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ABSTRACT

It is widely recognised that if pupils arern@ximise their potential from schooling they
will need the full support of their parents. Atteimio enhance parental involvement in
education occupy governments, administrators, édteand parents’ organisations across
the globe. Research evidence documents that paaedtether caregivers are not stimulating
and caring for their young children as they usedaan traditional societies. The decline in
quality parental care may be one of the factordridmrting to inconsistent learner enrolment,
retention and graduating statistics as well as grgwoncerns about the healthy psychosocial
development of children. It is on the basis of tiinat this study was initiated in order to
investigate the impact of parental influence onrleaachievement in pre-schooling level in
Maragua constituency (Murang’a County). The studyswguided with specific objectives
which sought to: determine how parental supportaictp on learners achievement in pre-
schooling in Maragua Constituency, establish th@aich of family learning on learners
achievement in pre-schooling in Maragua Contituengyassess the impact of parents’ level
of education on learner’'s achievement at pre-sshimoMaragua Contituency and finally, to
find out how parents’ social and economic statupaioh on leaner’'s achievement at pre-
school level in Maragua Constituency. Cross-seatidescriptive survey design was adopted
as a blue print to guide the study. The study tadyparents, care givers, pre-school teachers,
community health staff and government (Ministry Bflucation and Early Childhood
Education) officials in Maragua constituency. Thamgple size of the study was 100
respondents drawn from Maragua constituency. Thegpy research instruments used in the
study included a questionnaires and a structureehview guide. Quantitative data was
analyzed using descriptive statistics in the fofrfrequencies and percentage tables with the
aid of SPSS (Statistical Packages for Social Seisiht Qualitative data was transcribed,
organized into various emerging themes and repongedatively. The study found that;
Majority of parents 11(64.7%) and care —givers 30{%0) do not pay school fees for their
children, majority of parents 12(66.7%) particighfgassively in facilitating the completion
of their children’s homework, majority of paren88(55.1%) measure the level of
achievement of their children while in pre-schoaésng school progress report, majority of
parents 32(46.4%) quoted poverty as their majdvasét in their endeavor to support the
education of their children. On economic statupaifents and care givers, findings of the
study clearly reveal that majority of parents 10888) and care givers 35(67.3%) were low
income earnersThe study concluded that; majority of parents aade c-givers do not
adequately pay school fees for their children, migjaf parents participated passively in
facilitating the completion of their children’s hemork, majority of parents and care givers
were low income earnershe study made the following recommendations: Rarand care—
givers should step up their material and finansigbport to their children in pre-schools,
Parents and care givers should upgrade the faredyning environment by actively
participating in assisting their children complébeir homework, Parents and caregivers
should sustain their supervisory role of frequemthsessing the progress of their children
through school progress report, Parents and cas¥sgshould look for sound and sustainable
ways of obtaining their income so as to enablenthe in a position of providing the much
needed school support to their children.
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CHAPTER ONE

INTRODUCTION

1.1 Background of the Study
It is widely recognised that if pupils are to maigmtheir potential from schooling they will

need the full support of their parents. Attemptenbance parental involvement in education
occupy governments, administrators, educators amenfs’ organisations across the globe
(Desforges, Abouchaar, 2003). It is anticipatedt tharents should play a role in the
promotion of their own children’s achievements. s’ role in early childhood
development (ECD) has been well captured in intewnal forums, policies and legal
instruments. The Convention on the Rights of thddOQICRC) expressly states provisions
for parental roles with regards to children and subsequent rights of children. Special
mention is due to articles 5 and 18 which exemgidyental role and

influence over a chifg Article 5: States Parties shall respect the responsibiljtigghts and
duties of parents or, where applicable, the membéithe extended family or community as
provided for by local custom, legal guardians ohat persons legally responsible for the
child, to provide, in a manner consistent with éwelving capacities of the child, appropriate
direction and guidance in the exercise by the cbiidhe rights recognized in the present
Convention. Article 18: 1. States Parties shall use their best efforterisure recognition of
the principle that both parents have common resipdites for the upbringing and
development of the child. Parents or, as the casg Ioe, legal guardians, have the primary
responsibility for the upbringing and developmehthe child. The best interests of the child
will be their basic concern. 2. For the purposegafranteeing and promoting the rights set
forth in the present Convention, States Partiedl sbader appropriate assistance to parents

and legal guardians in the performance of theirldfiearing responsibilities and shall

! http://www2.ohchr.org/english/law/crc.htm



ensure the development of institutions, facilige®l services for the care of children. 3.
States Parties shall take all appropriate measuoesnsure that children of working parents

have the right to benefit from child-care serviees facilities for which they are eligible.

In March of 1990, the World Conference on EducafiemAll (EFA) was held in Jomtien,
Thailand, and at that conference, the importancesarly childhood development was
underscored as a crucial part of basic educatiogairhA incorporation of parental
responsibility can be said to have been key iradeption as a policy in early childhood
development. The first four words under Articleryided ECD with a place at the table
“Learning begins at birth. This calls for early atibod care and initial educatitn
Evidently, through ECD recognition at Jomtien, thid ratification of the CRC, and the
World Summit for Children held in New York on Sepiger 28 and 29, 1990, the
significance of parental involvement and influenneearly childhood education has been
prioritized. Such importance serves to indicate ithportance of parental contribution for
fulfilment of children’s holistic development. Asitiw international ECD events, there are
diverse strands that historically have influendeslghape and nature of parental involvement
and influence in ECD in Sub-Saharan Africa gengrals well as in specific sub-regions and
countries. Rosely Chatlgjuotes from Gelfand (1979) in her introductionatacchapter on
Child Care and Policy in Zimbabwe (Cochran, 1998here were no professional schools
or teachers in the traditional villages, nor anyrf@l teaching except perhaps in morality.
The child learned from various members of the farad he grew, mostly without realizing
that he was being taught. Most often he learneanfius grandparents, his mother and

father, frequently sitting next to his grandfatleerfather in the evening at the fireplace or in

