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Tense agreement

Avoidance

Frequency analysis

Deviation

Learner language

Interlanguage

Longitudinal Study

DEFINITION OF KEY TERMS
Tense agreement refers to the relationship between the tenses of the
verbs in the reporting clause and the reported clause (Greenbaum and
Quirk, 1990:52)
Avoidance refers to structures that a learner does not produce or
chooses not to use (Gass and Selinker, 2001:119)
This is a tool that examines the various devices that a learner uses to
perform a certain grammatical feature (Ellis and Barkhuizen, 2005:93)
Deviation is a grammatical construction that does not conform to the
rules of the target language (Ellis and Barkhuizen, 2005:94)
Learner language is the systematic knowledge of a second language
which is independent of both the learner’s first language and the target
language (Selinker, 1972:214)
This is a language used by learners of a second language with features
of both the first and the second language (Selinker, 1972:12)
Longitudinal study is the study of a sample of language from a group
of learners at different stages of language development (Ellis and
Barkhuizen, 2005:94)

Pseudo-longitudinal study  This is the study of a sample of language from learners of

Level of instruction

Free variation

different proficiency levels at a single point in time (Ellis and
Barkhuizen, 2005:94)

This is the level at which a learner of second language is at a
specific time (Ellis and Barkhuizen, 2005:94)

This is variation that occurs when two or more forms occur
randomly in the same situational context or language function
(Ellis, 1994:136)
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ABSTRACT
This study set out to investigate the application of the tense agreement rule in the English of
upper primary learners of the Siathani Primary School in Machakos County. The study was
undertaken to identify the extent to which the rule was applied correctly, incorrectly or
avoided by the learners; to establish whether the number of clauses in a sentence was a
determining factor in the application of the rule; to establish whether the type of reported
verb determined the application of the rule; and to establish whether the learners’ level of
instruction was a determining factor in the application of tense agreement. Data were
collected from a sample of sixty learners, thirty-five from Standard Seven and twenty-five
from Standard Eight. The learners wrote compositions on a given rubric. The teacher marked
them and identified the variants of usage of tense agreement. A frequency analysis was
carried out following the procedure suggested by Ellis and Barkhuizen (2005). The study
established that the learners have mastered the tense agreement rule quite well, with 59% of
their sentences being correct. The number of clauses in a sentence was a determining factor in
the application of the rule, just as was the type of reported verb since main verbs were more
correctly used than auxiliary verbs. Learners in Standard Eight found it easier to apply the
rule correctly than their Standard Seven counterparts by virtue of their higher level of

instruction.



CHAPTER ONE
INTRODUCTION
1.1 Background to the Study

In Kenya English is the prescribed language of instruction in all subjects in the upper
primary, with exception of Kiswahili. The fourth class in primary school, popularly known as
standard four, is the beginning of what is referred to as upper primary. It is at this level that

learners start being taught in English.

Standard Seven and Standard Eight are at the peak of upper primary. Tense agreement is
introduced as early as Standard Five where learners are taught how to change past tense
sentences from direct speech to indirect speech. It would therefore be expected that at this
level they have attained some mastery of the tense agreement rule. In the earlier classes
(Standard 5 and 6) learners begin learning tense agreement involving two-clause sentences
before they are gradually exposed to sentences with more than two clauses at Standard 7.
This would imply that learners may find it easier to apply tense agreement in sentences with
two clauses as opposed to those with more clauses. Main verbs are the reporting verbs, and as
such, learners may ‘forget’ that the reported verbs, whether main or auxiliary, also need to be
changed into past tense. This situation is made worse by the tendency of Kenyans (outside the
classroom) to ‘carelessly’ use the reported verbs in their present form when they make
utterances in the past tense. A typical Kenyan would be heard saying, for example, “She

answered that she has never travelled by train.”

Several studies on the analysis of learner language in Kenya have mainly focused on negative
transfer and error analysis of some aspect of the learner’s first language, as will be shown in
the literature review section. While research on the influence of various languages on each
other and in effect on the learner’s competence abound, Mativo (2016) and Munyao (2016)
being perfect examples, studies on the learner’s interaction with a learner language have
rarely been carried out. Indeed, English as a primary language of instruction in the Kenyan

education setup, has not received the scientific attention it deserves.

In his study, Ndung’u (2001) investigated the extent to which Kikuyu contributed to the

formation of non-syntactic structures in English and the possible origins of each deviant



structure. His conclusion was that a usage of English that does not conform to standard
English has emerged among the users of English in Kenya. Ndung’u’s study did not have the
learner language English and verb tense agreement as the primary targets.

This study, though basically focused on the interlanguage of upper primary learners of
English as a second language, is neither comparative nor focused on error analysis. Both
correct and incorrect structures, as well as instruction and teacher competence, feature in the
study. Mativo’s study also focused on error analysis and the relation between the languages
the learners had interacted with earlier and French as a foreign language. While Munyao
(2016) concentrated on the English of upper primary learners of English as a second

language, she looked at negative transfer in spelling and lexical choice.

The focus of this study is tense agreement in the English of upper primary learners (that is
from class four to class eight) in the Siathani Primary School in Machakos County. As a
teacher of English for one of the classes involved in the study, and having interacted with the
learners’ spoken and written English for a considerable period of time, I have observed cases

of correct usage, incorrect usage, and avoidance of the tense agreement rule.

Instances of correct usage of the tense agreement rule are illustrated in example one below,

obtained from authentic data collected from different learners’ production.

1. () I told her that when she left home we went to take cows to graze, washed the
utensils, cleaned the compound and then we went to fetch water to the nearest dam.
(Class 8)

(b) When we were travelling | noticed a phone of one lady and | remembered that the
phone rang in my birthday. (Class 7)

(c) I'told him that I saw a short boy called Pijanti who was in the fifth grade. (Class
7)

The above sentences show clear agreement of tense between the reporting verbs and
the reported verbs. The learners are describing events that happened in the past, hence
the use of the past tense throughout the sentences. Learner S7/10, who produces

sentence 1(c), has been able to apply tense agreement to the verbs in all the three



clauses, that is, the reporting verb told in the first clause and the reported verbs saw

and was in the subsequent clauses correctly.

The second example illustrates incorrect application of the rule by the learners, some
of which comes from the same learners who produced the correct sentences. A clear
illustration of this is sentence 1(b) above and sentence 2(d) below, which were both
produced by learner S7/21. Similarly, sentences 1(a) and 2(c) are found in the
composition of learner S8/02.

(a) *I told my English teacher that (it) was not true and he told me that he trust me
instead of | told my English teacher that it was not true but he told me that he trusted
me. (Class 8)

(b) *1 vowed that after my education | will apply for a good job and sponsor some of
the children whose parents died so that they can acquire knowledge instead of |
vowed that after my education | would apply for a good job and sponsor some of the
children whose parents died so that they could acquire knowledge. (Class 8)

(c) *Nobody ignored and said that he will not swim instead of Nobody ignored and
said that he would not swim. (Class 8)

(d) * They told me that they want to take me to my cousin’s graduation instead of
They told me that they wanted ro take me to my cousin’s graduation. (Class 7)

(e) *As the headteacher asked me if | know the two ladies, I say that | knew the two
ladies instead of As the headteacher asked me if | knew the two ladies, | said that |

knew the two ladies. (Class 7)

The sentences marked with asterisks do not maintain consistency in tense. While the
reporting verbs used by the learners who produced them are all in the past, some of
the reported verbs are in their present form. Sentence 2(b), for example, produced by
subject S8/09, has the reporting verb vowed in the past and the reported verbs will and
can in the present. In sentence 2(a) it could be argued that the English teacher
mentioned in the sentence still trusts that learner, hence the use of the verb in its
present from. However, from the context of the sentence it is clear that the learner is

reporting what happened in the teacher’s office at that particular point in time.



The third example demonstrates possible avoidance of the tense agreement rule by learners.

3. (a) When | entered the headteacher told me that your balance is around five thousand.
(Class 7)
(b) Since I was angry with the bad boy, I said | must give three blows to Samuel

before I leave. (Class 7)

In sentence 3(a) subject S7/05 appears to use the direct speech in a sentence that is obviously
in indirect speech. On the other hand, student S7/11, who produced sentence 3(b), avoids the
tense agreement rule by not only purporting to use direct speech but also using the auxiliary
verb must, which is not normally inflected for past tense instead of probably using had to or
would have to. The learner could be doing this to avoid the ‘bother’ of using would, the past
tense of will or shall, which seems to give a serious challenge to a great number of learners.
Repetition and overuse of the reporting verbs asked, told and said in the compositions of
most of the learners could be an attempt to avoid using other reporting verbs such as
instructed, promised or replied, which should be already known to them at this level of
learning English. There also appears to be a fallacious belief among the learners that tense
agreement involves only the reporting verb told. Thus the learners may not be sure of the
other reporting verbs.

