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ABSTRACT

In many countries throughout the world, peace education is now incorporated
into the curricula for schools (Falade, Adeyemi & Olowo, 2019). All
educational efforts, whether formal or informal, are directed towards helping
students acquire the attitudes, values, and knowledge necessary to coexist
peacefully with others and to resolve disagreements amicably (Fwa, 2004).
The goal of this research study was to investigate the factors influencing
teachers' implementation of an integrated peace education curriculum in
primary schools in Garissa Township, a region of civil conflicts in Kenya. The
following objectives served as its compass: to establish the impact of teachers'
attitudes on the implementation of integrated peace education curriculum; to
examine the influence of pedagogical practices on the implementation of
integrated peace education; to establish the influence of teaching and learning
materials on peace education on the implementation. The study focused on
standard eight pupils in primary schools, head teachers, and teachers. One
(SCDE write in full on first use), 10 head teachers, 50 teachers, and 450
standard eight pupils from public schools made up the study's sample
population, totaling 511 respondents. The respondents were given access to a
total of 500 surveys. Both qualitative and quantitative analyses were
performed on the collected data. The frequency distribution tables were then
shown. According to the study's findings, the majority of teachers (70.8%)
said they got no training in peace education during their in-service training.
62.6 percent of teachers said that the teaching and learning resources were
insufficient. Additionally, every teacher, including the head teachers, stated
that the degree to which teaching methods affect the integration of peace
education is extremely high. However, a majority of the teachers (56%) said
they had a bad opinion of peace education initiatives. According to the study,
in order to effectively integrate peace education programs, school
administration and teachers should develop effective programs to train new
teachers during induction on the subject. All school stakeholders should also
raise awareness of peaceful coexistence. To enable the successful
implementation of the program in society, the Ministry of Education should
develop a policy in primary schools to ensure that peace education is taught as
a separate subject. A research will be conducted to determine the impact of
peace education initiatives on children attending elementary schools in
conflict-prone areas.

xiii



CHAPTER ONE

INTRODUCTION
1.1 Background to the study
There were high hopes that when the Cold War ended, the world would
become a more peaceful environment, but this has not happened. Contrarily,
violent confrontations have become more frequent and intense, which unsettle

developing countries in particular. Wars and civil unrest are also on the rise.

The great destruction caused by violent wars, as well as the ensuing social and
economic charges, are a constant source of problems that prevent the global
community from achieving the development goals it set for itself at the start of
the new millennium. Additionally, this has affected goals and objectives for
education-related progress, such as those formed within the context of the

Education for All process (Bush & Saltarelli, 2005).

Peace education is a broad term which has many exclusive however related
subjects, including the study of human rights, social and ecological
responsibility, conflict resolution and disarmament, Marcia (1998). According
to Kevin (2013), Paulo Frére, John Dewey, and Maria Montessori are all
connected to peace education as a practice in schools. Dewey's (1991) research
on the connection between education and democracy impacted his work on
peace education. Frére (1970) emphasized the need of education in exposing
oppressive institutions through the exploration of language and identity as well

as through challenging the financial model of teaching and learning.



Globally, the first formal school-based peace education was founded in 1948
at Manchester College in North Manchester in the United States of America
(USA). Stomfay (1993) stated there was a close connection between peace
movements, peace education and peace research towards the end of the
twentieth century. This was probably due to the Universal Declaration of
Human Rights (UDHR, 1948) which deals with human dignity. According to
Chelule (2014), peace education can be looked at from back 19th century from
the two World War horrors and has changed through many steps as clubs and
finally as education programme. The United Nations General Assembly's
resolution 23/243 of 1999, which seeks to promote values, attitudes, traditions,
ways of behaving and ways of life based on respect for life, promotion of all
human rights and fundamental freedoms, and advocating for non-violence
through education dialogue and collaboration, states in line with Article 1 that
"peace education" (Odejobi &Adesina, 2009). Therefore, the attitude of
teachers towards the concepts given during the teaching process contribute
positively or negatively to the success of academic achievement of the
learners. While teachers perceive that the curricula address themes of peace,
they also argue that the curricula in some way help to resolve conflicts. Then,
as shown by the teachers' comments, students will appear to be aware of the

efforts made by schools to encourage peaceful cooperation.

