis-=
changing their attitudes about teaching, its value and

their rcles »s teachers. I also bslieve our modest successes
in implementing a new philosophy of education in our students
will mitiply over the years.

Tho tuters also mentioned specific immovations.such as inductive and

activity nothods, student-centered teaching, new natexrials and

ctrriculum changes vhich thoy felt had particularly interested
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students and would not be quickly forgotten;

Improved teaching techmiques have a cumulative effect
which continues with the growth of the teacher.

On the other hand there were some reservations expressed by a few
TEEA tutors about the impaet on students and their chaneces of
maintaiming their new ideas and metheds within the schoolss

Impact upon students has probably the best chanee for the

long run but will not be significant after the student as

teacher comes under the influence of his peers.

The bush grows back very quickly in most instances.

Someone can be trained to do a particular job but he

can't be trained to think and react like a live-wire

TEEA tutor.

Although 50 percent of the responses indicated a strong or
moderate rating for impact on colleagues' thinking, only 5 percent
of those indicated a strong impact. The comments also reinforce a
lower estimate of the TEEA tutors' impact upon their colleagues:

I wish this [impact on colleagues] were stronger because

this is where the carry-over comes in. Perhaps if our

role as inncvators and teachers of local tutors had -been

stressed more, and machinery for this set up, we would

have been accepted more by administration and staff in

this capacity.

Without a specific arrangement of American tutor-African

tutor team assignments, the effect will probably only be

modest at best. :

Tutors, particularly in Kenya, mentioned the high turnover of staff
and the difficulties of keeping tutors in the teaching profession as
obstacles to.a long-torm influence or impact.

The most significant obstacles continually reported by the .

tutors in their sorments were that there wore too few TEEA tutors,
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that the tours wore too short and that the project did not last long

enough? -

Tho tutors were insufficlently cuncentrated in hny one
institutdon to offect changos of any duration. Also,

the chortness of the average tour did not permit practices
to take root sufficdently.

There woren't enough of us, we Weren't concontrated, enough
geographically, nor were we there long enough to have
striking long~term offects. o

If a projoct like ours is sustained over a glven period of
at least six to ten years, whereby it reaches contimious
erops of futurc teachors, then the effects are likely to
be quite important.

Some tutors again made comments complaining of the resistance

of the traditional system to new ideas. One tutor suggested the

particular difficulties of the traditional Afriean system as follows:

The English orientod education dominates and 3t is not
waet the Africans really want, however thare are reasons
why they aro not as susceptible to change as are Amord.can
educctors, First, they don't foel adequate in what they
are doing so they maintain their security by not being
open to innovations that would expose thedr dnadequaclies.
Second, they don't want to change just for the sake of
changing and third, they fear taking on things from
another system of education that will stdll be somcone
elsats and not thoir owne--African system.

None of the-corments indicated the tutors' own lack of preparation

’
or innovative skill as a major constraint on their impact, although

one tubor cited the following constraints on the pi-ogmm as a whole:

The TEEA offect is limited because (L) TEEA tutors differ
widely in educetional idoas and in their comumitment to
education and to Afrdcans, (2) TEEA did not actually stand
for or represent a certain kind of educatioh, i.e., Wo were
not truly a program with certain goals vwhich we all Were
committed to. T

Tn contrast to tho previous sections on contributions and
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roception the tutors’' estimate of thedr impact end tho durability of

their contributdons is moderate. The porcontages indicating a strong
impact on students (41 percent), colleagues (5 pergént) and the col-
legos (i percent), and very important long-tarm effects (7 porcent),
sre rather possimistie in comparison with the very high percentages
reported for reception of the tutors. -

A comparison can bo made of the results cbtained on these
questions with similar questions asked of the 1967 TEEA tutors in the

Jordaan study. Table 14 presents the percont of the resp

given on long-term offocts as thoy were reported in both studies.

TABIE 14
COMPARISON OF JORDAAN STUDY WITH PRESENT STUDY: EFFECTS

J ordaa; Study Presen; Study

Very important long~-term offocts 22 ’ 7 :
Quite important long-torm effects 2 Lo
Some modest short-term effects 36 '53
No effects N 0 0

The. report given in the earlier study is more optimistic on the
whole than the report in the pressnt study, and the percentage for
the highest rating, “very dmportant 1ong—tefm offects,” is three
times higher in the Jordaan study than in the present study. 'i.'here

are, however, important differences in the two TEEA groups, All of
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those in the Jordaan study were thc;n gexjﬁpg 3n the colleg-;as——some

had been there for less than a year--while the majority of tutors.
responding to the prosent survey had boen away from the cdlleges for
some time. Those serving in the earlier peﬁod wore 4n a poorer
position to cbserve the extent of their own impact or the effect of
previous TEEA tutors on the colloges_. Nevertheless this comﬁa‘r:!.sc;n
does support tho impression that the tutors in the present study
reported a scmewhat pessimistic estimate of thedr long-term offect.

It was roported earlier in this chapter thai the tuto;s‘ expacta-
t3ons in tho prosent study were "too high® in rogard to possibilities
fpr innovation. _If the tutors felt that their exf)ectaﬂ,onu for
innovation were not fulfilled this may have led them to feel that
their ecomtributions wers inadeguate and therefore would not be long-
lasting. This ﬁay in part account for the low figure of 47 percent
given for *very important? and "quite dmportant! 1ong-térm effocts.

In both studies the tutors were also aslcod for their estimate of
impact on students and colleagues. A comparison of the percentages
of rosponses is ‘given in Table 15. :

From this compardson it appears that the tutors in the present
study reported a greater impact upon their students® thinking snd
practices, s:i{xca there was a much larger percentage of responses
indiecating a "strong impact.? Howevqr, the percentages in this
‘question for both students ‘gmd colleagues are not directly comparable
in that a four-point scale was used in the present study and a five-

point sScale was used in the Jordaan study. y

«
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_ TABIE 15
COMPARISON OF JORDAAN STUDY WITH PRESENT STUDI: IMPACT

Strong Moderate -Hard to Some Idtile or
‘Impact  Impact Tell Impact No Impact
'l SR S S

Jordaan Study: ) it

Your students' think-
ing and practices 26 48 18 8 0

The thinking and
practices of your .
colleagues 12 24 32. . 18 14

Prasent Study:

Your studenﬁs' think-
ing and practices 4 33 — 25 1

The thinking and
practdcos of your
colleagues 5 45 - 3% 16

The report on long-term effects and impact in the present study

may also be biased bocause of the tutors' reluctance to give an

e

optimistic or overly positive prediction based on ldttle or no
follow-up information. Pinally, as many tutors pointed out, the
greatest difficulty in estimating their effects is that sufficient.

time has not passed for thedr contributions to be teosted.

