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ABSTRACT

The study endowered to explore the infbgeaf television viewing of pre-school
children’s sociability in play in Juja Division iThika West District. The study
formulated research questions about the percerghgee-school children who watch
television, time spent by pre-school children watghtelevision, kinds of programmes
and parental supervision on television viewing o& school children sociability in play.
It was limited to pre-school children who watcheadevision and delimited to Juja
Division in Thika West District. Data was collectesing interview guides and an
observation schedule. The data was analyzed usitly dualitative and quantitative
methods. It was revealed that television was pteserthe lives of most pre-school
children in Juja division in Thika West Divisiont Was also observed that television
consumes pre-school children’s time that they rfeedther important activities such as
play which is crucial for their social developmehtwas also revealed that most of the
programmes that pre-school children are exposedate characters whose reactions,
attitude and relations with other characters coanfilence the way pre-school children
handles and relates with other children duringrtpiy. It was also observed that a big
percentage of parents do not supervise what theisghool children watch on television
hence children enter a world of fantasy withoutghelance and oversight of adults. Pre-
school children are exposed to shows without adsiigervision to comment on content
and discouraging the behavior they see on telavidtowas concluded that television
watching could have negative influence on pre-skgrtsosociability in play. If the child
is not well guided by parents and guardians onatheunt of television and the type of
programmes to which they are being exposed to.

Xii



CHAPTER ONE

INTRODUCTION

1.1 Background to the problem

There has been a marked increase in indkiesf mass media. Mass media
denotes a section of the media specifically desigwereach a large audience which
include television, computer, audio tapes or corhgers Thomas, (2000).There is no
doubt that mass media is an inescapable part oemoclulture and a valuable social
platform, political and economic development arebgdlromoting education. Preschool
children all over the world come into daily contagth various forms of mass media.
Such media have a lot of influence on their cogajtiphysical, moral and social
development.

Play is the most natural way in which dreh learn. It is one of the most
effective kinds of learning. Play is a serious hass and sometimes called life and
work for children Piaget, (1962). Play is very imgamt in the life of young children
because they acquire new knowledge, conceptss skiltl attitudes. They also learn
social skills, independence and responsibility. yTlieevelop muscles strength and
coordination and build their self-esteem and canfe. Kabiru and Njenga,
(2007).Play enhances the child’s world and lead®tistic development of children.

Play is visible language of childhood where onessaed hears the total child
functioning, revealing his concerns, conflicts mmf@tion and misinformation, wishes,
hopes, pleasures and questions. Play has an opjyrfar children to try out new
behaviours and social roles safely. Through playdddn progressively learn adult
social skills either through successive reinforcetmeof behaviours and also children
learn adult experiences and practices Bandura,7{13@me adults underestimate the

1



worth of play and physical activities for young Idnén. According to Hymes, (1974)
young children are not good sitters. They are hyifgr stimulation, they want to see,
touch, taste, sniff, handle and use materials. dtdml learn best when they are
encouraged to explore, interact, create and play.

Sociability is the ability to relate tohets. It is the acquisition of values and
virtues such as leadership, obedience, respecgperstion, taking turns, sharing,
honesty and faithfulness. Children need experiet@wesable them to learn those values
and virtues (Bandura, 1986)

Of all the channels of mass media, telemiss the most prevalent and plays a
monumental role in the lives of children. For exémjaccording to Bell, (1998), many
families in the US have their television on an ager of 3-5 hours per day potentially
giving their T.V a strong foothold in a child’s ezhtion than their school teacher. The
huge amount of time that children spend in fronthaf television is claiming its toll on
our preschooler’s sociability in play. A variety @bpportunities for children to engage in
play are the best mechanism for progressing thrdlgldifferent social stages.

Television watching can have positive effects or-grhool children if well
guided by parents and guardians. However accortdingorgan, (1993) many parents,
providers and educators are expressing a conceut #ie amount of television and the
type of programming to which children are being@sqxd to.

In Canada, for example, a researciGGhibard, (1994) indicates that children
begin watching television with an exploration ammio. Television violence is
accompanied by vivid production features, pre-stdrsare predisposed to seek out and
pay attention particularly to violence. With thiseference for cartoons, pre-schoolers

are being exposed to a large number of violent. &lsldren’s cartoons and action



programs average more than 20 acts of violencéqar compared with 5 acts per hour
during prime-time hours in developed countries Hang¢2004).After watching violent
programs children are more likely to display vidland antisocial behavior.

Kenya is currently seeing an explosiorcommunication industry and it has
brought with it both good and bad. Specificallyetesion technology development has
been dynamic in many aspects. In 1980s’ there wdg @ne television channel in
Kenya. That is Voice of Kenya (VOK). However in 129 a number of television
stations were licensed to operate in the counttyerd are 16 television stations,
operating in Kenya with other under process of @elitensed. A research by
(Steadman, 2008) puts Kenya’'s regular adult tel@visaudience at 73% or 15.37
million. This number does not include children hessa they may not be polled.
However it is reasonable to assume that 73% of Kemhildren aged under 15 or about
11.5million now have access to television. Expagdural electrification and the arrival
of 720 Chinese, made television sets that can el by car batteries has led to huge
growth of television viewership, in particular anggmeri-urban and rural population.

Parents in Juja division just as ineotparts of Kenya tend to spend long hours
from home in informal or formal employment includircasual labour hence their
children are left without adult supervision Kabi(i996). Television watching can have
positive effects on pre school children if well ded by parents and guardians Morgan,
(1993) goes on to say that limited amount of taiewi watching may be beneficial.
Excessive television use has been viewed as hararfdl unhealthy especially for
children leading to addiction, dissociation fronaligy, reduced social contacts and

diversion from valuable activities such as play rEtfiere this study attempts to explore



the influence of television viewing on pre schosleociability in play in Juja division
in Thika West District, Kenya.
1.2 Statement of the problem

The media has assumed a central role itivteg of children and especially the
television which is one of the most prevalent meudiuences in children’s lives.
Television has double edged sword characterisachildren, it can be entertaining
and educational, and can open up new worlds fédrem giving them a chance to travel
the globe, learn about different cultures and gaiposure to ideas they may never
encounter in their own community. However the reeecan also be true. Television
connotes negative aspects such as inappropriatggonmes, isolation and leaves little
time for other important activities such as playiakhis crucial to a child holistic
development.

A variety of opportunities for children émgage in play are the best mechanism for
progressing through different social stages. Bgratting with others in play setting,
children learn social rules such as give and takejprocity, obeying rules, co-
operation, negotiating and sharing. Kabiru and Ygr2007)

Despite the increase in influence #levision has on pre-schoolers, little has
been done to analyze the effects it has on thaiiakiity in play. This subject has
increased attention among parents, educators,ypolakers, health care professionals
and other stakeholders. The greatest issue of ononsethe content the children are
exposed to considering their age, impressionabledsnand the materials being rolled
out by television. Further, the television viewilsgreplacing activities like play which
is very important in children’s lives besides trergnts or guardians who do not spend

time with children nor do they discuss the valukethe programmes.



