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ABSTRACT

The purpose of this study was to investigate factdfecting pupil’s performance in
public primary schools at Kenya Certificate of Paimyn Education (KCPE) in
Emgwen Division, Nandi District. Specifically, thgtudy sought to establish the
effects of teaching and learning resources on gupdrformance at KCPE, the extent
to which the teaching and learning process andabauiltural factors affect the
performance at K.C.P.E. Strong school cultures Heiter motivated teachers, highly
motivated Teachers have greater success in terstsidént performance and student
Outcomes. School teachers seeking to improve pygidormance should focus on
improving the school’s culture by getting the relaships right among themselves,
pupils’ and parents. This study adopted desceptburvey design. The target
population of the study comprised of 67 public @ignschools in Emgwen Division.
The sample size was 312 pupils, 44 class eighhé&gacand 26 head teachers. Data
was collected using questionnaires. The study kstied that, inadequate facilities
such as science equipment, classes, dormitoriesottmel teaching and learning
resources influenced learners’ performance in pubtihools at KCPE level. The
researcher recommends that, hours within the wesknbreased as a way of
recovering missed lessons which occur due to udabbé circumstances such as
national public holidays, sports completion andntaafestivals among others. The
Ministry of Education should ensure that all sclsoate provided with the necessary
text books and other relevant resources to enredwrning environment. The
government should also revise the primary scholbdlsys to make it more relevant

and market driven.
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CHAPTER ONE:INTRODUCTION

1.1 Background of the study

Primary Education is a major foundation for so&abnomic and political
development of a nation (UNESCO, 2005). Therefdréhe quality of education is
undermined, the schools may not give adequate lednel, skills, and attitudes to
pupils that a country needs in its citizens in otdeguarantee the role of education in
development (World Bank 2002). The developmenhefdkills and knowledge of the
people of a nation through the education processtitates one of the prerequisites

of national development.

From the human resource perspective, educationeéh ®s the determinant of
character and pace of social and economic develop(Republic of Kenya, 1976).
UNESCO (2006) states that most of the pupils tlwathgough primary education in
developing countries fail to master the basic cgmiskills as shown by the poor
performance in primary school examination. The ltssare unsatisfactory levels of
socio-economic development due to inadequate amgphopriate human capital
resource. This situation is worse in countries gie¢ and use public examination as

the basis of important decision making about thecational and vocational future of

pupils.

The main feature of an education system is acadgeniormance. Kellaghan and
Greaney (1995) assert that KCPE performance noy oetermines access to
secondary and subsequently higher education bub afects the way
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individuals view themselves and are viewed by theiety. The Word Bank (2006)
observes that public examinations in Kenya sereddalowing purposes: selection of
candidates for educational opportunities and emmp&yt, certificate of achievement
of candidates, control of curriculum and its detwe school, motivation of school
teachers and pupils, and monitoring education stalsdand reporting on school
effectiveness including instructional resources magnoothers. Duignan (1986)
observes that there are many factors which affegilg achievement directly or
indirectly. Some of these factors are part of titeéidate web of affect that operates
within the school itself. These affecting factors:ad_eadership and decision making,
school culture and climate, teacher behavior, pbphavior, parental support and
involvement, socio-economic background of the pugihd poor management of

finances and school facilities.

Lezotte (2001) in his studies came up with severetates of effective schools-strong
instructional leadership, clear and focused misssafe and orderly schools, climate
of high expectations for success, frequent momiprof pupils progress, positive
home-school relations and opportunity to learn tonetasks. Academic achievement
is simply a matter of what happens in schools. @&ltih schools do make a significant
difference, he also identified numerous factorsclwhaffect pupils’ success. These
include the school, the family and the individuabcial incentives and socio-
economic conditions. In his research he identiffemke youngsters from lower socio-
economic strata as less likely to succeed in schidus does not mean that poor or

disadvantaged children cannot learn. However, botaas and economic conditions



are important factors related to success and cdreignored (UNESCO, 2004).

According to Western Australian Child Health Surngg906) an estimated fifty eight
percent of aboriginal pupils aged 4 tol16 years wated by their teachers as having
poor academic performance. This compares with earepercent of non- Aboriginal
pupils who had poor academic performance. The pamademic performance
registered by the Aboriginal pupils is attribut@dsbcio-cultural factors such as poor
home background, lack of interest in education @ parents and pupils and lack of
materials for learning among others. The dispantgcademic performance between
Aboriginal and non- Aboriginal pupils is evidentofn year one onwards and is
maintained through until the mid-high school ye&@tidies have shown that unless
pre-school learning and early primary school asst are provided,
underperforming pupils are rarely able to catchpe rise in performance in years
11 and 12 years merely reflects the fact that nadmyoor performing pupils have by
then left schools. In United States of America ()Séver the first decade of the
twenty first century, concerns about bullying artd role in school violence,
depression, health concerns and poor academic rpemfice have grown in the
elementary schools. Twenty two percent of the cbildsurveyed were involved in
bullying either as a victim, bully or both. Victinad bully victims were more likely
to have poor achievement than bystanders (Joh286@). With this kind of situation

prevailing in schools, poor academic achievemetitesexpected learning outcome.



In Wales (Great Britain), poor academic achievemerattributed to where one is
born in, poverty, family type and friends one assi@s with and the community one

lives in.

All these have a profound effect on academic peréorce. Taking the importance of
good academic performance of national examinatipoisally, many governments in
developing countries have been allocating muchheir resources to education since
independence (UNESCO, 2005). This has resulted woresiderable growth of
educational activities world over that has led edion sector to be one of the largest
in most countries (UNESCO, 2005). Kenya has nonbeft behind in this trend of
increasing allocation of resources towards edusafor instance, since 2002, heavy
investments by the government and other stakel®li@ve been made in education

sector.

In Africa education has been the traditional wattéining self- sufficiency. As the
gap between the skilled professionals and the wgrkiass continues to grow, the
need for education is apparent. Though majoritthefAfrican countries borrow a lot
of money from the developed world to better thelu@tion systems, much of that
money goes misappropriated due to inadequate maneageyuidelines. The money is
misappropriated and projects started for the pwrpofkimproving education are
abandoned hence becoming “white elephant” and aadpar to education

achievements. A case in point is the 8-4-4 systkadocation in Kenya that started in
1985 which focused on a practical oriented curdpulthat offered technical and
vocational skills meant to prepare pupils gradgpéihevery level with specific and
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practical knowledge that could either be used felf semployment, wage
employment or further training (Republic of Kenya984). This has not been
achieved and most pupils graduate at standard eagiut the pre-requisite skills to

fit the labour market.

Research by Kathuri (1984) on factors that affemtfggmance in KCPE found out
that the quality of teachers, efficient use of leag methods, a good administrative
set up and pupil’s previous background or abilitiese the major factors contributing
to KCPE performance. In addition the commissioneafiuiry chaired by Koech,

(1994) found that poor performance at examinatioas blamed on poor teaching,
absenteeism among teachers and pupils, irrelevaincerriculum and inadequacy of
examination system. This study therefore soughintestigate factors affecting

pupils’ academic performance in Kenya Certificaté®>omary Education in Emgwen

Division in Nandi District. The Division has contied to register poor KCPE
performance compared to other divisions in Nanditiit as shown in Table 1.1

below.