To achieve the purpose of peace education, teachers must focus on teaching
students the major elements of peace education as well as the values,
knowledge, and abilities stated in the Keys to Promoting Culture of Peace

(Akudolu, 2010). The best way of teaching peace education in schools is to
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integrate peace education with the concept of peace, common causes of
conflict and appropriate mediation and resolution strategies. Teaching peace
education outside these contexts would not help students to concretely
understand the peace, reconciliation, healing and unity concepts (UNESCO,
2006). In addition, UNESCO (2001) considers ways of integrating peace
education into curriculum to include: peace values identification, inclusion of
peace-related ideas, ideals, and behaviors that are appropriate for and relevant
to the lessons; bringing in pleasant feelings and emotions to make the lesson
interesting, vibrant and appealing; presenting the lesson from a humanistic and
peaceful perspective; guiding to self-development; helping children to build
peaceful vision; ignition of students’ spirit of creativity and imagination;
awaken the spirituality, wisdom and intuition deep within; make learning
joyful; and build a friendly co-operative climate in the classroom.
Consequently, a framework for include peace education in the curriculum is

provided.

Creating an effective peace education program according to Johnson &
Johnson (2010), involves five steps: conflicting groups; cooperative
experiences; constructive controversy procedure; integrative negotiations and
peer mediation and civic values. These can be considered as basis for
integrating peace education in the curriculum. Students will acquire the
knowledge, attitudes, values, and behaviors required to get along with others,

their environment, and themselves through the peace education program.



In addition, the programme will also assist in the development of the abilities
needed to address instances of injustice and conflict as well as advance the
culture of peace. The teaching and learning resources are thus critical tools for
effectively integrating peace education in the curriculum. This is depicted by
the learning resources, such as textbooks way of addressing matters regarding
to peaceful coexistence. In many countries throughout the world, peace
education has become part of the school programme (Falade, Adeyemi
&Olowo, 2011). In some countries, peace education has been referred to as
education for conflict resolution international understanding and human rights,
global education, life skills education, social justice education, environmental
education among others. The scope and nature of peace education in nations of
the world are determined by societal issues and problems, resulting in many
countries of the world integrating peace education in the curriculum of
established subjects. Bar-Tal (2002) pointed out that peace education
programmes differ from country to country due to different terms such as

objectives, emphasis, ideology curriculum content and practices.

Australia has a strong focus on peace education that promotes cultural
diversity, disarmament of nuclear weapons, fighting violence, and
ethnocentrism. In Japan, the Atomic bomb dropped at Hiroshima and
Nagasaki caused untold destruction, and that is the reason why peace
education is called Atomic Bomb education. Chelule, (2014) asserts that peace
education focuses on nuclear disarmament, militarism and the nature of
accountability for past acts of violence. In Armenia and Aczerbaijan,

incorporating peace education into the curriculum is hindered by poor
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strategies to build capacity for peace and tolerance by involving teachers in

cross-border peace building activities (Palandjian, 2013).

At the regional level, in Africa, countries like Sierra Leone, factors influencing
incorporation of the peace in the curriculum include the underlying philosophy
of peace education, teacher concerns, facilities and teaching and learning
resources and local cultures (Bretherton, Weston & Zbar, 2010). In Nigeria,
the education system does not bring peace to society because teachers use poor
teaching methods and some teachers do not speak their mind to solve
problems or face the reality of the world (Odejobi& Adesina, 2019).
According to Falade, Adeyemi &Olowo (2011), implementation of peace
education in Nigeria is influenced by methods of learning. The Conventional
rote learning methods utilized in schools cannot help learners develop the
values, attitudes, and abilities necessary for a culture of peace. Instead, peace
education teaching concepts should assist learners in acquiring and

demonstrating the values and traits of peace.

The Kenya Institute of Curriculum Development (KICD), the Ministry of
Education, and UNICEF produced and distributed a Peace Education module
to all of the then District Education Officers (DEOs), Head Teachers, and
Quality Assurance and Standards Officers (QASOs), to be used in primary
schools, as a local response to the violence following elections in Kenya in
2007/08. A number of factors hinder the implementation of the peace

education curriculum.



The educational system must be prepared for rapid changes, including the
setting of new educational goals, new curricula, new textbooks, new
instructional resources, and teacher training to create the desired school
climate (Bar-Tal, and Rosen, 2009). So that teachers can incorporate the
principles of peace into their identities, teacher education programs should
provide opportunities for collaborative and interactive learning. Peace
education is emphasized in all subjects as part of the 12 fundamental life
principles that contribute to the acquisition of life skills. Educators should use
learner centered and participatory methods during the teaching and learning
experience on peace education to raise learners’ understanding of the causes of

conflict, avoidance and resolution strategies.