In the majority of cases of incorrect usage, the verb in the reporting clause is correct while the
one in the reported clause(s) is incorrect, as in sentences 2(b) and 2(d) in the examples above.
The reverse is also observable in some of the learners” compositions, and sentence 2(e) above
shows this trend. In sentences with more than two clauses, such as 2(a), the incorrect
application of the rule could be due to the number of verbs involved, as this makes the

sentence rather long and more complex to the learners at this stage.

Aside from the correct and incorrect application of the tense agreement rule there is evidence
of avoidance in the learners’ production. In addition to the examples illustrated above and
others in the appendix, some learners have in their compositions avoided sentences that
required the application of the rule altogether. The analysis and discussion of the results in
subsequent chapters of this study will demonstrate this.



1.2 Statement of the Problem

Studies carried out in the past have appeared to suggest that learners of a second language
only make errors, and that such errors are caused by the interference of their first language.
The present study will go beyond this narrow scope and look at not only the incorrect forms
but also the correct ones. It will further look for possible cases where the learners have

avoided the target structure, presumably because they found it complicated.

The study will address the questions of (a) the extent to which upper primary learners of the
Siathani Primary School have mastered the tense agreement rule, (b) the extent to which the
number of clauses in a sentence determines the application of the tense agreement rule, (c)
whether the type of reported verb determines the application of the tense agreement rule, and
(d) the extent to which the level of instruction of the learners influences the application of the

tense agreennentrule.

The study hypothesizes that (a) at least half of the learners are able to apply the tense
agreement rule correctly in their written English, (b) the more clauses there are in a sentence,
the more instances of incorrect application of tense agreement, (c) there will be more
instances of correct application of tense agreement with main verbs than auxiliary verbs, (d)
learners in class eight will use tense agreement more correctly than their colleagues in class

seven.

1.3 Objectives of the Study

The present study’s objectives are:

1. To identify the extent to which the tense agreement rule is applied correctly, incorrectly or
avoided by upper primary learners of the Siathani Primary School.

2. To establish whether the number of clauses in a sentence is a determining factor in the
application of the tense agreement rule.

3. To establish whether the type of reported verb determines the application of the tense
agreement rule.

4. To establish whether the learners’ level of instruction is a determining factor in the

application of the tense agreement rule.



1.4 Justification of the Study

The study is unique in that it does not compare learner language to the learners’ L1 as in
previous studies. A study of learner language in its own right will assist pedagogy in planning
teaching/learning strategies (methods) and development of appropriate teaching/learning
materials. A knowledge of the variants of learner language and the frequency of each variant
will go a long way in building the capacity of teachers of English, a vast majority of whom
are not native speakers of the language. Teachers will be able to identify areas that require
more emphasis and attention as they endeavour to improve the mastery of English among
their learners. It will also open up the minds of interlocutors and challenge their own

competence in the language.

The tense under study is the past tense. Being the reporting tense in languages all over the
world, the past tense is used in narrating events and giving reports. Tense agreement is
necessary for coherence of texts, which is a crucial ingredient for effective communication.
The findings of this study will pave the way for further research on the frequency of not only

intralingual errors but also cases of correct usage and avoidance of various grammatical rules.

1.5 Scope and Limitations of the Study

This study focused on tense agreement and the extent to which the rule is applied in the
English of learners of English as a second language. More specifically it investigated the
correct use of the rule, incorrect use of the rule and avoidance of the rule by the sampled
group of learners. The study includes tense agreement in relation to the type of reported verb
in compound and complex sentences, and whether the number of clauses determines the
application of the rule. The main focus is the past tense, mainly used in narrating stories,
giving biographies and autobiographies and in reports. The past tense comprises the simple
past, past progressive, simple past perfect and past perfect progressive. None of the four

forms of the past tense can be used in isolation in a spoken or written text.

The study did not include present tense agreement. Direct speech and uses of the simple past
tense other than narrating events and reporting were also not part of the present study.
Grammaticality of entire sentences, spelling, double tense marking, coherence of the text and

other grammatical structures such as word order were not included in the study.



1.6 Literature Review

Tense agreement can be described as the changing of a verb from its present form to the past
form when the verb follows a past form of a reporting verb. It refers to the consistency of
tense throughout a clause. Also referred to as tense backshifting, tense agreement may occur
when a verb in the subordinate clause is affected by a verb in the main clause. This is to say
that the verbs in a clause should keep the same tense. In the case of indirect speech or
expressing an indirect thought, for instance, the use of the simple past tense in the reporting
verb often causes the verb in the reported clause in the sentence to be backshifted into the

past tense

An extended speech or writing involves the selection of a governing tense, and this governing
tense affects every other tense form in the text (Alexander, 1988:169). This is quite relevant
to this study in that the upper primary learners in the study sample were required to narrate
past events in the compositions they wrote, and which have been used as primary data for the

study.

Selinker (1972) asserts that learner language is not an incomplete or deviant language to be
judged on the basis of deviation from the forms of the target language. This assertion is
relevant to the present study in that the study goes beyond judging learner language on
parameters set by the rules of the target language.

Schachter (1974) proposes the investigation of non-errors in learner language as one way of
getting a full picture of learners’ competence in second language. Among other features of
learners’ competence, she highlights avoidance. In Schachter’s view, not all instances of
incorrect use can be attributed to the learner’s first language. Some could be deliberate
avoidance of the target language because it is deemed too complicated. The current study
seeks to investigate correct usage, incorrect usage (which could otherwise be referred to as

errors) as well as avoidance of the tense agreement rule by the learners.

Learner language should be studied on its own right. According to Bley-Vroman (1983) the
“comparative fallacy” must be avoided. Bley-VVroman states categorically that studying
learner language in relation to the grammar of the target language is not likely to give a true
picture of the learner’s internal language. He agrees with Ellis and Barkhuizen (2005) that
learners of second language do not operate according to categorical rules. What Bley-Vroman

7



means is that, in analysing the variants of linguistic forms used by learners of a second
language, no comparison should be made between the learner’s L1 and the target language.
Such comparison seems to be the norm in many studies on second language acquisition and
learners’ interlanguage. This study avoids the “comparative fallacy” by not comparing tense
agreement in the learners’ English to their knowledge of their first language or other

languages they have learnt earlier.

Zuengler (1989:66) argues that searching for one comprehensive theory to analyse learner
language is misguided as such a theory would not be sufficient enough to explain the
complexity of variations in learners’ performance. Developments in non-native varieties of
English should be taken into account as they can be of benefit to research and theory of
second language acquisition. Zuengler’s argument relates to this study in that tense
agreement is not being analysed using error analysis on the basis of the learners’ L1, and

neither does the study concentrate on deviations from the English of native speakers.

Greenbaum and Quirk (1990:47) define tense as “a grammatical category that is realised by
verb inflection”. Past tense is generally used to describe events in the past, which include
single and recurring events. There are also special uses of the past tense as in indirect speech
where the use of the past simple tense in the reporting verb would normally dictate that the
verb in the subordinate clause be backshifted into the same tense. They further describe a text
as “a stretch of language which makes coherent sense in the context of its use” (1990:434). A
text must have time relators, which in essence means that there should be consistency in
tense, hence tense agreement. Being the reporting tense, the past tense forms the basis for
agreement between the verbs in the reporting clause and those in the reported clause. Verbs in
a text should be morphologically identical as they refer to a duration of time when the events
described were true. | find this literature relevant to this study as it provides the framework
for investigating tense agreement. This study uses texts written by upper primary learners of

English as a second language as it investigates the application of the tense agreement rule.

Avoidance of L2 structures may be as a result of their intrinsic complexity rather than the
similarities or differences between L1 and L2 structures (Lauffer and Eliasson,1993:120).
Learners of second language avoid certain L2 structures because they are deemed to be
difficult. In the present study, cases of avoidance of the tense agreement rule could be
attributed to difficulties learners find in the application of the rule.

8



Although instruction helps learners to produce correct structures at more advanced stages,
learners of a second language do not skip stages of language development (Lightbown and
Spada, 1993) The learners’ natural course of language acquisition cannot be altered by their
going through instruction. In this study, standard seven and standard eight learners belong to
different levels of instruction, receiving instruction from two different teachers. The study
investigates the application of the tense agreement rule in the English of learners across the

two levels, and the devices that are dominant at each level.

Ndung’u (2001) carried out a syntactic study of the interlanguage of Kikuyu learners of
English as a second language in which he examined the extent to which Kikuyu contributed
to the formation of non-target syntactic structures. Tense agreement is one of the grammatical
structures he investigated. He also examined the possible origins of each deviant structure.
He concluded that an emerging usage of English which differs from standard English has
gained currency among the users of English in Kenya. One of the causes of errors he
identified in the study is the quality of teacher competence in English. In his study Ndung’u
employed the error analysis theory proposed by Corder (1973) and the interlanguage theory
(Selinker, 1972). His study compared Kikuyu and English. It was therefore based on
comparison. This study, though basically focused on the interlanguage of upper primary
learners of English as a second language, does not compare the learners’ language to their
first language, or its influence on the application of the tense agreement rule. Furthermore,
the study does not intend to investigate errors made by learners as they deviate from the rules
and norms of the target language. Instruction and teacher competence in English features in

this study.