Table 1.1: Nandi District divisional merit list (20 KCPE) results

S/N | DIVISION ENTRY | ENG | KISW| MATHS| SCI SST/RE 2010 20 | 2008 MEAN

1. Tinderet 1448 50.63 51.98 55.21 56.66  58.44 B3, 277.65 | 280.14| 276.95
2. Kaptumo 898 54.14 5049 57.92 56.81 52.77 272.1372.70 | 277.86| 274.23
3. Kabiyet 1373 51.56 53.40 54.86 59.50 59.41 270.8275.81 | 271.64| 272.74
4. Ol'lessos 831 51.59 52.84 55.95 58.24  56.74 3By, 272.82 | 268.18| 272.13
5. Kapsabet 1919 53.1p 55.1p  55.27 55,62 54.3p 3978.271.64 | 267.43| 270.82
6. Kosiral 869 54.100 53.020 49.43 51.58 60.90 26910268.21 | 267.65| 268.3(
7. Kilibwoni 926 49.38| 52.43| 56.12 55.79 54.15 387, 264.92 | 262.11| 264.97
8. Kobujoi 875 48.77) 50.81] 54.08 52.96 51.80] 260|1260.05 | 268.43| 262.8§
9. Kipkaren 1451 53.19 5457 57.46 50.43  42.7( PBY. 263.43 | 256.45| 262.73
10. | Kemeloi 1286 49.71 49.84 53.81 5496  44.56 &50. 260.34 | 262.42| 257.83
11. | Emgwen 1849 48.4: 51.87 53.44 53.56 51.58 258.256.29 | 251.18| 255.44
Total 11871 51.66/ 53.58 54.55 60.32 55.49 270{14 0.527| 266.65| 268.07

Source: Nandi District Education Office (2011)

Despite the division posting average KCPE resultganeral, public schools were at

the bottom of the merit list. Table 1.2 shows EmgW&PE merit list per subject.



Table 1.2: Emgwen Division KCPE Merit List

S/No Zone Entry Eng Kisw Mat Sci SST/ 2011 2010 2009 2008 Dev.
1 Kapsisiywa 121 52.37 51.95 56.76 58.05 57.54 5776. | 276.08 272.52 270.31 0.47
2 Kaptel 309 49.03 56.38 52.66 56.04 55.9] 270.02 64.7® 262.75 250.15 5.303
3 Kapkangai 823 50.56 53.42 49.87 49.89 46.5 260.6 262.41 260.03 255.03 11.71
4 Kamoiywo 359 48.93 45.20 52.84 53.38 51.54 251.89 254.27 244 .80 242.70 2.408
5 Chepkumia 320 44.50 54.94 52.42 53.16 47.98 B53.0 237.06 241.44 237.63 15.99
Mean Score 1932 49.068 52.392] 52.92 54.104 51.9p0258.443 258.926 256.299 251.184 1.517

Source: Nandi Central District Education Office 12)

1.2 Statement of the problem

Student’'s performance at KCPE level is a major eomdor all stakeholders in

education. This is because good performance isca$sd with social, economic

development of a nation and in Kenya; this is aamdrive towards realization of

Vision 2030. Despite the importance of educatiangi&en Division has continued to
register unimpressive KCPE results for the lasiedry. This is a major problem to
parents, teachers and other stakeholders in edocdthis study therefore attempts to
investigate factors affecting pupils’ performance primary schools in Emgwen

Division, Nandi District.

1.3 Purpose of the study
The purpose of this study was to investigate facédfecting pupil’s performance in
public primary schools at Kenya Certificate of Paimyn Education (KCPE)

examinations in Emgwen Division, Nandi District.
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Objectives of the study

The objectives of the study were:

15

To establish the effects of availability of teaahiand learning resources on

pupils performance at KCPE.

To establish the extent to which social factoreef KCPE performance in

public primary school.

To establish the extent to which cultural factdifea performance in public

primary schools.

To identify the strategies for improving KCPE penf@ance in public primary

school in Emgwen Division.

Research questions
The following research questions guided the study:
To what extent does availability of teaching andrhéng resources affect

pupils’ performance at KCPE in Emgwen Division?

How does social background factors affect KCPEfgoerance in public

primary schools in Emgwen Division?

How does cultural background factors affect KCPEfggemance in public

primary schools in Emgwen Division?



iv.  What strategies can be employed to improve KCPHEopeance in public

primary schools in Emgwen Division?

1.6  Significance of the study

The findings of the study are likely to provideanhation to the stakeholders on the
importance of carrying out research in other ditdrion social-cultural factors

especially in those areas that are densely popllatbe study should also be
extended to private institutions within Emgwen Bion and the entire Nandi District

with a view of comparing the outcome from the tvedtings so as to uplift the low

academic performance experienced in Emgwen Division

1.7 Limitations of the study

According Best and Khan (1998) limitations are dtads beyond the control of the
researcher that may place restriction on the ceiatuof the study and their
application to other situations. The limitationattivere encountered by the researcher
included lack of cooperation on the part of thepoeglents on suspicion that the

information sought may be used to victimize them.

Another limitation related to the area of studyhat, the area is not large enough to

capture the findings that would be generalizedoteec the whole country.

1.8 Delimitations of the study
The study targeted only three categories of respatsd namely head teachers,
teachers and pupils. Other stakeholders includiagergs and district education

offices were not included in the sample. Factorsis@ered for this study were

9



limited to teaching and learning resources, teagchind learning process and socio-
cultural factors. Any other factor affecting pupiterformance was not investigated

by the study.

1.9 Research assumptions

The study makes the following assumptions:

i.  That the respondent shall co-operate and give hamnesaccurate information.

i. That the findings shall reflect the true picture amfademic performance at

KCPE level in the area of the study.

1.10 Definition of operational terms

The following terms have been operationalized is study.

Performance In this research, performance refers to pupdsts at KCPE.

Teaching and Learning ResourcesThis refers to books, classroom, desks, chairs,

charts among others.

School managementiIn this study, school management refers to thexipion in
planning and executing by the school heads, theslahd responsibility bestowed on

school administration.

10



CHAPTER TWO:.LITERATURE REVIEW
2.0 Introduction
This chapter consists of six sections. These imclah overview of pupils’
performance, effects of teaching and learning nessuon pupils’ performance at
KCPE, effect of socio-cultural factors on pupilserformance at KCPE and

theoretical framework which was based on structiurattionalism theory.

2.1 An overview of pupils’ performance.

Hansell (1981) suggests that a child’s self- imagdf -concept or expectations are
critical for academic development because theycist on the self and even
determine the child’s experience. If the child Ksrthat he will do poorly, he opts to
hang back and avoid doing the very things that wi#lp him to learn. Low
expectations are infections and persons who hol dapectations for themselves
encourage others to hold low expectation also. 8dgeurriculum or syllabus is its
relevance to the individual needs and capacitigh@liearners to their lives. There is
need to identify what motivates learners so thay thttend educational programmes.
If pupils are bored and fail to see the connechietween their personal life and what
they are taught in schools, they become candidafe&academic failure’ and

eventually this leads to poor performance in exatmm (UNESCO, 1998).

As level of poverty rises, child labour becomesc@ufor family survival. More
children are increasingly employed in domesticvéotis and petty trade in rural-
urban Kenya in order to subsidize the family incofkis has greatly affected

11



the girl-child as most girls are removed from sdba@nd taken to do odd jobs like
house helps and barmaids to supplement the fanmilyme. Most parents affect their

children in this manner and this leads to poorgrerince.

2.2 Effect of teaching and learning resources on KEE performance

Eshiwani (1981) observes that lack of school makeimpact on performance in both
primary and secondary schools. Furthermore, in 3897ound that the school based
factors that affect the performance in pupils &klaf teaching and learning materials.
The primary Material Infrastructure Programme (PMHas documented that poor
primary education in Kenya. Tum (1986), in suppafrtEshiwani says that lack of
facilities is a major contributing factor to poarformance. He observes that a human
element must be in agreement with performance.his tontext, it is clear that

shortage of teaching books and other facilitiesltéis poor continuous performance.

With the inception of the Free Primary Educatio®i, the government came up
with target supply of instructional resources fottblower and upper primary levels.
Since then the following targets of industrial metks (target supply of instructional

materials) have not been realized as shown in TAllelue to delayed disbursement

and misappropriate of funds by some head teachers.