A —— it © rmp——




CHAPTER TV L

COMPARISON OF THE REPORTS\FROM FRINCIPALS, COLLEAGUES AND
TUTORS AND IMPLICATIONS FOR FUTURE ASSISTANCE PROGRAMS

Tho preceding chaptors have oxamined reports on the performance
and contributions of the TEEA tutors given by the prd.m::.’t.p::.ls,.k
colleagues, and the tutors thomselves. This chaptor comparos the
findings and presents generalizatdons about the nature and offoctive-
ness of the tutors' contributions. It alsp identifios those aspects
of the TEEA program that may be o; value to assistance programs in
the future.

-

!t
Sclection of Hiphly Qualdfied Personnecl

This soction considers the following questions suggested by
the roports on the selection of TEEA tutors:

1. In vhat ways did selection of highly qualified personnel
affect the performance and contributions of TEEA tutors?

2, Vhat implications can be drawn from the results of the
selection process used in the TEEA Project?

Onoe aspoct of the TEEA Projoct that was frequently mentdoned by
the principals was the high level of the qualificatiens of TEEA tutors.
There 15 no doubt that the selecticn of skilled teachers was a major
factor the success of the tutors in the colleges. The reporis
from p::jm~ 3 colleagues confimn the satisféctpry performance
of the tutods infthe classreom and indicate a significant coptribution

from the tutors in the arsa of toaching methods. In maxw&a'ie: the
: o



TEEA tutors'! success in tho classroom may have laid tho foundation

for contributions in other areas. The accoptance of TEEA tutors as
“good? teachers would roinforco thedr efforts Qt introducing new ideas

-

or methods outside thelr own classroom. ¥
Although many TEEA tutors were assigned to teach subjects they
had not previcusly taught there were only two reporﬁs iromqudpals
of incompetence or poor teaching. It is possible that the TEEA
tutors! previous study of education as a soparate subject ;md thoir
years of oxperience helped thonr in teaching wnfamildar subjects.
In general, the high qualifications of the TEEA tutors wviorked to
_thedr advant.a?o but some drawbacks may be seen in this requirement.
The TEEA tutox.'s tonded to be »oldoz-. narried. and to have dependents.,
Although not directly referrcd to in tho TEEHR tutorst questionnaire,
the difficulties of family relations and school placement in dsolated
areas were indicated in thelr comments. Faxllles require greater
attention, mors services and higher allowances from the Project, even
though wives and children may also contribute a great deal. Another
aspect of higbly qualified personnel 35 that their expectations of
their assignment and ‘of their colleagues may be too high. Two tutors
commented that they themselves were too highly.qualified for their -
assignments, but the majority of the tutors reported that they needed
2 great deal of expertlsc and oxperdence in innovatdon in order to
carry out thelr expectations. Some TEEA tutors who had. £lso served
in the TEA program cbserved that particdpants in the TEA pregram’
- displayed greater enthusiasm and commitment in their aésigrménts than
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the more cXperienced TEBA' groups ‘Howover;-the-reports- of-the 'I.'EEA R

tutors! enthusiastic participation and dodication to their job_, :ern
principals and colleagues outweigh this suggestlione ) Tho TEEA progran
shows that there are substantiel numbers of well qualified and
expordenced toachers who are also dedicated and mthusinftic in their
works } B

There wore two main aspacts of the TEEA tutors® service in the
teacher training colleges: {1) supplying needed porsonnel to meot
teacher training needs, particularly on the primary level} and
(2) improvement and upgrading of teacher oducation through the
initdation of new msthods and programs in the colleges. These two’
aspects are related in that acceptance of the tutors! new ideas is
often dependent upen the success “of the tutors' work in the clasgsroon.
The qualities needed to successfully fulfill the supply role a:‘e very
much the same as those reguired for innovation in the college. Most
principals reéported that good social relationships, ab:ﬁity in per-
sonal. conmunication, and a positive genersl ettitude toward the
educational system are necessary for any succossful service and for
dnnovation as well, and that many of the tutors had these qualities.
This is one of the ways in which the m;x ‘Projecb attemptod to be a
qualitative s woll as a quantitative asslstance effort.

One obsorvation made by a principal vas that paper qualifications

were not always the best aof a ful teacher. In tho
case of the TEEA Project the selection-committoes gave considerable

attention to the recommendations and persom]i’cy,of each app]icént




and not only to his academlc nchiovoment aud dngreos.

O L

In general, the principals, collcagues and TEEA t\rtors agroe )
thet tho requirement of high qualifications was importint to the
succoss of the tutors in carrying out their assigments.

Placement

There 2re two main questions suggosted by the reports on the
nature of the tutors' placements in the colloges which are discussed
in this section:

1. ¥hat diffMculties did the tutors have as a result of the
conditions they encountered in thelr placements?

2. What strategies for the pla t of per 1 are
suggested by the exporiencs of the T"’.‘.A tutors?t

In thoir comments some tutors made reforence to difﬁ.culties‘
ardising out of the nature of their placement. The most ﬁequent}y
mentioned difficulty was that some tutors had no prov:lc-ms experience
in primary edumﬁon in the United States and had to adjust to teach-
ing their subjects in a primary teacher training college. Three
prind.pgls al;o reported this difficulty in their colleges.

Three tutors commentedthat their specdal academic and educa-
tional qualifications were not suri‘icien;tly used in thoir assigmments.

A few tutors who had beon in isolated rural colleges nentioned '
that they had difficulty in adjusting to nen-urban 1ife and in
finding schools for their children, while a few tutors in urban
colleges would probably have contributed more in a rural area.

