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. ) 'This study considers the effect of environmental
1nf1uences upon the development of moral reasonlng. In
Kenya, in 1972 to 1973 the author 1nterv1ewed 51 Kikuyu
secondary students. (26 female, 25 male) and 52 University
of Nairobi students of assorted ethnic groups’ (l7 female,
35 male), usmng adapted ver51ons of Lawrence Kohlberg's

moral Judgment 1nterv1ew. Performance on this interview

.(as measured by a six stage scale of moral judgment maturlty)'nt“ .

has been related to speqgific backgrounds and experience

Afactors. Wlth controls for age, sex, ethnic group, and

4 N
level of school achrevement, four|hypotheses concernlng_the

effect of social and intellectual experiences . have beén’

tested and confirmed, using a correlational analysis.

First, it is shown that -students who have attended.
secondary schools with multicultural student bodies display

higher levels of moral judgment than do students who have

. attendedethnically homogeﬁeous schools. .These findings

support the hypothesis that if the 1nteract10n between

roups takes place in an atmosphere of mutual w1111ngness

to,iearn rather than hostility and avoidance, then the ex-

perience of meetlng people w1th dlfferent value systems
2
stimulates preconventlonal_(Stages 1-and” 2) students to

move -toward the,"adult,"‘conventionalrperspéctivekoﬁfstages-

3 and 4.




Seéond,.ié is shown that students who have'haQithe
vexperience of living at boarding schools likewise show more
Stages 3 and 4 reasonlng than do studénts. living at home,
who show more of. Stages 1 and 2 " This finding supports the -
hypothesis that moving away‘from“tﬁe top-ddwn autnoriﬁy_,
syetem of the family to tne mdrerequalitarian and coqéeraj”
tive world of peers can stimulate moral reasoning by pro-
viding an opportunity to engage in extended, free, and
reasoned dlSCuSSlons of\value questlons. - Further, this
‘hsegond influence isishown to/interact with a éhird influence,"
‘Fhat of coming froh a modefnized type of family background.

- The analysis. ‘shows thatnémgng spudenﬁe still living at!

‘ heme, students from modernizeﬁ families (where parents

" favor non—authoritarian child-rearing practices)cscore

‘higher*than stuﬁents from traditidnal families (where par-

‘ents expect unquestioning obedience); butlthe experience .
of living at school causes the tradltlonal students to ac-
celerate their developmental pace and catch up to the '

| mogernlzed studenxs.(over the course of about five years).

“The fourth hypothesis relates to the experience of

studying.the Social Sciences or Law at the uni?ersity 1evel.:
'Stndents‘majoring"in these fields show more Stages 3, 4,

'~ and 5 and less StageEZ'than do’etudents.inbsueh‘fields as

Engineering and Medicine. ;nmaggégidn,'an °é?ﬂ'?Pé§§mm-

rd
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1nterv1ew found that Unlver51ty subjects themselves con-

51dered that the study of such subjects as Soc1ology%and

Government had stimulated thelr %oral reasonlng.

The study concluded by considering the question'of

,

whether oniy individuals in complex eécieties manifest
Stages 4, 5, and 6. Accordingvto-this view, Stage 3 repre--
sents the appropiiate level of mature mgral reaeonihg forA
responsible and influential adults living in'seell-scale,
village~based societies, such -as those of traditional kenya.

The argument is subported by data from 36 "community leaders,"
1nterv1ewed by tralned UnlverSlty of Nairobi.students in

their home,areas through%ut.xenya. Stage 3 is the hlghest

s

stage used by the nonschooled village leaders, while Stage 4
appearsin the intérviews of school teachers, businessmen,
and other white-collar workers. ' Exce%bts froff the inter-

v1ews of the trad1t10na1 adults demonstrate how Stage 3

reasonlng agrees w1th the forms of confllct resolution and

social control encountered in traditional village life.

~
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A
. .CHAPTER 1

INTRODUCTTION

The cegnitive theory of moral dewelopment provides
a new~ana important orientation to the study of socializa-
tion. Each person's moral perspective is seen as more than
an idiosyneratic collection ofvattitudes aﬁd"values which
are'derived from the society. Rather, the cognitive’theory

asserts that all individuals formulate their own moral sys-

tems, based on what they gerceive about human relations and

‘what others say .about moral issues. Using the methodology -

I

" developed by Lawrence\§ohlberg (1958), it is possible to

describe a basic and’ flnlte set of forms of: moral dec1son—“

et e

‘maklng employed by people and to lnvestlgate the way in,

P

which they cbnstitute a hierafchical sequence of stages.’
Many of Kohlberg s papers have addressed these issues
(1969,. 1971). The description of the stages lS 1mportant
because\ztfﬁfgvides a framework for understanding a part--

andvexceediﬁgiy orderly andvfundamenial part--of the change

~in moral values- and ideas which-a person undergoes in the

prdcess)bf,safial and meral developmens.;
"’ However, a complete cognitive theory of moral de-
veloémegﬁ requires noﬁ only an'uhderstanding of~t£e stiuc;
ture of she<seqﬁeﬁtial stages,Aﬁht also an expianafiqn of



why developmental change occurs and of howuadu;fs‘use théir
systems Qf,mprality in solviné proplems of everyday life.

In oﬁher words, the develoémenféifééheme'heeds to be re-
lated éo the social contexps'in which childrén grow up and .
to those in whigh adults function. -To date, diséussioﬁ of
which specific.kinds of family or peer experience might
facilitate the development of moralrreasoning has béén
largely speculative (Kohlberg, 1969, 1971). Similarly,

thé most cbmplete theory relating societallorganization to
méral develdpmen? is basea on holistic anthropological data,
not interviews of individual subjects living in different
lands orvéodigties (Hobhouse, 1906). In this thesis éross-
cultural data from Kenya will be used to test.several spe-
cific hypotheses about the effect of environmen£a1<inf1uences
on individudlxaevelopment, and 5ﬁ*ﬁ%tempt will be made to
show the connection between adult moral judgment and the
traditionai and modern social contexts in wﬂich the people
of Kenya live._ o .

‘Cross-cultural ,research can bé of signal usefulness
in studying the so;Iél context of mdral aevelopment. It
.providéé a.way of looking at something beyond individqal
differences among peopie in our own society. Different

patterns of organization and social change .in oﬁher parts

" of_the world offer an opportunity to pry apért variables




which in our own setting are hopelessly loqked.togethép.
For example, in the United States there is aﬁ ineXtricabléT
confounding of social class-related life styles, economic
power and status, and performance on tests oﬁ cognitive
ability: It is difficult to .find significant fumbers of
-children from poor backgroﬁﬁ&g &ho‘do.weli in school and’
score highly on achievement measures. In contfaéf, iﬁ
fenya there is a different mix of théée variables and it
is possible to find a large number of high school students
who come from traditional rural backgfounds but who score |
highly on the.national staﬂdardized examinations. »
Cross-cultural dafé,glso gives onhe & perspective

~

on the stages of moral’ judgment themseives.. It provides

.

-an organized sﬁandpoint from which to interpret the criteria'
which should be usgd to study moral development. Of course,
peopie in different cultures conceptualize and regulate -
their lives in‘aifferent ways. By ce@paring and analyzing
their ﬁérformancékén the mbrél judément interview, a
bréader sénsé.iSjgained df~whét kind of thinking is used
for.assessmént_ﬁith ;his;pértiéular measure. Rather than
_ siﬁp1y~u$ing the .measure to gain insight on pgoplé?lthe‘h

people are used to learn about the measure.

- N




I. The Cognitive Theory of Moral Development

- The cognitive theory of moral development represents »
a synthe51s of ideas from phllosophy and’ psychology As
proposed by Kohlberg (1958) its major theoretlcal fore- «
fathers are James Mark Baldw1n, George Herberg Mead, L. T.

obhouse, John Dewey and James Tufts, and Jean Piaget.
From Baldwin' (1902) came the conceptions of the étages, es-
pec1a11y the descriptions of the first two stages, and the ‘
equlllbratlon theory of tranSLtlon. Mead_(1934) prov1ded
the theorf of role-taklng as central to'moral aévelopment.
From Hobhouse (i906) came an emphasis on concepts of duty,
obligation, and rights of the individual and an evolutionary
perspective which connects moral development to advance.in
societal complexity. Dewey and Tufts (1908) propoanded a
Ehree;tie;ed conCeption of pre-customary, customary, and_
reflective levels of morality, closely analogous to Kohl-
berg's preoonventional,Aconventional, and postconventional
levels. Finally,'froﬁ Piaget (1932) came the theoty of
re01proc1ty and the method of the clinical interview. Hy—
pothetical mo;al dllemmas, the heart of Kohlberg s method, .
-represent an elaboratlon of thé method of questlonlné‘whlch B
Piaget used with young children. -

Kohlberg's developmental sequénce consists of six

stages, grouped into three levels. A summary'of'these stages
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is presented belew, in Table 1.1. The.preconventional
moral level, whieh includes Stages i and 2, is the level

of most children and some adoiescents.and adults. Reason-

ing at this level does not yet reflect a greup perspectiYE/’

_55 moral rules, in which the individual thinks 'that conduct®

should be regulated by moral standards for some more or
less conscious end involving social justice and the social

welfare. Rééher,,the point of view is simply that of an

_individual actor in a situation considering his or her own

interests and those of other individuals he or she cares

for. The person may judge that conduct should be in accord

_ with moral rules, but his or her reasoning is not dlrected

by moral ideals "forf\kelr own sake." Rather, it is regu—

-lated by an idea of it being right to avoid puniBhment

(Stage 1) er to maximige individual -welfare (Stage.Z).

~+In contrast,‘theiconventional and postconventional
levels consist of the four stages seen in most adults--.
Stages 3 threugh‘s.- These four stages should perhaps col-
lectively betknown as the ideal level of moral judgment be-
cause.all are based on the understand;ng that conduct should
be regulated by a standard which is social. Thls-is~the B
"member of socmetyf perspectlve, at which mainteinin§>the
meral expectatiehS’of the self or of the individual's group

i's perceived as a valuable goal in its own right, regardless




Table 1.1: Definition of the Moral Stages

I.

II.

Preconventional Level

— . -

At this level the child is responsive to cultural -
rulés ‘and labels of good and bad, right or 'wrong, but
interprets these labels in terms of either the physical
or the hedonistic comrsequences of action (punishment,
reward, exchange of favors), or in terms of the physi-
cal power of those who enunciate the rules and. labels.
The level is divided into the following two stages:

Stage™l: The punishmént and obedience orientation.
The.physical consequences of action determine its good-
ness or badness regardless of the human meaning or
value of these conSéquences. Avoidance of punishment
and unquestioning deference to power are valued in their
own right, not in terms of respect for an underlying
moral order supported by punishment and authority (the
latter being stage 4)."

»

‘Stage 2: Theinstrumental relativist orientation.
Right action-consists of that whith instrumentally satis-
fies one's own needs and occasionally the needs of others.
Human relations are viewed in terms like those of the
market place. Elements of fairness, of reciprocity,
and of equal sharing are present, but they are always
interpreted in a physical pragmatic way. Reciprocity
is a matter of "you scratch my back and I'll .scratch
yours," not of loyalty, gratitude, or justice.

'Conventionéi_Level

At this level, maintaining the expectations of the
individual's family, group, or nation is perceived as
valuable in its own right; regardless of immediate and

_obvious consequenceés. The attitude is not only one of

%onformity to personal expectations and social order,
but of loyalty to it, of actively maintdining, support-
ing, and justifying the order, and of identifying with
the persons or group involved in it. At this level,
there are the following two stages:

) stage 3: The intérpefsonal concordance or "good boy--
nice girl"” orientation. Good behavior is that which .

s




Table 1.1: (continued)“.

.

pleases or helps others and is approved by them. There
is much conformity to stereotypical images of what is
majority or "natural" behavior. Behavior is frequently
judged by intention--"he means well" becomes important
for the first time. One earns approval by being "nice."
. Stage 4: The "law and order" orientation. - There
is orientation toward authority, fixed rules, and the
maintenance of the social order. Right behavior con-
sists of doing one's duty, showing respect for authority,
and maintaining the given social order for it's own sake.

III. APostconventional, Autonomous, or-Prinéipled Level

At this level, there is a clear effort to define
moral values and principles which have validity and ap-
plication apart from the authority of the groups or per-
sons holding these principles, and apart from the indi-
vidual's own identification with these groups. This
level again has\two stages:

Stage 5: The social-contract legalistic orientationp

generally with utilitarian overtones. Right action
tends to be defined.in terms of general individual rights,
and standards which have been critically examined and
agreed upon by the whole society. There is a clear
awareness of the relativism of personal values and
opinions and a corresponding emphasis upon procedural
rules for reaching consensus. Aside from what is con-
stitutionally and democratically agreed upon, the right

' is a matter of personal "values" and "opinion." The re-
sult is an-emphasis upon the "legal point of view," but
with an emphasis upon the possibility of changing law
in terms of rational considerations of social utility
(rather than freezing it in terms of stage 4 "law and-
order"). Outside the legal realm, free agreement and
contract is the binding element of obligation. This
is’ the "official" morality of the American government
and constitution. '

' Stage 6: The universal ethical principle orientation.
~ Right is defin

ed by the decision of conscience in accord
with self-chosen ethical principles appealing to logical
: i %




. "Table 1.1: Vcontinued)

compréhensiveness, universality, and consistency.

Thése principles are abstract and ethical (the Golden
Rule, the categorical imperative); they are not concrete
moral rules like the Ten Commandments. At heart, these
are universal principles of justice, of the reciprocity
and ‘equality - of human rxights, and of respect for the
dignity of human beings as individual persons.

From Kohlberg (1971, pp. 164-165).

of %mmediate and obvious consequences. Although no estimates
exist for the frequencies of each of these four stages in
any adﬁlt population, even the United States, it is likely
. thatYStage 3 is the most .common, followed by 4, and that
5 and é are excéedinfi}'infrequent. 'Stages 3 and 4, the
.conventional level, will be most emphasized in this fhesis
because -they predominate in the adult samples from Kenya.
Individuals at Stages 3 and 4 define morality in
terms of the social.groups of which they are membérs. Théy
adhere to these values primarily because they belong to '
that group'aﬁd,conceive of -their welfare and identity as
being inseparable from that group. For example, one of the
university subjects iﬂ this study was a member of -the Kikuyu
ethnic group and argued that it is obligatory to help a

stranger in trouble because of Kikuyu values: -
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T
Well, we have got an obligation, in fact, for our

people. Our people at least are not happy or do.not
" like seeing other people in danger or something,
whether it's a friend or not a friend of mine. Even
if it is somebody not from your tribe or somebody you
don't know. 1It's a sort of training from the be-
ginning to extend friendship or kindness to others.
This s the training the Kikuyu society has, of ex-
tending kindness to others, especiallf for the people
who are in danger. (s.-108, Stage 3) .

This student also stated thét a fathe£ should‘e&ucéte his
son in preference to another relative "because it's his
son. ThiF being his son--there is so much regard in our
culture f§r,one's children."” This stﬁdent is so embedded
in his o&n group that he sees the value of kindness to.

~ strangers and love of one!s children .as Kikuyu conceptions
and, thérefore, right:\\These two conventional stages dif-.
fsr in that Stage'3'define§ morality in terms of the le- :
gitimate expectations of the community, assumed to be a
kind of homogeneous whole with a unified will,  while
Stage'4 defines mofality from the perspective of an

abstract system, with the needs of social institutions

.and social oxder taking priority over individuals'

Throughout this*thesis, quotations from subjects
will be followed by their identification number and their
moral stage score as determined from their full interview.
The following- convention for designating moral stages
will be ‘followed: the primary, or major, stage is given
first followed by the secondary, or minor, stage (if any)
placed in parentheses. ' ; e

-
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-
isolated interpersonal relationships. Stage_4'inciudes
‘thguconéeptions that individuals and groups;in society may
have conflicting expectations and that, consequently, ob-
ligations must be éstablished in terms-of legal precedence
and contractual agreement. 4 :
_'Whereasrat_tﬁe éohventional ;eve1~right and wiong
are defined by the norms of ene's group, at theupoétcon-
ventionél level ideal conduct is regulated by a standard
which is based on rationally examined ethical principles.
The moral or legal code of one's‘societylis examined and
criticized on the basis of universalizable, and the;eforé
hig@ly abstract and.genefal, ethical principles"which all:

2 .

humanity could and should follow.

<

II. The Relation of Moral Stages to Societal Complexity

In 1906, Hobhouse pubiished his now famous treatise
on ‘the evolution of law and society. This book did not
argue for .a simple, unilinear progression of social, legal

and ethical forms, but, rather, for a complex series of

~

historical changes in which different branches of the moral
law advanced at different paces, and not necessary in exaét

step with Ehg growth of civilization:
We have not to deal;with one development 6nlY,_but
with many; nor with a uniform evolution, but with a
luxuriant diversity; not even with evolution alone,
but with dissolution and decay as well. (Hobhouse,

1906, p. 32) _ .
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Hobhouse based his ideas on a large mass of anthropological.
data about the legal, reiigious, military, political and .
other customs of a wide range of societies. Becausé his

-

theory wae.méll-resee;ched for its day and evolutionary
without-partaking'of the oversiﬁplified progreSsivism of
Herbert Spencer (1899), Hobhouse has continued to be in-
fluential until recent times (Pospisil; 1971, p. 180).

Hobhouse saw the eﬁglution of law as based-oen

two parallel and cloeely associated processes:
~ I ey ; kTP B N . s A < -
...the reduction’of fhe“method OF 'self-redress' to
a regularized system for handling conflicts of claims;
and the transformatlon of elders acting on behalf of
the community into 'a regularly constituted. organ to
admlnlster justice'. . (Carter, 1927, p. 28)

The 51mp1esﬁ\hunt1ng and gatherlng societies,
characterized by highly dlspersed populatlons and lack
of polltlcal authorlty, dlsplay the method of self-redress.

hJ

At the other end of the scale stand the complex constitu-
tional democracies of the West, where law.and}polltlcal or-_
ganization are thoroughly 1nst1tutlonallzed rationalized,
and based (1n theory) on unlversal ethlcal prlnCLples of -
natural rlghts and 5001al contract theory. Thus, for Hob-
house, the way in whlch a society formally conceptualizes
notions of obllgatlon, authorlty, punlshment, and human

rlghts is necessarily dependent upon its 51ze ‘and type of

organization. This relatlonshlp of social organization and
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ethlcal conceptloné occurs for two reasons. First, a Iarge-
scale soclety-—one w1th occupational spec1allzat10n, soc1a1
classes, and a centralized system of authority--faces more
complex problems of social cohtroi.and hence) requires
moiﬁ,elaborated and rational ethlcal prlnc1p1es as guides.
Hobhouse' does not think that the more complex societies
ar;'necessarlly more just or equitable in Eractlce,than the
siﬁple societies. Réthert he argues that a legal practice
which works reasonably fairly in a small face—to-facg com-
munity. in which everyone knowé each other, simply rqsulté
in severe and widespread abuée in a large-scale society.
ﬁencé, over long periodé of timg it tends to be suppressed
in favor of a juridicigb system which dis formally more
equitable. For example, the custom of the ordeal “(Roberts,
1965) may not invélve especially harsh consequences in a
small society, but will lead to wholesale torture of minori-
ties‘and political opponents in a large one. Moreover,
formal law becomes necessary w{fﬂ £hé advent of large-scale
societies becaﬁse éuch systems involve the growth of urban
centers. The develdpment of urban centers dissolves ex-
tended klnshlp ties and makes the 1ndiv1dual more 1ndependent
of hlS or her relatlves. Thus, to solve the problem of
. social. control, a government éppératus becomes necessary

and law becomes the gEimary mechanism for making people
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conform (Hoebel, 1954, pp. 330-332). On the basis of these
exaimples, therefore, it can be seen how the_large societies
have historicaliy developed. riore rationalized ethical prin?
ciples in order to deal with new types of inter-societal
conflicts. : ‘ . '

Second, the large-scale societies have tended to
deﬁelop'mqré elaborate legal institutions not ohly because
‘they need them, but also because their greater wealth and
security allow them to support certain iﬂsgitutions which
would be impossible to maintain in a simplef'culture. For
example, they can afford a police force, prisons and prison
gugrds and,. therefore, need not either banish or execute
recalcitraﬁt wrongdoers.f\§urther, with a large state and
the growth of written records, a system of courts and written
law becomes possible.

Ar‘( g Thus, the anthropological evidence élearly supports
the notion that péople in societies of different levels of
complexity have different methods of dealing with the prob-
lems of conflicthresoiution and. social control. - Therefore,
one Q;ght also predict that from society to society people
wduld displax varying ﬁodés of moral reasoning appropriéte
for the socdial forms which they know and live under. The
most extreme possible version of this hypdthésis'would be

to predict that people in the simplesttcultures-use only. the



TR

14
16Qest stage of moral reasoning, while many individuals in
the most complex and stratified cultures use the highest-:
modes. A version of this extreme hypothesis is manifest
in the work of Piaget‘(1932). HeAargues that individuals
in a simple, segmented society bécomé fixated at the.level
of "heterénomou§~obedience" (moral Stage 1), while indi-
viduals in a complex socieﬁy may be stimulééed'to atfaini
‘the level of "ideal reciprocity and eéuaii@y" (Stages 4
or 5).

In opp051t10n to that 51mpllst1cally evolutionary
a point of view, I take the posxtlon that Stage 3 is a cul-
turally universal level of moral decision-making. The
adults in ény society wé;Iﬁ be expec¢ted to show a distribu-
tion of moral stage usage, but Stage 3 thought should be
ﬁ;iearlxﬁévident in at least some of the adults in every
type of culture, including the hunting and'gathe:ing so-
cieties. Stage 3 represents the taking of the social point
of view on the resolution of conflicts.of claims and is an

éppropriate way 6f thinking for adults in small-scale N

lA more recent statement of this extreme version
of the evolutionary hypothesis has been proposed by Donald
Elfenbein in a Harvard senior thesis (1973). He argues
that the simplest hunting-and gathering cultures use only
Stage’ 1 -concepts of morality, the hortlcultural societies
use primarily Stages 2 or 3, and civilizations like ancient
Mesopotamia display Stage 4 concepts in thelr legal and
religious ldeologles.
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societies as well as those adults in large-scale societies
who do not analyze moral problems from a highly elaborated
"s&étems“ perspective embadied in the theory of bureaucratic
organization. Only a minority.of.adults in large-scale so-
cieties who have been trained to think formally akdut the
organization of i;stitutiahs w&uid be more likely to display
Sstages 4 or above, but these latter stages ﬁould_not be ex-
pected to be culturally universal.1 As will be shown in
Chapterns, higﬁer education seems tb be a brerequiéité for
fhe emergence of Stagé 4 ‘reasoning.

The few available cross-cultural studies of moral
'judgmeﬁt tend to support the abgve position. They favor
the view fhat Stage 3 i;\the highest of: the four "ideal"
stages attained in traditional agricultural gociétfés.
Adults have been tested in several of the developing \\ -
countries--Turkey (Turiel; Kohlberg, and Edwards, forth-
coming), India (Parikh, forthcoming), and Thailand (Batt,
forthcoming). In all of these groups, St;ges 4 and 5 appeaf'

only in the responses of the most educated and Wes;ernized_

lIn fact, in the world today, Stages 5 and 6 may
occur regularly only among individuals who have been edu-
- cated in a particular type of complex state, the constitu-
tional democracy as developed in the West, or who have at-
tended Western-influenced universities in non-Western coun-
tries (confer Abraham Edel (1968) and Popsipil's (1968)
critique of Hobhouses's top two ethical stages).
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:'_ndiv:i.dtials;-l for example, those who have attended modern
'huniversities.\ Among the more traditional and less educated
“individuals, Stage 3 is the highest stage attained. The
data'from Kenya will fﬁrthef'suppoft such a point of view.
They demonstrate how Stage 3 represents an approprlate level
of. decision-making in a v1llage communlty in whlch disputes
are mediated by respected elders, rather than settled in
court. Tﬁis stage oflreasoning seems to.capture.central
values of village life-—"ﬁnderStanding," "cooéeration,"

and "reesonableness“--which villagers and university stu-
.dents from rural areas mention over and over again in .their
ihterviews. Such data certainly cannot prove the contention
that Stage 3 is cultuggbly universal and would be found in
any type of society, but they can support the argumen;.that
this stage pakes sense as the ﬂideal"-modeiog'mdral decieion-
making in agricultural village-based societiee such‘as those
of Kenya. /

i

lIn the Turklsh sample of 18- to 25-year-old
v11lage men, a certain amount of Stage 4 reasoning does
appear. However, this finding. is based on Kohlberg's old
scoring system, now replaced by a newer method. According
to the new criteria (used for the data from Kenya, India,
and Thalland), the Stage 4 reasoning of the Turkish vil-
lagers would be Elassxfled Stage 3.
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IITI. Environmental Influences on Individual Moral

Development
A small group of studies have tested the effect

of environmental influences on ﬁéralA69velobméh§. In
general, they have found clear relationships betwggn age,
social claés,'and moral judgment stage scores, and little
relationship between moral judgment Stage and sex; but theyA
have neglecte& othér independent variables. Thus, éevérél
of Piaget's and KAhlberg's major hypotheses about the way
in whichfsocial experiences stimulate moral development
have not been tested. These hypotheses provided the start-
ing point for the research in Kenya. Before thé‘ﬁuréose

of ghe study and the reas?ns)why Kenya groved an’interest—
ing place in which\te\db this research are described, past
spegulation and :esearch on the effect of environmental in-
fluénces_on moral development should be reviewed.

.Piaéet iooked at moral development in the context
of 1i;tle boys playing the game of marbles. He reasoned
that he could sﬁudy ho& the younger boys learned the gaﬁe
from the older bbys énd how tﬂ; children perfected their
mastery 6§ the rules as ;hey Qrew older. He argued that
these processes would be aﬁalogpus to the way in which
youﬁger geherations in society learn cultural values from

the older generation. Speaking specifically about master-

ing the rules of marbles, Piaget suggésted that,fhreg factors
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in the decision-making institutions of their society.

: , . .
They expect to have some control over the ruling institu-
tions--the judicial apparatus, industrial firms, and the
government. Hence, they are motivated to pay attention to
ideas about ‘how these institutions work. They have reason
to try to understand how the legal and political system
should work in.an ideal sense. Such a point of view .is an
integral part of Stage 3 and Stage 4 reasoning.

... It is abundantly clear that the lower class
cannot and does not feel as much sense of power in,
and responsibility for, the institutions of govern-
ment and economy as does the middle class. This, in
turn, tends to generate legs of a disposition to view
these insitutions from a generalized, flexible, and
organized perspective based on various roles as

* vantage points. (Kohl%erg; 1969, p. 401)

Only one study has attempted to test this gqtion
about’ the effect on moral judgment of the sense of partici-
pation in decision-making institutions. Simpson and Graham
(forthcoming) compared the moral judgment stage scores of
English working “lass children attending grammar school
(upwa;dly mobile) versus similar working class children at-
tenaing secondary modern schoof (working class’oriented).
Even yith.IQ controlled for, there was a significant schools'
effect. The ‘authors inte;pret this result to suppoit the

_hgpo%hesis. 'ﬁpwever, the results could just as easily be

- interpreted as ste@m%ng ﬁrom the different types of educa-

tion which the childréﬁ'receive at the two types of schools.
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’

While neither the first nor second of Piaget's
hypotheses have been stested directly, two American studies
are at least relevant to hypotﬁesis two. Moral education
intervention projects performed with preadolescents and -
adolescents (Blatt and Kohlberg, forthcoming) demonstrate
that peer group discussions of hypothetlcal moral dilemmas
can reéult in significant gains in conventlonal morallty
(stages 3 and 4); therefore, the research lends plausibility
to the notion that moving away from the family circle to
the wogid of peers could stimulate the development of the
conventional perspeétive. However, these classroom'dis-
cu551ons were- conducted in the presence of adults and were
structured around moral éllemmas like those used in the
moral judgment iﬁféfvzgw. Therefore, the iptervenEion
studies do not speak to the possible efE;ct of naturally
Qccurring peer discussions} e.g., those conducted by stu-
dents in the dormitories of their boarding schools and di-
rected toward moral'Questions raised by the students them-

selves. Support for the notion that social participation

in peer.activities should predict higher levels of moral

judgment is also pfovided by a study of elementary school

students (Kéasey, forthcoming). In Keasey's sample, stage
of moral judgment was positively'reiatéd to extent of social

participation as assessed by self, peers, and teachers. The
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" weakness of the 1attér study, in terms of the Piagetian
hypothesis, is that extent of involvement with peers is
considered by itself; -it is not,felated to extent of de-
tachment from parents.

On ‘the basis of past research, then, little sﬁp—
port can be adduced for Piaget's hypotheses. This thesis
will attempt to pfovide empirical suppbrt'for these hybo—
theses on the basis of research in Kenya. The approach
will not involve experimental manipulation of variables
but, raéher, will rely on correlations of independent and
dependent variables as observed in the sample groups. Of
course, correlations cannot be used to infer causation.
stever, although the appggkch is weak in'terms of proving
causation, it is étrong in terms of reflecting rela;@%nships

that can actually be seen in the real world.

IV. Kenya As The Setting For A Study Of
Moral Development

This study was conducted in Kenya during the year
1972-1973, under fhe ;uspices of the Child Déve;opment
Research Unit at the University of Nairobi. Subjects were
interviewed at this university and at hiéh schools in Nairobi
and the town of Nyeri. Furthermore, university students
were trained to ‘interview adult leaders and secondary school

students in their home communities throughout Kenya.

KGN
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Kenya is a éountry of 12.5 million people, poli-
tically independent of Great Britain since 1965. Pre-
dominantly‘aqricultural, it is aAcountry in which the
overwhelming proportion (more than 90 percent) of the popu~
lation iiveS‘in thé countryside. Its two large cities are
Nairobi, the capital, with a population of 509,000 in 1969,
and Mombasa, an old seaport numbering 247,000 people in
1969. Both of these cities and the numerous towns which
range in size up to 50,000, are experiencing extremely
rapid'growth under the impact of a high Kenyan birthrate
(three percent per year) and a constant influx of people
from the rural areas looking for wage employment.

The people of Ké;}a belong to three major racial
divisions. Ninety-nine percent of the residents are "black
Africans, belonging to a number of geoqraphicallyrdisperéed
ethnic gfoups. The largest group is the Kikuyu (approxi-
mately 2.2 million), who/for historical reasons are the
dominant group politically and economically.a'The Kikuyus

are followed in size by the Luos (1.5 million), the Luyias

(1.5 million), and the Kambas (1.2 million). -The‘remaining

people belong to a number of smaller groups, such as the
Kipsigis, Gusii, Maasai, and Somalis. At the University
of Nairobi are found'students from all of.these cultural

groups and, hence, from all the different parts of the country.
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The remaining one percent of the ;esidents'of
Kenya are not of African descent but, rather, are either
“Aéiéhs" or "Europeéns." The Asians (138,000 in ;969) are
people of Indo-Pakist;;i descent who began to arrive in
Kenya ground‘lQOO. They were brought over in large numbers
by the British to work as coolies on the Uganda railway.
Indian traders  followed in the wake of the railway, ané
Indian troops were occasionally called in fo help with the
suppression of African revolts. There was a strong Asian
colony of small traders and shop owners by 1905, and it
continued to grow until the 1960's. Today, however, the
AAsi;n population is on the deciine in Kenya, as throughout
the rest of East Africa. Asians are emigrating in a con-
tinuous stream, primarily to Britain and Canada, as the
Africans in Keﬁya gain the training and capital to take _
over their businegges. The Asians belong to several dif-
ferent religious éfoups, the principal groups being the
Hindus, Muslims, Ismai;is, Sikhs, and Catholic Goans. To-
‘ gether they constitute>a highly visible minority (perhaps

one-fifth of students)l at the University of Nairobi.

, lNo official statistics are available on the ethnic
breakdown of the University student body. The estimate of
one-fifth is based on my own ohservation of the campus (I
occupied an office in the Faculﬁy of Education on the main
campus for almost a year).
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Finally, th¢ third and smallest racial group 'in
Kenya are the "Europeané,“ the people of European or Ameri-
‘can extraction (population 40;000 in 1969). Many of them
are not citizens of Kenya but, rather, are expatriafes{
~ from America, Britain, or other countries giving %echnipal
assistance to the Kenyan government. or engaging in buéiness.
Another portion of the Europeans consist of the Whife Ken-
‘yans, the descendants of the original British settlers who
have become citizens of Kenya. Not all of the "Europeans"
are white, however. The Kenyans base their racial cate-
gories on cultural rather than biological criteria, and
they consider black Americans to be Europeans, not ‘Africans.
Excepting a very smallf;hmber of Americ¢an Blacks and a few
others, Europeans do not attend the University of Nairobi.
The White Kenyans send their children to Britain for most
. of their education. A
These three racial groups have historically held
guite distinct places in the Kenyan economy. The African
peoples have traditionally been engaged in rural iife based

on subsistence farming or herdihg. Today, under the impact

’ lThe term "expatriates" is widely used throughout
East Africa to refer to foreign citizens living there for
either short or extended periods of time.
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of the general monetization of the economy, many of the
Afriéans are switching to cash cropping to éupplement their
subsisfence farming. In addition, other Africans are seek-
ing to éet up small businesses or gain wage employment.in
the modern sector. The Asian groups have tradition&ll&
dominated Kenya's small commerce, especially the wholesaling
and retailing of manufactured goods, imports, and cash crop
commodities. These businesses are owned and operated by
. family units, which provide economic security for each in-
dividual who retains close ties to the extended family.
The Europeans 6nce owned large ranches and farms throughout
Kenya; today, many of theseAheldings have been sold to Af-
ricans and the White Kenyans have shifted their interests
to various kinds of business activities. They contrél the
large businesses, especiallyibanking, tourist hotels, and
the few iarge—écale manufacturing éoncerns which exist.

The three racial groups.afe culturally distinct

in other important ways. The Africans practiced polygynf

. . R ./ .
with a clear separation of the social lives of men and women.

