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CHAPTER I

. ‘ INTRODUCTION

A, Statement of Thesis S

My study 1sra.soolol$§1§a1 history of gducétion’A
which was con&uﬁted by different, but interactinsgngroups,'
all of which had different means for gaining thelr dif-
.ferent ends. I have chosen thia_theoxetieal framework for
-analysig because 1t moét adegquately 1ient1fies and concep-
tuallizes the major foreces that in fact dld Shépe the cha=
racter of the educational syétem_for'thé "natives"t 1in Kenya.

B; Procedure of Amalysis o .
' A Soglo=H g, -~The ediicational

system that existed as of the time this study ends was the
m,rssultant.ofyamcogilex interplay of oconfliot, accommodsation
and other social foroef operating among the major soclo-
cultural g;oups of (and in) Kénya. It was, above gil,.the

outcome of struggles for powér and aﬁthorityfamdps'fﬁeée

- groups.

“The character of education was greatly influenced

—

lcustomary European usage treats "native® inter-
ohangeably with "savage,® "uncivilized,® etcs It has thus
become offensive and contemptuous--somewhat similar to :
“"nigger® in the Unlted States of Amerlca, and “plccaninny
in the West Indies and Britain. -

1

e



by a complexity of ﬁalues, as well as different politiocal,
econoﬁle eﬁd religloﬁs systems and interests., To understand
this character at eny given time in history, 1t needs to be
1nterpreted not only in the contemporaneous social oontext,
but also in the historical oontext that views it in rela—
tion to-the dynamic'soclo-celtural times thep shepe 1t°.
This view constitutes an important assﬁmption in iy study,
which 18 widely spread generélly in history, that many
existing.ooﬁponegtp of social life can be edegeately under-
stood enlylin the historicel‘developmeﬁt of‘whloh they efe
Van end product. | »

The same view is eloquently expressed by Malinoweki
in his book, The D, ios of Culture Ch (=) An ry Int

Race Relatlons in Africas

» s o the whole range of European influences, lnterests,
good intentions, and predatory drives must become an
_essential part of the study of African cilture change.

e e o the 'One-entry® approach, as weé might call. it, -
ignores the whole dynamism of the process. o « « It
obscures and distorts the only correct conception of
culture change in such areas: the fact that 1t -1s the

result-of an impact-of a h%gher, active culture upon 'a -
simpler, more passive one.

In our oaae, then, wé are deallng with two cultures
- Which have multidimensional ramlflcatione because of the nae-
ture of the incompatible interests and goals espoused by
seveiai sub;culturei groups wlthin these two main cultures.

-

- 'zBronlelaw Malinowski, gheAnggg;ce of Cg%ture \
Change, ‘An Inquliry Into Bace Relations in Africa (New Haven,
Conn.: Yale University Press, 19 5)y PPe 1l4=15.



3a
>'Inev1tably, "the olash and the 1nterplay of the - -two cul-
"tures produce new things."3 ) .

N ‘Regarding cultyre change, Goodenough contends that
‘the "agents of change" would be both Europeans and "natives"
--all of whom dre encased in thelr own" oustoms and environ-
'mental 1nf1uences. The ultimate product, change, ‘is the
result of complex social 1nterrelatlonsh1ps among the
‘ fentire spectrum of human concerns."u
7 One of the "new things" (i.e. change) that we are
concerned with 1n this study is the resultant character of
~educe;£on for Africans in Kenya as a by-product of a hig~

torical process. _ :'

Malinowski theorized” that "History is the recon-
struction of the past. .., ."5 This reconstruction is based
od any available'ev;dence such as written documents, archaeo~
log;oal findings, or even linguistic apd“cultu;al systems..
In utilizing fhis evidence, ﬁThe historian has to use in-

‘ference, and thie is only éosslble on the basis of undiersal

~ laws of cultural or eociological p;ocess."

N *

—_ 3Malinowskl, The Dynamics of Culture Change, -p. 25.

Y4ard Hunt Goodenough, Cooperation in C (New
York: Russell Sage Foundation, 1963), DD, 15-20.

5Malinowski, The Dynamios. of Culture Change, p. 33.

6
Ibid, ‘ -

3
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,Thus ﬁistory, which thrives on sociological end
- cultural generalizations--for without these 1t .’
becomes mere guesswork--yields sgain laws of social
.or cultural science. To oppose hlstory and science
ig futile. To neglect either of them makes any
humanistic pursuit incomplete.?
2. A colonial social structure.--I have’ inferred
'1n'this study, then, thaﬁ given an historical span of:uime,
social forces with special 1nterest and power groups inevi-
‘tably play an important part in aetermlning the character
of an educational syetem in any»society. Fur;her, when
deeling witgva colonial power grpuphwith‘different social
values from those gf phe "natives," the importance of this
power 1s probably & much greater factor in sheping the edi--
rcational sjstem than 1t would be in a non~colonial situa-
tion. Malinowski's use‘of'“an impact of a higher, active
' culture upon a eimpler,-more passive one® (see above) would
suggest that.the "slmpier" (less powerful) culture is over-
shadowed by the active (more powerful) culture. -

" There. 1s a great need for development of a socliolo-
glcal theory of colonialism--one that would more accuretelyi;
'ngflect the realities of the power structure and the impact
of subordination on native peoples than Malinowskl's "cul—
ture contact" concept.. ‘ ‘
v The anthropologioal literature contains 1little ma-

terial that would serve this end. Anthropologists today

-

- "Malinowski, The D ics of Culture Change, pp. 33-
34 _radinowsi .l--—a[EEEr— = gange



' "are recogﬁizing increasingly that there is a need for‘the
.~development of this theoréetical position, which has been
"Jinhibite@ by anthropologists' own social interests.
Inihoszak's The Dissenti Acadeny, Kathleen Gough,
- in her article "World Revolution and the Science of Man,il
contends that anthropologists have hitherto tended to inter-~
_bret their native tribal studies within the framework of -
colonialiam itself--thus 1nadvertently Justifying the very
existence of vecivilized" powers dominating primitive" peo-
ples, others have referred to "western imperialism" and its -
_ impact -
in very general concepts: 'culture-contact,' *accul-
turation,' soclial change. . . . Force, suffering, and
exploltation tend to disappear in these accounts of
structural processes, . . o thelr approaches . . . have
. done little to ald understanding of the world distri-
bution of power under imperiallism_or of its total -
system of economic relationships.
- This power factor would probably not be as signifi-
cant, and as permanent, without the European armed conquest

of the "nativen peéple, and a aubsequent institutionaliza-

mtion and legitimization of their power, Justifying it by a
superior racist ideology.' A colonial situation such as that
which existed 1n Kenya 1is established with thé conquest of a
territory by a oulturally allen people, and it 1s maintained }
through the imposition of their control over the subjugated
beople. | -

Fulbright categorizes the situatidn-aa the "missionary

8Theodore Roszak (Ed.), he Dissenti Acade (New

.Iork. Pantheon Bookas, 1967), pp. 147=1



instinot™ whereby Euro-American scholars, ooloniallste,
tradera and 1deoloslcal demagogues go abroad and impose

their valuee and culture‘on the ®natives® by “. . » intruding
on people who have not wanted them but oanld not reslst

them. “9 T e » _.

- - The soolal- complaxity of the colonial -situation in-
creases substantially when the domipating power Settles’
large nnmbers'or'irdividuals from the oonqueriﬁgmpeoples
into the colonial territory. _

' Nehru, in Wallerstein's Social Change: The Coloni

‘Situation, views such settlers as people who

o o o had'the landlord’s view of the world. To
them, Indla was a vast estate . . . , and the
landlord was the best and the natural representative
of his estate and his tenants. The millions of
people who lived and functioned in /the estatg/
were just some kind of landlord®s tenants who had

to pay thelr rents and cesses and to keep their
place in the natural feudal order,l0

B 3
- This was the case in Kenya and in other parts of Africa.
The. mentality of the European colonial people is

characterized by Arendt as “race-thinking,? the conoept of

a superior race wWhich made them thinpk of themselves " s o 88

. members of a natural arlstocraoy destined to rule over all
Gthers, "t o I

9J- William Fulbright, The Arrogancg of Power (New
Yorks Random House, 1966}, p. 12.

101mmamiel Wallerstein, Soci ' The Coloni
Sltuation (New York: John Wiley and: Sons, Inc., 1966), Pe 65,

1lponnah Arendt, The Origins of Totalitarianism (New
Iork. The World Publishing Company, 1951 ’ p. 173.

am



"ﬁacism as a ruling device was used in this society
of'whités aéd blacks. « « o Its basls, and its excuse, were
.« « . simply to declare ‘that these /blackg were not human
beings."}2 . ) N .

To légiﬁimizé their control, they set up political

'systems. In general, according to Almond and Coleman,.-

?Legitimgte force 18 the thread‘phat‘iuns through the inputs
and outputs of the politicel system, giving 1t 1its special’?'.
quality and: salience and its ooherence as a system." 13 '
But the Yquality and sallence" of the European poli=-
tlcal systems in the-occupled "native" territories was dis- .
criminatory aﬁd ﬁoﬁalitanian. Kautsky defines politicél
totalitarianism thus: ", . . we ﬁe%lne it merely as a set
of methods used, under certaln circumétances, by a group or
several gfoup8'1n control of a government in order to retain.
that control. ¥ . L

Since in these circumstances "all the new /member/

orgénizationé « « » profess the same ideology-~-the ideology

_of theﬂfgéiﬁé;“ and since the regime's "emphasis 1s on an

butside enemy"™ and "totalitarlan propaganda aims to create"

-
LY

12Arendt, The Origins of T talitarianiam, p. 195.
13gabriel A. Almond and James 3. Coleman (Eds.),

The Politicg of Developl Areas' {Princeton, N.J.: Princeton
University Press, 1930;, Pe 7o S

v

" Y4yohn H. Keutsky, Pollbical Change 'in Underdeveloped
Countries (New York: John Hiley and Sons, Inc., 19325, p. 91.

—
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unity behind the regime o = o bY eneouraginé loyalty and
posittee identification s.0 ¢ z;hg7 inculcating hatred and
Ny fear of some common enemy “15 the native people would be

- {(as. they were,in Kenya) systematically excluded fron the~~
regime. s - )

. Given this situatlon, the pervasive fact of social
life, and hence the fact of paramount signlfieance, is the
exlstenoe of two separate and unequal groupsl6 1n a co-
lonial sityatlon or‘eolonial "gtate,” with the'subaugated
“natives” and the culturaily alien ruling_ciass. The con-
quest of a‘pedple in e-terrltogy by another 1s consolldeted
as the fact pf‘&oﬁiﬁation and suﬁsidination becomes a stable
_reallty of the soclal structure. In'eum, the dominant fac~
tor of this colonial stricture is a caste system main-
talned through the totalitarian power of the ruling sroup.

' The fect of a powerqimposed—and-power-maintaiped

caste system, directed towards both subordination and

. 15Kautaky, 7;%1~tfo' 3 "c"" e in Underdev oe Goun="
tries, PPo 93-95. i

‘ (a) ‘One of - the South African Province's Consti-
tuﬁions reads: “There shall be no equality between black
and white elther in Church or State." (Malinowski, The

D, ca of Culture C e, Pe 115.) }
( ) Arendt desoribes how Darwinism was uged to -

" Justify-discrimination and segregation between the “fittest®
race (white) and the “"less fit" black race. (Arendt, The

Origins of Totalitarianism, p. 178.)
The German romanticlism in “"race-thinking" con-

cept of a "race of princes, the Aryans," and the non-Aryans
who were less. human, and therefore unegual, 1s anothér rele-

~ vant example. (Arendt, The Oxigins of Totalitarianiam,
_ Do, 173.) . : :

e
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ecehomic'eiploitation;7 of the oppreseed people, emerges as

‘a social factor of overriding mpact that influences every
. aspeet of institutional life-ln any country. Indeed, it is
‘this fact that’ 18 cexitral in defining the meaning of co-
. lonialism. e . o - -

In light of these considerations, it can be argued ’
with considerable Justi#ication that no satisfaotory history '
of education in & colonial situation can be written except
in a theoretioal framework in which colonialiam, sociolo-.
gically defined, provides the major perspective for an ana-
1ysis: ) )

However, the soclologilcal structufe of colonlallism,
historicell& viewed, 1g exceedingly more complex than the -
preceding remerks suggesf. The ruling group is seldom, if

ever, a unitary social group--although it may appear to be

"~ 8o from the point of view of the vlctimized people. In ac-.

Pl

tuality, representatives of -the conquering pOWer are diverse

in their interests and aims in so far as the colonial people

are"concerned-¥ksiMelinowski'puts it: "There 1s always the,

formation of an- aggresslve: or conquering community in sltu

‘g,. This community is8 by no means a direct replioa of
18

its mother community at home.”

In other words, in consideiins the soclal struocture-

3

17Probab1y the worst form of physioai Hnative" ex-

. Ploltation was forced labor and “"slavery" which European

farmers encouraged. (Arendt, The Origins of Totalitarian-
"~ ism, Dp. 193.) '

lsmelinowski, The Dynamics of Cylture Change,

pp. 17-18, ) -



| | | | 10
of the superordinate\greups, Qne must dieerimlnete among ‘
various sub-groupe--the relationshlps of each to the sub_ -
ordinated people belng-defined by its own ai@s and_interesﬁs.

Historlcally, in.the cage of European colog{zat;oe~
of Afrieens; tﬁeré have been several of these interest .

groups--each of which has tended to enter.upon the African

f scene at a distinet phase of coiongal dbminetlon, and eeeh'

. of-which'has played its own distinctive role in lnflﬁenoing ’

tﬁe eolonial development of my people. . The moat important
of'these;interesﬁhgreups heve heen Christlan missionaries
and a large number of ﬁuropean fermer 19 as 1s the case to-
day in the racist regimes of’ Bhodesia2° and South Africa. 21
In sum, 1n examining the soclal structure of co-

lonialism in any specific colonlal ”nation,“ it 1s essen~

_ kind but alse-the structure of relationships among them and

the impact thils has on the whole character of colonlal
dominetion in that "nation.”
This being the case, it would seem apparent that the

.structure of colonial dominstion ean be complicated greatly

‘ ﬁitﬁ entry into the situation of additional "factione."

Thus, as in the higtory of Kenya to be discussed, when real
differences between the European: gettler population and the

-

19Henceforth to be referred to ln the study as

,“settlers" or "European settlers."

2°Celohiel hame for Zimbabuwe.
_21Colon1al name for Azanla.
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,home government (which was subjected to politioal in- o
fluences from groups that might have had no direct int;erest
or involvement in the oolonia.l situation)_e‘x’ist then one must
re_gard fhe “home" government and the settler population
kor theii‘ local léoﬁerMent) within the Btructure of the
colonial power, ' ' '

) The same oonsiderations app:_l.y when one examines the
soclal struc_tu:;e of the oolonized groupo AIn' this group,
too, one may distinguish separate groups--tloe inte;rating
of each group being defined by a cluster of factors such
as ethnic identity and tribal culture. For example, A. L.
Epsteln stu_died. th.is.‘ social phenomenon in the Copper Belt.

- of Northern Bhodesia.?? He found that African political
activiam andinter-triball unity always started in the large
towns in the colony. It was in the towns where -Africans

. felt humiliated by wage differentials,’ "color bars” (racial,

segregation, discrimination) and voting disenfra.uohisement.

He a.lso fou.nd that d.uring the actual working hours "there

>wa.s genera.'l. consensus on w_ho ‘were :che dleaders in the Af=- g

rlcan oom’mmity."'el'—But, as .soon as .fhe African workers l

. went'*‘heme to their segregated "native" looations,‘ Epstein

found no .such conseneus and. questioning generally drew

forth a stereotyped response to the effect that every tribe.

22go1onial name for Zambia;_

23Max Gluckman, Glosed System and Open Minds,
Nglvet Sgol thro Chicagos Aldine

Publiehing Company, 19 s Do
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or group conasidered 1ts own 1eaders to be. most important.“zb
- My _thesis takes the former view of the group’s own
senge of cqmmon interest. I-do not treat the "nativeﬁ peo-
.ple of Kanya as having hadzna “cbnsensus.? .They are treatad
as a>unit. The Justification for this stand -1s that the
'differences exlsting among. these groups were less signlfi-
cant than the common factors_and grievanoas that united them
as one gnoup to cha;lenge'the fdnceskof the Eurapean groups.
) It waé; 1nébther,w0rds, an unbearable 31ﬁuation of
common oppresslon that determined thelr social and politioal
solidarity. In effect, therefore, their unity, as a social
or interest group, was imposed by the totalitarian rullng '
~ group. (It should be noted here that this "solidarity"rwh‘
-sitnationrqhanged radically on the eve of independence in
_1963= As soon>as the Euro?ean power beganbto be lifted,
séve;al splintar groups formed political parties-ankipif;
pating the power forces in a nacunm ieft ny the se?tlers.)
Nevertheless, for the time period discussed in this

study, the only significant native interest groups “that were
- effective’ in influencing the &hape of "natlve“ educatlon
were qrganizations that acted as reRresentatives,of‘the_sub-
jugated paopIes. As a matter of fact, at any specific time
in the history cove;ed here,‘the social'sﬁruoture'bt the )

ruling group must be analyzed in terms of the specific’

”

Sy Pe 8?0 -



. , . _ 13
struoture of‘relatlonshipe that existed between sub-groups
of the superordinate allens and one "natrve" groupe

Another faotor that makes for complexity in a hig-
torical study cast from this perspective is the fact that

" the struoture of relations (among the 1nterest groups ‘that
._ constitute either the colonia; power or the enslaved_peo-

. ples) 18 not constant through time.: For example, the mén-'
tallty of "race-thinking® and the concept of & British
global Empire started dyins out gradually ". . . at the
moment when rullng olasses 1n England or the English doml-
natlon in colon;al_possessions Were no 1onger absolutely
secure, and when~1t'became highly doubtfal,whether those
who were 'fittest! today would be the fittest ‘tomorrow."2? -

Kautsky advances another theory for the 1nev1table
'ohange; which is that nationallst movements mayArlse to
ohallenge the ruling group.. If the ruling group ﬁas -
weakened or lost aifollowing in the passage of tlme, then

the oppressed peoples take over from their overlords. These

territories that' -are or were until recently administered by

“"forelgn powers as8 colonies, like Indla and most of Afrioca.” zé

Still another factor that may affect change in o

25Arendt, The Origins of Totalitarianigm, p. 178.

: 26Kautsky, o;;tioal Change  in Underdeveloped Counw-
tries, Pe 38. ‘ . , )
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colonia; situation is a signifioght increase ;£ the ruling. e
pbptlation--as.was the case in Kenya. At an eéfl& period
only some ofrthe colonlal‘iﬁterest éroups nay be presentrin

the coloniall"state;"_ As new groups enter the scene, the

'_entire ﬁocial structure changes. Of course, the entry‘bf’

the new groups’ from the ruling European nations need to be

+taken 1nto consideration only 1f_they emerge a8 2 signifi-

eant facter in the shaping of the social struoture and,
specificall;,:in the. case of the preSEAt study, they are’
ieelﬁded only. when their activities have had a significant
influence in the determination.of the educatiohal system

for the “"native® pebples.

'C.  Format of Presentation

The above theoretical considerations provide a basis
for the organizat%on of this'etudy. Since ch;onology'ee
such was net the single most important factor in this his-
torical account, I have not organized my ohapteré on a

msimple chronological basis. Rather, I have deflned each

' period, and thus each Chapter, within the‘histbrical frame-

work in the development of education for the subject ‘peoples

. of Kenya Inevitably, therefore, there is conslderable .

*overlapping in the actual dates which mark significant

milestones in this task. But care has bsen taken to de-

© 1imit each Chapter on the basis of the specific .structure

of group relations--the salient consideration being the spe-.

cific struoture and pattern of pdwer'and domination»that was
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. established dﬁring (and characterized by) this period. '
: Thus, Chapter II reviews the relevant (but soant)
11terature, Yaking lnto- coheideratlon the "native“ educa-
~tlon policles and,praotioes of all the major interaetlng
groups.. - T

Chapter iiI (PreeEerqpean--1846) discusses the
eystem of African educatien 1n Kenya before the coming of
Europeans;; This is done not only to stress the prior exis-
' »tence of an African culture ut also to establish a clear
soclal scene whlch was soon to experience an alien cul-
tural impact.

Chapter IV (1498-1850) begins with the coming of
the first Europeang--and briefly describeg the events
leading up to active European conquest, occupation and sus—
tained 1nfluence on the “natives.

_ » Chapter V (1846—1911) starts with the permanent
settlement of the Christian missionaries and their estab-.
lishment of their own social rosition 1n African life.

eThis phage of history ends wlth the emergence of the. settler
Zroup as the dominant force. Thus,- Chapter VI (1901-1925)
" dlscusses the settler hegemony in all affairs (1nolud1ng
education) of Kenya Colony. )

Chapter VII (1919e1937)blntroduces‘the British Gov- N
ernment in the p;cture as a mother country 1esu1né her owWn’
native" -education directives in an advisory, rether than in

an enforcing, capacity. w
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Chapter VIII (l92l-l940) is essentially’an account '
of "native" frustration and reaction against the European
sub—group power and authority. Political‘activiSm to
achleve their goals (one of which was eduoation) is a dominant
factor. P
The last Chapter (IX); "Summary and Conolusions,“lis B
au‘interpretatiue overview of my thesis in the oontext of .
soclo-historical -dynsmica among allen and native groups;
which shaped a European-type of education;for“my:people.
Thus, the initial and major concern of each Chapter
is to analyze the histOrical events that led up to, and
characterized, the establishment -of a particular structure
of Ainterest groups and power relationships in Kenya. This

historical account provides the context in which educational

developments, during the period of my study, are interpreted.

x

De. The Orgenized Group. Factor

A word is in ordef concerning the general character

e — —0F- the-fgroup factor® in educational developments that I have -

analyzed. To the extent that historical materials have made
it possible, I have discussed the goals of educatlon as de-
fined by various interest groups--policies and curricula
.'that were established, with detalls rélating to.the controls .
of these schools; and the African response to (and the in-
‘fluguoe on)'the development of an educational syatem. for

subject peoples; Perhaps the most important assumption of
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my thesis 18 that the essential signlficance is revealed
through this contextualization of historical events wlth
respect to the social group- factors of the colonial sltua-

" tionm.

In recountlng the history of this development of

the group social structure, I have conoentrated on formally

"oonstituted organizations, such as the‘establishment of the

settler government, African political parties and'uissionary

‘churches. My rationale for this focus is as follows: the

interests of a particular population, or segments thereof,

do not find expression as effective factors in the develop-

. ment of 1nst1tutional 1life unless, and until, they are
~articulated and pursued in an orgenized way. As Sherif's

experlment in Intersgoup Cogglict and Cooperation illusg=

. trates. "The course of relations between two groups which

are in adstate of competition and frustration wlll tend to”

produce an increase.in in-group solidarity.®>! To succeed,

. however, that group sollidarity and organization ageinst a

'gommon enemy must have “1sader8hip"—-whioh Thelen defines

as ", . . the set of functions through which the group co=-

ordinatés /and organizes/ the efforts'of individuals. K Theseé

___efforts iust result in the satisfaction to the particlpants

as well as in help to the group in meeting ita purposes.“28

o 27Muzafer Sherif, et. al,, Intergroup Conflict and
" Cooperation (Norman, Okla.. Unlversity of Oklahoma Press,

1961}, ps 123

! 28Herbert A. Thelen, cs of Groups.at Nork
) (Chlcago. Universlty of Chicago Press, 1954), De 296,
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In so far asg the development of the education system
for Africans An Kenya was concerned, the interests and goals_

- of the various "1n-group" parties operated as effecttve
. causel faoctors through the. 1nstrumenta11ty of formal organi-

—

. zations. ' .

In discussing the educational development from thia
point of vlew, I do_npt-mean to auggest that the crsaniza-
tions that played important roles in the educational sysbem
‘ Were brinarilynor essentially edncaﬁional oréanizations.
Indeed, one of the factors that emerges most clearly in the
course of this study is that these organizations were poli-
tical and gcve:nnentai groups; and that for them, educa=
tiona;.concerns and goals were always vliewed or interpreted
in a.broader'politico-social context. ' For example, in
‘Chapter ViII, the'entire "native"” Independent Sohool Hove-
ment not only was-initiated and directed by the Afndcan,n
political “inrgroup“ parties, but also wag viewed ag a

necessary 1nstrumentality for the advancement of ”native"

’polltlcal, goclal and economic 1ntereets.l The polmtical and
'ecdnomic interests ‘of this movément were so intimately bound
‘up with 1ts educational interests and goals that the latter
becomes understandable only when interpreted in the light

of the former.. Indeed, the fundamental significance of the
African Independenp School Movement emerges only ﬁhen ;te
development 1s'fiewed from this point of view. The same
ﬁ.phenomenon'would be true in the case of the settlers who

" sought. to realize their goels and interests through an or- "~

ganized political machinery. T -



CHAPTER II

' it
EDUCATION,IN KENYA IN THE CONTEXT OF
COLONIALISM, 1895-19403 A REVIEW OF THE LITERATURE

Ai _Introduction: The Baslsa for Selecting Pub;ioétibns
for Review ' :
Thla-révieﬁ‘ofvliéerature“}ollows-my theg;s,'and

‘ partioﬁiarly from the 1nferprét1ve framerrk, in which the
development of education for Africans in Kenya-is fev;ewed
in the~cpntext»6f colonialldbmination by the British.
Given this perspective, I have included publications that
.discuss education in Kenya from the point of view of its
relationshlp'to the polltioﬁl and soclo-economio etfhctﬁre

s

" of the colonial situation.

— B, -8 ttle; GovernmentQ

- P ‘There 18 a very limlted bodx~of;Literatur; (as of
the time of this wflfing) ;n.tae area with which this thesls
deals.” ~'. ,

Europeans, partloulﬁrly the British, ;id write hume-

Trous books. and officlal'eduoational reborps of the settler-

- government of Kenyé during most-of the perlod oové;ed by the
aﬁddy. 'In reviewing this l;teratu;e i studied the Kenya
Educatioi Dggartmenp Annual Reports for the years 1923f1953

i S 19 . L.

ucation BePOLEE - - - e
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'(seesBibliogrephy). These Government documents are pre-

dominantly statlstioal in the 1nformation they provide--for
example, the number -of teachers and puplls from year to year.
They also portray,,throughout this period, a characteristic
thatvthe'shortoomings-and 1nadequaciee of education for Af-
riocans were primaflly because Afrlcans were meutally in-

ferlor and generally unprepared to cope with a European=-

«

" type education and sconomy.

The disoussions concerning these reports obviously
are of limited value in documenting the oharacterlstioa of
sooial situatlons to which they refer, and 1n documentlng
those prooesaeS-phe detaliled knowledge of which would have
been very valudble for the purposes of the-atudy. The re-.

ports, however, are valuable for the purposes of the study

- in documenting officiel policy and 1ts Justification,

&

British Colofiigl Reports and Pollcy Documents -

An additional body of official literature consists

’”of*the“Annual~Co;onial'Regortsl ofwthe~Br1t19h Government's
Eolonial Office for the years 1931-1950 {see Bibliography).

The content of these reports 13 qulte similar to ‘that of the

previoualy mentioned reports‘of the settle:-sovernmeut'B.Edu-

. cation Department. They offer little additional information

or_insighté‘into the structure and dynemlcs of the colonial

lThe Reporte covered:all areas in each colohy--e.s.
health, agriculture, adminlstration and, of course, edu-

cation.
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educatienel aituaEien: My impression is that these reports o
were largely provided by the settler—government, and that o
the British Colonial Office published them with a minimum
:of changes.

In addition to these ragular British Government
documenta, I have: studied & number of special Governmental

documents--for example, the British White Pager for Kegxa i

of 1923, and British Education Policx in Trogical Africa.of

1925. " These documente, of eourse,«are not studies of co-
lonial education, but rather documentations of important

conditions ahd-developments pf polioy.‘

European—Authored Booke--Pro-Colonia; Situationk

Another area of review 18 that of the European-
aﬁthored books relating to the development of education for
Afrlcans. Examples are books byi {a) Wilson,z former mem~
ber of the settler-government's Leglslative and. Executive
Councils; (b} Askwith,3 former Commissioner for African ‘
Community Development in Kenya; and (o) Place,“ a former

teaoher ahd sohool prinoipal of thig writer. = *

2Chrietopher Je Wilson, Before the Dawn in Kenya

(Nairobi: The English Press, 1952); Before the White Man in

Kenya (London: McCorquodale and Co., Ltd., 19535 Kenya's

‘Wi 3 The C enge to White Supremac B itish

gglogx Nairobls The English Press, 19 s and One African -
Colony (Kenya)' (London: The Signpost Press, 1945).

3'I‘om Ge. Askwith, The Stor of Ke 's Progress
(Nairobi: The Eagle Press, 1955).

4Jamee B. Place, A Schoo; History of Kenya (Nairobi:

The Eagle Press, 1953).

o
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_ I have treated these woiks as & body in this dis-
'_foussioh oécause they share oertéin characterisﬁics that
oxplgin‘theip limited usefulness. '4An importanﬁ trait'round
" that these works have in common 1s that ﬁhgynare strongly
propagandiobic; that is8, they were'writfén to influence‘beh
1lief and opinion favorgbly towards the éxlating colonial 7
eduoational.s&stom. As & student, I used some of these
'-oooks'as toxts in the Ken&é'colony scﬂools, and I oan‘at-
test that they 1ndeed influenoed African>oh11dren's atti-
tudes. We read and believed, for example, that we had
"nelther history nor culture” before the White man came %o
"oivilize® us. ’ '

Typlcal of Wilson's wrltinge are his defense and
_Justifioation for European occupation and settlement. He
is a disciple .of the "no-man's land” myth, which was used
" by the Europeans to uprove"'ohat fhey had not driven‘out.(w
"nafives“ from the lands theylgettled; In fact, even though
this thesls streases that Africans were-roroed to work on
_European farms, wilson asserts that Afrioans were "happy" a
to live and work on.such farms.: He declares that

“One towering and venomous falsehood, perpetually
presumed and replenlished, 1s that'white settlement .
in East Africa began by the seizure of land already
cultivated by Africans who were either driven from

their homes or forced-.to remain in a state of semi- .
slavery. .

5W1lson; One African Colony (Kenya), p. 21.
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After European occupation, Wilson oontinues:

. « « 1t was riot long before they AZfricaq;7 begen
to bring thelr wives. with’ them and to make their
homes on the /Europe farms, where they were
allowed whatever land _they wanted for their own

- cultivation. These were the. firstésquatters, later
to be known as resident labourers.

Wilson,’ who was also at one time a member of the
Board of Governors for Makerere College (EBast Affioaté
only coliege then’giving"the equivalent of fou;teen years®
schooling), @onsidered the Arrican mind incapable of rea-
soning--and, therefére, unsble to absorb abstraot.éde
pleiities of western literary educa%ion. ‘He wrote:

To consider the education of the African, we mugt
define the nature of the mind of the African before
his firat contact with white civilization. . . »
The mind of the primitive savage i1s probably beyond
the understanding of the sophisticated European ob-
gerver. . » o It would be better to say that 'the
mnind has not been educated to the point where reason-
overpowers emotion. It seems that the paramount
. emotion is fear=-fear of -the unknown, of spirits,_ -
of witcheraft,? -

Because.of this fear of the unknown, any attempt by

. the missionaries to give a "religious education may, then,

f ‘Besldes, education ralses the’hopééﬁof the African:

"the regult i1s often a fellow wlth an eiaggergted senss of

PN result in a convert to Christianity or a,bewiiderpd pasan."8

6Wilson, One African Cologx g enya), p. 22.

W ' ‘ "Wilson, Kegxa's Wanigg p. 46 .
. 8Ib;d,, pe 48, i
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hié knowledge an& importance who desplses his'own people,
u9

Therefére, he‘oonoludesfln'another of his works,

 "Educatlon /for Africans/ tgnds'to'prodnce an *intellec-

tual! class . o . eaten up with oonoeit. Political power
tends to ke the aggraﬁdiaemént of the few in éuthorlbf‘at,
the expense of the rest of the community. o 20

' Askwith's African development proposals inclnded
empowering localhauthorities to make by-laws: .7To_proh;-

bit or control the making and sale of beer; to control the

cérrying‘of weapons by Afrioans;. ¢« s o tO dontrql the sale

andfmovemeny of cattle in order to prgvent thieving; to
stop brothels whare /Atrican/ prostitutes live; . . . /and/
to enéufe that dead Africans are properly buried.”ll '

Place, my rorﬁer teacher, not only taught us that
the land taken by Européaqg “was unoccﬁpied"l2 by AfriZana,wv
but also that the Africans could not claim any land in
Kenya because they had only reached that part of Africa in
recent years. ' i} .