? http://www.unesco.org/education/wef/en-conf/Jonft@@Declaration%20eng.shtm
* Chada, R.N.E. (1993). Zimbabwe. In M. Cochran (Hdternational handbook of child care policies and
programs Westport, CN: Greenwood Press.



the open fields, at the cattle pen or wherever denaativity was being pursuedChada,
citing Gelfand, 1979, p. 219, in Cochran, 19936p4). Gelfand’'s description is not
atypical for many other parts of Africa.

Kenya, one of the earlier, newly independent coestrof Africa (1963), pursued a
‘Harambee’ policy for greater realization of eaudhildhood development. The Kenyan
‘Harambee’ (let us pull together) preschools weferimally organized and typically had one
of the local mothers identified as the ‘teacherip§érir,L.l., 1993, p. 339). This was
particularly so as a key component of local develept in rural areas. The Kenya
Government has demonstrated commitment to the lvedtig of young children by signing
various global policy frameworks. These include 1889 United Nations Convention on the
Rights of the Child (CRC), the 1990 African Charterthe Rights and Welfare of the Child
and also the 2000 Millennium Development Goals (MRGIn addition, Kenya also
participated and endorsed the deliberations of 1Rf#ftien World Conference on EFA and
the 2000 World Education Forum (Dakar, Senegale Tonvention on the Rights of the
Child reflects a holistic perspective on early dhdod development based on the principles
of indivisibility and interdependence of all humaghts. Consequently, all of the rights
recognised in the Convention apply to all persoe®w eighteen, including the youngest
children (art.1). Significantly, the Convention f@ots a child’s right to education and holistic
development (Articles 3,4,5,6,12, 18,24,28,29, Blf)der the African Charter on the Rights
and Welfare of Children, numerous articles undeesabe importance of early childhood
development. Notably, Article 11 specifically on#s the right to education for children;
“Every child has a right to education...”. Earlyildndevelopment (ECD) remains one of the
most powerful levers for accelerating Education Atbr(EFA) and meeting the Millennium
Development Goals for reducing poverty. ECD isfirg toward Education for All and the

Millennium Development Goals. It is essential fdr @education and the elimination of



poverty. The Jomtien and Dakar conferences undesddbe importance of ECD programs
in improving the holistic development of childréfhe Government has further translated all
of these international initiatives into nationatgets to be implemented at regional, district

and community levels across sectors.

In particular, the Government has demonstrated exonfor improving the well-being of
young children by initially enacting the ChildrerctA(2001), which was followed by the
ratification of the Bill of Rightdwhen the new constitution was promulgated in AtgG4.0.
The bill of rights has managed to amalgamate &lteniry rights with a notable focus on
children. The mini bill of rights for children isesout in Article 53 and not only protects
children but also advocates for them. The Artiglevimles for safeguarding children’s rights
and welfare, parental responsibility, amongst othevisions. As outlined in Article 53,
parents are expected to maintain and provide tild wlith adequate diet, shelter, clothing,
and medical care, including immunization, educasiod guidance. This implies that parental

role does not end at home but extends to theidighils educational institutions.

The Government of the Republic of Kenya has comaligurecognized the importance of
Early Childhood Development, as one of the mostargmt levers for accelerating the
attainment of Education For All (EFA) and the Milldum Development Goals (MDGs)

The EFA goal number one obligated states’ govermsngn expand and enhance
comprehensive Early Childhood Development programimich are essential to the
achievement of the basic education goals. Simildny World Fit for Children Conference in
2002 called for every child to have a good statifeothrough promoting quality nurturing,

care and safe environmertiowever, heavily skewed government funding in favof

* Laws of Kenya: The Constitution of Kenya-Chapteuizdhe Bill of Rights (Kenya Government)
®> GoK ECD Policy framework 2006.



primary, secondary and university education hadriteried to continual contribution of
parents, donors and communities to cater for phealcprograms. Within the various
government ECD policies (Sessional Paper No. 69881and National Development Plans
(1989/93, 1994/96)), the following highlights haveen well articulated. They include:

(@) the principle of partnership between parentsmmunities, NGOs, donors and

government;

(b) recognition of the need to provide integratestvices that meet the social,

emotional, cognitive, health, nutrition and careeds of children; and

(c) the importance of empowering families and comiti@s to meet the needs of

children.

These highlights serve to indicate the profounduéarice of parental influence on learner

achievement at pre-schooling in Kenya.

Central Province has an approximated 4,535 ECDreemnwhile Maragua constituency, a
constituent of Murang’a County has an estimated eetre& Thus, Maragua constituency
accounts for almost 10% of the ECD centre poputatio Central province. With such a
representation, parental involvement is critical lmarners’ success. On the other side, a
number of incidental factors have plagued the megthis includes: poverty, child labour
cases, alcoholism, HIV/AIDS scourge, health conseriteracy levels, amongst other
prevalent factors. Indeed, these factors signiflgaaffect the involvement and influence of
parents in pre-schooling activities. Therefore, #tady aims to establish the impact of

parental influence on pre-school learner achieveineklaragua constituency.