Husbands and wives in the traditional system did not work
together duripg‘the day, eat their meals together, or sleep
in the same hut together at night. Young children, both
boys and girls, were largely under the authori}y of- their

mothers” until the age of initiation, at which poinf the boys

»
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became "men! and moved away from the domestic unit of
.mothers and children to the world of males. The circum;.
cision.rites fd; initiéting youﬁg boys into adulthood have ~
ald;ys been'én extremely important cultural event for most
éf the African gréups. The Luos and Turkana, who do not
circumcise'theif boys, are still regarded with hostility
and derision by many men from the groups who do circuﬁcise,
.such as the Kikuyus and Kambas. Today, under the impact
 of gducation, Chri;tianity, and industrialization, the cus~-
tomary lives of the Africans are in rapid transition. Poly-
gyny is fast diéappearing and educated husbands and wives
dine, sleep, and sométimes spend their evenings together
in the fashion of Europeahs. Men in.Naikobi are often cb-
served strolling along with their wives and carrYind?a
baby-~an event never seen among traditional people in the€b
'villages and indicative of the increasing social closeness
of men and women.

- The Asign groups have emphasized the joint pouse-
hold; that is, the multigénerational houysehold. formed of
people related through the male line.” In East Africa the
Aéian family.has been exclusively monogamous'and extremely
tightly knif; with men strongly involﬁed in théHSOCial life
of the family and the older generation exercising firm con-

trol of the younger generation's activities and conduct.
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The majority of Asians have enjoyed a higher level of edu-
cation and wealth than héve the Africans--this is ahother
dimension in which they feel cuiturally different from the
African groups.

The Europeans practice the way of life of'miadle—
class Western Europeans and North Americans. The White
Keﬁyané, for example, remain exclusively British in fheir
culture, outlook, and allegiances. In terms of family
life, the Buropeans prefer the nuclear family with its
high degree of intimacy between the father and both his
wife and his children. v

Kenyans of all raciil groups place a high value

‘on education as the most important route to succéss for

their children. The White Kenyans usually send thef}
children to Britain for schooling, but the Asians and Af-
friéans strive to find places for their children in Kenyan
schools. 1In spite of enormous expansion of the school sys-
tem since independence (1963), there are not enough places
to meet the demand. The school system is pyramidal in
shape; the?e are many more primary schools than lower
secondary schools, more places in lower secondary (forms
one 'to fouf)‘thaﬁ upper secondary (forms five and six),

and very few places at the University.l Thus hea&y pressure

lThroughout this thesis, the words "secondary school' -
and "high school" will be used 1nterchangeab1y, follow1ng
Amerxcan usage.
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is placed on school childreﬁ\to perform well enough on thé
;tandardized national examinations that they can be ad-
vénced to” each next higher levei. In 1968, approximate}y
1.3 million children atténded Kenyan primary ahd.secondary
schools. All but 100,000 were primary pupils. Only 3,000
occupied places in forms five and six of secondary school.’

Tﬁ;‘Uﬁiversity-of Nairobi opened in 1956 at- the
Royal Technicgi'College of East Africaﬂ Since ﬁhen it has
‘expanded rapidly and added new departments and degree pro-
grams until, at the present tihe, it contains over 3,500
students. In 1973-74, the student body consisted of 3,033
men and 528 women. Of ghe total, 2,881 were residents of
Kenya, 579 came from Tanzania and Uganda, and the remaining
101 were from various other nations. The Universitfttrains
students in all of the major academic disciplines, follow-
ing the British system in which professional fields like
Medicine and Law are undergraduate degrees. All of the
programs except Mediqine and Veterinary Science require
three years.of study only; Medicine takes&five,years and
Veterinary Science takes four. |

The .University of Nairobi is the only university
in Kenya, although there also are a number of teacher's
colleges and technical training institutions in existence.

Th3 steady output ‘since Independence of trained personnel

&
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Table 1.2: Number of Pupils in Primary School (by
Standard) and Number in Secondary School
(by Form), in 1968
Primary School Enrollment

Standard I 250,757 ’
2 207,755
3 178,537
4 158,899
. .5 132,701
6 134,247
7 146,784
Total 1,209,680

E33
: Secondary School Enrollment
e
Form 1 : 35,621
o 2 . . 28,467
‘3 19,547
a N 14,565
, 5 1,769
6 1,389 =

Total 101,361

Source of Data: Kenya, Ministry of Education.
Annual Report 1968 (page 80).
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from the secondary schools and institutes of:higher educa- ’
tion has allowed for major strides toward Africanization

of the civil services, both at the higher and middle ranks
. (Ghai, 1969). The political system, in both its elective
and bureaucratic aspects, is now thoroughly dominated by
Africans. On the other hand, the process of Africanization
\of jobs in the private sector has tended to iag behind.

This is beginning to change as the large multi-national

.corporations hire African managers and as the Asian busi-
nesses are forced to sell out to small African capitalists.
The impact of economic development in Kenya has fallen most
stropgly on the customary life.of the African groups, which
is changing fapidly. Edué;ééd Africans realize that "West-
yl o ernization” is inevitable given the capitalistic, Western-
|

oriented economic organization of the country, and wonder

~how many African values will survive in the years to come.

V. Purposes of A Study of Moral Development in Kenya

This study has two central purposes. The first
purpose has been to discover how~adults in Kenya would per-
A} ’ form on the moral judgment interview. This kind of cross-
cultural data will give a perspective on the stage sequence

of mofal judgment. It will yield insight into thgpday in

which the different modes of moral decision-making repre-

&Jsented by the stages fit different styles of life and
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" cultural settihgs. Thé' focus has been on the moral reason-
ing of thé "good citizen"--the cémmunity leader who is suc-
cessful and respecéed and who exercises responsibility in

Jthe running of the community--situated in a range~of life
styles and communities across Kenya. For example, i'f com-
munity leaders who are traditional prelitefate,farmers

* differ markedly in stage from those who are school teééhe¥s,

it, becomes evident that education has begun to train the

people of Kenyg to think about moral issues in new ways,
ways that may be appropriate or required in modern society
but had no function in their fdrmer village-based communi-
tie;. Thus, one purpose of the study has been to use cross-
cultural information to f;;ﬁulate a contextual view of the
moral judgment stages, a view which relates modes of de-
cision-making to the types of problems people face in their
everyday 1ivgsﬂ Chapter 9 of the thesis will attempt to
formulate this view in focusing on the moral judgment in-
terviews of local leaders in Kenyan qomﬁunities.

The.second pufpose of this research has"begn to
study how social and intellectual experiences influence

the individual development of moral judgment. Specifically,

the three'hypotheses of Piaget (1932) and a fourth hypothe-

sis concerning the effect of academic study in certain major

fields of concentration at the-University of Nairobi, will
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be tested. These hypotheses will be considered in Chapters
6 through 9.

Piaget's first hypothesié was that children's moral
thinking would be stimulated by exposure to systems of
rules wﬁich differed from those which they had been’taught
at home. This hypothesis Qill be tested by looking ‘at tﬁe
relationship between moral development and subjects’ ek-
posure to cultural diversity at school. Many students in
Kenya attend institutions which are extremely diverse eth-
nically. Especially in the capital city, Nairobi, the
leasihg schools are mixed not only culturally but raciélly.
Students encounter a wide variety of group norms about
polygyny, premarital sex,f;ﬁuality betweeh males and fe-
males, the necessity of formally initiating boys into adult
status, and closeness of fathers to their children--all of
those deeply held values which characterize the different
peoples of Kenya. Experiencing and coming to terms with
this diversity would certainly constitute an excellent
analogy to Piaget;s éi;ture of young children trying to

“play marbles with others who have learned different versions
of the game. _Therefore, students who attend ethnically
heterpgeneous schools should show more sophisticated under-
standing of moral ideas in the moral judgement interview
thén do students who have not experienced exposure to cul-

" tural values other than their own.
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How do students at the multiracial and mﬁlticul—
tﬁral schools expefiénce the morally stimulating contact
with the values of other groups? One possibility is that
contact is stlmulatlng only in the congext of close friend-
‘ship, in whlgh mutual trust an? intimacy allow for’ exchange'
of information about deeply held beliefs and feelings. On
the other hand, another possibility is that the exchango
of ideas in classroom discussions and casual conversation
can allow students to gain an understanding of others' cus-
toms and values. In that case, simply attending a school
in which the different groups interact in an atmosphere of
mutuol respect and willingness to learn from one -another,

would be sufficient for the hypothesized changes to occur

+

—in moral understanding. With samples of secondary and uni-

versity students, the correlation of moral judgment level

with extent of experience with these two types of interac-
tion will be compared. : )
Kenyan schools constitute an especially likely place
in which to test the hypothesis about cultural diversity
because of the widely prevalont attitudes in that oountry
toward groué differences. In Kenya all groups are intensely.

loyal to their own customs and conscious of the many great

~— and small ways in which the beliefs and practices of -the

different groups are supposed to vary. In the United States,
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group differences are played down perhaps because any in-
teraction between different cultural groups takes place in
the context of their being differént status groups. In
- Kenya, thever, no groups feel igférior to othrs in this
way. The Africans have a sense of being part of the'po—
litically dominant race in the country, while the Asians
and Europeans derive pride from their relatively high eéo—
nomic status. All groups are proud of their cultural heri-
tage and, if anything, inclined to exaggerate the differ-
ences rather than similarities between groups. Thus,
group differencés in"Kenya are salient in people's minds
and accepted as a normal part of interpersonal interaction.
Students certainly feel. free to discuss cultural practices
with each other and find out how other people regard déeply
held beliefs about moral values.

The seconq of Piaget's hypotheses is the assertion
that children's moral judgment is stimulated by moving away
" from the family Ei;ble'with its atmosphere of obligatory
constraint. Such a change involves the child in.a more
reciproéal"and cooperative type of interaction with peers,
in which the children exchange viewpoints and arrive at an
understanding based upon mutual agreementland consent. This
‘hypothesis wiil be tested by investigating the relaﬁionship

of moral reasoning to the experience of going away to
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boarding school. Many yaung people in Kenya attend board-
ing schools, and these schools offer a setting in which
students can engage in free discussion of moral.values.

- That they do engage in such discussions will be .evidenced
by interview data from University of Nairobi students, to

' be discussed in Chapter 7. If the schqols were a setting
in which discussions of moral topics did not occur, theh
one would not expect that moving from home to schoolwwould
be an especially stimulating experience. Furthermore, for
students coming from modernized homes, one would not expect
moving away to represent the same short of change which it
would f;r students from traditional families. It is the
latter which encourage théﬁ\hquestlonlng obedience to adults
which Piaget described as fostering obligatory constraint
on the part of the child. Therefore, the hypothesis is
that for studeﬁts from traditional rather than modern fami-
lies, time spent living away at school will correlate p051-

-,

tively with stage of moral reasoning, after controlllng for
age or any other 1nterfer1ng variables. )
Piaget's third hypothesis was that parental child-
rearing practices should relate to children's moral judgment.
Parents who reason inductively about matters of right and

wrong with their children should facilitate their rdte of

development relative to parents who demand unquestioned
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obedience. This third hypothesis will be tested by studying

hoy.moral judgment scores relate to traditional versus
modernized child-rearing practiées. ‘Traditional African
families from rural families have very different styles of
interactiné‘with their children than do educated, modernized
fé;ilies living in town. Beatrice Whiting (1974) has found
that educated Kikuyu women married to professional mén in
Nairobi encourage their children to speak up in the presence
of adults and ask questions, and they frequently spend time
with their children reading aloud and rehearsing things
learned in school. 1In conéequence, they find that their‘
children are less obedient, more likely to interrupt con-
versations of adults, a;;\harder to handle than children
reared the old-fashioned way. These child-rearing patterns
are cleérly the result of the cluster of lifestyle events

surrounding -urban life and modernization. Urban mothers

Y

are not heavily involved in agricultural work as are the
rural &bmen, and, hepce, need not assign their children

many hoﬁrs of wofk each day in~running errands, animal
ténding, infant care, weeding, and household chores (Whiting,
1972; whiting and Whiting, 1974). The urban mothers do not
reqﬁire responsible cooperation of their children and,
therefore, do not give them as firm training in obedience

as do the rural mothers. Rather, they see their most
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important task as to help their children do well in school.

- Therefore, they eﬁcourage the children to practice verbal
skills, such as'asking and answering questions, and they
take time tb go ovex.their school w&rk with them, to show
them how important it is. . Rural mothers certainly engage

in sociable conversation with their children, but much of
their interaction time is spent in assigning.chores and
correcting soc}ai etiquette rather than in practicing verbal
skills impqrtant for school.

A similar view of modernized, urban child-rearing
pattefns is apparent in the observations of Asian Ismaili
children f:om the Kenyan city'of'Kisumu,(Conrgd, forthcom-
ing). Furthermore, findings parallel to those for the
Kikuyus have been reported by Robert LeVine et al. (l§67)
and Barbara Lloyd (1967), in studies conducted in Abadan,
the capital city 6f Nigeria.

‘ What is especially interesting about this variable
of nonfauthqritarian cﬁild-fearing practices is that it is
not'closelj linked to children’s-grades in school and,
hence, their futire success'in’society. Kenya is an emerging
country without as yet a very large’ educated African elite.
"All over Kenyd, school childrén compete to do well on the
standardized tests which determine whether they will be

-

allowed to pass on to advanced study. ' At tie end of primary

[
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school. they sit for the Certificate of Primary Education .
(C.P.E.'s) that select students for form one to form four
of secondary school. At thewend of form fouTr they take the

"O" (or Ordinary) level examinations that decide who shall

complete forms five and six. Finally, they sit for the A"

(oxr Advanced) level exams, and those who ‘pass go on to the

University of Nairobi. These tests are of the utmost im~-
portance, but as yet the system is Stlll open and school
achievement among African children is_not“more than mini-
mally related to parents' level of education. For example,
in the High School analysis to be presented in Chapter 8,
parents’ education is negatively related to both C.P.E. and
"or leGel scores. Most African parents, of course,. are not
literate, and yet they realize how crucial education is<for
their children's future and, therefore, they make every
sacrifice to, pay their children's school fees. To a large
extent, how well the children do in school depends on their
native ability and theirlpersistence in memorizing the vast
amounts of material requ@red’to pess-the examinations.
Thus, children's school echievement and parents' educational
status are la}ge;y independent veriables. This means that
child-rearing practices associated with parents' education

and family modernization can be investigated separateiy from

children's general academic ability.
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" A second reason why this variable of modernization
is interesting is that it is not confounded with sense of

future power in Kenyan society, the factor which Kohlberg

believes explains why upper-middle class students score  ~ ©

higher than those frpm the working class. 1In Kenya; the

’ two racial groups wi;ﬁlb& far the more modernized life
styles—--the ‘Asians ané thé'Europeansf-are not in poliﬁical-
control of:the country. 'The Africéh'stuaehts have a éure
.Sense that they are the future rulefs of-the country. The
Asians, on the other hand, know that-they are on the way
out of East Africa and are seeking to gain entfy to BRitain
~and Canada with minimal finandial loss.. This means that
among the population of the University of' Nairobi--composed
primarily of modernized Asians from Nairobi, Kisumu, ;nd
other towns, and African sﬁudents from more traditional
rural areas--it is the less modefnized group that has thé;‘
sense of future power in society: Even among the African
students alone, moderqizétion and sense of future partici-
pation are not closely connected. For example,. all of the
students in tﬁe samples in_thié study have gone far enough
in school to be‘assufea of ?ﬁture middle class status. In
particular, all university stpdenﬁs, regardless of whether
their'backgrounds are traditional or modernized, qép_expect

to enter the educated elite in Kenya. Among the student
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populations, this factor of sense of future participation
has not been investigated explicitly but the student inter-
" views allow considerable assuranée in eliminafing it as’
the mechanism by which parents' education predicts children's
level of m;rél judgmént. Insofar as parents' 1evel’of
moderni%ation does predict moral stage, therrelationship
must be due to child-rearing practices associated with the
cluster of lifestyle events surrounding urban life, educa-
’tion, ‘and white-collar employment.

In addition to these three Piagetian hypothese%?‘
the effect of academic studies at the University of Nairobi
will be investigated. Stages’3 and 4 of moral judgment
define, fh comparison with Stages 1 and 2; a "member of so-
ciety" perspective on morality. The person thinks ig is
right to uphold'ahd defend the éscial convensions because
they represent the generalized expectations of all and be-
cause they maintain the coherence of society. Thé hypothe-
sis to be tested is that the formation of the "membér of

~ society" perspective is facilitited by the study of the
social sciences or lgé. In these fields students learn

" about ‘the organization and function of the legal system'and
its relaéipnsﬁip to unofficial cultural norms. They learn

that the hajor,problems facing every society are sécial

control and the transmission of values to the next generation.
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They might study political and social organizafion cross-
culturally and learn ﬁow African_customéry law can be
adapted to coexist with Western law. In Qeneral, one
should expect that the concepts and analytical approaches
learned in saciology, history, political science, religious
studies, law, and ééonomics would facilitate” preconventional
students in moving to Stages 3 or 4. This hypothesisbwill
be tested by comparing University students in the different
major fields of concentration.

_These ideas, then, constitute the central hypotheses

about the effect of experience on moral development. These

hypotheses will be investigetéﬁ with three samples, always

il

controlling for the effects of age, sex, racial groupé and
level of school achievement where relevant and possible.
These latter viyiables are interesting in their own right
and should be investigated for that reason. 1In addition,
they constitute possibly interfering infiuences whose ef-
fects must be considered and controlled for before it is

possible to study the major independent variables.
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CHAPTER 2

METHODOLOGY—--UNIVERSITY SAMPLE - |

r.

’ CHARACTERISTICS OF THE SAMPLE
' From November, 1972 to February, 1973, I interviewed

52 students from the Univeisity of Nairobi. These students

represent an extremely heterogeneous lot, in terms of age,
( ' family background, ethnic grouﬁ, major field of study at
the University, grade point average, and other variables
which will form the basis of thé analfsis.' A summary of
the descriptive characteristics, appearing in Table 2.1,
gives a sense of this sampléX\ It can be éegn'thatﬁphe sub-
jects are somewhat older than American college students&
come from much larger families, and have parents who have

had many fewer years of education.

RECRUITMENT OF THE SAMPLE

These subjects were recruited through my own or my
research associates' personal contacts and hence they do
not constitute a random sample of the University population
(cf. Appendix I,;er a description of the way in &hich each
subject was enlisted). 1In general, students were informed
that the purpose of the work was to understénd their ideas

of right and wrong by having them discuss some hypothetical
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Table 2.1: Characteristics of the Unlver51ty Sample,

N = 52

Mean Age

éex

Mean Father's ﬁducation
Mean Mother's Education

Father's Occupation

Ethnic Group .
M

Mean Family Size )

{(No. of Children in Famlly)

Percent Firstborns .

Religion

" Percent Polygynous Parents

Major Field of Concentration

Year in School
(University of Nairobi)

v

Mean Number of Years Living Away
From Close Adult Relatlves

Mean Number of Years at Racially
Heterogeneous Secondary Schools

Mean Number of Years Living
In Urban Environments

22.7 Years
35 Male, 17 Female
6.4 Years

3.9 Years
¥

29 Peasant Farmers, Manual
Laborers, or Semi-
skilled Craftsmen;

20 white~collar (owners of
small shops, teachers,
etc.) but not High Level
Professionals

3 High Level ProfeSSLQnals

Assorted (35 of African
Race, 17 of Asian Race)

6.6 : =
19%

34 Christian, lO'Muslim,
8 Hindu :

25%

19 Arts, 12 Education,
.12 Medicine, 5 Commerce,
2 Engineering, 1 Law,

1 Science :

11 First Year, 18 Second

Year, 21 Third Year,
2 Fourth Year

6.4 Years
3.5 Years

9.0 Years
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stories. Each subject received seven shillings for the
interview (dhe U. S. dollar). Since students in Kenya have
very few ways to‘earn spending money and their families
usually do not have the means to supply ﬁhem, this proved
to be an amount suff1c1ent to motivate most of the students

whom I approached.

THE QUESTION OF SELF-SELECTION BIAS

In whet ways is this sample biased? Comparison of
the sample with data provided by the University Registrar
indicate that the proportion of women in the sample is
clearly higher than at the Un%versity as a whole. The
samble is also skewed inyzérms of number of studeﬁts in
each major field of studf; the proportions of stﬁdents in
Medicine, Arts and Education are higher in the sample than
would be expected on the basis of.chance, and the propor-

- tions of students in such fields as Agriculture, Architec-
ture, Law, and Engineering are lower (cf. Appendix II).

There is no reason, however, to suspect the sample
of serious self-selection biases. Twice I recruited before
groups of students in class or study hall and every student
voluqteered. iFfom the Education classes I taught, I ob-

.;tained as subjects the total number of shbjeces who remained

in town after the end of the term. From their records it

was evident that they did not reﬁresent only the students
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with the best grades. Finally, a third year Hindu student
recruited the fourth large network of subjects. He ar-
ranged for me to interview almost all of his Asian class-

mates at the School of Medicine.

INTERVIEW ON BACKGROUND INFORMATION

To begin the interview, subjects were asked a series
of questions about their personal histories. 1In this way
the necessary information was obtained on each student's
age, sex, family baékground, ethnic group, year and ﬁajor
field of concentration at the University; residence history,
secondary school history, and current friendship patterns.
In addition, information was later acquiréd,from the Uni-

versity Registrar on the students' grade records. -

THE MORAL JUDGMEN? INTERVIEW

The moral judgment interview consisted of four hy-
pothetical dilemmas and a standard set of probes. They
are presented in Table 2,2. Three of these are similér to
dilemmas which have been employed in much previous American
and cross-cultural research on moral development; howevef,
they have been modified to suit the Kenyan context. - The
fourth dilemma (Story IV) was prépared in Kenya for this
research. These éﬁories were developed and pretested-in

collaboration with a group of Univefsiﬁy students, a process
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Table 2.2: The University Moral Judgment Interview

STORY I

In a rural area of Kenya, a woman was near death
from a special kind of heart disease. There was one kind
of médicine that the doctors at the government hospital
thought might save her. It was a form of medicine that a
chemist in Nairobi had recently invented. The drug was ex- .
pensive to make, but the chemist was charging ten times -
what the drug cost him to make. He paid 80 shillings for
the drug, and then charged 800 shillings for a small dose
of the drug. The sick woman's husband, Joseph, went to
everyone he knew to borrow the money, but he could only
get together 400 shillings, which was half of what it cost.
He told the chemist that his wife was dying, and asked him
to sell it cheaper or let him pay the rest later. But the
chemist said, "No, I'm the one who invented this medicine,
and I'm going to make money from it." So Joseph got des-
perate and broke into the store _to steal the drug for his
wife..

1. should Joseph have done that, broken into the store
to take the drug? -

2. Was it actually wrong or right? Why? What was wrong
about it? What was right?

3. Was it his moral duty or obligation to steal the drug
for his wife if he could not get it in a legal way?
Why? . .

4. Would a good husband, a man who takes good care of his
famlly, do it? Why? .

5. If Joseph does not feel very close or affectionate to.
his wife, should he still steal the drug? Why? (Note:
Not just would he, but should he?)

6. Suppose it wasn't Joseph's wife who was dying of heart
disease, but it was Joseph's best .friend. His friend
did not have any money, and there was no one in.his
family willing to steal the drug. Should Joseph steal
the drug for his friend in that case? Why? Would you
blame or condemn a man who did such a deed, or would
you feel he had done a good deed, worthy of some praise?




Table 2.2: (continued)

(Story I, continued)

7. {(Note: If the person has spoken of the importance of |
a life being at stake, ask:) Why is it so 1mportant |
that a human life is at stake? Or, what.is so important
about this one llfe, after all, Joseph can find another
wife? Or, why is life more 1mportant than property? *
Or whatever seems appropriate.

8. (Note: If the person has answered that Joseph should
not steal the drug, ask:) Would you steal the drug,
do you think, if you were caught in Joseph's situation?
Why?

9. Did the chemist have the right to charge that much when
there was no law in that country actually setting a
limit to the price? Why? Would you blame or condemn
him for doing it? e

10. Do you think there should have been some kind of govern-
ment control over the,gilce of the drug? Why?

11. Joseph broke into the store and stole ‘the drug and gave
it to his wife. He was caught by the police and krought,
before the judge. Should the judge send Joseph to jail
BHr stealing, or let him go free, or what? Would it be
fair to send Joseph to jail in 'this case? Why? (Note:
If the person seems to be answering in terms of what
the judge would do, or what judges in fact do do, try
to get him to say what the judge should do, if he were
to do the best possible thing. For example, you might
ask, if the -judge were to do what he himself thought
was best for society, what would he do about Joseph?
Or, if you knew about a case_like Joseph's would you
think Joseph deserved to be punished by the -law?).

12. What function does punishment serve for society?

’ ' STORY II
James is a l4-year-old boy who wanted to go to the

Nairobi Show very much. His father promised him that he
could go if he saved up the money himself. So James worked

hard and saved up the shillings it cost to go to the Show,
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Table 2.2: (continued)

(Story 1II, continued)

and a little more besides in case he saw something at the
Show he wanted to eat-or drink or buy to take home. But
just before the Show was going to start, his father changed
his mind. Some of his father's friends decided to go to
town to drink beer, and James' father was short of money
So he told James to give him the money he had saved. James
did not want to give up going to the Nairobi Show, so he .
thought of refusing to give his father the money. '

1. Should James refuse to give his father the money? Why?

2. What is the best reason you can think of to justify
James' refusing to give his father the money?

3. What is the best reason you can think of to justlfy
James' giving his father the money?

4. Who actually has the right to the money, the son or the
. father? Why? (Note:  1If-the person's answer to this
question contradlcts'h;s answer to questlon one, ask

about that inconsistency.)

5. Does the father have the authority to tell the son what
to do in a case like this? Why? What should be the
authority of a father over a son, in genergl? At what
age does this authority grow less? Why at that age?
Why is it good for a father to have this authority over
a young son?

6. What does a son owe his father in a case like this?
Why is it good for a son to obey his father most of

“ the time? Can you think of specific examples where a
son does not have to do what his father says?

7. Whose conduct in this story was unfair? (Note: 1If
says that both were unfair, get him to explain why for
both, then ask, whose conduct was most unfair?) Why
was it unfair? .

8. Why should a promise be kept, by anyone? Why is it im-
portant for people to keep their promises? (Note: If <«
answer mentioned "faith," "trust," or "respect,” ask
why it is important that people trust each other, respect
each other, etc.) What would the community be like if
people did not keep their word?
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Table 2.2: (continued)

(story II, continued)

9. What effect does it have on a son if his father breaks
promises to him? In the case of this story, what ef-
fect will it have on James?

10. Would a good father, a respected man in the community,
do to his son what James' father did in this story;
that is, promise him he could go to the Show if he
earned the money, and then change his mind? What ef-
fect does it have on a father if his son breaks a promise
to his father?

11. If a son breaks a promise to his father, is that better
or worse or just the same than if a f£ather breaks a
promise to a son? Why?

STORY IIT

A man, Daniel, managed to complete his secondary
school education (Form IV) on the basis of 'school -fees given
him by his brother. Afterwards he married and took his wife
to live with his parents in the rural area, while he got a
job in the 'city. Eight years later, when his first son was
ready to go to primary school, his mother and father came to
him and said, "Your brother who educated you has been in an
accident and cannot work, so you must now begin to pay for
the education of your brother’s child." This child was the
same age as his own son. The man, Daniel, did not have
enough money to pay school fees for both his own son and
his brother's child. His wife said he must put his own son
first. .

1. What should Daniel do in this situation? Should he put
his son or his brother's child first? Why?

2. What obligation does he have to his brother who educated
him?

3. "What does he owe his son?

4. Should he obey his parents in this case? Do you think

a grown son has to obey all of his parents' w15hes?
Why, or why not?



Table 2.2: (continued)

(Story III, continued)
5. What should a 'grown son do for his parents?

6. Is it more .important to maintain harmonious relations <
with his wife or¥ with his brother and parents? Why?

7. Would you conaémn Daniel if he just moved his wife and
children to the city and dld not pay for the education
-of his_ nepheW’ Why'> ,

8. Would you yourself‘expect your oldest children to help
their younger brothers and sisters with school fees?
Why, or why not?

STORY IV
Twenty years later, Daniel's father had died and
his widowed mother was old and sick. She could not work in
any way and was in great p most of the time. Daniel and
his wife took her to the mission hospital, and there the
doctor told him, "Your mother is extremely sick. You should
go out immediately and buy heér a certain kind of medicine,
and she will live for perhaps one year more. But she will
be in pain the whole time. You must go buy her the medicine
immediately, and you must give her a dose every week." This
medicine was very expen51ve. It would have cost 50 shillings
every week, and Daniel was a poor man. If he bought this
medicine every week, he would not have had any money left
over for the rest of.his family. Daniel's mother asked to
speak to him alone, - and she said, "Daniel, please do not buy
that medicine for me. It would just be wasteful. Ican't
stand the paln and I ask you to let me die now."

1. Should Daniel and hlS wife do what the mother asks and
not buy for her the medicine that would save her life?
Why?

2. Looking at it from the mother's point of view, what
would be best for her, to have another year of life,
even in pain, or instead to die now? If you were in
the position of Daniel's mother, and you asked your son
not to buy the medicine, would you want him to go agalnst
your words and buy it anyhow?
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(Story IV, continued)

3. 1Is Daniel like a murderer if he does not buy his
mother the medicine? Why? Is not buying the medicine
a terrible crime, a minor wrong, or an acceptable thing
to do° ,

4. Is infanticide (the killing of a baby just at the mo-
ment of birth) ever justified? Suppose it was a badly
deformed baby, for example, one that had no legs and
a huge head?: .

5. How do you feel about the act of suicide? If Daniel's

mother had a drug at home that would have killed her

if she took a large enough amount of it, does she have

-the right to take her own life in this case? Would

you blame or condemn her if she dig?

-

which.will be.described in ;;éater detaii in the Methodology
chapter for the Community sémple (Chapter 4). b <
Thirty-one subjecﬁs were presenped the entire battery
of Stories I to IV. The remaining subjects received only
two or three of “the dilemmas.1 All subjects respond?d to
Story I, the dilemma which the scorer found most helpful in
reaching a judgment.aboﬁt the global moral stage of a sub-

ject.

lDurlng the final phase of the testing, I consulted
with Elliot Turiel about the interview. We decided to in-
terview the students in greater depth about some of their
metaethical and political ideas and decrease the moral

Judgment section of the interview.
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CODING AND RELIABILITY

All interyiews were taped and later transcribed in

Kenya. Then, in the United Stateé, an experienced moral
" judgment scorer, Betsy Speichef, coded each of the Univer-
sity interviews using the "global method, " described’ in Ap-
pendix IIT. ﬁéch‘interview was considered as a whole and
given the stage rating most representative of the overéll
level of the subject's moral reasoning. Many subjects re-
ceived a mixed rating, indicating that approximately three-
fourths of their discussion lay at one Stage and one~fourth
at either a higher or lower adjacent stage.

The global method of coding moral judgment inter-
views has been shown in the past to be reasonably reliable.
Inter-rater reliability data for the Kenyan interviews ap-
pear in Appendix IG. In all, 36 interviews were rated bf
a second independent judge, Laura Rogers. She coded 18.in—
terviews from the University sample and 18 from the ‘High
School samble. Thgiovgrall coefficient of reliability
(Pearson r) is 0.88. For the University subsample of 18,
this coefficient is 0.86, while for the High School sub-
sample it is 0.84. Thus, satisfactory levels of reliability
for the global scoring have been aéhie?ed. When the two
scofers disagreed about the correct rating for an interview,

the first scorer's judgment prevailed because her ratings

»

N\
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were used for all of ﬁhe other interviews not judged for
reliability.

In order to deal with the duestion of whether the
moral judgment coding was biased by the variable number of
dilemmas which differenf subjects received, the scorer's
ratings have been correlated with the number of stories in
£he subjectsF interviews (two to four). The,Kéndall rank
order correlation is ~0.09, a value close enough to zero
to indiéate that such a bias is probably not present in

the data.

INTERVIEW ON PAST EXPERIENCES IN SCHOOL

At the completion of™~the moral judgqent section of
the interview, each student was requested to reflect upon
the impact on his or her secondary school experience. I
asked: .

"Can you think back upon your years in secondary
school?" )

"Did your moral values or ideas change much during
those years?"

"Would_you élease give a couple of specific examples?"'
"What was it about the environmeht that caused them

'to'qhange?"

Finally, after asking this series of questions, I repeated

the whole sequence with regard to their experiences thus far
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at the University of Nairobi. The entire interview usually

lasted about one and one-~half hours.

OPERATIONALIZING THE VARIABLES

Two sections of the interview have been subjected
to a statisticgl.analysis-—the background information and
the moral judgment interview. Therefore, these QQta havé
been converted into numerical form, following the‘procedures
outlined below. The third part of the interview, the ques-
tionnaire about past experiences in school, has been analyzed
gualitatively rather than quantitatively and will be dis-
cussed in a later chapter (Chapter 7).

Table 2.3 presents a\ﬁumhary of the proceduré used
to operationalize every variable. There aré 14 indepengent~

variables, based on personal backgrdund information, and

one dependent variable, the moral judgment score.

THE MEASURE OF MORAL JUDGMENT

-

To convert the moral judgment ratings into a quanti-
. tative scale, the méthod’routinely_used by Kohlberg and his
associatés has been followed. Scores can range from a pos-
sible minimum of 100 (Stage 15 to a poégible maximum of' 600
(Stage 6). Ratings which are unmixed (e.g., Stage 4) are
simply multiplied by 100 tojyield the moral judgment score;
thus, Stage 3’equals 300 while Stage 4 equals 400. Mixed
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Table 2.3: Independent and Dependent Measures for the

University Sample

Variable

Operational Definition

Moral Judgment Score

Sex

Age

Race

School Achievement

Time Spent
Living Away

Major Field
of Concentration

Years Spent’?t
Heterogenéo

Moral stage rating converted to nu-
merical form, so as to range fro
p0551b1e minimum 100 to possiblé
maximum 600

0
1

Male
Female

mn

Chronological age in years

0
1

African
Asian

Grade point average at the University
(within each year's record, course
grades were averaged; then, to obtain
overall average, the mean of the yearly
averagei was computéd)

Number of years spent living ‘inde-
pendently, away from close adult <
relatives such as uncles, parents,

grandparents, or marrled adult siblings
. 0 =

-0-4 years

.1 = 5-8 years
.2 = 9=12 years
'jl = Arts and Law o

+(Includes Government, Sociology,
Law, Economics, History, Religious
Studies).