12



Table 2.1 : Target supply of instructional materidM):lower primary (STD 1 — 4)

Item Required
Basic pack of school stationery 1
Chalk )
Teacher preparing book 2
Enrolment and attendance registers 1
6 core text books 1
Supply reading English 1
Supplementary Kiswahili 1
Science kit 2

Source: MOE(2012)

13




Table 2.2 : Target supply of instructional matexi@M): upper primary ( STD 5 — 8)

Item Required
Basic pack of school stationery 1
Chalk 10
Teacher preparing book 3
Attendance registers 1

6 core text books 1

8 core teachers guide 1
Science kit 2
Wall maps 3
Atlas 1 per 3

Source: MOE (2012)

Table 2.2 shows that text books are salient iruttimate performance of the learners.
World Bank Report (1995), on tools and technologyparformance input, identifies
instructional materials as the entire range of hemgtools from chalk to computer.
According to report, the availability of teachir@pts at all levels in poor and middle
level income countries is limited, particularly@tmary level of education and these

impacts negatively on academic performance.

2.3 Effects of social factors on pupils performance
Pupils' academic performance is influenced by $deetors. These factors include

romantic relationships, student cults, membershiglubs and organizations,
14



and sports. Some studies disagree over how bestettsure social factors, most
studies indicate that children from low social tastfamilies do not perform as well
as they potentially could at school compared tddedin from high social factors
families (graetz, 1995). Most studies, however, para Students from across all
social factors backgrounds to reach the concluthanh low social factors adversely
affects a range of educational outcomes. Anothg@ontant dimension, however, is
the factors that may influence educational outcomiiin particular social factors
Bands. The educational performance of children friinancially disadvantaged
backgrounds and examines its variation as affeoye@raditional measures of social

factors as well as by a range of other family, vidiial and Contextual factors.

Parents or family socio-economic status is detegthinby an individual.
Achievements in: education; employment and occaopati status; and income and
Wealth. Several comprehensive reviews of the matiip between social factors and
Educational outcomes exist (Ainley et al., 1999)e3e studies and reviews make it
clear those children from low families are moreelik to exhibit the following
patterns in terms of educational Outcomes compé&rechildren from high social
factors: it is argued that families where the ptweare advantaged socially,
educationally and economically, foster a higheelef achievement in their children.
They also may provide higher levels of psychologisapport for their children
through environments that encourage the developwofesitills necessary for success
at school (Williams et al., 1993). Socio-econontatiss may therefore also be linked

to family structure. As sole parent families onrage have lower levels of income,
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are headed by parents with lower educational attairt and are less likely to be in
the labour force, children from these families Bkely to have lower educational

performance (Rich, 2000).

Also related to poor educational performance islével of truancy or unexplained
absence among students. Truancy can be modele@$ath educational outcome and
as a causal factor in explaining educational peréorce. Truancy tends to be higher
among students from low SES backgrounds. Truangn eccasional, is associated
with poorer academic performance at school (Spark@89). Having high levels of
unexplained absence at school has also been foumel &ssociated with poorer early
adult outcomes in the labour market for instancghéi probability of being

unemployed and poorer adult health relative to tnoants (Sparkes, 1999).

Educational performance at school has also beendfda vary according to the
student sex (Horne, 2000). In particular, reviewshe evidence suggest that boys
suffer an educational disadvantage relative ts gaspecially in terms of performance
in literacy (Buckingham, 1999; 2000b). There areesal explanations for this
increasing gender gap which include: biologicafetdénces; gender biases (such as
reading being seen as not masculine.); teachingjcala and assessment (for
instance less structured approaches to teachingngaa may have weakened boys.

literacy performance); and socioeconomic factorsci@gham, 1999).

Geographical location affects pupils’ performance pupils’ from rural areas are
more likely to have lower educational outcomes irerms of academic
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performance and retention rates than students tndran area. Despite an adequate
number of educational facilities in rural and reenienya, school children from these
areas remain disadvantaged by other factors. Issifiesting access to education in
regional areas include: costs, the availabilitgrahsport and levels of family income
supports (Cheers, 1990; HREOC, 2000).

According to Sparkes, 1999 Lower educational att@int has also been found to be
associated with children living in public housingntpared to those in private
housing. This may be due to the effects of overding, poor access to resources and
a lack of social networks, and in this sense, mgusype may also be a measure of

neighborhoods influence.

2.4 Effects of cultural factors on pupils performarce

Organizational theorists have long reported thgingaattention to culture is the most
important action that a people can perform. Edocali theorists have likewise
reported that the teachers’ impact on learning ésliated through the climate and
culture of the school and is not a direct effedll{hger and heck 1998). Watson
(2001) warned us that if the culture is not hospéato learning then pupils’
achievement can suffer. Fink and Resnick (2001)rréded us that school teachers are
responsible for establishing a pervasive cultureteaiching and learning in each
school. A closer look at the relationship of spedispects of school culture to pupils’
learning is needed, however. Categories of schamsthen compared on the 10
dimensions of school Climate as measured by thanmgtional health inventory

(leithwoodet al. 2001).
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Other cultural factors that impact negatively orueation are practices such as
circumcision rites of which when boys undergo tfesl they are grown-ups and they
cannot be controlled and contained by both parants teachers leading to poor
performance due to rebellion against authority. &awen end up dropping from

school and engage themselves in illicit activisash as drug taking and consumption
of local alcohol. Early marriages for both boys ands too affect pupils’ education

performance from pursuing further education. Asnessed today most of the pupils
who entered into early marriages are experienciragriage breakages and some

going back to school (Mlama, 2001).

Child labour, however, is perhaps the most virulemte preventing pupil’'s from

pursuing education. While child labour is an oblstao both boys and girls, girls are
affected at much higher rates, particularly becauseh of the child labor that girls
do may not be Bank Economic and Sector researébensl that pupils’ start work at
an earlier age, work longer hours and oftentimeskwas many hours as adults
(Canagarajah, S and H Coulombe, 1997). A full-timerk schedule paired with

primary education for a ten-year old pupil cannet fustainable, nor can it be
adequate preparation for successful passage of iexdoms and transition to

secondary school. The brunt of labour placed orilpupust be defrayed to enable
pupil’'s to pursue an unhindered course of primamg aecondary education. This

scenario is a common practice in Emgwen Division.
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According to Ogbu (1992) Conflicts between home acdidool may occur over how
pupils have been taught to view the world, the itjeal of interpersonal relationships,
standards of behavior, and the goals and objectieslucation. Home, community,
and school/center environments may value some ®fstiime competencies, but
differences in expression may obscure their commmot. Pupils socialized in
communities that value physical aggression and hmacbehavior may have
considerable difficulty learning to suppress suedvior in school, just as pupils
more conservatively socialized may feel deeplydtered by open aggression in the
school ground. Both the pupils who tolerate higlels of aggressive behavior and
those who do not acquired their characteristiceutin the normal developmental
process of identification with the values and bébraef family and friends. The point
is not that high or low levels of aggression arsirddle, but that their acquisition is a
normal accomplishment in some communities. Schdmfsyaluing low-aggression
pupils’ set the stage for cultural conflict for #sowho do not believe that physical

docility can reflect competence and effectiveness.

2.5  Theoretical framework

The study is based on the structural functionalibeory. Structural functionalism
theory is defined as ‘a theoretical orientation abhproposes that a human society is
like an organism made up of structures called $adastitutions’. These social
institutions are made in such a manner that thefppe different functions on behalf
of the society. In its role, the structural func@dism theory endeavors to give an

explanation on how a human society is organizedvemat each of the various social
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institutions for stability of the society. (MertéhK.1957).

The structural functionalism theory started to ta&ets and gain popularity in the

nineteen century. It was developed and shapedégrimnists in order to understand
the human societies. They began to compare a gdoietn organism for example a
cow, a dog among others. In such organisms, therestauctures called organs for
instance the heart, liver, skin and others thatycaut the functions of the whole

organism. This thinking, therefore, seemed to farsound model that could help in
understanding how the human society is structureaintained and sustained by the
organs in it known as the social institutions. hy d&auman society, education is a
complex institution and full of many factors. Itas integral and recognized social
institution that is structured to carry out a spéeed function that is the education of
the members of the society. Also, the role, contidn and the use of education
towards the maintenance and development of theetyocian be understood and
explained through this theory. The rationale foingghis theory is that it explains

why certain structures such as, teaching and legractivities, effective curriculum

supervision, impact of socio cultural factors onueation among others key in

promoting academic performance at K.C.P.E level.
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2.6 Conceptual framework
Figure 2.1The conceptual framework showing theugtiice of teaching and learning

resources and social and cultural factors on pymisormance.
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21



Figure 2.1 shows that pupils’ performance at KCBi#el is influenced by several
factors that interact with one another. These @aehing and learning resources and
social cultural factors. Schools with adequate earand learning resources such as
books, desks and classrooms among other facilided to perform well at KCPE
examinations. Cultural factors for example paretdaél of education and tradition
are likely to influence learners’ academic perfoneg Social factors influencing
pupils’ performance include romantic relationshiggident cults, membership in

clubs and organizations, and sports.