' e o o_ S0 much land now ocoupied by the Kamba [ny

tr1h§7 and the Kikuyu has been used_by them so
"recently. As far away as Migwani zrhe locality

9w11son, Kenyats warg;gg ‘pp. 45-46.,
1°W1lson, One African Colony ;Kegzal, P 13.

llAakwith, The Story of Ke a's Progress, p. 59.

12P1acei Schog;_g;stor; of Kenya, pp. 64-67.
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where I spent my childhood/, . . . are graves of

the first Kamba to come.down there -from the hills
some slxty years ago.l

Since these books were part ;f the syatem of the co-
lonial dominat}on, the facts-and the 1nterpretations they
'.represent muat be viewed «with extreme caution. Théy gg not
represent an unblased scholarly point of view gny more thgn.

do the orfiolal Government publications. As documenﬁs
written 2in" the colonlal context by 1nterested parties 1n
. the superordinate caste, thglr context requires explaPation
from the persbeotiée of a soclology of colohial domination.
,Conveisqu, the 1nte:pfetation.they providé cannot be used
to explain-Ehe oolon;él situation of education in an ob-
'jeotiva way. - 7
However, these books do haveé value in documenting
agpects of. the Europgan colonial education structure,
values, lnadequacles and injustices.
‘ In sum, there is a substantial body of Eufopeanf
authored literaﬁure, official and unofficial, that providesl

gome inslghts into the e&ﬁEEfIEﬁEI"Eystem'of'oolbnial*Kenya*-4~'”~

but 1t ‘has limited scholarly value for the reasons discussed
above. Perhaps the moat 1mportant limitation consista of
thellnevitablg biases that were injected by virtue of the

~'Edropean-oolonlal-mentality authqrship.

E.. Two - Scholarlx Horks bg Othieno -and Sheffield ‘
As of 1965, only two scholarly studies of education

~ 13Plaqg1;A School History of Ke 'a, p. 67. .-

N
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:‘in Kenya had ‘been completed. Both of these were doctoral
dissertations at Teachers College, Columbia University.
One of the authors, No Antipa 0thieno,14 wWas my
teacher at Kagpmo geaohers College, Nyerl, Kenya. The
other author, James R.»Sheffieid,l5 visited and workeqd
with the Kenya Education Department before, and after,
Afrioan'independence. He is-~ an American scholar now
teaching at his alma mater..
Othdeno's work i1s an outline of education in East
Africa. He draws heavily upon secondary sources, and con-
centrates on the missionary influence and initisl estab-
Lishment of schools for Africans. His main theme is that
“missionary education and religion did influence African
‘cultures, the impact of which ". . . generally meant a
~negation of the traditional African way of 1ife."16 Thus,
) the main relationship between his thesis and this one is
that both show that the missionaries ignored the existence
of "native" African cultures among the people they sought
—~to- educaterMﬂConsequently, -they did not- carry -on -the—-edu--
catioﬁal process in such, & way that 4t was meaningfully

»

th. Antipa Othieno, "An Outline of History of Edu- -
cation in East Africa, 1844-1925," Unpublished Doctoral ’
Dissertation, New York: Teachers College, Columbia Univer—
sity, 1963. .

l5James R, Shefrield, “Policies and Progress in - |
African Education in Kenya: 1949-1963," Unpublished Doc-
toral Dissertation, New Iork. Teachers College, Columbia
University, 1965, .

_16Othieno, p. 22,
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related to tho.iifo experienoo of their pupils. Othieno- A

' beliefes, as‘this‘wrdter does, that the lack of the rele=-
7vanoo of_misaionary‘eduoation was largely due to this
factor. '

In Othieno's study, the polltloal’factof'does not
emerge as one'of primary significanceé. This probably re-
fleots the fact that oonsiderations of power actually did
ndt ‘beoome dominant during’ the perlod covered by his study.

His study ends in 1925, at a time when the settlers had e

only recently established their own éove:nmént and woro

- still in the process of imposing and oohsolidapins their

own rule, However, he stresses that even at this early

- period the miassionaries ". . . acted as agents in supplying
thelr [7he settlerq;7 needs. Consequently, Mission Schoolsﬁ;
policlies beoame closely linked with settlers' needs. nl?7

Thus, right from the beginning, the African viewed the ] -
settler and the missionary as 1nseparable correlates in ad-
vancing European power and domination.

R Shaffield's study ig an analysis of social ‘and poli-
tioal forces that operated to retard (or perhaps to enhanoe)
the development of education for Africans in Kenya. His
discussion of the settler policy, and his recommondatiohé
for an Africanized education in an 1ndépeodent Kenya, come

after the period of this s;udy--l948 to 1963. Despité the

-

b -

: 17Othieno, “An Qutline of History of Education in
East Afrloa, 1844-1925,° p, 15 .

@
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drfference in time, Sheffleld's analysis, asg does mlne,

documents that the retardation .of African eduocatlonal -de~-

: velopment for the Africans was. the outcome of a deliberate

 settler policy to keep the Africans in a subordinate sta- o

tus, 'He contends that tHe British indifference meant that

the settlers carried on their policies with impunity.

— Ak though a serles of ~authoritative statements from

" the /British/.Colonial Office during the 1920's and -
1930%s established the primacy of -Africen interests,
the settlers, led by Lord Delamere, never gave up
thelr efforts /of dominating the 'inferior' races/.
Britain, with Tare exceptions, declined to interfere
in East African affailrs beyond -the making of overall
poliCyo o e 01—8 .

, Thus, British policy ‘and "verbal commitments progressed

faster than praetioe. ;9
The British 1naction, and therefore the settler-.

g;;Ernment "independeneé " enabled the settlers to treat

~- the Afrlcans as they wlshed. African populations, for

example, were consldered reservoirs for labor on the Euro-

',pean ferme; Quoting Lord Ol1ver, Sheffield feels that to

»

+he -setflers. the. 1deel -African. reservezo was "s o . 8 con- .
venﬂént recruiting ground for labor, a plecé from which
the able-bodied go out to work, returning occasionally to

rest end beget the next generation of laborers."Zl

8

lal

lsSheffield "An - Outllne of History of Education 1n
East Africe, 1844-1925, 3.

.

191pid., p.. 64.

) oAfrlcan reserves were areas designated for African
settlement. By the 1915 Land Ordinance, most of Kenya's fer-
tile land became- "White Highlands" for European settlement
only.

lsnerrield, p. 504



-morality.

Sheffield rightly realizes that education for Af-
’ricans was primarily an outcome of "nonpeduoational factors"

such as African . political and nationalistic activism and

' missicnary Christian religlous teachings, rather than an -

outcome of a systematlc educational "blueprint." Further,

s « o« NO long-range planniné was undertaken. . o .ﬁ22

- . hat
In.-these circumstances, it seems to'me that Shef-

field'; expose' contradicts his own somewhat inadvertenti
comments that Europeans found- themselves involved in a
"reluctant ocoupation" and that the missionaries and the
eettler#éovernment'"regarded_the»education.of Africans as’’
desirable."23 .. )

‘ 'However, Sheffield makes specific recommendations
for correctiﬁg the colonialAlegacy in education for Af-
ricans. He feels that the’role of education in Kenya today
should be the "balance" between the European and African

traditions, and education for citizenship, manpower and

These goals can be achieved by a "balance" between
quality and quantité in expansion,' and the "balance“ between

the education and other departments in the system.

29

2zbheffield "Policles and Progress in African Edu—
cation in Kenya: 1949-1963,“ p. 206.

231bld., P. 57+ In a personal communication, Shef-
field commented later that he meant "reluctant occupation"”
in Ugaenda, and that "education was desirable" for labor pur-

- poses.
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© F. _Literature Sympathetic to the African Cauge |
There is ano%her body of literature contalning
analyses of education for Africans in Kenya that deserves
oqmment. I will briefly discuss some representative works
in thié category. I have treated this éroué of writings on
the basis of two criteria. ‘
| First, there are the wrltlngs by Kenya Africans,
which analyze educatlional needs and problems from the Af-.
rican point of view. Second,. there are works by Eu;opeans '
who are sympathetié to the African needs and aspiratiohe. _
‘In .thls respect, the works contrast quite sharply wilth tﬁe .
previously>discugseq European=-authored books and'dbcuments.

- 1. Works by Kenyans.--Four books by three Africans

. native to Kenya merit discussion. . Two of these are by Mzee

mobilizgtion of the Africans for 1ndependence. Kenyatta
relates education to the political'sltuation that then pre-
vailedrin Kenya. He argues that the edugational disad-
vantages of thé Africans were an expression of‘thé‘Européan
* uge of political power.in the colony to meintaln the sub-

jugation of the Africans. Kenyatta saw clearly that a high

-

2""Jomo Kenyatta, Ke as: The Land of Conflict (Man-
fggzzger, England: Interna lonal African Service Bureaun,



llével of education was necessary ln the process of eradi=
.o&ting the caste subjugation of the African ﬁeopies. He
regarded the settler policy of edilcational disorimination
as a deliberaté'one directed towards the maintalning of’
the existing system of 1ﬁegu&11§y. Referring to this
policy, he wrotes "It is wrong that an African should bé
prevented by compuléory ignorance from doing any kind of -
work for whioh he is fitted by his natural abil;ty."zs
. . . ’ S a T
Kenyatta documents hls case, in part, by clting'
atatistlcs showing the great inequallty of government ex-
penditure in education for Eurdpqan and "African puplls.
For example: ' ‘ :
The Government spends 8s per head on the education
of African ohildren, while it spends &49,255 /5008
per heq§7 for the educatlion of less than 2,000 Euro-
pean chlldren. In other words, it is the poor who
are taxed to pay for the education of the rich. ' If
education is 80 lnadequate, the medical. service is *
no better., Other social services simply do ngg ) e
exist, unleas the g;lsona be classed as such. S
_ Kenyatta's Harambee,?? although written on the eve
-of full national independence, provides a realistlc assess-
ment?of educational needs and problems 1n'Kehyé. And, in
the probess, it shows connections between these problems and
needs and ﬁhe politics of the colonial pefiod. - It should be

emphasized that this book was written as Kenyatta prepafed

" 25Kenyatta, Kenya: The Land of Concl?ft, De 224
zslbido, Do 5. .

' 27 omo Kenyatta, Harambes! SEeeches 1963-1964
(London: Oxford University Press, 19 « "Harambee"™ 1s
the Kenya nation's motto which is Swahill for'"Let's all
pull together." - ' T



o assume léadership of the ‘new Government, and that he
-disousses eduoatlon in the oontext of his own governmental
programs. Kenyatta develops the view that many of the
iinadequacies of education were creations of the colonial
.‘system‘ '"We are very concerned about the shortage of edu- .
oetioﬁel opportunltles“ that were ”1nher1ted°28 from the
'“coloﬁial'era. “No stone Will be 1eft unturned to ensure
as 1 full a response as funds will permit to the educational
aapirations of all Kenyans. n2d '

’ Kenyatta emphasizes his determination Yo create a
body of educated Africans for administratlon and other es-
sential affalrs of the Stateé. He expressed his'dete?mi-
natiozi t.o_s'eek‘ hlelp'from any and all nations to achleve this

_goal without getting involved with the ldeological warfare
.between the. West and the East. .He once told Parliament'
“Brothers, I want to assure you that knowledge is knowledge,
lrrespeotlve.of who gilves it. You must make a dlstinotiop
oetween knowledge andﬁideolosy; We 4o not send'ouﬁ people
overseas to get the ideology of Brlﬁain or America or Rus-
8la, *We‘sentvthem to get knowledse,'to odﬁe 5éok to thie
5oountry, to help us work for. our future."B? _
_ Kenyatta believes in self-initiative and self-help
in the process'of building a‘modern‘Kenya nation. The

e ' 32

n

28Kenyatta, Harambee!,‘p. 83.
21pad., p. 85. '
30Ipsg,

Ll
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Government,wlli do all it can to aid local communities in
their éducational endeavbis, but "se;fﬁhélpnmust not be
vregaidedwasrbeihgjin competition with what the‘quernmept
is trying to do."31 Bﬁther, it is “complemehtary" to
‘_uGovernment efforts. o . '

In general, these two books together provlde a
good documentation of a major individual leader's evalua-
tion of the 1mportance of education in a oolonial and
"post-colonial situation. , i '

' Koinange"has>alao fought for Afrlcan independence
since earning the honor of being the first Kenyan to get a
college degree in 193?. With Kenyatta, he.helped manage
the Independent School Movement in the 1940's., In inde-
pendent Kenya, he has held variops minlster@al positions,
1nclud}ng Minister of Education.

Ko;nangé's The'P9621e of kegxa Sgeak for Them=
selves’? 1s similar to Kenyatta's books 1n that it 1s a
éolitioal actlivist dpcument that interprets educatlon in
accordance with 1ts'sign1ficanoé for people flght;ng for
1ndep§hdpﬁee. . Koinange expreasses the Judgﬁenﬁ ‘that “we®
Africans must become an educated people if we are to
challenge the European colonial power.‘ He sroposes ex=-

- panded education by:

3lKkenyatta, Harambee!, p. 84.

32Hb1yu Koinange, he People of Kenya Spe for
Themselves (Detroit: Kenya Publication Fund, 1955).
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o o o arranging-for a greatly increased number af
African students to proceed overseas [ﬁe graduated

‘from Columbia University/ for higher studies; . o »
miltiplying the number of primary and secondary
.8chiools; . . o /and/ establishing institutions of -~
full university status in East Africa. )
'Koinanse's book 1a'espeoially valuable in that he
discuasqa'nia-éxperience as the actins_haad of the Inde-

‘pendent School Mqvemani. He shows that the Independent

Schools' .curricula wa;e developedsas a political weapon.
in doing 80, he reveals a close connectlon between the
content of education and broad political and social forces,
Essentially, the curricula were Afrioanized. They stressed
Afrlcan culture, folklore, dignity and inter-tribal unity.
He rejects Government and Mission education becauge “The
African child who goes to a /Settler/ Govermment, Mission
school; elementary, primary, high school, and even to
Makerere College, Uganda, is taught to obey, to be sub- " :
missive while in school he is warned to avoid getting in-
volved in politics, to avold the company of people'wno are
regarded as 'agltators'., If he should be seen developing¢
e fira atbltude in life, he would 1§se his soholarship
-and/or be bhrown out of achool w34
Tom Mboya was assassinated in July, 1969, at the

age. of 38, after an unusually brilliant labor union, and

~ then politlcal, career since the age of 20. During his.

: 33Ko;nange, The People of Kenya Speak for Them- -

gelves, p. 107,
34Ibiq,, p. U4,
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abtive but short lifé, he contributed greatly towards Af=

-

ricen-independence and education.3” :At the time of his
death, he was Minister of Planning and Economic Develop- .
An African Answer36

ment, Mboya®'s book The Kenya Qiiestion:

. was written late in the pré-independence period while he
was in England. 'The;béokiwas written for e British au-

" dilence to correcé.the British misconceptioqg about the co-
lonial situation in Keny=s, and to inform the British pub-
lic of the real,pond;tions that exlsted in various spheres’
of life. In part, the book is an indictment of the set-
tler-government: "Together with- discriminatory ‘practices
on the land, the [Tbttle_7 government have given aid and
recognized schools, hospitals and resldential areas, etc.,
established on é racial basis."

The Government was party to all these practices.

It elther enacted leglslatlion.promoting discri- &

mination or falléed to legislate against it. Thus

Africans identifled the Government with the prac-

_tices, and the Government itself bgcame a symbol of

European supremacy and domination,37

Educatlion is not among the central lssues dlscussed

in Mbéya's book. However, he does express the'view that
the Africans have suffered greatly by virtue of settler-

-

vgovernment'policys "We fear that the r;ght of our lands

A35Hboya arranged for a free airlift which brought
some 1,700 students to study in U.S8. colleges and univer-
sities between 1959 and 1961l. I was in thls group in 1960.

T 36Tom Mboya, The Ke a Question: An African
sgeg (London. Fablan Co onia Bureau, 19!

37 big.’ Pe . 150
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will be lost ahd 1liberty of our living place will be re- '
Jeoted, and after this we wlll come 1nto bondage -  of working
in settlers' farms for our living place. n38

Thus, the value of Mboya's book 1n the present
context is that it is .a dooument of the views of a major
Kenyan political fisure concerning the injustices of co-
lonial rule, and that it relates eduoational inequalities
to inequalities in other areas of life--for example, em-

ployment.

.

2, Works bx Eurogeans.--Among the pro-African
European authors who write from first—hand experlenoe in
Kenya, Aaronoviigth is one of the relatively few European
authors who analyzes‘the aspects of a coloniai situation as
part of a defense of the Afrioans. This book argues, aod '
documents, that the Africans in Kenya were recelving an in-
ferlor and inadequate education and, contrary to the domi-' B
napt view, they were not satisfled with the existing edu- \
cational system. “Education in Kenya 1s infected with éhe
samé spirit of discrimination as overy other aspoot of life
in the Colony. . . . For the great majority of African

children, e o o O educational;facilities:exlst."uo

S

N 38Mboya, The Kenya Question: An African Answer,

p. 14,

393, ana K. Aaronovitoh, Crisis in Kenye (London:
Lawrence and Wishart, 1947),

4oIbid,, P. 122,

en
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LT pbor'is'the provision ﬁhat no more than 18% ér
all African children,of school age reoelve any education
whatsoever, while no more .than 0. 03 per cent (1n 1943) reach
even a Junior secondary standard.” nl . .
The offioial Justifioation by local district educa-
tion boards - that the Africans were “contented with the
present eduoational progress® was
- o« . the result of having illiterate Iepresemtatives
/[hand-picked by the settler-government/ on these
bodies: Most of the members attend the meetings for
- the purposes of hearing what their D.C. /settler
Distrioct Commissioner/ will tell them, instead of
they themselves discussing these affairs indepen- -
.1t‘ﬁly in order to find out what 18 wrong and state
Aaronovitoh dlscusses the intent or the European ‘
settlers to reméin the power in Kenya. Although he does
not explicitly argue the point, his digoussion allows for
the 1nte:pretation that the 1nferior'eduoationa1 system for
' Africans, ani dlscriminatory practices in all walks of life,.
were all malntained delliberately as part of the goal to
perpetuate Europeéﬁ political rule.
' 5‘ Another example of a European wrlting from rirst-
handbinformation, and from an Afrlcan point of view, is the
Canadlian Journal;st,.Patrick Keatley, who at one time 1iveq

in Colonial Rhodesia. Hls book, The Politics of Partner-
ship,*3

was chosen to illustrate the strikinsly slmllar

¥lparoncviteh, Crisis in Kenya, p. 135.
#2 : Ibid,, ‘P 134

' “3Patr1ck Keatley, The Polibics of Partnershi
'(Baltimore: Penguin Books, 19335. o



n . 38
nature of the- settler mentality in an African colonial
situation. Thus, although Keatley .disocusses education and
other problems in the context of the ‘Rhodesian political
and sgeial situetibn, it &eserves note because it reveals
similarities between the strﬁcture of colonialism in Kenya

'and-other British colonles, _

Keatley shows that the legal s&stem was used to i
maintaiﬁ the African in at ﬁneducated status. He documents

.
_ the grossly unequal allocations of” settler-government funds

between the Europeans and Africans. During the 1959-60 )
pB8chool year, for example, there were 6;708 African students
attending secondary school in‘ﬁhpdesia_and I\Ijre.sail.s.x'ld.l"’4
During the same period, there weré 21,671 Etropean students"
attending secondary schools. Yet the Africaﬁs outnumbered.
the Europeans in the ratio of 26:l. "The African would have
to be gullible indeed.to see partnership in a gystem that
spends BS. 2.m£llion on the educatlon of 1,036,000 black
children ‘and £6,1 million on 79,000 non-African ones." 45
Expressed as expenditure per head, the figures for
1960 we;e=46

4

White children in all territories

] . 5 103
Afrlcan chlldren in Southern Rhodesla 5 8
African children in Northern Rhodesia E 9
Africen children in Nyasaland 5 3

4
45

Colonial name for Malawi. ‘

Keatley, The. Politics or Partnership, pp. 316-31?.
_.4.:. b. 371~
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In these circumstances, it was simply "an effective

-‘propaganda ploy" for the settlers and their British repre-

sentatives to claim that ". . . Afrigan education is farther
ahead -than in any of the critic countries where no such
educational scheme exists."%7 ‘ '

AS ‘for higher education, 52 out of every 100,000
settlers were able to study at overseas universities. The
figure for Africans was éi"mere 0.7 in 100;060." But when
a 1ocal~pubiic college " . . began in 1957 with seventy-
one studen@s, Snly eiéh% were . o » African, and these were
accommodated in a separate hostel.."48 -

‘ In general, Keatley argues convincingly that‘éduca—
tional policy for Afric;ns was shaped and implemented pri-
mdrily_u;th:the interest of their continued subord.J.nat',i'om.49

In this respect, the educatlion and sociél systems 1n Kenya

= .
and Rhodesla were very similar.

S

47Keatley, The Politics of Partnership, pp. 369-370.

%81p1a., p. 374e

o R
49Bhodesia-declared an illegally unilateral indepen-

" dence from Britain in 1966, In March, 1970 she declared

herself an apartheild Bepublic, with the tiny, European mino-
rity in control. Typical of Britain's attitude whenever har-

- 8ettlers are in the process of "civilizing savages," she has

done nothing in the African interest. It should be recalled
that we 1n Kenya were earmarked for a white-ruled British
Dominlon stretching from Cape Town to Nairobi, It is hardly
an exaggeratlon that the Mau Mau War of Independence saved
us from belng engulfed by this racist ambition. ..
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It should be noted that these writers, who have ad~-
vanced, an& defended Afficaﬁ interests over the European
ruling class interests, also Wwere writing in® the coloﬁ;éi
~8ituation, and this undoubteily has influenced their facts
- and 1nterbretatioﬁs as much as the sdcial poéition of- the
earllier dlscussed European writers _influenced théir views..
In sum, we cannot regard the literature written by members
of either “camp" as meeting the standards of objectivity 1n
Bcholarahlp and 1deals.

Thus, all of these European materlals, .although his-
torloally valuable, mugt be used in a highly critical manner

and with conside;able cautioh.

G. Beason for Laok of African Literarz Works
One may wander at the fact that there 18 so little

scholarly 11terature by Africans on education in Kenya. ;n-
deed. this in 1tse1f 18 a reflection of the legacy of the'co-
lonlal situatlion--and hence 1t 1is sociqlogically‘signiflcant.
For it was the cplonial system of education that:barred Af;
ricang from pursuing hlgher educétion. Thp few .who made
headway escaped from the‘bolony (usuélly as "agitators") and
studied abrodd. Examples of these are the ‘three African
authors and political leaders diécussed earlier. -

‘ Locally; Kenya's first college opened'its doors.for
150 students (out of a native population of 7% million)'}nv.
‘1956, They started.Master;s‘Degreé programs in 1969.

'We are, therefore, as yet té produce'bur own group

pr



of scholars-of a staﬁurevthEt can deal wiﬁh and analyze our
problems in what can be called a "scholarly manner. Per-~
haps readers should wonder at the fact that for 110 years
=-that i1sy; from.the establishment of the flrst'European
~~school for Africeis.in~1846 to the opening of a college in
1956~-=the Europeans -saw no need for'higher "native®” educa-’

tlon, -
He Conclusion
In conclusion, this review of the literature docu~
ments both the dearth of scholarly writings of the history
of education in Kenya, and the interest-infused character
of most of the literaﬁure relating to the subject. If this
review has been of any value,.its value is primarily in
documenﬁing the need for historical research in thils erea,

conducted according.to standards of scholarship. T

41
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EDUCATION BEFORE THE EUROPEANS:
THE PRE-EUROPEAN PERIOD TO 1846.

A. Introduction

.The era of African éducat;on before the Europeans
ends with the establisﬁment of schools by Europeag mission-
aries in 1846, Even though the missionaries actuallyi

‘started the first school in Kenya (as well as in all East
and Central Africa) in 1846, thls mark-off year is . some-

what a:bitrary, since morgkthan a half_cenfury passed before
missionary'schbols-beoahe a dpmlnant factor in education -
for Africans. ' “

Further, ‘for many of the geographically less acces-
sible tribes in Kenya, the pre-huropean nature of education -
persisted largely unchanged until well into “the twentieth

century.’ _ . . -

e - For- those exposed to mlssionary education, formal

influence of miasionary schools and churches came during

" . late childhood and adolescence. Cuildren began schooling at

.the qeven—to-twélve year age fange--by whloh time‘they had

already aésimllated the fﬁndamental ways of tribal life.
Thus, despite some.missionary influence in churches

42 .



';'anq schools, the triﬁal réiiéions, morality, traditions and

cation in Kenya before the éoming of the Europeans.

world view were‘still the vital dominant influences iﬂ
shaping the lives of the people.
Glven the relative stabllity of tribal 1life before

_and, to a lesser extent, after thevEuropeans, we can, in

fact, draw upon twentieth century studies to document the

nature of education in Kenya before the advent of the white

man., These studies may be "projected back® into the pre-

Europegn period to the extent that the traditional type of

‘education persisted into the twentleth century relatively

unmodified by European influences, :
In describing the Kenya pre-literate educational

~8ystem, I employ three sources=-namely, anthropological

literature, ethnograﬁiic studies (especlally Kenyatta's) on
the Kenya “native®™ people, and my own knowledge drawn from
personal experilences as a boy and e young man growing up in

& Kenya "natlive® society.

B. _Anthropological Review
s Anthropology demonstrates that small-scale folk so-

N N 1 4
cletles share general characteristiocs with complex industrial

societies as Far és education is concerned.' Consequently,
We can draw upon general knowledge of education in folk so-
cleties to characterize ce:ﬁain inportant features of edu-~
Both industrial and small-scale sociletles have cer-
tain established modes of life and culture. Both strive to
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maintain their peculiar cultures ‘through a system of ednoa-

Ny

tion and 1nstruotion.

Kneller relates that: "Each established human group
evolves a verslSE“Uf soclal life-or oulture that 1is unique,
though'sll versions pioy;de suchfbasie arrangemen%s as
famili;'economics, rsiigion; technology and culture. "t
Spindler continues to say that such ". . « & given kind of
social system requires certain kinds of. psyohological struo-~

tures in people in order to make the soclal system work."

Since men do not live apart from society, every soclety

provides a certain amount of soclal knowledge in order to
malntain proper functlon}ng and to get the maximum grati-
fication.. This "soclal knowledge" is education. Herskovlts

sees education as an "enculturative process“ in which edu-

‘cation becomes “the process whereby the knowledge of a peo-

ple 1is passed from qhe generation to the next."3 On the
other hand, Mead defines education as "the cultural p}o-
cess,‘the.way in which each nsw—born huméan 1nfsnt, born
with a potentiality for learning,greaﬁer than that of any

&

1

lGeorge F. Kneller.(Ed.), Foundations of Education
(New !ork: John Wiley and Sons, Inc., 19335, p. 300.

2George D. Spindler (Ed.), Bducation and Cultures:

" Anthropological Approaches (New Iork: Holt, Rinehart and
w1nston, 19335, De 51.

. “SMelville J. Herskovlts, Man and His Workg: The -
Science of ltural Anthro olo New York: Alfred A. -
Knopf, 1953;, DPe 325. 3 .

E=N



" mammel, is transformed into a full member of a specific
human soclety, sharing with the other human members a spe-
cific human culture."’ ‘ '
whereas Mead's concept of education is applicable
“to- both complex and small-scale folk societies, Herskovits'
enoulturative process as a means of education is largely”
ethnologicala—that is, more relevant to folk societies.
He adds another dimension--schooling--to cover ‘education
as it 13 known in complex Buro-American societies. Bagic-
ally, rormal schooling involves leaving one's home and
soclety and going to an 1nst1tution, quite different. from
one's society, for speclalizing 1n certain fields. Such
training would be typical instruction which has nothing to
do with the home--a concept thae is totally alien;go pre-
_1literate socleties.” ) .

Thus; the idea of “schooling“ constitutes the most
fundamental &lfference between'educational.processes in
oomblex and smell-scale societies.‘ The African traditlonal
conmunities stress "the need for an individual to learn
something.which everyone agrees he would'wish.fo-ﬁéow" as

© opposed @o the European school=-house in which ohildreh must

succumb to “"the williof some 1nd1v1dﬁal [Eho is supposeg7 to

- &Splndlef, Zducation and Culture, p. 309. -
5Her8kovits, Man and Hig Works, p. 318,

e
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teach something which it is not agreed that anyone has any
desire /and ob11gat10g7 £0 learn. n6

' Schooling for an African child is an everyday soclal
affalir. ﬁe “encounters cultural agents acting in the various
. roles and statuseg brovided by the sooial struoture of his

7 The European child 1s more isolated in a home

soclety.”
with a mother--and later in a school wifh a teacher--quite
often unaware of societal and cultural forces around him.

The Afrlcan social consengus of what should be
learned is a manifestation of sooclal homogeneitymin the -
traditional way of life. The homogeoeity is in turn a
trait of culturoi continuity which has exlsted for man& .
generationé.' This contrasts sharply with the largely com~
plex and heterogeneous soclety whlch is. characterized by
cultural disoontinuities. Hehce, whereas pre-literate
. societies of a hundred years ago aro virtually the same

today, comble; socletles of ‘barely a decade ago have taken ‘
“on totally different ocultural attributes throughiinven-
“tions, science, teohnology, politics, economic development

. and travel.' In this regard, the child +in an’ industrial
community is likely ﬁo be confused as to his role and what

is expected of him by the soclety, for it 18 usually dlffi; o
. cult forlanyone.to cope With the fast changeslapd the

6Splndler, Education and Culture, p. 311. )
7Ibids, p. 380.



C &émands of a complex indtatrial sodlety.

.bécause,if the spirits become angry over the living peow-

47

The tribel soolety oontrasts sharply with the Euro~
American sooléty 1n 1ts 1n1t1ation ceremonies which conati-~
tute an important aspect of its education, -For example, in

their Cultures and Societies of Africd, Simon and Phoeve

Ottenberg contend that traditional education through initia-
tion rites and cereménies are primarily for turning "imma-
ture boys and glrls into fully fledged members of the ad.ul};~

community." The idea ig to convert children into men and

women,

In another éénse, the approach to "native" teaching,
according to the Ottenbergs, is psychological,ﬁsymbollc,‘

and practical.9 To wit, durlné ciréumcision rites, young

_people are 1solated.1n'theabushes‘ahd taught to fear and

respect the ancestral spirits and gods. This is necessary

plet's activigies, tﬁe soclety as a whole wlll bear the
anceatral condemnation and wrath. ‘

During the same time of seclusion, the youths also
learn. how to withstand hardship without complaint. They

remain outdooxns during‘rains.f They may not ery when clr-

. cumcision is performed without anesthesia. They learn to"A

“834non and Phoebe Ottenbei. (Eds.), Cultures .
Societies of Africa (New York: Random House, 1960), ED 200.

9Ibid., pp. 200-202.



endure thlrst_aﬁd huﬁéef.
For practical eduéation, young men make their own
equipmentffsuch'és-bows and arrows. Young women praétlce
homecraft end househo;dmaitiggin Another .practical method
of learning to masfer the énvironment as an adult is to

emulate adult activities. Thus children meke miniature

kwfléﬁméﬁégfé;wériﬁ&fﬁémgﬁanes, sméi;'knives,xsqéII"ﬁbmes.
and the like. '
Anthropological authorities agree that social com-
radeshlp and collectivism are the foggl_elements around
which pre-literate socletiés' homogenelity fevolves. There
" 18 much emphasls on the common'ﬁonds which unite all mem-

10 relatés four mefthods of main-

* bérs of the society. Gibbs
. tailning these vital bonds for cultural~-and 1nieed
socletal-=survival, First, clanship 1is "manifested through
original myths" which “supply a sense of ldentity and con-
tinuity." oecondly, this clanshlp 1s rg;nforced by a
stroné oxogamy. (Cf. clan»endogamy where members may
mnarry outside the clan.) This syatemeiiminates the possi-
. billity of different sub-clans clusterlng as powerful

. groups to challenge the 1oyalty awarded to the main clan.
Third, solldarity 1s further strengthened by extending
'hosp;téiity to all kinsfolk, nelghbors and claensmen, "no
matter how gegealogically different." Fourth, the

105ames L. Gibbs, Jr. (Ed.), Peoples of Africa (New
York: Holt, Rinehart and Winston, Inc., 1965), p. 52

4
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'feligious beliefs and.ﬁelfare are tled up witéﬂthe "agnatic
ancestbrs“-#and thus the‘oommﬁnity‘féels morejstrongl&
identified with them.l!
Moreover, Spindler points out that in thelir attempts
%o malntain golidarity, the small—scale socletles do not
‘ geek to.convert out;of-group members. “"The ldea of con-
version, or purposely attempting to alter the ideas and
_ attltudes of other persons, did not occur. "12 Thus, if
- anyone moves to a new tribal area, he has to learn the
language, songs, customs and ways of life of that "new"'
tribe. It is signlficant to mention here that the Euro-
peans éought_to convert Africans instead of ‘learning and

adjusting to the new way of life which they found in Af~

"~ Fica, As we shall see later,thiscreated friction between

the Eﬁrobean and Afrlcan cultures.
Finally, despite the fact that Europeans trled to
. change the African Way of life, Gibbs insists that evidence
given in 1956 by the Tirikl elders of Kenya shows that "for
the most part [—frioan custom;7 are the same as they were 1ln
tradit:;nal times." 3 This is & thesis that I hold to be-
»agcurate. And thus, throughout this.Chapteq, I discuss
the Afpican pre-literate socleties as a present--rather

than:a_past--cultural phenomenon.