Children are the future of the courdnd experiences of the early years are
known to influence the individual throughout liféhildren aged 3-6 years are usually at
their fundamental holistic development and mosiaakills like sharing, turn-taking,
co-operation, obeying rules and negotiation skitks acquired and developed. Therefore
lack of proper care at this tender age, their dgwakent can be impaired and they might
not realize their full potential

The world being a global village, chnén in Kenya could equally have access
to inappropriate programs plus the children carsoamich is dominated by acts of
violence. While the lure of technology is irredidti and virtually unstoppable, the pre-
schoolers in Juja division are not spared eithduja is a cosmopolitan area with
children who come from diverse cultural communitigss therefore important to find
out how their television watching habits influentheir sociability in play.

The issue of the influence of television viegvion pre-schoolers sociability in play
should be treated with seriousness it deservesiramdase opportunities for children
which are critical for their future participatioft.is therefore necessary to explore the
influence of television viewing on pre schoolerstsbility in play in Juja Division in
Thika West District.

1.3 The purpose of the study
The purpose of this study was to explore the imfbge of television viewing on
preschooler’s sociability in play in Juja Divisidihika west district.
1.4 Research objectives
The objectives of the study were:
1. To estimate the percentage of pre-school chilevkea watch television in Juja

Division



2. To investigate the relationship between amountimie tpreschoolers spend
watching television and their sociability in play

3. To determine the effects of the type of programdcled on television by
preschoolers on their sociability in play

4. To examine the effects of parental supervisionebévision viewing on pre-

schoolers’ sociability in play.

1.5 Research questions
The following research questions were used to cotlata on the influence of television
viewing on pre-school children sociability in play

1. What is the percentage of pre-school children wladctv television in Juja

Division?
2. What is the association between time spent watchelgvision and
children’s’ sociability in play?
3. What is the relationship between the kind of pratgggreschoolers watch on
television and their sociability in play?
4. What is the relationship between parental supenvisof preschoolers
watching television and their sociability in play?
1.6 Significance of the study
The research findings aimed at helpprg-school management and parents of

pre school children in Juja division Thika Westtild make better decisions on proper
use of television to enable them achieve the saisgf parents, teachers and institution.
The research findings was also expected to givightss into what entails television

watching and shed more light on better and effectise of television by pre-school



children. The study also presented a strong basiduiither academic research by
researchers who sought to find out how televisitbects various stakeholders such as
pre-school children, teachers and parents.

1.7 Limitation of the study

In the first place, television watching is a prevaenture hence some participants were
not comfortable giving the researcher certain imiation. Accessibility to areas of work
to interview parents was not freely done in soneagaespecially because the interview

was taking place while the parents were still dahmgr work.

1.8 Delimitations of the study
This study was carried out in Juja Divisidimika West District, which is just one
among many divisions in Kenya. It involved pre saheachers, parents and pre school

children in Juja Division.

1.9 Assumption of the study
This study assumed that, the targeted pgreedcchildren in Juja Division of Thika

West District have television in their homes.

1.10 Definition of the key terms

The following terms were defined in the contextlo$ study as follows:-

Pre school children-refers to children attendingsphool education institution which
children attend before primary school

Pre School —is an educational institution whicHdren attend before primary school



Sociability- is the ability of the pre-school chigh to relate to others in their play in
terms of co-operation, sharing of materials, reBpgcone another and responsible
behaviours e.t.c.

Parental mediation- Refers to strategies parerdgstasupervise children’s television
use or help children to interpret television conhtewy. limiting the amount of time and

commenting of content.

1.11 Organization of the study

This study was organized into five chapters. Thet fchapter explored the
background and the statement of the problem. It el@sely followed by the purpose;
objectives research questions, significance, limoitg and delimitations, basic
assumptions and definitions of the key terms of #stedy. The second chapter
comprised of the literature review, theoreticalnfeavork and conceptual framework.
The third chapter covered the research methododoggloyed in the study. It covered
the research design, the target population, thekagnprocedure, the instruments used
and their validity and reliability, and finally therocedure for both data collection and
data analysis. Chapter four presented findingsdisclissions. Chapter five dealt with

summary, conclusions and recommendations.



CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

This chapter accounts for what has beedited by scholars on television
viewing. It focused on the influence of televisigewing on pre-school children under
the following subtopics: the types of programmespant of time pre-school children
spend watching television, parental supervision tamally the percentage of children

who watch television in Juja division in Thika W&sstrict.

2.1 The percentage of pre-school children who watdelevision

Television is omnipresent in most dieh’s worlds. 99% of American
households own television and the average famiyzhar more sets. Television is on,
more than six hours a day in more than half of Aoagr homes. Children in the United
States watch an average of 21-28 hours of telaviso week Vessey, (1998).
Unfortunately the majority of parents do not realihis. Having their children watch
television has become an acceptable and convep@hbf parenting. What television
teaches depends on the content to which childreneaposed to. Sometimes that
content is adult oriented or violent which mearet this inappropriate for children.

Kenya is currently seeing an explosiorcommunication industry and it has
brought with it both good and bad. Specificallyetasion technology development has
been dynamic in many aspects. In 1980s’ there weg @ne television channel in
Kenya. That is Voice of Kenya (VOK). However in 189 a number of television
stations were licensed to operate in the counttyerd are 16 television stations,

operating in Kenya with other under process of pelitensed. A research by
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(Steadman, 2008) puts Kenya’'s regular adult tel@visaudience at 73% or 15.37
million. This number does not include children hessa they may not be polled.
However it is reasonable to assume that 73% of Kemhildren aged under 15 or about
11.5million now have access to television. Expagdural electrification and the arrival
of 720 Chinese, made television sets that can el by car batteries has led to huge
growth of television viewership, in particular anggmeri-urban and rural population.
1999 survey of 500 Rhode island pardéedisby Brown University professor
Judith Owens revealed that the presence of e sabevin a child’s bedroom makes it
more likely that the child will suffer from sleesturbances 9% (nine per cent of all the
parents surveyed reported that their children hagatmares because of a television
show at least once in a week).
Television brought the world right into our livingpom according to Butterfield,
(1992).Unfortunately when the world moved in, a htot of things moved out to
make space. Children are the first in line to fded consequences of loss of time,
activity and creativity. Children no longer playtigse and interactive games outside.
The long running hours of the television and paanmunication skills prevent children
from playing with their peers .Television is nowepent in the lives of most children
around the world Keiser, (2008)

A study by Huesmann, (1992) revealed tha5%8of U.S households have at least
one television set and 90% of U.S household hasammore television sets, 70% of
daycare centers use television during a typical. ddye study also revealed that
American child watches television 21 to 23 hours week. This includes about 2%

hours per day for children up to the age of 5.
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Awareness of the impact of heavy viewingedévision on children depends on
many factors; how much they watch, their age andgmality, whether they watch
alone or with adults. Moreover, young childrenadaess to learn about new and
familiar things makes television an especially effee teacher about peoples’ ideas,
behaviours and events outside the child’s own egpee. Keiser, (2008)

Television can be a powerful inflaenin developing values system and
shaping behavior as stated by Cantor and Wilsa®84)L In their study for example
sports have the potential to develop and reinfdiheevalues of children. The way the
television present sports to young audiences valy @ role in shaping their attitudes.
Children learn positive lessons about fair plagpeset for others, cooperation, sacrifice,
discipline and also interaction with others esgdgcia their play. However the theme of
violence being the key component in children’s eantStrasburger, (1998) asserts that
over exposure and particularly realistically poy&d violence, may lead children to
believe that the world is primarily a dangerous andafe place. Children may begin to
over-estimate the possibility that they will be tines of violence leaving them with
undue anxiety and stress. According to AndersonErahs, (2001) the more exposure
to television violence, and the younger the chitek more harm done. Additionally the
more violence a child watches the more violent théltd reacts and especially in his/her
play which makes it difficult to be integrated bther children in their play Similarly
Bandura, (1977) stresses that heavy exposure dvigin characters who succeed by
behaving in aggressive, violent or stereotypicaysvenay encourage children to use
similar strategies in their own lives and particlylan their play.