Mativo (2016) investigated the cross linguistic influence in foreign language learning, with
specific reference to the learning of French at Kaumoni Secondary School in Makueni
County. In his study, Mativo investigated whether the learners’ L1 and L2 learned earlier
influenced the learning of a foreign language. His study found out that the languages the
learners had learnt earlier influenced the learning of a foreign language. He employed an
error analysis approach in his study. Mativo’s study differs from the present one in that the
current study does not have error analysis and the influence of the learners’ first language as

its main focus.



Munyao (2016) researched on spelling and lexical choice errors in the English of class eight
pupils of the Kanaani Primary School in Machakos County. She established that negative
transfer from L1 was a cause of spelling and lexical choice errors in the English of the
learners. Munyao used an error analysis approach in her study. The only similarity between
her study and the present one is that data were collected from upper primary learners of
English as a second language. However, the present study investigates learner language in its

own right, not from the perspective of negative transfer from any other language

Buregeya (2018) investigated the variants of the rules governing the choice of the auxiliaries
‘avoir’ and ‘etre’ in the passe compose tense in the French of low-proficiency learners of a
secondary school in Kenya. Using a frequency analysis approach, he found out the extent to
which the learners used the auxiliaries correctly, incorrectly or avoided using them altogether.
The study is similar to the present one in that the French passe compose tense is the English
past simple tense. However, Buregeya’s research involved French while this study has

English as the language of focus.

1.7 Analytical Framework: Frequency analysis

The researcher used frequency analysis in the study. Ellis and Barkhuizen (2005:93) describe
frequency analysis as a tool that examines the various devices used by a learner in performing
a specific grammatical feature. Frequency analysis examines learner language in its own
right, and does not compare it to either the learner’s first language or the target language. In
frequency analysis, the researcher identifies and computes the frequency of use of the

variants of the linguistic feature by individual learners.

Frequency analysis operates on the premise that the frequency of the variants used by learners
differs from one learner to another, and from one level of development to another. These
differences in frequency occur both horizontally and vertically, that is, according to the
linguistic context and the level of language development respectively. It supports the nativist
theory that the acquisition of L2 is best explained in terms of the internal contribution of the

learner as opposed to environmental factors, which in this case would be the learner’s L1.

It provides the researcher with the methodological means by which to describe the stages of
development and the course that learners go through on their way to full mastery of a

linguistic structure. Frequency analysis is an important tool for describing how learners

10



acquire the grammar of a second language. It addresses the shortcomings of error analysis as

no comparison is made between learner language and the first language of the learner.

Frequency analysis proposes that curriculum designers and instructors should design and
conduct instruction in such a way that takes into account the gradual and dynamic nature of
acquisition and the inherent variability that accompanies interlanguage development. In this
way it assists pedagogy. The fact that learner language is more variable than native speaker
language should also be taken into account in pedagogy. Learners of a second language

employ a wide range of variants of a linguistic structure than native speakers of the language.

Ellis and Barkhuizen (2005:94) suggest the following procedure for conducting a frequency

analysis.

1. Selection of the linguistic variable to be investigated.

2. Dividing the data into periods of roughly equal length.

3. Going through the data and identifying instances of use of the chosen linguistic
variable.

4. Identifying the different devices the learner uses to perform the linguistic variable by
examining all utterances.

5. Calculating the frequency of use of each device used in each period.

6. Determining the stages of acquisition by identifying which device is dominant in each

stage of development.

1.8 Research Hypotheses

The hypotheses of the study are;

1. At least 50% of the upper primary learners of the Siathani Primary School can apply the
tense agreement rule correctly in their written English.

2. The more clauses there are in a sentence, the more instances of non-application of tense
agreement there will be.

3. There will be more instances of correct application of tense agreement with main verbs

than with auxiliary verbs.

4. Learners in Standard Eight will use tense agreement more correctly than their Standard

Seven counterparts.

11



1.9 Methodology

1.9.1 The Sample

The subjects constituting the sample are upper primary learners of the Siathani Primary
School in Machakos County. More specifically, the sample comprises sixty learners selected
from Standard Seven and Standard Eight classes because they were the uppermost classes in
primary school. The researcher selected thirty-five out of forty-seven compositions written by
standard seven pupils and twenty-five out of thirty-seven from standard eight. The selection
of the compositions was based on legibility and clarity of the scripts, the length of the texts

and the general performance of the learners as already known by the researcher.

1.9.2 The Data Collection Procedure

The eighty-four learners in classes seven and eight were asked to write a narrative by
completing a started story in their own words. The beginning of the story was: Just before the
first lesson began, the head teacher sent a pupil from the lower classes to call me. The story
is supposed to be a narrative based on a familiar situation in the school environment. This
would enable the learners to express themselves freely in the past tense, and the researcher

would be able to pick out instances of usage of tense agreement.

The compositions were allocated serial numbers. Compositions from standard seven were
serialised S7/01 to S7/35 while those from standard eight were given serial numbers from
S8/01 to S8/25. The researcher personally marked the compositions, identifying the variants

of application of the tense agreement rule.

1.9.3 The Data Analysis Procedure
The variants of tense agreement were then analysed following the procedure suggested by
Ellis and Barkhuizen (2005:94) and shown under the analytical framework above. The data

was analysed both qualitatively and quantitatively in line with the research questions.

For each of the subjects, the frequency of instances of correct usage of the tense agreement
rule, the incorrect usage and avoidance of the rule was computed. Frequency of correct and
incorrect application of the rule in two-clause and multi-clause sentences was calculated and
analysed. The devices used by the individual learners in the application of the rule were also
examined in relation to how frequently each learner applied the rule correctly or incorrectly
to main and auxiliary verbs in the reported clause. A comparison of correct application of
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tense agreement by learners in standard seven and standard eight was made by computing the

frequency of usage at each level of instruction.

The findings were presented in tables and analysed using simple percentages.
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CHAPTER TWO
APPLICATION OF THE TENSE AGREEMENT RULE BY THE LEARNERS

2.1 Introduction

This chapter describes in detail the learners’ production on tense agreement. Since this
applies only in sentences with more than one clause, it is only such sentences that have been
selected from the learners’ compositions. These are sentences that contain a reporting clause
and one or more reported clauses. In the tables reporting all the relevant sentences produced
by the sixty respondents (see the appendix) their sentences are marked as correct, incorrect or
as cases of possible avoidance of the tense agreement rule. The reporting verb and the
reported verb are examined for agreement except in cases where context dictates otherwise,
for instance in cases where “the event being described in the past still has significance at the
deictic time” as stated by Greenbaum and Quirk (1990:52).

In the first section all sentences that required the application of the tense agreement rule are
listed in a table and marked appropriately. The second section discusses the data presented in

the table and makes observations about the results.

2.2 The learners’ application and avoidance of the tense agreement rule
For being too long to be part of the main text reporting on the results, the table presenting all
the three hundred and twenty-nine sentences produced by all the sixty learners in the study

sample appear in the table in Appendix 1.

Table 1 below gives a summary of how frequently each respondent (a) correctly applied the

tense agreement rule, (b) incorrectly applied and (c) avoided applying it.

Table 1: The learners’ application and aveidance of the tense agreement rule

Learner Total Sentences Rule Rule Rule
number of | where the rule | correctly | incorrectly avoided
sentences was expected applied applied

S7/01 40 9 6 3 0
S7/02 54 9 7 2 0
S7/03 26 8 0 8 0
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S7/04 o1 9 4 4 1
S7/05 29 2 0 0 2
S7/06 28 2 0 2 0
S7/07 35 15 4 10 1
S7/08 60 4 4 0 0
S7/09 39 7 5 2 0
S7/10 27 7 7 0 0
S7/11 26 4 2 1 1
S7/12 38 3 0 3 0
S7/13 29 6 3 3 0
S7/14 35 2 2 0 0
S7/15 26 5 0 4 1
S7/16 45 7 4 3 0
S7/17 26 2 1 1 0
S7/18 21 7 7 0 0
S7/19 31 2 0 2 0
S7/20 44 5 2 3 0
S7/21 44 10 3 7 0
S7/22 39 7 3 4 0
S7/23 29 11 9 2 0
S7/24 39 8 8 0 0
S7/25 63 5 2 3 0
S7/26 54 6 3 3 0
S7127 63 4 4 0 0
S7/28 30 5 4 1 0
S7/29 42 3 3 0 0
S7/30 33 2 2 0 0
S7/31 19 8 4 4 0
S7/32 35 6 2 4 0
S7/33 35 5 4 1 0
S7/34 31 1 1 0 0
S7/35 33 4 3 1 0
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S8//01 37 3 0 3 0
S8/02 42 5 4 1 0
S8/03 20 9 4 5 0
S8/04 30 7 0 7 0
S8/05 45 1 1 0 0
S8/06 32 2 2 0 0
S8/07 35 3 2 1 0
S8/08 16 10 5 5 0
S8/09 27 8 4 4 0
S8/10 32 4 2 2 0
S8/11 31 2 1 1 0
S8/12 29 5 2 3 0
S8/13 30 5 5 0 0
S8/14 36 6 6 0 0
S8/15 28 6 3 3 0
S8/16 33 4 3 1 0
S8/17 25 2 2 0 0
S8/18 24 2 1 1 0
S8/19 33 10 6 4 0
S8/20 28 9 9 0 0
S8/21 36 6 5 1 0
S8/22 24 8 8 0 0
$8/23 32 3 2 1 0
S8/24 20 5 3 2 0
S8/25 21 4 3 1 0
Total 2045 329 196 (59%) | 127 (39%) | 6 (2%)