-j.llélbbs, Peoples of Africa, Summary, p. 52. ot

125pind1er, Education and Culture, p. 312:-

13eibbs, Peoples of Africa, p. 49.
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I am aware, however, that to some extent this -
descriptlon of the educational system in the pré-European.
bﬁgriod oversimplifiesAregliﬁ§; particuiérly in-that it
emphaéizes the_felative stabllity and homogenelty of tra- <
ditionél gocleties in Kenya. ~For in actuallity, traditional
socletiés (or amy other society for that matter) are never
homogeneous and unchangins,as this discussion may ‘suggest.

In so far as the questions of power relationships
are concerned, the conquest and domination of one trlbg by
aﬁotpe: was not unknown‘in Africa before fhé cbplng of the
Eurbpeans. However, the emphasls on a stable fuhctloning
culture serves to highlight the place of education 1n,tke
Afrlcan gociety in the pre-European era. -Further, 1t\§eems
unlikely thétvbefqre the establishment of a formal school
system major changes of powerlandAinterest in the social R
structure would have the same lmpact on education as oc- .

curred after European-type schools were establlshed,

C. Kenvatta's Ethnographic Study
' Another source of folk soclety educational system

‘consists of ethnographic and other studles of tribal life
in Kegya which 1nclqde mater;al on education. 'Although
some of the best ethndgraphic material 1is frém'the early
‘twentieth bentuiy;-such as Kenyatta's Facing Moﬁnt Kenxa--’
6hesé'studies (as sfated above in thls Chapter) describe
patterngféf”culture'that have not been ohanged radically

thrpugh European contacté and influences. Thus the '
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description of educational patterns in such communities in
the twentieth century affords us a view of an educational
system that probably was not greatly different for many’
oenturies. o ' o |

If this assumptlon is correct, then Kenyatta's
_analyéis of the Glkuyu edgcational system chgracterizes it
aé 1t"existed for many generations bgforeAthe adzent‘of
ﬁuropeans. JHis Work 1s'part1cu1#rly relevant in my pré-
Ject because he is an indigenous Kenya anthrdpoloslsy.
and, sécquly, because it is a detalled account shoﬁing the
relaﬁionship of the educational system to the rest of the
culture. Thirdly, it specifically desoribes & tribal
»society in Kenya which in many ways 18 akin to my tiibal
group, and which 1s our next-door neighbor. - )

Kenyatta relates that."educatiqn begins at the time
of birth and ends with death."** The character, responsi-
bllities and moral code of individuals are "formed within
Ehe famlly circie'aﬁd then within the local group, and then
" within the whole tribal orgénization through a courge”of
inltiation :eremoniés.“1§ Thus, "there is no sﬁeciai

 school building--the homestead 1s the school."tC.

w

l1""J’omo Kenyatta, Facing Mount Kenya (London. Secker
and Warburg, 1938), p.99. ‘

15Ibid., p. 98.

16Ib1do 9’ pn 99. .
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A~éy3tem of co—education, apprénticesp}b and learn-
'1ng thrduéh imitaﬁién of.tﬁe elders exists.‘,Co-education is
to be found mainly in the pre-seven-ygai—ol& age'group.
- Thereafter aﬁprenﬁiceship—-and imitative learning—-empha?
8izing male and female roles i the soclety--are 1mparted
to the children. A bee-keeper's son, for example, may learn
actual bee-keeping’ to'take_over hls father's occupation.
~G1118wkeep ‘a close watqh on the female teqhniques of field
cultivation, cook}ng and the required maﬁners of‘a woman.
A1l tﬁese teachings are strictly "anticipatory ongdult
11£e"” in the social fabric of the tribe. .
Children receive educatibn in physical‘development'
and- -health. The fqrmer i3 provided through physical exer-
cliges suchras games and dances. The latter is inculcated in
the children's minds'as “"taboos." "Children are trained not
.to~go into a house where there 1s‘sma11-pox, not to touch
clothes of & leper, nor touch a dead animal, or the bones
of a dead man. nl8
' Kenyatta continues to say that "each step 1n the
[_ociq_7 ladder is marked by & corresponding stendard of

mamners and behavior.“l9 But in all stages of soqial and

3

17Kenyatta, Facl Mount Kenya, p. 101.
181p1d., p. 105.
191vi4., ps 109.
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. ph&sieéi“deveiopmenty the Kenya socleties stress personal
relations, , "We may sum 1t ep by saying that to the Euro-
peans, 'Individuality is the 1dea1~ef life,® to the Af-
ricans the ideal is the right relations with, and behavior
to,- other pedple.® n20, Tk

’ The African family nucleus is the extended.family
concept which 1ﬂcludes parents, grandparents, cgus;ne,
uncles, aunts, and clan members. The European concept of
g family 1s nncleen——parents and chlldren. This basglic dif-
ference helps to explain further the African soclially broad
ihterpersonal relations versus‘tﬁe generally select group
and'individualietlc European social behavior. 'Any elder in
the African community, for example, treats all the_ youths
as hig children., Similarly, the youths accord him all the
" respect of a parent. ]

Kenyetta contends.that the African child's educaw-
tion 1s essentlally practical for everyday life. But .the
European child is. "handicapped by attending school and
listening to formal instruction which is for the most part
unrelated to 'his interests and needs." w2le oo

Failure to take account of the African way of life
~--ag exemplified in Kenyaﬁta's-ethnosrapﬁlc_anelysis and in

zoKenyatta, Facing Mount Kenya, p. 122.
211b1d,, p. 105.



vital fact."

the above anthropological studies-- ", o o nelther prepares.

‘him ["he Afrioan chili? for the proper functions of a Euro- .

pean mode of life nor,fo;(African_iife;-he is left flounder- -,
ing between the two soclal forces, - Eﬁropean‘education-
élisté and. others, especiaily those who aré‘guided by
raciai'prejudice and preconcelved idéaé of wﬁat is good -

for the African, usually fail to take cognlsance of this
22 T

D, M _Own erience T

"A third gsource of dats’ on the character of pre-
European education is my personal,experience as & Kenya °
"native.,” I regérd mny own missionary education in my early

years as a characteéristic representation of African tradi-

tional training versus European influence and impact. I am

a child of two wbrlds,»asiit were, ‘comning from a non-

Christian famlly and environment, but having attended Euro-

'peah~Christién institutions. I must say, however, that

since I was born in 1937, my tribdl way. of 1life still shéwsa
relatively few signs of European iﬁfluencé.v The basilc
traditional patterns of subsistence agriculture are still
flourishing for the overwhelming majority of my people.

I will give only .a few examples to 11lustrate this point.

) We have Protestant African Christians, for instance,

’ - 22Kenyatte, Facing Mount Kenya, p. 125. For further’
references, -see Ibid.,, Pp. 96-129, and D, J. Penwill, Kamba

Customary Lew (Lonson: MacMillan and Cos, Ltd., 19515

‘Pe 123.
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who by virtue of being "people of God" may not drink, smoke,
go dating, practice polygamy or consult a so-called "witch
doctor® likevmy father, But educated and Christian Africans
continue to consult traditiohal mediolne med to dispel evil
spiripe, bad omens and physicer 111neeses.

~ - Polygemy is still.legal and wldespread. A recent-
Kenya Governmenp Commission- (1968) fodnd that b?th men and -
women, in all walks of life, still preferred polygamous
soclal institutions in Kenya. | ._

) The rural peoples have always practiced tradltional
music and dances. After lndependenoe, a move by the Govern—
ment to revltalize African music and artistic expresaion
has been supported by both those who are nominally Christian
a8 well as those who are not, and by most educated people.

Without mentlonlng the small number of educated
people who have been “Europeanlzed," the picture remains
incomplete., These "Black Europeans” live in two worlds, so
to speak. Perhape they serve some useful purpose in Kenya. .
What I thlnk is imperative is the recognition of the slmple
fact that the large majority ‘of Africans‘have remalned cul-~
turally African.s Any blind adoption of Europeanization ls
therefore likely to serve the needs of a few Black Europeans

~at the expense of the soolety as a whole.
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" E. _Europesn Interests and Native Education: Summary and
Cenelﬁsions ) .

In short, Kenya Africen traditidnal education 18
inforimal and non-institutionalized. It 18 an integral part’
of the total culture patperﬁ of* the society. it emphasizes
theemeans for survival of the community. These“meanSH-ahd‘
their ende--always beer a soclal reference. Hegee, pre;
:literate education teaches traditional values, foles,v
ﬁorality, relliglon, and skills needed for ﬁaintenance of
community life and existence, ‘

There is the absenee of divergent greup 1ntereste'
which largely precludes group conflict involving education -
as a means of advancing speclal greup,interests. Also,
education is~eseentiall§ free from external and dlfferent
polielcal influences and ideoloéy beceuse ail the cultural
aepects are inextricable components of society itself. - . ~

However, the European mlsslonaries, settlers and
coloniai adminlstrators constituted different interest »
'groubs Which'came to Kenya at different times. The type of
“native" education each group. sought to provide was deter-
mined by its ownglnterests as it saw them, and phe power it
had to impose its wlil, under partic%lar histbrical circum-
7stances. Each group had a different conception of the kind

of "native" education that was desitrable because each had
it8 own interests to advance, To the European groups, edu- '
cation.was an important instrument for echieving'their ends.

Thus, the question of the kind of education the "natives"
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should have received became a political one.

Further, the power of each of these European
groups--and »tha"b of the nativés--differed at different
historical times. Hence; the power that any group was
_'able to exercise in influencing ."native" education) ‘¢
educational policy; was partly an outcome of the "balance
‘ of power," as 1t existed among these groups at a given

time--and this balance was ltself a result of the 1nterplay
of complex historical factors. The group interaction, and
the variabhle of power, led t; a partlcular 1mpact‘or in-
fluence on the "natives” who had much less power.

In sum, the Eurcpean groups imposed their domina-
tion through the institutlonalization of equcatiqnal,ulegal,
polftical,relisious and social formé. They also developeﬂ
an ideology (such as the racial,inferidr;ty of the African
people) to Justify their domination. Consequently, the .
"natives“”became a:subordipated underclass--a clagsic in-
.stance of Eufopean colonization in Africa. As we shall see
in Chapter VIII, the Africans reacted to this subJugation
by politlcal activism, by starting thelr own schools, and,

“ finally, by an armed, struggle to challenge Europeap hege=-
mony. |



'CHAPTER IV

. INITIAL EUROPEAN C_ONTAdTS AND SETTLEMENTS
IN EAST AFRICA (KENYA): 1498-1850
A. Introduction S -.
Even though the East African ooasf became known to
Europe in 1498, the interior remained unexplored by Eurc-
peans for three and a half centuries. The Africén peoples
of mainland East Africa remained the “mystéry-natives" in

- the "Dark Contlnent.” During thls perlod, the Europeans
utilized the coastal porté and islands as fefuelling sta-

' tions while en route to Asia for trade. _The presence of the
Arabs onAthe coast before the Eﬁropeans generated a power -
struggle and olaims of ownership for the largely unkriown
khinterland. Finally, the European power and authority pre-
valled. And what we now know as East African oountries
(including Kenya) were explored and, ultimately, oooupied
by the Europeans., = .

Among the European groups who settled Kenya were
the-Chrlstian;missionariqs.and farmers. Thils occupation in
the léftar part of the nineteenﬁh century reflects a gigni-
ficant shift in European interests from a policy of the Arab

 “partnership and.cbnf;lot“'on'the coast to a direct estab-
~lishment of control and influence over the “natlive® masses.

8, o
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B. - The Earliest European Visitors and the Conflict WAth

" the Arabss 1498-1800,

The beginning of European contact with present-day
Kenya ogourféd in 1498 when the Portuguesemgxplorer, Vasco
da Gama, landed at Mombasa and Malindi after salling around

.rthe‘entiré western, southern and eastern coast of Africa in

search for a sea route to Indla,l Da Gama found Arab per-
manent settlements on the East African coast. East Afflcals_
proximity“to Asla made it possible for ‘Aslan traders to
vislt Kenya by ses. Among the visitors were the.Hindus,

APhoenlcians,-Chinese, Persians and, of courase, Arabs. It is

diffioult to tell with precision whén the Asian sgilors

.-visited Eagt Africa, but Hollingsworth estlmates that: YFor

at least 34000 years, asailors and traders have thus taken
2 and some of these /Asian/ visi-
tors havé played a most important part in the history.of the
East Coast /3f Africs7,®’ |

Of the permanent settlements that Da Gamavfound on

the ooast,'th: Arabs and the Persians (who had lntermgr;ied.

+

lcolumbus heidl already clalmed a different route to
India six years before. Both seamen were attempting to open

'8ea routes .for Europeans to reach the lucrative Asian spice

markets after the closure of a Europe-to-Asia mainland
route by the Ottoman Turks in 1453,

2Somet1mes referred to as the North East and the
South East Trade Winds.

. L. W. Hollingsworth, A Short History of the East
Coast of Africa (Londont Macmillan and CO., ‘Ltd., 1933)
Pe 3. . , : .

G
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among themselves and with the Afrioansi“Awere the‘dominaht
groups. They had arrived at ﬁw0'd1fferent'§erlods. During
the geventh century A.D. the Omaii Arabs landed on Lamu on
~ Kenya's coast and clalmed éﬁ Empire along all the east coast

of Africa. Some Persians salled from the Persian Gulf area
"in A.D. 975, in seven ships, and each shipload founded &
gettlement:t Four of these settlements are known: ;Mombasa,
'Pemba, Johanna--and K11wa."5 '
By the fifteenth century, there were 37 towns along
the coastal strip between Kilwa and Mogadishu, and
on the eve of the discovery of the route [By Vasco
da Gama/7 round the Cape to the ag East, these towns
were at the height of prosperity )
When Da Gama arrived, sultans of these settlements
-Were often‘at odds ﬁith one- another; but the headquarters of
the Zen.j7 Empire were at Zanzibar.. After receiving f;iendly
Velcome in the southern towns such as Kilwa and Zanzibar,
he found unfriendly Arabs up north at Mombasa. Farther

north-east, Malindi (which wa@ at war with Mombasa) received

‘ 4Th15 intermarriage has largely been reaponsible for
the evolution®of a Swahili onlture and langyage. - Both the
. culture and the lariguage are an infusion of Arablc and Af-
rican cultural and lingulstic traits. Swahili is now the
lingua franca of Eagtern Africa and the world's seventh most
widely spoken language.

5203 Marsh and G. W, Kingsworth, AnAngrodﬁcfién to
the Histo st Africa (London: Cambridge University
Press, 195?), De 5.

61bld, '

7Zen3 means Black. Bar means Coaste Zen) Bar (Zan-
zlbar) was therefore the coast of the Black People. Simi-

larly the Zenj Empire was the Emplre ruling the Black
People.

=N
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him'wazﬁly and'gave hinm.a ééh gulde across‘the'Indian Oceanv
waters to the Indian sub-cpné%hent. '

S Eortuéal qﬁlokly :ealized the strategic importance
of the‘Arabeseﬁtled east ooast of Africa. The coast could
be used for refueling stations en'éoute to Indis. It could
'gléo serve as Portuguese settlements (and later colonies)
onoe they had conquered the Arabs. Accordingly, Vasco da
Gama made a second trip in 1502, ©“He ocalled at Kilwa and
forced the Sultans to pay trilbute to the King of Portugal.®®
Similarly, he coerced the Snitans of Mombasa, Sofala and
other townms to accept Portuguese rule. ' He sought to unite
his Sultan friend at Malindl.(who had given him a gulde tor
»Iﬁdia four” years ﬁéfore) with the Zanzibarl Sultan against
the unfriendly Mombasa Sultandom. M. . ; ?en years later,
she /Portugal/ had conquered the East Coast of Africa.’

The Portuguese embarked on building fortresses for defense.

They bullt the famous Fort Jesus in Mombasa in 1592, and

made 1t,the¥r East African headquarters. A
The Porfﬁquese rule and influence lasted for the .

_ foliowing two "mu;dred"years.. Thelr almost tétal collapse in

"~ the East African coastl® was brought about for several rea-

sons. First, Portugal's‘tiny-population during the sixteenth

' " BMarsh and Kingsworth, An Introduction to the Hisbor
of Eegt Africa, p. 1ll. (Hereafter, An Introduction.
Ipid., po 10.. . ‘

- 10Mozambique remains the sole Portuguese Colony on the
East Afrlcan coast., Elsewhere in Africa the Portuguese have-
--the colonies of Angola and Portuguese Guinea (Guinea~Bissau). -

RY



g2

and'seventeentg‘centurleé-waa-already spread too thin in her -
empires in Brazil, Indla, West Africa, Angola, and East Af-
'ricm. Second, the Arabs in Mombasa constantly rebelled and
fought asainst the Portuguese, serlously weakening their

- East African capital and center of military reinforcements.
Third, tropical diaeasea kKilled many gettlers. And fourth,

. acoording to Hollingsworth, they were disliked by the Arab

rulers becanse they "committed many acts of oruelty,
treachery and avarlce,” nil
- Meanwhile, éince the diéoovery of a sea-route to In-
dia by Vasco da Gama in 1498, other European sailors had
been voyaging to Asia for trade, via'thevPortggueseéruled
Eaét African coast. The notable examples were the British,
the French, the Germans, and the Dutch, These later sallors
made no permanent settlements until years aftgr the fall‘ofv
the Portuguese Empire during the first half of the nineteenth
century. Like the Portuguese, thelr initial contact was with
- the Arab rulers. Hence, the early European'grouﬁs in Kenya
actually made n? real contact with the tribal peoples.' They
_usually confined themselves to the' coastal aréas where only
‘a few Africans were subjects of Arab colonialism. In sunm,
these early European visitors were conqulstadors, adventurers,
emplre seekers, traders and explorers. However, their mention
is particularly relevant for this study because later some of
them "opened up™ the East African territorles for European

. Hollingsworth, A Short Higtorx of the East Coast of,
Africa., D - 76. (Hereafter, A sgort Higtorx ) -
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occupation, and, oonsequently, for European sustained con-

taot with the Africans in’ the 1nterior. - Coe-

C. Beginn;gg of*Active Eurégean Contact witﬁiAfricané:
1800-1900. . _ L o _

After the Portug;;se décllne; ﬁhe Arab Suléahs once .
- agaln agsumed their‘administrative hegemony in Eagt Africa.
They ®"claimed to rule not only the whole of the coast—
11ne o o o but also a vast arsa on the mainland stretchlng
westwards from the coast as far as the great lakes [-angan-
yika, Victoria, Nyasa, Kivu and Albert7/. wi?

" The Arabs had traded in this vast terrltory 1n
slaves, ivory, leopard skins, and: rhinoceros horns for cen-
turies before the advent of the Europeans. The Arabs in-
gisted, therefore; thét’permlssion had to be granted to all
Eurcpeans who ‘wanted to penetrate the hinterland for trade,"
explorétlon, settlement and ococupation.

To meet the Sultan's claim, the Europeans made dip-
.1oﬁatic overﬁureé, aside from having negotiatlions andfarsu-
ments with the Arabs, By the Brit%sh;Arab Treaty of Moresby
'-‘.'._11'1 1822, for example, Britain agreed to help the Arab Sulten
‘militarily agalnst his?enemies. The Sultan agreed, in‘turn,
to “limit" slave trade, and to permit British travel and 0C=-
cupation in East Africa. ﬂBritain, however, ", « » reoog-

nized his claim to overlordship in East Africa,nld

12H0111ngsworth, A Shors History, p. 130.
. 13Marsh,gnd Kingsworth, An Introddctioh, Do 2. .-
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The Un.ited. Sta.tes established a Consulate at Za.nzlbar

' in 1837. The British sent theirs in 1841; and the French
followed Bui‘b in’ 1844, ’

As a result, between 1840 and 1888, permission was
granted to British explorers 11ke Birton, Speke, Grant,
and American-sponsored Sta.nley to venture.into the interior;
to missionaries like Livingstone, Kr_apr--and 3ebmann{ and to
trading concerns llke the German and the British East Af-
rican compa.nles..ll" _

These concessions did in effect allow Europeans to
~ begin the first direct contacts with the African peoples on
the ma.inla.nd " The eonéesslona were: élso used by the Euro-
peans to extend their power and to weaken the Arab rule on
"the mainland, Thus, after the 1883-85 Berlin Conference , -
whioch divided A;‘rlca,lnto European "spheres of. 1nfluence,-“
 Britain's East African Company assumed the responsibility
of administering what is now Kenya. Simllarly, the German
Company, took évé:_ Tanganyika. The Arab Sultans remained

the coa.stal overlords--but as "protected" people, and‘_ng't; :

+

.. a8 an independent empire.

This was the °beginn1ng of a European "la.w-and-order"
era whlch was to guarantee safety for :f‘uture European groups
(including the missionaries) amidst the Arabs and the Af-

-riocans.

~'‘:"4"1'14;1‘.?:8{1 and Kingsworth, An Introductlon, pp. 94-105.

~



CHAPTER V
THE EMERGENCE OF MISSIONARY HEGEMONY
IN AFRICAN EDUCATION: 1846-1911
" A. __Introduction :

’1‘1'115 is a dlscussion 61‘ tﬁe historical period
(1846-1911) when missionaries came to Kenya as the ‘flrst
group of m;opeans.. I tré_;;"tfl;em as a speclflé group of
Kﬁropeémé in Kenya who had de,finité mtergsts. and sought to
'real.ize thgsé interests through their relationships with
the tribal peoples. o

Further, the-perlod covered in this Chapter. is
characteriz“ed by the fact that the “Christian missionaries
constltutéd thé only sisnificanti_interest group as rgr a8 the
;ievelppmenﬁ of Afi‘iéa.n education -'was concerned. The main
educational dfveloment"dning this perliod was the ~es_§ps§:-

. lishment of missionary churches and sch_oolé:

=

B. Beginming of Missionary Work in Kenya: 1846-1011
Effective misslonary work in the East .coast on Af- .

rica came only after European law, power éixd influence were
establiahgd among the coastal Arab "overiords" {see.Chapter
IV). The first European missionary in Kenya was a German
Lutheran, Johann Krapfs He was employed by the Eritain- ]

based Ch{;rch of Misslonary Soclety--an overseas affiliate of -
‘ . B . " 65 . . =

-
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~ the Anglican Church.' Two more fellow German Lutherans, Reb-
mann and Erhardt, also employed. by the Anglloan Church,
Joined him in 1846 and. 1849 ° reapectively, -

In 181!-6 Krapf and. Eebmann started the first East
’ and. Central Africa school for Africans at Habal, near Mom-
basa, Kenya. The school oatered to the freed African slaves
(ffom the Arabs) and the inhabltants of the area. .

In addition to the mission at Babai, these mission-
aries sought to sﬁread thelr evangelical work Seyond the
coastal areas. As employees ':o:t“ a British church, they. we're
granted. travel permits by the Arab Sulta.n, in accordance with -
earlier pacts with the British (Chapter IV), to visit his
Sultandome

In 1847, then, Krapf travelled inland where he en-
countered many African 5:0upe--inolud.1ng oy tribe, fhe Kamba.

- Finally he reached Mount Kenya to the northeast of present-
day Kenjra.. Rebmann undertook to explore the southern area
of Kenye. and the northern parts of Tanganylka (now Tanzania).
He too met the man.v tribal groups, including the powerf‘ul .

_ Chagga people on the slopes of Mount Kilimanjarb which. he

“discoveredl 1a 1848. “In 1850, Krapf with Erhardt coasted
northwards by dhow from Hombasa to the mouth of the Hovama,
gleaning. on the way important intelligenee about the geo~

'.gre.phy of the 1.n*l:e:.:1c>r:."2

l“Disoovered"--only fi-om a European viewpoint.

' 2Roland Oliver, The Missio Factor in East Afrioa
(London. Longmans, Green and Co., Ltd., 1952), Do 7. :
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The three-men team efforts to establish permanent

missions. in the interior feiled for.severél4regsonas First, .
the Arab Sultan’s assumption that the “natives® in the
hinterland were loyal subJeots was false. If enything, the
Arab alave traders depended entirely on marauding the vil-
lages and fighting the Afrloans so a8 to enslave them. Thus,
Africans suspected Arab friends like Krapf and Rehmann
Without the African cooperation, it was 1mpossible to ad~
minister a mission station 1n absentla. Second, the teamn
lacked personnel to man the churches and schools 1n more
friendly African tribal areas. Even without these prob;ems,
there still remained the difficulty of. travelling long dls-

-tances on. foot to furnish supplies to the"miasions. In the

énd, the team concentrated its work on.the coast. Chiver

asserts that ﬁhey did not follow up the ;nland openings;

"Krapf returned to Europe hroken in health in 1853, Erhardt

in 1855, and Hebmann was left to work on at Babal for twenty
. :

years alohe."3 -

-

Co Bg;tisg Pnlitical Control and Missionary Works

- 1894-1911, ' o

While the mfoslonarles gathered their forces on the

" coast, Eﬁropegn travellers were exploring the hinberlénd of
_ Bagt Africa. Present-day Kenya was transversed by Joseph

Thompson, an Engliaﬁman,'in 1888--the same year that the Bri-
tish East Afrlecan Company got a concession from the Sultan fo

.3011ver, The Migsionary Factor in Easgt Afrlos, p. 8.
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tra@o,t@gvelopf;n&'ogen up,Kehya to. “civilization.” 4ll
these missionary and traveller. dlscoveries added more kﬁow—
ledgo-régarding3the terrain; the people, the-wild game and
other problems which the white man in the future had to
face when he arrived. in Kenya. Y )

The inland exploratlons led to more active British
occupation policies., In 1894, Britain declared Kenya her
British East African Protectorate. " The.following year, in a
; move to contaln German expansion in Tanganyika,'she oeclared
.Uganda,a Protectorate as well.- Kenya officlially became a

colony in I@Zb. These unilaterél declarations all but nul-
1ifled the Avab Sultan's olaim of overlordship in East Af-
rica, However, the Sultan was allowed to exercise some
limited power over his coastal domain which was arbitrarily
reduced to a mere ten-mile coastal strip.
‘The ten mlile coastal strip, which nomlﬁally forms N
part of the dominions of the Sultan of Zanzibar,
was not affected by this proclamation save that,
?iggggggggggzuit was to be lmown as the Kenya
Arter the explorations, and whence. the proclamation
of the Kenya Protectorate, transportation remdined the key
'-1ssue for any Eurdpéan group whioch -intended to come to
Kopya. The British Goverﬁment authorized the British East
Afrioan Company to bulld a rallway from the Indian Ocean at
Mombasa to ;oke Victoria. Thus, the British would be able to

: 4Ifor L. BEvans, The Britis n Tropical Africa: An
‘Higtorical Outline (London. Cam r ) iversity Press,

1929 s Do 321¢
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reach Uéanda-withoutvtransversiﬁg‘Gefman territory. With the
| help of Indian.laborérs, work sta}ted in 1895, ﬁihe rallway
touched Lake Victoria at Fbrp Florehce'(now Kisqmu) in 1901,

During the construction of thé rai;way,'Britain con~
" salldated. her control by m111t$r§ f5¥ce as.ﬁell as by "dip-
lomatic negotiations” with the tribal 1§aders; S

Kenyatta describes some of the_“diplomatic" t%cfios
used by the early Europeans, At first the Africans thought .
.the European "wandersrs * e o hgd deserted from thelr hémes
apd ware 1opely and‘in.neea of frig;ds.fs The nativés were
‘generous; they allowed them "to pitch-their'tenﬁs and to
have temporary fights of pccupatlon on the land."® The. Euro-
peans,ggieed tb these terms_but.they “goon started to bulld
amall forts or camps, saylng that. 'the objeot of a station
is to form a centre for the_purchage'of food for caravans
proceeding-to Ugandé.'57 Actually, however, these were Euro-
pean ", , . preliminary preparations for taking away their

‘laqd from them."8

- Finally, the %, « « Europeans, having

- their firm:féet firm on fhe,soil, began to claim the absolute
.. ¥ . T

A.:;ghtkto rule the country and to have the owner%hip of the.

'iénds under the title of ‘Crown Lands.'“9 The original

L " S55omo Kenyatta, Facing Mount Kenya (London: Martin
Secker and Warburg, Ltd., 19355, Pe Uk,

. ®Ibg,

?Ibid., p. 45.°

8rbia, ..
9Ibigo, p. 470 .
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qﬁnéré, the Afrioans,_weievforced7to "iivé as tenants at
W11 of the Crown."l® Chief Walyaki,who had "signed” a
. A;reaty of friendship" wlth the EuroPeaﬁs,“mas aftgpwards
deported and dled on his way to the Gpast.“ll In this way,
s o o the people were pﬁt under“the'iuthless domination of
'Eurofeén imperialism through ‘the insidious trickery of
hypoeritical treaties.”l? - ' .

_ Whenever the tribal peoples showed a sign of resis-
tance, the Britigh used foroe. quonel'R. Meinertzhagen,
one of the officera.tg lead the “law-and-ordeg“ forces during
the early perlod, has related ;nnnmerablé inéidents of armed
attack on the‘Arrlcans. One éf thenm was at Nyeri on August
20, 1902 at 3:00 a.m.: The "villages had joined forces® to
attack the British. Then the encounter ensued: '

o o o We killed about 17 niggers. Two policemen
and one of my men wers killed. I narrowly es-
caped a spear which whizzed past my head, Then the
fun began. We at once burmed the village and cap= -
tured the sheep and goats, . . . burned all the huts,
and killled a few more niggers, who finally gave up
. the flght, . . . /We7 fined them 50 :head of cattle
-+ & o Sucdh nonsense as attacking the station 1is «
completely driven from their stupid heads. %o order
once more reigns in Kenya /Nyeri/ Distriot.} \ .

-

10genyatta, Facing Mount Kenva, p. 47.
l],'Ibi s PDo 46-47,
}?lklgzs De 47,

13¢610ne1 B. Meinertzhagen, Kenya Diééx (London:
- Oliver and Boys, 1957), p. 40, ' i

s A
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With “law-and-order" virtually agsured; and with the

railway transportation easily accessible, the European mis-

sionary work revived and.developed rapidly under the aegls
of British-control. Thus, the progress and succeas or the

missionary work in Kenya was based firmly, and was dependent

"upon British power.

De .The Missionary Purposes and Valuesg in Native Egucatlog;q
1. The M;ssiom View of Africen Culture.-~The

mlssionary ohurch school phllosophy aimed at advanoing cer-
tain specific interests of the missionaries. The kind of
educatlion that they provided was reminiscent of these in-

" terests. In the missionary view, education and religion3were

inextrioabiy bound up witn each other. An educated man was
and had to be a religious one.

In order to S; a religlous man, the African had to
abandon all his native ways of life. The Buropean missionary

viewed the natives as "uncivlilized heathens"--a phenomenon

~~which was -incompatible with European civilization, religion

and education. For this reason, "on religious grounds; the -

]missionaries have cast disrepute and the stigma of immorality,’

ignorance and irreligion upon most of the tribal customs. o0 o
In fact, there i1s 1little that the missionaries have not found

l“Works dealing specifically with mlssionary values
and purposes in conducting native education during this

~period 189#-1911) are rare. I am thus forced to rely on

secondary and mid-twentieth literature to describe the nature
of mlissionary work as it existed during the late nineteenth
‘and’ early twentieth century.



to condemn dn one g;qund or aﬁothéi.in the whole set-up of
“tribal institutions.®l5
The-sweeping‘condemhatidn of African cultural insti-
tutions was due to the missionaries® lgnorance, which tghded
to perpetuate itself because of the ‘missionary self-righﬁeous-
ness- and prejudiée agalnst studying the native oﬁstoms,' ;;i
example,'#rapf, who started Kenya's fiist sehool in 1846,
and who had 1ived among Africans for more tham a decade,
deseribed the Wakamba (my tripe) in southeasﬁerh;Keﬁya as
follows:AA » ’ ' o
,The gross superstitions and, still more; the lawless-
ness and anarchy, the falthlessness, capriclousness
and greed of the Wakamba are very great. « o . The
descendants of Ham have outlived themselves. o o o
gggtggggiin?%gne can save A;ricaAfrom complete
Dr. David Livingstone, thé mibsionéry doctor who
made extensive travels in Africa between 1844-1873, and the
ﬁah who publicized to Europe the horrors of Arab.siave trade
in East‘AfriQa, wrotes QThe more intimately I become ac- »
quainted with ﬁarbarians, the‘more disgusting doés heathenisn
become. It 1s,§ncénce1vably vile. . oot . ‘ .
' h As Kenyatﬁa pgin%é outs 5; + o -nothing was done to
.}nvestigate-the religiéns~aspects e o o 5 O show thé

: 15peter Alan W. Cook, The Education of a South Af=-
rican Tribe (Johannesburg: Juta and Co., Ltde, 393%), Ps 2L.
18christopher J. Wilson, Before the Dawn in Kenva
(Nairobi: The English Press, Ltd., 1952), pp. 78, Sk,

171p1d., p. 46.