Other -

{Includes Education, Commerce,
Medicine, Science, Engineering)

o
I

Number of years spent in secondary

.schools in which at least ten percent
".of the students were from rac1a1 group
ydlfgerent fraom supject's
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(continued).

Variable

Operational Definition

Friends From
Other Groups

Modernization

-

. Parents*sMarriage
Type ?N- b

A
Father'é‘Edug&Eidn

raa

L
. E“"ﬁf
Mothgr'stdﬁEation

Experlende Wlth
Urban - ere i“‘,

N
x> p e !

0 = No friends from groups other than
-subject’'s own or groups very
closely related to subject's

At least one friend from a, group
culturally distinct from subject's,
but not from another racial group
or foreign country

At least one friend from another
racial group or a foreign country

Index created by factor analysis of
five measures below:

0
1

Polygynous
Monogamous

[

Number of years father had attended
school (llteracy training at Christian
Misgion talculated as 2, Bachelor's
.degrew calculated as 16, M.D. calcu-
lated as 18)

Number of years mother had attended
school

Number of years subject had lived in
towns or cities of population at least
10,000

1 =:Occupation not requiring literacy
(Peasant farmer, manual laborer,
semi~skilled craftsman)
Occupation requiring literacy but
not professional training (Prlmary
teacher, small businessman,
secondary teacher if had not at-
tended teacher's colleqe)
Occupation requiring professional
training:.(Manager of major firm,
university professor, doctor,
secondary  teacher who had attended
teacher's college)
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scores (e.g., Sﬁage 4(3) or Stege 3(4)) are treated by mul-
tiplying the major stage by 75 and the minor stage by 25,
and then summing the two products; Thus, Stage 4(3) re-
ceives the sScore 375, while the reverse mixture, Stage 3(4):
receives the score.325. ) ’

In eddition, I expanded the procedures slightly in
order to take account of the information contained in a re-
cent feature of the rating. This is the "A," or "B" sub-
stage value which ie attached to the moral stage. These
represent qualitative;y different styles of appfoaching the
moral reasoning queetions. The "A" stage reflects a Norma-
tive Order or Utility Consequences Orientation toward the
decisions on the 1nterv1ewﬁ\Wh11e the "B" substage involves
an Ideal Self Orientation or a Justice and Falrness‘Orlenta—
tion. What is meant By these different orientations is de-
tailed in the section on the qubal Scoring Method in Ap-
pendix III. However, in terms of scoring, the important
point is that the "B" substage is thought to be slightly
more advanced thanithe FA“fsubstage, in the sense that it
is possible for a subjece to move from 3A to 3B, for in-
stance, but not from 3B to SA or from 4B to 4A (Kohlberg,
et al., (1974). Often, however, subjects stick exclusively
to eifheé the "A" or "B" subtype as they develop, moving,
for example, from 2A to 32 without passing through 2B at

-all, or going from 2B to 3B without gping through 3A.
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To treat these "A" and "B" ‘values quantitatively,
the "B" subtype has been assigned a value of +15 points if
it is attached to a subject's major stage and a value of +5
points if it is attached to the minor stage. Thus, a sub-
ject who received the rating, Stage 3B(2B), would receive
the moral score of 295 (that is, basic score of 275, plus
15 for thé first "B" and 5 for the second "B"). The sub-.
ject wduld still‘be scored somewhat below a subject who had
received an unmixed rating of Stage 3A (that is, 300), which
is correct<since7 even if it yses the "B" substage, a mixed
2-3 rating is considered to be developmentally less mature
than a pure 3. The "A" and "B" sybstage information actually
contributes litfle informatiég\ko,the process: of scaling.
The‘subjects' scores have.been.calculated including the =
added points for "B" ratings, and recalculated ignoéing the
"B" information entirely, and then the two sets of scores
have been intercorrelated. The Pearson product-moment cor-
relation is 0.99,‘indiéaéing that the moral stage rating,
rather than the "A" of "Bﬁ subs£ége& contributes almost all
of the variance.

MEASURES OF BACKGROUND INFORMATION,
THE INDEPENDENT VARIABLES

The background data have also been converted into

numerical scales. These scales serve as the group of inde-

pendent variables for the analysis to be presented in the
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Results cﬁapter for the.University sample (Chépter 6).
Most‘of the variables require little explanation.

sex is Ai;hotomized into two values, 0 for male versus 1

for female. ﬂajor.field of concentration has been treated

in the same way, with the value of 1 assigned to those ’

fields of study which have been hypothesized to stimulate

moral judgment scores, and the value of 0 assigned to the
remainde;.' Racé, or ethnic group, is the third’dichotomous
variable, with the vaiue of 1 assigned to the Afric;n sub-
jects and 2 to the Asians. The large number of African cul-
tural groupings and Asian religious groupings represented

at the University of Nairobi makes it imposs;ble to conéider
a finer breakdownAof ethnic cat;;bries. Time spent liying
away measures the number of years subjects have lived inde-=
pendently, away from parents or other close adult relatives,
such as uncles, grandparents, or married adult siblings.
It.is an ordinal variable with three categories, 0, 1, and 2,
corresponding to “"low," ﬁmedium," and "high." Group bound-
aries have. been construéted‘so that equal ﬁumhers of students
fall into each group; the cutoff points of four and nine‘
years achieve this purpose. Schéol acﬁievement is thé stu-

dent's grade point average at the University of Nairobi.

At this institution, all course grades are given in numbers,

with a mark of 39 considered to be a failure aﬁd 70 to be

excellent. Within each year's record, the course grades
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have been avgraéed; then to obtain an overall average, the
mean of the yearly averages has been computed. The measure
of age is simply the student's ch;onological age as ieported
in years.

The table.contains two measures of degree of con-
tact with cultural and racia¥k diversity. The first, years
spent at heterogeneous high schools, relates to secondary .
school experience. Students estimated the percentage of
each racial group at the secondary schools which they had
éttended, and from this data the number of years each sub-
ject had spent at schools with at least ten percent students
of another race than the subject's_.own was qalculated. This
. figure of ten'pefcent constitﬁzés an arbitrary.cutofﬁ point,
chosen to fit my idea of "more than an insignificant minor-
ity." Subjedts'had spent as many as sig or as few as zero
years at racially heterogeneous schools defined in this way.

The second measure, friends from other groups, re-
lates to the student's choice of friends at the University.
All of tﬁe students had beén requested to describe their
friendship.patterns; The question was asked in this manner:
"Think of your fivg closest friénds”o; associates at the
‘ Ugiversitx. What grbup does each one bélong to?" This par-
ticular method of quéstioning may have inéiiﬁed some students

v

to exaggerate the ethnic diversity of their friends. My .K  —_

*
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intuitive feeling as tﬁe interviewer was that this g?s es-
pecially the case for the Asian students. Throughoﬁt East
Africa, a major éharge levelled at the Asian groups is that
they. arée "exclusive," they supposedly consider themselves
above Africans and refuse to socialize with them. Whethe?
or not this criticism is true, Asian students at the Uni-
versity of Nairobi are sensitive to it. Many included one
African in their list of five closest friends. Overall,
the Asians said that they had many more friends from other
raciél groups than did the Africans. When subsequently
interviewing the High School students, I changed to a dif-
ferent qugstioning technique in order to minimize this
problem of reporting (see belo&j\bhapter 3). Conseguently,

the friendship dati on the High School students are probabI§

. more valid than those on the University students. Never-

theless, the University data have been coded to see if they
will at least support any findings which might emerge from
the ngh School analy51s.

The friendship data have been-.used to construct: an
ordinal scale with three values correspondlng to "low,"
"medium, " and “high" degree—of. contact w1th other groups.
The value 0, ("low") has~been assigned to subjects whose
friends all belonged to their own or else to very closely’

related ethnic groups. The opposite value, 2 (“high“), has
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L4
.

been assigned to subjects who had oné or more friends from
another racial group or from a foreign country outside of
East Africa. Finally, the middle valﬁe, 1, has been as-
signed to studenfs who had one or more friends from a dif-

r

ferent ethnic or reiigious group from their own, but no

friends from another racial group or 'from a foreign country.

For example, take the case of three Kikuyu students. The
friends of the first student are all Kikuyu or from the
closely related Meru group. This student wéuld receive the
score of .0 ("low"). The friends of the second student in-
cluded four Kikuyus and one Samburu (an East African group
very distinct frqm the Kikuyus). This student would receive

the score of 1 4"mediumf). La;Z} the friends of the third

« student include three Kikuyus, one Asian of the Ismaili

group, and. an American. This student would be scored 2

v("high" on degree of contact). Appendix V presents the

compiete list of groups considered to be of low, medium,
V4 % .

! . & RN
and high degrees of difference from each other, for both

‘the’ Asian and African subjects. -

The six independent variables remaining on the list
are conceptually closely related. In fact, the sixth is
nothing other ;han a composite or summary of the previous

. i . )
five. These five measures can best be considered as symp-

* toms of social change in present-day Kenya. As the economy

na-EE
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of the country develops from.traditional agricultural and
pastoral modes io an industrialized capitalistic organiza-
tion, the life styles of.the people chaﬁge in rather defi-
nite ways. The five measures have been coded to capture

this transition. Parents' marriage typd is a dichotomous '

variable, with the value of 1 for monogamy and 0 for poly-

gyny. ‘Father's education and mother's education are simply

tﬁe subjects' estimates of how many years each parent had
attended school. Some parents had not actually attended
primary.school but had been taught to read at one of the
Christian missions; this kind of training has been con-
sidered to be equiyalent to two years of primary school.
Father's occupation has been trichotomized according ta

what seemed to me to be the natﬁral grouping criteria. In b
the 0 group ("low") were put jobs requiringino formal edu-
cation, such as subsistence farming and working as a manual
laborer or semiskilied craftsman. In the'l class ("middle“)
were placed occupations‘which require a primary or secondary
school level of literacy, such as school teacher or small
bu;iness man. Finally, the 2 class ("high") includes occu-
pations requiring professional training, such AS doctor,
lawyer, uniﬁersity professor, and secondary school teacher

who has attended teacher's college. Therefore, father's

occupation looks at the father's work in terms of the amount

L




of training required rather than the amount of income
earned. Some of the farmers may actually have commanded

a fair amount of wealth in terms of 1and4or livestock with-
out alte$ing their traditional style of life. However,
father's occupation is primarily of interest for tﬁis thesis
insofar as it reflects level of modernization -and thuéib&er-
all economic well-being of the family was not invesfigated.
The last measure of the set of five is\experiencelwith
urban life. This is based on the student's estimate of

how many years he or she had spent in urban or town environ-
ments, Here, a town has been defined as a settlement of
10,000 or more. . -

These five variables a;eA;;¥imately associated in
present-day Kenya. Educated men tend to marry educated
wives, to renounce polygyny, and to move to urban areas
where they can find white-collar employment. In Table 2.4
appears the matrix of intercorrelations of these variables,
for the University sample. All of the measures are highly
related; in the case of father's education and father's
;ccupation they are almost intefchangeable.

To create a composité measure or index out of the -
five variables, the procedure of factor analysis (principal
components method with iterations) has been used. As a

data reducing technique, factor analysis seems ideally suited
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Table 2.4: Intercorrelation (Pearson r's) of Measures °
Related to Modernization, for the University

Sample

1

Parents' Father's ' Urban Father's Mother's
Marriage Occupation Life Education Education

I3

Parents’
Marriage ‘ . )
Type 1.00 0.40%* 0.42*%* Q.46*** 0,.39%*

Father's )
Occupation 1.00 0.67*%* (,g2%%* 0.52%%%

Experience
With : .
Urban Life 1.00 0.64%%%* 0.56%*%

Father's N . -
Education ) 1.00 0.63%%%

Mother's ' . -
™

Education +1.00

Note: All tests of significance are two-tailed.
* p < ,05

** p < ,01
*%% p < ,001

to the probley. It operates on a corre}ation matrix and
searches for the smallest possible number of linear com- '
binations of the variables which will acount for the great-
est amount of the observed interrelations in the data. 1In

the case of thé matrix presented above, the factor analysis

' . -
yields a single strong first factor which by itself accounts

) for 66 pérgent of-the-variance. All five of the-inaependent
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variables load highly on this factor, with parents' marriage

type being the least related. Therefore, this first factor

has been selected to serve as an index of modernization.

The results of the factor analysis are presented in Table

2.5, below.

r

Table 2.5: Creation of the Index of Moderﬁization for

the University Sample

FACTOR MATRIX USING PRINCIPAL FACTORING

METHOD WITH ITERATIONS

~

Factor 1 Factor 2 Factor 3 Communality

Parents' . .
Marriage Type . 0.51363 Q§g4892 ~0.06094 0.26993
Father's o , te -
Occupation 0.86330 0.09969 -0.29118 0.84001
Father's
Education 0.93799 0.31106 0.10658 0.98795
Mother's
Education 0.72708 -0.07243 0.20587 0.57628
Experience with
Urban Life 0.80294, -0.37368 -0.03684 0.78571
Percent of Variance Cumulative
Factor Eigenvalue Explained Percent
1 . 3.30200 66.0 66.0
2 0.68474 13.7 79.7
, 3 0.45652 9.1 88.9

INDEX OF MODERNIZATION = Factor 1
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CHAPTER 3

METHODOLOGY~~HIGH SCHOOL SAMPLE

.The High School study represents a more highly
controlled approach‘to the study of sb;ial experience énd
moral developméﬁt than dées the University study. In the
interview about past experiences, University students re-
peatedly reported that they had been influegced by living
away from hoﬁe and by megting students from outside ethnic
gfougs.“'The-High School study was designed to investigate

‘these two hypotheses in schools selected for preéence or ab-

‘iseﬁcg of these two variables. Sgge students attended board-

ing schools and the others attended comparable day schools.

-

Some attended culturally and racially heterogenecus schoolsl

while the others attended culturally homogeneous schools of

- equal academic standing. All students came from the same

Year of school and- from the same ethnic group, and they

"were controlleg‘for sex,. with half young men and half young

-~

THE SAMPLE . v . -
The large size of the Kikuyu population in Nairobi

made this a suitable group to sample. The Kikuyus are the

1The exact ethnic compositions of the schools selected
are given in Appendix XI. . ;
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most politically powerful ethnic group of Kenya and have
valued education as the road to frosperity for seyeral
decades. By picking such a group which strongly-encourages
Péchool achievement in their cﬁildren, it was possible to
locate.é sample in which rural students from a traditional'
area wére just as oriented toward academic success as stu-
dents living in kairobi. The students living in Nairobi
came from more modernized families than did the rural stu-
dents, but modernization is not confounded with intellectual
performance and values about education. N

The year in school selected was Forﬁ Four of second-
ary school. This is approximately edquivalent to the American
tenth grade. During this year the students prepére and- then
sit for the "O" or Ordinary level examinations. Students )
who are selected for‘Form Five gé on to study at 6ne of the
highly prestigious upper secondary schools in Ken&a. All of
these upper,sqhools are culturally heterogeneous because all
.draw students from across the couﬁiry. Form Four is the
last~year.in which studeﬁts attend schools whose student
bodies are entirely of. the same.gthnic group.

To find,such-échools I went 100 miles north of
Nairobi to the town of Nyeri. This town, with populatioﬂ

10,000 at the 1969 census, serves an area of extremely fef-

"tile countryside. The Kikuyu farmers in this area believe
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strongly in Christianity and education. Many of the high
schools near Nyeri have fine scholastic reputations.
Tweﬁty-one sfudents at three schools were iﬁterviewed.
These schools were almost exclusively Kikuyu. Ten of the
subjects interviewed lived at home and attended a rel§tive;y
new day school, the Kimathi Government Secondary ‘School.
Ten more attended boarding school. The five girls studied
at Tumutumu Girls' High School in Karatina, one of the
oldest secondary schools in Kenya. The five boys attended
Nyefi High School, founded as a Catholic mission school.

The twenty—first subject was also a student at
Kimathi Government Secondary School. Shé was interviewed
.on the expectation that she had attended Kimathi for four
years, as had the other subjects from that school. However,
it turned out that hef school experiences were radically
different from those of the other students in the Kimathi
sampieu For the previous four years, she had attended Mary
Hill’High School iH'Thik;; a multiracial girls' boarding
school. Because her secondary school -expetriences had in- .
volved heterogeneous boardlng school rather than homogeneous
day school, she has been. counted ‘in among the students in-
terviewed in Nairobi. Meanwhlle, an extra.female subject
was interviewed at Kimathi to insure fhat the  sample con-
tained ten studentS‘Who'had attended that school for four

years.
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Table 3.1: Size of the Sample--Secondary School Subjects
Attending All-Klkuyu Schools

Living at Home Living at School

Girls " 5 _ 5
Boys 5 5

From Nyef%ﬁafhe sample contains 20 students f1tt1ng .
a2 x 2 design. From Nairobi, the sample was originally ‘
planned to contain 20 more. The completed design was thus
. to have been a 2 x 2 x 2 matrix of 40 subjects. This de-
sign was amended in two ways. First, as described, an ex-
tra female §g§jectiwas obtained’;Q Kimathi-Government Secend-
ary School. Second, the next school at which interviews =
were conducted, the Aga Khan (H.H.)} High School, was not
suitable in several ways, and therefore additional inter-
views were subsequently conducted at other schools of the
same type. .

Aga Khan (H.H.) ﬁigh‘School was a formerly allf
Ismaili High School, partially subsidized by édntributions
from the Aga Khan. ?he students énd teachers at the school
falllinto two'equally balanced racial groups: Asian (prim-
arily Ismaili), and Africans of many cultural groups. Dur-
ing visiﬁs to the school, I observed little cross-racialj
friendliness, among either teachers or students. During'

P
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the several hours which I spent in the Teacher's Lounge,
it became evident that African and Asian teachers were‘

cordial but somewhat distant to each other. The African

“teachers would sit and talk together on one side of the

‘room and the Asian teachers on the other side. This pat-

tern contrasted sharply with what I observed at other

schools, in which teachers of different races chatted

. humorously with each other, read interesting sections of

the day{s newspaper out loud to everyone in the room, and
foliowéd no clearcut racial pattern in the way they spaced
themselves about the Teachers' Room. The students at Aga
Khan seemed to mirror the adult pattern. I never observed
students of opposite races walking or sitting togdgether, as
I did'at several other schools. No African students at Aga ®
Khan reported that they had close Asian friends.

. Perhaps because of the atmosphere, Aga Khan High
Bchool is not extremely popular among the Africans in

Nairobi and many prefer to send their children to other

schools. Parents tend to send their children to Aga Khan

., only if they are unsuccessful in having them aceepted at

' .

other schools. The Aga ®han subjects in the sample had

- noticeably lower Certificate .of Primary Education scores

than did the subjects from the other schools. In fact,

the teacher at Aga .Khan who helped me select Klkuyu subjects
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explicitly warned me that the Africag‘students-at the
school had not ‘had high enough grades to be accepted into
other schools. He told me this, not knowing that I wés
Ente}ésted in students' C.P.E. scores.
After interview;ng éé Aga Khan, four more schools ’

~were visited. Ten subjects from racially heterogeneous
boarding schools were.interviewed, and in addition, ten
more subjects from racially heterogeneous day school were
obtained. The four schools seleéted were *formerly British
sChopls: the Nairobi Schbol, a boys' boarding school;
kenya High School, a girls' boarding school; Upper Hill
_School, a boys' day. school; and State House Road Girls'
Secondqry School, a girls' day school. All of them were
sex~-segregated, and had only-a small minority of European
students in attendance. However, all of these échools con-
-tained a large number of Asian students. During visits to
these schools( students of different races were frequently
notiéed sitting on the lawn.together or passing between
classeé together. At one school, Kenya High School, large
murals diépiayea pictures of the religious practices of
Christianity; ﬁindgism,_and Islam. Twelve students (ten

of them girls) reported that they had one or more close

fr¥ends who were either foreigners or from non-African races.

Teachers came from all three.racial groups and seemed to




enjoy talKing together. ‘To an outsider, it seemed that
racial harmony was the official policy of these schools in
a way that had not been.t:ue at Aga Khan'High Schodl. Per-
haps the friendliness of the -students simply reflected the
institutional structure of the schools. At Aga Khan, all
.of the‘administrétive staff had been Asian. 1In the other
four séhools, the adﬁinistrative staffs were multi-racial.
Many of the students at the day schools had grown
up in rural areas and now lived with relatives in town so
that they could attend Nairobi schools. Similarly, many

of the students at the boarding schools had famllles living

in places other than Nairobi. - .

N

Table 3.2: Size of the Sample--Secondary School Sﬁbjecté
. . Attending Racially Mixed Schools

Living at Home Living at School’
. Girls 10 6*

Boys 10 5

-

*These six female subjects include five from Kenya ngh"
School in Nairobi and the one from Nyeri who had attended
Mary Hlll High School in Thika for four years.

. %,

M

A sumﬁary'of the background characteristics of the

High School students is given in Table 3.3, in a form

¢

parallel to that presented for the University students.




77

Table 3.3: Characteristics of the High School Sample,

N = 51 E

Mean Age

Sex

Mean Father's Education
Mean Mother's Education

Father's Occupation

Ethnic Group

Mean Family Size (No. of
"children in family)

Percent Firstborns
Religion

Percent Polygynous Parents
Mean No. of Years Living
.Away From Close Adult
Relatives

Mean No. of Years at Racially
Heterogeneous High Schools

Year in School

’

Mean No. of Years Living
in Urban Environments

v
~

17.5 Years

P

26 Female, 25 Male

5.8 Years'
3.7 Years

31 Peasant Farmers, Manual
Laborers, or Semi-
skilled Craftsmen;

19 white-collar (owners of
small shops, teachers,
etc.) but not High Level
Professionals

1 High Level Professional

Kikuyu . -~

7.5 . .

22%

Christian

20% - [
2,1 Years

2.4 Years

Form Fouf @

(11 years in séhool)

5.3 Years
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The two samples are different in ways one might expect.

The High School students are younger, thgy have lived away
from home less, and they have spent fewer years in urban
éﬁviroﬂments. On the other hand, the two samples Are

quite similar in several importaht demographic respects.
They have close average values for father's and mother's
education, family size,'percent firstborns, and percent of
polygynous parents. Of course, the High School sample con-
tains Kikuyus only, while the University sample represents

a diversity of African and Asian groups.

THE QUESTION OF SELECTION BIAS

-

The.subjeété interviewed ;E\the secondary ,schools
were not selected by a truly Fandom process, but serious
bias was avoided. They were chosen for the sample in either
of two ways: in ﬁbst of the schools either a teacher or a
p{incipal selected subjects after I explained that I wished
to talk to the more average students-~not the brightest ones
in the school but also not those in trouble academically;
in two additional schools the classroom teacher asked fér

volunteers, and, because every student in class raised a

hand, the teagher arbitrarily decided for the first row to

go.
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INTERVIEWING THE STUDENTS

The High School interview, like its University
counterpart, took over an hour to adminiﬁter. It was éon-
ducted entirely in English. Because my English pronuncia--
tion proved more difficult for the High School students to
apprehend than it had been for the University subjects,
each student was presented with a typed version of the in-
terviéw to read as I spoke the questions. Many students,
especially in Nyeri, did prefer to read each questlon quickly
and make sure they undefstood it, before they answered.

The High School students were cordial, cooperative,

and interested-in thg purpose of the study. It was stressed

iy

\
that the questions were not like a test because they did-not "X
have a right or wrong answer. . Rather, the purpose was to
see whether students at different kinds of schools had dif-

ferent viewpoints about moral ideas. After the interview,

many students said that they had found the que%tlons very

ot VR
~ S

interesting. Only one had any major dlfflculty Lnﬂﬁeallng

with so many "why" questlons, most studeﬂté ahswered readllya
and a few seemed to really enjoy the role of belng a person -
worthy of being asked serious questions; With‘c?os;—cul-
tural research one cannot assume that one's test instrument
represents a sensible and manageable task. The way in which

theéaigh School subjects reacted to the interview gives

.



confidence that the test instrument was suitable for students

of that age living in that social context.

THE INTERVIEW dN .IBACkGROUND INFORMATION

To begin the ipterview, subjects were asked a series
of guestions about their personal histories. In this way
the~n§cessary information was obtained on each étudent's
age, sex, family background, residence history, secondary
school history, performance on the Certificate of Primary
ﬁducation (C.P.E.'s), and current friendship,pgtterns. To
find out about their choice of friends at school, a more
indirect technique was empqued than had been used with
the University étudents: Tée question was asked in‘thi§
manner: “Who are your five closest friends at this school?‘
Could You please tell me their-names?“ As the,Pames were
listed, they were written down, and then each naﬁe was
taken in turn and the ethnic group of that person elicited.
For example, a subject might be asked, "What about Mary
Néoima, is she a Kikuyu?" If the student replied no, she

would be asked, "What is Mary then?"

THE MORAL JUDGMENT INTERVIEW

The High School interview involved a completely
different set of moral questions than had the University
interview. Three moral dilemmas were used and, in addition,

.
Q




A

81

r’//// subjects were asked several questions about the rights and

wrongs of suicide and male circumcision. The interview
schedule is presented below, in Table 3.4. 'Story I and
its‘probes were developed in collaboration with Richard
Shweder',l who adapted the story from an instrument used by
M. Hoffman (1970). The remaining stories were developed

in consultation with University of Nairobi students.

CODING AND RELIABILITY

As described in the Methodology chapter for the
University students (Chapter 2), the interviews were rated
in the United States using the Global Scoring Method. Inter-
rater reliability on 18 interviews achieved the satiefactory

level ,of 0.84 (Pearson r).
// .

OPERATIONALIZING THE VARIABLES

Both sections of the interview have been analyzed
quantitatively--the background information and the moral
. judgment 1nterv1ew. Therefore, these data have been con-

verted to numerlcal form, in relevant cases following the

lWe used this story to elicit a ranking by subjects
of "degree of blameability" of all the participants in the -
Lost Child episode, as well as to provoke moral reasoning.
The rank order of blame data will be presented in a forth-
coming article bynEdwards ‘and Shweder. In this thesis,
only the moral reason ng q;t ”w1ll be analyzed.

~
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Table 3.4: The High School Moral Judgment Interview

STORY I

‘You and your friend Njoroge are on your way to a
party given by another friend. You expect your girlfriends
to be at the party and you are looking forward to an en=-
joyable evening of dancing and other things.

On your way you pass a small child who seems to be
lost. You suggest to Njoroge that you stop and help the
child but Njoroge argues that it will take some time to
locate the child's family, that you will miss most of the
fun of the party if you arrive late, and that the child's
mother will miss him and find him in no time by herself.
You are convinced by Njoroge's argument. You go to the
party and do not help the child.

The next day you find out that the child after being
left alone had wandered into an enclosed field and had been
killed by a dangerous cow, -

You also find out (1) the ;;}ld had been léft alone

- by its mother when the mother had been called by a neighbor;

(2) the child had been warned by its mother many times never
to go into that field; and (3) the dangerous cow had been
left unattended by its herdboy.

Who is most responsible for the‘child's death?
Place in order of blame the following nine choices:

N,

The Mother God \*Q\ The Cow
Yourself, The Child Nijoroge
Chance ) The Herdboy The Neighbor

~

1. You said you were (more/less) responsible for the
child's death than (Njoroge/the mother/the herdboy).
why do you thlnk so? (repeat for all three comparisons
above) . .

2. Was it a great wrong what (you/Njoroge/the mother/the
herdboy) did, or just a small mistake? Why? Would it
have been a great wrong if the child had not been
killed, or just a small one? Why? (repeat for all

four parties).
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Table 3.4: (continued)

(Story I, continued)

3. Should (you/Njoroge/the mother/the herdboy) be punished
for what you/he/she did? Who should punish that person?
What should they do to that person?

4. You said you did a bad thing by ‘léaving that child.
Let's say that nobody ever learns that you were there
that night and saw the child and passed by. What will
happen to you? How would you feel if nobody learns the
secret? Would you feel relieved?

STORY II

There is a woman who has only one child, a girl
named Mary Wairimu. Her father drinks too much beer .and:
beats her mother harshly and does not pay school fees for
Mary. He acts as if he hates the mother and the girl.

But Mary Wairimu is lucky dnyway. When she gets
older, she marries an educated boy and goes to live' in
Nairobi. She takes her mother with her and takes good care
of her mother. .

Years later, Mary goes to visit a friend in her old
village. Her friend tells Mary, "Your father, now an old
man, is suffering very much from poverty. There is no one
to take care of him. He does not have enough food to eat.”

Mary Wairimu says to her friend, "Why should I help
him? He was very bad to me when I was young. Let him help
himself now."

Her frlend says, “No. You mus£ help him anyway.”

1. Do you agrée w1th what Mary said or with what her
friend said? Why?.

2. What is the best reason you can see for Mary to help
her father?

3. Is it a must for Mary to help or just her own willing-
" ness?  Why?
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Table 3.4: ({continued)

(Story II, continued)

4. should Mary help because she's his daughter or because
of her own good self? Why?
. <5

5. If Mary helps, what rewards does she receive?

6. What about the neighbors of the old man? Should they
have helped him? Wwhy?

7. What should happen to them for not helping?

8. What will happen to Mary Wairimu if she does not help
her father? Would anyone blame her? Who? Would any-
one punish her? Who?

9. Can Mary's father make a curse on her for not helping?
Will the curse harm Mary?

10. Who would blame the father for what he did to Mary and
her mother? Who would punish the father?

™ .
11. which was the greater wrong, Mary not helping her
father, or the father not helping Mary? Why?

STORY III

A woman in a village is having her baby at home.
There -is only one woman helping her, her good'friend Esther.
When the baby is born, the woman discovers that it is se-
verely deformed. The baby has no arms and no legs at all.
The woman just kills the baby and tells everyone it was born
dead. Her friend Esther agrees to keep the secret.

1. what caused that baby to be born crippled? Was it the
past crime or mistake of the mother, or of the mother's
family? (If yes) MWhy would a baby get crlppled for
the mistake of the mother?

v

2. -Why do you ‘think the mother killed it?

3

3. Was killing thé baby very bad, a little bad, or was it
even a bit good or acceptable to do? Why?
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Table 3.4: (continued) 

(Story III, continued)

« 4. What will hapéen to the mother? What about in later
years?

5.. Who should biame her? ﬁho shoﬁld punish her?

6. Can she ever have another child?

7. Did the friend, Esther, do wrong? Why, or why not?
B. What should happen to Esther?

9. Should a friend report on a ‘friend?

/_,10. Can a crippled baby with no arms and legs lead a
happy life?

11. Dpid the'mothe{hshow mercy to the baby by killing it?

12. How do you think the mother will feel after killing
the baby?

13. Can a person punish herself, or himself, if he thinks
he has done something wrong? How?

— e . o k= = " Ty T T " e W

CIRCUMCISION
1. Why do the Kikuyus circumcise boys?

2. . Is it really necessary for a boy to be circumcised?
Why? ’

-~

3. What about the Luos. Why do they think they should
not circumcise boys? Are they wrong to think that?

.4. Can a boy become a man without being circumcised?

_________________ e e el L T T P —



Table 3.4: (continued)

SUICIDE"

1. 1Is it all rlght for a person to klll hlmself if he
" wants to, or is it something wrong? Why?

2. Does a person have any right to kill himself if he is
unhappy and tired of living? 1Isn't it his own life
really? ’ .

3. Would you blame or condemn a person who decided to
commit suicide?

same procedures outlined for the University sample. Table

3.5 presents a summary of the procedure used to operational-
ize every variable. There are 12 indep%Pdént vari;bles,
“based on background information, and one independent vériable,

the moral judgment score.

THE MEASURE OF MORAL JUDGMENT

To convert the moral judgment ratings into a quanti-
tatiye~scale, the method described above for fhe Univérsity
sample has been followed. Howéver; these ratings were more
straightforward to convert because they had no codings- for
»JA"Aor "B",suﬁstagés. The;efore; it haé been necessary only
to calculate the value of fﬁe moral stagé rating (e.qg.,

State 3(2) or Stage 4) on the 600 point scale.
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Table 3.5: Independent and Dependent Measures for the
: High School Sample

Variable Operational Definition

Moral- Judgment Score Moral stage rating converted to
numerical form, so as to range ]
from possible minimum 100 to ;
possible maximum 600 7

<

Sex ' 0 = Male 3

: 1 = Female |
Age . Chronological age in years |
School Achievement Sum of Certificate of Primary

Education scores, on Mathematics,
English, and General Paper subtests
Time Spent Number of years spent living inde-
Living Away pendently, away from cloge adult

¢ _— relatives such as ungles, parents,
grandparents, or married adult .