The learners in the study sample made a total of three hundred and twenty-nine sentences that
required application of the tense agreement rule, out of which one hundred and ninety-six
were correct while the incorrect ones were one hundred and twenty-seven. The correct
sentences accounted for fifty-nine percent of the total compared to thirty-nine percent
representing the incorrect ones and two percent for those who avoided the rule. From the
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above table it can be observed that only sixteen learners, representing twenty-seven percent
of the sixty learners in the study, were able to apply the tense agreement rule correctly in all
their sentences, implying that they have quite a good mastery of the rule. The other seventy-
three percent is made up of learners ranging from those who have one instance of incorrect
usage to those whose sentences were all incorrect. A total of eight learners, or thirteen
percent of the respondents, produced 100% incorrect sentences. Subjects S7/10 and S8/20
made seven and nine sentences respectively, and the tense agreement rule was correctly
applied in all of them. Learner S8/04, on the contrary, had a total of seven sentences that

required tense agreement, in all of which the rule was incorrectly applied.

2.3 Discussion of the results

A number of Standard Seven and Eight learners proved that they were quite at home with
tense agreement. A look at the sentences produced by S7/24 attests to this. This particular
learner has been able to use regular and irregular past tense verbs correctly: cried, needed and
knew. Learner S8/25 also shows ability to use the irregular verbs knew and stole correctly but
finds it difficult to use bore. This could be attributed to the fact that the verb bear is not

commonly used in its past form in everyday speech.

Free variation is evident in the production of a few individual learners. A ridiculous
observation here is a case where a learner uses the correct past tense form of a verb in one
sentence and the incorrect one in another. Learner S7/22 is a perfect case to illustrate this.
The student uses the incorrect form will in the first reported clause and the correct form
would in the next. S8/16 likewise shows ability to use the correct form wanted in one
sentence but uses the present tense form want in another, although it is clear that the
situational context and language function in both sentences is the same. These could be
ordinary careless mistakes caused by time constraint during the writing of the work rather
than resulting from the individual learner’s low proficiency in tense agreement. Longer
sentences also posed a challenge to a number of the learners as will be discussed in Chapter
Three of this study.

Keck and Kim (2014) as quoted by Buregeya (2018:27) point out that signs of a system and
deviations from the same system can be seen within an individual learner. There are several
cases to illustrate this in the data collected from the sixty learners in this study. Subject S7/15
produced five sentences that required tense agreement. In four of the sentences, the reporting
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verbs told and said are in the correct tense while the reported verbs is, perform, have and will
are incorrect. In the fifth sentence the same learner uses the reporting verb say in the wrong
tense and the reported verb knew in the correct form. Likewise, S7/23 produced eleven
sentences in which all the reporting verbs were used in their correct forms. Among the
reported verbs are six instances of the correct use of the past tense auxiliary was, but two

instances of the incorrect form is betray the learner’s system.

Despite their obvious inability to apply the rule correctly, certain learners produced quite a
large number of sentences that required the application of the rule. Student S7/07 produced a
total of fifteen sentences that needed tense agreement, but only four of them were correct.
Quite interestingly, S8/05 produced only one sentence that required the tense agreement rule,
in spite of the good command of English evident in their composition.

In cases where the verbs in the reported clause ought to remain in their present form, in view
of the fact that the events they describe are still significant, some learners have shown
understanding of this. Learner S7/30, for example, tries to quote the English saying Not all
that glitters is gold and correctly uses the verbs glitters and is in their present tense forms in a

sentence that has the reporting clause in the past tense.

Analysis of the data summarised in Table 1 leads this study to the conclusion that upper
primary learners of the Siathani Primary School have quite a high level of proficiency in verb
tense agreement, but fails to support the first hypothesis since only twenty-seven percent of

the learners in the study sample have applied the rule correctly in all their sentences.
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CHAPTER THREE
INFLUENCE OF NUMBER OF CLAUSES AND TYPE OF VERB ON TENSE
AGREEMENT

3.1 Introduction

This chapter presents and discusses data on whether the number of clauses in a sentence and
the type of reported verb influence the application of the tense agreement rule by the learners.
Since two-clause sentences are less complex than sentences comprising more than two
clauses, it was hypothesized that learners would find it easier to apply tense agreement in the
former than the latter. On the type of reported verb, main verbs will be compared to auxiliary

verbs in the application of tense agreement.

The first section analyses data on the influence of the number of clauses while the second

compares correct application of the rule with main verbs and auxiliary verbs.

3.2 Influence of the number of clauses on verb tense agreement
The frequency of both correct and incorrect instances in both two-clause and multiple-clause
sentences is presented in a table.

Table 2: The learners’ application of tense agreement in two-clause sentences versus

multi-clause sentences

Learner Number of Two-clause sentences | Multi-clause sentences
sentences
requiring the rule
Correct Incorrect | Correct Incorrect
S7/01 9 4 1 2 2
S7/02 9 2 1 5 1
S7/03 8 0 3 0 5
S7/04 9 4 4 0 1
S7/05 2 0 0 0 2
S7/06 2 0 1 0 1
S7/07 15 1 3 3 8
S7/08 4 4 0 0 0
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S8/06 2 0 0 2 0
S8/07 3 2 1 0 0
S8/08 10 1 2 4 3
S8/09 8 3 1 1 3
S8/10 4 2 1 0 1
S8/11 2 0 0 1 1
S8/12 5 2 2 0 1
S8/13 5 2 0 3 0
S8/14 6 4 0 2 0
S8/15 6 0 1 3 2
S8/16 4 2 0 1 1
S8/17 2 0 0 2 0
S8/18 2 0 0 1 1
S8/19 10 4 3 1 2
S8/20 9 5 0 4 0
S8/21 6 3 0 2 1
S8/22 8 0 0 8 0
S8/23 3 0 0 2 1
S8/24 5 0 0 3 2
S8/25 4 1 0 2 1
Total 329 96 (64%) | 54 (36%) | 101 (57%) | 77 (43%)

Tense agreement, as defined in this study, involves a reporting verb and a reported verb (or
verbs). The selected learners’ production consists of clauses linked by the complementiser
that as these are the sentences that would require the tense agreement rule. Some of the
earners, such as S7/18 and S8/14, have applied the rule correctly in all their sentences,
regardless of the number of clauses they contain. In fact, S8/22 was able to produce eight
multi-clause sentences and apply tense agreement correctly in all of them. Nevertheless, the
results show that sixty-four percent of two-clause sentences produced by the learners were

correct compared to fifty-seven percent of sentences that had more than two clauses.

A greater percentage of the learners found it easier to apply tense agreement in shorter

sentences than the more complex ones, despite the fact that the overall number of multi-
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clause sentences was much higher than that of two-clause sentences in the learners’
compositions. Besides, a few of the subjects displayed a rather bizarre ability to apply the
rule correctly in multi-clause sentences while they have difficulties in the simpler and shorter
two-clause sentences. Subject S7/16 is a case in focus here. This particular learner produced
three multi-clause sentences which were all correct, but only one out of the subject’s four

two-clause sentences was correct.

3.3 Influence of the type of verb on tense agreement

Table 3 below contains data on the use of main and auxiliary verbs in the learners’

constructions.