Beth TEEA tutors and the principals referred to problems




stemring from d;.fferences ovor political and raligious matters that

wo

came up in the colleges. In the cases vhere this was roported the
problem usually resultsd from a conflict between a palicy of the ’
college and tho TEEA tutof's porsonal beliofs sbout po]it.ical or
church-state affnirs. Although the problem was limited to n very
fow tutors, minly in Uganda and Tenzanis, it is clear that more
effort shotld be made to achieve compatibility of the tutor's‘baliofa
with those of the college.

‘There was only one case of terminstion of contract because of
p‘eraonal‘ or emotionsl difficulty, and a few transfers of tutors from
their original assignments for hoalth or personal reasons when it
seemod that they were having musml adjustmimt problems.

On the other hand there was a large number of very successful
Placentents reported by the principals. In soveral cases the tutorst
religious affiliation matched that of e college acim:\nistzjation anfi
allowed for a more fruitful rolationship. The placement of” tutors
specializing in History, Science or Agriculture at colleges ready
for development in these areas also favored the acceptance and .
implementation of TEEA tutors® innovatdons. Same principals deseribed
TEEA tutors who helped fULfill a college interest in nation-building -
activities, self-help, health, or other development projects. Haile
some tutors found the beliefs in the colleges difficult to accept,

"there were others who roadily sccepted the ideas that they found and

wore roported by the principals to have been very successful.
Many assistance prograns, such as the TEEA p;-ojecl'., terid to
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qporate thedy placement procodurea on tho assumption that once

participants have met tho spocific qualiﬁéations and are accoptcd =T

for placemont, then they are interchangeable and can be assigned to .
B ‘any post in the program. The experionce of the 'EEEA tutors suggosts
that an attempt should be made to match persomncl as closdly as
possible with a college that corresppnds to thair partleular -
specialization, convictlons, and 14fe-style. This more individualized
approach would mean that placement officials would need to know as much
about the colleges as thoyﬂkncw about the perscnncl who are to bo
ascigned there. It was suggested by several princdpals in their
rpports‘that inclusion of officials from the recipient country on the
seloction cormdittees of the project and inclusion of TEEA staff on
the placement cormittees of thf; country would add to the knowledge
about the placo:ﬁent‘s and would help in working out the problens of

individual assignments.
Adjustment_and Reception

This section considors the following questions suggested by
the reports on the tutors' adjustment'

1. VWaat were the major ad;justmen‘b problems of the TEEA
tutors and what were the reasons for them?

2. What implications can be drawn from the reception and
adjustment of the TEEA tutors for future assistance
programs?

The priacipals! reports indicated that they felt tha major

, adjustment problem of the TEEA tu'bors was their inability to nccapt




tho oducational systems cxisting in the colleges. Different ideas

and practices of the tutors sometimes led to conflicts with prinhcipsls,
eclloagues and studonts. -Both principals and tutors desieribe marking
and evaluation procedures as the main area of proi‘essioxﬁl ‘d'isagreo-
ment. Students were reported to have resisted the unfamiliar nethods i
introduced by the tutors, Differences with colleagues cen;;;ed on 7
issues such as evaluation of students, the colleges emphasis on
examinatdons, adherence to syllabi, the use of discussion techmiques,
and informal relationships with students.

The principals' reports showed that they were willing to accopt

_yhinor structuril changes in scheduling, the addition of extra-

euwrrdcular activities, or d tration 1 , but that they were

less enthusiastic about changes that chellenged the basic philoscphy
of the ed\fcatiomi system. The tutors® reports confirmed thet thedr
educational ideas and p?ﬂosophy were less well received by the
principals. The principals' report on thedr expectations showed that
the sbility to accept the existing educational - system was the most‘
frequently mentioned quality expected of tho TEEA tutors.

The .ﬁustrations that, the less satisfied TEEA tutors reported in

" thedr comments in the questdonmeires wore largely due to educational

differencos and difficulties in innovation that they encountered;
The ecause of frustrations and poor adjustment may be attributed to:
(1) the tutors' own limtatdons of attitude and overseas exporience,
(2) Lirdtations drherenmt in the oducational system and in those wth

whom the tutors worked, and (3) to limitations in the design and
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Amplementation of tho ossistance programs

Porsonal Limitations of the TEEA Tutors

Somo of tho qualities reported by the principals--floxibility,
competence, friendliness, professionaliem, responsibility and o .
jrdtiative-~are obvious assets in overseas service and undoujtedly
were considored in selection of the TEEA tutors. It is lack of some
of the other qualities suggested by the pxﬁ.n.d.pa.ls that may have
caused poor adjustment. The most important of ti:eso qualities wore:
the sbility to accept the overall odncatignal system, politdeal
realitics and religlous observances; appr(;d.ation of cultural differ-

"ences; and sensitivity to tho difficulties of donor-rodpig&t_
an

relationships.

As is shown in tholr report, soms of the tutors who applied to
the TEEA Project had a haightened expecfja.tion of possibilities for
change and innovatdon in a duvoioping cou.ntry. The TEEA Project
objectives encouraged this oxpectation. Instesd, some tutors found
resistence to their offorts as well as many pracﬁ:lcos that wers at
variance with %hoir basic educational and personal convictions. The
most sucvessil tubors sesm to\ have tactfully avoided conflict over
pracstices or convictions with which they dilsagrced and to have

concentrated thedr efforts on arcas amonable to changes Others

Jlaclked this flevibility and thelr efforts were frustrated.

The hutors. were also affected by ekternal political ovents. A

number of instances were cited which led to negative feelings towards )




EET

é

the TEEA tutors and changod.the Adnstolof ncceptance..twn;d&thm-, . ;_
selves and their innovations. Most notable of those were tha asénqsir;n;
tions of Malcolm X and Martin Luther King and incidents related to
Fhodesian and South African erises. The comments of somo. tutors
rovealed their inabdlity to accopt or respmd positively to the -
reactions of their colleagues in such cases. It is doubtful hether ’
the tutors could have been prepared for the kind of respense required,
but the extent of their famildarity with political and socdal realitdes
could be detormined prior to placement.
Although the principals said that the vast majority of TEEA
tgtcr# were friondly and accepting of aJl',f)éople there were some
aspects of aultural difforence in which tutors had difﬂcﬁl.ties. One
of these was too much informality with students in the ¢lassroom and
with othor local. people. Anocthor.was the insistence on applying
American values and standards to local customs and mores-~such as
polygamy or burial practices. Tutors reported that thoy had diffi~
culties in exchanging hospitality with their local cclleagues. This
nay ha';re resultc;d from an insensitivity to the difference in financdal
resources between the tutors and their colleagues. One tutor told of
his purchase of a bicycle instead of a car in recognition of this
differenco, oz_)ly to find that his bicycle became a center of atirac~
tion because it was the most expensive kind awvailable.
" A final porsonal limitation that hindorod the reception of some
tutors was presented by a principal as the ¥ourse of th:; do~goodor. !