73
connection between & o o Christianity on the ore. hand and
Gikuyu religion on the. other."18 Further, aooording to
Kenya educator Othieno,,"The,missionsries'failed to dif-
ferentiate Christisn ethics from the European way of 1ire, =19

2, _The Missio School_“Cunrioulum®,--Hith their
race supremacy ideology and a firm religious conviction that )
'only a Christian religion and education Would save the Afw
rican from "savagery and primitivity," the missionaries pro-
ceeded to implement their religious eduoation by employing
a striculy religion-oriented curriculum.

During the piloneer period, each individual missionary
ran his church‘station:very mach as he pleased. Strictly
speaking, therefore, it is inaccurate to talk of a unified
missionary curriculum or of a common approach to native edn-
cation before 1911, when the settler-government took over
the supervision of African education. _

However, there were some characteristics of early
mlsslionary edncation which existed'in‘most‘Christian centers,
For our purposes§ we Will categorize these and relatedAscti-
_ Vitles at the cen%ers es-e “ourrioulym.” -
o At the very besinning, and even after Britain pro-
claimed Kenya her Protectorate in. 1894, missionary ._ _

"o ¢ o teaching met wlth complé&te indifference from the tribal

18Kenyafta,‘Faoigg Mount Kenya, b. é79..

: 19Antipa N. Othieno, "An Outline of History of Edu-
cation in East Afrieca, 1844-19235," Unpubllished Doctoral
: Digsertation, New York: Columbia University, Teachers College,
.19 35. De 22,
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lcommumﬁiege-ﬁheg.r only adherents were men and ﬁomen who had
te eéme extent .cut them‘selveé off from the tribai life, who

had settled. on the miss.’t.on's land and Were at least partly

| dependent on the mission's Wages.,rz-o-> ' .

| To maintain this newly imposed.”tribal® life under

their supervision, the missiona.rleeﬁgtarted a system of

' “boardins schools" at the mission stations. They recelved
boarders individually and in groups. | "If a man came alone,
he served a probation period, &fter which the mission bought
him a wife and settled him a.mong' the married puplls. I a
whole group came they were.:eettled'i.n'a village by them-
selves. "21

In these resglidential schools, the na.tives learned
‘the European way of life., They lea.r_ned readlng and writing

* in thelr own vernacular. Soﬁe were tauéht ‘skiiled trad.es
"like smithing, carpentry, masonry, prlntlng, brick-laying
a.nd tailoring. Some learned Swahili and English. ~ The
boerders also learned to use more durable agricv._tltural im-
pleﬁlents such as ﬁhe'iren hoe and the plow. They acqu-ired
the art of erectinbg more permanent houses as well as the ’
“usé of ‘pleces of furniture like tables, eupboa.rds and, chairs.
Some ma.de use of clothing for the firat time. Simllarly,

they were introduced to the uge of more permanent metal -

2001‘1ver, The Missionary Factor in East Ai‘rioa,

p. 172, . ,
Z%Ibig;, Pe 53



‘cooking pots and silverware. The mlssionaries stressed hy-
gienic habits such as the use of soap and the latrine pits.
Womenhwere gliven prenatal and ohild care 1nstruction. The

- gstatlon farm aud its livestock demdnstrated more productive
methods of farming and provided plenty df food and dairy

prqducts._#The—residents—also_had access to medloal care.

Incidents of missionary cruelty towards dlssident

75

rssldents and captured deserters were common. One mlssionary

in southern Kenya conceded,’for example, e ;'. that some~
times he felt more llke a governor of a gaol than a mis-
sionary n22 _

Critics have accused missiqnaries of having manégsd
"church slave labor cemps.” Holders of this vliew contend

that the ;esldential schools destroyed tribal socletal

links--and thus mitilated native institutlons and morality. . -

However, on the whole, the missionary "boarding
schools" wese viable pdl;tlcal, economic and -soclal units
whioh'sefved perhaps as good proof (and certainly as effec~
tive propaganda to the non-convertees) that the Gospel
alone--as taught by the European mlssionary--could “save
-Africa from complete destruction. ‘ .

As,mlssionary work'spread throughout Kénya, so did
they convince more natives that Christian educatlon and re-

- 1igion were Yo o o some‘nes‘tool which made life easieri"23

Oliver, ghe Missiogggz Factor in Eagt Africa, p. 54.

23Ib1d., p. 6L '
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s

More Afrloans started aoceptlng the misslonary requirements
for residential settlement. For instance:

At tHe Teita /southern Kenya/ station natives were
®consenting, as condltions of residence, to attend
the services, to send thelr children to be taught
and o Fefrain from work on the Sabbath.’ The
‘population of Rabal [Ehe first missionary station
founded. by Krapf in 1846/ near Mombasa, had grown
by 1897 to some 3,000,:-0f whom only 700 were £E°ed
slaves /from the Arabs/ or their descendants. '

Gradually the “central statlons"25 acquired enough
following and "tralned” native personnel to start a bulwark

of "bush’ stations"26

all over Kenya In the bush statlions,
however, the "curriculum" was somewhat 11m1ted $Q evangeli-
zation and the rudiments of the Three R's. “Qualified"

native teachers and pastors were assigned the job of spreadlng
the missionary doctrine and philosophy of education in these

. remote ‘areas. The missionary, however, retained the.overall

2l"Olfl.'v‘er,".[‘h'e,I'H.ssionary Factor in East Africa,

"25The "central station" was the headquarters of the
mlsslonary work. All planning, supervision, training of
native teachers andypreachers was centralized here, ‘Some-.,.
times "centiral statlions" would have demonstration +farms with -
cash -and food crops, as well as livestock. It was usually
near a Bpitish Administrative local capltal.

" pe 176

26“Bush" or "out stations“ were the feeder stations
for the mlaslionary expansion and influence. Gospel work
_and -school teaching were ocarried out wholly by Pqualified® .
native converts. Occasionally the missionary left the
" Ycentral station® to inspect the "out stations® and to
1n§istigate prospects of more "bush stations" among the
navlives,
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_authority in determining the "curriculum, methods -of '
teachins and supervision..

In line with the basic:prlnciple of civilizing the
native population, fhe "bush statlion® péstor*preached the
evils of African culture during the church services. Oliver
observes that ' '

The native catechist, of slender intellectual attain-
‘ments, presiding-over the syllablo chorus and inter--
spersing it with crude denunciations of drunkenness
and danolng, of polygamy and witchoraft, from beneath
the shelter of a wretched hut, has seemed to many
- European_observers & pitiable reflection of western
_blgotry.2l ‘
TYet, it remalns a fact that the misslonary 1nslstence
that natlves should read the Bible, and understand the church
' zhymnal, formed the basis for initial literacy among Africans.
Margaret Wrong, former secretary of the International Com- )
Am;ttee on Christian Literature for Africans, pqlnts out that
A Gospel and a primer have usualiy been the firsf
books Africans have known, and in some vernaculars,
they are still the only books. Catechisms, prayer
-books, hymn books and readers have followed bthe Gospel, .
. and possesslon of sgme or all of these 1s & slgn of
being a Christian. . - -

Like the pagtor, the natlive teacher had to*be a.
Chrigtian. The missionary trained him--and approved his
teaching qualifications. The classroom currlculum was aimed

at giving a Chrisyian educatlon; Thus the teacher taught both

o

27011ver, The M;ssionarx Factor in Easgt Africa, D. 201.
28

o Margaret Wrong, Africa and the Ma.ki__nﬁ of Books
(London: International Comm ee on stian | erature for

Afrlca, 1934)’ Pe 6.
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‘the Three R'S and a subject we used to know in school as . vl
“Religious Knowledge”--which occupied the bulk of the weekly
time-table. In addition, the pupils were required to attend .
daily'evening prayers--as well as Sunday School. The teacher
helped in conducting the hymn singing, the prayers, and the
Sunday services. . .
Further, mission teachers are subjected to a stricter
discipline with regard to their way of life. . . The
teachers are inclined to believe the promotion depends
'.ggzgigea%gus church membership as much as profeasional
Given the relisious emphasis on the Chrigtian ohurch-
school “ourriculum," the testing in catechism 1essons and in
‘classroom teachins became a matter of testing the converts?
sincerity and failth in’ Christianity--rather than testing
literacy attainment per se. But the important point is thct
the converts became literate in an effort to discover this

1]

"new falth" which was written in the Scriptures and in the
church hymnals.

. Ag far as the rural population is concerned, educatlion
and Christlanity are aspects of the same thing. The
term used for converts means 'readers.' The whole
younger generation-are nominal Christians.JO »

. . _ N . ' -
E. ~Results of Missionary Worl: The Spread of Education
and Influence :
| Missionary educatlon work was go intimately bound up

’ 29Co1in. G, Wise, A History of Educatlon in British

West Africa {London: Longmans, Green and Co., Ltd., 1953}

Pe 0be .
3°Aidan Williem Southall, Alur Soclety: A Study of

.Procesa and- Types of Domination (London: Cambridge University
,Prcsq, 19 s Pe 275.
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with proselytizing that the two must be discussed together.
.Indeed, education was the instrument for converting "heathens®
to Christianse--a vital goal for the missionaries. '

' In this context, 15 1s evident that education was not
' :thought of &8s education for teaching children only--adults

.were equally subject to missionary efforts. ‘ _

Therefore; in ordervto determine the spread of misa
sionary education in Kenya, one must also look at the spread
of missionary evangelization. This is important for several
reasons. First, the missionary "central station" served as .
the headquarters for the Christian, as well as instructiopal,
work in the out-=stations (or "bush statlons"): Similarly,
the out-statlons served first as'eenters for conversion and |
then as centers for schooling. Seocond, the missionaries
favored admittlhg children of their-oonverts to'their schools.
Other entrants were ﬁsually converted first before they could
galn admission into missionar;ﬂschools. Some families beoame-
Christians for the sole purpose of getting an education for
their children. ‘Therelwere‘a few eiceptions--such as rofthe.
.chiefs who did fa;zrs for missionary‘settlements;'whose o
”ohildren were allowed without the conversion requirement.
Third, the church served as both the house of worship as sell
a8 the school house., In ny missionary school, .for example, .
we had to clean up ‘the “school" and rearrange the desks every
Frlday for the weekend ®church" prayers and services. " Fourth, -
adnlt education was o°nductedronly among the converts in the' )
.eosning, after regular children's school hours. The
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ﬁisslonaiiés aimed at fﬁndamental‘literacy_to enable the
.;church-goers to read the Bible, the hymnal, and the cate-
chism books., In most‘oases,'ohildren and parents atﬁended
the same qatechiém classes before they could qualify for the
oral and wrltten questions rquired for.baptism. Fifth;
education on hysiéne; agricultural productivlity, child”oare;
animal husbandr& ﬁas glven to all children and thelr parents
if they were converts. Sixth, the "more educated teaohers“
helped 1n conducting the choir and in reading the .Bible durins
the services on Saturdays and Sundays. The "less eduoated"
pastors conducted the mandatory daily Bible classes for chil-
dren during school hours, During Fhé services, they listened
t§ the Bible readings by the teachers gﬁd then lnterpreted
thelir meanings‘to their bewlldered congregations, And lastly,
as discussed above, missionaries occasionally‘eétablished
residentlal quarters at the ™sentral stations” and recruited
boarders, somé of whom were tralned in masonry, carpentry, ’
and agriculture. These boarders would, for example, work on’
a demonstration church farm or rear g better breed of church
'givestook, They misht also work as apprentice carpenters e
'éﬁdfﬁasons on the churchlsohool house.’ They served to 111us-
trate to the natives the need for conversion, ‘and its acoom~
panying knowledge of the Chr@stian whlte man's way of life.

‘ Ginn this 1nt1mate_connectlon betwesn éQucation an@

religious proselytizing, the spread of cﬁﬁrcﬂéswéﬁrohéhoib "
' Kenyé‘during:this period of missionary hegemony provides some
idea of the extent of miséionéry influenoe;-both religilous

Lo
[

@
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Aand educétional. This 1nflﬁence goes even further, for edu-

cation in this sense (and indeed in’ this thesls) refers not
dﬁly;td the Three R%s but élso"to.all types of general edu-
cation for cqmﬁunity welfare involving chlildren as well as

adults. The estimates of the spread of,a European education

conducted solely by the missionaries would also be gquitbe
accurate bgcause no other European group was.engaged in
this endeavor at the time in question. ©Indeed, up till
1911, éll education for Africéns in East Afrlca was in the
hands of the missionaries, who often net with a good deal of .
LE riba_7 oppositlon.“31 '

For an oyerview, then, E%e following 18 a complete

inventory :of all European church stations established by

the misslonaries during the 1846-1911 period.32

1844 The Church Misslonary Soclety sent Krapf to Babai,
V near Mdmbasé. Krapf and Rebmann introduced schooling

Ayorsh end Kingsworth, An Introduction, p. 83.
32Oliver dﬁstinguishes the Protestant policy from * *

.the Roman Catholic policy. The ProteStants sought "to keep
-their ‘bemporal authority down to a minimum," while- the |

YRoman Catholic misslonaries . . . preferred the complete

-temporal as well as spirltual authority.® (The Missionary
. Pactor in Eagt Afnrica, ps 5l.) From the African point of
view, thls dlgtinotlon serves no practical purpose--except

as an academic exercise. The reallty of the misslionary
sltuatlon waa; to the Africans, that "strangers came to our

_land aend taught us a strange religlon and customs.® _In &a_.

free Kenya, however, with Africanized Protestant and Roman
Cathollic.churches, such religiously philosophical distinc-
tlons are more relevant,. for we can now, for a change,

. convert. the church to suit our present purposes, rieeds and

aspiratlions,
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1885

82

for Africans in their station in 1846, T

The Unilted -Methodist Free Churches set up a central

station at Ribe, near Mombasa. >

Krapf's Church Missionary Soclety ". . . had planted
o tWo_isolated missions among the Teita in

1890

[southern Kénya/ . . . and among the Chagga /In

northern Tanga.nyikg N w3

Mar. de Courmont, the Holy Ghost Fathers Vicar

" Apostolic of '‘Zanzibar, established a Kenya coast

1891

agency in Mombasa,

De Courmont went farther inland and started a sta-

tlon at Bura, near Vol, which was a half-way mark

- between the Kenya Highlands and Mombasa.

1891

The Imperiel British East Africa Company ". o . es-
tablished a mission . o . called the East African
Scottish Industrial Mission . . . at Kibinezi, some
150 miles inland from Mombasa ﬁhiéy served somé
useful purposes as a résting-cémp for officials of
the Company traveliing to and from Uganda."35

33Marsh and Kingsworth, An Introduction, pp. 75-83.

) 31"01'1v_er, The Missionary Fadtﬁ; in East Af¥iga,

351bid., po 170.
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1895

-1895

1896

1898

1899

1900

1902

at Nzauni, in southeastern Kenya.
, : el

83

) The Church of Scotland Mission sent representatives

to Kenya to explore areas for settlement.

The M11l H1ll Fathers started a central statlon in
the Kenya Highlands,

The African Inland Mission started a mission station

~

S

The French }:?athers of Saint Austint's Misslon planted
the £irst coffee trees at their station near Nalrobi.
Coffee became (and still i8) the "king" cash crop in

Kenya.

The Imperial Company's mission was moved to Kikuyu,
near Nairobl, as the Ugande Bailway construction ad-

vanced towards the Aberdare Mountains' escarpment.

The Rev. W. G. Peel became the Church Missionary So-
clety's (C.M.S.) Bishop of, Mombasa. Hls dioocese

: included all the Sooiety's stations in Kenye.." .

'The Imperial Company'e mlssion at Kikuyu “was
i transferred to the direction of the Church of Scot-
: lan.d. Forelgn Missions Committee n36

The Bailway reached Kisum on Lake Victoria having

-transversed-Kenya from-east-to_west. . -This opened-& .. . __

new and quick route from the coast to the hinterland.

36

Oliver, 'The.Missionarx Factor in East Africa, pe. 171. °
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1301

1902

' 84
The C.M.S. founded a station at Kihuruko., .

Co E. Hurlburt of the Africa Inland Mission moved
the station from Nzauni.(founded im 1895) “to Ki-
Jabe--25 mi:_l.es to the west of the Scottish Misslon

*

at Kiluyu.">'

Italian Fathers arrived in June, and established

1902

1902

1903

1903

ih@msglveg at Kiambu,

A Pentecostalist splinter group of the Africa Inland
Mission at Kijabe started the Gospel Missionary.So-
clety, but remained in the neighboring areas of»Ki'Jabe. )

Ameriocan .Adventists and Quakers arrived and moved to
the rallhead, founding two separate missions in the

Kavirondo (now Nyanza) district.
The C.M.S. founded a station at Welthaga. '

From Uganda going westwards, the Mill Hill Fathers

were posted to Kisumu at the rallhead. The same

year, they s.tatr:ted stations at lNMumia's and Kekamega.

" 1903

1905

The Italian Fathers S.dder_i another mission of their:

own at Limuru, near Nalrobi.

vArchdeacon Willls of the C.M.S. was posted by Blshop

37011ver, The Missionary Feotor in East Africa, p. 171.
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1906

1906

1907

1908 -

1908

1910 "
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_Tucker /of Ugenda/ to the Nyanza Province /west
-~ Kenyg/ to open work emong the Joluo / gic. 7,

which spread to the Bantu Kavirondo [now Baluhys/,

the Nandi and the Lumbwa."38

The Caﬁholicism chain of command in Kenya became
independent of the Zanzibar headquarters.

The C.M.S. settled at Kahuhim. o

.The Italian- Fathers founded a gtatlon at Manéu,ﬁ

near Thika.

The Consolata Fathers established a mission at Nyeri

near Mount Kenys.

The Co.M.S. expanded still farther into the Kenya
Highlands when they started a station at Mahiga.

The former Imperial Company's Mission, which was
absorbed by the Church of Scotland Forelgn Missions

in 1900, opened a center-at Tumatumu near Mount Kenya,
| . - T

..‘The C.M.S. expansion reached the southern slopés of

.

Mount Kenya at Embu.3

These. above éentral stations formed the earliest

 Dp. 169~171.

8 v .
3 Oliver, The Missionary Factor in East Africa,

P ipia.
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nuclel of.missionary evangelical and educational work and

~

_expansion. By 1913 Olrver‘estimztes thatall African
Cﬁr&stians of all denominations were “probably less than
5,000.%0 (nBy 1938 Christians were about 8 per cenﬁ of
the population In Kenya, 10 per cent in Tenganylka and 25
per cent in Uganda. “) ‘

Another contribution by the milsslonaries was some
reproduction of supplementary reading materials in native
vernaculars, . folklore and tales. Even though the cardinal
books remained, as a ruls, the Bible and the Hymnal (which,
1ncidentally, the misslonarlies had translated inbo the‘ver-
naculars of theilr areas), the missionaries composed primérs,
. and sometimes ;ssued pamphlets on health, child-care, agri-
culture, and on Christian life. A few went even further
and wrote some scholarly works for their converts, and for
‘the world. Krapf, for example, ". . . was able to publish
the first Swahill dictionary, together with a translation

of part of the Bible.““zv

Fo Conclusion . ¥
N 3
The ocharacter of missionary education and curriculum
" oan best be understood as an expression of the interests af

the missionaries, which 18 analyzed 1in this chapter. They

49011fer, The Missionary Factor in East Afriea,

po 223. 7

Mlipg, o
42Maréh and Kingsworth, An Introduction, p.'?5.

©
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were able tb work unobstructed, and'with'litt;g interference;

-slﬁce théy were the only European group interested in Af-

rican education in Kenya. The next chapter reviews the in-

terests of the second group—--the settlers.

Y

=N



CHAPTER VI

THE EMERGE&CE OF THE SETTLER GOVERNMENT
HEGEMONY AND CONTROL OF AFRICAN
- o EDUCATION: 1901-1925

A. Introduction

‘ A coﬁplex train of developments 1ﬁ the colonizgtién
T of Kenya was set off by the declaration of British rule in
‘ 1894. The develépments included, most importantly, the
 building of the Kenya-Uganda Ballway between 1895-1901. The
railway greatly prompted colonization by meking the fertile
Kenya Highlands ‘easily accessibleé-and thgs fac;litating
‘European,occupation an& settlement,

Acéordingly, immediately after the_completion of the
railway, the British:High Commissioner {Governmor), Sir Charles
Eliot, invited Europian farmeré from South Afrlica and Britain e

to settle in the J'no-nua.n'za"l fert11e-and-temperate~climate

plateau in ‘central Kenya. ~The call was promptly answered,

- 1The European concept of "no-man's" land, when re-
ferring to "uninhabited® lands, ran counter to African tradi-
tion because land, like alr, belonged to every member in the
" soclety. Some "strangers®" were welcome for as long as they
understood that theilr rights to the land were temporary.

Thug, anyone could graze or .farm anywhere without the inhi-
bition of specified personal ownership and boundaries.

88
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by an 1nflux‘of hundreds-of farmers who souéht to share the
'_bonanza, to make their homes in Kenya and to establish a
European-ruled colony. v‘ o .
The:settlefs' initial ocoupation was through armed
congquest and evictlon fiom the lands whenever the "natives"
. resisted. In friendly areas they.made treatles with the
African chiefs (Chapter V, pp. 69=71).
Individual settlers dacquired land.2 by leaging it ‘from -

the British Government for 99 years, 999 years, or .even 9,999
years. The settled areas later became known as "Crown Lands,"
- or the "White Hlghlands," which were execlusively :eservéd for
European settlement. The Leés fertile land was classifled as
"Native Reserves"--where African majorities were‘restricted
(end forced) to live. Sir Edward Northey; Governor of Kenya
Colony between 1919-1922, declared, after taking office in
1919, that ‘ ”

The /Kenye/ Protectorate nes taken over the ownership
of millions of acres of good land and the guardlianship
of a large native population. . « « Where they have
doubts and disputes as to the ownership of lend, title.
and temure of natives, I propose to proclaim the area
in question as reserve; that does not mean that I .
recognize the wholé area as belonging to.,any native -
‘tribe or individuals, but is Crown land.”

P

2Data 1s unavallable as to precisely how much land
.was taken either by the individual farmers or the portion of
land -occupied by all European farmers. But, about two-thirds
.of Kenya (Kenya i1s about the size of Texas) is arid semi- -
desert or deserts It was melnly most of the fertlle third
that the European "strangers" confiscated.

" 3East African Stendard, Nairobi: February 25, 1919.
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Settler life in the "White Highlands" was ideal be-
cause of the European-like temperate climate (due to eleva-
Eion_gveraslng some 5,000 feet above»sea 1ével) and. the rich
volcanig soll wh;ch provided excellent ground for planﬁins the
- lucrative cash.oropg4 of coffee, tea, ?yrethrum, 8lsdl and
wattle bark, Also, European-type livestock was‘equa;ly "aﬁ
home" on the Highlands. The settlers imported thousands of

European cattle, sheep and pigs, and started equally proflt-

able businesses 1n dairy products, beef, pork, wool, hides
end skins, ‘

By 1911, an estimated 3,175 Europeans- had settled in
Kenya. This European population was num;rically small com=-
pared to. the Aslian population of almoét 21,000, and the na-
tive population which was probably over three million.5
Desplte thelr numerical insignificance, the Europeans es-
tablished thelr political and economic control 5f'the colony
by 1909 whep they established an all-European Leglslative

Cguncil or Parliament. From that date on untll late in

L Co
- 4Africans were forbidden by law from planting any of
these. cash crops. -

1046 JKenya Population - i911, 1921, 1931, 1544, 1945,

Bace 28 1946
. BEuropean 3,175 9, 3%1 12 3 29 1 2 22, 59 23,033 23,706
Aglan 20 986 35, 982 41 14Q_ 57 135 111, 691 114 683 118,901

. African - (1939) ? j,944 000 ?
) . . . 3, 413926 .

' Source: Unlted Kingdom, Colonial Annual Reports: Xenya 1946
PDe. 21—230 -
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. 1963,6'the'settler power in.all walks of colonial 1life re-

‘mained dominant.

Bs _ The Settle; Att;fudes and Objectives in the Coionigation.
of Kenya: 1901 and Afte ter o ' . :

The settlera’ main interest was eoonomic--land ac="
‘quisitlon, farming and other retall and wholesale buslnesses.
Thelr positloh regarding the Africans was that the European
- was-to-be- the employer-and-the African was to be the laborer.
The dominant settler attlitude towards the African was, there-
fone,,shaped predominantly by th18>econom1c imperative, and
this was, 1n turn, basic in shaplng settler-government's edu-
_catlonal policy for the “native.

‘There is only a limited amount of historical material
to document settler attitﬁdes towards Afrlcan education
during this period. However, the available information in-
dlcates that the dominant attitude expreséed a wildespread
European conviction of moral, mental; and cultural superlority
~-=~combined with a deprecation of African cultures as being
inferior and devoid of value.

...~ Givén their interest in land, and determination to
have the "natives® subordinéted_as laborers, the European :®
ethnocentric attitude was an excellent rationalization for-

‘theilr political and economic domination. A strong element of

6December 12, 1963-=Kenya' s Independence Day.
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facism in the European attitude further reinforced their

ideology that they were_the chogen superior race.

. The settlers' attitude ls reflected in the-following
statements made by thelr leaders. In unequlvocal language,
these statements affirmed the_dootrine of ﬁnropean superliority
and power in Kenya affalrs.

. Sir Charles Eliot, the second High Commissioner or
Governor (1901-1904), who had invited the first wave of

settlers to occupy Kenya, expressed the characteristic view
that Africans had néither culture nor clvilizatlion when he
salid:

First, modern East Africa [Kenya] 1s the greatest
philanthropic achlievement of the later XIXth cen-
turye o « » There can be no doubt of the immense
progress mede in rendering the civilizationof the
African at least possible, and it is a progress
which need oceoasion no regrets, for we are not
‘destroylng any old or interesting system, but simply
introducing order into blank, uninteresting, brutal
barbarism. . . « A large part of Bast-Africa is a
g?ite7man's country, suitable for European coloniza-
.0llo

In discussing the priorities and interests of the
raclal groups in Kenya, he stressed that ". + « We should

R -

recognize that European interests are paramount. n8

7 sir Percy G. Girouard, who was the High Commissloner

- 1924)’ Po 182,

. "Norman Leys, gx (London: The Hogarth Press,

881r Charles Eliot, The British Eagt African Pro-

tectorate (London. Anold, 1905), pp. 309-310.
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from 1909 to 1912, stated the settler-government policy with

respect to subordinating Africans to tﬁe_role of labor in
the econbmic,develﬁpment of Kenya Colony. Hls‘propbsai to.
“increage "native"'taxes;'whichihad fo be paid in cash, in .
effect forced Africans to work.for the money on settlers'

- farms to avold ﬁhe stiff Jall sentences which were imposed
to ensure prompt;payments. To .Wit, Commissioner Girouard

sald:

We consider that taxzation 1s the only possible method
of compelling the natlive to leave his reserve for the
purpose of seeklng work. Only in this way can the
cost of 1living be increased for the native, o o o
We con8ider the only natural and automatic method of
securing a constant labour supply is to ensure that
there shall be competition among labourers for hire,
and not among employers for labourers; such compe=
tition can be brought about only by » « . an increase
in the tax--say to Bs 15 or Rs 20 per head.?

N Both Sir Charles and Sir Percy stand out as the most
prqmiﬁent ﬁastefminds in shaping settler policy in Kenya.
There were settler political leaders who espoused this
policy during the whole perlod of colonisl domination. The

-Baroﬁ'Deiamere family, and Colonel Ewart S. Grogan, for
ekample, came in 1901 as gsettlers, and regained stroqg po-.

11tiéal:forcés'unt11 Affioan indépendence'in 1963.

9East African Stan s Nalirobl: February 8, 1913,
A Bupee (B) was egulvalent to two shillings (about 2/7 of a
U.S. dollar). Leys-estimates that BRs 15 or Bs 20 was, at_

‘Yhat' time, about 5 months' pay for the African. Thus,
about 50% of the annial income for the native laborer went
into taxes, Leys, Kenya, p. 186.
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- The first:Lord-Delamere believed in a colongadomi-

nated by Europeans with Africans "bemefltting” from this

domination, On January 23, 1903, he remarked to a.Brit;sh
“law-and-order” Colonel in Kenya: 5; am going .to prove to
you all that this is & white man's country." The Colonel
doubted the statement by "humbly" saying: "But,iﬁ is a
5i;dk mants country; how are you going to superimpose ﬁh@
black man will beneflt and cooperate.“lo
Like Sir Charles Eliot, Colomel Ewart S. Grogan

sought to Justify the European attitude that "natives" ﬁere
inferior mbrally, mentally and culturally. To him, European

‘exploitation of the "native" was proper Because Africans

thus would.undergo a process of clvilization and "edﬁcatlonﬂ

by working on the settlers®' farms. To realize this educa-

tional benefit, therefore, natives mist be forced to work

under European supervision. He once wrote:

I will ignore Biblical platitudes as to the equallity

of mens « « » The native is fundementally inferior
. in mental development and ethlcal possibilities to

the whlte man. . & . A good sound system of com-

) pulsory,labonrulis compulsory education as we chll
. our weekly bonnet parades 'church' . . . what cannot
be utilized /in a native/ must be eliminatede « o «
And the time willl come Ygen the negroes must bow to

this as the inevitable, ' o

1GColonel R. Mefﬁé?ﬁihagen, Ke: . 2 Daii‘ s DPPe 78:7970~ T
i

1lco1onel Ewart S. Grogan, From Cape to Cairo
(London: Hurst and Blackett, 1902), Dpe 350-303



. . 95
The,British'Government attitude, af this time, was
not fundamentally inconsistent with that of the settlers in
respect to'European dominance. For example, Sir Winston
"_Churchill, then the British Colonlial Secretary, assured a
Kenys settler delegation in Lo@don led by Lord Delamere that
- Britain supported European hegenony in Kenya:
We consider . . . the highlands of East Africa
exclusively for European settlers; and we do not
intend to depart from that pledge. We shall. apply
" broadly . . . equal rights for all civilized men, -
That means natives and Indians alilke who reach af%
conform to well-marked European standards. . .

These are but a few examples of how European settler
representatives and sympathlzers felt about Afficén and’
European interests in Kenya. It was within thls racist and
soclal frémework that "natlve" education policy was to be

determined ?br'many coloniai years that followed.

C. The Misslonari—Settler Alliance in African Education:
1901 and After '

. The settler-missionary alliance can best be under-

stood If viewed in the context of the settlerst dominant power
‘and their objectlves 1n seeking to establish a European-ruled -
. colony 1n Kenya. The fact ‘that the settlers and the mis-

sionaries shared a common bellef that Africans were mentally

and culturally inferior made the alliance even more “natural.”

12Elspeth Huxley, White Man's Country: Lord Delamere
and the HMaking of Kenya, Vol., II (London: Macmillan and Co.,
Ltd., 19335, PP. 1 3

30=131.
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Aitheﬁgh the'settiere believed in rendering a "Chris-
.tian western e1v111éa£10ﬁuto the ngtives{h such eclvilization
was to be disseminated only as & means of bringing "natives"
.under European Gontrol and‘guidance. Their methods lncluded
- "treatles” with the "natives," conguest, political and 2c0~=
nomic domination, occupation and settlement in native areas,

and "edﬁoating"”the aétives by forcing themvto work on

- Bettler farms,

By contrast, the missienariesrvieﬁe&'eeangelization
ag a tool in spreading western civilizet?on.. Thelir method
was primarily teacﬁing the natives the rﬁdlments of European"
education and religion. '

Thus, while the mlssionaries vlewed the African way
of life as "uncivillzed" becauge 1t was un~-Christian, the
settlers saw the African customs as "uncivilized® because
they were non-European, thus constituting a barrlerAln'ful-
filling their maln objective of establishing a viable Euro-
pean economy under their firm control..