* siblings
' 0 = 0-1 Years
1l = 4-11 Years
Years Spent at Number of years spent in secondary
Heterogeneous i . schools in which at least ten per-
High School cent of thé students were from racial
group different from subject's

Friends From 0 = No friends from groups other
Other Groups than subject's own or groups

- - ’ very closely related to subject's

1 = At least one friend from a group
culturally distinct from subject's,
but not from another racial group
or foreign country

2 = At least one friend from another
racial group or a foreign country

’

Modernization Index created by factor analysis
of five measures below:

Parents' Marriage 0 = Polygynous

Type . 1 = Monogamous




Table 3.5: (cggtinued)
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Variable

Operational Definition

Father's Education

Mother's Education

Eiperience With
Urban Life

Father's Occupation

Number of years father had attended
school (literacy training at
Christian Mission calculated as 2,

. Bachelor's degree calculated as 16,

M.D. calculated as 18)

Number of yéars mother had attended
school

Number of years subject had lived
in towns or cities of population
at least 10,000

1 = Occupation not requiring
literacy (Peasant farmer,
manual laborer, semi-skilled
craftsman)

2 = Occupation requiring literacy
but not _professional training
(Primar}gieacher, small.busi-
nessman, secondary teacher if -
had not attended teacher's
college)

3 = Occupation requiring professional
training (Manager of major firm,
university professor, doctor,
secondary teacher who had at-
tendéd teacher's college)
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MEASURES OF BACKGROUND INFORMATION,
THE INDEPENDENT VARIABLES

The measures of background information have been
treated ip a manner identical to that described for the
Univergity sample, and therefore need not be discussed in
great detail. The measure 6f school achievement,'however,
is different, because it is based on the Certificate of
Primary Education (C.P.E.) scores rather than on grade point
averages. The C.P.E.'s consist of three subtests covering
the areas of Mathematics, English, and General Knowledge
(General Paper). The highest possible score a student may
receive on any one subtest is ten, making’the highest pos-
sible overall score to be 30. In fact) none of the subjects
in the sample scored above 28, and the mean was 21.‘ .

Time spent 1iv%pg away hgs been categorized with
different boundaries than was the case with tﬁe University
students, because the majority of High School subjects still
lived at home. 'Therefore, to split the sample reasonably
evehly, only two categories are possible, 0-1 years versus
4 years or more. .

An index of modernization also has been created for
this sample, employing thé-procedure of factor'analysis.

The matrix Qf intercorrel;tions upon which the factor analy-

sis is based appears below,_in Table 3.6, and the results
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Table 3.6: Intercorrelation (Pearson r's) of Measures-
. Related to Modernization, for the High School

. Sample

‘Parents' Father's « Urban Father's Mother's
Marriage Occupation Life Education Education

Parents'

Marriage .

Type - 1.00 6.10 0.66 0.4L** 0.35%%%
. j'

Father's

Occupation 1.00 0.23 0.53%%% 0.51*%%%

Experience

With )

Urban Life 1.00 0.07 0.13

Father's L

Education 1.00 0,72%%%

Mother's ’ ’ ’

Education i\\ 1.00

%

Note: All tests of significance are two-tailed.

* p < .05
** p <., 01 .
k%% p < ,001 ‘ e

» - . M
IR T

of‘the factor analysésgthemselves foilow,-in Table 3.7.

Again, as with the University sample, a strong first factor -
emerges, and this factor se;ves as the index.

The list of independent variables for the High School
saﬁple is shérter by two than the list for the bniversity
«sample (12 Qetéus 14). This disparity results from the fact
that race apd major.fielq oﬁ concentfation can be omitted
£rom cpésideraﬁion. ; '

v

@
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Table 3.7: Creation of the Index of Modernization for
the High School Sample

FACTOR MATRIX USING PRINCIPAL FACTORING
METHOD WITH ITERATIONS

Factor 1 Factor 2 Factor 3 Communality

Parents' ~ ‘
Marriage Type 0.42582 -0.37681 -0.24981 0.38571
Father's .
"Education 0.89979 -0.16498 0.12789 0.85319
Mother's .
Education ’ 0.79410 -0.04174 0.02092 0.63277
Father's
Occupation 0.66422 0.43657 0.05392 0.63469
Experience. with ™
Urban Life 0.18238 0.28548 ~0.24981 0.22713 .
) Percent of Variance Cumulative
Factor Eigenvalue Explained Percent
1 2.41852 48.4 .48.4
2 . 1.03618 LV -20,7 69.1
-« 3 . 0.84667 16.9 86.0

o - INDEX OF MODERNIZATION = Factor 1

-~

R
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NX CHAPTER 4

METHODOLOGY~-~-COMMUNITY SAMPLE

In terms of the hypotheses which they addréés, the
High School and University results represEnf a single unit
of analysis. They make it possible to focus on a specific
age group, young adults, in a spécific environment, the
school, gnd then investigate the correlation of certain
kinds of social and academic experiences with moral judgment
scbres. The Communi£y sample represents a second, and
thoroughly different, appfoach to the study of social ex;
perience and mora} development. Here\thé subjects are in-
dividuals who were interviewed in their homé coﬁmuniéies
rather than in schools. They range in age from 16 to 70
and in educational background from non-literate to college
graduates. In severai new and'especially interesting ways,
it becomes possible to ask abou£ the effects of edqgation
on the moral judgment score. For example, it can g; seen
whether persons who are responsible leader; in their vil--
lage communities .show as high levels of moral reasoning as

comparable adults from town, in spite of the fact that they

have not received as much formal schooling, because it was

. not*gaft_qf the traditional method of child training. Fur-

ther, the relationship-of years of schooling to moral




reasoning can be measured for a sample in which age and
education are exceptionally unrelated and in which a broad

range of ages and education levels are represented.

THE METHOD OF DATA COLLECTION

The 68 subjects lived in eight different communities
in Kenya. Before the sample is described more fuily, the
method of data collection should be explained. During the
first semester at the University of Nairobi I conducted a
traiqipg seminar with a small group of third year students =N
who were recruited from an upper level course in Social
Psychology. For this séminar, a male ang female student
were selec;ed from each of four ethnic\gr;ups of Kenxa—-
the Ismailis (an Asian religious group), and the Kikuyus,l
Luyias, and Kipsigis  (three African ethnic groups). In
weekly meetings during the term, two tasks were accombilshed.
First, help was solicited from the studehts to develop mgral
' judgment sﬁéries which would make sense éo Kenyaﬁ people |
whether educated or uneducated, whether rural or urban. The

two Ismaili students had grown up in Kisumu and Nairobi,

while all of the African students had been raised in rural

8

l’l‘he female was a Kikuyu and the male was a Meru (a
small group very closely related to the Kikuyus linguis~-
tically, culturally, and politically).
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communities. Each week possible moral judgment stéries
were suggested, and students discussed whether such a di-
lemma would seem interesting and meaningful to the people
among whom they had lived as a child. Students rejected
possible stories or suggested modifications to improve them.
In this way four stories were developed which were subse-
quently used with both the University and Community samples.
The second primary task of" the training seminar was to give
the students instruction and practice in moral judgment in-
terviewing. The students were‘not taught Kohlberg's theory
of stages, but, instead, we developed a standard set of
probes to go with each story and extensively rehearsed the
use of these probes. ' ™ ’

‘?he interviewing of éubjects took placé during the
students':Christm;s vacation. The plan waé for each stu-
dent to-go home to his or her town or village and interview
five high school students and five adult members of that

community. For the latter droup, "community leadets" were

to be selected; that is, people who were at.least responsible

and respected members of their. community and, at best,
holders of any kind of political office or chairmanship of
an important assqciation in the area. It was stressed that

the goal was to interview the sort of people to whom others

turn for advice and council. On the other hand, with respect

- N EARS
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to the high school subjects, the instructions were that any
students living nearby would be fine.

Each student was to interview only squects of.his
or her own sex. Furthermore, students were instructed- to
do all of the interviews in their childhood lakguages jKi—
kuyu, Kimeru, Baluyia, Kipsigis, or Gujarati) rather than
in English. ‘ .

In spite of this suggestion that the students should
interview in their childhood languages, every one of them
decided independently to modify this instruction. They
chose to interview the secondary students exclusively in
English, claiming that the subjects use English all day in
school and are better trained to "reason 1ogicall§" in' that
language. Furthermore, about a fourth of thé adult inter-
viéws were also in English. These included the interviews
of the Ismailis as well as all of the African pfiﬁéry or
secondary teachers. In other words, English was used with
those people who used that language frequently in everyday
life, while other languages were used with the remaining
people. _ ) )

While the students, were away in their home communi-
ties, I myself interviewed a group ofgéecondary school stu-
dents living in a semi~urban community twenty miles outside

of Nairobi. . This was the village of Ngecha, a Kikuyu com-

. 2
munity in-which the Child Development Research Unit has for
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. worthy of further analysis.-

26

many years maintained a panel community. Ngecha is a
rather poor area, with most families engaged in subsistence

farming supplemented by cash cropping or wage work. Not

"maﬁy young people in the village go on to secondary school,

and those that do are rarely able to.attend first class
schools. Both'male and female subjects were interviewed
during their vacation week. None of them‘attended prestige
high schogls. The interviews were conducted in English.

To ensure that each student thoroughly comprehended the

basic line of each moral judgment story, a Kikuyu interpreter

firsﬁ told the suﬁject the story in Kikuyu and answered any
questions the subject might have about it. The students in
this group were much shyer than those interviewed in Nairobi
and in Nyeri ané in many cases their English fluency was

not as great. One student who had especial problems with

.English was later reinterviewed in Kikuyu. In terms of

both the content and the moral stage of her responses, her
two interviews were strikingly similar, suggesting that

this group of interviews was of high enough quality to be

THE SAMPLE
Oncé out in their communities, the students had dif-
ficulty in arranging interviews with exactly the number of

subjects requested. Therefore; in some cases they came back
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with fewer than ten interviews; in other cases they intef—
viewed subjects of the opposite sex as well as those of
their own sex. The Kipsigis woman dropped 6ut of the in-
terviewing completely prior to vacation, but the Kipsigis
man, who came from the sSame area of Kenya, covered her by
interviewing extra subjects..

As Table 4.1 displays, the resulting sample certainly
contains a disparate collection of interviews. Male subjeéts

* predominate because many of the female interviewers found

it easier to locate males than females to interview. For

////:;ample, in Ngecha village where I interviewéd, theré were
only fwo_girls.attending Form Three or higher.

The descriptive characteristics of the samplé ap-

_pear in Table 4.2, below. The profile of the students dif-

" fers from that of the High School sample presented in the
previous chapter. The latter are younger, have lived away
from home less, come from more highly educated families,
have fathers more likely to be engaged in white-collar work,
and have spent more years living in urban environments. In
a word, the High School sample is more mo&érnized and ur-
banized than this sample of Community students. 1In spite
of tﬁat difference, both groups have approximately the same
percentage of polygamous parents (20%) and the same large ' :

family size (mean of 7.5 children in the family).




“Table 4.1:

The Community Sample, N = 68

O L e A L C

Ethnic Group

Local Area

Subjects

Sex of Interviewer

Kikuyu and Meru

Ngecha Sublocation :
(20 miles from Nairobi)

* Githiga Location

(25 miles from Nairobi) -

7 Students (5 M, 2 F)

3 Adults (Male)
4 Students (4 M, 1 F)

Female
(myself)

Female

"Meru Mwimbi Location " 5 Adults (Male) Male
(40 miles from Meru) 5 Students (Male)
Kipsigis Sigor Location 11 Adults (6 M, 5 F) Male
(50 or more miles 6 Students (5 M, 1 F)
from Kericho)
Luyia Idakho Location 5 Adults (3 M, 2 F) Female
‘ (12 'miles from Kakamega) 3 Students (1 M, 2 F)
North Wanga Location 5 Adults {(Male) Male
(50 miles from Kisumu) 5 Students (Male)
Ismaili 'Nairobi 6 Adults (2 M, 4 F) . FPemale
Kisumu 1 Adult (Male) Male

2 Students (Male)
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Table 4.2: Characteristics of the Community Sample, N = 68 B
Students (N = 32) Adults (N = 36) ;
Mean Age 19.7 Years = - » 41.8 Years
Sex 26 Male, 6 Female 25 Male, 11 Female ’
Mean Education 10.5 Years 6.1 Years
N . LA
Mean Father's
Education 3.4 Years -
Mean Mother's
Education 1.22 Years --
Father's 27 Peasant Farmers, - |
Occupation Manual Laborers,
or Semi-skilled
Craftsmen o7
5 White~-collar . U
{owners of smal N
shops, teachers, '
-~ etc.) : :
G? 0 High Level Pro- : T
fessionals -~
Subject's Students 20 Peasant Farmers,
Occupation Manual Laborers,
or Semi-skilled
* Y  Craftsmen
13 white-collar
(owners of small
shops, teachers
. without profes-
sional degrees;
" clerks) -
3 Professional
(secondary teachers
with professional
. , degree, managers
' in business firms)
Ethnic Group 16 Kikuyu and Meru 8 Kikuyu and Meru
6 Kipsigis 11 Kipsigis
8 Luyia 10 Luyia .
2 Ismaili 7 Ismaili



Table 4.,2:

(continued)
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Mean Family Size
(No. of Children
in Family)

Percent Firstborns

Religion

Percent
Polygynously
Married

Percent
Polygynous
Parents

Mean Number of

Years Living Away
From Close Adult
Relatives ’

Mean Number of
Years at Racially
Heterogeneous
Secondary Schools

Mean Number of
Years Living In

Urban Environments

Participation
In Community

Students (N -~ 32)

Adults (N = 36)

7.4

22%

Christian

19%

3.3 Years

0.9 Years

2.1 Years

2 Traditional,
26 Christian,
7 Muslim

19%

Office Holders

in Local Politi-
cal Posts or
Community Asso-
ciations
Committee Members
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In terms of their educational experience, these
Community students attend the full gamut of Kenya's second-
ary schools. Appendix VI presents a compléte listing of
the name and type of school each student was attending, as
well as his or her year in that school. They range from
prestige national boarding schools attended by top students
from ali over Kenya (e.qg., Alliance High School, The Nairobi
School, Nairobi Girls' School, and Kagumo High School) to
"harambee," or non-government-sponsored, local schools with
many fewer resources. Furthermore, these students represent
all six forms of secondary school in a way which is randomly
distributed with respect to age. There-is a Kipsigis male
of 27 in Form Two, and at the oppo;;;E end of the spectrum,'
a Kikuyu male of 16 in Form Four, and an Ismaili male of 20
in Form Six.

The adults are described in summary form in Table
4.2 énd in fuil in Appendix VII (where each person's sex,

. age, occupation, and participation in community affairs are
outlined). Most of the African adults are farmers (or

. "peasants, " és_the University étuden;s called them), primary
schooi teachers, or small traders. They hold a number of
political offices in their communities, ranging from Head-
man of the sublocation on down to Treasurer of éﬁg area
cattle dip, and they serve on many different kinds of local

associations, from school committees to church groups. In

i
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age they range from 23 to over 70. In contrast, the Asian
Ismaili subjects are mainly secondary school teachers or
business employees. Most of their public service work takes
plaée within the Ismaili communities of the cities--Nairobi
and Kisumu--in which they reside. They are much younger
than the Africans; the oldest is only 30 years of age.

They are also much more highly educated than the Africans.
only five of the 29 Africans have attended one or more years

of secondary school, while all seven of the Ismailis have.

THE INTERVIEW ON BACKGROUND INFORMATION

WﬂE;ch interviewer asked the subjec}s a series of
questions about their personal histoers; In the cage'of
the students, informafion was obtainéd on their age, sex,
ethnic group, %Fmily baFkground;‘residence history, and
secondary school history. 1In the case of the.adults, at-
tention was directed to their age, sex, educational back-
ground, occupation, ethnic group, polygynous versus mono-
gamous marriage, and degree and type of pa;;icipation in
local politics and community associations. No information.
was collected on their éxperique with urban life because
with a middle-aged sample'this would have requ}red lengthy
life history intérviewing. Furthermore, father's and mother's.

education have been omitted due to the fact that virtually

R WU

all Africans of this generation in Kenya have preliterate

i parents.
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THE MORAL JUDGMENT INTERVIEW

a

The four hypothetical dilemmas presented to the
Community subjects are identical to those used with the
Uﬁivérsity‘students and have beén presented in a previous
chapter (Chapter 2). Every Community subject responded to

all four of the dilemmas.

CODING

As with previous samples, Betsy Speicher rated all
of the interviews using the Global Scoring Method. Inter-
rater reliability has not been determined for  this data,
as it has proved satisfactory for botﬁ thg High School ana

University samples. ™

OPERATIONALIZING THE VARIABLES

The Community sample is neither large nor tightly
enough controlled to éupport a fine-grained analysis with
many variables leaéing to strong conclusions. Rather, its
value lies in offering a first look at the moral reasoning
of adults in a non~Western society in relation to that of
students from the same communities. Therefore, only the
most salient background variables will be considered, such
as age and educational attainment, in relation to the de-
pendent variables. For example, with the student data it
woqld not be reasonable to try to test the effects of hetero-

geneity of high school and choice of friends from different
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groups. In the first place, there are only 32 of these

students. Second, they vary in age from 16 to 27 and in
school grade from Form One to Form Six, as Qell as aléng
the dimensions of modernizatioﬁ, sex, éthnic group, and so
on. Third, some séudenté attended excellent "national"
schools while others attended much less well-supported
local schools. The academic quality of the schools is in-
.extricably confounded with heterogeneity of student body

" (though not with the factor of living away from home).

Without knowing the C.P.E. or "O" Level scores of the stu-
dents, there is no way to control for the academic quality
of the schools. Therefore, the analysis has been kept as

simple and straightforward as possible. !

The procedures for operationalizing the independent

and dependent variables are presented in tabular form below,

o _ 4 in Tables 4.3 and 4.4.

THE MEASURE OF MORAL JUDGMENT

The procedure for converting the moral stage ratings
into numerical form is identical to that explained for the
University students, including the treatment of "A" and "B"

substage categories.

(Y *

THE MEASURES OF BACKGROUND INFORMATION,
THE INDEPENDENT VARIABLES

’ As can be seen in Tables 4.3 énd 4.4, the procedures

« used to convert the independent variables into numerical

scales correspond to those applied to the previous samples.
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‘Independent and Dependent Measures, for the

Student Portion of the Community Sample

Variable Operational Definition

Moral Judgment Moral stage rating converted to

Score numerical form, so as to range from
possible minimum 100 to possible
maximum 600

Sex 0 = Male
1 = Female

Age Chronological age in years

Time Spent Number of years spent living inde-

Living Away

pendently, away from close adult
relatives, such as uncles, parents,
grandparents, or married siblings

0

= 0-2 Years
1 = 3-4 Years
.2 = 5-13 Yeari
Education Year in secondary school (1 to 6)
Modernization Index created by factor analysis of
. five measures below:
Parents' Marriage 0 = Polygynous
Type 1 = Monogamous
Experience With Number of years subject had lived
Urban Life in towns or cities of population at
least 10,000
Father's 1 = Occupation not réquiring literacy
Occupation (Peasant farmer, manual laborer,

&

semi~skilled craftsman)

2 = Occupation requiring literacy

© but not professional training

(Primary teacher, small business-
man, secondary teacher if had not
attended teacher's college)

3 = Occupation requiring professional
training (Manager of major firm,
university professor, etc.)
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Table 4.3: (continued)

Variable Operational Definition
Father's . Number of years father had attended
,Educagiqn .- school (literacy training at Christian

Mission calculated as 2, Bachelor's
degree calculated as 16) ,

Mother's Number of years mother had attended
Education school

Time spent living away, an independent variable for
the students, has Seen categorized according to the cut-off
péints which most evenly split the data. These categories
are 0-2 years for the "low" group, 3-4 years for the "middle"
group, and 5-13 years for the "high" group. For tHe stu-.
dénts, race is not treated as an independent variable be-
‘cause there are only two Asian subjects. However, differ-
’ences.in degree of modernization have been quantified using
five measures to create an index of modernization. The
matrix of intercorrelations for the five measures’ appears
below, in Table 4.5, followed by the results of the factor
analysis. The search for a strong first factor has been
successful for the third time and this Factor One serves
as the index of modernization.

With the Community adults, on the other hand, an

index of modernization has not been created for two reasons.
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Table 4.4: Independent and Dependent Measures, for the
Adult Portion of the Community Sample

Variable Operational Definition
Moral Judghent Moral stage rating converted -to
Score . ) numerical form, so as to range from ’

possible minimum 100 to possible
maximum 600

Sex 0 = Male
1 = Female
Age Chronological age in years
Race 0 = African -
1 = Asian /
Marriage Type 0 = Polygynous -
1 = Monogamous
Occupation 1= Occupation\noé requiring

literacy (Peasant farmer,
manual laborer, semi-skilled
craftsman) =<

2 = Occupation requiring literacy
but not professional training
(Primary teacher, small busi-
nessman, secondary teacher if
had not attended teacher's
college)

3 = Occupation requiring professional
training (Manager of major firm,
university professor, secondary
teacher if had attended teacher's
college) -
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Table 4.5: Intercorrelation (Pearson r's) of Measures
Related to Modernization, for the Student
Portion of the Community Sample
Parents' Urban Father's Mother's Father's
Marriage Life Education Education Occupation

Parents' ’

Marriage .

- Type 1.00 =-0.08 0.05 -0.02 0.07

Experience

With :

Urban Life 1.00 0.43%% 0.47%% 0.57%%%

Father's

Education 1.00 0.76%%%* 0.47**

Mother's

Education 1.00 0.53%%%

Father's - i

Occupation N 1.00

Note:

*
*k
* %%k

In the first place, no information was available on experience

with urban life or spouse's level of education.

p<
P <
P <

.05
.01
.001

All tests of significance are two-tailed.

Thus, there

would have been only three measures to use to create the

index--education, occupation, and monogamous versus poly-

gynous marriage type.

¢+

Second, the variables have been

treated separately because it is useful and interesting to

make a direct test of their relative predictive powers.



109

Table 4.6: Creation of the Index of Modernization for

the Student Portion of the Community Sample
¢

FACTOR MATRIX USING PRINCIPAL FACTORING
METHOD WITH ITERATIONS

Communa

Factor 1 Factor 2 lity
Parents' -
Marriage Type ' 0.00421 -0.09847 0.00971
Experience With
Urban Life 0.71459 0.48961 0.75035
Father's .
Education 0.80801 -0.32844 0.76076
Mother's :
Education 0.83619 -0.23283 0.75343
Father's - ,
Education 0.67060 0.16496 0.47692

Factor Eigenvalue

Percent of Variance Cumulative

Explained Percent
1 2.61825 52.4 52.4
2 1.02684 20.5 72.9

INDEX OF MODERNIZATION EQUALS FACTOR ONE
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all three correlate equally highly with moral judgment
stage scores? Education might be expected to be more highly
‘related because it provides a more finely differentiated
scalé than' do occupation and ﬁarriage types, which have
only three and two categories each, respectively.
Participation in the community, while an important
factor'tbirémember when interpreting the adult data, has
not been treated as an independent variable. All of the
Community adults were responsible and respected citizens
and therefore constitute a homogeneous group with respect
to this dimension. Some held more position of authority
than.did others, but, in the interviewers® judgments, all
subjects were highly identified with the value systembs of
"their communities. To £ind out how participation affects
level of moral reasoning, a sample of adults much more
differentiated with regard to participation and leadership

in community decision-making activities would be needed.

»T
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CHAPTER 5

OVERALL RESULTS--THE THREE SAMPLES

MEANS AND DISTRIBUTIONS OF
MORAL STAGE SCORES BY SAMPLE

In Table 5.1 are displayed the means, standard
-deviations, and fréequency distribhtions of the moral stage'
scores, broken down in terms of the University, High School,
and Community samples. The University students have the
highest average moral judgment score (303.75, or Stage 3)
and the widest distribution (from pure Stage 2 to mixed
Stage 4-5). The other adult subsample, the Community adults,
has the second highest mean moral j&gament stage score
(271.11, or Stage 3(2)) and by far the most constricted
distribution (from Stage 2 to mixed Stage 3-4 only). Fol-
lowing the Community adults comes the older of the two
secondary school samples, the Community students, with a
mean moral stage score of 236.41 (Staée 2(3)) and a standard
deviation of 51.84. Finallj, the group with the lowest aver-
age moral judgment score is the younger of the secondary .
samples, the High School sample. Their mean is only 217.16
(Stage 2), but their standard deviation is large (57.33)
b%cause the scores range all of the way from a low of pure

Stage 1 to a high of mixed Stage 3-4.



Table 5.1: Means, Standard Deviations, and Frequency Distribution of the Moral
Judgment Score, Broken Down by Sample

FREQUENCIES AND PROPORTIONS OF SUBJECTS BY MORAL STAGE: IS
g Stage Mixed Stage Mixed Stage Mixed Stage . Mixed
Sample 1 1-2 2 2-3 3 3-4 4 4-5 TOTAL
University 0 0 2 21 . 13 11 3 2 52
. 42 40% 25% 21% 6% 43 100%
High School 1 13 14 15 4 4 0 0 51
) 2% 26% 27% 29% 8% 8% : 100%
Community . 0 -0 6 14 12 4 0 0 36
Adults 17% 39% 33% 11% 100%
Community 0 2 12 13 4 0 1 0 32
Students 6% 37% 41% 13% 33 100%
'Samgle Mean ") Standard Deviation
University 203.75 61.75
High School 217.16 * 57.33
Community Adults f 271.11 46.40
Community Students 236.41 . 51.84

>

(AN
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The distribution of moral judgment scores for the
Community adults deserves comment because of its narrow
range. This range may be so constricted beéause the sample
represents a homogeneous group, "community leaders," and
therefore any Stage 1 adults may have been selected out of
the sample. On the other hand, there simply may not be
many Stage 1 adults ih Kenyan villages, where almost every-
one is fully embedded in the social life of the community.

DISTRIBUTION OF MORAL JUDGMENT SCORES
BY EDUCATION LEVELS

The relationship of moral judgment scores té level
of education will be a major theme of this -thesis. An over-
view of thié relationship can be seen in Table 5.2, below.
The Stage 4 level of reasoning is clearly concentrated at
the advanced levels of education. In contrast,.Stages 2
and 3 appear in individuals of all levels of education.
Finally, Stage 1 occurs only among secondary level indi-
viduals. It is probably absent among the primary level
subjects because all of them are adults, whereas many of
the secondary }evel subjects are under 25. In fact, every
one of the Stage 1 subjects is a current student in second-
ary school. As will be seen below, age as well as education
is positively related to education, so that many secondary
level adolescents score lower than many of the nonschooled

or primary level adults.



_Table 5.2: Frequency Distributions of the Moral Judgment Score, Broken Down by
Education Levels

FREQUENCIES AND PROPORTIONS OF SUBJECTS
BY MORAL STAGE . -
Stage Mixed Stage Mixed Stage Mixed Stage Mixed

Education 1 1-2 2 2-3 3 3-4 4 4-5 TOTAL
Nonschooled 0 0 3 5 3 0 0 0 11
(0~-1 Years) 27% 46% 27% 100%
Primary 0 0 3 6 2 1 o 0 12
(2-8 Years) 25% 50% 17% 8% 100%
Secondary 1 15 26 30 13 4 1 0 90
(9-13 Years) . 13 17% 29% 33% 14% 4% 1% ¢ . 100s
College 0 0 2 22 15 14 3 2 58

(14-18 Years) ° ' 3% 38% 26% 24% 5% 3% 100%

J

PIT
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DISTRIBUTION OF MORAL JUDGMENT
SCORES BY AGE LEVELS

Age is indeed positively related to moral judgment,
as can be seen in Table 5.3, below. All of the pufe Stage 4
reasoning éppears in adu}ts (over 20 years), while all of
the Stage 1 or mixed Stage 1-2 reasoning appears in adoles-
cents or adults under 25 years. The Stages 2 aﬁd 3 reason-
ing appear at all four of the age levels,

DISTRIBUTION OF MORAL JUDGMENT
SCORES BY SEX

Table 5.4 presents the frequencies and proportions

of each sex at each of ‘the moral judgment stage levels.

-

.Sex differences are not striking. Thé\@ample of females

is smaller than that of the males but covers as wide a
range of scores. There are somewhat more pure Stage 2 and
Stage 4 males, and more mixed Stage2-3 and 3—4'females,

but these differences are slight. When examined sample by
sémple, these distributional differences will be seen to

be localized in the Community  sample and not at all evident

-

in any of the three student samples.

DISTRIBUTION OF MORAL JUDGMENT
SCORES BY ETHNIC GROUP

The ethnic group differences (cf. Table 5.5) cannot
be given much weight by themselves because they are so con~

founded with education and age differences. Only Ismailis,



&able 5.3: Frequency Distribution of the Moral Judgment Score, Broken Down
by Age Levels

FREQUENCIES AND PROPORTIONS OF SUBJECTS BY MORAL STAGE
: Stage . Mixed Stage  Mixed Stage  Mixed Stage Mixed
Age 1 1-2 2 2-3 3 3-4 4 4-5 TOTAL

.
16-19 Years 1 11 19 22 6 4 0 0 63
o2 17% 30% 35% "10% 6% A 100%

20-25 Years O 4 9 23 16 11 3 1 67
6% 13% 34% 24% 16% 5% 2% 100%

26-35 Years O 0 1 7 7 3 1 1 20

‘ 5% 35% 35% 15% 5% 5% 100%

 36-70 Years 0 0. 5 11 4 1 0 0 21
24% 52% 19%. 5% 100%

9TT
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Table 5.4: Frequency Distribution of the Moral Judgment Score, Broken Down
by Sex

FREQUENCIES AND PROPORTIONS OF SUBJECTS BY MORAL STAGE
Stage  Mixed Stage  Mixed Stage  Mixed  Stage  Mixed

Sex 1 1-2 2 2-3 3 3-4 4 4-5 TOTAL

Females . 1. "5 8 24 12 9 0 1 60
2% 8% 13% 40% 20% 15% 2% 100%

Males 0 10 26 39 21 10 4 1 111

9% 23% 35% 19% 9% 4% 1% 100%

LTT




Table 5.5: Fregquency Distributions of the Moral Judgment Score, Broken Down
by Ethnic Group

FREQUENCIES OF SUBJECTS BY MORAL STAGE

AFRICAN Stage” Mixed Stage HMixed oStage Mixed  Stage  Mixed

GROUPS 1 1-2 2 2-3 3 3-4 4 4-5 TOTAL
Kikuyu 1 14 23 30 14 11 1 1 95
Luyia 0 0 4 10 5 1 1 0 21
Kipsigis 0 1 6 10 2 0 0 0 19
Luo ' 0 0 o, o 1 3 0 0 4
Gusii 0 0 0 0 1 0 0 1 2
Coastal 0 0 1 1 0 0 1 .0 3
Ugandan 0 0 0 0 1 0 0 0 1
Total 1 15 34 517 24 15 3 2 145
Proportions 1% 10% 24% 35% 17% 10% 2% 1% 100%
ASIAN

GROUPS

Ismaili 0 0 0 7 '/) 4 2 0 0 13
Hindu 0 0 0 2 5 0 0 0 7
Muslim 0 0 0 3 0 1 1 0 5
Sikh 0 "o 0 0 0 1 0 0 1
Total ] 0 0 12 9 4 1 0 26
Proportions 46% 35% 15% 4% 100%

8TI
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Kikuyus, Luyias, and Kipsigis are represented by secondary
students, university students, and community leaders--and
these not in equal proportions. The Africans certainly
show a much broader distribution of scores than do the
Asians. -Both the highest sScoring subjects (Stage 4~5) and
lowest scoring subjects (Stages 1 and 2) are found exclu-

sively among the Africans.
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CHAPTER 6

‘3

RESULTS~-~UNIVERSITY SAMPLE

THE RELATIONSHIP OF MORAL JUDGMENT TO
BACKGROUND VARIABLES: RACE ’

The Univeréity sample contains two distinct'sub-
samples,'the Africans and the Asians. These two groups
differ sharply on a number of important independent vari-
ables--variables which are expected to relate positively
to moral judgment scores. For example, the Africans are
older and are more likely to be studying in the Faculties
of Arts and Law.l On tﬁe other hand, the Asians come from
more modernized énd urbanized backgrodgab than do the Afri-
cans, and therefore are more likely to have attended =
racially and culturally heterogeneous secondary.schools
(such as those found in Nairobi) while living at home with
their parents. The Asians have spent many fewer years
living independently than have the Africans. In Table 6.1,
below, are presented the groupAmeaﬁs for thege measures to
show just how different the two groups are. Most of the

mean differences are statistically significant.

lIn the University sample, Africans are dispropor-
tionately frequent in the Faculties of Arts and Education,
- Asians in the Faculties of Medicine and Engineering. 1In
Appendix VIII are given my speculations as to why this is
S0.

i
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Table 6.1: Group Differences Between the African and
Asian Subjects in the University Sample

Value of F
Independent Africans Asians in One-Way
Variable (N = 35) (N = 17) Analysis of Variance
Age 25.3 Years 21.5 Years 7.07*

Major Field of
Concentration , 46% 24% 2.40
(Percent in Arts or Law)

Time Spent Living Away 8.1 Ygfis 2.9 Years 43,55%%*

Years Spent at
Heterogeneous High

Schools 1.4 Years 3.5 Years 9.67%%
Father's Education 4.3 Years 10.8 Years 21.50%*
Mother's Education 2.2 Years 7.5\{eais 27.78%%*
Father's Occupation1 1.3 2.0 24, 89%*
Percent Polygynous

Parents 37% 0% 9.66%*
Experience With

Urban Life 4.6 Years 18.1 Years 69.40%*
Index of Modernizationl 9.6 31.3 65,23**

Note: For F test with 50 4.f. within groups,_1 4.f.
between groups, F = 4.03, p < .05%
F=7.17, p < .01**

1Confer operational definition in University Chapter on
Methodology (Chapter 2).
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In spite of all of these differences, or perhaps
because they somehow combine to cancel each other out, the
Africans and Asians do not differ significantly in moral
judgment score. The mean moral judgment score of the 35
African subjects is 309.9,- while that for the 17 Asian
subjects is somewhat lower, 291.2. This difference is not
statisticélly significant (t = 1.08, separate variance es-
timate, 4.f. = 36.6).