6 http://www.shrendpublishers.co.ke/education-watdhitsue-01/269-boy-child-education-in-central-under

threat http://www.murangacounty.org/constituencies/masgonstituency/
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1.2 Statement of the Problem
Research evidence (AccordingWhiting and Whiting, 1969; Swadenet al 2002;Wambiri,

2006; Ngugi 2006; Koech, 2006jocuments that parents and other caregivers ate no
stimulating and caring for their young childrenthsy used to do in traditional sociefies
Thus, their support and behaviour, both at school at home, have had accompanying
influence on their contribution towards learner iagbment at pre-school. The decline in
quality parental care may be one of the factordridmrting to inconsistent learner enrolment,
retention and graduating statistics as well as grgwoncerns about the healthy psychosocial
development of children. Presently, there is lowess to pre-schools (40% nationally and in
some districts less that 20%)accompanied by low retention and graduation EvEhis
situation has further been affected by diversecseconomic factors having a bearing on
parental involvement and pre-school learner aclierd. This has therefore prompted the
researcher to investigate the influence of paremislearner achievement in Maragua

constituency.

1.3 Purpose of the Study

The purpose of this study was to investigate thpairh of parental influence on learner

achievement in pre-schooling level in Maragua damnsticy (Murang’a County).

1.4 Obijectives of the Study

The study was guided by the following objectives:

1. To determine how parental support impacts on lgaraehievement in pre-

schooling in Maragua Constituency.

7 GoK National Early Childhood Development Policy Framework 2006,p 1.
8 .
Ibid 7



To establish the impact of family learning on leaam achievement in pre-
schooling in Maragua Contituency.

To assess the impact of parents’ level of educaiiotearner’'s achievement at
pre-schools in Maragua Contituency.

To find out how parents’ social and economic statugpact on leaner’s

achievement at pre-school level in Maragua Corestity.

1.5 Research Questions

The study sought to answer the following reseat@stjons:

1.

How does parental support impact on learner achiewt in pre-schooling in

Maragua Constituency?

What is the impact of family learning on learnehiaeement in pre-schooling
in Maragua Contituency?

To assess the impact of parents’ level of educatiolearner’s achievement at
pre-schools in Maragua Contituency?

To find out how parents’ social and economic statygact on leaner’s

achievement at pre-school level in Margua<iiamency?

1.6 Significance of the Study

This study would be of much help to education dtakders in the country as it would assist

them in better policy formulation and implementatié\s key stakeholders in pre-schooling,

parents need to be reliably informed about howrti@iluence impacts their children’s

achievement. Thus, the community and the populatiayeneral would be able to repudiate

stereotypical notions concerning parental influencelearner achievement. Consequently,

the findings would have a bearing on how paremliénce at pre-schooling affects learner



achievement so as to foster a better foundationcfoldren to excel in their primary

education performance.

Again, the study would inform policy makers aboati@nable modes of integrating parents
in their children learning at pre-school. Thus, tkesultant policies shall cease to be mere
documents, but implementable plans whose practaes informed by parents’ own
experiences and stakeholder involvement. Hencefintdengs would serve policy makers in
re-assessing and re-evaluating their policies torporate appropriate parental measures in
ECD development and learner achievement. This mmgydve their areas of weaknesses by

applying appropriate best practices.

1.7 Limitation of the Study
Limitations can be described as the conditions bdytbe control of the researcher that may

affect the conclusions of the study and its appbeces to other situations. In the study, a
degree of subjectivity was found since the preaest post test was conducted by the author

herself.

1.8 Delimitation of the Study

This study focused on investigating the impact afeptal influence on learner achievement
at pre-school level in Maragua Constituency, Mutar@ounty. The study was limited to a

sampled case of pre-schools from whom parents;giaees, teachers, and ECD managers
were interviewed. In sum therefore, the study t@dd 00 respondents from the ECD centre

population of 445 Centres.



1.9 Assumptions of the Study

The study shall hold the following assumptions:
1. All respondents (Parents, teachers, care-giversynamity staff, primary school
officials, and government officials) were able &spond to the research instruments

and provide valid data.

2. Parents and care-givers gave accurate and trueirgcon their involvement in pre-

school affairs and children development.

1.10 Definition of Terms
Parents and care giversrefers to person(s) responsible for a child’sfarel, upbringing and

education. It may embrace other members of thelyasiich as grandparents, older siblings,
aunts and uncles; close family friends, neighb@mnd members of the community who care
about the school (Lemmer & Van Wyk, 2004:262). Thi®ader definition encourages

schools to acknowledge a variety of family typed aousehold structures and to develop a

versatile range of caregiver involvement practigdém Wyk, 2001:117).

Parental influenceis defined as any opinion, attitude, or actiort sanehow shapes or
molds the child's learning attitudes. Parentaligrfice and parental involvement were used

interchangeably in the study.

Parental involvement refers to good parenting in the home, includihg provision of a
secure and stable environment, intellectual stitraiaparent-child discussion, good models

of constructive social and educational values aigh taspirations relating to personal



fulfilment and good citizenship; contact with scleoto share information; participation in

school events; participation in the work of theaahand participation in school governance.

Pre-school refers to early childhood centres, day-cares.

Parental participation: describes a wide variety of parental behavioswsye of which take

place at home while others take place at the sahabkelate to children’s education.

Learner achievement refers to learner enrolment, retention, gradueaiod holistic

development from pre-school for this study.