In terms of physlcal and soclial contact with the na-
tives, the missionariea %ad a clear advantage, for they had -
penetrated the tribdal areas begond the "White Highlands," and
they ha¢ established stations in most parts of the colony. ‘

The settlers welcomed this development because~fhe
hitherto "wlld“ and lhaccessible tribes were now under Euro-
pean influence. They saw the misslonaries as tools for re-

' grouping natives in churches and schools--thereby .stabilizing
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African pbpuiatlén for purposes of labor supply, taxatlonr
and administratlon.r.For(;s-lohg:as the missionaries per-
formed this vital role of pacifying the natives, the. settliers
reciprocatedvby assuring them protection aﬁd safe%y. In this
senaé; the settlers favoreq missioﬁa;y work sand influence-
. not for'theﬁr religious and literary value, but rather for
thelr usefulness in "taming” the "natives® and régrouping
_them into easily “"governable” units. o
As a long range objective, therefore, the spread of
missionary work ﬁltimafely meant the éxtension of settler .
'péwer among the native peoples. It was for this reason that
the set%ler—governmenf officlally sanc?iﬁned'missionary work
right from the beginning. As Commissioner Eliot saw 1it,
missionary work and m;saionary‘stations were
s o « generally as efficacioﬁs for the extenslon of
European influence as the opening of a government
station. . . , There are districts . . . /in/ which
European influence has hitherto been represented al-
most entirely by missionaries, but which have made
as great progress as the regions which have_been taken
in hand by /settler/ govermment officials.i3
Perhaps the best example of almost totally stabllized
hat1.v~e people was to bg’ found in the missionary "resldentla’i
, schoéiéa'(Chapter V). It was in these "schools" that Af-
' ricans 1lived under European guidance and teaching. Credit
has-aiready been gi?en for the numerous positlve achlevements:

. of thése “schools.” However, in a negative sense, they

. 1351i0t, The British East African Protectorate,
De 241, .
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uprooted natives from their familiar cﬁltural surroundings
and sought to Europeanize and to Christiénize fhém. The
prgvailing'assumption (as.we pointed out béfore) was that

. Africdn cultures were devold of value., Once again, the

"settler-government endorsed the exlstence of "residential

schoéls“ because, in thglr view, they were serving as
"civilizing® agents. Ellot commented: ;
It /the mission residential schoo;7_facil;tg§§§mg,h,” e

‘pp. 241-242,

batter and more civilized life 1if natives can engage
~in some form of trade or occupation which causes
them more or less to break with thelr old assocla-
tions_and come under Christian supervision., For
[Blc.7 this point of view I think it igs a great nis-
take to lsolate natives and place them in reserves,
for such lsolation inevitably confirms them in their
old bad customs and cuts them off from contact with
superior raced, which might improve them,X

Once Eufopean influence was felt throughout the co-
lony, the settler-government consolidated itg power over mis-
slonary activities--ihcluding schools--by legislation, Al~
though the missionaries EOﬂtinuedhfo do almost ‘all the teach-
ing and>local sﬁpérvision, the policy relating to the curri-

culum, méthods and administration was determined by the get-

tlers. "For example, it was policy up to 1926,15 that African’

children would receive no more than elght years of school-

ing. These semi-educated "gradﬁates" would perform the

'-14E1;o§, The British East African Protectorate,

15rhe first Junlor High School for Africans--Alliance

‘High School (10th grade)--was started at Kikuyu, near Nal-
-.robiéuén'l926. Note that Kenya's first school was started

in 1
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>'non-skilled clerlcal tasks on aetpler farms, businesses,
and in government. Their illiterate relatives would, of
~course, constitute a reservolr for cheap menial labona_ 
Thus,; the settler control of African édncation--with the
~missiona,ries doling the "dirty work"--was pr;marily & means
for advancing their economiec and pdllticél 1ﬁterests at the
expense of the Africén people. The implications of this

alllance between the settlers and the missionarles for Af—

rican educatlon are clear. For as long as public. education
remained under the control of the settler-government, it was
to be shaped by the needs of thls European group rather than
by those_of the native peoples. As far as the missionaries
were concerned, thelr acqulescence in cooperating with the
" Bettlers was tantamount to'a drastic shift from mainly reli-
glous, educétlonal end humanitarian work to a settler-con-

trolled educatlonal system which was designed to promote

Buropean interests and domination. - : P

Do The‘Settler Educatioh Department: Soine Aspects of

eration and Structure,s 1911-1926 .

5 ¥

.1, Egtablishment of an Education Department.--As a

-first step in legalizing power"and,extend;ng their pfficlai '
_.oontrol 6ver missiohari education for Africans, the settler-

government created an Educatlon Department in 1911 to “aasist

bhe missions An native education“ “through fihancial "grants-"”
in-aid and supervision.”. The original plan was to glve prio-'
rity to ". . . the education of chlefq' sons by making a

v
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grant for the purpose to the missions . . . , /but/ the
offer of the grahf was refused by the missionaries, . +"
becausge 1t included some chiefs' sons who were not Chris-
tian.16 It should be noted here that the settlers’ first

move--although tu:nedldown by the missionaries--was to favor

- the sons of the settler-~hand-plcked chlefsl7 who helped

them in running the government's local administrative unlts.

Nevertheless, the Educatlon Department withdrew 1ts

offer and embarked on another plan to give financial grants

to the misslonaries for Christian “native® children. From

" 1911 to 1918, Government-subsidiqs to missibnary»schools

were awarded “per caplta” 5ranté, aecqrding to thgmsucoeéS'
of the pupils in examinations. That is, schools which did
poorly reéeived less aild. This marked the beginning of an -

examination-oriented system which was to prevail 1n Kenya

for more than half a century.

M The Department also bullt the first secular and gov-"
ernment-controlled African schogz, at Machakos, in 1913, for
teaching of "technical® subjects. (The vaernment'SJsecond
African gchool was thesall-pnrpose Native Industrial *and
Trainlng Depot--opened in 1924 at Kabete. The Depot trained

185ames B. Place, A School History of Kenya (Nai-

robi: The Eagle Press, 1953}, p. 8l.

17The native traditlonal chiefs were gradually

- liguidated by the settlers during the occupation period.’
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masons,'carpenters, primary school teachers--who were only

__‘nn““mnnlmm._fonrtn_gradé'graduates--and social workers. The school at
’ Machakos was the forerunner of Government African Elementary
--grades one to five--and Primary—-grades six to eight--
-.schools bullt all over the colony between 1925 and 1939.)'
In 1918, the Department established a system of 1n;
spection for all sided‘sohools in the colony. The inspectors
checked pupil attendance, curricula and teeching practices. )
Thus they were able to recommend more aocurately the neces~
sary grants-in-aid for schools with good academic standing.
Although the misslonaries were responsible for reporting acti-
vities in their schools, the Chief Inspeotor of ochools--a
non—mlssionary official--could 1nspect, with or without no-
tice, any school he wished. He.WaS empowered to close es-

. tablished schools, or open new ones. This Government offil-
clal. was rerresented locally by European settler officlals
usually stationed in the District (county) Headquarters.l8

.From 1918 to 1924, the Department extended its grants-
in-aid to include support for all indentured apprentices

(with or without sucoes; in examinations),\grants for future.'

.Teacher Training Centers or Colleges, and for assisting w11-
terary", as opposed to "technical", eduoapion. "Literary"

education consisted of the physical and social sclences and

MU 18Kenya Colony and Protectorate, African Education in
S Kenya: Heport of a Commlttee Appointed to Inquire in the Scope
- . 8 Meth 1 at 1§ AE%En%Et%aﬁZon

- ~~ and Finance; and to Make Hecommendations in 19 Nalrobl: Gov-
S - ernment Printer, 1949), reafter referred to as Ihe Beecher

ngi;_, 1949, named after the Committee's Chalrman, > Pe 17,
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. foreign languages. “Technical?'implied.mahual educgtion, such
as carpenﬁry, masonr&, sewing,_ph&éicdl tfaining, and practical
agriculture, (Africans were givéhvno “"literary" sducation
until 1926 when iilssionaries established the first African
Junior high school.) However, for the exiét%ﬁé mlssionary
schools, finéncial support consisted of an iﬁitial 82 ($5.60)
for equipment for each apprentice and "a further B85 (&i#) for
each apprentice successfully completing his 1ndentures."l9
In 1924, single apprentice grants for pupils was
abolished and "new grants were calculated,on two-thirds of
the approfed salarles of European and African teachers.
Boarding schoois--usually at the_missionéry heédduarters--
were to be given special board and room grants."20
Althoqgh schools apparently recelved two-thirds of
all-thg staff sélér;es, plus extra mdney for boarding schools,
the faq#qr of starf salarieé.calls for more scrutiny. The
Europeans, who were substantially remunefated, never taught
in African schools. They usually supervlised schools, thereby
belng disqualified by the%r status frém the teacher catggory.!
Further, the seml-educated native teachers recelved as Tittle
as B2 ($5 60) per month, 2+ Andy by statistical average, the .
old one-room schools with one teacher handled all the classes,

19The Beecher Report, 1949, p. 3.
2071114,
2lLeys, Kenya, pp. 15, 18.
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o 7 103
teaching the oldér children in the morning whq later taught
fhe-younger ones in the aftérgoon. (Twenty"years‘later, I
attended such a school from the first through the fifth .
grades.) On the whole, salaries accorded to mative teachers
a;d, therefore, 1n§1reot1y constituting grants for native

eduoation, were minute, especlally whén‘we consider the over-

. whelming majority of the African population and the total

TABLE I
The Kenya Budget, 1924
*Prisons Cost L 39,793
Police 113,764
Buropean Education ‘B 21,140 (&22 or 4408 per
- child of school age)
Indian Education EN 8,720 (B2 58 or 458 per
' ’ child of school age)
African Education S 22,680 (1ls per child of
’ school age)
. Military B 173,336 “

Squrcei,Leys, Kenya, p..3#2.

'Eeoause of the toté&ly inadequate sum=allooated-f0r
African é&héétlon, the settlers sought to raise money for na~
tive educatlon from the natives themselves. The 1924 Native
Authority Ogg;gggcezz prévided, among other things, for,the‘

22Kenya Colony and Protéctorate, The Native Authority

Agendment Ordinence, 1924 (Nairobli: Government Printer,
152%.) 4222 ¢



I3

..over, missionaries competed for converts by charging the

" poliecy in education along raclal lines, but also empowered

. S 104
levying of fees in all schools startlngiin 1926. Thereafter .

every pupil had to ésy s certain fee per ysa: to go to

. school, ranging from 25¢ to 58 (U.S. $.35 to .49), depending

on the grade of the pupil. The goal was to augment the

Government grants-in-ald. However, irregularities and dis-

crepancles were found from school to school, especially in

the relati#ely more independent missionary schools. More-

lowest sohool fees, To unify the fee collection in all
sohools, rules were amended in 1934,23 The anendments
strengthened the settlers’ over-all authority in the levying
of uniform amounts of fees 1in all natlve schools.

L2 Establishment of HEducatlon Committees on Raclal
Lines, 1924.--In 1line with the basic gettler policy of Euro-
pean dominstion in all walks of life 1n colonlal Kenya, the

settler-~government enacted the 1924 Education Ordinance.zu
This ordinance specified not only the official disorlminatory

the African Committee (without African representation) to

. - . .
determine the needs and interests of Africans in education.

In any'céso,lthe ord;nance'provtded for three Educatlion Com=-

mittees (European, Asian and Africaﬁ) to advise the Director

- ‘3Kenya Coloni and Protectorate, The Education (Fees)

Ru;esnAmendmentI 1934 (Nairobi: Government Printer, 19335).
24Kenya Colony and Protectorate, Education Ordinance,

-.1924 (Nairobl. Government Printer, 19253 :
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iof Education of all matters relating to education, such as

tpe'designation of school areas, the constitution of school

area committees, lnspection of schools and control over their

closing and opening, issuance of cert;fioatee or licenses for

teachers, levying of education rates and_bpeseription for

payment of grants-in-aid.

education committees was:25

European Committee: -

The composition of these first

All gettlers -

Indian Committees

African Committee:

All Indians except: the
Director of Education
(Chairman) and the Kenya
Colonlal Secretary

Fifteen members--nlne
Buropean priests and sixz
gettlers=--including settler-
leader Delamere,

The three committees set to work formulating an of-

ficlal settler policy om education for all races in the co-

10“.

While the committees worked on the "new policy," the

settler school offlcials eontinned to stress “technical“ edu-

‘eation in Afrioan Government and missionary schools.

By

1925, the colony had flfteen primary schools (grades six

’ through eight) providing a "technical® edusation.

Waa, Machakos, Kabete, Narok, Kerleho and Kapsabet.

of the

.fifteen schools, 81lx were government-controlled schools at

The re=-

-maining Were missionary schopls at Maseno, Vusi, Kahuhia,

25Kenya Colony and Protectorate,

" ment Annual Re ort, 1926 (Nairobl: Government Printer, 1927),
p. 3

Education Depart-
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Kikuyu, Tumu Tumu, Kaimosi, Mexru, Nyeri and Kakamega. The

_highest grade schools were at Machakos, Maseno and Kabeta.

Machakos, the largest in the colony, had 180 boarders, 20

‘(Kenya's black population was gboutlthree million--see
page 90 of this Chapter.). T

In his yearly report in 1925,‘the'Superintendent_of
Teohnical Education, H. O. Welier, explained the need for
African “technical” education: ®

The reason for the unanimity [—f the settler aﬁﬁf
the misslonary/ purely, is that education for the
literary or passive kind is not so safe’'a road for
the progress of a backward people, as an education -
which develops a pupll's activities, shows ilmmedliate
and concrete results to him, and enables him _at all
_ stages to know himself. In short, passive /Iiterary/
education leads to dangerous activities; there is in
1t no warning touch of real fire to make the chilgd
dread it « « « o We wish to lead him /The native/
into citizenshlp by a more efflclent route than
seditious rebellion. . . o .

It has been found . . » that the raw African will
grasp an idea through a familiar concrete example,
which idea would completely é€lude him if presented in
the abstract. That being so, it would appear advisable
to include manual-lnstrug?ion a8 a ‘compulsory subject
in all /native/ schools.

Also in 1925, the principal of Kabete Jeanes Tech-

nlcal and Trades Schools the Rev. J. W. Dougall, reported that - -

his sohopl taught "technical education" organized on the re-
quirements of family and village."The trainees, their wives'

fo

- 26Kenya Colony and Protectorate, Education Department
Annual Report, 1926, p. 25.

27Ibid.;, pp. 25, 26 and 27.
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andrchlldrem,.were all members of one eommunity in which edu-
cation was strictly related to daily situations connected
with‘village life. Literary edﬁoation was consideredfim-
.‘compatible with village 11fe.28
The Distriot Commissioner of Nyeri South, A. M.

: Ghampion, simultaneously volcedrhis support for African
“Sechniocal" education that same year (1925): "They /[The
"'nativeg/ #ill Hever be able to earn their living in literary
vocations and I do not presume many even hope to do so.“29

' Just before the three Educatiom Commlttees submitted
their recommendatioms on an education policy, the settler-
government passed an Education Ordinance of 1926,3% which,
1nfeffect,iwas almed at inducing and luring European school
masters and mistresses into the Kenya African schools. The
ordinance also carried a clause which introduced a new ele-
ment of awarding maintenance grants for school buildings
_mhich were "permanent.® Mentlon must be made that the Ordi-
nance wag Speoifically for “aiding“ schooling for "natives"
~==not the other raclial groups. However, the “Rules" 1ncreased
European salarles as well as payment for passage to and from

S ) . e

o>

28Kenya Colony and Protectorate, Education Department
. Annual Report, 1926, P. 33.

© 291bid,, p. 44

3°Kenya Colony and Protectorate, Education (Grants-in-
.Ald of Eduoation ‘Bules, 1926 (Nalirobl:s Government

Printer, 192

g
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their homeléndé;- éhe maiﬁtenance granté weie to be based
_on the cén;tal value-of'the buildings and "permanent® equip~-
ment. The Rules also comblned per caplfa and boarding
grants into a singlé boarding grant. An undefined "special
merit" grant for native sohools was allowed, aubject to the
approval of the Chief Inspector of Schools. i

Mud-walled and grass-thatohedwvillage school houses
were, obviously,. ﬁop “"permanent" in nature. The.eqqibment,
--slétes; éencil_slates, pens, 1ink, books, chalk,.black- h
boards, hoea} and footballs--could not Be considered “per-
nanent®” either, ‘The only two African boarding schools at
Hachakos and Kabete could hardly bring in significant board—
ing grants for Africa::kif/;he colony. Thus, the 1926

Grantg-in-Aid Rules, ™ % the 1924 Bules, would appear to

have offered no markedly substantial assilstance to Afrlcan

[

education.

E. Settler Policy on ropean, Aslian, Arab and African

Educat;oﬁ--1226

In 1926, for The first time, the Eduoation Department :

"outllned basic policy on education for all the raclial groups

v

in Kenya, The three Education Comm;ttees (European,.Asian

and African), established by the 1924 Education Ofdinance to

advise the Direcfor of Educatioglﬂgékgégggd théir recoﬁmenr

dations. The recommendations became the officlal settler

policy for education contained in the 1926 Educatlon Department

>

,
<
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Annual Repomt.B; The recommendations refiected'a settler
attitide toma:dsvthe needs of the three'majof raoialfgroups.
'Strictly speaking, therefore, the 1926 Education Regort“mas'
more of an officlal document spelling out the settler racial
1deologyﬁ‘rather than a clearly defined-and'noﬁ-discriminatory
education policy. Theivery nature of 1its treatment of the
three groups separately was furthef evidence that the —
-settlers were unwilling to provide equal educational faci-
lities for all races in Kenya Colony. 'Smmmariesrof'these
recommendations follows o
1 The European Committee,-~-It recommended gltes
for new secondary schools and higher education at Nairobi
and Thika. Hostels for girls and a "possiblility" of come
. pulsory education for Europeans were matters of urgency to
the Committee. The abolitlon of primary and Junlor secondary
levels by 1928 was stressed. This meant that after 1928
Europeans would pass difectly from primary school {(grades
1-8) to a-full secondary sehooi. To accomplish the goal of
expanded education facilities for Europeans, the Government
voted h215,000 ($645,000) for construction of. buildings for
European schools. z
The Committee conslidered the.need for European leader-

ship, and it pralsed the Education Department for having re-

cognized thal Eurdpeatis needed moreeducation than theother———

: . 31Kenya Colony and Proteotorate, Education Degartmen
Annual Regort, 1926.
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races to enable them to maintain their domimant role. It -

stateds ' L )
The Department, however, has consistently held in
view, that 1f the Europeans are to remain the.
leadling race of the Colony and to set an example to
the other races, the rising -generatlon must be
educated and compulsory education should be intro-
duced as soon as possible and the addltional accomo-
dation which has been provided goes a long way
towards realizing this ambition,32 -

The Committee enphasglzed that curricula in European «
schools had to be an outgrowth of, and a reflection of, the
needs and 1nduétr1e§.or'the colony. Thus,wsettler &ouths
(as the'leaders) were to be trained in farming, administra-
tion, business and other skilled professions. ‘ 7'

2., The Asian Committee.-~This committee called for
an organization of local school areas, which would in turn
Wwork with the Central Committee to advise the Director of

- Education in matters pertaining to Asien eduocation. A boys!
secondary school was to be established in Nalrobi. The re-
port'emphasizgd the conversion of all ailded private schools
into actual Government-run schools, because the Government
was a more reliable source, of funds. Llke the Europeans, the -

. R 13
Asianaﬁ@epqued curricula for theéir senlor secondary schools
which had rélevance to their needs in the colony. They were '
mainly retall merchants, as well as the "No. 2" servants in

the private and bublic sector of the colony.

v

32%enya Colony and Protectorate, Education Department

&. Eal ReE’orta 1226’ Pe 9. ’ ’ . .
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The Government responded by a grant of B60, 000
(#180,000) for an Asien boarding school in Nairobi. En~
rollment totalled 670, of which 15 students were later suc-
cegaful in the School Certificate (12th grade) Eiamlnation,
The report added, however, that the Indians were-incapable
._pf supplying well-trained staff for their schools. Further,
"the present arrangements do not admit, as in European edn-
cation,—of-thembest-staffo—.r. « Indlan . . o as Afrlcan,wf>
education o« o+ » should be placed under the 1ncreasad direc;

A .

tion of European masters.“33
3,  The African Committee.--One can better appre-

clate the ﬁollcy for African education by cqntrasting it
with the pollcy asslgned to the other ethnic groups; by
noting European economic inverests and how the Africans in
ban uneducated and subord;nate position could be exploitgq
in fhe process of 1mplehen£1ng‘these interests; and by con;
sldering the European attitude and comvictlon that the Af-
rloéns were. inferior mentally and oulturaliy. In these cir-
cumstances, an Africen dommittee, that had no African repré;
sentation, would have foundait even more difficult to be *
sympathetic for the African cause.. Some of the recommenda;
tiong follow: N "

This year ﬁ92§7 it is merely proposed to outline the

chief difflculties which are encountered in bullding

up an effectlve system of education for primitive

races in a young colony, and the methods adopted by
the Department for overcoming them. o +» « .

i

33Kenya Colony and Protectorate, Education Depart-
ment Anhual Beport, 1926, p. 2.
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The African again knows nothing of the exact
aciences and calculations of measurement of western
exactness are new to him. . . '« The present stage
of mental development for the African pérmits only
a few to become reliable and independent journeymen
c&rpenters. o L] o

A study of the examination results . » . shows how few
of the Africans have at present the power of thought
which is reguired for a high standard of literary edu-
- cation, Generally speaking, the African mind 1in Kenya
has reached the stage .of sense perception . . . but
the development of the reasoning faculties must be
. slow. Just as handwork has been found useful in
___training of mentally defective children, so0 the most

useful training whioch The African can receive in his
present conditio? is continual contact with materlial
processesS.. « o o L

The Afrlcan Commlittee also recommended the resistra-

tion of teachers on European farmso These teachers were un- - -

tralned clerks who performed jobs such as maintaining accounts --

of farm pfodﬁotion during the day and teaching the farm
workers and their children in the évenings. The "schools®
were approved of by the 1nd;vidua1 farmers for téeir Yeslident
laborers (usually called "squatters”), but were unaccredited
by the Government. The ocurricula oonsisted only of the rudi-
ments of. the Three R's 1n the vernacular of the laborers.
Such students’ had no accessg to hlgher education beocause ths,
Would have- deprived the settlers of thelr labor supply.

The Committee called for the standardization of na.tive ‘

_dialebta—-possibly by srouping several similar ones into one

-

34Kenya Colony and Protectorate, Education Degartment
Annial Regort, 1926, . PD. 12, 14 and 15.
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- language. An altern;tive was to choose one dialect as
.standard-for the whole 1anguagé; ' For exémple, my written’
Vtribal language grew out of a dlalect from a small part of
my tribal district. ’

The teaching of compulsbry religion (Christianity)
in Governmenf schools was stressed as a means of sprea@ing

a "Chrigtian civilization" in the colony. This stipulation

_i1gnored_the.fact_that barely elght per cent.of..the. Africans.._.
were Christians (see Chapter V).

The settler-government officlial policy regarding.
discipline in African schools also appeared in the. 1926
report: .

~ .Discipline 1s of two kinds--external and internal--
control and self-control--the control of the child
and the gelf-control of the man. To the African in
his primitive state, military or semi-military dis-
clpline makes a strong sppeal. « « o If the semi-
mllitary discipline 1is absent, then the strongest

controlling force is that of a well-taught religion

which alone ca? glve the power of self-denlal and
self-oontrol

-As & rider clause, the African Committee made recom;
mendations for another "inferiof" récial group-~-the Arabs.
In so0 doing, the Commitgée recognized that-the Arabs hhd
.different needs, and that they. were culturally different from
the Afr;pans. But the significanqe of their being assigned
to a simllar commlttee with the Afrioans‘(without Arab rep-

resentation) was that the‘settlers pPlaced as little importance

&

g : 35Kenya Colony and Proteotorate, Education Department
Annual Report, 1926, pp. 16-17.
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on Arsb éducafion as they did for the Africans., To wit,

Arab'education was needed to arrest the indolence, decadence "
and épathy into which the coastal peoplse had sunk after the .

". o o abolition of slavery /which/ dealt a serious blow to
thelr wealth, power and ambition."3° The Arabs, according

.to the Heport, had~no paxsf:él control. They were ovérrun

by “"venereal dlseases" and-/?ookworm." What they needed

Koran classes, semi-mitifary discipline, a strong emphasis
upon physical fitness by means of physical training, foot-

‘ball, boxing and athletic sports, and the use of propaganda

among "conservative™ Moslem popuiations. The girls, too, had
to learn sanitation, "physlcal fltness and duties of the
nome .37

) Since the Arabs were not favorably dlsposed towards
"manual® and "technical® traiping, the curficulum was to be

My ¢ o Tliterary' with a view ﬁo enabling the Arabs to enter

the commercial life of the shippers and trading firms of Mom-
Fanad
basa, and to enable them to obtaln Government appointments as

mudirs and leaders amoné thelr people.ﬁ38 . No recommendation

.was ﬁa&é'(and therefore no action was taken) regarding grants

36Kenya Colony and Protectorate, Eggoatign Department
Annual Regort, 1926, p. 20.

371pid,, p. 22.
381pid., p..20.

were—lady-social workers, supervision(by & European) of a;Il"”‘” o
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for African'and'Arab eduoation;39 The discrepancy in Gov-
-ernment expenditure for European, Asian, arnd African~Arab
education beéame'a persistent phenomendn of the settler.

.vpolioy. 4 ' ‘

F. Conclusion )

The main theme in this Chapter 1s occupation, domi-
@amm_i—~~—w~~nation;and;colonlzat1onr¢~Thiswcolpnizing»Eunopean-grouph e
came to Kenya‘with strong economic interests. To effect
. these interests, they imposed thelr rule on the natives, who
beqamé a dominated ﬁnderclass. Thelir dominationjwas for-
malized through the institutionalization of leggl, political
and §ducatioqgl authoriﬁy. They also developed a racist
ideology to justlfy.théir continued oppressive rule. The
settler-missionary "holy alllance® to\bombat heathenism and
primitivism was, therefore, a smokeacreen concealing the
. . real lssue--namely, the “"superior wﬁite race versus an in-
ferior black race.,* The menace of European control, and
the destruction of tribal institutions and moréllty, went
hend in hand with the little ediication that Africans re-

1 4

1

ceived ‘during the process.

" We ‘shall see in the next?Chapter how British polilcy .

" 3% enya Colony and Protectorate, Education Depart-
-ment Annual Report, 1926, p. 20.

?
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served to undergird white settler domlnation in spite of &

few written laws to the contrary.

W



CHAPTER VII

THE EMERGENCE OF BRITISH POLICY .
...  AND PRACTICE IN AFRICAN EDUCATION: 1919 - 1937

A. Introduction _

Until 1923, the Briflsh home Government assumed
1ittle responsibllity for natlve eduoatioﬁ and welfare in.
Ken&a. Indeed, the Br;tish role in Kenya was primarily that
of appointing top;level settler-government'officials'and
alloﬁing the settlers to make policy and to.conduct local
affalrs. ‘

The nature of British interest was thus deflned by
the .general colonial policy of British control, settlement,
occupation, exﬁansipn of the Br;tish Empire, aq? the ful;
fillment of Buropean economic and polltlcai interests, ‘
whenever necessary at the expense gf native pedples. In
this rés_peot, the settlers §we:e an accurate reflectlon oft

the overiéii'British policy in Kepya Colony.

' Hokever, the-ﬁritish Government official involvement
after 1923 meant an extra dimension.-of the interplay offEuro;
peanhintérest groups;-the cohcépt of wh;ch 1s the central
theoretical fiamework of this thesis. It ﬁill be recalled
that up to this time, two European interest groups (the mis;
‘glonaries and the settlers, Chapters V and VI respectively)

' 117
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o ~A»-were~alrea§y—interaetingmandwforﬁuleting policies for Af-

rican education.

Bs The Missionafg'lnfluence Outside Kenya: 1919-1925

After World War I, outside missionary‘groups.took
action in the 1nterests of Africans which greatly influenced
British pollicy and attitude toward her subject peoples in

tropical Africa.. . . : S e i e

The two major missionary conferences (organlzations)
in Nofth America and Britain were coﬁposed,of 1nfluential
peop;e, as well as experlenced missionaries with information
on the educational problems in Africa. This also marked the
first major attempt by the misslonaries to organize as one
group'to édyanoe & common course of promoting Christian edu;
cation and welfare. Hitherto, each missionary society ~
functioned independently in its African stations;;competing
for converts ﬁith the other societies-end‘véry often dupli;
cating activities (such as churches and schools) in the same
areas., ' . .

7 The churchmen soughtxto ‘expose to their hoﬁe oongre-
gatlions and- Governments the then existing defioienoies in
European educational -pollicy and practioe towards the natives.
Some of the dissatisfactlons that they expressed concerned the
apathy of the colonial powers, their lack of cooperation and '
finanéiel support for missionary ﬁork in Africa. This was

o therefore a necessary tactic to put pressure to bear upon the

home public and Governments so as to get'the moral and material
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;;_maﬂaa—fAv—support that the missionaries requi;ed for effective work

and success.

N Accordingly, in 1919 the Foreigg Mlssions Conference

of North America urged (and won) the financial support of

the Phelpa-stokes.Fundlin the United States to undertake an
investigation of native educational institutions in colodial
Afrlca. The Fund's trustees immedlately voted to conduct

e U

". » o a8 survey of educatlonal conditions and opportunities

among the Negroes of Africa, with a speclal view of finding

the type or types of education best adapted to meet the

- needs of the Natives. . . N ,

To implement their resolution, the Fuad appointed

. an_Education Commission, which had missionary representa;
tion, to travel through Wesg, Central and Southern Africa |
between 1919 and 1921, In 1922, the Commisslon published
its report and recommendationsg entitled Egucation in Africa.
- Two yeare later the Fund sponsored another Education Com~
mission to visit Eaet Africa (including Kenya) for the same
purpose. Its report and findings came out in 1925 as
Education in East Africa.® *

The Commissions made indlvidyal recommendations for

" all the colonies visited.  In general, they repeatedly

v

lPhelps-Stokes Fund Commission, Education in Africa
(New York: Phelps-Stokes Fund), p. xiii,

o : 2Phelps-Stokes Fund Commission, Education in East
Africa (New York: Phelps-Stokes Fund).




stfessed the need to adapt Christlan education to sult the
African environment and cultural instltutions. Among the
priorities were: health; ﬁse of the environment; prepara-
tion for home life; recreatlion or the use 6f ieisure time;
character development and religious (Christian) life; rural
and urban community educatidn; school organization and super-

vision; higher educétiop and native leadership; éitizenship;

agricultural eduoétidh; training of medical and religlous
workers; reallization of Africa’s wealth of resources and
natural beauty; and fostering European and;American influence
on Native Education. They called for the cooperation bf co=-
lonlal governments to make these recommendations a 'success.
Regarding thisg cooperatlon, the first Commission declared:

In the early perliods of every colony, practically

all educationzsl work was maintalned by the misslon

socletiege o.0o.» But ¢ &« o 1t 18 the right and duty

of the government to make certain that African-youth

are educated so that they may participate effectively

in the life of the colony.’