The lack of difference by race is of great interest.
It suggests that family background is not the only or not
the major factor operating on the moral judgment scores.
If it were, one would have expected the Asians to outscore
the Africans by a wide margin. Insteaéj\the Africans are
slightly ahead. This may be one of the first studies of
cognitive development in which the more traditional, rural
group performs at virtually the same level as the more

modernized, urbanized, and wealthy group.

y

SEX

, As with the factor of race, sex is no; significantly -
related to moral judgment scores. The mean score for the
17 female stuéents is 309.4, whereas that for the 35 male
students is 301.0., This difference comes nowhere near being

statistically significant (t-=0.44, separate variance es-

timate, d4.f. = 29.3).
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Thus, in spite of the great inequality of status
between the sexes in both African and Asian culture, the
two groups performed similarly on the moral judgment in-
terview. Not only do they display the.same mean scores,
but also thé§ show the same range and distribution. This
can be seen in Table 6.2. The females show no evidence of
being more highly conigntrated at Stage 3 than the males,
as has been found with Western high school students by
Turiel (forthcoming) and Simpson and Graham (forthcom}ng).
In this Kenyan sample, the females manifest as much Stage. 2

and Stage 4 reasoning as do the males.

25 | ™ .
The University students range in age from 19 to 31.
Across this range, age correlates positively but not sig-
nificantly with the moral judgment scores (Speafman rg =
0.21, p = non-significant). The age trend can be seen in
Table 6.3, below, where the sample has been broken down
into three aqé\groups. On the -basis. of research among
Turkish young adults (Turiel, Kohlberg, and édwards, forth~ ~
coming), a positive relationship between age and moral
judgment,stage had been expected; on the basis of this data,

it appears that the hypothesis is not confirmed. However,

as will be shown at the end of the chapter, the positive




Table 6.2:

Pattern of Distribution of Morél Judgment Scores, for Male and Female

Subjects (University Sample)

FREQUENCIES AND PERCENTAGES OF SUBJECTS

Stage Mixed Stage Mixed ° Stage Mixed - MEAN MORAL
Sex 2 2-3 3 3-4 4 4-5 JUDGMENT SCORE
Females 1 7 3 .5 0 1 309.4
(N=17) . 6% 41% 18% 29% 0% 6% .
- Males 1 14 10 6 3 1
(N = 35) 3% 40% 8% 3% 301.0

29% 17%

e

eI
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Table 6.3: The Relationship Between Age and Moral
Judgment Scores, for the University Sample

MEAN MORAL JUDGMENT SCORES FOR THREE AGE GROUPS

19-21 Years 22-24 Years 25-31 Years

Number of
Subjects 15 30 7

Mean Moral .
Judgment Score 285.0 309.2 320.7

relationship between age and moral judgment does become

significant after controlling for other variables.

-

SCHOOL ACHIEVEMENT ™

The measure of school achievement for the University

students is their grade point average over the years which
they had attended the University of Nairobi. Tﬁese scores
show a wide distribution, ranging from a low of 46 (almost
failing, by University standards) to a high of 70 (excel~
lent). However, the grades do not correlate at all with

~

moral judgment scores (Spearman r_ = .08, p = non-signifi-

s
cant). A positive relationship had been expected on the
grounds that poor grades,miﬁht indicate lack of ability
to deal with abstr;ct verbal material, such as that in the
moral judgment interview. The results do not confirm this

hypothesis, It may be that the grade point averages are

4
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a poor measure of cognitive ability. On the other hand,

it may be that the selection process for entering the Uni-
versity has been so severe that all students possess high
leQels of ability to handle abstract verbal haterial. In
that case, all subjects would have had sufficient cognitive
ability to deal with the inferview but ﬁheir differences

in performance wére the result of other factors; for example,
their academic or peer experiences. Because the data
clearly demonstrate relationships of mofal judgment to some
of these latter expériences, it seems reasonable to tenta-

tively support the second explanation.

MODERNIZATION ™

0

The primary measure of modernization is the index
created by the method of factor analysis. This index shows
no rgiationship at all to the moral ;udgment séores. Nor
do any of its component measures show any correlation with
moral judgment. These findings appear in Table 6.4, below.

. These results do not at first sight support the
hypothesis that modernization, considered as a proxy for
non-authoritarian child~rearing practices, should be posi-
tively related to performahce on the moral judgment inter-
view. They are nét necessarily negative findings, however.
A crucial fact is that all but seven of the University

subjects have lived away from home for two years or more.
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Table 6.4: The Relationship of Family Level of
Modernization to Moral Judgment Scores,
for the University Sample

SPEARMAN CORRELATION (rs) WITH MORAL SCORE

Independent Measure

Index of Modernization -0.01
Father's Education 0.03
Mother's Education 0.08
Parents' Marriage Type 0.10
Experience with Urban Life -0}03
Father's Occupation -0.05

The effect of child-rearing practlces haa\been predicted

to be most strong for students still embedded in the famlly,
that is, still living at home. Since only a very small
minority of the University subjects were still under the
authority of their families, it is not surprising that
modernizatidn shows so little effect. As will be demon-
strated below, modernization and time spent living away
interact with each other in the hypothesized Qéy; that is,
among subjects living at home, the traditional subjects are
behind more modernized ones ‘in moral judgment stage, but
the experience of living independently causes them to catch

up with the modernized ones and become equal.
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TIME SPENT LIVING AWAY

Time spent living away is positively and unequivo-
cally related to the moral ;udgment score (Spearman r, =
0.39, p < .01, two-tailed). 1In fact, of all the predictor
variables, time spent living away shows the highest zero ’

a
order correlation with the dependent measure. Furthermore,
the data manifest a‘clearcut linear progression, as revealed
in Table 6.5. The students who have lived away the least
amount (0-4 years) show the lowest mean moral judgment score,
the students who have lived away a medium amount (5-8 years)
show an intermediate average, and those who have lived away

the greatest amount (9-12 years) display the highest average.

~

Table 6.5: The Relationship of Time Spent Living Away
to Moral Judgment Scores, for the University

Sample
TIME SPENT LIVING AWAY
0~4 Years 5-8 Years 9~12 Years
Number of
Subjects 16 S 17 19
Mean Moral
Judgment Score 277.2 297.4 . 331.8

’

Thus, the empirical rélationships agree with the
hypothesis about the influence of living independently.

Furthermore, as the multiple regression analysis at the

i

A . B
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end of this chapter will demonstrate, the relafionship be=-
tween moral judgment scores and time spent living away re-
mains significant even after controlling for age and all
of the.other independent variables. . This is a very robust
result, and one of great interest in understanding environ-
mental influences on the development of conventional moral
reasoning.

THE INTERACTION OF MODERNIZATION
AND LIVING AWAY

According to the theories‘presented in the Intro-
duction, modernization and time spent living away are not
independent factors but, rather, interact with each other.
Among students from tfaditional families, tg;\difference
in moral judgment scores between subjects who still live
at home and those who have been living away a long t@me
should be great. On the other hand, among students from
more modernized families, the difference between the two
types of subjects should be relatively small. Living away
- from home is expected to exert a powerful influence on the
traditional subjects and cause them to come to the same
level as the more modernized stqdents. -

This hypqthesis cannot be tested statistically on
the University sample because of the distributions of the

subjects. Too few traditional subjects fall at the low
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end of the living away scale, and too few modernized ones
fall at the high end. However, the trends of the data are

clear and are presented in Table 6.6, below.

Table 6.6: The Interaction of Modernization and Time
Spent Living Away in Their Effects on Moral
Judgment Scores, for the University Sample
(Mean moral scores for the sample broken down
by three categories of time spent living away
and two categories of modernization)

TIME SPENT LIVING AWAY

Level of
Modernization 0-4 Years 5-8 Years ‘9-12 Years
Traditional
(Subjects below 266.2 291.8 330.8
the median on
the index) N =4 N =11 . N = 13
Modernized F\\ '
(Subjects above 280.8 307.5 334.2
the median on
the index) N = 12 N =6 N =6

At the IOW‘end of the living away scale, the modern-
ized subjects outscore the traditional ones by 14.6 points.
At the medium position of the liQing away scale, this dif-
ference is still large, 15.7 points. However, at the high
end of the scale, the gap dim}nishes to 3.4 points.

In later chapters (Chapters 8 and 9), the same
trends will be shown to appear in other samples, lending

further support to the notion. s
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MAJOR FIELD OF CONCENTRATION

Students studying sociology, economics, gobernment,
law, and related gields-(those in the Faculties of Arts
and Law) have been hypotheéized to show higher moral judgment
scores than students in other major fields of concentration.
This hypothesis is powerfully supported by the data. The
mean moral judgment score of the first group is 334.2, while
that of the second group is 284.7, a difference of 49.5
pointé. The difference is significant at the .0l level,
two-tailed (t = 3.05, separate variance estimate, d.f. =
41.1).

The means suggest an overall difference between
the two groups. The actual patterns ogjaistribution of: the

. Bcores clarify more precisely the sort of difference. For

example, it could be that the students in Arts and Law
show more Stage 3 reasoning, but not more Stages 4 or 5
thought. Or it could be that they show;more of all of the
higher stages, and less of all of the lower stages. Table
6.7 reveéls that the latter sugéestion is the.case. The
study of Arts and Law is associated with higher proportions
of both Stages 3 and 4, and perhaps alsoAStage 5, levels
of reasoning. Therefore, the data suggest that the study
of Arts and Law stimulates not only the "ideal social pers-

pective" of Stage 3, but also the more formal and legalistic,




Table 6.7: Pattern of Distribution of Moral Judgment Scores for Students in
Different Major Fields of Concentration (University Sample)

FREQUENCIES AND PERCENTAGES OF SUBJECTS

Major Field of Stage Mixed Stage Mixed Stage Mixed Mean Moral
Concentration 2 2-3 3 3-4 4 4-5 " _Judgment Score
Faculties of !
Arts and Law 0 6 4 -5 2 2
(includes "Sociology, . 334.2
History, Law, Eco-~ ‘
nomics, Government,
Religious Studies) 0% 31% 21% 26% 11% 11%
Other Faculties 2 15 9 6 1 0
{includes Medicine, ) 284.7

- Education, Commerce, . *
Science, Engineering)é6% 46% 27% 18% " 3% 0%
o

CET
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"Bureaucratic" perspective of the very high stages. As the
data in a later chapter (Chapter 9) will demonstrate, Stage 4
reasoning appears almost exclusively in individuals with
advanced leve£s of education (14 years of school or more).
The University findings clarify which specific types of
things taught in higher education may be conducive to the
establishment of the Stage 4 perspective.

A weaknes; of this argumént is that it is based on
cross~sectional daté. One might interpret the findings as
suggesting that higher stage students choose to enter Arts
and Law rather than that the material considered in these
courses accelerates the development of their thinking. ’
Without longitudinél data it cannot conézbsively be proven
that the study of Arts and Law is the cause rather than the
effect of higher moral judgment scores. However, as will
be seen in the next chapter, from the point of view of the
University students themselves, the study of sociology and
the other related fields was a stimulus to their thinking.
The testimony of the students will add to the evidence that
major field of concentration influences the development of
moral reasoning.

YEARS SPENT AT HETEROGENEOUS
HIGH SCHOOLS

Many University subjects had frequent opportunity

during the éecondary school years to meet people from racial

t
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or cultural backgrounds different from their own. Students
who attended multiracial and multicultural secondary schools
certainly had more opportunity to meet such people than did
those who ‘attended culturally homogeneous schools, and ac-
cordingly the operational definition of améunt of contact

N is nqmber of years spent at multiracial and multicultural
secondary schools. This is an imperfect measure because
the homogeneous schools often have teaéhers from Wegtern
countries and the students at these schools often heet stu-
dents from other groups while travelling for debates or
sportiné events. However, the students at the multiracial
and multicultural schools have more frequent exposure to
people fr;m a wide Qariety of different é;bups and undouht-
edly encounter them in a broader range of contexts than do
the students at the homogeneous schools.

This independent measure is not significantly re-
lated to moral judgment scores on the zero order level

(Spearman r_ = 0.06). The mean moral score for the 24

s
students who spent 0-2 years in multiracial secondary

schools is 296.0, while that for the 28 students who spent
3-6 Yeafs is slightly higher, 310.0, but the difference is
not significant (t ='0.85, sebarate variance estimate, d.f. =
49.68).

However, due to the vicissitudes of the sample,

the measure of years spent at heterogeneous high schools

t
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is somewhat negatively correlated with both the measures
of time spent living away ffom hoﬁe and major field of con-
centration (Pearson r = 0.26 and 0.16, respectively). This
suggests that those latter, powerful effects may be masking
the effect of years spent at heterogeneous high schools.
In other words, if the effects of time spent living away
and major field of concentration were controlled for, the
hypothesized relationship might emerge.

To test this notion, .the partial correlation of
moral judgment scores and years spent at heterogeneous
high schools has been performed, controlling simultaneously
for time spent living away and major fields of concentra-
tion. The partial correlation coefficiény is .22, whicg
closely approaches significance {p = .066, two-tailed).

In a multiple regression analysis at the end of
this chapter, the same notion will be tested in é slightly
different way and the same result will occur. The data
provide tentative but not strong support for the hypothesis
about the influence of attending multiracial secondary

school.

FRIENDS FROM OTHER GROUPS

The last independent. variable to be tested is the
measure of friendship choices at the University of Nairobi.

This measure is based on the students' reports of the ethnic
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groups of their closest associatel at school. Thirteen
subjects claimed to have at least one friend from another
raéial group or from a foreign country other than Tanzania .
or Uganda. Twenty-four students did not have friends of
thit high a degree of diffgrence but did claim to-have
friends from other cultural groups of their own race.
Finally, for 15 students, all of their close associates
were from their own or very closely related cultural groups.

This orqigal measure of friendship choices is not
significantly related to the moral judgment score (Spearman
rg = 0.07). However, the data contain two opposing trends
which combine to cancel each other out. For the 35 Afri-
can subjects, the correlation is positive\an; approachiqg
significance (Spearman rg = 0.30, p = .078, two-tailed),
while on the other hand, for the 17 Asians it is non-sig-
nificantly negative (Spearman rg, = 0.19). These.findings
appear in Table 6.8, together with the mean moral jﬁdgment
scores of the different friendship groupings. Data for
the Africans taken separately, the Asians taken separately,
and the total sample combined are provided.in the table.

It is clear from the table that the Asians claimed
to have many more friends from other races or, countries

than did the Africans (53 versus 1l percent). In fact,

whereas five of the Asians (29 percent) said they had at

L L



Table 6.8:

.

'

The Relationship of Moral Judgment Scores to Choice of Friends
from Other Cultural Groups, for the Un versity Sample

Mean Moral Scores for Students Divided into

Three Groups According to Friendship Patterns

«

African
Students

Asian
Students

Students with Students with Students with Spearman Cor-

Total

Sample

Friends from Their  Friends from Friends from An- relation (rg)

Own or Very Closely Another Asian or other Race or a with Moral

Related Groups Only African Group Foreign Country Judgment Scores
293.9 307.4- 376.2 rg = 0.30, p =
N = 14 N = 17 N = 4 .08, two-tailed '’
295.0 312.8 273.9 rg .= 0.19, p. =
N =1 N=7 N =9, non-significant
294.0 309.0 305.4 rg = 0.07, p =
N = 15 N = 24 N = 13 non-significant

[
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L ' .
~ - . ..
least-one African friend, only one African subject ' (three
percent) related hav1ng an Asxan friend. Thls ﬁlsparlty
_may ieflect/a true dlfferepce between the two subsamples

or it~ may 51mply reflect an. nndet&tandable tendency for

the Asians to exaggerate thelr egree of cultural mixing.

1
/.;

As described in an’ earller chapter, the Asian groups in
East Afrleaxhave received heavy criticism for their social
"exclusiveness," and many thoughtful Asians wishrto change
that stereotype.

In sum, the data provide a certain amount of sup-
port for the hypothesis that the measure of friends from
other groups should be positively related to moral judgment
scores. However, the findings are not clearcutv érobably
for two reasons. First, the measure of friendship choices
is much more subject to errors of reporting than the measure
of time spent at heterogeneous schools. Second, friendship
is oely one of many contexts in.which one can meet and be
influenced by the ideas of people from different cultural
eackgrounds. Hence, it is not surprising to find a some-
what weaker and less definite result for the variabie of
friends from other groups than for that of years spent at
heterogeneous high schools, because the latter variable
considers the amount of overall contact with cultural di-
versity rather than contact in the context of one type of

social interaction only.
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THE MULTIVARIATE TEST OF
THE INDEPENDENT VARIABLES

Three factors have emerged as relatively important--
time spent living away, major field of concentration, and
years spent at heterogeneous high schools. A multivariate
test of these variables shows that their effects do not
disappear even after controlling for all of the other in-
dependent variables.

Multiple regression'analysis has been used to per-
form this test.l Fgésthe analysis, all of the independent
variables except race have been used. Race has been omitted
because it is not a predictor on the same level as the others.
That is, even if race had happenéd to be a significant pre-
dictor, the analysis still would have been contié;;a to
find out throuéh what more basic factors (such as moderniza-
tion or years spent at heterogeneous schools) the racial
differences resulted. There is no reason to expect mys-
terious racial differences which cannot be:explained by
diBferences between the experiences of the two groups.

Table 6.9, below, presents the maﬁrix‘of intercor-

2

relations upon which the regression analysis is based. To

Confé&.Appendix IX for a discussion,K of the reasons
why regressi analysis is especially suitable for this data.

2Most people base’ their regression equations upon
Pearson product-moment correlations, and that practice has
been followed here. However, the results would not have
been different if Spearman rank order correlations had been
used instead. 1In Appendix X is displayed the full matrix
(continued)



Table 6.9: Intercorrelation of

Independent Variables (Pearson 4), for the

University Sample

School Field of Hetero- Friends
Moderni- Achieve-| Living Concen- geneous Other

Sex Sex Age zation ment Away tration. High Schools Groups
!{o==F?' .00 ~0.28 0.48w%%% 0.41%* 0.05 0.04 0,32% 0.09

Age - 1.00 =-0.43%** -0.26 0.48%*% 0,27 —0.44%** -0.17
Modernization 1.00 0.47%*%| -0, 41** -0.22 0.56%** 0.28% o
School Achievement 1.00 ~0.40** -0,10 0.33* - 0.22

Time Spent Living Away 1.00 0.18 -0.26 -0.12

Major Field of Concentration 1.00 -0.16 0.10

Years Spent Heterogeneous High Schools 1.00 0.14

Friends Other Groups

1.00

Note:
' * n< .05

** < .01

**% o < 001

All tests of significance are two-tailed:

) | :

obT
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put the three factors above to the most conservative
possible test, a two-step procedure has been used. On sStep
one the four factors--sex, age, modernization, and schooi
achievement--are allowed to take out or "explain” ;ny
variance that they can;' The remaining variables are then
regressed upon the residual variance. Thus, age is allowed
to take off any variance which it can explain before time
‘sp;nt living away is even entered. Similarly, modernization
is allowed to ake off any variance for which it can account
before time spent living away comes in. The primary variables
of interest are time spent living away, major field of con-
centration, years spent at heterogeneoﬁs high schools, and
friends from other groups. Therefore, all of the“upriance
which can be explained by the other variables haé been re-
moved before the latter have been tested. ’

The results appear in Table 6.10. Of the four
variables entered on step one, only age explaihs a reason-
able amount of the variance (five percent) and has a signi-
ficant beta weight. However, on step two, ‘three variables

~

are significant. Major field of concentration by itself

(Footnote 2 continued from page 139)

of Spearman rg for the intercorrelation of independent
variables, and it can be seen that point for point it agrees
with the Pearson table to within one or two hundredths of,

a decimal place.
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Table 6.10: Multiple Regression Results for Moral Judgment Score (University Sample)

INDEPENDENT VARIABLES

Dependent School Moderni- R Equation
Variable Age Sex Achievement =zation Square F
1. Moral
Judgment Beta Wt. 0.27* 0.12 0.11 Y -0.04 0.08 0.98
Stage t 1.76 0.70 0.68 0.02
Score Cumulative R2 0.05 0.07 0.08 0.08
Hetero-
Field of geneous Friends
Concen~ Living High Other
. tration Away Schools Groups
2.+ Residual ] :
Moral Beta Wt. 0.31* 0.30* 0.24% 0.07 0.22 3.34%
Stage . t 2 2.32 2.17 1.79 0.54
Score Cumulative R 0.11 0.16 0.22 0.22
Note: Coefficients are beta weights (standardized B weights). T-statistic associated

with cach beta weight appears directly underneath.
the order displayed above, and the R s
is provided under the t-statistic.
With approximately 40 d.f., t =

Variables freely entered in
quare associated with each regression step
All tests of significance are .one-tailed.
.68 is significant at the .05 level (*).

The

residual equation = Moral Judgment Stage Score - 6.86 x Age - 15.04 x Sex - 1.02
x School Achievement + 0.19 x Modernization.

z

-t
&>
n
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explains 11 percent of the'variance; time spent living
away then adds an additional five perqent ;na years spent
at heterogeneous high schools an additional six percent.
The final variable, frieﬂds from other groups, is not sig-
nificant and adds no variance.

As will be seen in the nextlchapter, these results
provide clear support for the three factors which the
University students themselves stressed in their 1nterv1ew
on past experiences. The interview data w111 convergp
with the empirical findings to demonstrate how -academic
and social experiences have shaped the moral reasoning

of the University of Naifobi subjects.

o
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—_ CHAPTER 7

THE INTERVIEW ON PAST EXPERIENCES

WITH THE UNIVERSITY STUDENTS

During the open;ended interviey, University students
presented their ideas about how school experiences had
changed their moral conceptions. In the course of the re-
search, these interviews have served several extremely im-
portant functions. The first purpose served by the data
relates to the hypothesis about studying sociology, history,
and related fields. When in the United States the statis-
>tical analysis had been completed and a deeper -exploration-
of the interview material had been begun, it was dfsqov;red
that this hypothesis corresponds strikingly to the students’
own conscious sense of what events had been important in
their ethical development. Thus, the interview data lend
strong support to the empirical findings. Second, the data
provide crucial evidence regarding the hypothesis about
living away from home. They demonstrate that ih Kenyan
schools students commonly discuss value questions with one
another, in a mutually respectful, interested, and analy-
tical way. To move away from the authofity of the family

to the school world of peers would not be expected to stimu-

late change if peers did not exchange ideas on moral topics.



145

The interview data confirm that Kenyan schools can and do
provide a place in which students analyze and revise their
ideas about values. Finally, the data help to clarify how
a third type of influence, cultural mixiné, creates a

, climate for change. Students experience the effects of
interacting with people from different backgrounds in many
different types of social contexts. University students
were able to provide éxamples of many different times when
they had felt the effect most strongly. For this third
type of experience, and indeed for both of the others, the
data offer a more specific understanding of how social and
intellectual events may stimulate the development of the )
conventional level of moral reasoning. -

During the course of the interview, students were

asked about both secogdary and university experiences, but
most subjects were much more able to reflect upon their
secondary than upon their university experiences. They had
more to say about the former period and gave a greater
variety of respbnses. Perhaps their greater distance from
high school made it less difficult to degpribe. Many stu+
dents said they "couldn't tell yet" how the Universi;y of
Nairobi had influenced them. Others sajd it had not in-

+ fluenced them very much because: they had already undergone

their major changes during high school. For those students,
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certain aspects of high school! had affected them enormously
while tﬁe uﬁiversity had not then offered them any funda-
mentally new experiences. For a third group of students,
however: the university had been a very influential place,
and they were able to describe some o% the reasons why.

T;e reasons which they offered . were similar to those which
other students had discussed in relation to their secondary
schools. This suggests that a common core of events occurs

4
sometime during the higher education of Kenyan students

which they perceive to strongly affect their values of
right and wrong. To summarize these events, they fall into
three major categories: living away from home and having
to develop self-discipline about work or other activities,
as well as having more opportunity to talk over valu;\aues-
tions with peers; meeting people with very different values

from one's own;l and studying sociology, religion, and re-

lated fields in school.

LIVING INDEPENDENTLY

Living independently away from home required many

~

students to face a whole series of problems not met before.

1Elliot Turiel (1972) has described this experience
as facilitative of the transition from Stage 4 to Stage 5
moral thought. However, he has not connected this experience
to the transition from Stage 2 to Stage 3.
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.

The one most crucial to their continued success as students
was learning to make themselves study during their free

time.

-

...like keeping time, disciplining yourself, you may
find that you are just not capable of doing it now
that there is nobodx there to tell you to do it.

(s. 79, Stage 2(3))

...1t's according to you to decide what you think,
whether you want to read during the weekend or whether
you want to go roaming around, it's up to you. (s. 4,
Stage 4(3)) 1

The first student saw this as a deeper problem than simply
one of scheduling and self-discipline. She felt that choosing
among alternative uses of one's time could lead to conscious-
ness of one's values and priorities.

...it's up to you to think what you should be doing,

and you know, you sort of have to sit down and decide
exactly what you want to do. And I think in this way
you sort of come to the conclusion--you actually find
what you are like. Sometimes when you are in {high])

school you don't bother. You just think you are like
everybody else. (s, 79, Stage 2(3))

The issue of responsibility in work was faced equally
by men and women students. Another responsibility problem
that came with independence was peculiar to the womnen,
gomidg from traditional homes with strict supervision of

their social lives, many women found themselves under pressure

.

lThroughout this chapter, quotations will be followed
by subjects' identification numbers and their moral stage
scores as based on their responses to the moral judgment
interview.
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from men to redefine theiy standards of right and wrong

A - ..

. about premarital sex. . ' T .
...as a girl most of the problems.I face are the poys. b
But whereas when I was in high school I didn't have .
to meet them, here at the university they have every o
chance to come and trouble you and bother you. (s. 3, N
Stage 3(2)) ‘ . ; <

et -l W

We talked about norms of going out with boys [at the
boarding school], and what types of things one did, {
and what types of things one talked about. And what ;
the reactions of the mothers were. That was sort of ;
the sole topic there, the main topic of discussion. . .
(s. 74, Stage 3) : . -

Given the double standard present in the sexual morays of

both the African and Asian groups, such confusion and con-

flict were not faced by the men. They did, however, report
greater difficulty than did the women in learning to look

. ‘ ‘
after themselves and attend to their basic day to ‘day needs. :

...you learn how to be responsible and do youf things
yourself instead of depending on your parents all the
time. (s. 86, Stage 2(3))

...it's a good experience in that you get to depend \
on yourself. Washing your clothes. I never washed :
my clothes before. And here we are given a room and
you have got to decorate it and such things, you know--
make it feel homely. I did that myself, you know, I
feel proud, you know. Somebody comes into my place,
I.think that really belongs to me and not to anybody

\ else. But at home nothing belonged to me. (s. 94, -

) Stage 2)

This second student saw a great change in himself as a re-

sult of leaving home, especially of leéving his mother.
...I was always with my mother and parents and all
that, so coming here was a great change in that I think
I was much more free. That's the main thing, much more
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free, and I did not have to account to anybody what I

was doing.... It made me, I think, grow up really.

In fact, I used to consider myself as a young child

-when I was at home, you know, being scolded all the

time. But here there's no one to scold me and I at-

tend my lectures and all that. . (s. 94, Stage 2)
The student describes his self-image as changing from that
of a child to that of an adult. For him, this happened.at
the University of Nairobi, For other students it may have
been part of the high school experience. Rggardless of
when it occurs, it is this image of one's self as a respon-
sible decision-maker which may be an important part of the
emergence qf adultfbtyle conventional moral reasoning. If
one views pﬁe's seif as an immature child whose opinion is
not worth anything, then he or she is not likely to exercise
a reflective attitude towaid moral values. Those are the
problems of grown-ups; one's own problem is to find a'way
to avoid "being scolded all the time."

Moving away from home not only gives one freedonm
from external control but also immerses one more fully in
the world of peers. What kinds of things peers think and
talk aboyt when they are living together at school, is
probably crucial to the impact of living away from home.
1f peers do not discuss topics of values and beliefs wi;h
one another, but, rather, avoid these queétions entirely,

then it would rot be expected that they would help stinu-

late one another to take the “adult perspective‘ on rorality
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embodied in Stages 3 and 4. If, on the other hand, peer
interaction provides the student an opportunity to examine
the'pros and cons of his or her own moral positions, then
it should stimulate the student to understand moral issues
in more mature and complex ways.

Quotations from the students indicate that, in Ken-
yan schools, students do often engage in extended discussions
of hypothetical value questions with each other. They pro-
voked each other to think more deeply about moral issues

and to argue disagreements logically.

I think I don't remember of any occasion when we talk
about things generally and the question of values
doesn't come in. It always comes in, when we are
talking. At.least we find that somebody uses a value
judgment, so, you know, that one plunges us into the -
question of values now. (s. 11, Stage 4(5)) ™

We sit, quite often we sit together and talk about
small things, like this matter of selfishness [whether
everything any person does is basically selfish or not].
We talked it over for three or four hours and didn't
come to a conclusion. But just that brought a new out-
look about it. (s. 98, Stage 3)

And in the university you find that people, they are
trying to develop their thinking. So that if you say
one thing, they ask you, 'But why?' I mean, I don't
know how to put it, but you find that there are people
there with--who have also developed this kind of think—
ing and who'll stimulate you to think about it. (s. 10,
Stage 4(3))

Freedonm from external control facilitates the development
.of a new self-image, as an independent person and responsible
decision-maker. Coupled with the thought-provoking qualities

of value discussions with peers, the total experience of
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living away from home should be a potentially powerful one
. ~

for many Kenyan students.

'MIXING WITH PEOPLE FROM
‘DIFFERENT CULTURAL BACKGROUNDS

Living at school involved many students in new moral
perspectives and self-images. Other students described
that significant outcomes resulted from mixing at school
with people whose values seemed very different from‘their
own. For a few students, the new self-definition simply
means higher social class aspirations., Coming from a tra-
ditional background of subsistence farming, they found them-
selves among students whose families had a great deal of
money. They changed their occupational goals to those which
would bring high income and prestige in modern Kenyan so-
ciety.

You see, when I was in primary school I was just at
home. I didn't know anything about these advanced
values. (But during high school] I felt somehow now I
was better educated. Now I had prospects of let's say
living in a city or something.... Living in a good
house here; buying better clothing. (s. 108, Stage 3)

Soze of those students [at high school) came fronm rich
fanilies and...seeing how some students were brought
by their fathers in vehicles and in good clothings

and everything else--there was a kind of influence
anyway.... You tend to envy what is going on and you
wish whether you would get a chance of going further.
{s. 76, Stage 2(3))

This kind of change represents a shift in instru-

Y

=ental priorities for the self. It does not, however,
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involve the new attitude ‘toward other people and their
values which many other students reported to result from
their secondary school experiences. The experience happened
in different ways for different students, but in the major-
ity of cases the significant exchange of ideas occurred in
contexts other than those of close friendship. One woman
discovered that other people have different value perspec-
tives when she made a joke which unintentionally hurt a

roomnate’'s feelings. :

Like I had never lived in Kikuyu, you know.... And
like I remember going in the first time, when I was

a new pupil. We were just joking about the new girl
who slept next to us, and we made a joke and she cried
the whole night. They defined it as--you know, we had
said something wrong. And we were very sorry. So I
rmean, I started learning, you know...what the Kikuyu -
is like, or what other--vou know, 1 said, so that uld
have different orientations to the sa~e thing. (s.'l4,
Stage 3(4))

hnother student reported that she had been influenced by
the exchange of ideas in structured classrcom discussions.
Her teacher had conducted these discussions to prepare the
students for the general knowledge, or “General Paper,"®
section of the "A" Level examinations. ‘

...w2 used to have this paper [class] called General
Paper where we could discuss everything.... In GCeneral
Paper we could, you could, I could ask an Asian girl--
because we were Africans we would ask an Asian girl--
ask them about these laws and see their reaction....

. Before the teacher came, you could say, ‘Let us hear
about the Asians,' so that when the teacher caze, you
could influence her to bring up that topic about the
Asian religion. Or we state, ‘Why they have so rmany
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religions in Nyanza?' Somebody could show, it is be-
cause these people are undecided about religion, they
don't know what religion to follow. So by this we
started a new discussion on religions. (s. 4, Stage
4(3))

Another student, who had attended an ethnically homogeneous

high school, mentioned that he had been influenced by British

teachers.

when you live in the village, it's rather difficult to
project an opinion of other people or other people's
views in other different localities. . Let's say, like
going to the United States, let's say, conming from a
small country, then you go to the United Nations. Then
you listen to the other delegates there, then you hear
their views, then you have sometimes to modify or even
do away with everything that you had thought, then
follow other people's ideas, or try and modify them to
suit your own ends or needs. So when I came from the
village going to school, let's say, meeting other people,
not only from Kenya but from other countries--for ex-
ample, some of ny teachers were British, mostly British
people. So in the village I couldn't have met en;
this interaction rakes one's life different. (s.'100,
Stage 3) '

Finally, a fourth type of student describes that the people
who affected him most were close friends. One fellow de-
scribed how greatly he had been changed by his friendship
with White boys who were the sons of poor British farrers.

Now, these sort of fellows influence e .to say that you
just don't live for the school, there is another part.
of life that iscto be lived at the sace tirme.... Now
in the end I found I could go and talk to a girl, I
could go and address ryself to a girl, one I Xnow, in
front of her parents. I could even go and say hello

to her parents., Now, this sort of thing I could not
iragine having done beforehand. Oh, they influenced re
on things like Christianity, They derided all my
Christian nmorals, and this gort of thing!... I started
questioninrg ry previous instruction very cuch, and con-
sequently I think I lost a lot of my traditionally Af-~
rican moral values through the interaction with these
wWhite boys. (p. 20, Stage 4(3))

t

e o e
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Another African student related hoy he overcame his long-
standing dislike of one of the cultural groups of Kenya
through going to school in a different province and making
friends with one of the members of that group.