10



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

The literature review addresses how parental infteeimpacts on learner achievement at
school. This parental influence was specially nategarental involvement at some quarters.
Nonetheless, three theories were extensively eddn when analyzing parental influence on
learner achievement. The chapter concludes witvigw of the conceptual framework used

in the study.

2.2 Theoretical review

Recent research emphasises the importance of eaitthood development for long-term
learner achievement, both cognitive-intellectuatl aron-cognitive, psycho-emotional and
social abilities (Heckman, Stixrud & Urzua 2006, 08h Rima, 1997; Mustard, 1998;
O’Donnell, 1999; Stephens, 1999). Early childha®dansidered a sensitive period for brain
development and language acquisition, and earlynileg is crucial for later learning
(Heckman, Krueger & Friedman 2002). Hence, pareint&rventions aimed at improving
pre-schooling amongst children should start agy/esrlpossible when the brain structure and

synapses are more plastic (Knudsen, Heckman, Can8e8honkoff 2006).

2.2.1 Parental Influence, Socio-Economic Factors driLearner Achievement in Early
Childhood Education
There is considerable heterogeneity in child ousmlready in early childhood, and much

of this heterogeneity can be explained by enviramaiefactors such as family background
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(James J. Heckman, 2008). Several studies haveima@rthe relationship between student
outcomes and factors such as family culture, eiftyniand socioeconomic status. Griffith
(1996) and Kellaghan, Sloane, Alvarez, and Bloo®9®@) reported that student outcomes
were largely unaffected by these factors. On therohand, Desimone’s (1999) study found
that the effectiveness of particular parent-involeat practices does differ according to
ethnicity and family income. On this finding, SusarCarter (2002) recommended that these
differences be considered by educators and poliakens if parent involvement and
influence is to be utilized as a resource to helwosls respond more effectively to income
and educational disparities. On the other handjiesuby Keith, Keith, Quirk, Sperduto,
Santillo, and Killings (1998) and Shaver and W#1998) researched the effect of student
gender on parent/family involvement and indicatedsignificant difference in parent/family

involvement between gender.

On the other hand, whatsoever affects the developraavironment of children would
possibly affect their education or disposition toRarental status is one of such variables.
When a woman's nutritional status improves, sodimes the nutrition of her young children
(Lisa et al, 2003). Rothestein has asserted asfsll

"Parents of different occupation classes often Hhdifferent styles of child rearing, different
ways of disciplining their children and differentays of reacting to their children. These
differences do not express themselves consistestlgxpected in the case of every family;
rather they influence the average tendencies oflimrfor different occupational classes."

(Rothestein, 2004).

Again, Hill et al (2004) also argued that socio—+emuic status of parents do not only affect

the academic performance, but also makes it pes$iblchildren from low background to
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compete well their counterparts from high sociocermmic background under the same
academic environment. Moreover, Smith, Fagan anduridl (2002) had asserted that
significant predicator of intellectual performanaeage of 8 years included parental socio
economic status (SES). In the same vein, othearelsers had posited that parental SES
could affect school children as to bring about ifidity to adjustment to the different school
schedules (Guerin et al, 2001). In a previous figdn Nigeria, Oni (2007) and Omoegun
(2007) had averred that there is significant défere between the rates of deviant behaviour

among students from high and low socio—economicsts.

The health status of the children which could dedraceable to parental socio — economic
background can be another factor that can affemtnés achievement. Adewale (2002)
reported that in a rural community where nutritiostatus is relatively low and health
problems are prevalent, children academic perfoomas greatly hindered. This assertion is
again hinged on nature of parental socio—economakdround. Moreover, Eze, (1996) had
opined that when a child get proper nutrition, trealare, stimulation during pre—school
years, the ability to interact with optimal advaygaof the full compliment of resources
offered by any formal learning environment is erdeah
The foregoing discussion had established that secaxonomic status and host of other
factors relating to home environment of studenishsas educational background of parents,
health status of students, parental occupationfamily size could have effects on learner

achievement.
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2.2.2 Parental Influence, Support for Learning, and_earner Achievement in Early
Childhood Education.

Research indicates that there are positive academwicomes stemming from parental
involvement with benefits beginning in early chitafd, throughout adolescence and beyond.
(Henderson and Mapp, 2002; Patrikakou, WeisbergddiRg, and Walberg, 2005).
Henderson and Berla (1994) in an article A New gatien of Evidence, state that the family
is critical to student achievement. When parergsimrolved in school, children go further in
school and the schools they go to are better. Tiseaestrong correlation between parental
involvement and increased learner achievement. laog to Adams and Christenson in
1999, “...the alliance between home and school hasatically changed throughout the
history of formal education, as have the roles antttions that parents and teachers are
expected to fulfill” (p. 477). Throughout time, pats have been “portrayed as both friend and

foe in the course of educational reform” (Peresdi998, p.571).