In 1920, meanwhile, in Britain itself, the Conference

of Missionary Societies in Great Britain and Northern Ireland
echoed the North American m%ssionariesf concern by submitting

o ) . .
a memorapdpm_directly to the British Colonial Secretary, ex-
posing the educational deflcienciés that existed for the na-

-tives, such asg the lack of Government funds, cooﬁeration,

- \

. 3Phelps-$tokes Fund Commission, Eduoaﬁion in Africa,
DPPe 90-91- '

220
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direction and superviélon. The Coionia; Secretary responded
favorably and appointed a Committee composed of missionaries
‘and British Government officials -

« « o £O adviss the Secretary of State /For the co-
1on1q§7 on any matters on Native Education in the
Britlish Colonies and Protectorates in Tropical Africa,
which he may from time to time refer to . . . and to
asslst him in advancing the progrgss'of education in -
those Colonies and Protectorates. -

‘Thess_mene_extremely“slgniﬁicant_developments in

North America and Britain because for the first ‘time the
miésionarieg, acting as a group, succeeded-in sendinglan
Educatilon Commissi&h to Africa, as well as in getting the
British Colonial Secretary to take action that might remedy
the misslonary problems and difficulties in educating the
‘Africans. o

Moréover, the presence of misslionaries in the Phelps;
Stokes Commiss;ons and in the British Colonial Secretary's
Committee meant that the missionarieé had a direct voice
in influencing colonial officlal policy regardiné native
education. These developments in North Americe and in the
British Isles were to have, pherefore, a substantial im-

» pact on thqigenerai education policy and involvement, As

&

one éuthorlty on native education ﬁﬁt it, the developmenﬁs

represented ", . . the foundation stone of educational effort

L,

L United Kingdom, Advisory Committee on Native Educa-
.. ~7-. tion in British Tropical Africa iLondon: HeMeS.0., Nov. 23,
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C. Native Versus European Paremountey: 1923-1925 - -

Although the Coloniai Secreﬁar&’appointed an Eduéee
tion Committee in 1920 after the urging by the Misslonary
Societies of Brltain4&nd Northern Ireland, the Committee did
not produce a formal report until 1925. However, during

the 1920-25 interim period, it ‘seems that the Committee’s

7 views and influence had been“;elt and respectedlby the Co-

lonia; Office. We see substantial evidence of this in-

" fluence by 1923 when the Colonlal Secretary had already be-=

gun to act to advance and protect native 1ntereste in Kenya;

- Until this timegy a policy of European paramountcy
and domination was in effeet in Kenya. As we saw 1q}cﬁap—
tee VI, this policy of advancing European.intereste was

~artlculated by both the settlex-go#ernment and the British

Colonlal Office. It 1s against this background that the
true significance of the new ﬁolicy'can be seen. The po-

licy, contained in the Devonshire White Paper of 1923, rep-

resented & radical reversal ;,of the previous policy; The
P . - . . * .,

implications for the interplay of raclal interest groups in -

Kenya were made quite expliclt when the White Paper said

that:

Ltd., 19 s Do

L. J. Lewis, Educational Policy and Practice in
British Troplcal Areas ZLondon. Thomes Nelson and Sons,
5%) 1%,
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Primarily, Kéﬁya is an African territory, and His
‘Majesty's Government thinks it is neocessary defi-
nitely to record thelr comsidered opinlon that the
- interests of the African natives must be paramount, . .
v and that if, and when, these interests and the -
interests of the immigrantsraces should conflict,
the former should prevail. .
Thus the proolamatlog of the Devonshire White Paper
‘was .the beglmning of a significant shift in British policy
towards the native peoples of'Kanya This was expressed

——— ~ﬁ1nAthefeffort to-establish . the policy of. native paramountcy

regardlng all affairs 1n colonial Kenya, -
It should be pointed out that the Misslonary Con—

- _ rerences and the change in British attitude toward native 1n-
terests in general--~and education in particplar--coinclded
with the ending of World War I. As also occurred after World
.War II, the African service in the British armed forces led
the colonial peoples to demand ﬁoie, falr and eQual treatment
from the mother country they had successfully defended from
eneny conquest.? Had it not been for this general develop-
ment generated by World War I, it is probable that the efforts
of the Misslonary Conferences would not have been as effec-
tive as they were, It seems unlikely that the, Colonial th
fice would have declded upon this fundamental change in co-
lonlal policy. At least it had not altered the policy since

. ' ~
the acquisition of. "spheres of influence" in Africa in 1885.
. I

;‘*‘} ) 6United Kingdom, The Devonshire White Paper, 1923,
B Cmd. 3574 (London: H.M.S.0., 1923).
’ ) "More detalls regarding African political activisa,

" led by educated people and ex—soldiers of World War I, are
to be found in Chapter VIII.
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D. Britain's Education Policy and Practice on African Edu- "
cations 19231937 ’ o : ’
. 1, i 25--First Education Policy Memorandum,--In
Novembér, 1923, following the Colonial Secretary's White
Paper on Kenya, the Eduoation Committee for ‘the. Colonies
felt that the time was
s ¢ o Cpportune for some public statement of prin-
¢iples and policy whlch would prove a useful guide to e
_all_those engaged, directly or_indirectly, in‘the .
advancement of native education . . . and ... . that
such a statement will be particularly welcome to,
Directors of Educatlon and to missionary bodies, who
are plaging such a large part in educational acti-
vities.
In 1925, after two years of work in the Colonies;
and consultation with the Colonial Offlce,  the Committee
published ité recommen&ations entitlgd Educatlion Policy in
British Tropical- Areag. In summary, the memorandum recom=
mended that the British Government should supervise all
schooling, appoinf Advisory Committees and secure coopera-
tion from all concerned in the colonles, to adapt education
to local ¢6nd1tions; conserve sound elements in traditional
and soclal organizations, while at the same time letting R
- . & -

)

»educatldpﬁfpnctidn as an ingtrument of*progreés; give reli-
giéus‘and moral instruction whlch?should be accorded Qquality “
with seculai subjects; lmprove conditions of education in

order to.éttract the best people; give independent aschools

graﬁ%s—in—aid from colonial governments so long as the schools

) 8United Kingdom, Edueation Pollicy in British Tropical
Areas (London. HeMeS.0., 1923), pe 5. ‘ .
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achleved gpod resﬁlts in exzaminations; teac¢h and study in
" the vernaéular languagesland engage special instructors for
this purpose; create a good cadre of teachers and teacher;
training institutionsg; establish a system of vlsiﬁing and
perlpatetic teachers; clearly‘define educational aims; offer
friendly advice and supervisé schoois in coordination with

the colonial governments; put technical and vocational

‘¥—4~——tra1ning~under_government_departments_snch_as the_Department__“wﬁ_“_

of Agriculture, promote the dignity of manmal vocations and
thelr équality with clerical servics; regafd sducation of
women and girls as an integral element of educational en;
deavor; prométe elemgntary education for girls and'boys;

glve secondary_education in technical and vocational schools;
develop higher educational institutions into universities;
offer adult education in order to ensure identlty of outlook
be@ween the newly educated generation and the parents;

foster 1nter;departmentallcooperation in all educational
endeavors.9,

In a specific reference to native languages in Keﬁya,
the Sub;CQmmittee on African'Education,_whose parent body ¢
was the Ad&iééry Committee on Education in the Colonies,
issued a statement on langusge teaching in 1928. With 40
languages spoken in Kenya, Swahili was the lingua franca for

9United Kingdom, Educatich Policy in British Tro=
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all the tribal groﬁps; Under these clrcumstances, the Sub-
Committee stressed. that ohildren galn the facility of a
language as an instrument of thought and expression. vie ..
believe that this cannot be properly carried out unless the
language of the school is the language of the nome, " 10

Hence, the Committee favored teaching the vernacular’

in the lower grades -(1-4) and English in the upper levels.

was "that of a tool which will gradually be replaced by a
better instrument.®  They congidered prolonéing the 1life
and status of Swahill to "be & mistake,"'l '
1925-35: Helated Events in British Change of
Poliox;;;The 192?;35 yerlod'is,characterized by a reaffir;
mation of British policy change as well as a detefminhtlon i
to effect and lmplement thls change by giéing financial,
poiitical and moral support to the natives. This included
a strong stand on the guarantees on native land for'settle;
ment, a specific financial commitment for the purpose of
native welfare and educatlon, a pledge to give Afrlean '
children relevant and universél education, and the establlsh—

ment of a British governmehtal education- agency to grant na—

tives scholarships for studies in Britain and to set up “edu-

cational extra-curricular programs in the colonies.

-~ N

10yiqier Hatfield, "New Emphasis on English in Ken-

’ ya African Primary Schools," Oversea Education, XXI, No. 3

(April, 1950), 1061-1065.
- Ilipig,

“

- Swahili was-to-be—dropped-altogether because.lts.function.
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In 1927, for example, the Britlsh Governmént realized

that neither ‘educational nor political assurances for the nn-
-tlves would be'meaninsful without a strong stand on native

land; Land was Kenya's economic mainstay. A8 we saw before
(Chapter Vi), the settlers occupied much of the fertile land,
and the landless Africans worked on the European farms., The

fundamental African grievance and discontent, therefore,

stemmed—from-land-deprivatione . —— . : S
Hence, Britain sent Hilton Young to Kenya to inveeti-
~ gate the native land intereSts, and to make recommendations.
o The Governor, Sir Edward Grigg, discouraged Young from inter-
 viewing Africans, for the reason that "the African, of
course, has no view at "all."l2 The Commission nevertheless
reaffirmed the prlority of "native paramountcy“'and welfare.
Xoﬁng's reoommendations read, in part:
The first essential is to remove finally from the
native mind any feeling of insecurlty in regard to
his. tribal lands--that the lands within the boundarles
ag finally gazetted for Native Reserves are reserved
for the use and beneflt of the natives forever. Any
derogation from this solemn pledge would, in the view
of His Majesty's Government, be a flagrant breach of
trust /and/ a serious calgmlty ffgm which the whole
Colony would not fail to surfer.

In 1924 the Brltish Government passed the. Colonial

12Normen Leys, A Last Chance in Kenya (London: The
Hogarth Preas, 1931). The sentence quoted 1s a caption under
the book's title. .

R L3ynited Kingdom, Colonial Office, The Hilton Young
T Commissionr-l929 (London. HeMoS.0., 1930).
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‘Development Act releasing &l million (U.S. $3 million) for
the geﬁeral economic development-—1nc1ud1ngaedubation;;in
the British Colonieé. Provision ﬁas also made to amend the .
Act in subse@ueht &ears:aé the co;onial_needs-increased.l
A year later, Britaln reaffirmed her will tp educate

the Kenya natives by a special education memorandum on Kenya

--Native Poliey in East Africa, 1930. Its objectives included.

" e the“spré&rd.‘of—emreat‘i'on“j:n"'th‘e"W'.‘l:d;e’st—s’en’seT"ls'fBord;—-—‘1— —
Halley observes that adults, as well as children, were %o be;
nefit from this ediucation, for it aimed "not merely at incule
cating-efficlency in clerical duties or handicrafté, but raising
the standards of knowledge and intelligence of the whole éom;
munity, with a view to effecting a transformation in the daily
lives of the people.” 16 '

In 1931, to stress some specific recommendations of 4
‘the‘l925 Education Memorandum which called for consldérations‘
fér loéal'c;nditioﬂs ﬁhen_determlning educational syllabl, the
Colonial Secretary summoned the Directors of Agriculture from
the Colonies. The Directors agreed on 2 colonial education

&
wlth an "agpicultura;lbias." The focus of education in thg *

141n 1940 Britaln increased the aid to B5 million
(U.8. $15 million),s In the same year, Kenya Colony received
-Ats share of &34, 500 (U.S. $103,000) for education. In 1945
the amount was up to 120 (U.S. $360) million for all British
colonies.
‘ 15"Colon1al Development and Welfare Act,” Qgg;ggg
. Education, XVI, No. 3 (4pril, 1945), 135-141.

" Y6porq Halley, An African Survey: A Study of.Prob-
lems Arisi in Africa South of the Sahara ZLondon. Oxford
University Press, 19385, Pe 1231 .
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African colonies was to be farming and animal husbandry.

This education, it was argued, was more relevant to agrarian
peoples than a literary or technological education.l7

In July 1935, Britain inaugurated the British Councll,
which was to function as a non~Government educational agency.
In accordance with the 1925 Memorandum provislons, its duties

were to expand grants to the colonies for education, and to

“Taward scholarships-to-deserving. subject peqples for study in

various fields in Britain ltself,

In addition, the Council organized educational tours
in Britain for native civil servants, chiefs, teachers, labor
uﬁioniets, politicians and government offic@als. ‘Some of the
tours‘werevextended to short-period studies in British 1nst1;
tutions. , -

The Councll elso ﬁrovided educational films on health,
agriculture, child care, local government, animal husbandry,
hygiene, entertainment, general education and economic develop-
ment.18 -My.high‘school, for example, -showed these films at
least once a month.

¥
By 1935, with ten years of hindsight, the Colonlal*

’Secretary restated the 1925 Memorandum's objectives in his

178, W. Chaundy, "A School With an Agricultural Bias
in a Baokward Area," Qversea Education, XIX, No. 1 (October,
1947), 579-585. -

18ynited Kingdom, Colonial Offlce, "Scholarships and
Colonial Soclal Welfare Advisory Committee,” Charter of the
British. Council, 1935 (Londons H.Me3.,0., 193
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Memorandum on the Education of African-Communities,19

In summary, it envisioned a much closer cooperation
between the various sections of the community, such as the.
school and the village. Another target was the improvement
of varlous soclal elements; such as education,-heglth, wele
fare,. and animal husbandry. It conceived of the school as
an agent for the dual purpose of conserving the old useful

elements of the soclety as well as evolving a new modus

vivendi. The memorandum saw a special need for ceacher
training institutions for native teachers. It stressed both
adult and Juvenile education, sociologicel research in the
colonies, and cooperative educational movements with other
countries, such as student exchange. A

It also included what had been a significant omission
by the 1925 memorandnm--the importance of African self-
initiative. L. J. Lewls comments that: "The 1935 memorandum,
however,. specifically stated that African thought and feeling
must be taken into account, and-African initiative;'self;help
and responsibility eought.before living conditions could be
improved.ﬁ?o T s ¥ _ . 5 s

et

Ee iQ}Z—-First Britigh Policy on African Higher Education
The British Council started sending students to Bri-

tain regularly for further studies. But it became apparent

19ynited Kingdom, Colonial Office, Memorandum on the
Edycation of Af _Communities, Cmd. 103 (Toondon: H,M.3.5.,
1193

20rewis, Educational Policy and Pr Practice in British
.Tropical Areas, De . 224
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that the higher education problems had to be tackled from
within the colonies themselves. One of the alternatives was
to expand the existing colleges in the colonlies, and the V
" other was to establieh new 1nst1tutione in the "have-not"

- aiees. For Easf Africa (1nciud1ns Kenya), the British chose
) the first - alternatlve., Accordingly, in September; 1937, she
sent a oommission to East Africa in order

o o to examine and report upon the organizatlion and

or- other agencies for advanced Vocational training,
connected with 1t in relatlon to the soolety which
‘they are intended to-serve. . . o Having in mind the
declared policy of His Majesty's Government to pro--
mote the establishment of facilltles for higher edu-
cation in East Africa, to make recommendations for

the development and administrative control of Makerere
College and 1its allied institutions to this end; with-
in 1imitations imposed by the ability o£ the Govern~
ments concerned to meet the cost. . . »

This was the firet commlséioﬁ of its kind for Britain
to send to East Africa, It lissued 1ts report, Higher Edu-
cation in East Afrioa, 1937, on the basls of investlgation
and inquiry into both Makererekpollege and the "freedonm
schools" in East Africa. It briefly traced the history of
-elementery and'hish schools in East and Central Africa. Fer
example, ngg;scovered that Kenye had no full secondary t
‘school for Africans in 1937, even tﬁough there was ; hish
school ‘in 1926, 'Tangenyika' initiated secondary education
in 1935 at Tabora with a class of 22 boys. 'Nyasaland® had

. not one secondary school, but it had a "higher percentage of

B 21Un1ted Klngdom, Colonial Office, Higher Educatlon
in East Arrioa, Cmd. 142 (London: H.M.S. 0., 1937), D. 5.
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literacy in the vernacular than » o . any other country in
tropicél Afrieca.®  Sixty per‘oent of the population could
read and write 1n_§erpaculars.22 'Northern Rhodesia' Had .
only five schools offering an 8-yearlprimgry education.
1Zanzibar? was~w1thout secondary. and upper primary schools.
ﬁganda, ‘the mostadvancedof—all;could-boast-of--one full
. éecondary school--Makerere College. Three mission gchools

were “preparing for full secondary school courses." Teh to

twelve migslon schools were "preparing for the first 3-year
secondary" school work, and two mission schbols were "pre;
paring'fbr the last‘j—year secondary school courses.?

Makerere Coliege itself was fouﬁde& in 1921 as a
training ground for African artisans. In 1955,1t became &
full Becondar% schqol. Becognizing the inadequacy 6ﬁ higher
education in East aﬁd Central Africa, the Commission recom-
mended an establishment of a Higher College in East Africa
;;“completely separate®” from ﬁakerere College., Makerere was
to remain as a "feeder-school."

Tﬁe Higher College would offer post-secondary work
in arts, ;cience, ggglculturé,‘medlcine, educat@on, veteri=
nary,scieﬁéé.ﬁnd engineering. It Would also "provide all

‘the facilities. for advanced educaﬁibn'Which the four East

. -?zUnited Kingdom, Colonlal Office, Higher Education
in East Africa, Cmd. 142, p. 50.

231pid., p. 51.
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African Dependencies‘wlll requirg, or be able to u‘se."z4
'Nyasaland' and 'Rhodiiia' Wwere to share in the facilities
and expenses of the csllege. That the.five Deﬁen&encies .
were to share one collége was an economy measure., The maxi-
mum capaclity was\ioo studentswper year., Then, after ex-
rerience, the cdllege would "gradually" become a unilversity.
Meanwhlile, affillatlion with a British uplversity.

_ would_subordlnate_supervision,wdeterminationQofwacademicﬂw_nmwmﬂm~—~

standards and curricula, lssuance of examinétions and the
granting of diplomaé to the authority of that British 1n;
stitution, |
Among thé “entirely new" cdurses to be'added'"imme;
diately"‘was dentlistry: "We welcome the decision to intro-
duce simple dentlistry in the surgicel course." Medicinal
training got its start in 1923. In 1936, 31 students (25
Ugandané, 1 Kenya, 3 'Tanganyikans', and 2 'Zanzibaris') qua-
lifled as African Medical A_ssistants.z5 ‘
7 The veterinary sclence school had 13 students (11
Ugandans and 3 Kenyans) at the same time.26 Engineering,
forestry, surveying, pollce officers' training, law, ac-
counting, and African Studles were envisiloned as future ad-

ditlons. Commenting on the nature of an East Afriocan law

24yn1ted Kingdom, Colonial .0Office, Higher Education
;n East Afrioa, Cmd. 142, P. 8k,

251b1d,, p. 85.
261bid., p. 98.
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school, the Commission sald:

We doubt the wisdom of seeking to develop a law school
on _lines of English models. . . . _The tralning of

native. judges would appear to be the natural function
of a law school in East Africa. The careers open to

graduates would be legal positions in the native ad-

ministrations . . . é%uch ag/ court clerks . . . /an

reglsters of titles.<? ‘ e

The Commlission expressed awé:at the lack of African .

police officers. Nearly ail Afrlicans were 1lllterate con-

— e o gtables-who-never reached-a non-commissioned officer status.

A police course in Makerere would combat the problem through;
out East Africa., Each territory "needed one.African Assis;
tant Sub-Inspector yeariy for'the next ten years*; .these.
were to work as subordinates of.European o;‘ficers.29 _
‘The more. general recommendatlons for éducation'(out—
side Mekerere) ailmed to meet the educational needs of Af;

rican women; "to preserve and enhance indigenous local tra-

ditions and culture"; "to develop local pride'" in native

achlevements; to .develop "creative” and non~imitative educa-
tion;3° to encourage a fural oriented education; to estab-
lish universal primsry education "for all who are to.become

peasant cultivators;'and the girls whom they will'marry, in »

27United Kingdom, Colonial Office, Higher Education
in East Afriea, Cmd. 142, pp. 91, 110 and 111,

- 28Independent 'Tanganylka' opened a law- school in-
1961. A commercial school came into being in 1955 in Nal-

.t iy

-robi, Kenya., Both were campuses of what later became the
-.University of East Africa in 1964.

29United Kingdom, Colonial Offlce; ops cit., pP. 2l.
-301p14g, ' o
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order that the whole community may have the opportunity to
‘learn and apply 1mproved methods,31 to convince the 1nter-

territorial sovernments to offex trained Afrlcans "dutiesu

superlor to those of the artisan but subordinate® to Euro-
pean332 because Africans "connot expect to be pald salaries
as high as those of Eﬁropean offioers";33 to expand "all -
otages of education, primaiy, secondary and post-gecondary,
_—WA‘~4¥fi—WA—both—£on—boyswand~girls";34-to.enhancegmrsslonany-government-~w~~~“-
cooperation in education; to delegate all local educatlional
" functions to Native Authorities through whioh "African
d ' opinion will lnoreasinglﬁ express 1tself“;35 to teach tal;
loring, masonry, telegraph iine ﬁork and oarPentry’in'ele;
nentar& schools g0 as to>seoure vlllage industry in these
trades; to teach The lower levels in both vernacular and
Swahill since Swahlli will "facllitate 1nfércouise between
the governing closs and the govérned" and also botween the
trading class (4slans) and the Africans and between all the
tribes at 1arge;36 to abolish the "examination tyramny" at

‘ — -
Ilynited Kingdom, Colonial Office, Higher Education
in East Afrtca, Cmd. 142, p. 14.

321bid.,'p. 22. )
B1pid,, p. 27.

H1pid,, p. 25.

351p1d., pp. 37-38.

e - 300mig,, p. 4.

“r
4
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the "terminafion of tﬁe primary school course” by circum-

venting rote memorizing ;37 to increase salariés‘of African

8.
teachers who earned Sh, 4 - Sh.65 ($ 41 - 67 50) per month.3
The recommendations included: establlshing refresher courses

for in~-servicé teachers; opening more teacher treining in-

_stitutions for Africans; opening educational centers in the

villages such as Farmer's Clubs and Cooperatives;’Employing :

literate children _toteach reading to village_adults, of-
fering "ghe freedom of all religlons and sects" in school
while prohibiting the use of pressure on "school-children
to study religions to which they, or their parents, do not
voluntarily adhere";39 rendering "attendance at religious

instruction® voluntary in Government secondary schools;40

~establishing secondary schools for girls; abollshing (1if

any) classical languages in African schoois; teachlng na-

-tive .crafts and handicrafts “to elaborate and. imgrove

African patterns and aesthetlc traditiona“;ul teaching

literature that possesses "literary value as well as sult-

able subject matter . . . the authorized translation of the
R | .

3?Unit;ecl Kingdom, Colonlal Office, Higher Egucation
in Eagt Africa, Cmd. 142, p. 44,

381pid., p. 45.
39Ibide, p. 54
M1piq,

“L1bid,, p. 6.
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Bible i1s the outstanding example";42 and teaéhing English
43

F. _Shortcomings of British Educational Pblicx and Practice

Due to settler opposition in Kenya and phe‘Britlgh
sympathy for European éettler interests, His Majesty's '
Governﬁeht?s declared policy on "native paramountcy” and
interests remained iargely unimplemenfed. For example,
the 1923 White Paper on nééive paramountcy, and the 1927
Young Memorandum on the restoration of native land, Ac-/
cording to Robert Greéory, were ". o o nevef submltted to
Parliament and remalned_therefore the poblter dicta of a |

minority Goverﬁment without Parliamentary;ratification.“44

Later, Gregory continues, Britain

.o o o avolded all reference to native paramountcy.
In 1949, during the Third Labour Government, the
Minlster of State for Colonial Affairs, the Earl
of Listowel, assured Conservatives in the House of
Lords that the doctrine /native paramountcy/ was mo
longer the official policy in East Africa.¥5

*2ynited Kingdom, Colonlal Office, Higher Education
in East Africa, Cmd, 142, p. 75. - . , .
. oz .U . -

¥31pidi, p. 3. Between 1939 and 1945, Britaln sent -
similar commisslions to investigate Hlgher Education at Achi~
mota College, Gold Coast; Fourah Bay College, Sierra Leone;
Malaya; and the West Indies. See Bibliography--United
Kingdom Documents. :

Mpopert a. Gregory, Sidney Webb and East Africa
“{Berkeley: University of California Press, 1962), D. 137.

H5mad:-
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La J.HLewie recalls that the 1929‘Colon1a1 Develop-
ment 'Act was an attempt to 1mpiemeﬁt the ;ng;ggggggggg
~‘Memorandum-which had thus far ".- -+ -fallen far -short of -
its soalﬁ'beoause there was neither money nor European edu-
cation officers avallable for colonial edqoational service,
This.failure had provided Ygome justif;cation for adverse
criticism of British Colonial effofts [&n hatife educatiog7 nlt

But L. G. Morgan, a career British educator in the
colonies, feels that the fallure resulted because the Co-
_1on1al Office nelther defined the pollcies clearly, nor
published them. ."The first fact to be noted is that pub-
lished statements. of such‘polioies in any compléte or de;‘.
tailed form are rares" The officers and money were avail- -
able, he contends; but the Europeans did not know the his-
forlcal conditions, the psychology and temperament of the
subject peoples to counter the traditional prejudices and
superstitions likely to oppose needed modernization. This
lack of knowledge led to "apathy and lnertia® in educational
efforts. The policies 1gnored guestions of education for
citizenship, peace and relations of Africa and Europe, and '
emphesized routine matters of formel edueation, €eZey btext
books, methods of teachlng'end examihations. Arrieans,'for
example, were "frustrated" because they received no equal.
training and facilities in professional and technical Jobs.
... Their expression of personality, the "essential democratic

6L, J, Lewis, Education Policy end Practice in
British Tropical Areas, pp. 48 and 81,

.
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aim" was repressed. Thus the policles “"merely outlived .

. thelr time" and education became “steiébéyped and life-~
47

~Lesg.®
Iﬁ cohélusion, theernyg,settler—gbvernment con=-
tinued its oppressive policies virtually unchallenged by
the British directives. The ﬁissionaries; who at thls time
were swimmiﬁg with the current, as 1t were, felt no need
to react eilther way. Theilosérs were the Africans whose
hope for British intervention had all along seemed doomed
tokfallure and disappointment. In other wor&s,'theie'wéz
no shift- of power Eelations among racial'groupé in Kenya.
The oﬁly alternatives left to the natives were political
activiam and establishment of their own schools--this is

the subject of the next Chapter.

7L, 6. Morgan, "A Note on Colonial Educetiopal
Policz," Qversea Education, XVIII, No. 4 (July, 1947),
537"5 30 . .



CHAPTER VIII

AFRICAN INDEPENDENT SCHOOLS = .
AND RELATED FACTORS:. 1921 - 1940

-A. - Introduetion —----

This Chapter (and in fact the whole study) ends ab
" the beginning of World War II, around 1940,nbecause the war
brought about a fundamental change'ih the power relation-
ships between the African independence movements .the
settler-government. The period from 1940 till independence
iﬁ 1963 waé of very complex political, economic and soclal’
developments-=-all of which profoundly influenced the def
'velopment of the educational system in- Kenya. I have not
discussed these developments-—for example, the settler Beecher
Report on African education in l948--beoause they could not -
be adequatély_treated within the limited scope of this study.
However, the Chaptersmust be v}ewed in the light of
1th§ previdué~%hree Chapters descrihbing the wb;k of the mis-
sionaries, oppression by the settlers, and the apathy>of the
~-British; and-the fruitless‘1nterrelationsh1p among these
three groups regarding education for natives which finally
\f: forced the Africans to break the ties with their European

mentors.

-
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The Africans envisaged a campalgn on three fronts:

_ first, they would challenge settler power by polltical ac~

“tivities; second, they would reject the Chriatian churches

and establish Africanized churches which were more in tune
a

with African culture and interests; third, they wduld use
“diplomee&“--such as the sending of memoranda, cables,- let-
ters and Qelegations to London--to make lknoun the'"natlfes'"

dlssatisfaction with.Britishisupéorted Buropean domination.

’
7

African Politics as a BRelated Factor.to‘Education

The most important cause for the establishment of
native Independent Schools was that African leaders were
dissatisfied with the slow rafe'at which the'settler-gov;
ernment (and the British GOVernment)‘prOVIded educational
facllities for the natives. Wilthout adequate education, the .
leaders feared they would remain the "hewers of wood and the
drawers of water" in their own homeland. Educatlon, too,

‘-would bring them to the level of the Europeans in govern-

ment and in the economlc sectors. Thus, Africans could,

for example, participate in lbgislating falr laws in em; . {'
ployment, race’ relations and democratic elections“ o

A lsck or education crippled the Africans n@m ‘
batting grievanceg such as land deprivation, .forced labor,
collectiye»punishment, low wages and movement restriction

: laws; \Natives saw these laws as repressive measures aimed
‘::at keeping ‘them poor, 1111terate and, therefore, Weak in
challenging the settlers' power., For exemple, at the start



142

of~World War I, most of the Colony's fertile land belonged to

AEuropeans—in—the— "White- Highlands. - In 1915,‘the~Government

1

enacted & Land Ordinance’ which suthorized Europeans to lease

the land for 99 or 999 years. Africans were deslgnated to

live in the less productive Native Beserves. Crown Lands

constituted fertile land which lay idle walting for European
settlement, The government evicted all "natives" who were
living in the "néw" areas officlally termed by the Ordinance
as Crown Land and White Highlands (see Chapter vVI). :

The Netive Registration Ordinance® (1919) and the
Masters and Servants Ordinance’ (1928) ensured that servant

deserters from European farms and homes were apprehended,
punléhéd and returned to their masters. For identification
the natives'were'fiﬁgerprinted. Kenyatta recalls that the

Ordinances were a "diabolical system of finger-prints as

though the Africans were crlminals."4 Further, it cost more

to keep trace of the able-bodied nativeé (aged 16-50) for

. purposes of labor than it did to educate them and their

children., Norman Leys observes that the Administration of
¥

L4

the Central Bureau of the Ordinance "cost £20,000 (U.S.

S

=

lKenya Colony and Protectorate, ‘The Land Ordinance .
=1915 (Nairobi: Government Printer, 1913).

2Kenya Colony and Protectorate, The Native Regis-

' tration Ordinance, 1928 (Nairobi: Gbvernment Printer, 1928).

3Kenya Colony and Protectorate, The Masters and Ser-

’ fvants Ordinancez 122 (Nairobi. Government Printer, 1928),

uJomo Kenyatta, Facing Mount Kenya: The Tribal Life
of _the Gilkuyu (Eondon. Secker and Warburg, 1931 Teprinting),

p. 21z, -
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$60,000) & year as compared with B24,000 (U.S. $72,000)

~which- is spent -on-the--education- of Africans."5 s -

Throughout the entire period covered in thig Chapter
(1921-40),African political actiylsm for equality, education
and land is a recurrent factor. Prlor to World War I, the -
largely ignorant and illiterate native masses performed the
manﬁa; labor of the colony. Thelr grievances were elther
1gﬁored-or suppressed because there were nc'educgted, arti-
culate nat1Ve leaders to'challenée.the settler policles.
Britaih,Aag the "mother cpuntry," could‘intefvene on behalf
pf the Africans as she did in the 1923 White Paper which-de;
clared "native paramountey." But to most natives, the
séttler-government in Nairobl was the supreme, unmoveble bodye.

World War I permitted the native to abandon hope-

. lessness for an artioculate "rebellious® approach. More than

150,000 Kenyans fought for the King, and for the first time
they came into contact with Europeans on an equal military
footing. Parenthetically, of the 150,000, "46,618 men were
killed or died of diseases. Of these 46,618 dead men, the |
relations of 40 645 are atill intraced, and unclaimed v d
balances of,pay and wages amounting to BL55,447 fU.S.

@466,3427 are owed them, . ,‘,né : _ . -

The survivors returned and joined a few "educated®

5Leys, Ke »é}'p._198.
61bid., p. 287.
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young men in the colény. 'Led By Harry Thuku, the youths
'“”brokefawaymfrom"thé”ldyal and pro-settler Kikuyﬁ Chiefs?
".Association and formed the Young Kikuyu Association. At a
meeting in/Nairobi on July 1, 1921, the same young nation-
aligts formed the first,African‘politlcal party--the Bast
Afrléan Association.” 'Thus, the seeds of native polltical
actlvism were sown, and political sctivity remained the only
. means for channelling African grievances to Néirobi and, .
London; .

In May 1922, the Association held a deﬁonstration in
Nairobil demanding land restoration and expanded education.

It also sent cables to Londop explaining the AfrlcanS' plight
in the colony. Harfy Thuku, the Assocliation's leader, was
imprisoned--and later banished to a remote coastal 1sland.8
The following year t1923), the settlgr-government'proscriped
the BEast African Assoclatlion.

Even though 1t was short-lived, the East African As-
soclatlon marked the first organized political movement among
Africéns. Instead of a situatlion where only the Europeans
Were represented in the legislgtive realm, the majority na- *
tive'poPuiatiSﬁfhad begun to make their presence known poli-
tically. Their efforts were to have an effect in the entire

development of African educatlon—-particulariy ag a counter-

force for thé settler-government policlies and power.

~_'7Keith Kyle, “Ghandi, Harrj Thuku and Early Kenya
Nationalism," Iransition, VI, No. 27 (April, 1966), 16-22,

81pid. .
)
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After the baﬁning of the East African Association,
efforts to suppress and destroy native political activism ‘
were ma&e by the settlers,rbecause ﬁﬁey saw 1t as "dangerous.
and subversive®" for European interests.

Héwevef, the followers of the Association_(including
Jomo Kenyatta) immediately formed another politléal party--
the Kikuyu Central Association--in 1924, Unliké the East
'AffiqanvAssééiéélon, which was more open and forceful, the
Kikuyu Central Association was more cautlous in its Speration
and strategy. It malnly concentrated on "quiét diplomacy"
through’ memoranda and member delegations. Soon after its.
inauguration, for example, the Central Associayion prombtly
sent a draft resolution to London which demanded a wide range
of native rights, including land; planting cash crops like
coffees agricultural‘and domestic education; a "sufficient
number of secondary and high schoblé;"x"scholarshlps « ...
for tralning all natlives of abillity;" and sending "deserving’
boys from the districts to England and elsewhere to receive

university or higher education in arts, medicine, engineer-
F

ing, agriculture, eto,ﬁ9 )
. By 1939, with the help of a sister group, the Kavi-

.rondo Téxpayers' and Welfare Association in Wespern Kenya;lo

~ 7Jomo Kenyatta, Kenya: The Land of Conflict (Man-
chester, England: Internatlonal African Service Bureau,

. -1944), Pp. 12-1k.