2.7 Summary of literature review

Literature reviewed shows that there are variowsofa which influence students’
academic performance. Some of these factors argaiaility of instructional

materials, social and cultural factors among othiers clear that whenever there is
poor performance, a number of factors either inddpetly or in conjunction with

others contribute to it. The study investigated soselected factors influencing
pupil’'s academic performance at KCPE level in EmgwEhese were availability of
teaching and learning resources, social and culiactors. The three factors although
ignored by most scholars are equally important inderstanding the underlying

factors influencing pupils performance at KCPE leve
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CHAPTER THREE: RESEARCH METHODOLOGY

3.0 Introduction
This section focuses on the study design, targetilation, sample size and sampling
procedures, research instruments, pilot study, dataction procedures, data analysis

and ethical consideration.

3.1 Study design

A research design according to Orodho (2004), éssitheme, outline or plan that is
used to generate answers to research problemsstlioig adopted descriptive survey
design to establish the factors that contributpdor performance in primary schools
in Emgwen Division. The rationale for using destiops survey design is that they
are used in preliminary and exploratory studiesltow the researcher to gather the
information, summarize, present and interpret fe¥ purpose of clarification. The
choice of descriptive survey design is made on fawt that in this study, the
researcher was interested in the state of afféiesdy prevalent in the field and no
variable is to be manipulated. Descriptive survegs\therefore appropriate because it

enabled the researcher to gather information camugiKCPE in Emgwen Division.

3.2 Target population
Mugenda and Mugenda (1999) defines target populasa population to which a
researcher wants to generalize the results ofdy stuconsists of sample frame from

which a sample is selected (White, 2005). The tapgpulation was 1,932 class 8
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pupils, 67 Head teachers and 708 teachers. The teaatiers and class 8 teachers
were chosen because they were in a good positiogivi® information on the
availability of the resources and as managers lobas and were in constant touch

with pupils in their classes.

3.3 Sample size and sampling procedure

In descriptive research, a researcher can onlytesepercent of the accessible
population (Fraenkel &Wallen, 2000). Ten percentiled total numbers of schools
were seven schools. But to make the study managead representative, the
formulae that was adopted to decide the samplevaze40%. Therefore 26% of the
schools were sampled to participate in the studhe fllowing was the procedures

followed in sampling the schools.

Table 3.1: Summary of the zones in Emgwen Divisampling of schools

Zones Target population of schools per zone Sedmpthools (40%)
Kapkangani 20 8

Kamoiywo 13 5

Kapsisiywo 6 2

Kaptel 15 6

Chepkumia 13 5

TOTAL 67 26

Source: (Author 2013)
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A formula of 40% was used to sample pupils. Thenloer of class eight pupils in the
26 sampled schools was 772 pupils. Therefore 40%«@fpupils gave 309.From the
sample of 309 pupils, 12 participants were seletteah each school. Therefore the
sample size was 12 class 8 pupils in each schetiigg to a total of 312 pupils. 44
class eight teachers and 26 head teachers werdeshpyposively. The 44 class 8
teachers were arrived at because some schools aren2 4 streamed as each class is

handled by its own class teacher as shown in Aggdnd

3.4 Research instrument

The main tools for collecting data in this reseandre questionnaires and document

analysis.

3.4.1 Questionnaires

These are carefully designed written instrumentgHe collection of items to which
respondents are expected to react usually in gritinis a research instrument that
gathers data over a large sample and saves tinmeolives use of open ended and
closed-ended questionnaires (Orodho and Kombo, )2002 open ended
guestionnaires the respondents gave their exptanati their own opinion and in
closed ended questionnaire the respondents gewer €tes’ or ‘No’ response .The
purpose of the questionnaires was to collect aofahformation over a very short
period of time. Each item in the questionnaire waseloped to address a specific
objective of the study (Mugenda and Mugenda, 199% questionnaires were

administered to head teachers, standard eighttdaskers and class eight pupils.
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Questionnaires may lead to honest responses ademtification is needed hence
respondents can give answers without fear of vieation. The method gives
respondents enough time to reflect on questionsréefnswering them. This method
apart from saving time and cost also assists iudgied bias in responding to
guestions. It also helps to obtain personal infaimnaeasily. The questionnaires were

self-administered.

3.4.2 Document analysis

Document analysis involves critical analysis of vate and public recorded
information that relates to factors under invesigya The professional documents
required in a school such as past examinationtestdre analyzed to establish the

academic achievements of the schools being examined

3.5 Pilot study

To ensure that the instruments measured what theyindended to do, 10% of

primary schools of the target population of 26 sddan Emgwen Division were

randomly selected and used to pretest the instrumiéns translated into three

schools. Questionnaires were given to respondentslitin the presence of the

researcher in order to find out if any obstacle wggerienced by the respondents in
interpreting the items. Mulusa (1990) observes fthibt tests help to review and

adjust ambiguous items. Mugenda and Mugenda (199@)e that pretesting is

important as vague items are revealed, comments sagdestions incorporated,

deficiencies revealed and determines if the metti@halysis is appropriate.
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3.5.1 Instrument reliability

This is a measure of degree to which a researttuiment yields consistent results or
data after repeated trials (Mugenda and Mugend@9)1%According to Kerlinger
(1993) reliability refers to the consistency that imstrument demonstrates when
applied repeatedly under similar conditions. Réligbfocuses on the degree to
which empirical indicators are consistent across &wmore attempts to measure the
theoretical concept (Orodho, 2004). It is usuaffe@ed by random error. This is the
deviation from a true measurement due to factoas Have been dealt with, for
example inaccurate coding and ambiguous instrugttonthe subjects (Mugenda &
Mugenda, 2003). In this study, reliability was detmed after the pilot study in three
schools in Emgwen division, which have the sameatdtaristics with the actual
sampled schools. This aim was to determine wheatteeinstruments could yield the
data needed, identify problems that might be enisvad by the respondents and
establish the clarity of the instruments. Questsores were given to three groups of

respondents namely, the head teachers, the teateemupils of the three schools.

A test re-tests method or co-efficient stabilitythuel was used to estimate the degree
to which the same results could be obtained wipleaéed measure of accuracy of the
same concept in order to determine the reliabdftyhe instrument. A correlation co-
efficient of 0.8 was useful in assisting to reviee questionnaire to make sure that it
covered the objectives of the study. If this leskleliability was not achieved more
items could have been added to the instrument hedotocess repeated until this

threshold of reliability is attained.
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3.5.2 Instrument validity

This is the degree to which an instrument measwigst it purports to measure
(Mugenda & Mugenda, 2008). It is taken to be validen it can measure what is
supposed to measure (Mulusa, 1990). Essentialljiditya is concerned with
establishing whether the questionnaire content ésguring what it is supposed to
measure. To determine validity the researcher didtepting of the research
instruments. The study was carried out in the tigaic primary schools out of the
total 67 schools. Content validity was used todatk the content employed in the

guestionnaire.

3.6 Data collection procedure

Data collection refers to the gathering of inforimatto serve or prove some facts,
(Kombo and Tromp, 2006). It is anything actual,uassd, used as a basis for
recording. Before going to the field for the cotlen of data, the researcher obtained
a permit from the National Council of Science aretfAnology. He also obtained

permission from the District Education Officer, dinhlly from the Head teachers of

the sampled schools. The researcher visited edobokof the sample schools to

administer the questionnaires. The researcher getario collect the completed

guestionnaires at a date agreed upon with the nelgpds.