Over the years, the ways in which parents/famittas be involved in their children’s
education have broadened considerably over thethest decades beyond the traditional
“big three”— volunteer, homework helper, and furadser (Christenson and Sheridan, 2001).
Nonetheless, what parents/families do in the homeirenment, however, remains
significantly more important to student outcomeanthvhat parents/families do in the school
setting (Christenson and Sheridan, 2001; Hickmarge@vood, and Miller, 1995; 1zzo,
Weissberg, Kasprow, and Fendrich, 1999; Trusty9199any studies have documented the
significance of parent/family involvement in homeawdBalli, Demo, and Wedman, 1998;
Callahan, Rademacher, and Hildreth, 1998; Coopedday, and Nye, 2000). The nature of
that involvement, however, determines the valuthefassistance. Cooper, Lindsay, and Nye
(2000) found that an active teaching role for ptsenay be most appropriate for elementary

children experiencing difficulty in school. Othetudies (Balli, 1998; Balli, Demo, and
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Wedman, 1998) indicate that educators need to peaipnts understand homework concepts

and develop mentally appropriate practices in oradrest help their children.
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2.2.3 Parental Influence, Home and School Behavioand Learner Achievement in
Early Childhood Education.
Parents’ home and school behaviour in relatioméar tchildren’s education has been affected

by a number of reasons. On the one hand, Sheld®2)ighlighted minimal resources that

parents acquire through social networks as oneoreasrents are less involved in their

children’s education both at home and at schoaiother reason is that the educational level
of the parents can present a barrier to their ddh@olvement, Stevenson and Baker (1987).

The parents with more education are actively inediin Parent Teacher Association

meetings and conferences. However, this involverdenteases as the students move from
elementary to primary school because parents a® kmowledgeable in some of the

academic subjects. Eccles and Harold (1993) fdhatl less educated parents shift their
attention away from school because they feel inaaleqto help their children with

homework.

Nonetheless, it is notable that numerous earlydbbibd programs that include parent/family
involvement have shown significant positive resuilts helping children transition to
kindergarten and succeed during the primary graéspecially among disadvantaged
children and those at risk of school failure (Kexid2002; Marcon, 1999; Miedel and
Reynolds, 1999; Starkey and Klein, 2000). Reseastlimcument evidence that programs
must be based upon the individualized needs ofliesniteachers, students, and community
members involved (Brough & Irvin, 2001; Christens&nSheridan, 2001). It cannot be
assumed that parents instinctively know how to imeothemselves in their children’s
education. In fact, many parents feel inadequatieaching roles. Effective programs have
taught parents how to create a home environmert gheourages learning and how to

provide support and encouragement that is appitepida their children’s development level
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(National Council of Jewish Women, 1996; Quigle90Q; Simmons, Stevenson, & Strnad,

1993).

Most of these deliberations have been corroboraiedhree notable theories on parental
involvement and influence, viz: Grolnick, HooveribDpsey and Epstein’'s. The three
frameworks for exploring the precursors to andaffef parental involvement and influence

have been the foundation of a majority of the resean parental influence and involvement.

2.3.0 Theoretical Framework

2.3.1 Epstein’s conceptual framework for involvemen

Epstein, J., (2001) argued that school, family/paeand community are important "spheres
of influence" on children's development and thathdld's educational development is
enhanced when these three environments work codiibely toward shared goals. Epstein
encouraged parents to create greater "overlap"dsgtwthemselves, school, and community
through the implementation of activities across $ypes of involvement: parenting,
communication, volunteering, learning at home, slearmaking, and collaboration with the
community. This typology of forms of involvement & shown in table 1 below. The
framework is not based on the empirical evidencelwdt parents actually do in the name of
supporting their children. Rather, it is based efiection about the general sort of things
parents could or might do. Again, Epstein argues Hy implementing activities across all
six types of involvement, parents can help imprsitelent achievement and experiences in

school.
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Type of Involvement

Definition

Parenting

Communicating

Volunteering

Teaching at home

Decision-making

Collaborating with

community

providing housing, health, nutrition, safety;
parenting skills in parent-child interactions;
home conditions to support study;
information to help schools know child

school-home/home-school communication

in school help in classrooms/events

help with homework, help with educational

choices/options

making membership of PTA/governors

contributions to school

Table 1: Epstein’s framework for parental involverne

2.3.2 Grolnick’s conceptual framework for parentalinvolvement

Grolnick et al (1994,1997) conceptualized threeatisons of parental involvement based on
how parent—child interactions affect students' sthg and motivation.
involvement refers to parents' public actions repnéing their interest in their child's
education, such as attending an open house or teeling at the school. Personal
involvement includes parent—child interactions thatmunicate positive attitudes about
school and the importance of education to the chilwgnitive/intellectual involvement refers
to behaviors that promote children's skill develepirand knowledge, such as reading books

and going to museums. Parental involvement, acegrdo this theory, affects student
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achievement because these interactions affect ragidemotivation, their sense of

competence, and the belief that they have contred their success in school.

2.4 Hoover-Dempsey and Sandler conceptual framewofflor parental involvement

Hoover-Dempsey and Sandler (1997) took a differapproach to explaining parental
involvement. They defined parental involvement kitgao include home-based activities
(e.g., helping with homework, discussing school ntseor courses) and school-based
activities (e.g., volunteering at school, comingeéhool events). Thus, they sought to explain
why some parents get involved in their child’s eatian more than others through reviewing
psychological theory and related educational rebean role construction. Theory in this
field attempts to explain how and why we conduatselves in various facets (roles) in our
lives (e.g. as ‘parent’, as ‘employee’).