Table 3: Use of tense agreement with main and auxiliary verbs in the learners’

sentences
Learner Total number of Main Verbs Auxiliary Verbs
reported verbs
Correct Incorrect Correct Incorrect
S7/01 10 0 0 7 3
S7/02 15 5 1 7 2
S7/03 16 2 1 3 10
S7/04 10 0 1 4 5
S7/05 2 0 0 0 2
S7/06 2 0 0 0 2
S7/07 20 4 1 5 10
S7/08 4 0 0 4 0
S7/09 10 1 0 7 2
S7/10 12 5 0 7 0
S7/11 7 2 1 4 0
S7/12 5 0 0 2 3
S7/13 7 1 0 3 3
S7/14 4 1 0 3 0
S7/15 6 2 1 0 3
S7/16 8 0 1 5 2
S7/17 2 0 0 1 1
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S7/18 10 2 0 8 0
S7/19 3 0 0 1 2
S7/20 6 0 0 3 3
S7/21 10 1 3 2 4
S7/22 12 3 0 4 5
S7/23 20 4 0 14 2
S7/24 10 4 0 6 0
S7/25 5 0 0 3 2
S7/26 9 2 0 4 3
S7/127 6 1 0 5 0
S7/28 6 1 0 4 1
S7/29 5 1 0 4 0
S7/30 2 1 0 1 0
S7/31 13 0 0 8 5
S7/32 8 3 0 1 4
S7/33 8 0 1 7 0
S7/34 3 0 0 3 0
S7/35 5 2 0 1 2
S8/01 6 2 1 1 2
S8/02 11 5 0 5 1
S8/03 12 2 0 5 5
S8/04 13 1 5 3 4
S8/05 1 0 0 1 0
S8/06 3 2 0 1 0
S8/07 3 0 0 2 1
S8/08 17 2 1 8 6
S8/09 12 2 1 4 5
S8/10 5 0 0 3 2
S8/11 2 0 0 1 1
S8/12 8 0 1 2 5
S8/13 8 2 0 6 0
S8/14 8 1 0 7 0
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S8/15 11 1 0 7 3
S8/16 6 1 3 2 0
S8/17 5 2 0 3 0
S8/18 3 1 0 1 1
S8/19 17 7 2 4 4
S8/20 14 4 0 10 0
S8/21 7 1 0 5 1
S8/22 11 4 0 7 0
S8/23 8 3 0 3 2
S8/24 11 1 0 8 2
S8/25 9 3 1 5 0
Total 492 95 (79%) | 26 (21%) | 245 (66%) | 126 (34%)

For the purpose of this study, be, have and do have been considered and treated as auxiliary
verbs in all cases where they have been used in the learners’ compositions. In one of the
sentences produced by respondent S7/13 (serialised as sentence number 80) were does not
function as an auxiliary verb, and the same applies to had in sentence 273 produced by
learners S8/15 and did in sentence number 254 produced by S8/11.

Out of four hundred and ninety-two reported verbs identified in the learners’ compositions,
one hundred and twenty-one were main verbs while the other three hundred and seventy-one
were auxiliary verbs. Tense agreement was applied correctly in seventy-nine percent of the

main verbs and sixty-six percent of the auxiliary verbs.

A sizeable number of learners in the sample have displayed notable difficulties in applying
the tense agreement rule when it comes to auxiliary verbs. For instance, S7/07 used five main
verbs, four of which were correct. The subject went on to use a whopping fifteen auxiliary
verbs out of which only five were correct. However, a good number of learners in the study
sample were at ease with auxiliaries just as they were with main verbs. A perfect example
would be learner S8/20 who used a total of fourteen reported verbs — four main and ten

auxiliary verbs — and was able to use the correct tense in all of them.
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In a few cases learners applied the rule indiscriminately, with errors occurring in either main
or auxiliary verbs. Learner S8/01, in the sentence marked serial number 201, uses the
reported verbs had and takes after the reporting verb told. S8/03, on the other hand, uses the
wrong form will and the correct form got to ‘agree’ with the reporting verb said in sentence
number 215.

A closer look at the instances of incorrect usage by the learners reveals that the modal
auxiliary will is mostly used in its present form, in disregard for the past tense form of the
reporting verb. Learners seem not to know that modal auxiliaries such as will, shall and can

do have past tense forms as opposed to others like should, ought to and must, which do not.
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CHAPTER FOUR
LEVEL OF INSTRUCTION AND TENSE AGREEMENT

4.1 Introduction

This chapter seeks to establish whether or not the learners’ level of instruction determines
their application of the tense agreement rule. The two levels of instruction contrasted here are
Standard Seven and Standard Eight. Instances of correct application of the tense agreement
rule are analysed for each of the two levels.

4.2 Level of Instruction
Table 4 shows the frequency of correct uses of tense agreement by learners by level of

instruction.

Table 4: Correct uses of the tense agreement rule by level of instruction

Level of instruction | Total number of Correct uses Percentage
sentences

Standard 7 200 113 57

Standard 8 129 83 64

A higher frequency of correct use of tense agreement by Standard Eight learners than that of
their Standard Seven counterparts can be observed from the table. Since, as indicated in
Chapter One, each of the two classes began to be taught in English at Standard Four,
Standard Eight learners are at a higher level of instruction. All the six identified cases of
avoidance are found in the sentences produced by Standard Seven learners. In total the
Standard Seven learners produced 1299 sentences out of which only 200 or fifteen percent
required the application of the tense agreement rule while Standard Eight made 746 sentences
and the rule was required in 129 of them, representing seventeen percent. Ellis (2008), cited
in Buregeya 2018:40), asserts that avoidance reduces as learners gain proficiency, and this is
a plausible explanation why there are more cases of avoidance of tense agreement in Standard
Seven than Standard Eight. The fourth hypothesis, that there would be more instances of
correct usage of tense agreement among Standard Eight learners than their Standard Seven

colleagues is supported by the results under discussion here.
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At least eight of the Standard Seven learners have used tense agreement correctly in all their
sentences. At the same time, it is worth noting that a couple of Standard Eight learners were

not able to apply the rule correctly in any of their sentences.

Table 5 compares the frequency of correct use of the tense agreement rule in sentences

comprising more than two clauses by learners at each level of instruction.

Table 5: Correct use of tense agreement involving sentences with more than two clauses

Level of Total number of Sentences with tense Percentage
instruction sentences with more agreement correctly

than two clauses applied
Standard 7 102 55 54
Standard 8 76 46 61

Applying tense agreement in sentences made up of more than two clauses is presumed more
difficult than two-clause sentences as it involves a larger number of reported verbs. It would
therefore be expected that Standard Seven learners would face greater challenges in the

longer sentences than those in Standard Eight.

A quick look at Table 5 shows a higher frequency of correct use of tense agreement in
sentences made up of more than two clauses by learners in Standard Eight than the ones in
Standard Seven. That sixty-one percent of the sentences produced by Standard Eight were
correct, compared to fifty-four percent by Standard Seven learners, shows that the former
found it relatively easier to apply the rule in multi-clause sentences than their lower level

colleagues.

The difference could have been wider since the two levels have a whole year of instruction
between them, but then some other factors come into play here. The two classes are taught by
two different teachers in two different classroom settings. As such, the influence of the
teachers on the learners, as well as that of the learners on one another in the actual classroom
setting could, in one way or other, influence their application of the rule. This despite the fact
that they attend the same institution and wrote compositions on the same rubric, timeframe

and conditions of space. All this said and done, it should be borne in mind that, although all
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the subjects in the study sample are learning a foreign language in their home environment,
individual learners are bound to have varied degrees of exposure to English outside the

classroom and the school as a result of their diverse social backgrounds.
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CHAPTER FIVE
CONCLUSION

This study sought to investigate the application of the tense agreement rule in the English of
Standard Seven and Standard Eight learners at the Siathani Primary School, a public day
school in Machakos County in Kenya. The study had four objectives: to identify the extent to
which the tense agreement rule is applied correctly, incorrectly or avoided by upper primary
learners of the school; to establish whether the number of clauses in a sentence determines
the application of the rule; to establish whether the type of reporting verb is a determining
factor in the application of the rule; and to establish whether the learners’ level of instruction
determines the application of the tense agreement rule. Four hypotheses based on the
objectives were considered: that at least fifty percent of the upper primary learners of the
Siathani Primary School can apply the agreement rule correctly in their written English; that
the more clauses there are in a sentence, the more instances of non-application of the rule
there will be; that there will be more instances of correct application of tense agreement with
main verbs than with auxiliary verbs; and that learners in Standard Eight will use tense
agreement more correctly than their Standard seven counterparts. Data collected consisted of
written compositions from a total of 60 learners drawn from both levels of study under
investigation. A frequency analysis approach was applied to the learners’ compositions in

order to achieve the above objectives.

The research found out that learners at both levels of instruction have mastered the tense
agreement rule relatively well, with fifty-nine percent of their sentences being correct. Quite
a number of the learners had the rule correctly applied in all their sentences. However, the
first hypothesis has not been supported. Only twenty-seven percent of the respondents

applied tense agreement correctly in all their sentences.

On the number of clauses, multi-clause sentences were preferred by the majority of the
learners in spite of the fact that they are longer and more difficult to use tense agreement than
sentences with two clauses. But when it came to application of the rule, correct usage in two-
clause sentences was quite higher, at sixty-four percent, while in sentences with more than
two clauses the rule was correctly applied in fifty-seven percent of the sentences. Seventy-

nine percent of the main verbs used as reported verbs in the compositions had tense

29



agreement correctly used. With auxiliary verbs, sixty-six percent were correct, an indicator

that learners found it quite easier to apply the rule in main verbs than in auxiliary verbs.