3.7 Data analysis technique
Data analysis is a practice in which raw data deoed and organized so that useful

information can be extracted from it. This involetiting or organizing, interpreting
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and presentation of collected data. Analysis reslube field of information to a

usable size.

Upon completion of data collection, the questiormaias scored and data edited,
coded and entered into the computer for analysisnd®?y data collected was

qualitative and analyzed using descriptive stassfthe statistical package for social
science (SPSS) and presented in descriptive fofimg. purpose of the descriptive
statistics was to enable the researcher to mearingfescribe the pattern and trends
of data related to performance in KCPE examinatidns entailed presentations of
findings in the form of proportions and percentagean, mode and frequencies that

became useful.

3.8 Ethical consideration
The researcher assured the respondents of thedeatidlity of the information
provided and were assured that the information Wl used for the purpose of

research only.
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CHAPTER FOUR:DATAANALYSIS, INTERPRETATION ,PRESENT ATION
AND DISCUSSION
4.0 Introduction
This chapter presents data analysis, interpretatiah presentations based on stated

research objectives and research questions statie e

4.1 Questionnaire return rate
As indicated in Table 4:1 (92.3%) of the head teash(90.9%) of teachers, (100%)

of the pupils filled in and returned the questidnes

Table 4.1: Questionnaire return rate

Target respondents Sample size  Responses Retearfysnt
Head teachers 26 24 92.3
Teachers 44 40 90.9
Pupils 312 312 100.0

Source: Field Data (2012)

Overall, the questionnaire return rate was abslglggeod for all targeted respondents
since it was over 80 percent for all. According Moda & Mugenda (1999), a
guestionnaire return rate of 80 percent and ab®absolutely satisfactory, while 60-
80 percent return rate is quite satisfactory. Ainetrate below 60 percent is ‘barely
acceptable’. A satisfactory questionnaire returte rés imperative to minimize

assumptions in the study as well as diminish aras,bwhich could probably be
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brought out by a lower questionnaire return ratdas Tevel of return was affected by

several factors, among which were the length ofstjoes and the mood of the

recipients.

4.2 Demographic information

Table 4.2 : Head teachers’ response on gender

Gender Frequency Percentage
Male 23 88.5
Female 3 115
Total 26 100

Source: Field Data (2012)

According to Table 4.2 it was found that majorifyttee Head teachers (23) were

males constituting 88.5%, while female head teachere only 3 constituting 11.5%.
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Table 4.3: Head teachers’ age

Age Frequency Percent
50yrs. and above 8 30.8
40 - 49yrs. 15 57.7
30 — 39yrs. 3 115
Total 26 100

Source: Field Data (2012)

According to Table 4.3, majority of the Head teashg7.7%) ranged from 40- 49
years, while those that fell at 50 years and alweee (30.8%) and those under 40
years were 11.5%.This shows that most of the heachers are at middle age and
hence energetic and innovative which could leadbétter results in K.C.P.E.

examination.
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Table: 4.4 Teachers’ response on gender

Gender Frequency Percent
Male 21 52.5
Female 19 47.5
Total 40 100

Source: Field Data (2012)

Table 4.4 shows that male teachers were 52.5%gvibihale teachers were 47.5%.

This clearly shows that there is gender paritytaifig in Emgwen Division.

Table 4.5: Teachers’ age distribution

Age Frequency Percent
50years and above 2 5
40 — 49 years 6 15
30 — 39 years 29 72.5
20 — 29 years 3 7.5
Total 40 100

Source: Field Data (2012)
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According to Table 4.5 on teachers age distribytioajority of teachers (72.5%) fall
under age 30-39 years, followed by those aged lestw6-49 years(15%), then 20-29
years (7.5%) and finally those aged 50 years amveal{5%). This is a clear
manifestation that most of them are young and wibeand this could lead to better

results in K.C.P.E. performance if it were not &her external factors beyond their

scope.

Table 4.6: Pupils’ gender distribution.

Gender Frequency Percent
Male 142 45.5
Female 170 54.5
Total 312 100

Source: Field Data (2012)

Table 4.6 shows that, majority of pupils in sch@®.5%) are females while 45.5%
are males. This indicates that, the girl child amass on the importance of education

is higher than that of the boys.

Table 4.7: Age of the pupils

Age Frequency Percent
Below 10 years 32 10.3
10-14 years 264 84.6
Over 15 years 16 51
Total 312 100.0

Source: Field Data (2012)
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As Table 4.7 indicates, majority (84.6%) of the imipanged from 10-14 years,
(10.3% ) were below 10 years while the remainifigl@o) were aged over 15 years.
This implies that, majority of the pupils were aldteunderstand the questionnaires

and fill in the necessary information.

Table 4.8: Pupils score at end of class seven

Scores Frequency Percent
Between 200-249 102 32.7
Between 250-299 135 43.3
300 and above 75 24
Total 312 100

Source: Field Data (2012)

According to Table 4.8 it shows that majority (4#8)3 of the pupil performed
averagely, followed by (32.7%) who performed bekwerage and only (24%) scored
above 300 marks at the end of class 7. This shbetsthe overall performance is

weak.
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Table 4.9: Repeaters score

Scores Frequency Percent
Below 200 17 16.7
Between 200 — 249 30 29.4
Between 250-299 41 40.2
Above 300 14 13.7
Total 102 100

Source: Field Data (2012)

According to Table 4.9 majority (40.2%) performedemgely as repeaters, and
29.4% performed below average. 16.7% performededoiiow average, and only
13.7% had scores above average. This is a clemati@h of poor performance in the

division.

4.3 Effects of teaching and learning resources oreformance in K.C.P.E.
The section presents the effects of availabilityeafching and learning resources on
performance at K.C.P.E. It was based on whethestheol has adequate classrooms,

learning equipment and library.
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Table 4.10: Whether the school has the followtegis

[tem Frequency Total Percent
yes no

Adequate classrooms 18 6 24 100
Adequate play ground 12 12 24 100
Adequate learning equipment 6 18 24 100
Adequate library 6 18 24 100
Adequate teaching and learning resources 25 15 40 00 1
Adequate teaching and learning facilities 232 80 231 100
Adequate fields for co-curricular activities 15 25 40 100
Adequate administration block 12 12 24 100

Source: Field Data (2012)

As Table 4.10 shows, majority (75 percent) of alhti teachers reported that there

were adequate classrooms in their respective sshwith the remaining 25 percent

saying there were no adequate classrooms. Thisigsphat most schools had

adequate classrooms which are necessary for saidtgomfort of students for better

learning outcomes.

The table above shows that, 50 percent of the tesadhers had adequate play ground

with equal number disagreeing. This implies thatf bf the sampled schools lacked

Playground, a critical factor for intellectual phypcmotive development of pupils.

Lack of adequate playing ground is likely to affpetformance at KCPE level.
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It shows that majority (75%) of the head teachexd hAdequate learning equipment
with (25%) citing inadequate learning equipmentisTimplies that majority of public
primary schools do not have adequate learning ewemp. This is likely to influence
academic performance.

Majority (75%) of the head teachers agreed that beal adequate library facilities in
their schools with (25%) disagreeing. Maundu, ()983ys that good performance
demands that every school should be equipped Wwihreélevant text books in the
library. Therefore the availability and use of teiag aids/resources could boost level

of quality education provided to pupils.

The researcher was also interested to know wheittewols had adequate teaching
and learning resources where majority (62.5 %)eaichers agreed that they had

adequate teaching and learning resources withq®d7dsagreeing.

Majority (74.4%) of the head teachers reported thay had adequate teaching and
learning facilities with (25.6%) disagreeing. Lack adequate facilities such as
science equipment, classes, playground and othehitey and learning resources is
likely to affect teaching and in most cases canugtirebellion which is likely to lead

to poor performance. Douglas (1964) notes thatt¥e teachers keep in mind both
what they teach and what they teach with. Learmwgld therefore be passive and
boring if learning resources are not incorporatethe learning process. It is proper
organization of learning resources and the useppfapriate teaching and learning

strategies which is likely to enhance the acquisitf the subject matter and content.
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Concerning whether there are enough playing fied do—curricular activities,

majority (62.5 %) of all the teachers said yes W&R.5%) disagreeing as indicated in
Table 4.10.(50%) of teachers reported that they ddehjuate administration block
with an equal number disagreeing. Spacious and uatiecpdministration block is
important for teachers/learners interaction outside classroom as well as for

consultation after class.