Many shows glamorize Violence. Televisaften promotes violent acts as a fun

and effective way to get what one want without egngences Huesmann, (1992) goes
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on to say that most violent acts go unpunishecetavision and are often accompanied
by humor. His study reviewed that 73% of the tifme people in television dramas who
commit violent acts go unpunished and only 4% ofent programs show non-violent

alternative to solve problems. This is a clear ¢ation according to Anderson and
Wright, (2001) that children in their play will tip be like their “good” guys heroes.

This gives a message that violence is normal aay akd it is fine to hurt someone in
their play as long as they are bad. If anotherdctal example takes his/her toy, it is
okay to hit him become he/she is bad. This is goeptable in children’s play and this
child is rejected by others. This in turn, induties child to remain away from others.
All this humiliation is due to unsupervised telegis whereby the parents or guardian
could have engaged into an active discourse alebenision content to help children

understand the underlying meanings of content.

Looking at television screen does not maliaemove child energy from within
him. A highly active child will remain inactive wlei watching television because that is
what the medium require. In order to receive statiah from the television the child
must be passive and accept the predetermined #tevaf the images. Both mind and
body are passive (called an alpha state.) allowhegchild to concentrate on the vast
and often fast array of bright pictures.

Television gradually narcotized childrertoi passivity who exercise only their
blinking eyelids as they sit entranced, hour dftaur in front of the television according
to Vessey, (1998). These children who spend afleine in front of television have
difficulties in performing fine and gross motor kas Their play is said to be erratic,

their movement are impulsive and uncoordinated ey lack imaginative input in
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their play. Due to this incompetence, these childiee hardly integrated by others in
their play and in return they have poor self image.

Young children’s observations of others television has been shown to produce
an impressive level of learning of unfamiliar beloavs Bandura, (1977).Children will
imitate behaviours of models from television pragsaif they see behavior as being
more rewarding. We are all too familiar with inande in which a child has attempted to
replicate behaviours he has just observed on wtevioccasionally with tragic
consequences. The news that an eight year old Kemgp had battered a school mate
to death while re-enacting the US world wrestliregldration television series hit
Kenyans like a sledge hammer. The four eight y&hboys from Ogosa lower Primary
school in Western Kenya were trying to outdo tlkediof Shawn Michaels, the British
Bulldog the undertaker and Yokozuna in the crudenfon which the W.W.F are

imported and shown to Kenyans during peak hourk@k@000)

2.2 Time preschoolers spend watching television anbeir sociability in play

Play is the most natural way in whichldt@n learn. It is one of the most
effective kinds of learning. Play is a serious hass and sometimes called life and
work for children. Piaget, (1962). Play is very iong@ant in the life of young children
because they acquire new knowledge, conceptss skiltl attitudes. They also learn
social skills, independence and responsibility. yTlievelop muscles, strength and
coordination and build their self esteem and canfak Kabiru and Njenga (2007). Play
enhances the child’'s world and leads to holisticettqpment of children. Play has a
central place in childhood. Therefore, it is utmiogportant for children to be provided

with a conducive environment that encourages thbitity to engage in physical
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activities, which includes enough space, time amdance Early childhood is the period
between 3-6 years. It is also called the pre-sclgeals because many children got to
pre-school. During this period children become @asingly aware of changes in their
environment. They try hard to understand what im@en around them. They have
better muscles strength and coordination. They ase full of life, energy and
imaginations and consequently they are constantty the move, exploring
experimenting and manipulating objects. Gabbar@94).

Television watching can have positiveeef§ on pre-schoolers if well guided by
parents and guardians by restricting time. Modetaevision watching with discretion
in programming viewing is beneficial for childrenokjan, (1993). However many
parents, educators, policy makers, health careepsadnals and other stakeholders are
expressing concern about the amount of time theidren are spending in front of the
television instead of engaging in the activitiesytmeed to help them develop their
bodies and brains.

In developed countries like Britain anditdd States of America, children watch
an average of five to eight hours of televisionlelim developing countries, they watch
an average of three to five hours of televisionrgday Hancox, (2004). This clearly
shows that children spend more time engaged iwvisgd& viewing than in any other
single activity besides schools. He also recoghiaed affirmed the essential role of
play in children lives’ and he stressed the neadcfoldren of all ages to play. He
emphasized that play enhances social interactimoong children and also cooperation.
Unfortunately given the time children spend immdrge television they don’'t know
how it is to interact with their peers and mostiytheir play. This makes it difficult for

them to make friends and they have a low self watdbiru and Njenga, (2007).
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Televisions have completely altered theywhaat children spend their time.
Yesterday’s children spend much of their days pigygames and exploring the outdoor
world around them. These games according to Fekhivad Cohen, (1988) help the
child in the development of motor of the child. Moskills include gross motor skills
like running and jumping. These skills demonstratentrol and balance and
coordination. Fine motor skills on the other handude activities such as cutting with
scissors and fastening a button and they demoagtatd eye coordination, strength,
control and ability to manipulate objects. Howeweday’s children spend their time
with their eyes glued to the television screen #dair bottoms firmly planted on their
living room.

Just like any other developing country Keny currently seeing an explosion in
communication industry and it has brought withabd and bad. Specifically television
technology development has been dynamic in mangcéspThe country has cable
television, satellite television and network teteon. This clearly denies children’s
opportunity to interact with others in their playhis according to Krasner, (1993)
hampers children from such skills as leading arbbong, sharing and cooperation
which essential aspects of effective play partitgra

Television is an inescapable part of eractulture. We depend on television for
entertainment, news, education, culture, weatlpants and even music. Television can
teach children important values and life lessonddiflonally television educational
programs can develop young children’s socializataond learning skills. Moreover
shared viewing gives family members of all age®pportunity to spend time together
Krasner and Ullman, (1993). However a study doneAbstin, (1992) points out that

television consumes more of a child’s waking hatlwan other activity. He said that
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children spend about 15,000 to 30,000 hours intfobrihe television by the time they
are 16 years old. Compare this with about 11000shoficlassroom instructions. This is
how most children spend their days especially wtiey are off from school. This
indicates that television consumes children’s ttiveg they need for activities crucial to
health, mental, physical and social developmenmnyMaachers say that children today

seem to have less imagination than used to.

2.3 Types of programs watched on television by preehoolers and their sociability
in play
Play is the beginning of the developtmeh the different life skills like

negotiation and problem solving skills that wilable children to be able to cope with
others which will ultimately promote national @son Bandura, (1973).The sense of
satisfaction that a child derives from being ablsucceed can also be countered being
able to cope with failure, so that inability tccamplish does not demoralize the child
in activity however many parents, education prossdeolicy makers, health care
professionals and other stakeholders worldwide lexyeessed concern about the type
of programs to which children are exposed to. Morgd993) asserts that despite
several decades of research in the United Stat@snefica there is little consensus on
whether childhood television viewing has benefidiarmful or negligible effects on
children’s play. According to Hancox, (2004). Thiscertainty is due to lack of long
term follow up data particularly for pre-school Ichen.