According to Brock-Utne (1989), a key element of peace education is the
peace educator, who works with students to assist them build more positive
and in-depth worldviews on peace. Bretherton, Weston, & Zbar, (2010),
concentrated on child-centered, innovative, and participative methods of
teaching. Combine pedagogy with curriculum content and create some easy-
to-use resources for teachers written in simple language. Educational methods
are needed to raise awareness, change attitudes and build a culture of human
rights. Because modern classroom teaching methodologies can transform
human rights education into academic practice, it is important to bring real-
world experience to the classroom and engage students in society (Cawagas,

2007).



Teacher attitudes and assessment methods are important in getting the
messages across to students. It is as well essential that the practices in schools
and the classroom reflect the climate and culture of human rights.
Relationships and learning strategies between students, teachers, and school
administrators, need to be restructured in line with the underlying philosophy
of human rights. Matindi (2013) found that schools lack enough peace
education materials, there is no common method used in peace education
teaching, and that teachers had a good perception towards teaching of peace
education. Therefore, when teachers conduct peace education, they face a
shortage of peace educational materials, trained peace education teachers, a
shortage of time allocation and teachers being overloaded because of their few

numbers.

However, there have been cases of inter-tribal or inter-clan conflicts that have
left many internally displaced or seriously traumatized. In particular, there are
many instances of conflict among the North Eastern part of Kenya residents in
Garissa, who are generally pastoralists. There have been many conflict cases,
as they scramble for the limited natural resources like grazing grounds and
water sources such as rivers like River Tana. This has left scores of people
dead, property destroyed, and school programs interfered with. Apart from the
inter clan conflicts, the locals are also so hostile to the non-locals who live
there as professionals, for instance, teachers, who may have different social
and cultural practices and beliefs. This has made the non-local teachers at
different times to flee the area for fear of their lives. Individuals from the

neighbouring countries, especially, Somalia, come into Kenya to seek refuge,
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where they also meet the host communities, they need an education that acts as
conflict prevention and reconciliation measure, promotes humanitarian values
such as tolerance, peace and as a bridge from emergency to development
(Save the Children, 2006). Displaced and some of the refugee children are
being assimilated into schools in Garissa Township where peace education has
since been integrated into normal learning. Hence this study sought to
investigate whether these factors are evident in Garissa Township
Constituency, Garissa County, Kenya, an area that experiences various

violence cases including those fueled by the Al-Shabaab terror group.

In times of emergency, peace education is crucial at all educational levels. For
example, peace educators go to schools during the formal training phase, non-
formal peace education is implemented in affected communities during the
response phase, and peace education functions as a conflict mitigation
technique during the initial training phase. Peace education is utilized, for
instance, in the rehabilitation process to give teachers and students the
required coping skills covered in the curriculum at the recovery phase. During
the final stage of the emergency, peace education aids in the creation of

policies and instruction of reconstruction.

1.2 Statement of the problem

The first major crisis in the region occurred in 2011 over land ownership.
Hundreds died, and hundreds were displaced. This resulted to, many children
becoming orphans and family heads. In 2014, a similar scenario occurred
again, this time with terrorist attacks. Again, the wholesale destruction of

8



lives and property was carried out to flash the terrorist sympathizers from the

community. (ICG, 2014).

The need for continuous improvement and strengthening of peace education is
critical to Kenya’s post- election recovery and rehabilitation. Since 2006 the
Coalition for Peace in Africa (COPA, 2008) has been implementing peace
education project. Other peace initiatives in Kenya include the development of
a peace curriculum, collaboration between the Ministry of Education and the
60-School Safe Program, UNICEF peace education programs and the
publication of safety standard handbooks in July 2008. The goal of all these
programs among other things is to advance value-based education for harmony
in regard for human decency, and appreciation of diversity (Monitoring Report
for Peace Education, 2011). Based on the information the study sought to
establish the factors affecting implementation of peace education in public

primary schools in Garissa Township, Garissa County.

It should be acknowledged that the ministry of education has been working to
introduce and promote peace education by cooperating with other ministries to
address the serious situation of violence and extremisms, reforming the
curriculum and disseminating information about peace education integration
throughout the counties to encourage implementation. The peace education
program that was launched in 2009 according to MoE (2015), was an attempt
to educate citizens who can live in peace by incorporating peace education

into the primary school curriculum.



Formal curriculum is external because it refers to an environment in which
instruction and assessment indicate intended learning objectives, content to be
learned, activities to learn the content, strategies to achieve objective,
evaluation to confirm the extent the objectives have been achieved and the
environment within which learning takes place, learners in Garissa Township
schools students are faced with clannism and ethnic hatred among each other.
Thus, it has been found that the process or aspect of the relationship between
peace education and curriculum depend on the willingness of teachers and

their attitude towards integrating peace education into mainstream education.