Hoover-Dempsey and Sandler suggest that parenti&kalg to get involved in their child’'s
education to the extent that they see it as paitiedf role or ‘job’ as it were. The attribution
of responsibility for education is a key factorsinaping parents’ views about what they feel
is important or necessary or even permissible lient to do. Parental involvement, argue
Hoover-Dempsey and Sandler, varies to the degraestch beliefs and competences are
distributed as individual differences amongst perenhose who have ‘can do’ attitudes and
beliefs that personal efforts create abilities walt least potentially, be at the forefront in
parental involvement. Those parents who hold contteeliefs might be expected to be
fatalistic about their child’s educational progressence, Hoover-Dempsey argue that
parental involvement is a function of a parent'dief® about parental roles and
responsibilities, a parent's sense that she cgnm Hegl children succeed in school, and the
opportunities for involvement provided by the sdhoo teacher. In this theory therefore,
when parents get involved, children's schoolingaffected through their acquisition of

knowledge, skills, and an increased sense of cendd that they can succeed in school.
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2.5 Conceptual Framework

Independent variables

Parental Support
-Material support
- Provision of advice

- Guidance and
Counseling

- Life skills training

Family learning

-Parent Governor

Admission of very poor

-Reading to children or very smart learners

- Encouragement from home
-Assistance with home Disruption of learning
work

Parents level of
Education

-Not educated

v

-Primary

-Secondary

- University

Socio-economic
Factors

- Family
-Education

- Occupation
-Income

-Parent Training

- Health T
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Learners’
achievement

-Self reading

- Numerical
competency




Figure 1: Conceptual framework of Parental Influene on Learner Achievement After

De Garmoet al., 1999, p.1233).

Parental influence is directly affected by sociomamic factors. As such,operty, varying
education levels, parent training, health and secmnomic status must be taken into account
when evaluating parental influence on childrenBi@eement at school. These factors in turn
affect problem-solving and support initiatives bgrgnts which may either promote or
impede their involvement. As a result, parents’awebur at both home and school settings
may positively or adversely affect learner achiegatn Yet again, socio-economic factors
directly affect learner achievement through pranisof an enabling environment for learner
success. For instance, ECD centres that are endevitbdvarious social and physical

amenities are better positioned to yield holist@rhers than those without such structures.
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CHAPTER THREE

RESEARCH METHODOLOGY AND DESIGN

3.1 Introduction
This section discussed the research design, tgpgeulation, sample and sampling

techniques. In addition, it examined the resear@iruments, reliability, data collection

procedures and data analysis techniques.

3.2 Research Design
The study was conducted through a cross-sectiomaleg design that John Creswell

described as a design in which the researcher fakdsnotes on the behavior and activities
of individuals/groups at the research site. In ¢hésld notes, the researcher records, in an
unstructured or semi-structured (using prior questithat the inquirer wants to know) way
and activities at the research site. Primary daeeweollected through structured interviews

and questionnaires.

Cross-sectional research design offers two maiamtages: firstly, it helps to dig up a large
range of baseline information and respondents’ guion on the phenomenon under
analysis. Secondly, the survey design is a poweohll in critically addressing the research
guestions from a variety of targeted respondertintp of view, thus, those of the population

they represent.

% John Creswell, Research Design: Qualitative, Quadivie, and Mixed Methods Approachegf’ Ed. (London,
New Delhi: Sage Publications, 2003), pp. 185 — 188.
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3.3. Target Population
Population is the target group from which skaenple is selected while sample “is a group

of a larger population chosen for the purpose efdtudy”. The study targeted parents, care
givers, pre-school teachers, community health staff government (Ministry of Education

and Early Childhood Education) officials in Maragt@nstituency.

3.4 Description of the Sample and Sampling Procedas
In the study, the sample comprised of 100 respdsddérawn from Maragua constituency.

The respondents comprised of parents and teactoensthe centres, a select representation
of community health staff, primary school officialad government officials, specifically the
District Education Quality Assurance and Standaoffccer and Managers for District
Centres for Early Childhood Education. Both randsampling and purposive sampling were
employed in the study. Purposive sampling is a matability procedure that allows a
researcher to use cases that have the requiregniafion with respect to objectives of the
study at hand. Such cases are often handpickedis®they are informative or possess the

required characteristics.

Level Respondents Sampling procedure No. Total Percentage Criteria

District Education 1
. Virtue of being the co-
Quality Assurance and &

10%

1. Managers Purposively 10 ordinators and

Standards officer.
Supervisors.

ECDE Centre managers.

Involvement in early

Purposively 20 childhood
2. Community | Community health staff 10 20%
development and
. Parental  role and
Parents and care-givers Randomly 70
responsibility towards
70 70%
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3.5 Description of the Research Instruments
The study collected data through questionnaire atrdctured interview guide. The

questionnaires were administered to community mesnbe. parents, care givers, teachers
and community health staff while the structurectiviews were administered to education
managers at the constituency level. The intervieidgwas administered to a smaller sample
due to time constraints and convenience. The duesiire technique  eliminated the
interviewer’s (researcher’s) bias since responsee\vin the respondent’s own words and
perception. Adequate time was provided to the nedeots to work at their own pace without
pressure from the researcher. This enabled resptstte provide thoughtful answers to the
emerging issues raised which ensured high studgityalOn the other hand, the structured

interviews provided room for probing opportunitgrn the researcher on the issues raised.

3.6 Reliability of the Instruments
The instruments were pilot-tested to determiner tlediability. The instruments were initially

administered at one ECD centre of choice that wdsnithin the sample survey. This was
done so as to check whether the responses weréstemisand detect deficiencies in the
instruments. After the pre-test, the researcheusagfl the instruments for the eventual data

collection exercise.

3.7 Data Collection Procedure
Permit to conduct the research was sought from Nagonal Council of Science and

Technology and the District Education Office, MuganDistrict. The investigator wrote a
letter of introduction and requested for appointmtom the prospective ECD centres.