..1°The “"Kavirondo" (a settler derogation for the Nyanza
pgople) were outslde the "White Highlands" but they resented
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the Kikuyu Central Aasoclation had” gent many similar memo=-
renda to London- and Nairobi. Mzee Kenyatta, as the General .
Secretary of the Assoclatlon, wrote letters to the ‘British -
Prees on ‘the same lssues. The Assoclatlonssent him te‘Lons
don three tines between 1924 and 1939, but His Hajesty's
Government elther 1gnored, or took no action on, the demands
he presented. This led the Asasoclations to declare that
Africans could no longer put trust "placed upon solemn
pledges and sacred undertaklngs on the part ef the'British
Government., The principle of the declared trusteeship of
the natives is a mockery."ll !The response from Nalrobl was
to ban all native political activity in the colony in 1939.
‘However, in 1940, the "Kavirondo" and the Central
‘Associations Joined forces and formed, for‘the flrét.time, a
colony-wide political party which they called the Kenya Af-
rican Union. The name itself ls significant--for it con-
tained neither sectional nor trlbal labels. Instead, it
implied 2 political union for all native peoples of Kenya.
And although the "Kavirondo" %Fd the Central Associations
had a followlng of a large majority among the Africans, a d
united native front to challenge settler power had not been
so articulated before. Led by 1its president, Jomo Kenyatta,

the union opened branches all over the colony.

“-.taxation without representation. Thelr main comﬁieint on
‘land was the settler evictions from thelr homes to make room
for the settler mlning interests.

.llKenyatta, Kenya _Lend of ¢ nflict, B+ 16
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Meanwhile, the sety}ers squht to frustrate its ac;
‘tiv1tles. They 1imposed regulations réstrictiﬁg membership,
reglstration, press releases, free speech and meatings. . For
example, a group no larger than five Afrlicans could meet, ‘
without written permission of the highest local British ad-
ministrator;-the District Commissioner. Finally; in the
late 1940'5, the Union.went underground, becoming one of

the most effective forces of the Mau Mau Nationalist War of
Independence fought during 1952- 1960._

' The Afrilcan political organizations between 1921 and
1939 “show clearly that this was a complex development cha—
racterized by a series of African efforts to.present thei;
1ntereéts and by repressive counteractlion on the part of
the settler-government. _

Although the Britlsh Government was 1nvol§ed, 1t was
essentlally the interplay of‘the European and African groups
in Kenya that ensued--with a coﬁstant pattern of actlon and
'repressive reaction between these two groups. The African
group, for example, sought to advance 1ts programs in a
" number df.agegs-quch as 1an; rights and other ‘economlc neéds.
. The deman& féﬁ éducatlon emérged ag one of the basic elements

in the developing political native voice.

C lzRobert D. Gregory, Sidney Webb and East Africa.
(Berkeley: University of California Press, 1962),

i DPe 137-13 .
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- Without question, the most important developmentlin
_ education for Africans in Kenya during this perlod was the
formation of the Independent School Movement, so-called be—
‘cause Africans wanted to run their own scnools which were
<independent of ﬁissionary and settler;sovernment sunervision.
Indeed, the Movement was in most cases en arm of African
political aetivity. But before the sole African partyn-the
Kikuyu Central Assoclation--openly assumed direction of the
Independent School Movement, it appeared as -though the Af-
rican masses hed suddenly awakened to challenge the settler
policies in education. Thus, in 1926, the Education Depart-~
ment reported that the Local Native Councils13 in- the colony
had collected "voluntary cess" to establish schools for'Af-
ricans (see Table II). In Nyeri, District Commissioner A. M.
Champion reduced African educationel facilities by closing
ten schools,. because, he sald, defending his action, "Thils,
in my opinion . . « 18 a step in the right direction.“14
" The Education Department repgited that when Champlion closed
the sohoois;‘{. +« o« the natives are. di'sappointed, they want

‘to finance and to run thelr own schools,"l?

‘ 13The Local (Distriot) Administrative Authority
headed by a settler District Commissioner.

o 14Kenya Colony and Protectorate, Educatlion De art-
ment Anrual Regort, 1926, pp. 43, 44 and T3,

15101d., p. 19.
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A year 1ater (192?) in Western Kenya, the Provin-
cial Commlssioner of Nyanza, after conducting meetings with
Africans, reported their stand on education, viz: "We JEf-
rican_7 do not wilsh Government to contribute anything to the
Local Native Councll é;hool. If we accept help, probably
European children will be gent to the school." Contending
that there was "rest;ess awakening of race consclousneas,"
which had resulted in "creating an lmpulse in the awakened
to bite the hand that has fed them," the Commissloner warned

that "These are danger signals along the road of educational

achlcvement. nl6’ . :
R - T Ii "
KENYA LOCAL NATIVE COUNCILS® EXPENDITURE 1925-30
YEAR  EDUCATION (B) MEDICAL (B) AGRICULTURE . - WATER
. AND FORESTRY () SUPPLIES (h)

1925 502 o 399 572
1926 3,695 , 1,419 3,642 581
. 1927 3,379 2,772 4,617 ' 4,771
1928 2,806. 6,385 5,081 _ 3,142
1929 6,885 . 5,027% 8,799 4,606 ,
1930' 75348 .- ' 4,866 A 6,526 ' . 4,890

Source: Kenya Native Affairs Department Report, 1930, p. 23.

l§Kenya Colony and Proteotorate, Native Affairs

egartme;t Annual Beport, 1930 (London: H.M.S,. O., 1931),
- PP- =43
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'Evidence of widespread African self-initiative fg;
education, and the need to have schools whose curricula and
philosophy were relevant to the African political and economic
interests, all led the Kenya Central Association to organize
an official Independent School Movementl’ in 1928.. It de-
fined.its objectives of an African education for Africans,
and-ﬁy Afridans, in 1ts‘const1tution,ﬁhich réad. in part}

" The Objects Z-sidg / of the Kikuyu Independent Schools
Assocliation are to further the interests of the Kikuyu
and of its members and to safeguard the homogeneity
of interests of the Kikuyu nation, such as spiritusl,
économic, social and educational matters.i8

. © Mbiyu Kolnange, who later assisted Jomo Kenyattalg

- - —— PP / e . e . - - —
in running the Kenya Teachers' College, describes- the Inde-

pendent Schools.and the .College as places where African

177he original body was the Kikuyu Independent
Schools' Association (KISA?. In late 1929, the Karing'a
(traditionalist) Schools' Association was formed as a branch

of KISA. Both operated mainly in the Kikuyu country--the

area most affected by settler occupation. Both Jolned the

Kenya African Unlon to start the Kenya Teachers'! College in

1940. Latér, the Independent Schools (as they were then

called) and theé College, attracted students from Kenya as

well as from other BEast African colonles. The other tribes -

also started Independent Schodls which functioned on a model, -
of polltical and natlonalistic philosophy of the Independent .
School Movement. My uncle was a principal in one of these
schools before the settlers arrested and detained him for .
"subverslve activitles" in 1952, - .

' Bgenya Colony and Protectorate, Education Department
ual HReport, 1937, p. 56. ' : e

. 19Kenyatta was President of the Kenya Teachers' Col-

lege, the Kenya African Union, as well as the titular head

--.of the Independent School Movement--once again signifying
/the close relationship between the political Union and the
School Movement, - - .




U 2°Mb1yu Koinange, The People of Kenya Speak For
Ihemselves (Detroit: Kenya Publications Pund, 19555, P. 39.
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studeﬁts learned to respeot their own culturé; unity, eco-
nomic needs: and politioal awareness. Moreover,-he sees
these schools as & necessary step towards realizing the. Af-'
rican goal of getting relevant and quality education. The
settlei-sponsored schools, with misslonaries doihg most of
the teaching and supervision, ran counter.to the African
interests. They were merely instruments for "keeping the

native in his place" by glving him as little education as

possible so that he could continue being a ”loyal" citizen,

.- Kolnange writes: "The 8yllabl in the Independent

Schools'wero geared to prepare students 'for life in the

“iE&éEﬁ"worid.- Tﬁey‘did nof preosre pupilsuoo,'orsm‘ for

‘government examination."<0 v S

An African Independent College. was needed in Kehya.

In 1940,. for instance, there were 7,000 pupils in upper

. Elementary Schools; of these, 200‘went4on-to secondary

schools and 12 managed to reach Makerore Collegef—East and
Central Africa's only college (without degree-issuing status)
at the time.21

During the holidays, pu;ils learned stories, legends
and other Affioéo folkways from the tribal elders. Once

back at school, the folkways were Written‘down and distri=-

buted to.gll the students. Thus, different tribes learned

v

Zl1bid., p. 40.
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about each other's way pffllfe in the schools--an aspect of
educatlon which never exlsted in the Pestablishe& gchools,"
for the latter were more interested in the "divide-and-rule” -
colonial principle.22

_ Songs were composed to "emphasize oneness," rather
then -tribalism. Thus, songs cherishing African unity and
self-esteem Were’tausht to the pupils. As for'sports, "we
tried to organize‘an inter-racial sports ﬁeeting," but the
Kenya Education Depaftment rules "would not permit us to -
invite European or Indian chlildren to join in on the same
: spoits*field." But the Independent Schools continued to

ﬂ teach foreign folk ﬁances to orient students to other peo-
ple's ways of 11fe.23 .

During World War I1II, some American black soldlers
were statloned in Nairobl. The settler-government did hnot
want Africans to mix with them--lest they inject "bad ideas"
in the "native" migds about America. Nevértheless, Koinange
invited them_to-his home and to schools to talk to the stu-
dents. They sang the black American ‘spirituals. - "It was
the first time 1n the whole of East Africe. that Africans

heard Negroes from America sing NegrofSpirituals.“24

22Kolnange, The People of Kenya Speak For Them-

selves, p. 39.
A 231b1¢,, p. 41.
241pid., pp. 42-43.
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The. European chlld was taught "the bwahili 1anguage '
in the form of commands: "Fanya hivi® (Do_ this), "Lete
chakula® Zﬁrlng food), “_gjé hapa" (Come here), etc. This
was done to "enkindle his sense of 1eadersh1p." The'Euro;
pean child was trained for “responsibillty" and was given
“confidence" that Yhe 1s in llfe to lead." He was taught
that he was far superior to any other race in the'colony.25

By contrast, "the African child who,goes to a Govern-

ment, Mission school, elementary, primary, high school,-a@@

. & .
even to Makerere College, Uganda, is taught to obey, td be

submisaive." He 1s not allowed to get “1nvolved in politles.”

'.If ever he developed & "firm attitude to life, he would lose

his soholarship and/or be thrown out of school." This had
happened to many African students in Britain “"who refused to
become informers on their own people.” It was thus necessary
to have Independent Schools where Africans would be free to
teach whatever they pleased wlthout réstrictions.26

'By 1943, the Independent College ran into financial
problems. Koinange wrote to Europeans and Indlans for help.
Indlans gave Sh. 10,000 (32, 500). ‘A single European woman
sent Sh,- 10 (él 50) and agked to remain anonymoue. The Af-

rican efforts continued 6. bear "good fruite,“ however.27

25Koinange, The People of Kegxa Speak For Them-

-.selves, DP. 43-44 ,

 01bia,, p. b4,
| 271pAd., p. 45..
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‘ As eduoation was "organized on & racial basis, and

priority v-. o determined on a raclal basis, Africans are

- alyays last on the queue." Africans had to run thelr own

schools. And subseguent understanding, knowledge end con-
cern would introduce them to finanolal requireménmts of
other sociai services.z8 . -

The Government had required, as a prerequisite since
1924, local school boaros for goveromental grants-in-aid.

oince Africans had not been authorized to have such: locel

”Zsohool organizations, the Movement sought to 1mpress the

aqovernment'by establishing an efficlent “school board" with

a ohain of.command from the colonlial 1eve1-to.the.looal com-
munities; By so doing, like the other racial groups, they
hoped to qualify for Government aid in education.

The top hierarchy startved with a Central Executive
headed-by a President and a ViceQPresident. The Executive
had representatives from all districts of the colony, while
every district had a oommittee to run local affeirs. Each
school had a committee of twelve that managed the school.??

'
Thus, co-ordination from the local school committees to the

*

Central Exeoﬁtive was ooeeible for the first time in African

education. Hitherto, only Buropeans end Asians had such

28y o1nange, The People of Kenys Speak For Them-

‘uselves, . 46.

29Kenya Colony and Protectorate, .Education Depart-

_ment Annual Begort, 1937, pe 55.
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local committees adviéing the Centrai Education Department
:(bhé Director of Education) on matters relating to education.
Yet, the Education Ordinance of 1924 had long authorized the.-
Afunctions of local and central committees. O
St111, there remained a further problem of qualifying
ag a "voluntary," "Christian® or-;mission" ageney. That is,
-a, Christian agencj which was prepared to-volunteen§to.start
schools under government supervision and-direction, and o
.whlch was, coﬁsequently, entitled to get é&vernment finan-
clal grants for the education work. . |
___ "Specifically, during the pre-1928 era, "voluntary
agencies" applied tb "Euiopean and»AmericanVmisgionafies for
eccleslastical discipline."31~ The Independent School Move-
ment could not secure trained "clergy for its school system
by one of the other misslonary societies;"?z Thus, the Moye-
ment was, by Government definltion, a non-~voluntary agency.
Belng a non-voluhtarj agency, the Movement was automatically
disqualified from Government recognition and licensing, from
-issuling of Government accreditation," from receipt of Govern-
ment academichertifiqates, frog grantg-in~ald, and from
Government supéfGision and advice, .

* To obtain these qualifications, the Movement hired’

3°Kenya Colony and Protectorate, Education Ordinance,
2 (Neirobi: Government Printer, 19253

o 31Kenya Colony ahd Protectorate The Beecher Report
2 (Nairobl: Government Printer, 19495, P. 5l.

321pia,
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Archbishoﬁ Alexander of the African Orthodox'Church_ef South
Africa~-which followed the Christian Bibvle, Christian liturgy
and Christian tradition.‘ But 15 also respected all African-
customs--including polygamy and female 6ircumcisioﬁ. The
Mo&ement sodn_repleced Aleiander'e Orthodex Church end started
& new African Independent Pentecoet Chureh, which was put '
under direct control of the Independent School Movement.3>
Thus, the Movement consldered itself eQually'Christian with
' other Christian missions--entitled to, presumably, all the.
governmental Tights and prrvileges accruins to a Christian
society., For example, the Afrigan Pentecost Church could, -
like the other Christian missions, theoretically appoint lo-
cal supervisqrs, obtain 11cenees for new schools, and levy

fees in conjunction with the Government regulations, These
regulations were cedified by the 1931 Education Ordinance
which stipulated that the settler;government policy of co=~
operation wlth miss;ons and local native coﬁncils would be
embodied in "all branches of African education."34

In the bellief that requirements for Government re-
cognitlon had been met, and having defined the objective of s
the Movement as well as establlshing organizationsl machinery
in the colony, the Africans felt ready to start thelr own

33Kenya Colony and Protectorate, Education Department
Annual Report, 1232, pp. 58, 59.

34Kenya Colony and Protectorate Education Ordinance
1931 (Veirebi: Government Printer, 1932, ———

[
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Independent "Christian® schools in late 1929, However, the
Government withheld recognition, and, auﬁématicaiiy,
grents-ln-aid, and other services such as supervision and

curriculum planning. Accordingly, the Movement severed all

relatlong with the Orthodox Church and contlnued to practice

African customs.. The break-away was particularly hastened.
by the 1ésue over a rlte connected with puberty of girls and
consldered essential to thelr moral maturation. The mis-
slonarles took strong exception to the custom ef clitoral .
excision, Henee, it would seem that the break-eway from the

770rthodox Churchee was an ". PR 1nev1table development

which was only precipitated by the /Temalg/ eircumcision
issue and the resultant cenfuslon in native minds."35

Nevertheless, ihe Independent School liovement
started -i1ts own schools and invited all African children--
circumcised or not--to join their schools. "The immediafe
action was to empty the eut-schools of all the Protestant
Missions that insisted on repu&iation_of circumcision as an
article of faith."36 Attendance at mission schools.&windled
"to one-fifth” in some areas, while none had more than "half
the normal figure n37 -

In 1938, the.Local Native Councils voted £20,000

35Kenya Colony and Protectorate, Native Affairs De-

artment Annual Heport, 1930 (London: H.M.S,0., 1931),
3.

361pig,

Bpeia

37Ib1d. -

+

)
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i_rgartment Annual Report, 1930, p. 43.
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(U.S. $60,000) for the establishment of Ihdependént Schools.
Africans offered to provide for thelr entire maintenance'as
well as the capital cost. The Director of Education observed:

That the‘deménd for non=Mission education is genuine

and widespread is-provided by the large sum' voted

by’ the Local Native Councils. The demand comes*from

both paganh and Mission-educated natives--nor can it

be -attributed entirely to propaganda by golitical
‘agitators or hostility to the missioris,J

The 1930 Native Affairs Department Annual Report
asserted tha§ the Local Native Councils had "seriously" em-
barked on the "betterment of conditions in the Nativev o
Reservgs," The African funds had built schools, hospitais, ,/

- dispensaries, Council Housés, rest houses, tree nurseries

and roads. The Chief Native Commissioner added that:
The spirlt of independence, to which reference has
been made elsewhere, has manifested itself perhaps
more in the sphere of education than in any other

and -has- taken the form of a demand for the establish-
ment of schools independent of mission control.J9

The almost total break with the settler-government
and the missionary churches was not only for the purpose of
local school cbntrol, tut also for establishing a new edu-
cational philosophy,'which.the matives felt was n?cessary,
if they were. ever to brepafe theﬁselves effectiveiy for
competiné with the Europeéns in the KZnyavcolonla; affairs,

To wit, in the same 1930 Native Affalrs Annual Report, the

38Kenya Colony and Proteciorate, Native Affairs De~

391m1a,
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District Commissioner of Nyeri pdlnted4out that ", . . the
iinatives have-been-asking andws;bscribing'fqrAyeais for se- -
culggiq; soygrnment educatlon»gs dpposed to migsionpcon-.
trolled education.” The Commissioﬁer stressed that Africens
desired an education that was "more effgctive 1n”prabtica;"
life” to “"enable them to deal with the new conditions of
life resulting from contact with the ideas and methods of
Hestern Industrial civilization.“ The natives demaﬁded an
educatlion Which.would_"put theﬁ on more.equal_pe:ms wilth the
more civilized communities.” They felt "they must educate |

- thelr sons soon" 1f‘they were Eghfface and sunrvive! these -

B challenges.40 ,

By 1935, the Independent School Movement had 43
schbols. In 1936 and 1937, respectively, 6,000 ané 7.223
students were attending these sohools.hl When Kenyatta
returned from Europe in 1940, accoiding to Eella, ". . . he
found over 300 such schoéls educating over 60,000 Kikuyu
children. .« . ."#2 By 1946, more than 100 such schools were
educating over 200,000 pupils. tAt the same time (1946), com~

bined missionary and government school enrollment Was 134,185 '

T

-

uoKehya Colony and Protectorate, Native Affairs De-

partment Annual Report, 1930, p. 4,
T 41Kenya Colony and Protectorate, Education Depart-

©  ment Annual Report,’ 1232, pp. 123, 127, 129-30.

;_~'g 42WaltEr‘C. Eells, Communism in Education in Asla,
-~ Africa and the Far East (Washington, D.C.: American Council

A ;Wi't. on Education, 195%), p. l54.
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out of a. school—agevpopulation of ?18‘000.43f

» By 1937, the Independent bchool Movement had greatly
increased in numbers and influence among the African ‘peoples.
It had thus become a-real ‘threat for the Government and

. Christian mission schools. We see evidence of this settler
concern in the dieparaging remarks made by the Director of
Education in 1937 abont Independent Schools, and in subse-
quent Education Ordinances and policy which severely cur-

talled the expansion of the Independent School Movement.

In the 1937 Education Department Annual “Re ort, the
Director of Education criticized the non—accredited Inde-

pendent African schools, He said the AfTicafs Had refused

to dbey brders of the Education Department officials. Some
"schools did not close even though ordered to by the Govern-
ment." The schools had only a few quallfied teachers and
the "bulk of the teaching was done by pupil teachers."
There were no fixed salary scales “"for qualified and unqua- .
lifled teachers." Thus the class work was very poor. Stu-
dents who failed were "pushed" from year to year.

) The. first grades used ;either biackboards.nor !
"double-line exercise books and pencils." In Physical Train-

ing, the children danced following "barbaric" music under a.
pupll leader; which was "not ‘scientific physical training." .

#

- 438. end-K+ Aaronovitch, Crisis in Kenya (London:
Lawrence and Wishart, 1947), p. 13
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--Qut of all the "several schools," only “one has a scout

‘troop.” "Two have bandsh which were trained by ex-soldiers

of Wprld War I.

The School buildings "are filthy." Théy “conslst of
one mainfibom only." The‘schooi buildings were “alsosused
as churches," They "are mud and wattle--some’' plastered and
some rough." They were "too dark 1nside%and‘the windows
badly plgced."

The s&stem of "geabting is badly arranged," actually

' designed for a "church congiegation rather‘than different

school classes.” The "seating is a fixed bench made by

fixing two posts in the ground and fastening a long plat on.

the top."

In sports, "schools have football grounds but ohly a
few footballs." .No other sports were avallable under such
"backward circumstances." '

In examinations "they are very bad." Of l#l'pﬁpils
given the Common Entrance Examination (fifth grade examina-
tion) only 13 passed. The puplils could not “pass the ap-
proved examlnat;ons.ﬁ They justimaited to be "ﬁushed" every
year to a higﬂe;-érade. =

The Director of Educatioﬁ called the Afrlcan Inde-
péndent” Schools Asgociation a “"wide target" suggesting “that
political ammunition is to be fired with the educational gun."

:_But he concluded:

They are immensely proud, and not without- justifl-
cation, of having started over fifty schodls entirely

/M.

o

+
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on their owntinitiaoive and with their own funds . . .
they regard Government supervislon as . « . an in-

- trusion. They welcome the appointment of Kikuyu
itinerant ‘teachers ﬂs bo;ng of thomselves, but not
of alien European,

Mﬁgg Gicaru, a Kenya novelist who himself attended
the Independent Schools, rebuffs the Director's remarks, viz:
"Teaching standards, not only in the Independent Schools but
in all the schools in the country, were exceedinsly low.

He adds that the Independent Schools were "slandered as the
schools with the worst teachers" and standards. because they,
refused the Christion Orthodox Church, and they Jchallenged
the slowlng down of African education developmentr which was.
the official policy of fthe authorities.” In fact, the first
African to obtain a degree from the University of East Africa
was also a graduate of an Independent School. The authof re-
lates of "voluntary .subscription" and "tremendous sacrifices"
to support these schools.45 (I attended a missionary school
between 1944 and 1949. This school was the type of school
that the Diréctor_made remarks about ;n‘1937 as recorded on
the previous page.)

However, the followlng year (1938) the Independent
School Movement applied "to open thirty-glght new schools."

The same Director who spoke about the worthlessness of the

- 4L"Ken:,'a. Colony and Protectorate, Education Department

Annual Beport, 1937, pp. 59-66 (for quotations and summary5.

:'; ; 45Muga Gicaru, Land of Sunshine (London. Lawrence
-'and Wishart, 1958), Do T3

©
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: Ipdependent Schoolﬁ,(aﬁbvé) rejected - the applicétion. Bea—v
sqn{' 91t is hard ﬁo treat theée new appiications 8eriously
except in the light of a political move, 46 7 :
' Meanwhile, the Native Affairs Annual Report, 1937
had stated that'African enthusiaém fbr education could.not
be entlirely financed by the Government. The Chlef Nativé
.Commlssionef poInted out that "the present demands for edu-
cation al;eady exceeded the money available,??7 Yet, as -
shown in Table II, the Independent Schools Were financing a
séhool population twice the slze of that in Govefnment
schools. Simultaneously, the Government had allocaﬁed minimal
sumg of money for African education (see Tables III end IV).
In 1938,“Kenyatta published his classic book on Af-
rican customs--Facing Mount Kenya. In it he attacks Europesn
"friénds" who had hitherto spoken for Afrilcans only to keep
then in a "savage status." He deplores European imposition
of ﬁheir muslc on Africans., Africans got no formal schoollng,
and the teabhing was generally ineffective. 'European educa-
tion.was useless unlessvi; had relevance to African environ-
" ment and customs, such gs-peraohaf relatlonships whiéh'the
African child ié*ﬁﬁught at home. The only solutlon was to

press for more Independent ‘Schools, and he did.
&~

“sKenya Colony and Protectorate, Education Depart-
-_ment Annual Report, 1937, D. 67.

47Kenya Colony and Protectorate, Native Affairs

'.?Annnal Report, 1937, p. 32.

-



164

méggg III
-GOVERNMENT MISSION AND INDEPENDENT SCH ROLLD--1937

Government Schools average totals in : .
13 central and 39 village schools - 4,261 boys

132 girls

' »393 TOTAL
Number -in Misslonary schools, reserves . .
and European shambas (farms) 72,404 boys

3%,432 girls
105,836 TOTAL

Independent Schools 5,212 boys
. 2,004 girls
75223 TOTAL

'All;ance High School (no girls) - 125 boys

Holy Ghost High School, Kabaa (no girls) 148 bo#é
* "7 GRAND TOTAL = 116,625

Number of Government Teachers in
Training (Elementary, Lower Primary

and Primary) in 5 schools 63 boys
9 girls
Same category of teachers in
Missionary schools 321 boys
. 4 girls

) Source: Kenya, Education Degartment Annual Report, 1937,
pp. 123, 127, 129-30.

Sr—
f———

i

. : ' TABLE IV ) s
EDUCATION DERARTMENT EXPENDITURE 1935, 1936 and 1232 )
Race Amount

1933 1936 1937

European

B b0kl 46,529 49,255

Indian and Goan £ 34 060 37, 341 - 39,140

- Arab B 55550 5, 194 54251

_African ) 74 097 70,154 ?? 193
,iSource- Education Department Annual Regorta 1937, p. 18. B

- — - . .
s ————— —  — ———  — — —— ————— ——— — —— ————
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JTABLE V
GROSb COST PER PUPIL IN GOVERNMENT "SCHOOLS, 1937

Total Cost Net Cost Met by
Government
European & 29/13/0 B 25/15/0 «
Indian . B 8 B 5/10/0
Arab £ 12 B 9/8/0
African 5 5/16/0 5 4/10/0

Adapted from: Kenya, Education Department Annual Begortz
1937, pp. 19-21.

D. Evatuation

It is evident that the settler-government could not
tolerate the.Indeﬁendent School Movement--and particularly
its political character. And so the_settlers made efforts
to prevent, to discredit, and to destroy the Movement.

We have seen that the period covered in this Chap-
ter (1921-1940) is characterized by the formation of actﬁally

one political movement which appeared in "three shapes," and

which was always repressed by the ;ettlers. The same pattern.
existed throughout the School- Movement period (1925-1940).
Educational development for Africans can only be
understood .1n terms of these political eventslyhich,were,in-
extricably bound up with these general complex patﬁerns of
group actlon and reaction.
However, one must wonder why the settlers never used

enpugh force to crush the School Movement, since they had
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the pqwgr-to do 80. i suspect it.was because the Movement
never really had a direct confrontatienvwith the settler's
basic economic and political interests, and, secondly per-
haps, the British lip-service on "native paramountcy" (for
as long ;A’thé natives kept their plece) checked a more
- forceful action on the part of the settlers. Once the Af-
ricans "left their place however, both the British and
thelir cousins--the settlers--would use brutal force to
liquldate African organizations. We see evidence of this
in the constant ban on African political activity (with
London's approval), and in the total destructign_of Inde;»
pendent Schools in 1952 (with London s troop_garticipation)
when the Mau Mau War of Independence broke out.\f\ﬁ

In any case, the existence of Independent Schools.
in Kenya has had significant accomplishments and influence’
among my people. The Movement increased iiteracy by avail=
ing opportunities to children who were otherwlse doomed to
lead 1lliterate lives simply because they were non-Christian.
‘This was a basic shift towards a noneChristian educetion--
which is only_risht end proper fh a land where the.majority *
of the people are not Christian. -

The Independent Schools mede us more aware of .the
nature of the European.oppressive political and economic
policies. In this way, the schqols prepared us for poli-

tical, as well as for educational, leadership, The Move-

o ment, which was deeply entrenched in the politics of survival

against & common enemy, developed the African social and
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.nationalistic solidarity--at least until we bécame free of
foreign rule. V ) ' )

And, lastly, 1t seems to me that the Africans were, -
in effect, reaffirming their own "paramountcy” on thelr ouwn
land, through their oﬁnﬁpolitical and, edgcationai inétitu-
tiong--all of which was too bitter a pill for the alien

1mposters'fo éwallow.

®



CHAPTER IX

- SUMMARY AND CONCLUSIONS ’ .

A. Synopsis’
In the course of thils study, I have presented an

analysis of the develdpmgnt of an educational system for .
‘Africans in Kenya during the period 1846-1940..
' Since the social context of this ‘development was a
*Bystem of European colonial domination, I have 1nterpreted
this development by examining it in relation to the struc-
ture and dynsmics of that colonial system.

The main theoretical ldeas utilized in the enalysis
identify .the dlfferent intereét groupsAwhose presence in-
fluenced the history of the educational system} they iden-
tify the relative power of each group, and the structure of
power existing among these groups at different timeg; and
théy point to the relationship bgtween specific develop-
ments within thg-éducational.system and. the power positions
and interests of thesé grdups. I have intebpreted educa~
tional development largely.from the point of view of these
groups’ 1qstruﬁehtal function in advancing their soclal,

" political and economic interests.

"B, Summarx
During the period before the coming of the Europeans,
168
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the major soclal characﬁerrsﬁlc of relevance in this study

was that African 1ife ln Kenya. was orgenized on a tribal ba-
.sis. The power sltuatlion was one of self-detorﬁlnation{ As

is génerally_true among tribal peoples, education was not or-

.. ganized through a formal school system; 1t ﬁas carried ,on in-

formally in the conduct of everyday tribal life. Hence the
educational process was integrated with the other aspects of
native life and, most importantly, 1t was mediated through
natlve African cultural traditlons, beliefs, values and world
‘views.l Thus, the educational system, although informally ‘

- structured, . produced individuals well-prepared for - conditions
of life in African tribal societies, and by virtue of the
native cultural matrix of the educational process, these

were also individuels inculcated with African ldentlties and
outlooks on life.,

During the perlod between 1498-1846, Europeans were
engagad 1n.their‘f1rst explorations of the East African ter-
ritories,' Thelr contacts were limited primarily to the large
coastal'settlements inhabited by the Arabs. This period wit~
nessed little result in the develgimeﬁt of relationsgipa be-
tween EuropeanS'ahﬁ Africans in East Africa, and consequently,
no significant developments in education. |

European missionaries began their work in East Africa
in 1846--tals date marking the beginning of the first ﬁerlod

foghgevelopment_or a Euiopean educational system for Africans.
"?Thefmiasionaries were able'to make effective progress in A

1ﬁenetratlng,beyond the coastal areas, and in working with the

.
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African populations, only after the'establisﬁmént of British
power in 1498, at which time Kenya legally ceme under the
British "sphére of 1nflgence"--a_euphemism for "colony."
Working-under the aegls of Britiéh—imposed‘"law-and—order,"‘
missionary socleties achleved consiQeréble success in eg-
tablishing numerous field ceﬁtgrs in Kenya among the tribal
groups and, in this social context, they established the
first écﬁools.‘ '
The ﬁissionaries taught the essentials which were.
Vof considerable practical value: for example, the Three R's,-
animal husbandry, agriqultﬁre, health and hyglene. They
piéced great emphaslis on 1ﬁstruction in Christiqn religion
and the Western values and traditions that for them were
1nextricabiy bound up with Christianity. The advent of the
"missionaries marks not only the beginning of a formal-édué‘
cational system, but also the beginning of educaﬁion in an
allien culbural and social context. Given theilr attitude of
general European raclist éuperiority, the mlisslonarlies largely
1gnored (and indeed denied) the valldity of native cultures;
instead, they sought to "civilig;"_a people who were in'a !
state of Wsafééé}&," in their view. In this wg&, the for-
mally 1nstituted°educational operation also began a process
of ‘acculturation. The -educated African was to be not only
.educated but dhristian, énd, essentially, Europeén in his
" _outlook. ‘ | ‘
. The misslonaries remained tﬁe only European'interest

- group engaged in education for Africans until 1909--at which
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tine a constitutlonal government was establiéhed’by the
European settlers who had been flowing -into the bountiful
rich "“White Highlands“ of Kenya since 1901.

The settlers achiev;d bower over the further deve-
lopment of education in 19113 this being but one aspect of‘
their over-all assumption of power in Kenya through the es-

. tablishment of their own Govermnment.

-fnis development, however, did not alter the esgen-
tial character of the eduéation system for Africans. The
interests of the settler gfoup were not ldentical with those
of the miséionaries,.but they were highly compatible. There.

werernn interests of either party that formed-the.bgsis'for
serious conflicts? or competitition, between them with
respect to African education.