As donors, overseas personnel need to be sensitive to tho foelings of



the rociplents and to be ready to reqed;v;: as woll as to give.
Expatriates are very vulnerablo to cl;arges of feeling énp'er.!.or and -
dendgrating the abilitdes of nationals .or tho conditions in thuir
placements The tutors' report that thedr expectation of 'tlm-ad.equacy
of equiprmont and materials was "too low! had a negatdve side in that a
fow principals resented the surpriso shown at the riodern facilstdes™
which exdsted in East Afrdca,

One principal stated that the wmost successful tutors were those
who rocognized and appreciated what they had learned from others in
the colleges and from the experience of service in a developing
country. “Many ‘tutors commented that they had roceived more than they

had expectoed in personal and professional development.

Limitations Inherent in the Collopss

~~ The fact that THe TEEA Project océurred during a pm":lod of
transition in the educational systems of East Axdca was emphasizod
in both tho tutors' and prim:ibals' reports. The problems of ::dj‘usf.—

ing to changes in structure, syllabi end :persomnel. were fr tly

.mentioned in the reports of tutors who served in Tanzania. Some

tutors there felt that their cffoz_-t; and innovations would be “wiped
out? by the changes that were taking place, bubt others were ’
enthusiastic about ‘the opportunities for inmovation and said that
thaey regretted having to leave when the TEEA program was curtaiied in

Tanzarla.

Two other aspects that greatly affected the work and adjusiment

- s
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of tho tutors were the problems of t_rax;sition from coZ_Lorﬂ.al to‘
national systems of oducation and problems of Africanization. Tho
tutors frequently referred to the Mentrenched British system! that
they found in the colleges and thelr commonts implied that £h0
greatest opposition to their educational idoas camo from expatriate
colleagues and agministrators who ropresented that system. Hoﬁe;;r,
several East African principals stressed that they did not want to |
replace a foreign British system with» a foreign American system. The
competition for acceptance of particular educational viewpoints was
resporisible for some conflicts in the colleges. It is obvious that
not 21l of the difficulties Were caused by TEEA tutors. Occasionally

AMYGTE Wore

it was implied that tho ideas or imvations of the

irrelevant, since the colleges were part of a British or Cormonwealth
system and would remain so. Such sentiments were not shared by the !
vast majority of colleagues and principals who welcomed contributions
from 21l sources and felt thet the national educational systems were
emergent and not fixed in any specific framework. The TEEA group as

a whole was felt by ~some tutors to have prejudices about thelr less
qualified and experienced colleagues and tomx.'ds non-Anerican systems
of educatdon in general. .

TEEA tutors gl‘so experienced difficulties of adjustment to
African coucaguas and principals who were often newly appointed and
who falt that cxpatriates were being patronizing or. derogatory if they
made suggestions. It is difficult for those who have experienced

colonialism to distinguish efforts to give hélpful advice from -
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negative criticdsi, especially when given by expatriate s{affn One
tutor stated that where a defensive positlion was taken by East African ] )
principals or colleagues it was very difficult to suggest improvements
or innovations, - 7

N The large number of responises indicating that a TEEA tutor had
influenced an East African colleague to use a now methp;d or 4dea shows
that this was a very infroquent situation in most colleges.

Limitations in the Design or
Implementation of the TEEA Project

As shown in Chapter I, the first objective of the TEEA Project
was to provide toachers to meet shortages in the primary and secondary °
sz;hools and it is obvious that the program wes effectively orgamized
to attadin this goal. Another oﬁjoativo of the project was the roform
and expansion ofl the teacher training colleges. Thls was to be
carried out by the efforts of the TEEA tutors'in the colleges, by the
work of specialists in the institutes of education and by the confer-
ences, Workshops and other subsidiary activitles of the pro:]acf:.
However, there w;re no clear guidelines for the innovative role in
roform snd expansion to be carried out by the tutors, and this may
have contributed to their adjustment difficulties in the colleges.
Some tutors said that thedr dissatisfaction with thedr work was
directly rula.t..od to their inability to carry out thedr expectatdons
for innovation. A large percentage of the tutors who reported that
they wore dissatisfied ars probably those who felt they accomplishod

no more than to fulfill a teaching assigmment. One principal said




that tutors who failed in their oarly attempts at innovation gave up

trying to make other contributions and simply served out their tours. .
The tutors* commonts show that they had dAfficultios in bo‘.ﬁ:g

accepted as agents for change and that they were often unprepared for

this role. There are several Ways in which the TEEA Proje(.:t could

have ecased the adjustment difficulties of the tutors during the L

operation of the program. FMrst, the Project could have clarified

the tutors! role in the colleges through prior ngremax;t with

mindstry officdals and college administrators on the specifié nature

and extent of the assignment. Second, the Project could have

evaluated the clinmate of acceptanco and the possibilities for innova-

’ tdon that oxisted in the colleges during the first tutors' service and

concentrated its efforts on those colleges that were most responsive.
Third, the Project coul; have expanded its financlal, material and
personnel support for the ixmovva'hionsroi' the tutors in the colleges.
This would have further confirmed the tutors in their role. Fourth,
3n addition to the TEEA tutors' ennual activity reporis, ‘t.ho Project
could have collected information and adv.‘:léa from college administra-
tor; and collsague tutors on the adjustment and performance of the
TEEA tutors. Fipally, the ;’rojec’c could have maintaingd better lines
of communication and cou{mel]_‘lng for those tutors ‘:ﬂxé weore having ;
diff.‘.lcult.iés in nd;}usting:to the cb]le‘ges.