Letters were send two weeks prior to the actuat.\Agjain, the researcher distributed the
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questionnaires personally by visiting the sampledtres. The researcher also conducted

structured interviews with respective ECD managethe constituency.

3.8 Data Analysis Procedure
The data was analyzed and interpretations drawedbas the analysis. The Scientific

Package for Social Sciences (SPSS) computer progeswsed to analyze quantitative data.
Questionnaire and interview schedule were coded #&mvduency distributions and

percentages run. The findings were presented itedalyraphs and pie charts for easy
interpretation. The qualitative data was organized analyzed descriptively. Both the

gualitative and quantitative data were discussedraingly.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DIS CUSSIONS

4.1. Introduction

This chapter presents findings of the stuttictv have been discussed under thematic sub
sections in line with the study objectives. Thentlaéic areas include: Questionnaire return
rate; Demographic characteristics of the resporsgeptarental support and learners
achievement, family learning and learners achievemparents’ level of education and

learners achievement and finally, socio and ecooataitus and learners achievement.

4.2. Questionnaire Return Rate

The study targeted 100 respondents; onlye8®ondents were able to respond to the
instruments giving a response rate of 98.64%. Thdysmanaged to get this high response
rate due to proper organization of the field wonkl éhe efficiency of the field assistants after
conducting a successful pilot survey. The high goesaire return rate could also be
attributed to the respondents’ cooperation, adegtate allowed for the completion of
questionnaires and consistent follow—ups madéhbyresearcher and his assistants. This
return rate is acceptable because it is above &by rate recommended by Amin (2005).
According to Mugenda and Mugenda (2003), a respomteeof 50% is adequate for analysis
and reporting, while a response rate of 60% is goatithat of 70% and above is very good.
The response rate of 98.64% achieved in this sway indeed sufficient for analysis and

reporting.

4.3 Demographic Characteristics of Respondents
Respondents in the study were parents, care gigezsschool teachers, community

health staff and government (Ministry of Educatsord Early Childhood Education) officials
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in Maragua Constituency. The researcher soughstabksh the distribution of respondents’
by administrative Division, age, sex, marital staland level of education to enable the
researcher demonstrate the diversity of the respasdnvolved in the survey. Respondents’
were therefore asked to provide the necessary daploig data of which the results were

presented and discussed in the following subsequdntthemes:

4.3.1 Administrative Division

The study sought to know the administrative divisad respondents who participated in
the study .This was considered important as itdcoeVveal information on the administrative
areas within Maragua Constituency and how respdsdene distributed. Respondents were
therefore asked to state the administrative suigidivs. Results of the findings are presented
in table 4.1.

Table 4.1 ADMINISTRATIVE DIVISION

DIVISION Frequency Percent
NGINDA 13 13.3
MAKUYU 24 245
KAMAHUHA 18 18.4
ICHAGAKI 10 10.2
MARAGUA 8 8.2
KAMBITI 7 7.1
KIMURURI 6 6.1
KIRIMIRI 7 7.1
KAKUZI 1 1.0
GATHUNGURU 1 1.0
WEMPA 3 3.1
Total 98 100.0

Out of
the 100 respondents who participated in the stowhjprity of the respondents 24 (24.5%)
were from Makuyu, Kamhuha Division had 8 (18.4%§p@ndents, 10(10.2%) respondents
were fromichagaki, 8(8.2% of the respondents were from Maaghile minority of the
respondents 1 (1%) came from from Kakuzi. Findingshe study reveal that majority of

respondents came from Maragua.
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4.3.2 Distribution of Respondents by Representatiom ECD Development

The researcher sought to find out the distribugbrespondents with regards to ECD
development. This was necessary because it cowbleerthe researcher to be in a better
position to appreciate the diversity of respondéytsepresentation in ECD. For this reason,
respondents were asked to identify their categbrgmresentation in ECD. The results were
as tabulated in Table 4.2 below

Table 4.2:Distribution of Respondents by representation in E© development

Frequency Percent
PARENTS 18 184
CARE-GIVER 51 52.0
PRE-SCHOOL TEACHER 10 10.2
COMMUNITY HEALTH STAFF 10 10.2
ECDE CENTRE MANAGERS 8 8.2
DISTRICT EDUCATION 1 1.0
QUALITY ASSURANCE AND
STANDARDS OFFICER
Total 98 100.0

Out of 98 respondents who participated in theystawhjority of respondents 51(52%)
were care givers followed by parents at 18 (18.4%g-school teacher and community health
staff had equal representation 10(10.2%). ECDEreemianagers had a representation of
8(8.2%). Minority of the respondents 1(1%) weretrdis education quality assurance
officers. Findings of the study reveal that majodf respondents were care parents and care
givers. This is because; parents and care giverdiegctly responsible for the lives of young

children.

4.3.3 Distribution of Respondents by Level of Eduden
The study sought to establish the educatitevel of respondents who participated in

the study. This was considered important as itacoeveal information on the role of parents
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in the education of their children. In view of thiespondents were asked to state their

highest level of education. Their responses weepgted in Table 4.3.

Table 4.3: Distribution of Respondents by Level oEducation

Highest level education Frequency Percent
NO FORMAL EDUCATION 3 31
PRIMARY 5 51
SECONDARY 21 21.4
COLLEGE 69 70.4
Total 98 100.0

Out of the 98 respondents who participated in thuelys majority 69 (70.4%) had
reached college level of education, 21 (21.4%) hhedcsecondary level, 5(5.1%) reached
primary level while minority 3(3.1%) did not havenyaformal education. Based on the
findings of this study, majority of respondentsre literate and appreciated the importance

of ECD.