Table 4.11: How often the head teacher sends phpiise to collect boarding/lunch

fees

Number of times Frequency Percent
Once aterm 6 25.0
Twice a term 18 75.0
Total 24 100.0

Source: Field Data (2012)

According to Table 4.11,majority (75 percent) loé thead teachers send pupils twice
a term to collect fees while 25 percent sent themmér once a term. This scenario
explains the situation on the ground whereby theegament disbursement of funds is
sometimes delayed forcing head teachers to sedérgsihome for school fees. This
may have ripple effects on pupils who sometimessrolasses and exams while at

home.
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Table 4.12: Teachers' response on major factoestaify performance

Factors influencing performance Frequency Percen
Inadequate learning material 10 25.0
Inadequate teachers in school 10 25.0
Lack of motivation 10 25.0
Environmental factors 5 12.5
Poverty 5 12.5
Total 40 100.0

Source: Field Data (2012)

The study on teachers’ response on major factdestafg performance in Emgwen

indicated that, inadequate learning materials, énadte teachers in school and lack

of motivation rated at 25 percent each while emrnental factors and poverty rated

12.5 percent each. This implies that there aresrsévfactors affecting pupils

academic performance. This is shown in Table 4.12.

Table 4.13: Teachers' opinion on the school texklvatio

Teachers' opinion on the school textbook ratio teegy Percent
1.2 10 25.0
1.3 15 37.5
14 15 375
Total 40 100.0

Source: Field Data (2012)
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According to Table 4.13, (37.5% ) of teachers regmbthat the school text book ratio
is 1:4, with the same percentage rating it at wile the remaining 25 percent

reporting the ratio of 1:2.

Table 4.14: Whether teachers are given incentinete school to motivate them in

their work

Incentives to motivate teachers Frequency Percent
Yes 10 25.0
No 30 75.0
Total 40 100.0

Source: Field Data (2012)

Findings on whether teachers are given incentivethe school to motivate them,
majority (75 percent) of all teachers reported thaly were not given any incentives
in their respective schools with 25 percent agigedimcentives are necessary because

they motivate teachers to work harder. Table 4hbivs the results.

Table 4.15: Whether there is any organized dial@yueng the staff and pupils

Dialogue among staff and pupils Frequency Percent
Yes 35 87.5
No 5 12.5
Total 40 100.0

Source: Field Data (2012)
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According to Table 4.15, majority (87.5 percent)tedchers reported that there was
consultation between them and their pupils with51percent disagreeing. This

implies they normally hold discussions on how t@iove academic performance.

Table 4.16: How often the pupils do evaluationgest

Pupils’ evaluation tests Frequency Percent
Frequently 223 71.8
End term 25 7.7
Rarely 56 17.9
Midterm tests 8 2.6
Total 312 100.0

Source: Field Data (2012)

On how often the pupils do evaluation tests, majo(i71.8 percent) reported
frequently while 17.9 percent reported rarely, @efcent at the end of the term and
2.6 percent midterm tests. Evaluation tests hedghters identify the strength and
weak point of the pupil which enables them (teaghéw lay proper strategies for

performance improvement. Table 4.16 presents thdtee
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Table 4.17: Pupils' response on factors that affest academic performance

Factors affecting academic standard Frequency Rerce
Lack of school fees 168 53.8
Inadequate learning facilities e.g.(books, chatk) e 80 25.6
Environmental factors e.g. (noise, heat) etc. 13 .333
Lack of basic needs e.g. ( shelter, food) etc. 41 281
Indiscipline 79 25.6
Negative attitude 128 41.0
Poor time management 24 7.7

Source: Field Data (2012)

Table 4.17 shows that, majority (53.8 percent) e pupils lack school fees. 41
percent felt that negative attitude was a factat tffected performance while 33.3
percent reported environmental factors. Inadeqeateing facilities and indiscipline
reported 25.6 percent each. (12.8 percent) repdeekl of basic needs with 7.7

percent reporting poor time management.

According to Sifuna (1988) lack of communicatiomop relationship between the
head teacher and the pupils, inefficient instruelgolicies and practices and leaving
parents out of school activities are significant affecting poor performance.
Rumberger (1987) strongly emphasizes that pooropeegnce is viewed to serious

administrative problems.
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Table 4.18: Whether the pupil participate in elattdf school prefects

Pupil participation in election of school prefects Frequency Percent
Yes 224 71.8
No 88 28.2
Total 312 100.0

Source: Field Data (2012)
Majority (71.8 percent) of the pupils agreed thmetyt participated in election of school

prefects with 28.2 percent disagreeing as showrabie 4.18.

4.5 Effects of social factors on pupils’ KCPE perfonance

This section represents head teachers, teachers papis’ response on the
commitment of teachers to school culture, attitwdepupils to school rules and
regulations, a sense of community towards theioschcommitment of pupils to

school tradition and the pupils’ attitude of leaugniof sciences.

Table 4.19: Head teachers' response on commitniégeachers to school culture

Commitment of teachers to school culture Frequency Percent
Very positive 12 50.0
Positive 9 35.7
Negative 3 14.3
Total 24 100.0

Source: Field Data (2012)
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According to Table 4.19, half of the head teaclstated that they were very positive
towards the commitment of teachers to their scr8mlr% were positive while 14.3%
were negative. This implies that most of the teexhe Emgwen Division are
committed to their schools and this is a strongciathr of good working relationship

in the school and community at large.

Table 4.20: Head teachers' response on attitudapls to school rules

Attitude of pupils to school rules Frequency Petcen
Very positive 5 214
Positive 14 57.1
Neutral 3 14.3
Negative 2 7.1
Total 24 100.0

Source: Field Data (2012)

Table 4.20 shows that, 78.5% of the pupils wereitipesabout school rules and
regulations, while 14.3% were neutral.7.1 were tiegaThis indicates that majority

of pupils in Emgwen Division are positive toward$igol rules
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Table 4.21: Head teachers' response on a sensenafiunity towards their school

A sense of community Frequency Percent
Very positive 5 21.4
Positive 13 50.0
Neutral 3 14.3
Negative 3 14.3
Total 24 100.0

Source: Field Data (2012)

According to Table 4.21, head teachers (71.4%) eabhat the community was
positive towards their respective schools while3%.were neutral and negative
respectively. The school community is very importan ensuring that the school
culture is upheld as well as it forms the largemowunity and holds the future of the

community.

Table 4.22: Pupils’ commitment to school traditiohead teachers’ response

Commitment of pupils Frequency Percent
Very positive 2 7.1
Positive 20 85.7
Negative 2 7.1
Total 14 100.0

Source: Field Data (2012)
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Head teachers’ response on the commitment of ptpischool tradition indicated
that overwhelming majority (over eighty percent)tbé head teachers were positive
of pupils’ commitment to schools’ tradition. Pupit®mmitment to school tradition is
a sign of loyalty and is likely to create a warmrlng environment. Table 4.22

shows the results.

Table 4.23: Teachers' response on the pupilsudé#ibf learning of Sciences

Teachers' response Frequency Percent
Very positive 3 6.4
Positive 16 42.6
Neutral 8 19.1
Negative 13 31.9
Total 40 100.0

Source: Field Data (2012)

According to Table 4.23, majority of teachers (49qgent) reported pupils’ attitude to
Science related discipline were positive with abihirty percent reporting negative.
The extent to which the pupil culture values acadesuccess or willingly complies

with the school rules, will affect their achieverhesmce pupil peer culture affects
pupil performance. School staff members must knometiver the dominant peer
culture adds or detracts from the school's misgi@atterson, Purkey and Parker,

1986).
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Table 4.24: Teachers' response on the pupils'udtitto the learning of Arts and

Languages.