Learners in Standard Eight, who are a year ahead in terms of instruction, recorded a higher
frequency of correct usage of the rule, at sixty-four percent, than their counterparts in
Standard Seven who recorded fifty-seven percent. The difference, however, could have been
wider since some learners in Standard Seven exhibited higher proficiency in tense agreement
than some of their colleagues in Standard Eight. This could be attributed to factors such as
the aptitude and motivation of individual learners and the influence of the learners on one
another outside the classroom setting. The fact that the two classes were not taught English
by the same teacher exposed the learners to different teaching methods, and probably,

different levels of teacher competence.

One limitation to the study was that simple percentages were used instead of the required chi-
square test for the second and third hypotheses, and t-test for the fourth hypothesis. The
researcher had not studied these types of tests, and was therefore unable to use them. Nobody
with knowledge on the said tests was at hand to give a helping hand. Furthermore, analysis of
the data was carried out at the height of the covid-19 pandemic and cessation of movement in
some of Kenya’s counties, including Nairobi. This made it rather difficult for the researcher
to travel to meet the supervisors and get the much-needed assistance on the same.

In studying past tense agreement, instances of other forms of agreement such as present tense,
agreement of person and number were noted. In addition, this study was pseudo-longitudinal.
Samples of learner language were collected from two groups of learners of different
proficiency levels as a single point in time (Ellis & Barkhuizen: 2005:97). There is need for
studies to be carried out on these other types of agreement as well as a longitudinal study of

tense agreement.
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Appendix 1: Sentences produced by the learners

Subject Sentence Type of
Application
S7/01 1. One of the man told me that he was going to kill me if I | Incorrect
do anything .
2. | thought that the earth could open and swallow me. Correct
3. They told me that they will couch me. Incorrect
4. | said to my heart that | would take it and go. Correct
5. I told him the whole story and he told me that we will Incorrect
fast go to the hospital.
6. | knew that the headteacher was not calling me. Correct
7. 1 knew that | was in jeopardy. Correct
8. |thought that the car was going to bang me and | die. Correct
9. | knew that I was in a save. Correct
S7/02 10. Later on he said that | was the only one in the whole Correct
school who knew about the death of my classmate
Wangari.
11. | thought he called me to do what he had done for my Correct
classmate.
12. He then told me that what had happened should remain | Correct
as a secret between me and him.
13. He also told me that (if) I tell anybody about it he will Incorrect
take me away from my parents.
14. He told me to go to my class and he will call me later. Incorrect
15. The headteacher told me to wait outside but the two Correct
gentlemen told me not to go.
16. They said that their were policemen form ‘Watamu’ Correct
Police Station and they were investigating the death of a
standard seven girl by the name Wangari.
17. | said on Friday evening before we went home, the Correct
headteacher called Wangari.
18. He responded that everything was true. Correct
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S7/03 19. When | get to the office headteacher told me my mother | Incorrect

have said | go home because she was wanting to with
me.

20. When | reached home my mother told me we are going Incorrect
to greet my grandmother.

21. When the bus reached my mother said she will go with Incorrect
this bus and my uncle gave my mother five hundred
shilling note and told him to go.

22. My friend (she) told me she is going with (is) Incorrect
grandmother at hospital.

23. | told him we are going to greet my grandmother and Incorrect
asked if we are going back today.

24. | eat that food then I told my mother that food was Incorrect
sweet.

25. My grandmother told my mother I will be left with him | Incorrect
at his place.

26. 1 told ... we will go back next week because we will go | Incorrect
and assist him and when we finish we stay after some ...
because we were closing our school today, and | will ask
my mother if | been left with my grandmother.

S7/04 27. They told me that they had paid for me all the fees. Correct
28. My sister told me that she was very happy to see me. Correct
29. My sister and my aunt told me that if | will get four Incorrect

hundred marks they will pay for me the secondary fees.
30. My sister told me that you are going well in school. Avoidance
31. My aunt told us that she would .... to go back home. Correct
32. She knew that the thief had come to kill him. Correct
33. My grandmother knew that is his child. Incorrect
34. | knew that there is a good thing for me. Incorrect
35. They told me that they want to be brought home to spend | Incorrect

some time with my grandmother.

S7/05 36. When I entered the headteacher told me that your Avoidance

balance is around five thousand.
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37. Our headteacher called me this morning and told me | Avoidance

have a balance of last year.
S7/06 38. My sister told me he will take me in a school in Nairobi. | Incorrect

39. My friend Kizito was very happy because I call himand | Incorrect

| told him I will come in Nairobi.
S7/07 40. | went and when | returned to school from the market he | Correct

told me that I did a good job.

41. | told him that I knew that he wanted to burn the school | Correct
and | could have been burnt too.

42. One day the headteacher called the pupil and told him to | Incorrect
go at the market and buy khat so that it may be put in the
kales.

43. One day the parents of that boy came to the school and Incorrect
went at the headteacher’s office and claimed that they
haven’t seen their kid.

44. The headteacher cheated that he haven’t seen their kid. Incorrect

45. T went to the headteacher’s office with confidence and | | Correct
told him | saw everything that he did to the boy.

46. He told me that I am a liar. Incorrect

47. They told the teacher they are police officers from Incorrect
Likoni Police Station.

48. They told the headteacher the death of the boy is known | Incorrect
by a few pupils but they didn’t knew who killed the boy.

49. The police left but | followed them secretly and told Correct
them | knew who killed the boy.

50. They went and told the teacher that he is under arrest for | Incorrect
the murder of the boy.

51. After a few minutes he sent for me again and told me Avoidance
you haven’t bought the oil.

52. I knew that was a big problem when the headteacher will | Incorrect
be known to have caused the death of the poor child.

53. They told the teachers if they get the murderer they Incorrect

report immediately.
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54. 1 told them the headteacher is the one who killed the Incorrect
boy.

S7/08 55. I realised that my father was outside the office. Correct
56. I looked round the village and realised we were in our Correct
home.

57. 1 knew that | had to transfer from that school Correct
58. | was told that | was going to transfer to another school. | Correct

S7/09 59. They told the headteacher they were my uncles and aunts | Correct
and my parents told them to come for me.

60. The four people told me I was their supper that evening. | Correct
61. At that time | knew my life was in jeopardy. Correct
62. The headteacher of the school whispered to me and told | Incorrect
me that he don’t entertain nonsense.

63. They were told that they were under arrest Correct
64. They went in the police station and was charged six Incorrect
million and they were told they will stay in the court for a

period of two years.

65. The police said that the people were caught red handed Correct
stealing cattle.

S7/10 66. He told me that there was a girl known as Chelei who Correct
was in the sixth grade.

67. | remembered that | saw this girl going to the Correct
headteacher’s office and did not come out.

68. The man told me she found the girl floating on water. Correct
69. | told the gentleman who was speaking to me with a soft | Correct
sound that I saw her come in the headteacher’s office and

did not see her come out.

70. | told him that | saw a short boy called Pijanti who was Correct
in the fifth grade.

71. The child said that he heard the headteacher telling the Correct
girl to go (and) buy him a packet of cigarettes.

72. The teacher was handcuffed and was told to move out of | Correct

his office and anything he would do or say would be used
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against him in the court of law.

S7/11 73. Since | was angry with the bad boy, I said | must give Incorrect
three blows to Samuel before | leave.

74. Since the boy had a bad behaviour, | knew that he had a | Correct
case.

75. The headteacher told me he would double my Correct
punishment but | gave the boy a heavy blow and ran towards

my home.

76. The headteacher told me that | should go and bring my Correct
parent.

S7/12 77. And then told me | must go to my class and tell my Incorrect
classmates that we must recite a very interesting poem
which can make somebody happy that time of prize giving.

78. 1 was very happy because | knew my mother will come. | Incorrect
79. She listen it well and when we finished it she told us it is | Incorrect
very interesting.

S7/13 80. The ladies greeted me and told me that they were my Correct
two aunts who lived in Mombasa.

81. They told me that they were going to take me to another | Correct
school where | was going to learn.

82. I told them (1) am going to another school. Incorrect
83. My father told me that he will also bring my siblings. Incorrect
84. 1 told them when | come back I will bring them some Incorrect
presents .

85. My smaller sister told me that she would like to learn Correct
with me in the same school.

S7/14 86. I told him that he was needed in the school. Correct
87. He told me he would come, but I didn’t want to leave Correct
him behind so | waited for him.

S7/15 88. As the headteacher asked me if | know the two ladies, I | Incorrect
say that | knew the two ladies.

89. But the two ladies told the headteacher that is all right. Incorrect
90. When the headteacher heard that he touched his watch Incorrect

37




and he said that he liked me because | really perform well.

91. As I talked with my mother she told me if | have saw the | Incorrect
two ladies.
92. 1 told the headteacher I will come to visit you one time Incorrect
one day.

S7/16 93. The headteacher told me to sit on a chair which was next | Correct
to the woman.
94. The woman told me that she want to took me in a Incorrect
boarding school.
95. I told him that | had never seen her before. Correct
96. I told her that | will do my examination without playing. | Incorrect
97. Our class teacher said that next week is zonal exam. Incorrect
98. | found that my mother had cooked food which was as Correct
sweet as honey.
99. But I knew that | had done a lot of efforts in that exam Correct
because | was position one.