) A major implication 4o be drawn fronm the adjustment and recep~
tion }:xperiencas of the TEEA tutors is the neod for adequate on;-‘goihg

communication and evalustion mechanisms that weuld support and counsel
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participants in the ficld. Suck machanisms should also chart the
progress of tho participants in carrying out all of the Project’s
objoctives. Cocperative agrsezent with local authoritios on the
exact nature and extent of the partieipants' activities wﬂd confim
the pa;ticipnnts' role in their placoments.

Tnnovative assistance programs should also prepare their
participants with sikills of “inmovation that are specifically ralew.;xt
to the conditions of the placement. Partdcipants should also be
prepared tc accept that overseas aasigxmgnts.reqdre some adjustment
of their values, attitudes, and expectations to the conditdons they
find in the’-i/:r: indivfdual placements.

Comparison of tho principals' and tutors! reports shows that
although there were difficulties and strains the majority of the TEEA
t.utm:a made very satisfactory adjustment and were well received in the
colleges. This conclusion is further supported by the overvwhelming’
request of principels for the continuation of the Project and the
reports from most c{f the tutors that they would like to return for

gervice in East Africa again. .

1

Contributions

The questions considered in this section on thé contributions
of the .TEEA tutors ares

1. VWhat were the contributions made by tho TEEA tutors and
what accounts for their success in carrying then out?

2. What implications may be drawm from the contributions
of TEEA tutors for futurc assistance programs?

-



The TEEA Project ‘ostimated that over 20,000 African students
were trained to bocome primery and secondary teachors with the
assistance of the TEEA tutors. Tho responses given by pr;lnd.pa};s and
colleagues agree that the major contribution of the TEEA tuﬁors was
in the provision of materials and facilitia;. In their responses’tha
TEEA tutors did not rank these as areas of very significant contribue- '
tion but it is understandable that the principals and colleagues would
be more avare and appreciative of those concrcte contributions to the .
colleges than the tutors. TEEA tutors’ said that their most signifi-
cant contribution was in teaching methods, while colleagues ranked
this s_econd, and principals ranked it much lower. However, all
reports did agree that there were significant contributions in teach~
ing methods, curriculum revision, oxtra-curricular activities, and the
content of individuai courses. Lesser but significant contributions
wore made in the. development of materials, in-service training, and
community activities.

In examining all of the reports it is possible to ddentify those
factors which fa(ﬁli;.ated the efforts of the tutors. The main factor

" that alded the tutors was the prosonce of a secure and innovative

principal, who encouraged the introduction of new ideas and personally
aséistad in their _:\mplemsnta‘cion. For example, an American-trained
principsl welcomed his TEEA tutor and together they Planned extensive
revision of the cﬂrri{guﬂlum, toaching methods and organizj.at.‘lon of the
college. Resistance to changes that cime from colleagues and students

was- countgred by the pr:inéi}gnl's tactful but f3rm insistence on the
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valut__a of oxperimentation to the conege;

The second factor that alded the tutors was prosﬁuro for improve-
ment or change that came from the ministry of oducation or othor
education officials. An example of this was the concern of educa~
tionol suthorities to revise and improve the New Primary Approach
which was being used in the colleges. With this support, TEEA tutors ’
in several colleges were able to mske recommendations on syllabus
reform, give demonstration classes, ﬁ;ﬁp nodel classrooms and
implemant changes throughout the college that they initdated in thedr
own classrooms. ;

Another factor which aided tutors in making spocial co‘ntributiéns
was tl;o al;-e'a&y recognized need for particular skills which the tutors
brought with them. One tutor oxpanﬁeﬂ classroom work in English to a
community service activity in which students taught reading and writ~
ing skills to adults in the surrounding area. Another science tutor
developed a wildlife project with students which resulied in the
setting up of a wildlife course at the colloege to be ibnught by a.
colleaguie and a gamgq proserve on the college grounds.

The final factor identified from the reports was that the
dnnovation would bring immediate and concrete benefits to st:udents
and colleagues. Students in one college were allowed to’ plant nalze
crops on the schoc;l grounds under the sponsorship of-a TEEA tutor.
They* harvested and sold the resulis of their offorts while learning
farming techniques and soil conservation. M:u;ly tutors ;'lavel‘oped

éy]labi, teachers' manuals, and other materials which were 'uged by
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colleaguos and primary teachers in ofhor parts of tha‘ c;unf..r:;.

7 A number of principals said that in thelr opinion th; TEEA
tutors contributed more to the college than other tutors. .The reasons
gven for this vwere academic competoncs, acceptance ;:i‘ tho values and
asms of the edvcational system, skill and determination in carrying
out innovations, sociability, and willingness to perform extra™-
service. Similarly, the reasons gveﬁ for TEEA tutors contributing
less than other tutors were academic incompetence, failure to accept
things as they are in East Africa, failure to aajust to national
educational priorities, overbearing attitudes and criticism from an
Anevican perspoctive. l

) The tutors' comments on their questionnaires provide additional

information ¢n their reasons for Amaking a lesser contribution., The
main reasons given were that thay were not in the colleges long

enough to overcome adjustment difficulties or to carry through on

their innovations, that the enviromment was not responsive to.thedr
4deas and methods, that their innovations were not implement;ad because
of limitations in resources and that their classwork and preparations
were too burdensome to allow fox; any special contributions.
Assistance programs, such as TEEA, glve great emphas:»lsvto
participants' qualifications for thelr tasks as defined by their
assigh}neqts. 0;19 implication from the experience of the ‘TEEA tutoxrs
495 that the mos;t succossful participants are those who bring ,ﬁalenta
and skills beyond the basic requirements of thelir sez;v:lca z;nd who can

" imaginatively reconceive or expand the boundaries of thelr assignments. -




 Another inplication is that vhere tho assistance effort is viewed -
as a cooperative venturo that capitalizes on tho interest and involve-
ment of losal administrators, substantial contributdons are more
likely to Lo made. The role of the college principals in confirming
and inplementing the tutors' efforts may froguently be crucial.

A& menticned 4n the previous section on adjustment, a furthéd
implication is that substantigl cohtrihult.ions can be made if direct '
financiel support is available to tutors for purchase of mnt‘eﬁ.nls
and equipment. From thalpggincipalp' reports it 4s obvious that the
TEEA tutors were sble to achieve a great deal with the financial
allotments which they were given, but it is possible that more could
have {aoen acconplished with larger amounts. The field trips made by
the TEEA specialists who were scrvi.ng 4n the institutes of education
were another example of ‘direct support to the tutors in the cclleges. .
Although a few TEEA tutors folt that they wore more successful when
left alone, without‘prgject assistance, more tutors approved ofthe
speclalists' visit and said that there could have been mgcix more of
this type of suppor‘l':. The- experience of the TEEA Project implles
that direct financdal and personnel support. to participants in the
field is vital to the success of their offorts.