There is no doubt as pointed by Hanco@0(Q2 that television can be entertaining
and educational, and can open up new worlds fddrem, giving them a chance to

travel the globe learn about different cultures gath exposure to ideas they may never
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encounter in their own community. Shows with a pocial message can have positive
effects on children’s behavior; programs with pggsitrole model can influence children

to make positive lifestyle changes. The medal h@vévwas another side concerning
children’s likelihood of learning things from telsion that parents don’t want them to
learn and especially from inappropriate programbe Tgreatest issue of concern
according to Hancox, (2004) is the content thedeclil are exposed to, considering their
age, impressionable minds and the materials beitgdrout by the television.

One common theme in children conterthestheme of violence Gebner, (1986)
defines violence as the overt expression of playgarce, with or without a weapon,
against self or others, compelling action agaom&t’s will or pain being hurt or killed
or actually killing or hurting. According to Hancog004) statistics indicate that the
typical American child will be exposed to 12,000lent acts on television an year. She
also reveals that children television programmitan@ contains about 20 violent acts
an hour.

Canadian study shows that all children sareceptible to harm from exposure to
television violence. Moreover the harm is much tredor children who are pre
adolescents, especially those younger than 8 ydage. This is because younger than
8 years still may have some difficult in separatiiagtasy from reality Anderson,
(1998). Further these children have not yet developnough abstract thinking to be
able to evaluate what they see and measure itstgaiality. Of great concern to early
childhood educators and the parents is the effécti@ving violent programs on
children’s sociability in play. Studies have indmé that children who are exposed to
violent content usually display physically and \adhp aggression behavior in their

play. Bandura, (1963) studied the effects of expmsa real world violence, television
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violence and cartoon violence. They divided 10Gsgheol children into four groups.
The first group watched a real person shout insiltsn inflatable doll while hitting it
with a mallet. The second group watched the indidentelevision. The 3 watched a
cartoon version of the same scene and thevatched nothing. When all the children
were later exposed to frustrating situations, tHehtee groups responded with more
aggression than the control group. The children whatched the incident on television
were just as aggressive as those had watched dh@erson use the mallet, and both
were more aggressive than those who had only watchetoon.

The president of the National Inggton Media Walsh, (2002) in his study
argues that children copy naturally. Babies as gaas114 month old will copy actions
they see on the television screen and that childre like sponges and after absorbing
what they see and hear long enough, it is not g&rdhat they will start to do it. Most
violent acts go unpunished on television and ardenof accompanied by
humour.Television often glamorize violence and potenviolent acts as a fun and
effective way to get what one wants without congeges. The consequences of human
suffering and loss are rarely depicted. In thegiaoplay, children imitate the violence
they see on television and because they cannothieltifference between reality and
fantasy and this make them more vulnerable toileg from and adopting as reality
the violence they see on television.

Vygotsky, (1978) points out that play is a sas business and in the pre-school years
play is the leading source of development. Throplgty children learn and practice
many basic social skills. A variety of opportunstieor children to engage in play are
the best mechanism for progressing throughout iffereht social stages. By interacting

with others in play settings, children learn socidés such as give and take, reciprocity,
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obeying rules, cooperation, negotiating and sharifgough a range and interactions
with children at different social stages, childr&iso learn to use moral reasoning to
develop a mature sense of values. To be preparéahtion effectively in the adult
world; children need to participate in lots of sdaituation. But studies show that after
watching violent programs, children are more likiact out aggressively in their play
and children who are regularly exposed to violengpamming show a greater tendency
towards hitting, and arguing with their peers, lagvtasks unfinished, and they also
display a lot of impatience with their peers .Huséb al, (1992)

At the preschool age 3-6 years childoegin watching television with an
exploration approach. They actively search for nmeann the content, but are still
especially attracted to vivid production featurssch as rapid character movements,
rapid changes of scene and intense or unexpedhkts ind sounds. Rice , Huston and
Wright, (1982) their report goes on say that beedakevision violence is accompanied
by vivid production features, pre schoolers are-gisposed to seek out and pay
attention to violence particularly cartoon violence

With this reference for cartoons- prdwauers are being exposed to a large
number of violent acts in their viewing day. Chddis Saturday morning programming
offers 20-25 violent acts per hour compared to @evit acts portrayed in prime time
programming Hancox, (2004). It has been estimdiat] by the time they start school,
pre-school children will have seen an average 00@ murders and 100,000 assorted
other acts of violence and destruction on telewisitudies by Austin, (1992) warned
that the risk of viewing the most common depictiointelevised violence includes
behaving violently and especially in social playe Hiso suggests that the television

programming teach children that violence is an piatde way to solve problems.
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Television, of course in moderation ¢@na good thing. Television shows can

model positive ways for handling feelings. Socedrhing research by Bandura, (1997)
shows that when children watch likeable characsénsggling with decision- making,
they can learn better impulse control, especiatemthey see the realistic results of the
choices the characters made. The power of pro Isp@gramming can be so strong.
Even violent content of outcomes can be benefi€iflandled well. However over
exposure to violent depictions can cause deseatsitiz to violence. This means that
children may become more willing to accept violefrcan others as well as perpetrate
violent acts themselves and especially in theiiadqaay Liebert and Baron (1998).
These children become less sensitive to the painsaffering of others they are more
fearful of the world around them and also they arere likely to behave in an
aggressive or harmful way towards their peers eslem their social play.

A survey carried out in Kenya, revealeat gparents are unaware of PG clause and

said that their children freely watch most of tmegrams unsupervised Pkosing, (2010).

2.4 Parental supervision of television viewing angdre-school children’s sociability
in play

Play increases dramatically during the-gwigool years. It is done for the sake of
enjoyment with no rewards. It is the life and wark children. It can be seen as a
spontaneous pleasurable activity that children gaga. it enhances the child’s world
and leads to holistic development of children Kaland Njenga, (2007). In social play,
there are rules and regulations and some behavarersacceptable while others are
unacceptable. Television is now present in thesliokmost children around the world.

This suggest that it can be a powerful teacher iadded the last three decades of
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research on children and television demonstrate chidgdren can and do learn from
content on television.

Experiences of the early years are kntwinfluence the individual throughout
life as stated by Piaget, (1962) children agedaBetusually at their fundamental holistic
development. This shows that proper care at thigletle age is very crucial and
especially when it comes to television viewing. Timéte amount of time in a child’s
day, frequent exposure to violent television contaffects children’s’ behaviours,
attitudes and perception. These findings have loeefirmed in the studies of Gentile
and Walsh, (1999). They surveyed children agesygats and 81% of the surveyed
children said that they watch television alone esuised. This clearly shows that
young children enter a world of fantasy without thedance and oversight of an adult.
Children learn many social behaviors by observimegsé modeled by others. Children
are more likely to try a behavior if they can idgntwith the person modeling the
behaviors and the model is successful at achieaingoal or obtaining a reward
Bandura, (1977).