S7/17 100. The man said that | am very bad boy. Incorrect
101. When the boy got in | knew that | had bitten the boy. Correct
102. | thought it was my mother who had come from the Correct
work that day.

S7/18 103. I remembered that the previous day my friend and | had | Correct
stolen some mangoes.
104. | thought he was preparing to give me a slap. Correct
105. We thought that he had not seen us but he saw us while | Correct
he was grazing his cattle.
106. I promised them that | would do my best in my studies. | Correct
107. They told me that they came from the KCB bank. Correct
108. | knew that my parents were told about my cheeky Correct
behaviour.

S7/19 109. They told me that it is why they were senting me home. | Incorrect
110. The men told me that they can’t tolerate nonsense. Incorrect

S7/20 111. I was very happy when my mother told me that I will Incorrect

go to another school.
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112. My cousin told me that they were going in a meeting Correct
where it was the worshipping place.
113. I wondered when my teacher told me that | was gone to | Correct
the next class.
114. 1 said I will never forget that day. Incorrect
115. I told my class that I will never forget the days. Incorrect
S7/21 116. He told me that he wants to talk with me. Incorrect
117. He told me that some people will come to visit me. Incorrect
118. I thought that they were my mother’s friends. Correct
119. They told me that they want to take me to my cousin’s | Incorrect
graduation.
120. I thought that | was in trouble. Correct
121. We found that the graduation has not started. Incorrect
122. When we were travelling | noticed a phone of one lady | Correct
and | remembered that the phone rang in my birthday.
123. She told me that she is in the ceremony. Incorrect
124. She told us that she is happy to see this big crowd of Incorrect
people.
125. She told us that she wants to be a doctor. Incorrect
S7/22 126. The pupils were not to cheat because they knew when Incorrect
they will cheat they would face the music.
127. | knew my life was in danger. Correct
128. Even I didn’t want to see my uncle because I knew he Incorrect
will beat me.
129. One of the pupils came forward and told the Correct
headteacher that he was the one who hurt the boy.
130. I knew they will support me to move to the trouble but | Incorrect
they didn’t do what I wanted them to do.
131. He had thought that who hurt him was like his friend. Correct
132. Even my parents told me that they will not buy for me | Incorrect
food to eat.
S7/23 133. I told him that I had just rescued the girl from some Correct

students who were beating and abusing her.
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134. To my surprise she told the headteacher that the young | Correct
girl was always abusing them and telling them that their
parents were so poor, so her children decided to teach the
girl a lesson.
135. She also said that I never did any harm to the girl. Correct
136. | wondered who had told her there was a case in our Correct
school.
137. The headteacher asked me if the words said by the Incorrect
woman were true, and | said that what | never knew is if the
girl was abusing the others but | just found her been beaten
and rescued her.
138. The headteacher told the woman that it was not good to | Correct
tell lies.
139. The headteacher told the mother that she should change | Incorrect
her behaviour or else the girl is transferred.
140. He also said that the false case had wasted his time and | Correct
also I had not attended the first lesson.
141. 1 was told to go to class to continue with what others Correct
were doing.
142. Instead | told them that | was just arranging books on Correct
the shelves.
143. | think she thought that | was one of the cruel human Correct
beings.

S7/24 144. The headteacher told me that | needed to follow my Correct
father.
145. My father’s red eyes explained that something was Correct
wrong.
146. | tried to ask him what was wrong but the only thing he | Correct
told me was that we needed to hurry.
147. According to the way he reacted, | knew very well that | Correct
he knew what was going on.
148. When we were about to get into the hospital, my father | Correct

told me that my dear grandmother was very ill and she had
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been brought to the hospital

149. | promised her to always keep those words in my heart | Correct
as | cried while holding her hand.
150. I very well knew that she was no more. Correct
151. My father who was outside heard me and knew that Correct
grandmother was dead.
S7/25 152. My mother and the headteacher noticed that | was very | Correct
friendly.
153. The headteacher said that | will been beaten so. Incorrect
154. He told me that he was wanting to go to the car. Correct
155. The police suggest that | was in the bed. Incorrect
156. My father told her that he will come and help her. Incorrect
S7/26 157. 1 told him that the headteacher told me to ring it. Correct
158. | knew there was something good was to happen. Correct
159. We were told that day on Thursday we will have a Incorrect
friendly match.
160. He told us that we must have a friendly match that day | Incorrect
we have to do some exercise.
161. We were told that the time of the match has reached Incorrect
and we all went to the field.
162. We knew that we were going to win the match. Correct
S7/27 163. The headteacher told ... I had lost a text book and I had | Correct
stolen my parents’ money.
164. They said that he had beaten severely one of the pupil. | Correct
165. My parents told me that I had been injured my back so | Correct
| had to stay in the hospital for about six weeks.
166. After my parents told me that I slept again. Correct
S7/28 167. When they saw me they murmured to each other that I | Incorrect
should show them where is my father.
168. | told them that my father had gone for a business trip. | Correct
169. One of them said that my father was a thief. Correct
170. They told the headteacher that they wanted me. Correct
171. I told them that | would tell them. Correct

41




S7/29 172. My cousin said that she was sorry and she would never | Correct
repeat again.
173. She told me that we were going to my aunt’s home. Correct
174. They told me that they wished they could be there. Correct
S7/30 175. 1 was as happy as a king when the headteacher told my | Correct
mother that | wanted to transfer to another school.
176. I realised that all glitters is not gold. Correct
S7/31 177. When | went to the school | was told that because | Incorrect
haven’t come with my parent I will not get in the class.
178. The headteacher called me and told me that I had no Correct
bad behaviour but the problem was not to finish the school
balance.
179. She told me that I should go and pack my books and Correct
put them safely.
180. I stopped them and | told them that | was sent for the Correct
parent.
181. They were told that the reason | was sent to call them is | Incorrect
that | had not finished the school balance and | was almost
waiting for the end term exam.
182. The teacher told me that he will pay for me. Incorrect
183. | promised her that I will always pass in my exams. Incorrect
184. When | reached home | told my mother that my fees Correct
had been payed by our class teacher.
S7/32 185. When | reached the office the headteacher told me that | Incorrect
I go and tell the lower classes we have an exam.
186. When the teacher told us that we do exam keenly we Correct
knew that the exam was very hard.
187. | told him that the upper classes wanted to beat me. Correct
188. My mother told me that she will go and tell the Incorrect
headteacher.
189. When | went home mother told me that she will beat Incorrect
me because | felt the exam.
190. When the teacher knew that he told me that they will do | Incorrect
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it the following day.

S7/33 191. When we reached | was told by my mother that before | | Incorrect
go I should take a bath and eat the food that she had
prepared for lunch.
192. She told me that she would take me to Mombasa fora | Correct
week.
193. I told my aunt that I was hungry. Correct
194. When we reached the other end of the ocean the week | Correct
was almost over and my aunt told me that she could take me
back.
195. She told me that we should go with the ferry which she | Correct
had booked.

S7/34 196. There | found my parents and | quickly remembered Correct
that my parents had told me that we were going to visit my
brother who was in a boarding school.

S7/35 197. 1 told them I have found a big snake with horns that | Incorrect
have never see it in my life.
198. I told them in my way | saw a shake slithering Correct
backwards.
199. I told my mother and father | saw a very dangerous Correct
animal slithering.
200. | told my father there was no one else to help me. Correct

S8/01 201. Our headteacher Mr Kilunda told us that he had Incorrect
received a call from Matiangi who takes part in games.
202. He told us we are travelling outside Kenya and he Incorrect
needed me to play for our country.
203. I thought the teachers wanted to ask me where our Incorrect
netball it is.

S8/02 204. My mother told me to tell her what we had done when | Correct
she had gone to visit our grandmother.
205. | told her that when she had left home we went to take | Correct

cows to graze, washed the utensils, cleaned the compound
and then we went to fetch water to the nearest dam.
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206. 1 told her that when we had gone to fetch water I left Correct
them at the dam.
207. He said that the water was too cold. Correct
208. Nobody ignored and said that he will not swim. Incorrect

S8/03 209. I went and the teacher told me that he found two pupils | Correct
fighting and they told him that I was there.
210. The teacher told us that we are supposed to be honest. Correct
211. The headteacher told me he is not going to entertain Incorrect
nonsense with any pupil.
212. Kioko’s parents were complaining that his child had Correct
not fight.
213. The teacher said that he is going to give him first aid. Incorrect
214. At that moment Mutua was complaining that his Incorrect
stomach has been injured ... when they were fighting.
215. The headteacher said that Kioko’s mother will pay Incorrect
Mutua’s bill at the hospital until he got well.
216. The teacher told us the case will end tomorrow. Incorrect
217. The next day we heard that Mutua had kicked the Correct
bucket.