During this period, formal education for Africans
st11l was carried on almost exclusivéiy by the missionaries,
now worklng under the control and sponsorship of the settler-
government Education Department.

The major educatlonal innovations during the settler

¥
hegemony were- changes -aimed at the development-of a more-

highly organized and centralized system of administration.
The curriculum, oo, became more standardized, and with
more explicabl& formulated dlrectives governing curriculum--
all emanating from the settler-government's Director of ndu-
:cation.,' )

. The next significant perlod of development was ini-

tlated by the British Government through its Colonial Office.



" This occurred in 1925;when the Colonial Off;ce'iésued a
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poldcy document entlitled Educational Policy in British fro-
pical Areas. rhe document represented a co?mitment by the

British Government that, by implication, challenged the

total power of the settler—govérnment to determine educa-

tionél policy and practice for Afrlcans in the school system.
" In the followingpyears, British policy was further

- Aafticulatqg under the pressure and influence of mlsslonary

groups outslde Kenya, who were deeply concerned about the
inadequacles and injustices of the exlistling colonial edu-
cation systenms.

Al though the>Br1tish Government's gctioﬁs'represehted
sighificant-policy shifts and developments, they had little
impact on the actual educationé; system in K;nya. The Bri-
tish main effect was to legitimize the newly developing de-~
mands of Africans in Kenya for 1mprovemeﬁts in their schools.

- The final historical period dealt with in this thesis
began in 1921. From that time on, the major development was
the emergence of an African independence movement--first.or-
ganized in fhe,form of the Bast Ag;ican Agsoclatlion.: From
the beginﬁing,’tﬁécleaders of the Assoclation viewed educa-
tion as an’ important lnstfuﬁent, as well as a weapon, in
thelr struggle for independence. They recognized clearly
that the schoolé could not, and should not,ﬂbe isolated from

_other areas of experience.

. Thus, political actlvlism was responsible for the
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formation of the Independent School Movement in 1929=-~which

- Immediately started the first African schools, by Africane

and for Africans. The Movement was quite successful in
terms of the ﬁumbers of schoolslthat were established, and
thelr effects in promoting the African political aims, : In
thelr curricuia, for example, the African Independent Move~-
ment's‘schools broke sharply'hlth the exlsting pattern of
educetlion in a European cultural context..bThey introdiced.
"native‘African" subject maﬁter such as religion, folklore,.
and tribal traditions, and by so doing, they sought to re-
turn the educational process to an African cultural context, -

Thls period was characterized oy e repetiqive pattern
of political’activiem by Africans, followed by prompt and
repressive settler-government measures. The period of World
War II brought about a fundsmental alteration of the power
relationship between the settier-governmenﬁ and the African
independence mo#ement. The War's over-all impact was. to
greatly enhance the power of the independence movement% and
the long-range reeult was, 1in fact, the attainment of na-
tionai independence in 1963. d

The Afridéﬁ-lndependent Schools continued to grow in
numbers and influence as the power and momentum of indepen-
dence grew. The séttlers' savage and total destruction of
the Independent Schools in 1952, when the Mau Mau War of

:Indepeﬁdence officially started, reflected the close ties *
,’?between the development of these schools and the political

'1ndependence movement.
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© Ca Conclusions"

Coloniallsm 1n Kenya, as my study suggests; has

| left as—part of 1ts legacy an educational system that is

very deficlient for meeting the needs of modernization.

Undoubtedly, the most serious manifestation of the

‘situation 1s the lack of educational facllities for

training skilled workers and professionals. _Perhaps colonial
rule as such cannot be held completely responsible for this

over-all deflciency. - . ) .

However, in a colony ruled by Europeans (who called
éhemselves civilized) for almost three quarters of a cen- )
tury, one would expect that the benefits of Buropean civi-~
lization woﬁld have been spread somewhat mererbroadly, and
evenly, among the natlive populatlon than was the case. The
disparity between eipectation and reglity cahnot be accounted
for except in terms of "the system of colonial domination®
that was maintained for the beneflit of therruling European
group and was intended to beneflit the subordinated African

'group only in a very limited way.

The Kenya Government today 1s engaged 1n an 1nten—
slive effort to overcome the deficliencies of this heritage.
But 1t will undoubtedly take at least several decades be-

* fore the minimum aims of universal literacy and a skilled

‘Working populatioﬁ are achieved.

- ‘”; Beyond this eonsideration of the more pressing prac-

3{'#ical'problems of education that are at least partlally the

'Y



P
R

..o

175

oubtgrowth of colonialiem, there remgins a cultural issue
thét X wiil examine briefly in concluding7this stﬁdy.

* . I have observed that the ﬁattein of education before
the coming of ‘the Europeans was imbedded in a native AP~
rican cultural context. Knowledge of the world was crys-
tallized and transmitted through the vehicles of African

languages, and it was encased in & matrix of attitudes, be-

.liefs and meanlngs that were native te'the teacher and pupil

alike,
The system of European'acculturation operated to
produce individuéls who were not at home in African socie- .
ties, and who were un- and anti-African in their’personal'
ldentity and outlook in life. - o

I have 1indicated also that the advent of European
schools brought to the African an educationaleprocess en-
cased in a European cultu;al metrix, The African pupil
learned net only “facts" but also more profound e{ements of
Zuropean culturef-such as European attitudes, manners, dress,
fashions and other values. This sltuation also had its ime
pact on the—African personal iden%lty and world view. .The
result can be summed up in an observation which has become
quife evident among educated Africans in Kenya; that ls, the

European colonial system operated to producesnot only an

- educated Africaﬁ, but a "civilized black European." This

-cultural type, a direct creation of the colonial spirit and

institutional system, has disdain for his own tribal culture,

and a definite megalomania of superiorlty to the masses of



176
non-educated snd, therefore, "non-European” Africans. The
"brain-washing" he hes undergone is imbued with the spirit
of Buropean individualism which runs coﬁnter to the African
sense of .familialism and collectivism. The "black Huro-
peans" have thus been indoctrinated'into the velues of: ma-
terial possessions for the enhancement (and maintenance) of
his own personal status and superiority. ‘

Although some elements of the European value system
unquestionably are needed for life in the modern world, a .
pajor effect of this blind embracing of European culture has
been to alienate the educated Kenyan from the masses of his:
fellow countrymen, soclally and cultufally. It ;s question-
able whether an educated political leadership consisting of
"eivilized black Europeans" can secure, and meintain, the
kind of rapport with the masses that 1s essential to effec—'
tive leadership in a developing nation. (It will be recalled
that the Independent School Movement sought to reversejthis
situation, and to agaln create an educational system in an
African cultural milieu. President Kenyatta himself has
pqrsistently enqou;aged an Africéhized education since he
took office af£é¥;1ndependence.) =

However, ir'these considerations are valid (and I
believe they are), they'sﬁggest that a fundamentel chenge
of the educatianal'system is a requirement for mean;néful
i_prégress in the future. Education must be carried on in a
ﬁ’éohtexﬁ that will reduce, rather thgn Increase, thé cultural

and soclal gap-betweeﬁ leaders and followers.



At the same.time, if Kenya is to become-a truly
unified"nation, the educational system must operaée to
produce a dommon sense of identity as a basié for this
unity. I cennot foresee tﬁe kind of cultural matrix that’
will provide for thls development. The European infldence
has been 'so strong. that the "new" soclety will certainly
contaln European as well as African cultural elements.
Thus, for example, it is unlikely (and certainly unféal-
istic) that the Engiish language will be abandoped out of -
nationalistic and cultural pride. Ho thinking Kenyan
would 1gﬁoie the international English usage iﬁ diplomatic'
fbpuﬁs as well as in the search for knowledge from other

“eultures in the world.

However, 1t seems unlikely that a satisfactory
cultural foundation for a new education system in the fu-~
ture.can be one thaf operates to create a "civilized black
European." For the reality of cultural life for the masses
of Africans in Kenya has been, and fo;isome time will con-
tinue to be, distinctively Afric%p.,

T As the educational system draws 1ncreasing numbers

of these-masses into its realm, it will’have to find a cul-

tural ‘setting that is more consigtent than 13 the European
culture with the everyday life'experience of these indi-
viduals. .Otherwise it is likely to create a condition of
Ai,cuitura; discontinuity and disorientation that may seriously

ﬁnderm;né the'formal educational system.

-
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This issue, as I have indicated,‘ié one of the

legacles of the colonlal system of education ahal&éed in

the study. Its resolution 18 one of the major challenges

facing ny people of Kenya today.



" APPENDIX - : X
A CHRONOLOGICAL SYNOPSIS OF EVENTS AFFECTING EUROPEAN «

EDUCATION FOR AFRICANS IN KENYA FROM
FIRST EUROPEAN CONTACT TO 1940,

Pre- :

Christian

Era Arabs, Indlans, Malays, Chinese and Phoenl-
oclans vislt the East coast of Africa, Arabs
gettle on the African coast. and Arab sultans

) have Empires; Arab slave trade flourishes.

1441, . The ghastly slave commerce by Portugiese begins.

. " “Pirst ten African slaves sent to Portugal and
presented to the Pope.

1486 ° - First Afriocan export of gold is sent to Europe.

1491 . First Portuguese priest missionary to the
Congo followed by the influx of European
traders,

1497 Vasco da Gama 18 first European on East coast

. of Africa en route to India. Inland penetra-
tion by missilonaries, traders, adyenturers,
etc., follows.

1574 First school in the Gold Coast (now Ghana) 1s
rounded by Portuguese misslonaries.

1652 " Boérs land on Cape of Good Hope and later
S claim the southern tip of Afrilca.
1806 - Britaln seizes the Cape and controls South
Africa until 1910, _
i 1807 ' British Parliament abolisghes slave trade.
;1B Krapf lands at Mombasa in May.
.-1846 - First misslonary school in East and Central

Africa is established at BRabal, Kenya, Dby
Krapf and Bebmann.
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1846-90

1846-1911

1847
1848
1860's
1873
1875-1964

1877
1877-1924

1878
1879
1880

-1882

1883
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Christian missionaries bonduct eduocation in

‘Kenya with the ald of non-monetary grants,

such as land.

‘Perlod of non-active British occupation.

No srants-in-aid to missionaries for African
education. - Government mainiy interested in
keeping %"law and order® through "treaties,.
glaughter and conquest.

Krapf declares the Wakamba are "lawless, oapri-
clous, greedy, idle and faithless” and urges.
the spread of. "the.Gospel alone to save Afrlea.”
Krapf “discovers® Mt. Kenya.

Hebmann ®"discovers®” Mt. Kilimanjaro.:

Livingstone’s Journals deplct Africans as
“barbario, heathen and 1nconce1vab1y vile.®

Britaln abolishes Arab slave trade 1n Easgtern

.and Central Africa,

Albert Schweitzez, the missiﬁnary doctor,
reveals racist bigotry in his writings.

British missionaries arrive in Uganda.

Education in Uganda for Africans 1s "entirely
in the hands of the missionaries.”

- Flrat International Agreement on the protection

of "Minorities® is signed in Berlin.

' TPhe White Fathers Mission is established in -

Ugandﬂm .

Compulsory education in Britain becomes ieqnired
by lawe. >

Blyden, U.S. "Negro," condemns Christian
nations' un-Christlan activities towards the
black race.

H. M. Stanley testifles at Berlin Conference

' that he found no "ocivilized" powers in Africa

because he “"found neither flags nor emblems.”

Africa 1s fragmented into “spheres of European
influence,® at the close of the Berlin Con-
ferenoe, *in the Name of the Almighty God.®



1884

1888

1890

1891-1910

1893

1890's

1894

1§95

1896

1900

1901

1902
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The Islam vs. Christian religloua conflict
takes place 1ln Uganda.

Thompaon, en route to Uganda via Kenya, views
his Waswahili porters (and the Wakikuyu) as
"atroclous, savage, monstrous, cruel, murderous,
troublesome and thievish."®

Less than 50% of British children of school age
&go to school.

Lugard sardonically refers to ‘the Wakikuyu as
“the best-mannered savages” in East Africa. -

Active British occupation in Kenyza.

Portal sees Afriocans as "treacherous” and an
“untrustworthy orowd.”

ATreaties” between Européans and'Chief Walyaki

'‘wa Hinga of Kenya are constantly violated by

whites, culminating in African vengeance,

Present-day Kenya is declared a British East
African Protectorate.

Filrst coffee seeds are planted on East African
Highlands in Kenya by mlssionaries.

20,000 Indian coolles arrive in Kenya for, the
construction of the Indian Ocean to Lake Vioc-
toria railway--about 600 miles distance.

Grogan declares the "native® is fundamentally

inferlior to the white man and promises “to
ignore the Biblioal platitudes as to the - v
equality of men.® :

Ellot, London's second High Commissioner, vows
to "spread civilization" and to wipe out "native-

.apathy and indolenoce.” -

"Native® Hut Tax, at tuo rupees (U.S. 38¢) per
hut, 1s 1ntrodnced.

'Eliot Aissues a statement on land settlemsent:

"Kenya must be a whlte man's country and the
1nterests of the white men must be paramount.®

Ballway ine touches Lake Victorla in West Kenya A
transverslng entire colony from coast. :

The "Eavirondo" area is separated from Uganda.



1906

1908

1909

1910

. 1911

1911-1925
1911

1911-1948

1911-1925
1912
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Ellot repeats hils pledge of founding a white
colony, stressing that he 1s only "intro-
ducing order into blank, uninteresting, brutal

barbarism.®

-Haves of settlers arrive from South Africa ahd

Europe on Eliot*s invitation. )
First European school at Kijabe is started. .

.Firast Indien school by Uganda Rallway started

at Nalrobl (taken over by Eduoation Department
in 1912),

Elgln urges that non-European land owmership
be curtalled for "administrative convenience.®
Aslans and Arabs protest.

Government issues sim sim, malze;\groﬁnd nuts,
cotton seeds for "native® planting in “"Kavi-

- rondo. "

Nairobi Européean Government School started. -
Boers take.cbntrol of South Afrieca from Britain.
The European Convention of Assoclations is
formed to prevent Kenya from "degenerating into
a black man®s country.®

Kenya®s Department of Education is established.
Je Orr 1s first Director of Education.

Government offérs gfants-inaaid to missions,
Education is "technical® in African schools, as

. opposed to ®"literary” in Buropean schools.

Indlan Boys High School, Nairobi, is started.
Nakury European School opens. ' o

" Four Grants-in-ald Ordinances’ approved by the

settler Legislative Council.

Cooperation between Government and Miassions in
African education is eminent,

No secondary eduoation.ror Afrieans.%

Cransworth caatigates the "natives® as "ugly,
sly, cunning, deceltful, cowardly, intensely
lazy, devold of all sense of honor and inve-
terate liars who must either be eoonomioally

~ useful or perish.”
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© 2914-1918

1915
1917

1918
1918-1924

1919
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First Arab Government School started.

First African secular Government School is
opened at Machakos.

Governor Girouard upholds taxing the “natives®
in order to compel them to leave their reserves
for work on European farms. ’

R ¥
The Great War. Thousands of Africans. fight
and dle for the British King.

Government European Sohool is started at
Eldoret °

The Leader (European) of June 23 declares it is
not desirable to extend the franchige to
"Asiatics® or "natives.®

System of 1napectlon.1s started in all schools.

System of grants-in-ald 1s based om capltation.
and indentured apprentices.

Forelgn Missions of North America Conference
stimulates the Phelps-Stokes Fund to appoint two
Education Commissions to Africa.

The Kenya Christian Bishops support legalizing
"native compulsory labor whioh ig clearly
necessary."”

"Natife“ Reglstration Ordinance (Kipande Laws)
18 enacted to fingerprint all "able-bodied na-
tives® of working age.

Europeans elect first Representatives to the
Leglsglative Council. -

Governor Northey threatens to dclare some ”na-
tive resérves"” (land) “Crown Land” and insigts
the "natives® must work for the settlers., He-
relterates unqualified white paramountcy in
the colony.

Chief "Native® Commissioner's Circular on
"Netlve" Labor endorses Northey's stand.

The Masters and Servants Ordinance makes de~-
sertion from European farms or homes a crime.
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1922
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Kenya 1s declared a Crown Colony,- ‘with the
ten-mile codastal strip remaining a Protectorate

under the Arab Sultan of Zanzibar.

The European Vigilance Committee formed to
safeguard the settlersa’ interests.

The Kikuyu Association aﬁpoints Chiefs as a
buffer between African grievances and the ¢
Government.

The East African Standard (Settler) of July.l5

reveals that Government "had certainly informed®
the chiefs to “deploy women and children labor
in European farms.*®

The- Supreme Court of Kenya holds “native" 1and
rights to have ®disappeared.®

Phelps—Stokes Commission reveals education is

"poorly conducted in African colonies.

First Govermment African Technical School in
Uganda (beocomes Makerere College in 1922)is started.

-The Young Kikuyu Assocliation 1s formed and

sends grievances to Nailrobli and London

The "Kavirondo" Taxpayers and Welfare Assocla~
tion (Western Kenya) is launched.

Churohill, =as. _British Colonial Secretary,
pledges to preserve the hlghlands exclusively
for Europeans, adding "Britain will regulate
the immigration of Asiatios.®™ He continues
that: "Kenya must become a characteristiocally
and distinctly Britlsh Colony" applying the
principle of "equal rights to all civilized men
who attain Buropean standards.® -

. Accordins to Leys, Europeans (about 1% of the

population) spend £150,000 ($450,000) on alco-

hol, while the settler-admlnistered Government

spends 524,000 ($72,000) on Afrlcan (97% of the
populatlon$ education per year.

Government African Technical School in Uganda
is expanded into Makerere College as East Af-
rica’s first High School.

The East African Aasociation (sole African po=-
lltical body) is banned.
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Advisory Committee on Kenya "Native® Educatioﬁ
established but without African committeemen.

The European and African Trades Organization 15
formed by Delamere, the settlers! mentor, to
combat "Aslatio® power and lnfluence.-

Alladina Visran High School for Asians started
at Mombasa. ) "

.Education‘Depertment continues to subsidize

European children®s holliday expenses to coast

~ at public cost.

New Indian Schools at Kisumu, Machakos, Fort
Hall, and Lamu are opened.

European High School at Limuru is established.

Conference of Migsionary Socletles in Great

*Britain and Northern Ireland, June 6, draft

recommendations that lead to Colonial Secre~
tary®s appointment of Advisory Committee on '
Education in the Colonles.

First Brltlsh Advisory Commlttee on “Native"
Education in British Tropical Africa appointed
November 24,

The Devonshire Whlte Paper proclailms "native®
paramountcy in affalrs pertalning to conflict
of. Interests with all immigrants. Higher in-
tellectual training 1s stressed.

Delamere 1s "determined not to agree to the
sllghtest risk of future native domination."”

An Education Ordinance pstablishes school areas
wizh local -committees to levy local education
rates, . . R

' Same Ordinance provides for three Advisory Edu-

cation Committees--European, Aslan, and "Na-
tive." The last mentioned 1s comprised of
Delamere, nine priests and five Europeans.
Education Department oreated in Uganda.

The Native Industrial Trainlng Depot started at

- Kabete, Kenya.

-

““&\European Kento Coliege, Kijabe, is started.
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1925

1925-1935

| 1925-1937
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The Kikuyu Central Agsoclation is formed from
the Young Kikuyu Assoclation and immedlately
presents demands on African rights to a Bri-~
tish Commiasion tourlng the Colony.

The second Phelps~-Stokes Fund Commission--
supported by Delamere--recommends a Jeanes
School for Kenya. i
First fee payment for all puplls introduced.

Weller, Superintendent of Technlcal Education,
announces that “literary education" for “back-

‘Ward people%, . ®leads to dangerous activities

such as sedition and - rebelllon.

The Blble is aVailable in all main "native"
S8e

Advisory Counclil on African Education is
created in Uganda with some Afrlcan members
(ef. Kenya, 1924).

Digtrict Education Boards and Provincial Edn-‘
cation.Councils are estahlished (with African
members) in Uganda.

Tabora (Tanganylka) School is founded for the
sons of Chiefs. (Plans for the same previously
falled in Kenya in 1911.)

Other Tanganyika Schools are situated at Native
Administration Headgquarters.

First.Jeanes School in East and Central Africa

-opened at Kabete, Kenya, and attracts students

from Uganda, Tanganylka and "Northern BRhodesla."

European schools at Kitale and Nanyuki are es-
tablished. '

The EQEE22é22éAh29lLQI_Lugﬁsltlsh_Ixinaal
Africa publlshed as memo #Cmd. 2374 (See 1923).

Need for teacher training institutions empha- )
slzed by London but still none is available in

Kenya,

Parents of pupils in Native Administration
Schools (Tanganyika) attended same schools in
the evenings to learn the Three R's.
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Grants-in-ald Rules Ordinance inoreases Euro-
pean salaries and extends grants for building
and equlipment malntenance.

. An Education Department orricial Report ad-

vises that "Eurcpeans remain the leading race,”
and oompulsory education be introduced.

The same’ Beport "merely proposes to outline -
the chief .difficulties®” encountered in educating -

-fprimitive races." “Natives have no thought and

power required for a high standard of literary
education. Handicorafts and technical educatlon

- 18 more usgeful Jjust as "handyork’ has been found

useful in training of mentally defective chil-
dren. . " “Military or semi-military diseipline
makes a strong appeal to primltive peoples.“

First African High School, Alllance High School,
with grades 9-10, at Kilkuyu, 1s bullt from the

"balance of War Relisef Fund for Africans, to be

financed by the Govermment, but run by the
Church Missionary Society. .

La Zoute (Belgium) Conference of International
Missionaries in Afriocan education and Evangell-
zation. .

Labor Commission report recommends "native juve-
nlle labor to provide discipline and training.®

European Officers Peunslons Ordinance enacted.

. First African representation in Legislative

Council (Parliament) by a European.

Second African High School 1s opened by The Holy
Ghost Mlaslon at Kabaa {later moved to Mang'u).

The Missionary Conference of Kenya and Uganda

. recommends co-education embraging physlocal

proximity, but different classrooms.

Provincial Commissloner for Nyanza calls growlng
African demand for education "danger signals."

Domestlc Servants Beglstration Act passes, re-
quiring "native® gervants tc be finger-printed,
and to carry charaocter certificates.

The Manchester Guardian, of December 6 reports
forsed labor in Central "Kavirondo."



1928

2

1929
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First municlpal housins for "natives“ in

Nalrobi, _ -

Governor Grigg declares "Afriloans, of,oourse,
have no view at all® to The Hilton Young Com=-
mission on land grievances.

First Government Afrlcan Elementary Schools in
the reeerves establlshed. .

Local “Native“.Counclld voluntary cess for edu~
cation is well accepted by Afrloans,

The Jerusalem Gonference of Christlan Misslons
on "native®” sducation and Christlianity.

" The Leopoldville (now Kinshasa), Congo Mis-

sionary Conference resolves, among other things,
to institute “native" teacher-training.

The "Sub-Committee on African Education, Ad- .
visory Committee on Natlve Educatlion in British

- Tropleal Africa,® 1is created.
' The Manogester Guardian of August 9 e:preeses

concern over a possible African retaliation re-
garding land deprivation.

The Hilton Young Commission reports settiers'
wish for partnership with Africans under direct -
control by the Imperial Government. .

Guarantes on "native® education, land, and
rights are once more recommended by Britain
(Cf. .1923).,

Mzee Kenyatta's appeal in London for restoration
of African land 1s dipmlseed by His Majesty'
Privy Council.

Advisory Council on Native Education 1n British
Tropical Africa becomes Advisory Committee on
Eduoation in the Colonles, without reversing the
1925 principles.

Colonial Development Committee gives 81 million
(83 million) for education in colonies.

" . Provineclel Commisaioner in Kikuyu Province re-.

ports vigorous "native® demands and plan for
increased seéecular education~-adding it is from
all the tribes in the colony, :
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1929-1933

 1929-1948

1930

The Kikuyu Independent Sohools Association
(KISA) formed. .

.The Karinga Schools Assoclation (KSA) breaks
away from KISA. Both KISA and KSA emphasize
and start Africanized independent and seocular
education, -

Depression--no central government subsidies for
primary educationﬂ

Independent Sch0011Movements apparently ®"prac-
tice® the doctrines of Afriecan Orthodox Church
{(South Africa) to meet a "religious education®
requirement by the Government,

Memo on "Native® Polloy in East Africa urges .

- ®spread: of education in the widest sense.®

Offenses va. Morality Ordinance makes rape
punishable by death--a law which is never ap=-
plied to European men,

. .The Times of Easgt Africa of June 28 rejects a

common -roll in voting as "a death-knell to white
gsettlement.” .

The Hilton Young Gommission publishes a memo on

. "Native®™ Policy in East Africa stressing the need

for the security of tribal lands.

_No_educational facllities yet for Kenya's Nor-

thern Frontler Province.

The Churoh of Scotland Misslion officially ime-
poses educational sanctions on all Afrloans
practising femsale circumolslon.

The Church,Mlssionary Soclety Commission asks
native scholars to study Church History and to
prepare "simple books® in vernaculars 1in all
areas. .
African demand for secular education lncreases
after Government backs the Church on the female
circumcision issue.

African efforts to increase lndependent seculax
schools are marred by Government declaring some
schools "redundant.®

Chief Native Commlissioner's Annual Report asserts
the "native spirit of independence has . . .
manifested itself in the sphere of education.®
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1931.

1932

1933-1934
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District Commissioner, Nyeri, repbrfﬁ that
“natives have heen subscribing and asking for
secular education for years.® .

Colonial Directors of Agriculture Confersnce
(London) recommend “"an education with an
agriculture and rural blas.”

Advisory Council (formerly Committee) on Af~
rican Education, still wlthout Afriocans,
started in Kenya.

Education Ordinance intensifiss link between

~Director of Edueation and local school

authorities.

Education (Examinations) Ordinance enforces
colony-wide examinatlions at grades 5,4 8, 1.0
(and later 12). Failures at all levels are
forced out of school. .

Education (Amendment)-Ordinance puts Governor
under direct control of education through his
self-appolnted Director of Education and Ad~-

visory Committees. :

Director of Education empowered to close any
school "conducted in a manner detrimental to
the welfare of the pupils.®

No Independent Schools were to be built
“without the prior consent of the Director."®

Mzeé Kenyatta's appeal in London on African -
land hunger 1s agailn dismissed by Hls Majesty's
Privy Council.

The Rellgious Tract Soglety Ciroular reveala
plans (and activities) for massive Chrietian
literature for "natives." .

‘Education Department Annual Report admonishes
Government for ignoring value of Africans in
responsible posts.

District Education Boards Ordimance puts Local

_ "Native® Councils' educational endeavors di-

rectly under the Buropean District Commissioners

- to enforce settler policies.

Grants-in-ald Ordinance classifies schools eli-
gible for assistance--those under the Govern-
ment,
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1934

1935

1935-1937

1936
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Grants-in-ald for African "techniocdl" training
are discontinued.

Europeans and Aslans wlth school committees to
advise the Director on all matters relating to
theilr education.

£20,000 ($60,000) voted by Local “Native® Coun-
eils for aecular educatlon 1s blocked by the
1934 law’s provislons.

" African opposition to. the 1934 ordinance 1is
. intensifled.

First five BEast and Central African full High
School graduates (12-year *schooling) at Makerere
College. i ,

. July--British Council inaugurated as an educa-
tional body for colonial subjects.

First secondary school for boys started in
Tanganyika.

Department of Native Education defines apart-
heid in education in South Africa.

British Memorandum on the Education of African

eg, Cmd. 8 a4 re~-stAvemens O
1923 statement reviewed in the light of subee-
quent experlence.

Over 43 Independent'Schools have 7,223 puplls
--more than in all Govermment schools. :

" British Act on Education requires European
- teachers in the colonles to have degrees or

teaching certificates.

Directors of 'Educatlon from Kenya, Uganda, Tan-
ganylkd, and Zanzlibar recommgnd closse contact

'-betueen Makerere and Governments.

Scott, Kenya Director of Education, calls "na~- .
tive®” work on settler farms and houses a quleck
“"educatlion process."

‘The Kenya'Repoft of Committee on Advisory Coun=-

cil in Natlve Educatlion malntalns the sole

- function of African education is to "enable

native boys and girls to live happily under
village condltions.”
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1937
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" Cripps, British Labor Member of Parliament,

urges oolleagues in the Commons to “llquidate
the British Empire.®

LY
-

PFirst African in Advlsory Council on African
education,

"Native® Affairs Departmént claims there 15 no.

- money to meet "native" demands for education.

. The Countf‘Chlef of Budeka, Uganda; The Omukama

of Bunyoro-Kitara, Uganda; The Makerere College
Trained Teachers' Soclety; Kayamba of Uganda;

and Mathu of Kenya; all sbtrongly underscore to

London’s Education Commission the need for Af-
rican girls to receive educatlon.

The Kenya Education Department critieizes Inde-
pendent School teachers as “unqualified“ and

"disobedient."

or Education in

Arrican Girls High School proposed to be built
near Nalrobi, Kenya (was built in 1948).

No commerclal and law college courses for Af-
rlcans anywhere in East and Central Africa until
1956 and. 1962, reppeotlvely. :

Clement Atlee rejects a colonial Empire and asks
for implementation of the 1923 White Paper on
"native paramountcy."

African Inland Mission (Church) Girls Primary
School at Kl1j)abe, Kenya, starts with 150 Af=--
rican sgtudents. ¥

No secondary school in either’ 'Nyasaland' (now

. Malawi) or *Northern Rhodesia' (now Zambia).
' 'Northern Bhodesia' has only f & gohools of- ,_\\V“\

fering an eight-year primary eddcation. .
Fifty per cent of Kenya's pupils drop out of

lschool after first grade,

The Daily Telegraph of July 6 related African

chiefs? refusal to remain in the racist Union

- Government of South-Africa.

First Kénya African to earn a University degree.
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1937 - Sub-Directorate of girls® education established
within the Education Department without African
representation.,

African and Arab (Certification) Bules for _
teaching specify loyalty and good character as
prime requirements. : . )

1937-1939 The Wakikuyu are-evicted from Trigor District
by the Government to make room for settlers.
The Wakambe are forced to contribute their cows
to a settlers! meat firm; Muindi Mbingu, the
Wakamba hero, is deported to Lamu Islands. The
Wateita relinquish their land to the settlers:

— Mzee Kenyatta writes the Colonial Office strongly

urging it “to release Tnoccupled land for Af-
ricans’ use,® ) .

1937-1942 Mzee Kenyatta to Europe to explain the African
' plight. Mbiu Koilnange to U.S.A. for same puUr=
.pose, Kenya African Union formed for indepen- -
dence and protection of "all other racial mino-
ritles," and for expanded African education.

1938 Diiectbr of Education, Kenya, rejeocts African
appllication to establish 38 new Independent
Schools.

Mzee Keﬁyatta's letter to the New Statesman of
June 25 promising African loyalty 1f settlers
leave the Wakamba cows alone, '

Third Affican High School at Maseno under the
Chuﬁ;h Misslonary Society management.

1939 * The "Kavirondo® Taxpayers and Welfare Assocla-
/ tion, and the Kikuyu Central Assooclation, send

-ultimatum to Colonial Selretary asking re-occu-

patlon of land by Africans in "Kavirondo"® ares.

@Repoit'df Committee Appointed to Inspect Achi-
mota College by Gold Coast Government.®

"Report of Committee Appointed to Inspect Fourah
. Bay College., HiM.S.0., Cmd. #169." ° :

"Beport of Committee Appointed to Inspect Higher
Education in Malaya. H,M.S.0., Cmd., #173.%

Thé Madras International Christian Conference on
. Native Education and Christianlty.
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.

1939~1948

1940
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Fourth African High Sohool at Yala under Roman

Cathollic management.

' System of indentured apprenticeship in African

primary schools discontinued.
World War II: Development of Teacher Tralining

-and, Secondary Educatlon restricted, due to lack

of funds. Thousands of sgoldlers learn trades
and skills in the army and abroad. .

Government Afr1can Secondary Boys' Schools at
Kagumo, Machakoa, Kisil, Kakamega and Shimo-La-
Tewa, African Girls® High Schools at Kikuyu
and Limuru. -

District Education Board (D.B.B.) (Amendment)
Ordinance empowers D.E.B.'s to open, to 1mprove,
and to run all African schools below sacondary

level under the Director®s supervisions——

"First British Survey of Vocatlonal, Technical
- Education in the Colonieal Empires H.M.S. Ouy

Ccmd. #177. '

Colonlal Welfare and Develbpment Act to subsi-
dize African development,

The Kikuyu Central Association, Africans' sole
political body, 18 proscribed. ’ .

The Kenya African Unlon formed but frustrated
by a myriad Government restrictions. Union goes
_underground and prepares for a nationalist war
of independence, .
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lKenya; Earliesat Missionary Statlons
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