Awareness of the impact of heavywung and unsupervised television
consumption is still low. As a result of the mamyubs children spend in front of the
television Sattcher, (2000) in his study pointed that children are in effect being
parented by network producers rather their ownrgardt is very difficult for children
to think anything through. They get used to thibgng laid out in front of them on
television. Many teachers say that children todegns to have less imagination than
they used to. Children need to communicate conrgtaat that they can have their
guestions answered, their wrong ideas correctedtandight view encouraged mainly

because television has a destructive effects o thew points. Most children’s
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programming does not teach what parents say theyt weeir children to learn.
Huesmann, (1992) in his study continues to say ety shows are filled with stereo
types, violent solutions to problems and mean behal children are exposed to these
shows without adult supervision to comment on aanéd discouraging the behavior
they see on television, then this clearly mean thase children will display these
unacceptable behaviours in their play and as dtrdsy will be rejected by their peer
Isenberg and Nancy, (2002)

Children live within a family boungaas pointed out by Krasner, (1993)
therefore parental mediation or influence on cleilds’ media usage effects is very
important. It is stressed in their study that ptakattitude and guidance significantly
influence children’s’ judgment of quality televisianaterial.

Parents in Kenya as in other develpmiountries are away from home most of
the day in order to supplement family income Kalaingl Njenga, (2001). This is a clear
indication that parents and guardians do not motii® amount and content of exposure
to television. As said earlier, television has pesiand negative side. Children are like
sponges and after absorbing what they see andidrearenough, it is not strange that
they will start to do it. In most cases, thesedreih display the negative behaviors they
observe in television in their play. Often thesddren end up being rejected by their
peers because children with bad behaviors arellogte to join other children in their
play.

Television watching can have positive eemt children’s attitude and behaviors if
well guided by parents and guardians. A habit ofchiag educational programs as
opposed to cartoons will reduce their exposureidtent content and make more likely

that they will watch and benefit from educationedgrams Keiser, (2001). The parents
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or guardians will help the child recognize the humaharacteristics of television
characters emphasize the positive non-violent bheleand superheroes and heroines.
Points out children’s own helpful behaviour dis¢ogsthe ways that conflicts are
solved on superhero shows. According to Lull, ()98Ben children are accustomed to
seeing superheroes using violence as a solutipmotdems, appropriate responses most
be constantly reinforced. Talking about conflicsakitions skills and how they could
the applied to solutions that superheroes, hemésaroines find themselves in. When
the child is equipped with these skills and acdaptédehaviors then he/she is able to
match with others in their play.

2.5 Theoretical framework.

This study was guided by social learningotly in an attempt to explore the
influence of television viewing on preschoolersayplin Juja division in Thika west
district. According to Bandura (1977) most behavisulearnt through observation and
imitation of what is observed. Children especiafipdel behaviours through observing
others personally or through the media and envietmAccording to this theory, there
are four conditions necessary for effective modgtimoccur; attention-the learner must
first attend to the material/behaviour to be ledhnbugh observation. Retention; this is
the storage of the observed behavior in the forrmeftal images. Reproduction; this is
the ability to replicate the behaviour that the eldaas just demonstrated. Motivation;
the acquired behaviour is enacted if it is reinfogdo do so.

For the purpose of this study it was emtdéom the above preposition that
children have great access to television. They si@mt a lot of time immersed in front
of television screen. Moreover, the television canded amount of attention by using

the most influential way through audio visual ahd vivid production features such as
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rapid character movements, rapid change of scetienéense or unexpected sight and
sound. When it comes to retention, due to the itepetand intensity of the television
children were able to remember they have obseBaddura says that one of the most
effective ways of increasing retention is using tbehnique of rehearsal. He suggests
that behaviors that are practiced and repeated teddsting characteristics in the
individual. In motivational process, children udyatnact behaviors that seem to be
effective for other individuals. They were morkely to adapt modeled behavior if it
results in outcomes they value than if it has umrehmg or punishing effects. As in this
case, many shows in television glamorize violefiedevision often promotes violent
acts as fun and most of the time most violent @ggsunpunished and are often
accompanied by humor. Finally in reproduction, raftee observed behavior has been
attended to and acted upon mentally, it can thezeb® reproduced. Children and
especially at the pre-school age are like spongdsafter observing what they see and
hear long enough, it is not strange that they stdirt replicating the behavior from the
model.

The infinite amount of time in Childs day, frequeexposure to violent
television content plus unsupervised televisiowung makes television an especially
effective teacher. This was a clear indication ttlatdren enter a world of fantasy
without the guidance and oversight of an adult.cAgdren are good imitators, in their
play, they often tried to demonstrate the behavithey often observe from the
television either good or bad. In the process ohaestration of a bad behavior they

were in most cases rejected by their peers.
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2.6 Conceptual framework.

This study identified the following indeqment variables in television viewing as
the ones that directly influence preschool childrére kinds of programs, amount of
time, parental supervision and percentage of pneacchildren who view television
while the dependent variable is preschoolers’ $oldia in play as graphically
illustrated in the conceptual framework below.

However, influence of television viewing mfeschool children on their sociability
in play was not solely drawn from the above vamablOther factors like teacher
training, playing materials, teachers’ belief, mdnd print media also played a great
role.

Fig 1: Conceptual frame work
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction
This chapter presents research methodologyntiprises research design, population
sampling and sample size, instruments of data ct@le procedure, validity, reliability

of data collection instruments, procedure for datigection and data analysis.

3.1 Research design

This study adopted descriptive survey desidns Type or research depicts the state
of affairs as it exists. Kothari (2004).The resbarchas no control over the variables
and can only report what has happened or whatgpdrang. The researcher attempts to
discover causes when they cannot control the Vasatccording to Mugenda and
Mugenda (2003) descriptive research is a systergatiection and analysis of data in
order to answer questions concerning current staftasprogram, project or activity. It
is used to obtain data useful in evaluating pregeattice and providing basis for
decision Shaughnessy (2003) According to Kerlind®76) descriptive survey design
does not deal with manipulation of variables./Tégearcher therefore found descriptive
survey design suitable in exploring the influentdetevision viewing on pre-schools’

children sociability in play in Juja division in Ka West district,

3.2 Target population
Target population consisted of all the memlof an area or a hypothetical set of

people, events or objects from which a researchishes to generalize the research
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study. Mugenda and Mugenda, (2003). The target |ptpo in this study consists of
3973 preschoolers from 86 preschools, and 140Cipoes parents in Juja division in

Thika west district.

3.3 Sampling procedure

A sample is a subject of the target popafatwhich the researcher intends to
generalize the findings Cohen and Marrison, (19%)atified sampling was used to
sample pre-schools, preschool children and preedshparents in Juja division in Thika
West District. Stratified sampling is the procegsealecting a sample in such a way that
identified sub-groups in the population are repmésg in the sample in the same
proportion that they exist in the proportion. GA4P&§1).The samples from each group
are then randomly selected. According to Gay (198&)minimum number of subjects

for descriptive research is 10% of the population.

3.4 Research instruments

The researcher used interview guides @wgkrvation schedule for consistency
and reliability in data collection. Interview gugléor pre-school children were used to
obtain information on issues of television viewidghese interview guides covered a
range of issues related to television watching @kédren’s best programs, amount of
time spent watching television where they watchedtélevision and who accompanied
them while watching television. The parents’ intew guides had two sections. Section
A and section B.Section A had questions on agehagitest level of education. Section
B dealt with types of programmes that interestrtbbildren, time their children spend

watching television and whether they watch telewiswith their children and how
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children solve problems when they occur during pilme. Observation schedule was a
vital data collection tool. This tool gave the rasder enough freedom of observing the

behaviours of children during play activities ahdit behaviour recorded.