S8/04 218. 1 told him every time he gives me money to pay | pay Incorrect
it.
219. | told him maybe the chairman do not write. Incorrect
220. The chairman said (he) have never seen me since he Incorrect
was chosen like the chairman.
221. My father sayed that | usually go and buy snacks. Incorrect
222. 1 told Lilian to go and say | am not there. Incorrect
223. She went and say | had already escaped. Incorrect
224. Because the headteacher knew | was inside the latrine I | Incorrect
moved there and hide back the latrines.

S8/05 225. The headteacher told me that the president was going to | Correct
pay a visit.

S8/06 226. | was very surprised because | thought that the waiter Correct

saw me with the uniform.
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227. As we were there | told them that | kept away with it Correct
and from that day | was not (to) cheat again.
S8/07 228. The headteacher told me that the visitors were going to | Correct
sponsor me.
229. One of the gentlemen named Harrison said that they Incorrect
shall take me to a boarding school.
230. He said he is called Mr Ombui. Correct
S8/08 231. | thought that it was something good. Correct
232. When | went there the headteacher told me I kneel Correct
down and explain what I had done yesterday.
233. He told me that when | was going home | went abusing | Correct
everyone at the road.
234. The teachers told me if they found that is true I had Incorrect
done so they shall do for me something which I will never
forget.
235. Headteacher came with the woman and said that 1 had | Correct
done so.
236. The teachers said that they shall punish me. Incorrect
237. After a few hours the teachers of the staff called me and | Correct
told me that it was not true.
238. My English teacher told me | go to class they shall Incorrect
carry out the investigation.
239. Mr Musila told me am so obedient so I could do such a | Incorrect
thing.
240. | told my English teacher that was not true and he told | Incorrect
me that he trust me.
S8/09 241. 1 was shocked because | thought | had disappointed the | Correct
short man.
242. From her facial expressions | knew she was cheerless. | Correct
243. Mr Richard told my mother that the man has been Incorrect
hearing my academic praises and he wanted to sponsor me.
244. 1 knew | will learn without being sent home for school | Incorrect

fees.
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245. The headteacher told me that I should work hard to Correct
improve in my weak areas especially in Social Studies.

246. My mother told me that | should work hard in my Correct
studies because hard work pays.

247. Since | was in class eight Mr Richard told me that I will | Incorrect
reap what I sow.

248. 1 vowed that after my education I will apply for a good | Incorrect
job and sponsor some of the children whose parents died so

that they can acquire knowledge.

S8/10 249. 1 told her that I didn’t know anything. Correct
250. The headteacher told me that I will be taking part in Incorrect
athletics.

251. That time the headteacher didn’t know I was in the Correct
field.

252. When | finish the event the headteacher called me and | Incorrect
told me that | have done a good job.

S8/11 253. The second time he came and told me that we shall go | Incorrect
to the supermarket and buy some stationery and come back.

254. After some time the teacher called the man and told Correct
him that I did well in the examination.

S8/12 255. | told him 1 usually do. Incorrect
256. | told her that she is called at school. Incorrect
257. She said she was called in school. Correct
258. The teacher said that my mother had done ... to come. | Correct
259. She was told that I am a good boy, | does my work Incorrect
carefully and I am an obedient boy who respects pupils.

S8/13 260. I knew very well that | was one of the drug traffickers | Correct
who helped Mrs Juma to carry and sell drugs.

261. When | sat down the man said that his name was Mr Correct
Maimuna from the Criminal Investigation Department.
262. He said that in the nearby town there was a woman Correct

named Wanjiku who was suspected to be taking school

children and forcing them to take drugs.
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263. He told me that if I had any evidence to help him get Correct
hold of her.
264. | said that I only knew where her homestead was. Correct

S8/14 265. He said that | had been seen taking drugs. Correct
266. | thought I was dreaming. Correct
267. | told him that it was not me he had seen taking drugs. | Correct
268. The boy said that his name was Mutua. Correct
269. They said that Mutua was their child. Correct
270. They said that the boy had been kidnapped by some Correct
men and left me alone.

S8/15 271. 1 knew the headteacher was going to ask me why 1 did | Correct
not come with my parent as he had instructed me.
272. 1 ran after him and before he got into the headteacher’s | Correct
office 1 told him that | wanted to talk to him a little bit.
273. He told me that my mother had a lot of work to do, that | Incorrect
is why she did not come.
274. When | recognised her | knew that she was coming to Correct
call me.
275. My father told me that he had been informed that | Incorrect
don’t finish teachers’ assignments.
276. | told him to forgive me and I will never repeat the Incorrect
mistake.

S8/16 277. My mother thought that there was something Correct
unpleasing.
278. At the end of the questions | recognised that they Correct
wanted to sponsor me.
279. They told my mother that they were from a certain Incorrect
sponsoring company and they want to sponsor me.
280. When my mother received the news that I had qualified | Correct
she was very happy with me.

S8/17 281. | knew they would come to ask about the accident that | Correct
occurred near our home
282. | told them that | saw her face although | was not able | Correct
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to know who was.

S8/18 283. The men instructed Mrs Mwangangi that they wanted Incorrect
to pay my school fees balance, buy me new clothes and they
will help our family.

284. 1 was shocked to see tears running on my mother’s Correct
cheeks but | thought she was crying because of happiness.

S8/19 285. The headteacher told me that I should go and call my Correct
parents.

286. | told her the headteacher wanted to talk to her in Correct
school.

287. From there | knew there was something wrong with Correct
me.

288. The teacher told my mother that when he teaches | Incorrect
cannot concentrate in class and | keep sleeping every time.

289. The doctor called my mother at the office and told her | Incorrect
that the results are ready.

290. He told my mother that I have been using drugs and Incorrect
drinking alcohol.

291. | assumed that | heard nothing. Correct
292. | told them I don’t know anything. Incorrect
293. One of my friends said that | met with a woman who Correct
was a trafficker and she gave me drugs to put to her house

and when 1 finished she closed the door and took a gun.

294. When the headteacher entered our class, he told the Correct
pupils never to take drugs because drugs are dangerous.

S8/20 295. | knew that | had done something wrong. Correct
296. | knew my father that he was a spy of the president. Correct
297. My father told me that nothing | had done wrong but he | Correct
wanted to speak with me privately.

298. My father told me that in the government of the Correct
president there was a criminal who stole daily and got away

with it.

299. My father told me that the thieves had suspected that I | Correct
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was his child.

300. He told me that if they came with many vehicles the Correct
thieves could follow them and kill the President.

301. The boy told us that he was the son of the President. Correct
302. The boy told us that he had power to kill us. Correct
303. The President found that the sapphire, television and Correct
the watch were inside the car.

S8/21 304. 1 knew that something had gone wrong. Correct
305. We were told that we had been stealing mangoes every | Incorrect
day when we are on our way home.

306. When it was my turn to tell the truth, | denied that | had | Correct
stolen any mangoes.

307. When we were released to go back to our respective Correct
classes, my classmates felt pity on me and they confessed

that I did not steal any mangoes.

308. I was informed that the following day I should not Correct
come with a jembe.

309. Mr Jack proved me innocent and found the pupil guilty. | Correct

S8/22 310. The headteacher said to me that whenever | was given | Correct
my school fees balance | used to eat the money.

311. The headteacher called my classmates and said that Correct
every day | used to carry snacks.

312. I looked at my beloved mother’s face and knew Correct
something was cooking.

313. I just accepted that | was the one who ate the money Correct
and | asked for forgiveness from the headteacher and my

mother.

314. As it was time to go home I didn’t like going home Correct
because | knew very well that my mother would punish me.

315. I sat down with my mother and ... told me some of the | Correct
social values I was lacking.

316. | began to wonder and knew that | had done a very big | Correct

mistake.
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317. My mother was a very kind woman and | knew that she | Correct
would forgive me.

S8/23 318. When they moved their spectacles | found (out) that Correct
one of them was my lovely father but I did not recognise
him at all.
319. My father said that if I don’t tell him what I did he Incorrect
would take me to a police station.
320. I said that I met a woman and threw some stones to her | Correct
and she was injured by one of the stones.

S8/24 321. The headteacher asked me to tell him what was wrong | Incorrect
but I just told her that I don’t know anything.
322. | told mother that also I doesn’t know where the Incorrect
handbag was.
323. We told our mother that we gave the money to our class | Correct
teacher to write us in the school trip because was the one
who was collecting the money.
324. Our mother told us that was very bad because we had Correct
not asked him.
325. The headteacher and our class teacher told us that we Correct
should be as obedient as the biblical Samuel and we should
ask permission when we are taking something.

S8/25 326. | thought that the headteacher had a report on what we | Correct
did last two days.
327. 1 told him that I did not have anything to say about the | Correct
day.
328. The woman said that she knew me because | was in the | Correct
group which stole her mangoes.
329. The woman was very cruel because she said that we Incorrect

were to plant two mango trees and water them until they
bear fruits and work on the farm for the next three days to

work for the money we stole
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Appendix 2: Learners’ compositions
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