Several principals said that thore was ro systematic approach
in the overall :i.:n};lmsntamon of the TEEA scheme. They pointed to
the ‘laclé of continuity between”ths efforts of a TEEA tutor and his
replacement. They also indicated & need for more infor;nation about

o

the work of the projoct and the innévatlons that were being made in
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other colleges, Some principals das&ribad ways of providing? counter-
parts to the TEEA tutors, which they falt would bo neeossary to sproad ~
and preserve the things that were being introduced. _

Based on the comments given above -and throughout this section
on contributions, it 4is possible to suggest the following :H'.en@ for
futurs consideration: e

1. Contributions should be made within a rosearch franework
in order that they can be planned, recorded and assesseds

2. Efforts at innovation should be integrated with those of
~ other national or local agencies.

3. Information on innovations should be disseminated to other
educators in the country and the results studied by them.

4, local educators should be trained in the methods of
innovation as well as in the practice of the new ddeas.

5. Supervision and follow-up procedures should bo established
©o meintain the continuity of contributions.

Impact and Long-Term Bffects

. The questions discugsed in this section deal With the overall
jmpact and durability of tho TEEA tutors' contributions:
1. Vhich contributions wers reported as having the greatest
i impact and long-term offsct by prineipals, colleagues and
the tutors and for what reasons?

2  ‘Vhat inplications may be drasm from the estimates of
dmpact and durability for future asslistance projects?

The principols considered that curriculum revision, educational
pHilosophy and teaching metheds were the contributions which had the

greatest impact and would be long-lasting in the colleges. From the-

" reporte of both principals and TEEA tutors it appears that changes in
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the curriculum such as’the introduction of Hew Math, Sociol Studies
or Physical Educatdon for women Were the kind of concrete contribution.
which the majority of principals welcomed and would wish to madntain.
Basic changes in the organization and policios of the co]legé such as
those involving grading and the regulation of student nfe'ware
usvally pushed through by an individual principal and would probably
not be sustainod beyond the period of the tukor's tour or the often
short period of the principal's service.

Despite the tutors' low report on the reception of their educa-
tional ideas by the principals there is substantial evidence of
influence on educational thinking in the eolleges. Many principals
spoke :;f: .

- child~centered teaching
eriticel thinking
dnquiry and discovery learning
learning by doing
the linking of theory and practice

as Adeas that were belng accepted partly as a result of the TEZA.
Project. Thoy also said that they were appreciative of the oppor-
tunity they had to ex}aand thedr» own thinking and take ideas from an

" entirely new source. The colleague, tutors also commended the profes-

sional attitude towards teaching that the TEEA tutors brought to the
students-~although the extent of carry-over to the co]ioagues them~
selves is dmxbt.m;

A1 tho reports show a substantial effect of the TEEA tutors®
teaching methods on the colleges. Changes in lower prim..a.ry methods,

sn the use of mechanical and visual aids, in grouping and activity




methods wera accopted and practiced by others,

The tutors themselves saw their groatest impact on the thinking
and practices of their students and many expected that their efforts
would have quite important long-term effocts. Some were bessim.stic
sbout the ability of their students to retain and effectively
practice what they had been taught whgn they bocamo teachers 4R the
primary schools. The student intervievs, given in Chapter II,
describe difficulties the students were having in adjusting to the
realities of classroom teaching. However, most tutors maintained
that their contributions would be passed on despite inisial difficul-
ties. Some were optimistic about the possibllity of a multdplioxj '
effoct in~which their ideas and approaches would be carried on through
the practices of their students w;i.th pupils in the schools and on
through these pupils to later generatlons of teachers. Others felt
that the full dvpact of the conbiributions wquld be delayed until thelr
students assumed greater responsibilities and higher positions in the‘
educational system. This uncertainty e;bout future effects uaderlines
the need for time in assessing, the impact and curability of an
essentially qual:xtative assistance programe

The TEBA Project came during a period of transition in East
Africa when educational autnorities were open to suggostions i'er )
redefining and improving teacher education. It was also a mutually
conceived effort in which donor and recipient clearly agreed on the
overall objectives and value of the program. These factors account,

' to some extent, for the success of the tutorst ideas. The

£
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encouragenent by the TEEA Project of experimentation and ci}ange in
the collegos was itsolf a major contrdbution which-may have long--
lasting effects.

Tho goneral conssnsus of those intervieved in East'An'ica, in
addition to tho TEEA tutors and the Project staff, wa;; that the
Project ended too soon. Without exception the principals exp‘r‘éssed

their disappointment that the Project would not be sble to follow
through on what had been &6 far achieved. Many seid that the climate

for innovation had vastly improved since the inception of the program,

but that what had been innovated needed more time to take root.

After having laid a foundation in the colleges a.nd influenced
sbout fifteen thousand primary and secondary teachers, in 1969 1;he
Project nade proposals to directly prepare local tutors for graduate
degrees in cducation and to train.headmasters for higher administra- .
tive positions. Implied in theseAproposals was an awareness of t.he

need for coentinual development in an assistance ‘prbgram. This suggosté

that a project should be encouraged to expand and bulld on pmsent
achievements by' '

1. Reappraising its original objectives in line with changing R
needs and conditions.

2, Exploring alternative forms of organization and ways of -
achieving its aims. -

3. Extending its assistance to hew groups or levels of thb
systom. ’

In these ways the project may maximize the effechs of the

— , contributions being made and insure a contimuity with future asﬁ.s‘ba.ncu ~

Taw L. . R e &
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+ who welcemed change and carricd through on the tuterst suggestions.
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efforts.

Summary

This study has presented ind examinod the contributions made by
American tubors in a program of assistance to teachor training
colleges in Kanya, Tanzania and Uganda.. The study was based on.‘
snformation supplied by principals and colleague tutors in the col-
leges and the TERA tutors themselves. The major contributions of the
futors were:

asegisting in the modernization of toaching methods,
curricula, matorials and facilities

" rec ding ‘dmpr ts in college management and
organization;

providing students with professional attitudes and
practices;

implementing the “bxchange of educational ideas through
mutgal respeot and personal relationships;

supporting an irmovative and experimental attitude
toward educetion.