Individual schools and teachers have considerable discretion over what they
teach. Schools tend to focus on the examinations that students take at the end
of primary school, and peace education is not treated as a separate subject,
despite the fact that questions are included in examinations on other subjects.
Majority of upper primary teachers have received specialized training in
subjects such as Mathematics and consider this their main profession. In
addition, many feel that they are not qualified enough to teach. Thus, although
the 1999 National Curriculum and the 2003 Life Skills Curriculum have been

developed, in many cases they are poorly implemented in practice.

With little teaching during regular follow-up, teachers have been found to use
the one-to-one lessons offered in life skills to review other subjects that need
to be reviewed, according to the Garissa Sub County Education Office. This

supports the fact that the curriculum has not been applied in studies of
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curriculum implementation in Oljoro-Orok public primary schools in the
Nyandarua region and Nairobi province (Thendu, 2011, King’ori, 2012) which
found that curriculum was is under implemented. Further confirmation comes
from a global study conducted by the UNESCO (2006) which found that
curriculum was not used properly due to the lack of competence of teachers in

curriculum and the inconvenience of using delicate materials.

This study aim was to explore how factors such as active peace education
teacher training, teaching and learning resources, teaching methods and
teacher attitudes affect the implementation of integrated peace education
curriculum in public primary schools in Garissa Township, Garissa County,

Kenya.

1.3 Purpose of the study
The purpose of this study was to investigate teachers’ factors influencing
implementation of integrated peace education curriculum in public primary

schools in Garissa Township, Kenya.

1.4 Research objectives

The following objectives guided the study;

i. To examine the influence of teachers’ in-service training on
implementation of integrated peace education curriculum in public
primary schools in Garissa Township.

ii.  To examine the influence of teachers’ attitude on implementation of
integrated peace education curriculum in public primary schools in

Garissa Township.
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1il.

iv.

To examine the influence of teachers’ pedagogical practices on
implementation of integrated peace education curriculum in public
primary schools in Garissa Township.

To establish the influence of teaching and learning materials on peace
education one implementation of integrated peace education

curriculum in public primary schools in Garissa Township.

1.5 Research questions

The following questions guided this study;

1.

11.

iil.

1v.

How does teachers’ in-service training influence implementation of
integrated peace education curriculum in public primary schools in
Garissa Township?

To what extent do teachers’ attitude influence implementation of
integrated peace education curriculum in public primary schools in
Garissa Township?

How do teachers’ pedagogical practices influence implementation of
integrated peace education curriculum in public primary schools in
Garissa Township?

What is the influence of teaching and learning resources on peace
education on implementation of integrated peace education curriculum

in public primary schools in Garissa Township?

1.6 Significance of the study

The findings from the study can assist educational service providers, policy

makers and other educators to create better policies and strategies to address

the challenges associated by the implementation of peace education
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curriculum. The study might inform scholars on why the intended objective of
peace education may be compromised depending on the knowledge, skills and
attitude of the facilitators (teachers). The study can also inform researchers
about the impact of learners on the achievement of peace education objective
for specific curriculum content. In addition, this study may inform scholars
about the impact of learning materials on achieving the objective of peace

education and how the content is presented.

1.7 Limitations of the study

Monitoring students’ behaviour, especially during non-contact periods, was
difficult. There was no standard time for their relationship, and the researcher
might have not paid attention to the changes they experienced in the absence
of children. However, the researcher used questions that helped to track these
changes. Some children and teachers were not interested in providing
information due to their ethnicity. However, areas and times of personal
contact were used to build relationships with respondents, which reduced the

likelihood that respondents would abandon them.

1.8 Delimitations of the study

The research was carried out in Garissa Township Sub County, where 26
public primary schools were selected. Only standard eight pupils who were
mature and could read, understand and complete the questionnaires
participated. Teachers were involved because they are the ones who
implement the curriculum in classrooms. The Sub-County Director of

Education and Head teachers were involved because they have direct influence
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on the implementation of the curriculum through oversight, monitoring and
provision of teaching and learning resources. The study only included 10 of
the 26 public primary schools in the Sub County since they had the greatest
number of students from a wide variety of backgrounds.
1.9 Assumptions of the study
The study made the following assumptions;
i.  Teachers’ in-service training influenced implementation of integrated
peace education curriculum.
ii.  Teachers’ attitude influenced implementation of integrated peace
education curriculum.
iii.  Teachers’ pedagogical practices influenced implementation of
integrated peace education curriculum.
iv.  Teaching and learning materials on peace education influenced

implementation of integrated peace education curriculum.

1.10 Definition of significant terms

In this study;

Conflict refers to an armed struggle or clash between organized groups or
tribes after dispute on various resources that causes displacement of persons

within a specific area.