3.5 Validity of instruments.

Validity is the accuracy and meaningéds of inferences based on research
results Mugenda and Mugenda (2003). It is thetgbiif the instrument to measure well
what it purports to measure. To enhance contenditsal the researcher asked her
academic supervisors to appraise the instrumeihtsir Tatings and comments assisted
in improving the instruments. External validity whihas to do with the representation
of the sample with regard to the target populati@s done on pilot study of the three
pre-schools from each zone. Stratified sampling usexd to select the pre-school and
one pre-school teacher. During the pilot studyitfséruments were discussed with the
respondents so as to establish their suitabillaritg and relevance for the purpose of
this study. In appropriate questions items werealted so as to improve the quality of
the research instruments. Schools used in the gilaty were not used in the main
study.

3.6 Reliability of the instruments

Mugenda and Mugenda (2003) define rditgbas a measure of the degree to
which a research yields consistent results aftpeated trials. Kothari, (2004) and
Kerlinger, (1967) observe that for research datbetoeliable it must have the ability to
consistently yield the same results when repeatedsarements are taken under the
same conditions to test reliability of the instrurte This supported the view by Best

and Khan (1989) who stressed that the longer adebie more internal consistency it
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has. Additional tests were included to capturenmiation that could have been left out.
This ensured that the instruments were comprehemsid detailed enough to collect the

requisite information.

3.7 Data collection

The researcher obtained a research p&om the National Council of Science
and Technology. The researcher then reported tBigtect Commissioner (D.C) Thika
and District Education Officer (D.O) Thika givingeh a copy of the research permit
before embarking on her research. With the helprashed research assistants in data
collection the researcher visited sampled schoald aonducted interviews and
observations. As for the parents’ interviews, theearcher with the help of research

assistants visited them in their places of work.

3.8 Data analysis

Part of the analysis was descriptiVvelevthe other part was quantitative based
on tables giving frequencies and percentages. Sdrtiee information was put in point
form. Recording of the analyzed data was done mpka tables accompanied by
gualitative explanation to reinforce the numeripaésentation of the study. In other

cases numerical values tally on frequency and pé&ige was used.
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CHAPTER FOUR

DATA ANALYSIS AND DISCUSSION OF FINDINGS.

4.0 Introduction

This chapter attempts to answer the reseaguektions raised in chapter one through
analysis and evaluation of the responses from thatlparent of pre-school children and
the children themselves, in conjunction with whia¢ fiterature review was able to
reveal. This section is divided into sections eagling to address the following
objectives of the study: - to estimate the peragmtaf pre-school children who watch
television in Juja division in Thika West Distrighvestigate the relationship between
amount of time pre-school children spend watchelgvision and their sociability in
play, to determine the effects of the types of pmots watched on television by pre-
school children on their sociability in play and ézamine the effects of parental
supervision of television viewing on pre-schoaldfen’s sociability in play .

Each research question was tallied with gespe in items from both sampling
units and analyzed using frequency and percentagiet€. Summaries of these analyses
were presented in tables and figures for interpoeta Comparison and correlations

between variables was represented using Pearsmlatmm coefficients.

4.1 Demographic Data
Sample description was analyzed and presented freggency and percentage
tables, coupled with figures along such demographrtables as age, gender, parent’s

highest level of education attained. This sect®nlivided into two sub-sections, first
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sub-section represent demographic information efgehool pupil and the second sub-
section dealt with parents.
4.1.1 Characteristics of pre-school pupils

Using the interview guide the researcher sougldrimétion on the age of pre-
school children and their gender. The total nunddepre-school children interviewed
were 400 in which (202) 50.5% was girls while (1298)5% were boys. On age of pre-
school children, 37.3% are of age between 4 toaisye8% are of age 3-4 years, 19.5%
are of age 5-6 years, and 10.3% are of age belg@aB while 5% are age above 6
years as summarized in table 1. The mean age isyears implying that most of

children in pre-school are of age of four years.

Table 1 Age of pre-school children

Age Frequency (%)
Below 3 years 41 10.3
3-4 years 112 28.0
4-5 years 149 37.3
5-6 years 78 195
over 6 years 20 5.0
Total 400 100.0

4.1.2 Characteristics of parents
Using the interview guide, the researcher solicitedormation on the

background of the pre-school children’s parentetiam their age and education. On
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age, most of pre-school parents are of age groe@®/72&ars (35.7%) and of age-group
28-32 years of age (30.0%) as shown in table 2.

Table 2 Age of parents

Age Frequency (%)
18-22 29 20.7
23-27 50 35.7
28-32 42 30.0
33-37 15 10.7
38-42 4 2.9
Total 140 100.0

Parents’ age is normally distributed with mean afe27.1. On pre-school
parents’ education, most of them have obtainedificate, diploma, bachelors and
masters. Some parent have not attended any sdklost of parents have obtained
certificate i.e. 45.71% while 19.29% have obtaidggdloma and 10.00% have obtained

bachelor degree.Figure 2 summarizes the results.

Figure.2 Highest level of education pre-school parent
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From this observation, it is clear that most of plagents who participated in this

study were literate and therefore capable of givregible answers to the items of the

interview.

4.2 The percentage of children who watch televisioand their sociability in play

Four hundred pre-school children were interadwbout the availability of television
in their homes and 81.3% of children said they hB¥éin their homes. Only 18.8% of
children said they do not have T.V in their homssillustrated in Figure 3. This
information revealed that television is now presantthe lives of most pre-school

children in Juja Division in Thika West District.

Fig3: Availability of Television

Percent
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Out of children who have TV in their homes, 65.5% tlbem spend time
watching TV while 34.5% do not watch TV as summedlizn Table 3. This is a clear
indication that most of pre-school have TV'S inithkomes and spend their time
watching.

The researcher also sought to establighptie-school children’s parent view
towards TV watching through interview guide. Outpaifrents interviewed, 80.7% said
that their pre-school children watch Television i9.3% said their children do not
watch Television. The researcher found out that Had penetrated most homes and it

was omnipresent in most pre-school children’s world

4.3 Time spent on television and sociability in pla

Regarding the number of hours that pre-schioidiien watch television, there is
almost a similarity between the pre-scholars answaerd those of parents. Since
children may have problems of accurately telling time they spend watching the
television, this time was determined indirectly éyquiring which programmes they
watched and adding the total time to get an ingioabf the time spend watching
television. The result also shows that time spemtcinng television differs between
weekdays and weekends. From Figure 4 it is cleatr 88.95% of pre-school children
who watch TV watch every day, 20.19% watches onlsindy weekend while 9.86%

watch once per week.

34



Figured: Freguency of watching television by pre-school child

9.86%

Pre-school responses on time spent watching T.\6 s exactly tally with
parents responses since some said they allowedhitt#zen to more time (more than
two hours) to watch television. This is a cleari@gation that pre-school children in this
area spend more time engaged in television viewhag in any other simple activity
besides schools. This denies them opportunityteyact with others in their in play.