S.(;veral factors aided tho tutors in naking theée contributions, . .
They came to East Africa at a time of transitien vhen edneational
uuthorifi.és were cencentrating t;xeir efforts on imf:réving prm'afy "
and secondary education. The tutors were wall rec;‘eived at; the colleges v
by studonts and thoir Eaét African colleagues who were :Iery -
appreciative of thelr contxd.bﬁtions. The success of a TEEA titor

was often determined by the support recei¥dd from those pﬂ?:ci;f}/s
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The tutors wero exceptionally open and friendly 4n thelr profess{onal
relationships with students and eolleagues and mixed with all peoplos
Most important, the projoct had chesen well traix.xed and experienced
teachers who brougixt noeded skills to tho colleges. 7

The TEEA tutors had some difficulty in adjusting to East African .
condltions. Some Were mabla to accept -the_ policies and practices o
the ed\lcaticnal systems. They expreésed their disappointment ai the
resistance to change and the inadequacy of financisl and pefscmél .
yesources that thoy found in some of the colleges. The more succoss-
ful tuitors were able to modify thelr expectations and adapt their
ideas to-ths actual conditions they found.

Both principals and TEEA tutors Wero dissatisfied with the length
of the tours. Two-year tours were said to be too short to mske a
long—lastimg contrlbution to the colleges. Three years was recom-
nended as a nnnimm 1ength of time for successiul service.

Princdpals discussed the need for the direet participation of
East African authorities in future assistance projocts. The

iﬁdusion of local educators in cooperative plamning, selaction,

placenent and supervision might avert some of the d.fficulties

experienced by TEEA tutors. Joint management Would also reinforce
the continuity of the assistance effort with later programss

Finally, a1l perscns quostioned expre;'sed regret at the timing

_of thé termination of the project. The principals stated that the

1055 of the TEEA tutors would work a severe hardship on t.ha educa- N "

tional systems, given the ecntimung shortage of personnel in the
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1 colleges and the diffitculty of finding x'-aplncamenta of the same

quality as the TEEA tutors.

g
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APFENDIX A
COLLEGES IN BAST AFRICA AT VHICH TEEA TUTORS SERVED
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Kenya
Secondary
Primary

Tanzania

Secondary

Primary

Uganda

Secondary

* Primary

12
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Homo_of College Nusber_of Tutors

*Kenyatta

Asubi

Chadwick

Erogl

*Highbridge

Kagumo

*Karwenja

Kisii

*Machakos

*Meru

Siriba

*St. Lawrence, Egodl
*St. Mark's, Kigari

. *Collego of Nationsl Education,

Changombe, Dar es Salaam

College of National Educationm,
Butimba -
*College of National Educatdon,
Korogwe o
*Colloge of National Education,
Marangu

College of National Eduecation,
Horogoro . N

College of National Education,
Mpwapwa

College of National Education,
Peramiho

*Natdional Teachers College,
Kyambogo

*Bishop Kitching
*Bishop Willis
*Buloba Language Urdt
*#Busubizi

Canon Lawrenca, Boroboro
Chzist the King

W W @ WV W
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Uganda (continued)

Primary *Ggaba )
*Kabwangasi
*Kibull

Kinyamasika

*Lady Irene, Ndejje
*Namutarba

Sancta Maria, Nkokonjeru
*St. Aleysius

Ste Augustine’s, Butitd
*8t. Joseph's, Nkozl
*3t. Mary's, Bukedea

*St, ‘Ursulats, Nyondo
Shimond i
Uganda College of Commercs

4
y
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71

Note: Sixteen tutors éewed in more than one college and their names
are counted twice on this list.

*Denotes colleges included in the present study.

Nane of College - Number of Tutors
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QUESTIOMNAIRE FOR TEACHER TRAINING COLLEGE PRINCIPALS

which TEFA tutors feel they were instrumental in introducing in some of the
Teacher Training Colleges to which they were asaigned. Please refer to the list
in enswering the questions in this part of the questionmaire. It will serve as
an ald to merory and may remind you of further ibems which are not listed.

METHDS
“Introlueed in teacher training program: e
. avdlo-tape recomiing
- tesn teaching
role playing
self-evaluation
nlcro-teaching

\
|
[
PART I
Below are listed a nunber of methods, materials, course changes, and activitiep

™ . MATERIALS
" Constricted and used Science/Maths equipmént or uppurat\m
Developed:
college msgauine
textbook
lenguage skill games
student hardbook
supplementary text
local songbook
Developed other materiels in subject area:
Apriculture
. Janguage arts
Reading
Matha
‘ Geography
‘ Organized:
w Instructional Materials Center
Audlostape library
¥isual Ald Center
Made film and/or audiomtape instructional materials

Introduced new cur-ic\.Ja ing

Seience’
» Hatha

Introduced new course in: N
Cempunity Service S R
Mucie -
Social studies
Agriculiure
Anima) Husbardry

Introduced or expanded course in teacher tralning -

|
|
|
CONTENT -




(continued)

FACILITIES
et up:

dewenstration schoal
language laboratory
model elassroom o
student common room
study rooms o
projection room
prinary school libraries
science room .
nature trail -
college library

exitibitions (Art, Conservation, etc.)
conference .
wild life project
ganmez tournament
weather station
Introduced Clubs or Socictles:
Drama '
Debating
Fice Arts
United MNationg

COrMLHITY SERVICE .
Qrganized:

pre=~school progreme
in-service prograrme
community library -
travelling library
puppet show
story~telling pmgramne
adult education elass (1iSeracy, mental health, ete.)}

SCHOOL ORGANTZATION

Introduced:
Counselling Service
Placenent Service
Student Council

’ continuous. evaluation of students

Developed:
individualized timetables for students
hn.ndhook on teecher training college edministration

!

140
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were any of the items listed on the previous pages introduced by TEFA
tutors in your college? Flease specify:

Were any of the items on the previous pages either;

(a) in force in your college before OR (b) introduced by non-TEEA staff
the arrival of the TEEA tutors

In which items Aid TEFA tuigks make a specially important contribution,
even if they were not inbroduced by them?