Pupils’ attitude to the learning of Arts and Langes. Frequency Percent
Very positive 6 17.0
Positive 26 61.7
Neutral 7 19.1
Negative 1 2.1
Total 40 100.0

Source: Field Data (2012)

Concerning teachers’ response on the pupils’ dtitio learning Arts and Languages,
over 50 percent were positive. Few of the teaclkéexl that pupils’ had negative
attitude towards learning of Arts and Languagess Tidicates that, pupils perform

well in Arts and Languages. The information is shaw Table 4.24.

Table 4.25: Teachers' response on the pupilsudg#ito participation in games

Pupils’ attitude to participation in gamegrequency Percent
Very positive 12 29.8
Positive 21 51.1
Neutral 5 14.9
Negative 2 4.3
Total 40 100.0

Source: Field Data (2012)
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According to Table 4.25, over 50 percent of thecheas agreed that pupils had
positive attitude on pupils’ participation in gamdsis would mean pupils value a
school culture that embraces extra-curricular #@wts, This could promote their
abilities and talents and hence translate to tiadiof their school thus enhancing

good academic performance.

Strong school culture, as indicated by commitmdnieachers, attitude of pupils to
school rules and regulations, a sense of commtmitgrds their school, commitment
of pupils to school tradition and the pupils’ attle of learning of sciences, was found
to be affecting Kenya Certificate of Primary Edugatpositively. As indicated by

Cheng (1993) the effect of strong culture whenheex, pupils and community are

committed to a certain school norm, that norm tetes to performance in KCPE.

4.6 Strategies for improving performance in K.C.P.E.

Table 4.26: Ways of improving school performance

Ways to curb factors Frequency Percent
Provision of adequate learning materials 10 50.0
Employing more teachers 12 62.5
Encouraging children by parents 5 25.0
Motivating pupils 5 25.0
Punishing indisciplined pupils 8 37.5

Source: Field Data (2012)
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Table 4.26 shows that, majority (62.5 percent,jhef teachers said employing more
teachers and providing more learning materials éllp with 37.5 percent felt that
indiscipline pupils should be punished. Both paeahcouragement and motivation
of pupils had 25 percent each. The indicated gfimée are crucial for

teaching/learning environment to be conducive &arters. This eventually affects

academic outcome.

Table 4.27: Pupils' response on the measuresrhsit be put in place to curb factors

affecting performance

Measures Frequency Percent
Provision of learning materials 88 28.2
Teamwork 40 12.8
Introduction of remedial classes 8 2.6
Parents should encourage their children 16 5.1
Guidance and counseling 95 30.8
Motivating pupils 25 7.7
Employing more teachers in school 40 12.8
Total 312 100.0

Source: Field Data (2012)

According to Table 4.27, 30.8 percent of the pupgjsorted guidance and counseling.
28.2 percent provision of learning materials wHil28 percent reported employing

more teachers in the schools and introduction wfedial classes. Few 7.7
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percent of the pupils indicated that motivatiortre pupils was a measure that could
curb factors affecting performance in their respecschools and while the rest 5.1
percent agreed that the parents should encouragecttildren. Both the pupils and
teachers agreed that remedial work was necessarnemeouragement of pupils to

learn was of paramount importance.

Okumu (1981) notes that lack of adequate supervisibschools by Ministry of
Education officials is a factor that may creatatiain the individuals involved in the
education programme. This if not well checked mighversely affect the school

performance in the national examinations.
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND RECOMMENDATI ONS
This chapter presents summary, conclusions andmaemdations of the study. The

study also gives suggestions for further study.

5.1 Summary of the study

The purpose of this study was to investigate fac#édfecting pupil’s performance in
public primary schools at Kenya Certificate of Pamyn Education (KCPE)
examinations. Specifically, the study sought talelssh the effect of teaching and
learning resources on pupils performance at KCREerchine the extent to which the
teaching and learning process affect the KCPE pmdace; investigate the extent to
which social and cultural affect KCPE performanoepublic primary school and
identifying the strategies for improving KCPE perf@nce in public primary school.
This study adopted descriptive survey design. Empde size was 12 class 8 pupils
from 26 schools yielding to a total of 312 pup#d. class eight teachers and 26 head
teachers were chosen purposively. The main toolsdtecting data in this research
were questionnaires and document analysis. The tigoneaires were self-
administered, where the respondents were askalll tloein by themselves. Data was

analyzed using Statistical Package for Social $ei€8PSS) software programme.

5.2 Summary of the major findings

The study established that most schools completiabsis on time and school text

books were distributed fairly well in the schoddergpled. Majority (50 percent) of the
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teachers agreed that they had below 50 candidate® 37.5 percent was between

71-90 candidates.

On social factors, the study established that puplcademic performance is
influenced by social factors such as family strost@bsence among students, gender,
geographical location, neighborhoods, romantic timtahips, student cults,
membership in clubs and organizations, and spohis.study concluded that all these

social factors adversely affect a range of edunatioutcomes and performance.

On cultural factors the study established that ri§frechool cultures have better
motivated teachers, and highly motivated teachexe lgreater success in terms of
student performance and student outcomes. Thenfisdurther revealed that School
teachers seeking to improve pupils’ performanceuhdocus on improving the

school’s culture by getting the relationships riglhong themselves, pupils’ and

parents.

On strategies for improving K.C.P.E the study higjed the following: That there is
need to provide adequate materials for learningpl@ynmore teachers for effective
learning, parents to motivate and encourage theldren to learn and correct the
wayward pupils by giving them appropriate punishinga as to uplift academic

performance in the division.

Concerning the number of all pupils in teacherspeztive school, majority (50
percent) of teachers’ response was that they h@e2%0 pupils while both 251-400

and over 400 pupils had 25 percent each. Findingsteachers’ response on the
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discipline condition in the school indicated thawgjority (62.5 percent) agreed that
they were satisfied with the discipline conditiontieir respective schools. Regarding
whether the schools have adequate teaching andirigafacilities, majority (74.4
percent) of the pupils said yes while 25.6 percactepted that there were no
adequate teaching and learning resources. Majofiypercent) of the head teachers
agreed that there was adequate library in theiloa@shwhile only 25 percent

disagreed.

Regarding head teachers’ response on the schabbtekratio, majority (75 percent)

responded that the textbook ratio in their respectichools was 1:2 while 25 percent
of the head teachers had their ratio as 1:3. Orthehe¢here has been any transfer of
the school heads and teachers in the last 3 yeaqusl percent of head teachers (50

percent) of head teachers said there was trans$éehool heads and teachers.

5.3 Conclusion

The study has revealed that, Public primary scheots adequate teaching and
learning facilities as well as adequate staffing @ell placed to perform better at
KCPE level than those with inadequate facilitiddost schools which are not well
equipped with the relevant text books may explaim Wwide variations in academic
performance among pupils enrolled in the divisisncampared to other divisions in
the district. Therefore the availability and use tefiching materials, effective
administration and proper management of learnirspurces could control certain

level of quality education provided to pupils.
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5.4 Recommendations

The government through the Ministry of Educatiomwdd consider allocating more
time. At the same time the Ministry should ensunat @&all schools are provided with
the necessary and relevant text books which woskistin boosting the KCPE

performance.

Primary school syllabus should be reviewed to mbkere relevant. In this context,
head teachers should ensure that, coverage obsgllay second term of the final

year is realized so that pupils would have enough for revision of KCPE.

The government through MOE should employ and pastenteachers into the area
experiencing shortages to facilitate. At the same t qualification of teacher should
be considered before posting is done. This woukuenthat pupils are taught by

people with pre-requisite academic qualifications.