The researcher using the interview guide Bbtm know the number of hours that
parents allow their pre-school children for viewiiigv. Out of parent interviewed,
44.3% said that their pre-school children watch fo¥ over two hours per day, 28.6%
watches TV for a period between one to two hous8p vatch between 30 minutes to
one hour while 12.1% watch for period less thann@@utes per day as shown in
Figure.5. From this information, the researchereolesd that television consumes pre-
school children’s time that they need for actigtierucial to their health, mental,

physical and social development.
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Figure 5: Duration children take to watch TV

Percent

Over 2 hours Between 1 Between 30 30 minutes
and 2 hours minu'::ies to1 and below
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Duration a child tgke to watch TV per
ay

The amount of time pre-school children spesatiching television had influence on
their sociability in play. The correlation betwesvo variables was calculated and was
found to be 0.779 which is significant. This traek to a strong relationship exist
between the two variables. This can be interpratethe more the time the pre-school
children spend watching television, the higheritifeience it has in their sociability in
play. As the pre-school children spend a lot ofetiwatching the T.V, they learn more
about the characters in the T.V and this make therhave a lot to copy from the
characters and apply it during playing time. Theeegcher observed that those children
had tendency of reacting rudely and behaved irresipty towards their peers. Some

would command other children on how to do the pfgme just wanted their decision

36



to be the only one to be followed.The researcheo abserved that while they were

skipping the rope and one of them fails somedcéil would complain of delay.

4.4 Types of television programs watched and sociiiby in play

In terms of programmes that children watchstman the television, cartoon
ranked the highest, followed closely by Churchile] Machachari, Tahidi High and
wrestling. As summarized in Table 3 with referefarecartoon, 92 (43.2%), pre-school

children are being exposed to a large number dériacts in their viewing days.

Table 3 What is you favourite program

Program Frequency (%)
Cartoon 92 43.2
Machachari 30 14.1
Churchill live 80 37.6
Tahidi high 7 3.3
Wrestling 4 1.9
Total 213 100.0

The favourite TV character for most pre-school dt@h is Micky mouse in
cartoon program, followed by Ngovi an actor in Machari local soap then Churchill
actor in Churchill Live as shown in Table 4. Mosttlbe boys said they love cartoon
programmes and characters because they are uswaltiynpanied by loud music and
that the sound effects are cool. The charactetisese programmes also appeal to boys
because of the outfit they wear as well as sonméethings they do. Most girls on the

other hand said they liked these programmes bedhaseharacters are beautiful. This
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is a clear indication that these pre-school childaee likely to copy actions they see on

the television screen.

Table 4 What is you favourite character

Character Frequency (%)

Mickey 86 36.3
mouse

John Cena 12 5.1
Ngovi 70 29.5
Churchil 62 26.2
Baha 3 1.3
0.J 4 1.7
Total 237 100.0

Regarding the favourite program for pre-school dieih according to the
parents, out of the parents interviewed; 35.7% afepts said that cartoon is the
favourite TV program for their pre-school childr&.0% said local soaps while 14.3%
said wrestling as illustrated in Figure 6 The reslear noted the programmes given by
parents are almost similar to those given by pheaskchildren earlier. This clearly
indicate that cartoon was the most popular hendk wailot of violence in children’s
cartoons and action programs, it was likely that-ghool children could display

violent and anti-social behavior especially in thremciability in play.
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Figure 6: Most interesting TV Programs
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The correlation between the two variables wasutaied to be 0.623 which is
significant. This implies that there is effect gqpeés of programs watched on T.V. by
pre-school children on their sociability in playhd programs that they watch, characters
in it, their reaction, attitude and relationshigiwother characters is influencing the way
pre-school children handle and relate with otheldoén in their play. With the use of
observation schedule, the reesearcher observeduhaif 20 children observed, 30%
displayed very violent behaviour and 25% of thenspliiyed relatively violent
behaviour during play with other children. As iralied earlier, some of the programs
that children are exposed to have characters ¢laat violently and children could have
copied from these characters. In particular, boysdéd to imitate characters in
programs like cartoons and wrestling which arertfeaiourite and do as they do. It was

ovsereved that some boys would push others hatfitetground and knock them down
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and others went to an extent of hitting others.Otbleildren tended to do and say as the
characters they admire did e.g. they would usé&sstic show how a gun is held, in the

process they would throw legs, lean forward, crawltheir belly and say things like

“twah” to indicate fired gun.

4.5 Parental supervision of television viewing and preschool children’s
sociability in play
Regarding whether pre-school children watch telemiswith their parents,
siblings or alone. Most children,58.7% , watch Tgne, 29.1% watch in the company
of other siblings while 12.2% watch together witleit parents as shown in Figure 7. It
came to the researchers notice that children emtevorld of fantasy without the
guidance and oversight of adults. Also the pre-stlabildren are exposed to shows

without adults’ supervision to comments on contamd discouraging the behavior they

see on television.

Figure 7: company in watching TV

Percent

PARENTS ALONE SIBLINGS

With whom do you watch TV with
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Asked whether they watch T.V programs with theie-pchool children, most
parents, 84 (60.0%) said that their pre-schooldcbin watch TV alone, 38 (27.1%) said
their pre-school children watch TV together withert siblings while 18 (12.9%) watch
together with their parents as summarizes in Tabléis is a clear indication that most
of the pre-school children are being parented Ity producers rather than their own
parents. Parents have become too busy to spendwithetheir pre-school children.
These children are spending time with caretakdtsrasiblings who know little about

matters of young children.

Table 5 Company of child watching TV

Compan Frequency (%)

Alone 84 60.0
Siblings 38 27.1
Together 18 12.9
Total 140 100.0

Regarding whether parents guide their phogkc children on which
programmes to watch , 68.6% of the parents do aidegtheir pre-school on which TV
program to watch while only 31.4% of the parentenviewed guide their children on
which TV programs to watch. It came to the resesnsimotice that there is a likelihood
of children learning inappropriate things from te$#on programs and that having their
pre-school children watching television has bec@oeeptable and convenient part of

parenting. Table 6 summarizes the results.
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Table 6 Guidance of parent to child on watching TV

Guidance Frequency (%)
parent guide 44 31.4
parent do not 96 68.6
guide
Total 140 100.0

Asked whether there is any behavior that their pre-schobdldren copy from
TV, out of parents interviewed, 54.3% said thatrthbee-school children copy behavior
from the characters they watch from TV while on$/2% felt that their children do not
copy any behavior from TV program they watch. Sgaeents said that their pre-school
children sometimes tend to do and say as the deasabey admired did.
Regarding how the per-school children solve probteat occur during play with
peers, out of parents observation, only 21.43%refschool children solve the problem
that arise with peers by agreeing while the resb7% either react violently, argue or

even fight as Figure 8 illustrates
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Figure 8 Ways of solving problem with peers

Percent

T T T T
Violently Arguing Fighting Agreeing
How child solve problem with peers

The correlation between the two variables wasutaed to be 0.842 which is
significant implying that there is relationship Wween parental supervision on television
viewing on pre-schooler’s sociability in play. Thesearcher observed that most pre-
school children selected, portrayed verbal aggvesduring their play. Some would
command other children on how to do the play. T@worst some pre-school children
would use abusive language towards other childiing their play. Other children
displayed the attribute of shouting at others duthre play. This could be the thing that
is in the mind of children that if they shout ahets, they would fear them and even
react immediately. This was a clear indication timamost cases these children lack
guidance from their parent not to copy and exerciegative behavior which most
characters they admire opt to use for revenge amutfatect themselves from their

opponents.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMEDATIONS

5.0 Introduction

This section provides a summary of significant iing$ from the study as guided
by the objectives of this study: to estimate thecgmtage of pre-school children who
watch T.V., to investigate the relationship betwaemount of time pre-school children
spent watching television and their sociabilityplay, to determine the influence of
types of programs watched on television by pre-schhbildren on their sociability in
play and finally to examine the effect of parergapervision of pre-school children
watching television and their sociability in plal. also gives a conclusion to the
findings and recommendations on influence of taiewi watching by pre-school

children on their sociability in play in Juja diws in Thika West District.