According to me, those two years are the most important
in ny school life.... I did not have a high regard of
this, the Luo community as such. And then I learned
they were actually not very bad people from a friend

of mine, a Catholic. So that is--after living with
then in Homobay is when I actually knew they were not
all that bad people. You know, we were biased even
from childhood. We even had sayings that you can't

eat with one. (s. 105, Stage 3)

These quotations not only illustrate the variety
of settings in which significant change could occur, but
they also suggest a few of the types of value and attitude

Stﬁ;
N

dents recurrently focussed on certain issues--religious be-~

change which the students rost frequently described.

liefs, sexual morality, rmale and female circu=cision, and
consucption of alcoholic beverages. They were surprised
to find that people frem other groups had sensible reasons
for‘believing the way they did about those issues., Reflect-
ing upon these reasons caused some students to question
their own beliefs and sometimes even to change then,
...when 1 heard scomebody rmentioning that Catholic was
not a geod religion, or that there was no God, at first
I got frightened. I thought this ran' was getting crazy.
But then, some of the things that are usually taught
to children when they are learning catechism, I began
questioning them. You meet with different and new ideas,

50 you have to reconcile yourself to the ideas. (s. 19,
Stage 2-3)

*1
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When I was in primary school, I just used to follow
whatever my mother used to tell me as far as religion
is concerned. But then as I started developing, I got
ideas that maybe my mother's not correct. Maybe these
people who have got a different religion, maybe they're
correct as well. Because they believe in something
else and we believe in -something else. (s. 81, Stage
2(3)) ’

In a number of cases, students did not actually doubt or
change their own values, but instead they gained increased
tolerance and understanding for the ideas of other people.

Actually the most important thing it did for me was
that it widened.my scope of understanding.... For ex-
anple, smoking of cigarettes on the part of the women.
And the drinking. You see, in my society, I can't
stand *the sight of a woman smoking in front of me, or
a woman being drunk in front of me.... Well, in Dar
es Salaam I saw a woman who was very drunk.... You
know, after asking why--you know, if it was acceptable
in their own society--they said, they told re actually
she wasn't unusual, most of them indulge in drink and
it's acceptable. So I came to tolerate it. They can\
be allowed to drink if they want. (s. 105, Stage 3)

Ah, well, I tend to regard people more objectively now
than I did before.... These other people that I've ret,
they talk about their culture, the way they live. Es-
pecially the Africans coning from the rural areas, they
tell me how they live in rural areas, what sort of
things they go through, what is the routine, their
daily life and such, and that makes ma realize how dif-
ferently I have been living all this time. 1 have not
been aware of how they have been living until quite re-
cently, and how it sort of affects their everyday life

even at the university, how they think and the sort of -

ideas they come up with. (s. B, Stage 3(2))
A general theme running throygh all of these quoéa-
tions is that cultural nixing represents an intensely thought-

provoking experience. It can provide students an opportunity

to realize that other people feel as strongly about their
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cultural heritage as they themselves do. They may begin to
consider whether sensible reasons lie behind many of the
moral rules they have always held. They may begin to formu-
late ideas about the purpose of moral rules for society, and
the place of a diversity of cultures in a single society.
Above all, they may begin to see the need to develop sore
kind of more "objective" way to think about moral questions.
If they do so, they may move towards the relatively more
mature perspective of conventional moral reasoning, Stages

3 and 4.1

STUDYING SOCIOLOGY, RELIGION, AND
RELATED PIELDS 1N SCHOOL

Many students spoke about the process of beconing
more “objective,® "analytical,” or “"critical” in their f\\
thinking as a result of high school or university experiences.
In the most extreme cases they seexed to have developed a

generalized skeptical and independent attitude towards ideas.

1In a recent study of Harvard undergraduates, Willianm

Perry (1970) has presented interview rmaterial which points
to the experiences of living independently (pp. 104, 171)
and confrenting diversity of values (pp. 65~70) as stiru-
lating the developrent of intellectual relativism., While
Perry does not relate this type of developrment to the de-
velopzent of moral ideas, his interview excerpts suggest
that changes in moral orientation cay accorpany changes in
thoughts about the relativity of ideas. Perhaps both are
facilicared by the sa=e experiences,such as those discussed
in this chapter. ‘ .
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First and foremost they want to think things out for them-
selves rather than simply accept the rules of right and
wrong as laid down by others..
I mean, we are here to seek everything that is, I mean,
to analyze things very coldly; and there is no use in
keeping some back, and some back, and the other put
forward, because then you are getting a very biased
sort of conclusions. You have to be exposed to every
possible way, all dimensions of a possible problem, to
be able to draw conclusions, [to choose] whether you
like that or you don't.... Because I don't just take
things the way they look. I have to know why it's de-
fined as such and such. (s. 14, Stage 3(4))
At the university, the first thing is that one is
made to be oneself.... Here you feel you are rather
alone, and you do things the way you think them right,.
The environment helps one to think deeper and look at
things from a different angle altogether and criticise
things to start with, look at things critically and
analyze then critically. (s. 79, Stage 2(3))
This is an explicitly hypothetical way of approaching HA%FE’
questions and is probably largely the product of higher edu-
cation itself. In struggling to crystallize their experience
and explain the events which had affected their moral atti-
tudes, the students returned over and over again to talk
about school books they had read and courses they had taken.
However, in discussing these courses, they did pot refer to
the whole garut of acadexic disciplines. Rather, in accord
with the hypotheses presented in this thesis, they concen-
trated their comments on a limited nurber of fields of study.
They referred explicitly to the study of sociolegy, history,

government, and religion as being influential.
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Furthermore, the educational system helps you to have
some more understanding of the society. Someone who
has taken something like Sociology will learn more
about the society and see that there is no difference
between tribal--I mean, although there are some tribal
differences, I think it should not be so much empha-
sized. (s. 84, Stage 3(2))

I think this discipline of Sociology and Psychology,1
especially as they relate to how people live, their
modes of life, what they do and so on--1 think this
caused particularly--the major thing that has caused
me to change. Maybe if I was taking Engineering, I
would have been slightly different. (s. 1, Stage 4)

I would say that through the study of Sociology I've
sort of identified the behavior of certain societies,
when I learned about these value systems and began to
argue them logically. At least I've added some new
dimensions to my thinking. (s. 97, Stage 3)

...the books we read in high school; we would read and
then read along with the teachers explaining certain
things to us. Like say, when the Arcericans declared
themselves independent, although I was doing that as
just History, I think it had an effect on me.... It
started me thinking, and put rme on one side, that, you
know, people should be free. (s. 10, Stage 4(3))

when I was in lower school, I could say such sweet
things about religion, let's say, ‘'Picture Moses going
to get some of the Ten Coxrandments, or Jesus going to
Heaven.' But by the tire I was leaving I couldn't say
Christianity because I had read about other religions
and I couldn't think whether this is the right religion
or that is the right religion. (s. 100, Stage 3)

It was.,actually when I caxze to the university that the
idea about who was in power and what and what, what is
the nature of our government and so on, that is when I
learned the whole idea about politics,.... Well, par-
ticularly I can say in first year, Coxparative Political

N 7

l?he subject is referring to an upper level course
in Social Psychology taken by advanced students in Sociology.
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systems, I can say I learned what is the difference
between my government and another government. (s. 6,
Stage 3)

' From the students' own point of view, therefore, a
causal arrow runs from the study of certain acaéemic sub-
jects to new perspectives in .moral ‘sasoning. The reading
they do for these subjects opens up for them a new set of
alternative ways of thinking and believing. One student
compared this to being able to talk to people with differ-
ent ideas from “"the past and the present.”

Because it all depends on the things you are doing, in
fact, the subjects you are taking. Here I think people
have got the freedom and the necessary education to
read more books and to know the opinions of various

people in the past and the present. So you are in a
better position to change. (s. 78, Stage 2(3))

Furthermore, in those courses the students 1eara\€ ’
new set of categories in which to understand values and’
value systems. They develop fraemworks in which to cozpare
political, religious, and cultural systems and see the under-
lying dirmensions of similarity and difference. The forrmal
knowledge enables them to think abstractly about rules and
nores in the terms of a comparative social analysis. It is
hoﬁ surprising that rmost of the students in the Paculties
of Arts and Law have attained the "social perspective® of
Stages 3 and 4 moral reasoning, as attested 'by their roral

¢

judgment scores.
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CHAPTER 8

RESULTS~--HIGH SCHOOL SAMPLE

The results from thé High School sample replicate
the University findings on two important points. First,
they give evidence of an interaction effeét between moderni-
zation and living away from home. Second, they provide
further support for the hypothesis about the experience of
meeting people from different cultural backgrounds. Of the
two measures of degree of exposure to cultural diversity,
it is again the measure of time spent rather than the mea-
sure of friendship choices which proves to be a better pre-

~

In addition, the data confirm the hypothesized re-

-

dictor of moral judgment scores. .

lationship between moral judgrment scores and level of school
achievement--a finding in accord with studieq of the rela-
tionship of moral reasoning and IQ in high school students
fron Western countries (e.g., Sirpson and Graham, forth-

P
coning; Blatt and Kohlberg, forthceming).

THE RELATIONSHIP OF MORAL JUDGMENT STAGE .
70 BACKGROUNKD VARIABLES:; AGE

In studies of moral developzent of -adolescent groups,
che generally expects to find a positive relationship between

chronological age and moral judgment scores. Therefore, it
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is quite surprising to see that for this High School sample

the relationship is clearly negative (Spearman r_ = -0,20,

8
p = nonsignificant). Moreover, the data show a downward
linear trend, %s displayed in Table 8.1, such that the 16-
year-olds have the highest rmean moral stage score, the 17-
year-olds are intermediate, and the 18-21-year-olds have

L]
the lowest rean score.

Table 8.1: The Relaticonship Between Age and Moral Judgrment
Stage Scores, for the High School Sample

AGE
16 Years 17 Years 18-21 Years
nucber of
Suhjects 10 21 - 20 ~
Mean Moral
Judgrment Stage 245.0 213.1 207.5

However, zhe cause of this anamolous finding is not
hard to uncover. In the sample, age 1s strongly negatively
correlated with rodernization (Spearman rg = =0.38, p = .005,
:uo-;ailed}; and because modernizavion is 5o highly relaved
to moral judgrment, age spuriously appears to be inversely
related. Wwhen age is correlated with roral judé:enn-sco:es.
pa!tiailing out the effect of modernization, the negative
relationship disappears. In fact, the partial correlation

closely approaches zero {r = 0,05).

{
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The zero order negative relationship between age
and modernization arises from the fact that in Kenya, tra-
ditional rural families often have difficulty in collecting
the cash income necessary to pay their children's school
fees. Thus, they sometimes refrain from starting a child
in primary school until the child is sozewhat older than
are many of the urban children whose parents are rnore
nodernized and wealthy. For example, urban children gener-
ally begin prircary school at age seven whereas many rural
children do not begin before they are nine, ten, or even
older. As will aqgain be noticed and reaffirred with the
results of che Community sample, Kenya offers a superb
setting in which to study the effect of age en cognitive
development independent of the effect of increasing years
in school. In Western countries, these w0 factors are so
invertwined thatr they can be treated as surrogates for one

nother. Therefore, when one finds a positive relationship
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SEX
As with the University sample, sex is not a signi-
ficant pﬁsdictor of moral judgment scores. The mesan nmoral
score for the 25 boys is 207.0, while that for the 26 girls’
is somewhat higher, 226.9, but this difference is not sig-
nificant (t = 1.25, separate variance estimate, d.f. = 48.51).
Vﬂoreover, the distributions of the moral stage scores
(Table 8.2) show no evidence of a sex difference, particu-
larly the type of difference found by Turiel (forthcozming)
and Sizmpson and Graham (fortheczing) in the Unived States
and Greatr Britain, respectively. Those authors found that
for certain high schopl samples, girls use more Stage 3
and less of borh Stages 2 and 4, than do boys. This is not

—

sparent in the distributicns of rhe High School

SCHOQL ACHIVIMENT

The measure of school achievement is the overall
score @n the standardized naticnal examinations, the Certi-
ficate of Frimary ERducartion (C.P.E.'s). This score shows

a broad range, with a nminimum of 12 points and a maxirmunm

’

117

rfece score equals 30).
As hypothesized, school achievement is positively

related to moral judgment stage %Pearson r = 0.26, p < .06,




Table B.2f Pattern of Distribution of Noral Judement Stage Scorces, for Male and Female
subjectn (iagh school Sample)

FREQUERCIES AWD PERCUNTAGES DY STAGE MEAN MORAL
Glage Mixed Staqe Mixcd Stage Mixcd JUDGMENT
Sex 1 1=-2 2 2~1 i 3-4 SCORE
Femalen 1 5 5 I 3 3 226.9
(N = 20) 4% 19% 19¢ 34 12% 12¢ *
Maleo 0 ki) 9 G 1 1
(B = 25) 0¥ 32 36 24¢ a% 4 207.0

S

ot
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two-tailed).

Moreover, this relationship cannot be at-

tributed to the greater modernization of the higher scorers

on the C.P.E.'s because modernization and school achieve-

ly related (Spearmanr = -0.12, p = non-

inverse

cent are

B

the Introduction,

the Kenyan

n

As described

significant).

school system is still somewhat open in the sense that poor

stuedents from rural backgrounds can rise to the top in

and show

These data support that view,
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L&)
0,35
0.36%s
0.29=
0.09
are two-tailed:
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significantly higher, 232.1 (t = 1.55, separate variance
estimate, d.f. = 39.44). The difference is thus in the
right direction even though it does not achieve the con-
ventional level of significance.

THE INTERACTION OF HODERRIZATiOH
ND TIME SPENT LIVINWG AWAY

Crucial to the theory about the experiences of
oodernization and time spent living away is that they should
work in interaction, This effect appeared for the Univer-
sity sample although it could not be put to a statistical
test. The same case applies here, The findings are pre-
sented in Table 8.4, below, and show how the experience of
living away from home strongly affects the traditional
students and causes them to move up to an egual level ogﬂ\
moral judgzent with the more modernized cones. The differ-
ence in average moral judgoment score berween the Tuwo tra-
diticnal groups atv the high and low ends of the living awvay
scale is no less than 45 points. Bewween the wwo rodern-
ized groups, however, the gap is cnly 9 points, Because
the nuchber of traditicnal students who have liveé av#y rore
than four years is very s=all ionly gaven}, the resulrs
can be considered conly tentative. XNevertheless, they
replicate the Universicy findings, and as wil)l be seen in

the next chapter, also correspond to the firndings for the
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Table 8.4: The Interaction of Modernization and Time
Spent Living Away in Thelr Effects on Moral
Judgment Scores, for the High School Sample

Mean Moral Scores for the Sample Broken Down
into Two Categories of Time Spent Living Away
and Two Categories of Modernization

TIME SPENT LIVIKRG AWAY
0-1 Years 4-11 Years

Level of Modernization:

Traditional -187.5 232.1
{Subjects below the

redian on the index N o= 14 N =7
Modernized 223.4 232.1
{Stbjects above the

median on the index N o= 16 N o= 14

student poreion of the Community sample. By the time the f\\'
result is seen for the third tize, fair confidence will

have been gained in its truth,

YEARS SPENT AT HETEROGENEQUS

=Y &

HIGH ECHOS

%

Twenry of the High School students had spent only
zero or cne yéars in muletiracial and multicultural second-
ary schools.  <The re=maining 3) had spent all four of their

seccndary years in such schools., The difference in moral

judgment scores for these two groups is guite large, sup-

~
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The mean moral judgment score of the group with
low exposure to cultural diversity is 201.2, whereas the
mean of the group with high exposure is 227.4, and this
difference is significant at the .10 level, for a two-tailed
test (t = 1.70, separate variance estimate, d.f. = 46.82).
wWhat is more, as will be shown in an upcoming'section;
this difference rermains even after controlling for school

achievezent and modernization.

FRIENDS PROM OTHER GROUPS

-’ A

The second measure of exposure to cultural divggsity
is based on students' friendship choices. This measure,
friends frono other groups, is quite highly correlated with
the moral judgment scores (Spearman rg = 0.33, p = .02, T\
two-tailed). Iwelve of the subjects claized to have at
least cne friend from another race or a foreign country.

An additional 13 did not have clcse friends of that high

a degree of difference, but did have friends from one of

the other Kenyan cultural groups, such as the Luos or Luyiasg,
Pinally, for 26 students, all of their friends were froa
their own or very closely related groups {the Merus, P=bus,
and Karbas). Of course, most of the students in the latter
category attended the all~Kikuyu schools in Rye}i and had

no opéortunity to make friends with pe;ple from other groups.

The reasure of friends from other groups is certainly
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extremely highly correlated with years spent at hetero-
geneous high schools (Spearman rg = .74, p < .001, two-
tailed).

In Table 8.5, below, are presented ths mean moral
judgment scores of students -in each of those three friend-
ship choice categories. The only group which is different
frem the others is the category of students with friends
fron another race or a foreign nation, Their average moral
judgment sco;gﬁis 262.5, in contrast to the other two cate-
gories whose average scores range around 200. In fact, the
diffetencé between the first 9’°“§and both of the seccnd
cnes is statistically significant (vt = 3.04, d.f, = 21.55,
and ¢ = 3,25, 4.£. = 22,93, respectively, both significant -

~

ar the ,0! level, two-tailed). However, the difference

g

petween the two latter groups is nort large enough to
significant (t = 0.75, separate vartance estizate, d.f, =
23.56), Having friends from another race or country :ake§
.

a difference, butr having friends froz another African cul-
veral group does rnovt. The significant correlavion between
moral judgment scores and friends from other gr&ups, re-
poreed above, is carried by the first group--nor assisted

by the gecond group as had been bypothesized,

sity samples rogetrher, cne result seers clear. The Srimu-
laving effect of neeting people from orther culrural
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The Relationship of Moral Judgment Scores
to Choice of FPriends from Other Cultural
Groups, for the High School Sample

Students with
Friends fron
Their Own or
Very Closely
Related
Groups Only

Ano
Afr

Students with
Friends fronm

Students with
Friends from
Another Race

or a

" Foreign Country

ther
ican Group

Nurmber of

Students 256 13 12
Mean

Moral Stage 207.7 194.2 262.5
bacrgrounds can take place in other contexts than thar of

close assoclation or friendship.

A}

jeces in the

pported by

TO OCC
groups should

berause ir would have nea

multiculrural schools who rmade

groups from the students who did rot.

108
- s

This idea was expressed
interview an past ex-

the enpirical data., In

8 T at

rhan r ~ P ¥
vien the oeasure Of

have been the better pre-

sured the appropriate type

contact more directly and differenviated those students
1Y !

friends with outside

In fact, the reasure
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years spent at hererogeneous high schools,

Once again the intuitions and explanations of

On the zero order level, the rost effective pre-
rres othe

of time spent predicts moral judgment scores as well for

the High School students and better for the University

the University students are corrobérated by the e

dictors of the moral judgzment score are school achievement,
dernizaticn,

students.
THE MULTIVARIATE TEST OF
THE IIOEPENDENT VARIA

data.
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at heterogeneousﬂhigh schools. As will be seen, it makes
virtually no difference which one is used.

The ratrix of intercorrelations upon which the re-
gressions are based appears below, in Table 8.6. The two
regression equations follow, in Table 8.7. In each case,
the independent variables have been entered into the equa-
ticn in a set order, the order wvhich is displéyed in the
table.

Why has this particular order in vhich to enter the
variables been chosen? The most conservative gossible order
for the hypotheses in guestion has been adopted. The order

in which the variables enter affects the additional percent
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n conrribute a sizeable
15 percent in additicn to that alrezdy given by school
achievensent, Xext, the question is asked whetler sex can
accouent for a reascnable amount of variance beyond that
contriiated by school achievenment and modernizaticn. It

fzs been shown thatr sex and modernization are positively
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Table 8.6: Intercorrelations (Pearpon r) of lndcpnndnnt Variables, for the

Hidh sehool Lample

F Gehool Hoderni- eterogeneoun

Fricndn {rom Living

chchievement  zatdon  Uex  Hich Scehools  Other Groups  Away
achool ~ .
Achiecvenment / }.OO -0.11 0.25 -0,31* -0.16 0,52%nw
Modernization’ 1.00  0.26 0.37%¢ 0.39% 0.22
Sex 1.00 0.03 0.34* 0.02
Years Spent st
Hoteroqgeneous
Hiigh Schools 1.00 D.71ne¢ ~-0.15
Friends {rom
Other Groups i 1.00. 0.08
Time Spent N
Living Away 1.00

-

Note: Al tesmts of sdgnificance avoe two-taldled:
*p o« 05
**nos L0
sss 4 - 001

LZAS



7’
Table H.7: Multiple Rearesajon Jegults for Moral Judament Score (High School Samples).
Tguation ) uses b 3ndependent variables including ycars spent at heterogene-
vus high echoola; equation 2 duplicaten equation 1 except that friends from
othey groups replaces yearas gpent st hoterogencous high schools on step 4.

IRDEPERDERT NARIABLLS
Gehoa) Noderni~ Beterogencous Living R Equation
Aochievement  zation fox iiah School Away Square F
1. Deta W, 0.44%* 0.26¢% 0.2 0,27 ~-0.08 0.31 3.96
1 VY 1.76 1.59 1.88 0.51
Comulative K 0,07 0.27 0.25 0.31 0.31
nehool Moderni- Yriends Living
Aehijevement  zation Gex  Othar Groups  Away
7 Dets Wt 0.41%¢ 0.2%%*" 0.312 0,25* -0.08 | 0.30 3.85
1 2. 5% 2.07 4,85 1.77 0,51
Cumplative K7 6.07 0.22 0.25% 0.30 0.30

Notes Coefficients afe heta-weighta {(astondardized B weights). T-statintic associated

T with each beta-weight appears directly underncath.  Variables entered in set order
displayed shove, and the R gqunare aspocdated with each regression step is provided
undey the t~ntstistic, ALl tests of significance are one-~tailed. With approxi-
mately 40 Jdegrees of freodom, & = 1,68 is significant at the .05 lovel (*), and
= 7,42 38 significant at the .01 Jevel ({*%).

J

SLT
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intercorrelated {(Spearman rg = 0,21, p = nonsignifiéant)
due to the fact that the modernized families in Kenya are
more likely to send their daughters to school than are the
traditional families. The equations show that by itself
sex adds only three percent. Step four tests whether the
cultural mixing variables, years spent at hetercgeneous
high schools and friends from other groups, can now add
anything to the total variance. 1In spite of their late
orcder of entry, both explain over five percent core. Fi-
nally, time spent living away is tested to see whether its
entry can increase the cuculative R square. This last
variable adds rothing to either equation.

Thus, the results confirm that four variables

{school achievement, modernization, years spent at hetero-

geneous seccndary schools, and friends frc= other groups} M

rexaln significant predictors‘even when all are serving as
each others® ccatrols., On the other hand, sex and tire
spent living away do not have significant beta weights and
éo rnot explain much of the total variance. However, it has
already been shown that the resulr with tize spent living
away is rot counter to the hypotheses. The interaétioﬁ ef-

fecr betwveen time spent living away and, nodernization ap-
P

pears clearly., Modernization emerges as the stronger over-

all predictor in this sample because the majority of the

-,
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students are still living at home, just as in the University
sample the factor of time spent living away predominated
because most of the students were living independently. 1In
sum, then, the High School results confirm the hypothesis

about the effects of social experience on moral development

and replicate the findings of the University analysis.
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CHAPTER 9

RESULTS~-COMMUNITY SAMPLE

The principal finding of the Cormunity analysis
points to the overwhelming relationship of formal schooling
to the moéal judgment scores. In both the student and adult
sections of the Community sarple, educational level is the
single strongest correlate of the moral judgrment score;
furthermore, it seems to set a Stage 3 ceiling on the range
of scores found for the nonschooled Community adults, all
of whom are responsible leaders in their rural co=~unities.
THE BEELATIONSHIP OF MORAL JUDGMENT SCORE
T0 BACKGROUND VARIABLES, POR THE STUDENT
PORTION OF THE COMMURITY SAMPLE

As will be shown, the analysié of the data for the \
32 students in the Community sacple yields only one statis-
tically significant correlate of moral judgment score; nacely,
education. The other rajor variables show no overall ef-
fects, although there is evidence of the interaction between
modernization and time spent living away which appeared for
the other two student sa&ples. To test the effects of the
independent variables, correlations and t-tests only have
been weed. Too few significant effects ezmerge to require

the overall test of the regressions analysis.

[y
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Education

In Table 9.1 is presented the entire matrix of
intercorrelations of the independent and dependent variables
for the 32 students. Education~--that is, year in secondary
school (1 to 6)--is the only variable which significantly
predicts moral judgment score. This relationship can be
seen in greater detail in Table 9.2, which presents the
mean moral score of students divided into three education
categories, for girls and boys separately, and the total
sacple combined. Both sexes show the sace positive trend,
with the exception of the single ferale subject in the high

education group who scored only 230 in moral judgment,

Sex

Sex is not related significantly to any of the ™
other background variables, nor is it related to moral |
judgment scores. The mean moral score of the six fermales

is 238.3, while that for rhe 26 zmales is 236.0. This dif-

<

ference does not even approach significance (¢ = 0,12,

separate variance estirate, 4.f. = 9,68).

Koreover, there are no sex differences in the dis-
tributions of the moral judgment scores by sex. These re-
sults appear in Table 9.3. The propaorzicns of rales and
ferales in each of the stage categories are a;p%cxiz&:el;

’

equal (given the very small nuvber of fexmale subiects).
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Table 9,1: Intercorrelation (Spearman r,) of Backaround Variables and Moral Judgment

HGeoren, for the Gtudent Portion of the Community Sample

Moral Judgment Living

tage Score Lducation Modernization Away Age Sex
Moral Judgment :
Stage Geore 1.00 0.235* 0.17 0.24 0.0 0.02
Iducation 1.00 0.22 0.65%** 0,12 0.13
Modernization e 1.00 -0.05 -0.65%*%0.15
Time Spent
Living Away 1.00 0.18 0.11
Age 1.00 0.05
Sex 1.00
loto: All teats of significance are two-tailed:

*p =< .05
** p o« .01 ,
see 5 . 001 ) l
i

08T
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Table 9.2: The Relationship of Moral Judement Scores to Lovel of Education,

for the Ltudent T'ortion of the Comnunity samplo

LEVEL OF EDUCATION

Yarm 1-2 Form 3-4 Form 5-6
FEMALLES
Number of Subjectn bl 4 1
Mean Noral Score 200.0 250.0 230.0
MALLES
Rumber of Subjecta 6 16 4
Mean Moral Geore 218,13 226.2 301.2
TOTAL
Runber of Gubjectsn 7 20 5
Mean Moral Score 215.7 231.0 287.0

18T



Table 2, iy

Pattern of Distributdon of foral Judament Stage SGeoroesn,

for

fale and Temale fulifecta (Sfudenta, Communily Hample)

tey

Faemaled
(_N - (l)

Maleg
(N = 2¢)

Mised frage
W37 e

RALSALEMSER)

Mixed
‘__‘77’ 3

ARD_TYRCENTAGES BY STAGE

Glage Mixed Stage
1 3-4 4

Ll

30
Jun

1 0 0

HMEAN MORAL
JUDGMENT
STAGE

238.3
-

236.0

281
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Although all of

Kenya show the sarme rean
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ent level.
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¢.011).

In spite of this 1l vear span, the neasure

che students in the Community sample range in age
27.

(4o

Thus, for this sample as for both of the previous student
Male and female students

the samples are small, the findings are completely consist-

data sets, sex differences do not appear.
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Table 9.6: The Relationship of Modernization to Moral
Judgment Scores, After Partialliing Out the

Effect of Age (Students, Cozmunity Sample)

PARTIAL CORRELATION COEFFICIENT WITH MORAL SCORE

Independent

Measure
Index of Modernization 0.24
Father's Education 0.21
Mother's Education 0.32, p = .08, two-tailed
- Pather's Occupation 0.31, p = .09, two-tailed
Parents’ Marriage Type 0.17
rxperience with Urban Life 0.13

education, this correlation becomss even smaller (partial

correlation coefficient = 0.0), p = nonsignificant).

The Interaction of Mod ernizasicn
and Tice Spent Living Away

In ééite of the fact that netther nodernization
nor time spent living avay show significant effecrs on
moral judgment scores by themselwes, the interaction effect
does appear as hypothesized, Table 9.7, below, y!cuESCE
these results.

The cells in this table contain very low f:e-“

g
but theg do suggest the expected trend. ,For the traditicnal
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Table 9.7: The Interaction of Modernization and Time
Spent Living Away in Their Effects on Moral
Judgment Scores, for the Student Portion of
the Community Sample b
k)

Mean Moral Scores for the Sample Broken Down
into Three Categories of Time Spent Living
Away and Two Categories of Modernization

TIME SPENT LIVING AWAY

0-2 Years 3-4 Years 5-~13 Years
Level of
Modernization
Traditional 216.17 220.0 288.8

(Subjects below the

median on the index) N = 6 Ns= 6 Noe g
Hodernized 234.3 248.3 220.0
{Subjects above the

median on the index) N = 7 N s 6 N 3

students, the experience of living awvay strongly affects
moral judgment levels, while for the rodernized students

it has no effect. In the next chaprer, Summary and Con-
clusicns, the subjects frox all three of the student sacples
will be conbined and the interaction effect tested for
staristically. The appropriate test is the analysis of
variance and by cosbining the three samples a big enocugh
popalation czn be gained to perform the teset. Because the

hyporhesized inreracrticn appears in all three sa=ples taken
)
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ing the dara will be an acceptable

and decisive rest for the cverall presence of the effect.



189

Summary of Student Results

For the student portion of the Cozmunity sample,
the hypothesis concerning the positive effect of education
is statistically upheld. However, neither age nor time
spent living away show the predicted effects. Moderniza-
tion also is uncorrelated with moral judgment scores, but
the partial correlations of two of its cc:ponenté. controlled
for the effects of age, are significant at the .10 level.
‘Further, modernization and tirme spent living away show the
expected interaction effect; as with the previous sazples,
the frequencies are too low to miake a statistical test of
this interaction effect, but the mean scores show the hy-

pothesized trends. FPinally, no sex differences are appar-

ent, confirming the findings of the prewviocus student aa:gles.,\\
THE RELATIONSHIP OF MORAL JUDGMERT ESCORE |
TO BACKGROUND VARIABLES, FOR THE ADULT
PORTION OF THE COMMUNITY SAMPLE

Por the Corrmunivy adults, the independent vartables
fall inro two distinct categories, Firse, there Ls the
class of variables related to rmodernization; namely, edu-
cation, occupaticn, and monogasmous versus polygazous mar-
riage type. Second, there is the group of dexographic
variables~-age, race, and sex. In the following analysis

it will be shown how moral judgment scores are strongly

P




190

predicted by the first set but not by the second group
(after controlling for either education or occupation).
The entire matrix of intercorrelations of these
variables appears below, in Table 9.8. Many independent
variables are significantly related to each other. The
measures of education, occupation, and marriage type are
of course intercorrelated because they are irplicated in

rmodernization. In addition, many other variables are in-

tercorrelated because of characteristics of the sample.

For exaxmple, age is inversely related to education because
all of the secondary or college gradupates, whether Africans
or Asians, are younger men and women. Race is related to

almost all of the other variables due to the group differ-

" ences between the Africans and Asians. These can be seen

in 7Tables 9.9 and 9.10, below., Table 9.9 shows the average

[
W
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2]
[¢)
e}
[
0y
ua
ot
-
v}
32
o
-
[

evel, education, and narriage wype of
gach of the four ethnic groups. <The Kipsigis and Luyias
from western Xenya are the least modernized, followed by

the Kikuyus and Merus fros Central Province and then, =most




Table 9.8: Intercorrelation (Spearman r,) of Independent and Dependent Variables

{(Adulin, Community Sample)

‘ Moral

Lcore hae Lex Race Education Occupation Marriage
Moral
Judgment Score . 1.00 =0.51** 0.18 G.30% 0.50%* 0,520 0,35*
Agn 1.00 0.31 -0.60%+* ~0.74%ee ~0.60%*> -0,32
Soex 1.00 0.248 0.03 -0.14 -0.02
Race 1.00 .67 0.649%¢¢ 0.24
Education 1.00 0.70%%e 0.36*
Occupation 1.00 0.43%>
Marriaqge Type 1.00

Note: ™ All tests of significance sre two-tailed:
*po- 05
** o+ 01
*ex - ,00]

16T
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Ethnic Group Differences (Adults, Community

Sample)

Mean Age

Mean Education

GROUPS N
Kikuyus
and Merus Kipsigis Luyias 1Ismailis

{{ = 8) (= 11) (M = 10) (B = 7)

43.5 yrs. 46.2 yrs. 36.2 yrs. 26.8 yrs.

7.2 yrs. 2.4 yrs. 3.4 yrs. 14.6 yrs.

Percent Poly-

Ot 5% 20% 0%

paticn 1.6 1.1 1.3 2.3

.
Table $.10: Hacial Differences in £3ccaticn (ddales,

Comronity Sanplel
FUUCLTIONAL LEWELS
Hen~-Schooled Prinary Sevondary Cullege
$=1 Yrs, S=5 Yrs,.95-23 Yrs, 14-17 Yrs, TUTAL

AFRICARE
wunber
cf gubrects 3 1z 5 ! .
g e ar e = Y,
Fercentzge

& K o~ T - -~
cf Siblects g i1k ilx i SR8 }
AZXINE
Nedber
cf Subielts 3 Z 3 % K
Fercentage .
of Suoiects ¥ e i5% , PR Lole
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Education

Education is significantly related to the =oral
judgzent score (Spearcan rg = q.s&i p = .002, two-tailed}.
This connection can be exanined in greater detail in’ Table
3.11, below, in which appears tﬁé“disttibu:ion of moral
stages by educaticnal levels.

Tabfe 9.11: Distribution of Moral Stages by Educarional
Level TAcdulrs, Co==unity Sa-ole)

Stage Hixed Srtage Mixed
Educaticn 2 2-3 3 3-4
Nouschooled 3 5 3 G
Primacy 3 & 2 1
cevondary g 2 5 4]
college g b3 2 3

tie distributicn o©f the Stage 4 reasgning. It ooours cnly
sncny senogled individuals, and in three cutr of four cases,

& luayia. Therefore, while S
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w
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W
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131

s

A8 4

is pot restricted with regard to ethnic origin,

2 with respect to formal schooling. In a later

estricte

v
-

f this chapter, the question of the appropriate-

secricn o

I
844

-
-

eir Stage 3 wvalues and how those

village
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score (Spearman rg = 0.36, p = .034, two-tailed).. However,
Y

this relationship reduces to zero when the effect of either

education or occupation is controlled for (partial corre-

lations coefficients = 0.04 and 0.03, respectively).