Displaced persons refer to people relocated due to post-election violence
from their homes.
Methods of teaching refers to the way instructional process is used during

teaching and learning process.
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Peace education refers to instructional process from which schools may
establish peace program comprising the transmission of universal values and
enduring attitudes, and the development of skills.

Peace implementation refers to inclusions of peace education concepts in
normal learning subjects, textbooks and or learning materials and school
activities.

Peace refers to the state of harmony characterized by lack of violent, conflict
behaviours and the freedom from fear and violence.

Teachers’ attitude refers to the perception of the teacher on teaching of peace
education in the syllabus.

Teachers’ in-service training refers to teacher development programmes on
curriculum related changes and pedagogy for effective implementation of
peace education.

Teaching and learning materials refer to teaching aids used in class when

conducting instructional process.

1.11 Organization of the study

The study was divided into five chapters. Chapter one details the study’s
background, statement of the problem, purpose of the study, study objectives
and study questions, study limitations and delimitation, study assumptions,
definition of key terms utilized in this study and the organization of the study.
Chapter two provides a review of relevant literature. Chapter three described
research methodology for the study. Chapter four was devoted to data
analysis, interpretation and presentation of data. Finally, the fifth chapter dealt

with the summary, conclusions and the research recommendations.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter is based on a review of related literature in the sub headings
listed as follows; overview of integrated peace education implementation of,
influence of teachers’ training on integrated peace education implementation
in curriculum, learning and teaching materials influence on implementation of
integrated peace education in curriculum, influence of methods of teaching on
implementation of integrated peace education in curriculum and the influence
of teachers’ attitude on implementation of integrated peace education in
curriculum and summary of the reviewed literature. The theoretical and

conceptual framework employed in this study is also presented.

2.2 Overview of implementation of integrated peace education in primary
education

Gegeo and Watson (2011) assert that education is essential for changing
people's views about handling conflicts and addresses social, economic,
political, cultural, moral, and ethical issues. The majority of people are
intuitively aware of the importance that education plays in reducing conflicts
and promoting peace. To promote peace education around the world, which is
crucial for the long-term peace and security of humanity, many philanthropic

organizations and individuals are in the fore front.

One of the fastest-acting strategies for assisting conflict-affected children in

reclaiming some of their lost childhood and facilitating the experiences that
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foster healthy social, emotional, and intellectual growth and development is
education (Langers, 2011). In this perspective, education can also be
considered as a long-term conflict-prevention approach, especially if
education for peace principles and practices serve as the foundation for new
curricula, textbooks, and teacher training. Thus, promoting peace via
education is essential to achieving long-term stability; this is especially true
when peace agreements include provisions for promoting peace through
education. These accords are essential components in laying out the roadmap
for establishing peace and governing the nation. Armed conflicts are also
frequently resolved through talks, many of which include and address

concerns related to education (Bird, 2006).

The integrative approach's proponents contend that schools are the only
institutions with the authority, credibility, resources, and conditions required
to create society that is peaceful (Bar-Tal, 2002 Davies 2015; Bretherton,
2013). The proponents of non-formal education, on the other hand, contend
that non-governmental peace education initiatives have greater design
flexibility and are subject to less state restrictions (Arddizone, 2001, Burns
and Apeslagh, 1996).

To build a more well-rounded program, several academics (Simpson, 2004,
Bush, and Saltarelli 2000) recommend combining the two. They claim that
because formal and non-formal approaches complement one another,

approaches that solely focus on one or the other would fail.
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The Kenyan curriculum incorporates the Peace Education Program through
classes in Life Skills, Religious Education, Social Studies, and History and
Government. Informal peace education learning takes place in co-curricular
activities including music, drama, and clubs. Additionally, the program
encourages schools to foster a culture of peace by implementing participatory
school governance, banning all types of violence, and implementing anti-
bullying measures, among other things (Dev, Ed Community, 2013). Peace
processes offer a crucial chance to enhance educational programs and promote
peace. Governments and other parties in charge of educating people are

always obligated to do it in a way that fosters world peace.

However, there is a unique chance and focus to forge agreement on a shared
new education design for the nation when contending groups are involved in a
peace process. Education stakeholders have a crucial forum to discuss
challenges unique to their industry, funding, and how they can aid in the
process of peace and reconciliation during negotiations. Despite the fact that
the concept of peace education is still relatively new in many parts of the
world, there is a need to promote this groundbreaking educational program
with a curriculum suitable for children, teenagers and adults. The national
culture will be covered in the curriculum in light of how it affects people's
perceptions of peace. The curriculum will give the pupils the tools they need
to improve their listening abilities and cultivate a kind disposition toward

others.
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