Teachers should develop a variety of activities amethods to enable pupils of
different ages and backgrounds to acquire propewladge, skills, behaviour and
attitudes. The child needs to be mentally and miajlyi stimulated and helped to mix

and live with others, as well as learning how tatoal his/her emotions.
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5.5 Suggestions for further study

The researcher recommends further studies to biedaut in the following indicated
areas:

i.  Other than Emgwen Division, Nandi District, socahd cultural factors
affecting performance of KCPE in public primary sols should be
researched on in other districts especially thbatdre less densely populated.

i. A study should be extended to the private instngi within Emgwen
Division, Nandi District with a view of comparindné outcome from both

settings.
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APPENDICES
APPENDIX A:HEAD TEACHER'S QUESTIONNAIRE
Dear respondent
| am carrying out a research on factors affectingilg’ performance in public
primary schools at Kenya Certificate of Primary Eation (KCPE) in National

Examination in Emgwen Division, Nandi District, Ken

Kindly answer the questions below as honestly aiuirately as possible. The study
is for academic purpose only. If you have any aptlocomments you feel like

making, you may write at the back of this questairm

Thank you in advance for your co-operation.

Kindly tick ( v') the correct response in the boxes and spaceglpth

1. What is your gender?

a)Male [ ] b) Female[ ]

2. What is your age?

3. What is the name of your school?

4. Does the school have adequate facilities?

a) Classroom Yes () No ()
b) Playing field Yes ( ) No ()
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c) Library Yes () No ()

d) Administration Block Yes () No ()
5. How often do you send pupils home to collectrbimay/ lunch fees?

6. Is there any organized dialogue among yoursstaftl pupils?

Yes [ ] No [ ]

7. From your own experience do you find teachersnmidted to school

Lo L0 | (<7

10. How are the pupils committed to school

(=10 [11[0] 0 TR
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11. Are there enough and standard playing fieldscéscurricular activities in your

school?

Yes |:| No |:|

12. In the last three years have you had caseslisCipline in your school?

Yes [ ] No [ ]

13. If yes, what was the major cause(s) of indisw®

14. In your own opinion what are;

a) School-based social factors affecting pupils pengomce in public primary
schools and what kind of measures must be put ateplto curb the

oY1 (U= 11T o 1R

b) Cultural factors affecting pupils performance inbfel primary schools and
what kind of measures must be put in place to cufie

oY1 (U= 11T o
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APPENDIX B:TEACHER'S QUESTIONNAIRE
Dear respondent
| am carrying out research on factors affectingilguperformance in public primary
schools at Kenya Certificate of Primary Educati&CPE) in National Examination
in Emgwen Division, Nandi District, Kenya.
Kindly answer the questions below as honestly aiuirately as possible. The study
is for academic purpose only. If you have any opmtlocomments you feel like

making, you may write at the back of this questairm

Thank you in advance for your co-operation.

Section A

Kindly tick (v' ) the appropriate responses in the spaces pivide

1. What is your gender?

Male (__) Female (_)

2. What is your age?

3. How often are classes tested and evaluated?

Daily (__) Weekly (__) Monthly (_) Taly (_)
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Section B:

This section consists of tabulated series of statesnconcerning factors affecting

academic performance.

4. Does your school have adequate teaching and |learesources?

Adequate ()
Inadequate ()
Not at all ()

5. What is the school textbook ratio?

1:1 ()

1.2 ()

1:3 ()

1:4 ()

None of the above ()

6. Does the school have testing Policy? Yes () INo (
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If yes, how often do you test yowrd&nt per term? ............ccccvvveeeeeeeeimmnnns

7. How often do you check pupils’ exercise books?

Regularly ()
Once per week @)
Once per month @)
Rarely ()

8. How would you rate the discipline conditions in #@hool?

Very good ()

Good ()

Satisfactory ()

Poor ()

9. Does the school have enough and standard play&dsfifor co-curricular

activities in your school?

Yes () No ()
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10. Are you given any incentives in this school to maté you work harder?

Yes () No ()

11.1s there any organized dialogue among your staff@pils?

Yes () No ()

12.1s there any organized dialogue among your staifispapils?

Yes ] No ]

13.What do you think is the most effective stratedies improving K.C.P.E.

performance in Emgwen Division, Nandi District?dRias appropriate)

Strategy (v)

Providing of adequate learning materials

Employing more teachers

Parents encouraging their children

Motivating pupils

Punishing in disciplined pupils
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APPENDIX C: PUPILS QUESTIONNAIRE
Dear respondent
| am carrying out a research on factors affectingilg’ performance in public
primary schools at Kenya Certificate of Primary Eation (KCPE) in National
Examination in Emgwen Division, Nandi District, Ken
Kindly answer the questions below as honestly aiudirately as possible. The study
is for academic purpose only. If you have any opmtlocomments you feel like

making, you may write at the back of this questairm

Thank you in advance for your co-operation.

Kindly tick ( v) the correct response in boxes or spaces provided.

1. What is your gender?

Male () Female( )

2. What is your age?

3. What was your total subjects score at the éruiass seven year? Below 200 (_ )

Between 200 and 250(__ ) Between 250 and 300(Above 300 ()

4. If you are a class eight repeater, how many mdi#t you score in your previous

KCPE examination?

a) Below 200 (_) b) Between 20@nd 250 (_ )

67



C) Between 250 and 300 (__) d) Above 300 (_ )

5. Do you take part in games activities?

6. How often do you do evaluation test?

7. Do you participate in election of school prefect

8. Does your school have adequate teaching anainggiacilities?

9. In your opinion what are the school based factbat affect pupils academic

standard in Nandi district?

10. What measures should be put in place to impko@eP.E. performance? (Tick as

appropriate)
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Measures (v)

Provision of learning materials

Teamwork

Introduction of remedial classes

Parents should encourage their children

Guidance and counseling

Motivating pupils

Employing more teachers in school

Total
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APPENDIX D:SAMPLED SCHOOLS IN EMGWEN DIVISION

S/No School Teachers Pupils Class eight teachers ad Kmchers
1. Fr. Toror 6 126 1 1
2. Birei SDA 7 204 1 1
3. Kapkuto 13 356 1 1
4. Chepkober 8 259 1 1
5. Kapchepkok 10 385 1 1
6. Kiborgok 10 252 1 1
7. Kaptoroi 15 701 3 1
8. Kimweru 8 307 1 1
9. Ng'atatia 5 106 1 1
10. Chomisia 9 506 2 1
11. Chepsonoi 20 781 3 1
12. Tangaton 8 258 1 1
13. Bishop A. Muge 10 204 1 1
14. 1.P.A.Kaimosi 9 350 1 1
15. Koibem 16 627 2 1
16. Kechire 20 861 3 1
17. Kiutany 9 201 1 1
18. Bishop Birech 9 260 1 1
19. SirwaYala 13 720 3 1
20. Emsos 7 187 1 1
21. Kombe 7 290 1 1
22. Kapkangani 14 1006 4 1
23. Kimondi 12 507 2 1
24. Kamno 8 408 2 1
25. Kalyet 14 530 2 1
26 Cheptigok 16 713 3 1
total 283 11.103 44 26

Source: Nandi District Eduction office
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APPEDIX E. RESEARCH AUTHORIZATION

L v
REFPUDLIC UF KENYA .Q

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-22713471,2241349
254-020-310571,2213123, 2219420
Fax: 254-020-318245,318249

when replying please quote
secretary@ncst.go.ke

P.0O. Box 30623-00100
NAIROBI-KENYA -
Website: www.ncst.go.ke

Our Ref: ‘ Date:
NCST/RCD/14/012/1645 17" December, 2012
Richard Rono
University of Nairobi
P.O.Box 92
Kikuyu.

RE: RESEARCH AUTHORIZATION

i

Following your application dated 28" November, 2012 for authority to
carry out research on “Factors affecting pupils’ performance in public
primary schools at Kenya Certificate of Primary Education (KCPE) in
National Examination in Emgwen Division, Nandi District, Kenya,” 1
am pleased to inform you that you have been authorized to undertake
research in Nandi District for a period ending 31 January, 2013.

You are advised to report to the District Commissioner and the District
Education Officer, Nandi District before embar}ging on the research

project.

On completion of the research, you are expectéd to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

%‘ﬁ‘ﬁg’éﬁm

FOR: SECRETARY/CEO

Copy to:
The District Commissioner

The District Education Officer
Nandi District.

“The National Council for Science dand Technelogy is. Cormmilted to the Promeotiosn of Scignce and
Technology for National Development”.
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