Age

Because schooling is something relatively new in
Kenya, age is negatively related to educatiocn and occupa-
rion. This inverse relationship causes age also to be
hegatively related to moral judgment score (Spearman rg ®

-0.51, p = ,002, two-tailed). When the effect of education

™

s partialled cut, the relationship between moral judgment
and age reduces considerably (Parvial correlarion coeffi-
-cilent = -0.23, p = nonsignificant). Similarly, when the
effect of cocupation is partialled out, the relacvionshio

decreases although not guite as much (parcial correlakticn

adult women s 2BL.5, somewnat higher rhan rthe mean of rha
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Table 9.13: Distribution of Moral Stages by Sex
(Adults, Corrmunity Sample)

MORAL STAGE CATEGORIES MEAN MORAL
Stage HMixed Stage Mixed JUDGMENT
Sex 2 2-3 3 3-4 SCORE
Fenales 0 5 5 1 281.8
Males 6 ’ 9 7 3 266.4

The males and ferales show approxinately the sare
proportions of Stages 3 and 4 reasoning, but the men show +
more pure Stage 2. However, the sazple of females is so
small that this effect could simply be the result of chance.

Sumzary and Discussicn
of the adult Data

The central finding which ezerges frem the analysis i\\
of the Comzunity adule darta is the relationship of roral

judgment to education and occupation. These differences

due to education and occupaticn are particularly interesc-

ing bevause while they nirror social class effects in the
develcoped Western nations, they really represent scmething
entirely different.” When researchers in the cc:;lexsaci;

eties of the West (United States, Great Britain) find so-

cial class differences for the moral judgment score, they

are cozparing the perforcance of people at the top and the



198

bottom of the same societal hierarchy. Those without power,
university education, and status in society do poorly on
the test compared with those who have those things, even
after controlling for one standard measure of intelligence,
IQ (Kohlberg, 1969; Simpson and Grahan, forthcoming). Rohl-
berg (1969) has speculated that these social class differ-
ences are a product of differing degrees of “"participation*®
in the decision-making institutions of the soclety. The
upper classes "participate” most and hence are rmore likely
to acgquire a theoretically sophisticated explanation for
how these institutions should run. The poor and working
classes, who are excluded from participation, are not co-
tivazed to develeop such formal and elaborate theories.
Whether or not this hypothesis has an? cerit, it
certainly does not describe the dimensicon along which th
traditional and zodernized Community adules differ. Oaly
high parcicipazing individuals vere selecred inro the sarmple

The noaschooled adulzs stand within thelr traditional so-

(o]

tetices as the successful leaders and responsible citizens

wion gthers of thelr own ige group respect, just as the
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the modernized individuals participate in a national system
of law and government, the nonschooled ones operate within
the context of traditional village systems. Different
levels of moral decision-making may be appropriate for
these two different kinds of societal units. The formal
level of moral decision-making required for a small-scale
agricultural society may be different from that requiréd
for the organization of a large-scale industrial society
like a nation state. This notion was discussed in the
Introduction and best explains the Comrmunity findings.
Stage 3 may represent the level of rmoral decision-making
appropriate in a small preliterate community in which con-
flic;s are tesolggd through discussion, cozpreomise, and
the achievezent 6f consensus rathesr than by a systen of
police and courts.
TAGE THREE REASONING IR THE INTERVIEWS
OF THE TRADITIONAL AFRICAN ADULTS

Stage 3 roral reasoning is the highest level of
judgment evident in the interview of the traditional Afri-
can villagers; that is, those individuals not involved in
modern white~-collar océupations such as teaching or working
as a clerk. In this section the content of the values of
these traditional subjects will be explored, relying

primarily on the subjects scored as displaying some Stage 3
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thought since I consider these subjects to articulate or

represent the "ideal"™ moral perspective in a small-scale

village setting. The traditional Africans from all groups--

the Kikuyus, Merus, Luyias, and Kipsigis-~share many funda-

mental values concerning conflict resolution and ideal

social interaction. Quotations from the interviews convey

a sense of their values and the appropriateness of these

values for the task of regulating social life in the rural

village.

Customary Law and Authority

RV
The traditional villagers do not look first and

foremase to the Fenyan national legal system as the ideal

rethod of resolving an inter-community conflict of clairs,

Rather, their primary orientation is toward customary

AEY

ican law:

As far as the merbers of a communlity are co erned

szch an offense {as stealing) should be set ed lo"ally
Generally it is berrer to sertle such cases ‘oea‘ly an
reestablish harnony bevween the parries than to zake
matrers o the judge. {s. €2, Luvia, Srage 2{3})

nour infanticide, nobody should kill babies accerding
To cur custonary law and even tne Bible, (s, 39,
¥ikuye, Srtage 34231
A oommunity where zhe pecple dontt say the wruth is
aovazily bad because pecple dontt wnderstand crne an-
orher. When tlig gUATS run Into ansther reresnts farm,
the only sclueion is a fine {i.e., legal invervenxzign}.
ts. 12%, ¥ipsigis, ESrage
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In such a community whose order and cohesiveness depend on
custozary mechanissms, respected seaior men, or "elders,”
play & crucial role in social control. They stand for the
authority of tradition and step in as official r~ediators
when disputes otcur. In such a systexz, the senior =en are
not like officials in a modern bureaucratic institution,
where roles are strictly defined and in which respect‘for
an corder or insrructicn can be separated from respect for
the persponal gualities of the persgn who gives it {a

S5tage 4 concept}. Rarher, in the village setrting, the
roles of avthorivy are largely dependent upon the respect

which the senior men can cormmand. A Stage 3 concept of

Y

experyence, and virtue,
In a gomnmunity where peocple don't Reep thelr word,
thare 1s no cogperation. Eyveryody tries to do his
cwn things, Everybody is s liar, In such a communivy,
there are no leaders. {s. 126, Kripsigis, Stage 2{3})
Tne responsible jobs in soriety, for example, village
Headman and President, are given to those who are held
respensible becauge they are trusted and are known to

keep promises. A person who does not keep a promise
is nor 3 grown-up perscn and will never be respected
o chosen for any sear, (s. 39, Kikuyu, Stage 3(2))
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The Value of Understanding

In a small village society, peace and order depend

not only upon the custon of respect for senior authority

£ concordant social rela-

maintenance o

0 upen the

nut al

In explaining why people

s among all of the people.

erain on good terms with one another,

the traditional

»

villagers ralk repeatedly abour the valee of "undersrand-
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/

have this type of knowledge, but the son has a portion
of knowledge which the father lacks and therefore the
father must listen to the son. There should be equal
understanding between the scn and the father. Hhen
there is understanding, there is no word which is
small; the son's advice as as big as the father's ad-
vice, except that the biggest authority is for the
father on those ratters which are seen as necessary.
{s. 119, Kipsigis, Stage 3(2)]}

If a husband and wife have harmonious relaticns, then
a harmoniocus chain of good relations can develop azen
the parents and siblings, The good relationship be-
tween husband angd wife is a stepping sione to the
others. The marriage ties have unired the husbang
ajd wife as one. The father and rmother must be the
core of the good relaticonship. #ecple who are marr
into the fa=ily find rhae there is a good relations
in existence already, A good and harmont

ship bevween a wife and husband caucges the rva 1o de-
velop good relations towvard thelr parents.  You ender-
stand your parénts when both of you understand each
other. {g. 23, Kipsigis, Srage 3{2})
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give the concept a special distinctiveness by exphasizing
the importance of cooperation.

What is izportant about hu=an life is to understand
one another, to save one another in critical situations,
{s. 23, Kipsigis, Stage 3(2))

It is good for pecple to live because they help each
other. Now when I come to your home, I zeet your
mother who welcomes me and cocks vhatever food there
is for me. ! feel happy seeing her; she takes care

of the home and the children, even when your father

ig away. Of course, a tree couldn‘t do zthaw! (s, 135,
Layia, Stage 2(3))

Life carries everything-~the life of people--even in

a3 country like this ¥enya of ours, It is the lives

of these people who aye here which make all of the
haranbee ['pull togezher'} schools and the other forms
0f rnaramhees. (5. 10, Meru, Stagd 2(N)}

mekes sense efore he ecnplies.
Noyp all thav the parents say can be taken as correce.
L orown o3 gon 18 able ro drifferenriare whar is good
and what 18 tad for him, Therefore, he should obey
cniy Those e tninks are good, {s, X3%, Layia, Stage 3)
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Relatively'mature children need not attend to their par-
ents' words when the suggestions are out of line, as for
exarple, when they ask the children to do any of the fol-
lowing types‘of things: (1) to violate their religious
convictions--

A grown son should obey his parents only on those
things which are seen as necessary by the son. He
should cbey only on things which are possible. Some
children are Christians and if their fathers or mothers
tell them to do certain things, such as sending then

to -buy beer, then they can say that they are no longer’
doing such things because it is not allowed by the
Church. (s. 117, Kipsigis, Stage 3(2))

. (2) o help their parents financially when the parents
sirply squander the money--

He should follow what his parents suggest, but he
should decide for himself whether what they tell hinm
is reasonable or not..., If he is working he should
support them financially and materially. It is only
when his parents are uneconcgnical, i.e., when they
spend roney brought to them recklessly, that the son
can think of refusing to help thea. (5. 62, Luyia,
Stage 2(3}))

{3) to folleow instructions whlch are inappropriate for
present times--
Daniel should not cbey his parents in this case be~-
cause thelr =inds are old, and these days one needs
to plan for the furyre when one is young., (s. 38,
Kikeyu, Stage 3)
{4) tolgive up their own money (in violation of a prior
agreeé=ent) because the father ncw wants it for his own

K
pleasure~- =~ . ’
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-

The father's conduct was unfair. The son wanted to

go and learn more things &t the Nairobi Show, and the

father prevented him from doing so. The father was

stupid and unreasonable. (s. 119, Kipsigis, Stage

3(2)) . .
or (5) to do something which is definitely morally wrong=--

If you have a cruel man who drinks, and comes home-

and beats the wife and even tells the son to help him--

or he hates her, and tells the son to do the same--the

son should not follow him. This is a stupid thing to-

do and a wrong thing for a son to do to his mother.

(s. 137, Luyia, Stage 2(3))1

?hus, parents' commangs are considered legitimate

or illegitimate in terms of the criterion of reasonableness.
This concept.is more diffuse and unforgalized than a Stage 4
or 5 conceptualization in terms of individual *rights, " but
it serves the same purpose. It provides a general norm to
which peocple can appeal when elders overstep the bounds of
acknowledged authority, In complex societies, individuals
probably first dev&lo§ Stage 4 or 5 notions when thinking
about the legal systexm and issuves of civi) rights {(Kohlbery,
I1ssue Scoiiaq Hanuall, and then they generalize these no-
rions to considerations of inverpersonal conflict ar the
farmily level. In a small-scale, village-based sociery,
the sicpler level of social organizarion never calls forth

Stage 4 oy 5 noticns, and therefore consideravions of inter-

persenal cenflict continue o be resolved in lower stage

. 4

11t may interest the reader to know thar the speaker

in the above quoration is a 53-year-old =an. /



207

terms. Yet, as has been shown throughout this section,

tﬁe values of the traditional village leaders are appropri-
ate for their environment. They fit the problems of con-
flict resolution and the system of social control actually
encountered in the village setting. Authority is defined
in terms accurately descriptive of the role of village
elder or senior mediator. The values of understanding

and cooperation are given emphasis as the ideal goals of
social interaction in a society where people's survival
depends on their living and working embedded in kinship
groupings. Finally, the value of reasonableness provides

a nora on the basis of which the younger generation can
withstand the oppressiveness of tﬁe older generation, in

a society where a theory of natural rights prior to law

has not been develépeﬂ. These exarples begin to deconstrate
how the cogniﬁiwa processes involvgﬁ in moral teasoning are
closely ;elated tQ the social activities which engage these
skills. They at least illustrate how a foundation can be
laid for understanding cross-cultural differences in ooral
reasoning by trying to come to terrms with the basic ex-

perience encountered by.people in different kinds of society.
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CHAPTER 10

SUMMARY AND CONCLUSIONS

In this thesis three different samples have been
used to determine correlates of the moral judgment score.
These correlates fall into two categqgories. First is the
category of sex, race, age, and level of school achievement.
These variables are always of interest when studying indi-

vidual differences in performance on a developmental mea-

PR
L

sure, but they have not been central to this thesis because
tpey do not qi&e clear information about why development
oécurs. The focus here throughout has bgen on a secondary
category of measures, those variables clearly indicative

of past Social or intellectual experiences which night
stimulate the development of moral conceptions. Cognitive-
developmental theory asserts thdt learning involves an
érganism-ehvironment interaction, such that the change-
producing qualities of the environment are called forth by
the structuring capacities of the organism and at the sare
time stimulate the organism to improve its adaptation. Yet
at present, little is knowrn about this organism-environment
interactiop for any specific area 6f cognitive developzent.
The primary goal of this thesis has been to investigate

specific hypotheses about the relationship of the spcial
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context to moral reasoning. The purpose has been to dis-
cover experiential correlates of moral judgment scores
which give insighit into development cross-culturally and
account for the effects of the different kinds of social
contexts met by people in their daily lives.

The first set of correlates investigated consist
of the variables of sex, age, racial group, and level of,
school achievement. Sex is not a significant correlate
of moral judgment score in any of the samples. Moreover,
in on1§ one of the samples (the Community adults) is there
any tendency toward a distributional difference in stage

'usqge, but this sample contains too few females for the
trend to be clearcut. Sex differences are clearly absent
in the~tﬁree student samples, and this constitutes an in-
teresting finding given the great differences in status
of the two sexes in both African and Asian culture. One
night speculate that this lack of sex differences is due
to the fact that the young women in the samples are as.oc—
cupationally oriented as the young men. The young women
expect to marry and have large families, and they expect
to show respect and appropriate deference to men, but at
the saz?‘time they intend to engage in the best full-time
careers that their education will allow- them. This is the

pattern followed by educated women in Eastrhfrica (whiting,

1973), and it léads to the development of self-confident,
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independent personalities on the part of young girls. Thus,
the.difference in status between the sexes may not have inm-
plications for differences in cognitiye functioning, such
as might affect their relative performance on the moral
judgment interview.

The factor of age is significantly related to moral
judgment only for the University subjects. Age makes no
difference for the sacple of Community students, the sarcple
of Corzunity adults (after controlling for education or

occupation), or the sarple of High School subjects (after

controlling for modernization). The weak findings of this

study with regard to age--especially for the secondary
school sazples--stand in strong contrast to studies in
western countries, in which age powerfully predicts roral
judgz=ent scores (e.g., Kohlberg, 1969; Turiel, forthcoz=ing).
However, in the United States studies, age is inextricably
confounded with numbers of years spent in school, whereas
this is not the case with the Kenyan sa=ples. Perhaps the
powerful age trends found in the United States studies re-
flect in large parts the greater schooling undergeone by the
older subjects rather than other kinds of non-school-related.
social experiences that have occurred to them over the course
of time. This is a speculative suggestion, but one worthy

of further inve§tigation. ,
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The factor of racial group has been investigated
with both of the adult samples--the University subjects
and the Ccmmunity adults. In the forrmer it bears no re-
lationship to moral judgrent scores, while in the latter
its positive relationship (with the Asians scoring higher)
disappears when the effect of either education or occupa-
tion is partialled out. It explains no variance apart ’
from its straightforward connection to education and
cccupation.

Finally, the variable of school achievement is
correlated positively with moral judgment score for the
High School sample (using overall scores on the Certificate
of Primary Education), but not for the Universiry sample
{esing overall grade poinr averages). <This is not an un-
reasoﬁable finding given the fact that the High School
sanple probably convained a much wider range of invellectual
or acadenic abiliries than did the Unive:sii" sa=ple, I=n
¥enya cnly a tiny portics of Yorm Four st:ién:s are selecred
for the University systen and therefore all Universicy szu-
dents have been zneong the highest acadanic achievers of

thelr age set. In that case, their different levels of
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deal with abstract verbal material. It seems reasonable

to conclude that whereas all of the University subjects

had superior cognitive ability, only some had been influ-
enced by specific kinds of social or academic experiences
which had stimulated their moral reasoning. 1In ‘contrast,
among the High School subjects, a wider range of cognitive
abilities was represented, and the effect of school achieve-
ment as well as the effects of social experiences could be
discerned.

The primary purpose of this thesis has been to
specify what particular kinds of environmental influences
might affect moral development, and to investigate their
expirical relationship to moral judgzment scores. The in-
fluences considered concern not only the rate of moral de-
velopzent in children, but also its ulci:a:; level or ggg
peint.

Feur hypotheses have been tested about experiences
expected to stizmulate the rate of chxldre;‘s and young 4
adults' moral development in Kenya, These focus on the
follcowing four inflﬁénces: )

1, meeting pecplé ar scheol vwho come from racial

Y and cultural backgrounds different froxm one's
cwn and believe in different moral rules (ex-~ .

posure ro cultural diversiey); ’
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2. moving away froa the constraining world of
parents to the cooperative world of peers
(living away fro:rhc:e):

J. growing up in a modernizeﬁ fanily with parents
who encourage their children to think and act
in ways which will help thexz to do well in
school (nonauthoritarian child-rearing prac-
tices); and

-4. forrmal training at the university in the sub-

ject areas of soclolegy, eccncnics, law, qdve:n-
ment, history, or religious studies (major field
of concentration in the Paculries of Arts or
Law).

ALl foﬁ: of these influences have been hypothesized to

facilitate the emesrgence of Stages 3 and 4 reasoning ouz

of Stages ! and 2. In addition, the fourth influence aleo

may bear on the development of Stage 5 thought, bur the

data are scant on this point.

The first factor, exposure to cultural diversicy,
has been hypothesized to be a stirmulant to zoral reasoning
for Stages 1 and 2 students, on the condition that the sub-
jects attend schools in which harmony and exchange of ideas
rather than hostility and negativism characterize inter-

group relations.. In general, such a friendly atmosphere
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does prevail at Kenyan "national schools," as University
of Nairobi students described in ther interview on past
experiences, and as I saw myself in visiting different
schools in Nairobi; only one school visited was an excep-
tion. The hypothesis is that such exposure to cultural
diversity will be morally stimulating for all of the pre-
conventiocnal studentsﬂ whether modernized or traditional,.
and whether living at home or living away. Therefore, the
hypothesis has been tested without breaking the samples
down, on the University and High School subjects. Among
the student portion of the Community sacple, the factor is
Eoo confounded with quality of school to be in any way
testable.(

‘The factor of expoSure has been measured in two
ways, in terms of nunbers of years spent at :acinly and
ethnically herercgeneous secondary schools, and in rerm
of the degree of diversity of groups represented by sub-
jects' closest associares at school. (n the basis of the
open interview about past experiences with the University
students, it has been predicred thar the reasure of tirme
spent at heterogenesus high schools would correlate pos:i-
tively with moral judgument scores, while the friendship
measure night or nmight not be as strong a corryelaxe, The

interview had indicated that setudents could be influenced

N v
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in many contexts other than that of friendship by the ex-
posure to people from other groups. For example, they
could be influenced by class discussions, by talks with
teachers, or by cbnversations at the dining hall or in the
dormitory, as well as by ideas exchanged in the intimate
atmosphere of close friendship.

The hypothesis about the effect of exposure to
cultural diversity is confirmed by the data. In both
samples, multiple regression analysis shows that time
spent at heterogeneous secondary schools is a siQnificgnt
predictor of moral judgment scores. The friendship measure
is a slightly less strong predictor, also as predicted.
It is sign%ficantly related to moral judgment scores for
the Hiéh School subjects and the African subgroup of the
Univers§sg sarmple but not for the Asian subgroup of the <
latter. It is probable that its lack of relationship for
the Asian subgroup is the result of reporting errors.

Trhe next two influences which have been tested

concern inreracting rather than independent facrors. These
L 20

rices. Both factors have Leen tested with all three of

[
;
;
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separately, it has been shown that the factor of time

spent living away shows its strongest influence upon the
University students. This is the sample which contains

the highest proportion of subjects no longer living with
their families. In contrast, modernization shows its
strongest influence upon the High School s;bjects, the
group with the greatest proportion of subjects still living
at home. Among the Community students, neither factor
shows a particularly strong effect, though that of roderni-
zation approaches significance when the effect of age is

~ partialled out.

) Of most importance, the interaction.gffect of
modernization and tire spent living away is evident in all
three‘sa:ples, although each sarple is too szall ahdAun-
evenly distributed to test the effect statistically. How-
ever, when the three samples are added together, the numbers
do becoze %arge enough to bear the appropriate.test for
the interaction, the analysis of variance.

The analysis appears in Tables 10.1 and 10.2, below.
As a measure of mode:nization, the indices cozposed on five
components have not beén used, because these indices are
scﬁevhat §i£ferep:'fqr.egch sa:p;g. “Instead, the single
factor of father's education has been chosen to represent

modernization since it correlates highly with the index
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Table 10.1: Distribution of Subjeccts by Sample in the Cells of the Analysis

aof Variance (Table 10.2)

LENGTH OF TIME LIVING AWAY

Low Medium
Father'n Education {0-1 Ycars) (2=4 Ycars)
low Univeoraity 0 : S
{0~4 Ycars) fiigh School 19 7
Community 4 12
’
: \
fiigh University 7 4
{5+ Years) High School 11 9
Community 3 6

High

{5+ Years)

17
0
4

19
5
3

o

L1z
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Table 10.2: Analysis of Varianco Results, for Effcct of Father's Education
and Time Spent Living Away on Moral Judgment Scores

. " LENGTH OF TIME LIVING AWAY
Low Medium High
Father's Education (0=1 Ycuru)\ (2-4 Ycars) {5+ Years)
Low (0-4 Ycara) Mcan 191.3 238.3 302.4
. N 23 24 21
Iiigh Mean ’ . 260.7 . 237.6 295.4
. N : 21 " 19 27
Source Sum of Squarecso D.F. Mean Square F Test
Father's Education 14095.5 1 14095.5 4.021*
R ()
Living Away 135689.9 2 67844.9 19.352%#%
Father's Education X
Living Away 39975.6 2 19987.8 5.701*%
Unit . : 452257.9 129 3505.9 NOT TESTED
Noto: * p < .05 -
** np <« ,01
e p o ,00)

81¢
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within each of the three samples. The median father's
education for the total sample of 135 students is five
years. This median has been used to split the sample into
a traditional versus modernized half. For the factor of
time spent living away:vthe total sample has been divided
into three equal groups: corresponding to  "low" (0-1 years
away), "medium® (2-4 years away), and “"high" (five or more
years away). Of course, the three student samples do not
distribute themselves evenly across the six cells-of the
table. Table 10.l1 shows that the University suﬁjects are
over~;epresented at the high end of the living away scale,
while the High School students are over-represented at the
low end. MNevertheless, because the interaction has been |,
shown to appear in the trends within each sazple taken
separately, the overall test cannot be accused of creating
a spurious interaction effect.

The P zests for the analysis of varlance appear
in Table 10.2. The hypothesized inreraction effect is

significant ar the .0} level. <This cocurs because for the

the factor of time spent living avay shows an ingconsistent,

curvilinear relaticaship to the moral itudgment score. On

SPRIPIPTEY SRR PIF 2L N5 V.. 3
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a consistent and powerful positive relationship to the
moral judgment score. Another way of stating the results
is to say that for those subjects still embedded in their
families, the factor of traditional versus modernized
family background is a good predictor of moral judgment
socres because the traditional type of Kenyan child-rearing
involves "authority-oriented” child-traininé practices,
while the —odernized type involves less authoritarian styles.
On the other hand, for students who are no longer living

at home, the factor of family background is not a good pre-
dictor of poral judgrment scores because it has been buried
by other, rore recent and more salient influences inAthe
students' lives, At boarding school the students encounter
a setrting characterized by rmoral concern coupled with free
and mutually respectful discussion of moral valués. For
the students frca the twraditional backgrounds, this oppor-
tunity to discuss moral issues equally and cooperatively

is scmething new and different, and it stircuylates then to
catch up to the rore cmodern students in their staée of roral
judgment, Thus, the way in which the experience of living
independently influences.developing individuals depends
upen their own structuring processes. Living away fron
home can ge a powerful facilitatér of rmoral developzent,
but the effect works primarily for students from authority-

oriented homes, who have a different view of themselves and
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of their right to argue about morality than do children
from modernized households.

The fourth hypothesis which has been tested concerns
the effect of formal academic training in certain major
fields of concentration at the University of Nairobi,

The prediction has been that the study of sociology, eco-
nonics, governzent, history, religious studies, and law
will be correlated with higher frequencies of Stage 3, 4,°
and possibly 5, moral reasoning. These particular major
fields of concentration are those explicitly mentioned by
University students as experiences which affected their
moral values. Cnly students in the Faculties of Arts and
Lau take these subjects, because the systen atr the Univer-

sity of Nairgbi involves intense specialization fros the

'
sl
w
«

(¥4

ear of study to the time of graduation, Thus, stu-
dents in such fields as Medicine, Comwerce, Engineering,
Education, ard Sclence take courses froe thelr own Faculruies
and fev or no courses in the Maculties of Arts or lLaw.

Trhe hypothes:is has been clearly confirned by vhe
University data, The subjects in the Faculries cof Ares cr

Law show less Stage 2 reasscning and muore Strages 3 oand ¢
) 2

-

&

reasoning than do the sublects in the other faculuies,
Moreover,.the only tuo subjeces displaying any percentage

of Stage 5 thought are stulents of Sooiclegy.
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The major fields of concentration in the Faculties
of Arts and Law have been hypothesized to be effective be-
cause they require study and analysis of the organization
of society and of the theory explaining legal and cultural
social control systems. Study of such material would be
expected to influence Stage 2 subjects to adopt the "member
of society” perspective of Stage 3. Moreover, for students
already at Stage 3, training in law or the social sciencesd
would be expected to help then rove toward the more abstract
and forrmalized, "bureaucratic" perspective of Stage 4, or
even the "social contract® perspective of rights and obli-
gations underlying democratic political theory, character-
istic of Stage 5. -

Pour factors, then, have been dempnstrated to relate
to highe! levels of moral reascning azong young ;dulcs in
Kenya. These conditlions have to do not only with the spe-
cific dimensions of the environsent (i.e., with specifip
facrors} bur also with specific characteriscics of the de-
veloping individuals (e.g., whether they come from rradi-

vicnal or modernized backgrounds)., The positive resules

'
o
(2
I
5]
¥
(5]
©
:’1
4
W
(4]
-

t is possible wo build an inreractive theory
of child developmgnt, cne Which accounts for the stimulating
effects of\ the envircnment in teres of rthe exaf::aziois angd
unierstandings of the individueal, and which aceounts for

rhe development of individual in rerms of spacific di-
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Yy The influences thus far discussed have concerned
the rate of children's moral development, not its ultimate
level or end point. For example, it is probably that
modernized children in Kenya reach Stage 3 sooner than do
traditional children but most traditional children will
also acquire the capacity for Stage 3 thought. Stage 3
reasoning is certainly evident in the nmoral judgrment
responses of peasant farrcers in Kenya and of village adults
in Turkey (Turiel, Kohlberg, and Edwards, forthceming).
Similarly, study of social or legal theory is not necessary
for the emergence of Stage 4 reasoning asong University

. students. Students in the other fields aleso evidence

Stage 4, but sicply at a lower frequency. The results thus

"y

ar summarized show how certain kinds of social experiences
can fécili;a:e the exergence of the adult perspective on
morality exmbodied in 5:&9&5 3 and above. They do not argue
that such experiences are necessary for the exergence of

~the higher stages.

.- Besides these four experiences, however, another
important category of environmental events in the data
chapters has been considered, and it may have effects rore
coxplex than sirply stiﬁulating the rate of exergence of
adult =dral reasoning. This is the factor of involverment

in a tradicional village society rather than a national

N ’
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state systen. All of the adults in the Cormunity sample
had been selected as respected and responsible citizens in
their towns or villages. Many were local political figures,
or officers of comzunity associations. Nevertheless, in
spite of the fact that the traditional, non-schooled adults
were as deeply involved in cormunity decision-rmaking as
were the educated ones (who were primarily school teachers
or business people), they scored significantly lower in
moral judgrment. This result occurred vhethe; level of edu~
catioq or level of occupation was used as the criterion of
orientation toward modern Kenyan society. Furthermore, the
two groups differed not only in mean level of moral
judgment butr also in highest stage attained. Stage 4
thought has been seen to be absent in the traditional Afri-
can farrers who had only :ini:31 for:al education. Stage 3
is the highest stage clearly demonstrared by this group.
The data from the student poretion of the Cormmunivy

sarple underscore the influence of formal educazion on z=oral

reasoning. For this group, vwhich ranges in educaticn frcon
Porm One to Six of secondary school--in a way coapletely
randonmly distributed with respect to age--the highesz and
only significant correlate of moral juedgment stage Soore is
level qQf edecation. Schooling is certainly a much szronger
correlate of moral judgment srage than s age, walch shows

a negligible effecr.
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During their interview about past experiences, the
University students described the way in which education
had changed their moral thinking. They asserted that at
school they had learned to think more critically and analy-
tically about issues and to regard moral values as interest-
ing topics for discussion and debate. They had learned an
attitude of skepticism toward unreasoned pronouncementé.

As so many said, they had learned to ”think for themselves.”
such an attitude toward ideas may be one of the most im=-
portant concomitants of secondary and college education.

In terms of the developzment of rporal reasoning, it is likely
that patterns of thought acquired at school influence both
the rate of change {as with the student portion) and tﬁe

ultirmare level attained (as with the adult portion of the

Co::unicy sample).

According to this data, then, traditional East
African customary imstruction and life in the village do
rot produce Stages 4, 5, or € of moral reasoning., <These
modes of though do cccur armong educated populations pre-

paring for or involved in =iddle and ruling class ocoupa-

vions in the modern econcmy {although none of these stages,

especially Stages 5 and £, are freguent even in these groups).

Eowevey, \Mit has been argued thar the absence of the upper
stages in the interviews of rhe rradizicnal willagers should

. ha f
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not be considered any kind of problem for the small-scale
society. Rather, Stage 3 may serve an analogous, that is,
an equivalent function, for the village society that Stages
4 to 6 serve for the complex societies. According to this
suggestion, Stage 3 describes a form of thought which cor-
responds to the form of social organization appropriate for
a small-scale system, while Stage 4 correéponds to the form
of the complex state.l -
Societies of different size are organized differ-
ently because they face different problems of social con-
trol. Simply to perform the functiops of maintaining pub;
. lic order, resolving civil disputes, &nd restraining the
abuse of power by central authorities, the large-scale
society requires a formally more elaborate organization
than does the small-scale unit. In the latter, disputes
can be mediated with a reasonable amount of equity and dis-
patch by sessions of debate among disputing.parties and
respected elders (Gluckman, 1955; Gullivgr,«1963: Bohannan,
1557). The rediators have the responsibility of giving
justice where justice is due and yet at the same time cre-

ating a workable co:pronise'éhich will be tolerated by both

lIn addition, it has tentatively been suggested that
Stages 5 and 6 represent refinements of Stage 4 which cor-
respond to a specific form of organization of the complex:
state; namely, the constitutional parliarmentary derocracy.

[y



227

parties. They must re-establish harmony in the community
as well as uphold the moral norms (Snell, 1954; Saltman,
1971). These norms represent a flexible set of guidelines
rather than a formal body of laws and precedents. Further,
the elders are e;pected to use whatever knowledge they have
about the background of the dispute and the character of
the disputants; they do not clearly delimit the relevaﬁt"'“
and the irrelevant according to standard legalistic criteria.
The small-scale society thus does not call forth Stages 4-6
level of thought about legal principles and guidelines be-
cause it is not based on the same system of courts and
written law as is the complex, stratified state. As the
legal anthropologist, E. Adamson Hoepel, declared, "the
more civilized man becomes, the greater is man's need for
law, and the more law he creates. La; is but a response to
social needs”™ (Hoebel, 1954, p. 293).