5.1 Summary of the study

This research on the influence of televisiomwing on pre-school children’s
sociability in play in Juja division in Thika WeBistrict was to estimate the percentage
of children who watch television, to investigate tielationship between amount of time
pre-school children spend watching television dradrtsociability in play, to determine
the influence of the types of programmes watchedetavision by pre-school children
on their sociability in play and finally to examitige effects of parental supervision of
pre school children watching television and theiciability in play in Juja division in

Thika West District.
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On the objective of the percentage of pteest children who watch television, it
was clear from the data that television was presenhe lives of most pre-school
children in Juja division in Thika West District

On the objective of the relationship betweemoant of time pre-school children
spend watching television and their sociabilityplay, it was observed that television
consumes pre-school children’s time that they rfleedther important activities such
play which is crucial to their health, mental, plegs and social development

On the objective to determine the effects af thipes of programs watched on
television by pre-school children on their socidiin play, it was found out that most
of the programs that pre-school children are exgpdsee.g. Cartoon and wrestling have
characters whose reactions, attitude and relatipsstvith other characters would
influence the way pre-school children handles agldtes with other children during
their play.

On the objective of the effects of parental suvigeon on preschool children’s
television viewing on their sociability in play, was observed that a big percentage of
parents do not supervise what their pre-schoolddl watch on television hence
children enter a world of fantasy without the guida and oversight of adults. Pre-
school children are exposed to shows without adsdiggervision to comment on content

and discouraging the behavior they see on telavisio
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5.2 Conclusion

Television watching can have positive ieflae on pre-schoolers sociability in
play if well guided by parents. However, from thiadings of the study, it was
concluded that television watching could have nggainfluence on our pre-school
children’s sociability in play if the child is nguided. This is mainly because the pre-
school children are exposed to shows without adsitpervision to limit time and to
comment on content and discouraging the behaviey tee on television. These
children show greater tendency towards hittinguisrg with their peers, leaving task
unfinished and also displaying a lot of impatienegh their peers. The parents,
caretakers, teachers and community as a whole thatyeof taking care of the young
helpless children. There are children programmeglef/ision but from the findings of
this study most parents do not encourage theidi@nlto watch them. They leave them
to watch any program they feel like not realizihg influence they will have on them.
The parents and caretakers should be sensitizedthisn matter because most
programmes aired on television are violent in reamd the pre-school children are not

protected in any way by media houses.

5.3 Recommendations
Based on the findings of this study, it is recomdezhthat:

Parents should choose wisely on programhmeas pire-school children watch.
Parents should also not allow their children tgaeented by network producers rather
they should create more time to be with their mieesl children so as to comment on
content and discourage negative behavior they seelevision and hence not

displaying it in their play. Parents should alsstret television watching time and
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engage their pre-school children in other bendfaxtivities like play which will give
them opportunities to interact with others and leetheveloping important social skills
like leading and following co-operation, sympatimgampathy, responsible behavior

among others which are essential aspects of aeféeptay participation.

5.4 Suggestion for further study
Further research should be done to investigatechfigren would choose
violent programs over other programs and also tabésh the impact of television

programs on boys compared to girls.
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APPENDIX I: Interview guide for parents with pre-school children
The purpose of this study is to explore the infleenf television viewing on pre-school
children’s sociability in play. Kindly answer alié¢ questions honestly and sincerely.

This information will be confidential.

Interview guide for pre-school parents.
SECTION A
1. Indicate your age bracket

(@) 18-22 ()

(b)23-27 ()
(c) 28-32 ()
d)33-37 ()
(€)38-42 ()

2. Indicate your highest level of education
(a) Certificate ()
(b) Diploma ()
(c) Bachelors ()
(d) Masters ()

(e) Others ()
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SECTION B
1. Does your child watch television?

Yes () No()

2. What television programs interest your pre-schodtanost?
(a) Cartoons ()
(b) Wrestling ()
(c) Comedies ()
(d) Local soaps ()
(e) Texas ranger ( )

(f) Other ()

3. For how long does your child watch television?

(a) Below 30 minutes ()

(b) Below 1 hour ()
(c) Below 2 hours ()
(d) Over 2 hours ()

4. Does your child watch television alone or you watmiether with him/her?
(a) Alone ()
(b) Together ()
(c) Siblings
5. Do you guide your child on which program to watch?
(@) Yes ()

(b)No ()
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6. Any behavior you think your child copied from teigon?
(@) Yes
(b) No

(c) I don’t know

7. When a problem occurs while your child is playinghvhis/her peers, how do
they solve it?>
(a) Violently ()
(b) Arguing (')
(c) Fighting ()

(d) Agreeing ()
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APPENDIX II: Interview guide for pre-school children
The following interview guide will be administeréal pre-school children to find out
their television watching habits,
Interview guide for pre-school children
SECTION A
1. Number of pupils ()
2. Age of pupils 3-4()4-5()5-6 ()
SECTION B
1. Is there television in your home?
Yes ()

No ()

2. Do you watch the television?

Yes() No()

3. How often do you watch the television?

Everyday ( ) Weekend only ( ) Once per week ( )

4. What is your favourite program?

Cartoons () Wrestling () Comedies () Local soapTexas Ranger () other ()
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5. Who is your favourite character in television?
(a) Mickey mouse ()
(b) John Cena ()

(c) Machachari ()

(d) Ngovi ()
(e) OJ ()
(f) Baha ()
(g) Churchill 0

6. Do you watch television with your parents, siblimgsalone?
(a) Parents ()
(b) Siblings ()
(c) Alone ()

7. What does your father or mother say when they yma watching television?
(a) Nothing 0
(b) Switch off the television ()
(c) Go out to play ()
(d) Go to sleep ()

8. When a problem occurs while you play, what do yo@ d
(a) Fighting ()
(b) Go home ()

(c) Keep quiet ()
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APPENDIX Ill: Observation schedule for pre-school dildren’s sociability in play.

The following observation schedule will be doneidgrplay activities at break time.
The pre-school teacher will help the researchedeatify ten pre-school children who
are the most violent and ten who are polite. Them rtesearcher will observe the

following:-

YES NO

1. Display violent behavior

2. Hitting others

3. Arguing

4. Impatience

5. Rude, irresponsible behavior

6. Sympathy and empathy

7. Display of verbally aggression

behaviour

8. Shouting at others

9. Sharing of material
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APPENDIX VI AUTHORIZATION FOR RESEARCH
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Appendix VII. Letter to respondent
University of Nairobi,

Department of Educational

Communication and Technology

P.O Box 92,
Kikuyu.
May 2011.

Dear Sir/Madam

RE: RESEARCH ON THE INFLUENCE OF TELEVISION

VIEWING ON PRE-SCHOOL CHILDREN'S SOCIABILITY IN

PLAY IN JUJA DIVISION IN THIKA WEST DISTRICT.

I’'m a post graduate student at the University oirdla carrying out a
research on the above topic and | have sampledsgihaol to help me get
necessary data.

Information gathered will be used for academic psgpand not any other
purpose. | am kindly asking for your cooperation aitow me collect
information from your school.

Thanks for your cooperation.

Yours faithfully,

Gitahi M.W.
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