To your knowledge, have any ot the ‘ftems on the list been introduced
elsevhers as a result of use in your college? -

+

Which are still in force or Yeing used in your college?

LS

hLa3



8.

9-

Have zxny of those items you have liasted as being in use in your coilega
been discontinued? Please specify under the appropriate reason far”
discontinuance given below (if possible),

Hot well Lack of fuds Change {n lack of staff  Other
introduced {or min‘benance) staff support,

Which of the item: on the list do you feel will be common practice in
five yeors' time?

Which of the items do you feel might be sultable for use in all teacher
training colleges? , PR

Which of the items do you Teel are not uu.itable for use in tcacher
training colleges?

.



. 2143,

" PART II

Prior to the arrival of the TEEA tutors at your college, what were ya\u'
ideas sbout the contribution they might make?

Ioolking back on their tour of service, how daid the performence of the
TEEA tutors compsre with your expectations of their contribution?

Do you feel that the TEEA tutor:: generq.uy contributed more, leas or
about the same as other tutors?

In general, how do you believe the exan results of students taught by
TEFA tutors compered with those teught by other tubora?

g

In your opinion, did the TEEA tutors have ALfficulty-in sdjusting to J—
East African conditions, the college, the students, and the other tutors?




. ‘ 14
6. What do you feel arc the Bbst important quelities for the success of
tutord coming from overseas? .
- -
7. To whot extent did the TEEA tutaers To vhat extem; did they not evidence
evidence these qualities? them?
B
8, In your opinlon, did the TERA tutors generally hardle the intrcduction of
new ideas well?
.
9. Row do you belleve the “Amexrican" approach to teucher education differs
frem thet of a (Kényan)(Tanzanian)(Ugandan) h to beacher education?
Can you deseribe the differencer in terms of goa.'l.s, methods, attitudes, -

moterinls, ete.

-
10. In youwr estimation whet long-range effects have the TEEA tutors had en
the college, the students and the other tutors?
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TEEA Tutor Questionnnire - May, 1970 -

1. During your tour did you €ind that your original expectationa about the
following wers much too high, somcihat too high, cbout right, somevhat -
%00 Jow, or mich too lewt .

Hueh  Bomevhat  About  Somcwhat  duch
doo bi o0 hig] xi %eo 1oy too low

2. Abllity of studeata A

b. Possibilitice for
on

&

¢. Cooperativeness of
colleagucs

. 4. Helpfulncss of
aduinistration

e. Adeguacy of tcaching
waterials & supplics

T. Other,

Commcuts and description. Precede cach cocxent with tho letter of the dtem
to vhich it ¥ofers. .

2. In general, vhat Lind of rcception from the administraticn d’m you exporienco
to the folloving: T————

very R * Semewhat Very
= positive Positive nepative negative

a8+ Your cduestionul ideas
= b, Your way of touchiné

©. Your cpeeific innovations

|11
11
11

d, Yourself as an Ancrican

and

-




.

3. 1In general, vhat kind cf reception tro your Fast African collcagues
4id you cxperience to the followings:
Very Sazmevhot Yery
positive Paaitive ncpative'  nemtive
a. Your cducational,ideas — JO—
b, Your vay of tecaching —_— ____‘ —_— _;_
¢. Your cpecific innovations _ ——— — T
d. Yourself es on Avcrican — R — —_—
and
b, 1In general, vhat kind of reception fram your students did you cxperience
to the following:
Very Scxewhat Very
* positive Positive ncpative nepative
8. Your cducatiopnl idcas - —
b, Your way of tesching —_— —_— —_—
¢. Your specific innovations —— P ——
d, Yourself as an Anerdean _ o — —

and

LT,




|
|
|
i

§. In locking back on your experience in East Africa with TEFA, hou puch
of o contribution do you feel you poda in cach of tho arcal 1istedt
Plcase place & chock park 1 the sppropriate spce next 10 cach ites,

; #8 28 438
6 ou
w o T Eg

very.
Insigaificant

Coatribution

. ¥eaching wethods
b. Content of individual ‘courscs

0. Curriculun of your department
or of the college

d. FProvision of mtérmlu and
equipnent .

¢. Development of metrisls and
) equigment

£. Extra-curriculsr activitics

3. Inservice and upgrading
activitics

NN

RN

IRIREnl

h. Community activities

1, Any other (speelfy)

Cowzents and deseription. Preccde each cczment with the nunber
to which it refers,

R

of the item




6. Based on your experience in your college(s), how would you rate the .
importance of the following possible roles cf a TEZA futor? uizber N
1n order of importance from 1 {most important) to S (least importmat)..

Filling & vacant position
Ralsing the atandards of tcaching

Introducing new methods of teaching ..
-\

Introducing new materials :

Haking courses core ralevant

7. 1n your opinion, what effect are the TEEA tutors 1likely to have on
elucational concepts and practicea in East Africa? Check one:

It is unrealistic to expecs them to have any effect at all

They may heve some effect, but the effects are likely to be
modest rather than striking, and short-tera rather than long-tern

The lnna-temi effects are likely to be quite importent

- The long-term effects are 1ikely to be very 1npo£tnnt

Please give detaily

8. Looking bnck on whe® you have achieved in East Africa, indicste by
placing & check meric in the appropriste spaces how much of an impact
you feel you have hal on: .

M R 8trong Moderate Soma Little or
Inpact t . Tmpact  no Impack
a. Yeur students’ thinking
and prectices -
b. The thinking and practices \
of your colleagues B —
¢. Ways of running the college .
4, Other collegesn . - —_—

Please give detoils.




9. MHow satisfled are you with what you vere able %o accomplish in Esat
Africar
R L satisfied - -
JUT Fairly satiafied -
. Palzly Usoatistied
. Very disantiatied_ .

Plessa glve detalils

10. What effeet hes your TEEL sxparience had on the folloving:

Very Somewhat
aigalficnnt Significant significant Little or

effect eftect effect no affect
a. Your teaching effectiveness '~ ___ ——
h. Your cubzequent vocaticnal
goals " —— — — I
¢. Your educational outlook — —_— ——e
4. Your personal outlook . —_— e .

Flease give details