Many authorities have expiored the evolution ofﬁlaw
and its relationship to the evolution of society. - However,
the question for psyc§oloqy and psychological anthropolde
is how this evolution relates to the rodes of moral thought
and other types of cognition required for life in_differenc
cyp%s of social contexts. For the traditionql viliage
setting qf rural Kenya, and perhaps of all peasant societies,

Stage 3 may represeni a-fully appropriate-level of moral
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decision-making for responsible and successful community
leaders. In other words, Stage 3, as used by the village
leaders in Kenya, may constitute the functional equivalent
of Stages 4, 5, or 6 as used by middle or upper class bureau-
crats in the modern sector. The empirical data from the
Community sample have supported this position, and the quo-
tations from the traditional adults which are presented in
Chapter 9 show how Stage 3 concepts do express the villaéets'
notions of reasonableness, cooperation, and understanding--
three of their most central v;lues about the way people
should behave. ‘

The two sets of data--that on the environmental de-
terninants of the end point of qo;al development and that on
the experiences which influence the rate of moral develop-
;ent--wofk together. Each demonstrates how cognitive struc-
tures relate to thersocial settings in which children learn
and ahdlts live and work. More generally, they show how
cross-cultural research can aid in formula{ing a functional
or contextual view of moral reasoning. This approach allows
us to go beyond the view of cognitive abilities as achieve-
ments and nilestones, to see then as adaptive structures
developed to solve problems encountered by people in their -

everyday \lives. .
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HEANS OF CONTACTING AND RECRUITING SUBJECTS

USED HITH THE UNIVERSITY SAMPLE (M = 52)
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Nurber of Identification Numbers
Subijects Method of Recruitment of Subjects Recruited
12 Volunteers from third 1, 3, 4, 6, 8, 9, 11,
year Social Psychology 14, 16, 17, 105, 125
class
11 Volunteers from Study 76, 78, 82, 83, 84, 85,
Hall next door to Child g7, 88, 90, 97, 100
Development Research
Unit
7 Het at the Medical 103, 109, 111}, 115,
School 116, 123, 124
4 Volunteers from first
year Education class
(Sexester 2) 107, 108, 110, 112
4 Priends of Subject 80, 81, 86, 89
No. 98
3 Priends of Subject 94, 113, 114
No. 17
2 Volunteers frosm firse 19, 21
year ELducation class
{Semaster 1)
2 Priernds of Subiect 7?7, 7%
No. 14
2 Frierds of secrevary 95, 9%
exnloyed by Child De-
velecpment Research Unit
2 Friends cf Subiect 20, %¢
Xo. 15
2 Ixployees of Child De- 13, 74
. velcpmenz Research Unit
1 Mer ar a3 lecrure i3
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The Student Body of the University of Nairobi

(As of 20th Septesber, 1972}, Broken Down by

Hajor Pield of Concentration, Sex, and Year
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Paculty Males Fezales Total
Agriculture
ist Yr. 34 [ 40
2né Yr. 40 2 42
3rd ¥Yr. 37 3 4
Total 111 11 122
Architecture, Design, and Develop—ent
lst Yr, ; 128 13 141
2rd Yr. 100 6 106
Jrd ¥Yr. 65 5 70
Total 293 24 317
ATES
lse ¥Yr. 130 67 197
2nd Yr. 273 100 3713
3rd ¥rx 222 61 283
Toral 625 228 853
Commarce
ise Yr. . 92 9 191
2nd Yr. 123 8 131
3rd Yr. 99 8 38
Total 305 25 330
Engineering
isy ¥r. 179 3 182
2nd Yr. 126 b 177
3rd Yr. 13} 0 131
Toral 486 4 490
Law
lse Yr, 4 8 52
2nd Yr. 4 & 49
3rd ¥Yr. 27 9 36
\
Total 114 23 137
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Faculty Males Fenales Total
Medicine
st Yr. 86 12 98
2nd Yr. 81 5 86
3rd Yr. 64 14 78
4th Yr. 41 8 49
Sth Yr. 25 7 32
Total 297 46 343
Nursing (Advanced)
lst Yr. 0 18 18
2nd Yr. 1 19 20
Total 1 37 38
Vetinary Medicine
lst Yr. 60 8 68
2nd Yr. 72 2 74
drd Yr. 59 1 60
4th ¥yr. 55 1 56
Toral 246 12 258
Science
lse Yr, 96 15 111
2nd Yr, 105 23 128
3rd ¥Yr. 17 20 37
Total 218 58 336
Pducaticn
lst yr. 160 36 206
2rnd ¥Yr. - - -
3rd yr. - - -
Total 160 46 206
Educarien {Diplcma)
- Une Year 30 5 3o
Journalisx .
Isc Yr., 19 3 22
2rnd Yr. - - -
N\
Total 19 3 22
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Faculty Males Females Total
Architecture (Master's)
1st Yr. 19 1 20
2nd Yr. 12 1 13
Total 31 2 33
Meteorology (Diploma)
One Year 12 0 12
Philosophy (Special progrma open to B.A.'s)
; One Year 15 3 18
GRAND TOTAL
Renya 2419 462 2881
Uganda. 290 25 315
Tanzania 247 17 264
Other 17 24 101
TOTAL 3033 528 3561
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APPENDIX III

I. The Global Method of Determining -
Moral Judgment Scores )

This study has relied upSn,thé "global rating method"
for assessing the moral stage of subjecté. The scorer reads
each interview completely and then assigns to it the stage
score which best represents the overall level of moral judge-
ment displayed. A subject can be given a pure stage (i.e.,
Stage 2 or Stage 3), or a mixed score; for example:
Stage 2(3)--Predominately Stage 2 thought; Approxi-
. mately one~guarter of interview con-
‘ sidered to be Stage 3
Stage 3(2)--Predominately Stage 3 thought; Approxi-
mately one-~quarter of interview con-
sidered to be Stage 2
Stage 2-3-~Both Stages 2 and 3 present, but not
: clear which predominates (This type of
. scoring is infrequently used; usually
one stage or the other is seen as pre-
doninating).
If a subject is given a mixed score, the two stages nust be
adjacent ones (for instance, Stages 2 and 3, or Stages 4
and 5). Other possibilities are excluded for theoretical
reasons (Porter and Taylor, Handbook for Assessing Moral
Reasoning).
The criteria used for rating moral stages’ are dif-
ficult. to summarize briefly. A thofough understanding of
;hé scoring system can be gained by reading the scoring

1
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manuals (the most recent materials available are contained
in Kohlberg et al., 1974, and the Standard Form Scoring
Guide, 1973).

An excellent outline of the six moral stages is
presented in Kohlberg et al., 1974, Tables 2 to 12 (pp. 50-

80). Table 3 of this series appears below:

Table 3 -~ Six Moral Stages

Level 1 - Preconventional Level

Stage 1 - The Heteronomous Stage

Content of Stage:

Right is blind obedience to rules and authority,

avoiding punishment, and not doing physical harn.

a) “What is right is to avoid breaking rules
backed by punishment, obedience for its cwn
sake, and avoiding physical damage to persoﬁs
and property,

b) The reasons for doing right are avoidance of

punishment and the superior power of authori-
ties.

Social Perspective of Stage:;

Egocentric point of view. Doesn't consider the
interests of chers or recognize they differ frex the

.actor’s. Doesn't relate two points of view. Actions
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are considered physically rather than in terms of psf—
chological interests of others. Confusion of authority's
perspective with one's own.

Stage 2 - The Stage of Individualism and Instrumental Pur-—

pose and Exchange

Content of Stage:
. Right is serving one's own or other's needs and
making fair deals in terms of concrete .exchange.

a) What is right is following rules but when it

is to someone's immediate interest. Right is

o

acting to meet one's own interests and needs
and letting others do the same. Right is also
what is.fai:, that is, what is an equal ex-
change, a deal, an agreement.

b) The reason for doing right is to serve one's

‘ own needs or interests in a world where you
have to recognize that other people have their .
interests, too.

Social Perspective of Stage:

Concrete individualistic perspective. Separates
own interests and points of view from those of authori=
ties and others. Aware everybédy has their own interest
to pursue and these conflict, so that right is relative

(in the cecncrete individualistic sense). Integrates or

.
.
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relates conflicting individual interests to one another
through instrumental exchange of services, through in-
strumental need for the other and the other's good will,
or through fairness as treating each individual's in-

terest as equal.

Level II - Conventional Level
Stage 3 - The State of Mutual Interpersonal Expectations,
Relationships, and Interpersonal Conformity

Content of Stage:

The riqht is playing a good (nice) role, being
concerned about other people and their feelings, keep-
ing loyalty and trust with partners, and being rmoti-
vated to follow rules and expectations,

a) nhat is right is living up to what is expected

by peaple close to you or what people generally
expect of people in your role as son, sister,
friend, etc., “Being good® is izportant and
means having good motives, the showing of con-

. cern about others‘J It also means keeping
muteal relationships, maintaining rruse,
loyalty, respect, and gratitude,

b) Reasons for doing right are: 1) the need ro

N\
be good in your own eyes and those of others,

2) vyour caring for others, and 3} because i¥f

R ’
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-

you put yourself in the other guy's place
you would want good behavior from the self
(Golden Rule).
Note: The content of Stage 3 appears in two forms,
Stage 3 L. O. (rules and authority, law and order)
and Stage 3 G. G. ("good guy," mutual concern and
sympathy) (see text).

Social Perspective of Stage:

Perspective of the individual in relationships to
other ind;viduals. Aware of shared feelings, agreerents,
and expectations which take primacy over individual in-
terests. Relates points of view through the “"concrete
Goiden Rule,® putting yourself in the other person‘'s
shoes. Does not consider generalized *systen® perspec-
tive,

Srage 4 - The Sccial System and Consclience Stage

Content of Srage
- Tne right is doing cne's duty in osocolery, upholding



b)

(ot

Social Pe
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is also contributing to society, the group,
or institution.

The reasons for doing right are to keep the

institution going as a whole, “what if every-
one did it," or self-respect or conscience as
meeting one's defined obligations.
e: Easily confused with 3 L. 0.)

rspective of Stage:

Diff
personal
view of ¢
siders in

systen,

Lavel XI1Y -

Stage 5 « The

erentiates societal point of view from inter-
agreeczent or rotives. Takes the point of
he systes which defines roles and rules. Con-

dividual relations in terms of place in the

Post-Conventicnal or Principled Level

Stage of Social Contract or Urility and of

ard legal

right ig ¢pholding the basic righes, walues,
contracts of a sociery, even whea they con-

h the concrete rules and lavs of the group.

What is right is being avare of the fact that

pecple hold a variety of values and opinions,
that most values and rules are relative ro

your group. . These *relative® rules should
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usually be upheld, however, in the interest
. of impartiality and because they are the so-
cial contract. Some non-relative values and

rights like life and liberty, however, must

be upheld in any society and regardless of
majority opinion.

b) Reasons for doing right are, in general, that

Stage 5 individuals feel cobligated to obey
the‘law because they have made a social con-
tract to make and abide by laws for the good
of all and to protect their own rights and

the rights of others. They feel that fanmily,
friendship, trust, and work obligations are
also cozmitments ar contracts they have freely
entered into and entail respect for the rigﬁts
of others., They are concerned that laws and
duties be based on raticnal calculaticn of
averall untility, "the greatest good for the
greatest nusber.®

Social Perspective of Stage:

Prior to scciety perspective, Pegrspective of a

raricnal indiwideal aware of values and righes prior

‘eo soacial atrachoents and contraczs., Inregrates persgec-

rives by forymal mechaniens of agreement, gontrage,
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objective impartiality and due process. Considers
"moral point of view," "legal goint of view," recog-
nizes they conflict and finds it difficult to integrate
them.

Stage 6 - The Stage of Universal Ethical Principles

Content of Stage:

Guidance by universal ethical principles which
all humanity should follow.

. a) What is right: Stage 6 is guided by self-

chosen ethical principles. Particular laws

or social agreements are usually valid because
they rest on such principlesr When laws vio-.
late these principles, one acts in accordance
with the principle. Principles are universal
principles ;f justiée: the equality of hurman
rights and respect for the dignity of human
being as individual persons., These are not
carely values which are recognized, they are

principles used to generate particular decisions.

b) The reason for doing %ight is that, as a ra-

ticnal person, the Stage 6 individual has seen
the valtidiety of principles and has becorme conm-

\
oizzed to them.
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Social Perspective of Stage:

Perspective of a "moral point of view" from wh1ch
social arrangements derive or on which ‘they are. grounded.
The perspective is that of any rat10na1 1nd1v1dual recog-
nizing the nature of morality or the basic moral premlse

of respect for other persons as ends, not means.

II. Orientations and Substages -

In addition to the siX'mbrh;.sgages;:intetéiewsfmayﬁwdl(, '

be rated in terms of four moral oriehtations, ‘At -each morall"'”

stage, decxsxons about the right may belapproached by any-

one or combination of ‘khe followxng four orlentatxons (Kohl—
. ; 1
berg et al., 1973, pel 23724y .0 b
1. Normatxve ordex Orxentatlon--Orlentatlon to pre-
scribed rules and roles of the social or moral.
order. 'The basic considerations in dec151on center
on rules; e

4 - . . -
2. Utility Orientation--Orientation to the good or bad
conseqguences yof action in the situation. Considers
consequences to the self and/or to others; ‘

3. Justice or Faxruess Orzentatxon-—OrLentation to
what 18 fair, or -to relatlons of equality, recxprocity,
and contract between persons; .

4. Ideal Self Orxentation--Orientatxon to an image of
actor as a good selr, or as someone with virtue,
good rmotives, and conscience (relatively 1ndependent
o‘ concern for approval from others).

These orientatxons define four kinds of’ decisxon—making
stxategies, four different ways of talking about the moral

eleeents of a social situation. Each can lead to valpxng-

.

rE
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either side (pro or con) of a moral dilemma. The first two
orientations (rules and utility) focus more on circumstances
external to the self-—namely laws, norms, and the conse-

guences of choice. Together they constitute the "A" ‘sub-

stage. The second two orzentatlons (justzce and 1deal self) '

. -

focus not on external elements of a soc1a1 51tuatlon, but

rather, on the 1nd1v1dua1's own self-evaluatlon (1deal self)

.or. the individual's evaluatlon of the quallty of soc1al in-

teraction (its fairness). These two orientations comprise'

~ the "B" substage. The ”A" substage is consxdered to be

obvious characterlstxcs of each moral stage, but the "B“

substage is thought to be a “"better balanced" and more ad-~
vanced posltlon (Kohlberg et al., 1974, p. 26) Longltudinal
data have suggested (Ibid., p. 25) that 1nd£v1duals can de-‘
velop from stage to stage relying upon only the man suﬁ% ;

o~

stage, or only the “B* substage, but if they chanqe sub-"

ingtages without advancing in moral stage, it is always to.

move from “A®" .to "B" rather than from "B" to "A".

+

III. Converting the Moral Stage Ratings
to a 600 Point Scale

. The moral stage ratings may be converted to numeri-

cal form following a system of stage weighting, such that

-

Stage 1 is weighted 1, Stage 2 is weighted 2, and so on up
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to Stage 6 which is weighted 6. The weight of each stage
used by a subject is multiplied first by 100 and then by
the proportion of scores at that stage. Thus a rating of
pure Stage 2 would receive a numerical score of 200 (that
is, 2 x 100 = 200; 200 x 1.00 = 200). The following examples
illustréte'the procedure:
] A%. Stage 3 = 300 (that is, 3 x 100 x 1.00 = 300)
.. 2. 'stage 2(3) = 225 (that is, 2 x 100 x 0.75 =
S 150; 3 x 100 x 0.25 = 75; 150 +
. ' 75 = 225)
3(,'Stage‘3(2) 275 (that is, 3 x 100 x 0.75 =

N 225; 2 x 100 x 0.25 = 50; 225 +
) 50 = 275)

4,  Stage 2-3 = 250 (that is, 2 x 100 x 0.50 = 100;
“7 37% 100 x 0.50 = 150; 100 + 150 = 250).

The minimum score. possible using this method is 100; the

maximum is 600,

“IV. Converting the "A* and *B* Sub-

" "stages- to humerical: Fornm

, Bécaﬁaeithe "B" suhsatage is considereg to be slightly
more advanced than the "A*® sﬁbscage, subjects Qsing the "B"
substage have tecéived a small nunbef of extra points. The
gieatest nucber of points bestowed is 20. Of the 20, 15 are
attached to the major stage And five to the nminor stage.

?hq following exarples illustrate how the extra points are

added:



1.

2.

10.

.
1.

12.°
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3A--no extra points.

3B--20 extra points (for the B attached to
the pure score)

3BA--20 extra points {for the B attached to
the pure score and consxdered predominant to
the A there)

3AB--5 extra points (for the small amount of
B present attached to the pure score) '

3A(2A)--no extra points

3A(2)--5 extra points (for the B attached to
minor stage)

3A(2AB)--po extra points (B is present in the
minor stage but only secondary to the A)

3A(2BA)-~5 extra points (for the B attached to
the minor stage and considered predominant to
the A there)

3B(2A)--15 extra points (for the B in the major
stage?

3B(2B)--20 extra points (15 for the B present B
in the major stage, and 5 for the B in the minor
stage) C

3BA(2BA)-~20 extra points (15 for the B present
and predoninant to the A in the major stage,
and 5 for the sace thing in the minor stage)

3AB(2AB--5 extra points (for the small awounc

of B present in the major stage; no points for
the small amount of B .present in the nminor stage)
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APPENDIX v

INTER-RATER RELIABILITY FOR THE

HORAL JUDCHMENT SCORE




APPENDIX IV

Coefficients of inter-rater reliability:

University Subjects (N = 18)

High School Subjects (N

Qverall (N = 36)

18)

Pearson r
Spearnan Xg

Pearson r
Spearman rg

Pearson r
Spearman rg
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0.8614
0.8258

0.8425
0.8518

0.8806
0.8606



CATEGORIES USED TO CLASSIFY SUBJECTS'

prIENDSHIP crorces? 5

10::!}' groups actually mentioned by students have -
been included in this classification. It is not intended
to exhaust all of rhe cultural groups of Kenya.

\o ’
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APPENDIX V

Categories of Asian Groups:
1. Hindu (Gujarati, Punjabi, and Malayan)
2. Muslim
3. Sikh
4. Ismaili
5. Goan (Catholics originally from Goa)

Categories of African Groups:

1.
2.

Kikuyu, Kamba, Meru, Embu

"Taita, Mijikenda, Swahili

Kipsigis, Nandi, Samburu
Kisii .
Luyia

Luo, and closely associated Western Luyia
(from Mumias) '



APPENDIX VI

CHARACTERISTICS OF THE ADULTS IN THE

COMMUNITY SAMPLE--THEIR AGES, SEX,

OCCUPATIONS, AND POSITIONS OF

COMMUNITY RESPORSIBILITY




I.D.

Sex

Age

APPENDIX VI

Occupation
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Positions of Responsibility -

The Kikuyus and Merus:

39

40
38
70
71
72

69

73

'The Kipsigis:

126
118

127
121

117

Male

Male

Male

Male

Male

Male

Male

Male

Female

Female

Fenale

Fermale

'Pezale

65

53
30
late

40's

32
28

60's

27

46
47

23
40

33

Peasant

Peasant; lorry
or taxi driver

Peasant
Peasant;

Owner of small
shop

Primary teacher

Primary school
headmaster
Peasant

Bank Officer

Peasant

Peasant

Peasant

Peasant

Peasant

Land representative, ‘Kiambu
District; Arbitor of local
disputes; Chairman many groups

Committee chairman

Head of athletic team

Church elder; Member of
harambee school committee
and other social projects

-~ -

Secretary of primary school .
commnittee

Church elder; Committee
member of local land board

Head of women's church group

Member of primary school
comuittee; menmber of nursery
5chool cornmittee

Rursery school committee
member



I.D. Sex Age Occupation Position of Responsibility
128 Male 54 Peasant Primarf\school committee
member '
* 25  “Male 32 - Mason Church leader
119 Male 55 Agricultural Vice—Chairman of primary
assistant school committee; treasurer

: s - of Sigor Cattle Dip-

| .

i 23 Male 48 Peasant; Member of secondary and-
owner of primary school committees;
small shop Vchalrman of Slgor Cattle D1p

122 Male 75 Peasant v’Subchlef forten years,
- member of school commlttee
120 Male 45 Maﬁual,worker Chairman of nursery school
N (for a school) committee -
» ‘y : e e b
- . The Luzlas T T
. .
136 Female- 30 Peasant Member of women's church
. group i
~ 134 Female 39 . Peasant Leader of women's church
A\ : vl group; head of women's club_
’ - ’ for location ‘
135 “Male-. 51 Peasant Headmari of sublocation
& 137 Male 53 Peasant/* Member of land consolidation
. committee.. .-
¥ b
133 Hale 72 . Peasant ¢ Chairman of primary school
. committee; member"of church
.‘committee; member of coffee
- board
Y ‘ - . 2y ;
‘3 59 Male 36 Primary teacher - === '
Tl 60 Mele ,k36‘ -Prxmary teacher g
61 Male " 50 ansant ‘Village chalrman . -
62 Hale_' 52 ‘Owner of :

small shop

o —ich
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I.D. Sex Age Occupation Position of Responsibility
63 Male 43 Peasant -—
/Ahe Ismailis
és Female- 27 Chartered Assistant secretary of Aga
: secretary - Khan Sports Club
(administrative
assistant)
31 Female 27 Secondary Member of welfare committee;
~ teacher member of hostel committee
32 Female 30 Senior traffic —-—
a assistant for
> SAS
- T 0129 Female 29. Secondary Secretary of Aga Khan Group
Tw L e _ teacher Council; Assistant District
’ - " : . Commissioner for Girl Guides;
§ C Guide Captain
. S 130 Male 26 Businessman. * °, Advisor of other
’ T ~ (ownerxr) . - businessmen -
o L . . N
159 Male 26 Secondaryf Member various committees
' teacher '~ *° at school
180 Male 23 Manager of - '
travel firm s

Qg

7



APPENDTIX VII

CHARACTERISTICS OF THE STUDEKTS IN THE

COMMUNITY SAMPLE--THEIR AGES, SEX, . ..

YEAR OF SECONDARY SCHOOL, AND ° e

NAME AND TYPE OF SCHOOL ATTENDED.-. .




I.D.

Sex

Age

APPENDIX VII

Year of
Secondary School
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Name and Type
of School Attended

The Kikuyus and Merus

41
35
30

44

67

68
64

28

Female 20
Female 16
Fenale 22
Male 16
Male 20
Male 18
Hale ls
Malte 19
Male 19
Male 22
Male 20
Hale 19

Form

Form

Fom

Form

Forn

Fornm

Form

Form

Porm

Porm

Form

Pornm

[ 8]

Nairobi Girl's School
(heterogeneous, boarding)

Naaro Girls' School in Thika
{Kikuyu, boarding)

Kagoferi Secondary School
in Nyeri (Kikuyu, boarding)

. Aga Khan (H.H.) High School
“in Nairobi (heterogeneous,

dayl)

Githiga Secondary School
in Kiambu (Kikuyu, day)

Kijabi Secondary School
in Kijabi (Kikuyu, dayl)

The Nairobi School
(heterogeneous, boarding)

Kibirichia Secondary School
in Meru {Meru, dayl)

The Najirobi School
(heterogeneous, boarding)

Ikuu Secondary School in
Meru (Meru, dayl)

The Nairobi School :
(heterogeneous, boarding)

Gichuru High School in
Ngecha (Kikuyu, day)

lLives at hostel rather than with relatives.



Sex

Male
Male
Male

Male

The Kipsigis

The Luyias

20

24

21

Female 22
Hale 20
Hale 20
Male 22
Male 22
Male 27
Ferale 20

Year of
Secondary School

259

Name and Type
of School Attended

Form 3

Form

Forn

Fornm

Fornm

Forn

Porn

Form

Form

Foro

Porm

(8]

Abbey Secondary School
in Nairobi (heterogeneous,
dayl)

Kiragan Secondary Schogl
in Kabete (Kikuyu, day*)

Saint Kevin's School in
Kabocha (Kikuyu, boarding)

Bishop Otunga High School
in Kisii (heterogeneous,
boarding)

Sigor Secondary School in
Kericho (Kipsigis, day)

Kabianga Secondary School
in Kericho (Kipsigis,
boarding)

Sigor Secondary School in
Kericho (Kipsigis, day)

Alliance High School in
Kikuyu (heterogeneous,
boarding)

Xagumo Secondary School in
hyeri (heterocgeneous,
boardiqg)

Kitale Secondary Schodl in
Xitale location (hetero-
geneous, boarding}

Bunyore Girls' High Echogl
in Bunyore lLocation
(Luyia, boarding)



140

55

54

56

58

57

Sex

Female

Male

Male

Male

Hale

Male

The Israllis

18

20

17

17

18

18

20

Year of
Secondary School

260

Name and Type
of School Attended

Form

Form

Form

Form

Fornm

Pornm

Forn

Yorm

Yors

4

hn

Alliance High School in
Kikuyu (heterogeneous,
boarding)

Musingu High School in
Idakho Location (Luyia,
boarding)

Pehil Secondary School
in Homabay (Luo, boarding)

Namulungu Secondary School
in North Wanga Location
(Luyia, boarding)

Namulungu Secondary School
in North Wanga Location
Luyia, boarding)

Hamulungu Secondary School
in North Wangu Location
Luyia, boarding)

Saint Peter's Secondary
School in Mumias (Luyia,
boarding)

Kisumy High School
(hetercgeneous, day)

Kisumu High School
{hererogeneous, day)
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In the University sample, the large majority of

Asian students are in the Faculty of Medicine, whereas for

the Africans, the Faculties of Arts and Education are the

most - frequent.

The table below displays the frequencies

and percentages of subjects in each of the faculties that

are represented by at least one subject.

RACIAL GROUP

Africans Asians
Faculty Frequencies Percentages Frequencies Percentages
Arts 15 42.8% 4 23.5%
Education 11 31.4 1 5.9
Medicine 1 2.8 11 64.7
Comzerce 5 14.3 0 0.0
Engineering 1 2.9 1 5.9
Law * 1 2.9 0 0.0
Science 1 2.9 0 0.0

35 100.0% 17 100.0%

TOTAL -

The factor of race is clearly related in a non~-randoa

way to the factor o faculty; however, a strong case can be

made -that the distributions in the sample relate to overall

distributions at the University of Nairobi.

This contention
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is based upon my academic year of experiénce at the Uni-
versity. Definite impressions could be formed of the ways
iﬁ which students are sorted into the different faculties,
and they lend informal support to the idea that students

do not select themselves into the Faculties of Arts and Law
on the basis of "moral idealism" or some other guality which
might be directly correlated with the moral judgment score.
Rather, strong practical considerations dictate a rank or-
dering in the studengs'*ﬁinds of the faculties by desirability;
and the resulting system of evaluation is somewhat different
for the African and the Asian students.

It is‘clear to all students that the different
faculties of the University lead to occupations of differ-
ing status, -income, and amount of opportunity. For both
Africans and Asians, the professional faculties--Commerce,
Medicine, Engineering, Architecture, and Law--are most at-
tractive because they lead to great opportunity and high
income. However, whereas for thg Aslan students the factor
of opportunity results in a great gap in desirability be-
tween the professional faculties and the Faculty of Arts .
and Eaucation}for the African students the gap is smaller.
The factor of opportunity is especially crucial for the
Asian students because many of them hope to emigrate from

Kenya and they believe that it will be much easier for them
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to gain admittance to such countries as Great Britain, . N
Canada, and the United States if they Possess. usefull;fo—»j
fessional skills rather than a bachelor s degf;eqlﬁ‘the
liberal arts or./in ggucatlon. Even if they plan to remain
in Kenya, they expect that it wiil be easier to find work
with a professional degree rather.thanya'degree in Arts

or in Education. The _degree in Arts holds little value

for them because they Q;ll never be accepted into adminis-
trative positions or positions in the Kenyan ministries

(the most common employers of the Arts graduates); Afri-
canization of these posts has been one of the majof goals

of the Kenyan government since Independence id/lg%3. Slmx-'
larly, the degree in Education does not opeqyup good pros-
peéts forﬁéherﬁsianrstudents because the government is cur-
rently striving to Africanize the teaching proféssidn a§ LG

the secondary level and thus is replacing the Asians and

§
1
"'v

. Europeans who have held many of these positions in the past.l
Further, an Asian student cannot realistically hope someday

io gain a position at the Ministry of Education. For the .

AT

ﬁsxan students, the only faculties which'are really desxreable

\

lAt the lecture course required during 1972-1973
- of all entering students in Education, not a single Asian
was seen among the 200 students in attendance, e
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are Medicine, Commerce, Engineering, Architecture, and Law.

Medicine is probablyfthe most attractive given the oppor-

tunities for doctors in the United States, Canada, ani///
Great Britain. ;

For the African students, the professional éaculties ' f
are exceedingly attractive because of their hlgh degree of
opportunity. Kenya presently is striving to change the
situation in which there are but few African lawyers, doc-

. tors, engineers, . architects, and managers in big industrial

firms relatbve to the number of Europeans and Asians; there-

fore, Afrlcan graduates with professxonal degrees can look

,? forward to sure employment, great -prestige, and hlgh lncome.
Oon the other hand, the Bachelor of Arts is no- longer the - L
sure tlcket to-a hlgh paying and prestigeful’ posztlon that N
it once was. Today, ten years after Independence, admlnls~ i til&

trative posxtlons and positions in the government mlnistries‘ L

-
t

have been thoroughly Africanized and new openings are ‘be-
coming scarce. In recent years students in the‘Arts have
begun to yorry where they will find employment, although

the situation has not yet become'desperate. ihe*situation_

of African students in the Faculty. of Edueation‘ieesomewhat

P

different; they do not worry about'finding‘wotk‘but'they do . .
wcrry whether they will find work as hxgh paying as that
customary for graduates ln Arts. The Kenya government /

..

.
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requires graduates in Education to take teaching positions
at the secondary school level. These positions are plenti-
ful for African graduates, but salaries are not nearly as
high as for positions in government, industry, or thé higher
_T{séatus professions. In addition, however, many aim ulti-
‘ Mméfely to work for the Ministry of Education and thus gain
more status and income (Sanderud, 1973). 1In sum, for the
;African students, the professional faculties are extremely

.‘ét;;active but the Faculties of Arts and Education also

*'ﬁfdffer good prospects.

e
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APPENDIX IX

THE USE OF MULTIPLE REGRESSION ANALYSIS AS

‘A MULTIVARIATE TECHNIQUE FOR THIS THESIS

£

o
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APPENDIX IX

Multiple regression analysis is a method for study-
ing the effects and the magnitudes of the effects of more
than one independent .variable on one dependent variable
using principles of correlation and regression (Kerlinger,
1973); Although traditionally analysis of variance has
been the primary multivariate technique used by psycholo-
gists, today multiple regression is beginning to find more
and more favor in the field. 1It is based on the same least
square approach as analysis of variance, but in fact
‘possesses certéin advantages over that more widely used
technique.

k In'the first place, nmultiple regression analysis
yvields results that speak directly not only to the statis-
tical significance of the independent variables but alsoc to
the amount of variance which they explain. Many researchers
(confer discussion in Hays, 1973, sections 12.34 and 15.7)
have becore sensitive to the idea that it is only ninimally
helpful to find an independent variable which is related to
their dependent measure at the .00l level of significance
if that variable explaips only a small percentage of the
variance. Whereas the P test provided by analysis of vari-

ance gives no estirmate of azount of variance explained by
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the‘independenp variables; the 'R sQuarekprovided by -
multiple'regreséibn in addition to the F and t tests does
yield such an estimate.

‘Second,. multiple regression anéin@s is built‘to

. 8 : ; ; . T
handle:continuous iﬁdependent variables, whereas analysis

. of variance can only deal with categorized ones. For in-

stance, using multiple regression, one could test whether
children's height relates to their weight without imposing
an“arbitrary dichotomization of "high" versus "low" on the
height data. The problem with such a dichotomization is
that when the independent variable is linearly related to
the dependent variable (as it is in this example}, then
the procedure causes some of the variance explained to he
lost. This point is pertinent to rany of the variables
used in the High School and University analyses. For ex=~
Ample, it seexs reasonable to expect a linear relationship
between moral judgment scores and such variables as age,
level of school achievement, degree of modernization, and
fears spent-at heterogeneous high schools; and it would be

unfortunate to choose a statistical technique which cannot

‘capture the full strength of the linedr effects,

A thira advansage of multiple regression relative

to analysis of variance is that it does not require such

‘la:ge sarple sirzes in order tQ test sirultaneously the effects,
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of three or more indepeﬁdent variables. For example,
suppose that one planned to perform an analysis of variance
and wished to have five subjects in each cell of the table.
In order to test three independent variables (which each

had two values, "high®" and "low"), one would need 5 x 2 x 2
x 2 = 40 individuals. 1In order to test four variables,

80 subjects would be required, and so on. In order to test
the effects of eight independent variables, as has been done
in the University agalysis, using multiple regressions, one
would need 1,280 cases. Of course, the University sample
only contains 52 subjects. Multiple regression analysis
does work bést when each independent variable displays a
wide spread of values, with a reasonable number of subjects
distributed at each end of the continuum, but it does not
require nearly as large and well-balanced a distribution

as does analysis of variance. This difference between the
two techniques is due to the fact that multiple regression
does not test for interaction effects as dces analysis of”
variance. Rather, zultiple regression analysis irposes
greater restraints on the data and lets it speak affirra-
tively only if it has something to say relevant to the ques-
tion of sircple, linear relationships between the .independent
and dependent variables. Por an exploratory study such as

this one, to look only for linear effects constitutes.a
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reasonable approach. Previous research suggests no reason

to hypothesize complex interacting relationships between
background and experience variables and the moral judgment
score. In the one case in which an interaction effect has

been predicted (namely, the relationship between moderniza- [/“\\
tion and time spent living away from home), the analysis

of variance has been used.




APPENDTIX X

RANK ORDER INTERCORRELATION OF INDEPENDENT VARIABLES:__%;{ e

(SPEARMAN rg) FOR THE UNIVERSITY SAMPLE
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APPENDTIX X1
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ETHNIC GROUPS

l J—

AFRICAN AFRICAN
(Kikuyu, Kamba,: (Other

SCHOOL Meru, Embu) Groups) ASIAN EUROPEAN TOTAL

Tumutumu Girls' N = 114 — - - N = 114

High School ' )

(Center K.2121’ 100% . 100%

Nyeri ngh [T N = 76 - - -- N =76

School

(Centef K.201) 100% 100%

Kimathi Govern- N = 80 — -- 00 N = 807

ment Secondary {approx.)

(Center? )3 100% 100%

Aga Khan (H.H.) N =28 N=33|N=252 N=1 N = 114

High School )

(Center K.441) 24.6% 28.9% |45.6% 0.9% 100%

State House Road N = 20 N=17N=19 N=1 N = 57

Girls' Sec.

(Center K.429) 35.1% 29.8% [33.3% 1.8% 100%

Upper Hill . N-= 20 N=47|N=33 N=2 N = 102
- School - . A )

(Center K:410) 19.6% . 46.1% }32.3%  2,0% 100%

Kenya High' N=24"  N=65|N=233 N =32 |N =134

School L. ) Ten

(Center .K. 008) -17.9% 48.5% |24.6% :-9.0% 100%

The Nairobi N = 40 N=265|N=36 N=-4 N = 145

School _

{Center K.005) 27.6% . 44.8% |[24.8% 2.8% 100%

1. These figures are based on the 1973 "0O" Level Lists (pub-
lished 1974). The students were classified into the ethnic
categories according to their surnames.. Some cases were
doubtful, and several errors may have beef%made in-classi-
fication; therefore, these figures should be taken to be only
approximately correct.

2: ‘The Center numbera are the official numbers used to reference
the schools for the "0O" Level examinations.

3. Exact data hav% not been obtained for this school. .
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