4.3.4 Years of Experience in Early Childhood Educabn and Care
The study sought to find out the numbeyegrs in experience respondents had with the
early childhood education and care. Years of egpeg in early childhood education and
care would enable the researcher gauge the exgtevitith it influences learners’
achievement. In lieu of this, respondents wereestgd to state their years of experience in

early childhood education and care. The resultewsrreflected in table 4.4.

Table 4.4:Years of Experience in Early Childhood Education ad Care.

Experience Frequency Percent
1-3 YEARS 16 16.3
4-6YEARS 23 235
OVER 7 YEARS 59 60.2
Total 98 100.0
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Out of 98 respondents who participatedhie study, Most of the respondents at 59
(60.2%) had over 7 years experience in early chibdheducation, 23 (23.5%) had 4-6 years
experience whereas 16(16.3%) had 1-3 years exgeridimis results shows that majority of
respondents had indicated that they had a wideriexpe (over 7years) in handling ECD
learners, This is a positive gesture because E@indes are tender and delicate, an aspect

which requires that those handling them should sawend knowledge and experience.

4.4 Parental Support and Learners Achievement in R¥-Schooling

This section sought to present findings in an ¢timidetermine the impact of parental
support on learners’ achievement on pre-schoolmgViaragua Constituency under the
following sub-themes; assisting in homework, prmnsof guidance and counselling,

provision of advice by monitoring leaner’s progress

4.4.1 Role of Parents in Supporting Pre -School Leaers

In order for the researcher to deejpigierstand the crucial roles played by parents in
the live of their children in the learning process researcher felt that it was necessary to
inquire from respondents the different roles thiay pn enhancing the academic achievement
of their children in pre-schooling in Maragua Cdtnsincy. Respondents made various

sentiments as illustrated in Table 4.5.

Table 4.5 Different Ways Parents Participate in thi Children’s’ Education.

Cumulative
Frequency Percent Valid Percent Percent
Valid ASSISTING IN 2 2.9 2.9 2.9
HOMEWORK
BECOME PART OF 3 4.3 4.3 7.2
DEVELOPMENT
COMMITTEE

FUND RAISING 3 4.3 4.3 11.6
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GUIDANCE AND 9 13.0 13.0 24.6
COUNSELLING

MONITORING 14 20.3 20.3 44.9
PROGRESS

MOTIVATION OF 3 4.3 4.3 49.3
CHILDREN

PROVIDING LEARNING 35 50.7 50.7 100.0
MATERIALS

Total 69 100.0 100.0

As reflected in Table 4.5, 2(2.9%) of paseassist their children in homework, 3(4.3%)
of parents participate in both school developmenmittee and fundraising. 9(13.0%) of the
parents provide guidance and counseling to theidrem, 14(20.3%) of parents monitor
progress of their children, 3(4.3%) of parentsipgurate in motivation of their children and
finally, a whooping majority of parents 35(50.7%)pport their children by providing
learning materials. Findings of this study revéwittmajority 35(50.7%) of parents of ECD
children take the centre stage in pre-schoolingthair children by providing learning
materials to support the learning of their childrén gesture that concurs with a study
conducted by Krider 2002 who noted that numerarty childhood programs that include
parent/family involvement have shown significantsipioe results in helping children
transition to kindergarten and succeed during thengry grades, especially among

disadvantaged children and those at risk of sctailoire.

4.4.2 Provision of Financial Support
In order to further justify the support of pats towards the education of their children in
pre-schooling, the researcher asked parents if phgyschool fees/tuition for their children.

Findings were as illustrated is Table 4.6.
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Table 4.6: Provision of Financial Support

Do you pay for school fees/tuitio

for your child/children?

YES NO Total

What stakeholder in ECD PARENTS Count 6 11 17
development do you % within What stakeholder 35.3% 64.7% 100.0%
represent? in ECD development do yo

represent?

% within Do you pay for  21.4% 26.8% 24.6%

school tuition for your

child/children?

CARE-GIVER Count 22 30 52

% within What stakeholder 42.3% 57.7% 100.0%

in ECD development do yo

represent?

% within Do you pay for  78.6% 73.2% 75.4%

school tuition for your

child/children?
Total Count 28 41 69

% within What stakeholder 40.6% 59.4% 100.0%

in ECD development do yo

represent?

% within Do you pay for  100.0% 100.0% 100.0%

school tuition for your
child/children?

As reflected in the Table 4.6, 6(35.5%)pafents acknowledged that they pay school
fees to their children while 11(64.7%) of parerggighat they do not pay school fees to their
children. 22(42.3%) of care-givers acknowledged thay provide school fees/tuition where
as 30(57.7%) of the care givers said that they dbpay school fees/tuition. Based on

findings of the study, majority of parents 11(64)780d care —givers 30(57.7%) do not pay

school fees for their children.
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4.4.3: Provision of Material Support

The researcher went ahead and investigated th@lejed by parents in supporting the
education of their children in ECD by looking a¢tiole of parents in the provision of learning
materials. In order to capture this important infation, parents were asked how frequent they

buy learning support materials to their childreheif responses were as depicted in Table 4.7.



How frequently do you buy books, toys and studyemals for your
child/children under your care?

VERY LESS NOT
FREQUENTLY FREQUENTLY FREQUENTLY APPLICABLE Total

What PARENTS Count 3 3 11 0 17

stakeholder in % within 17.6% 17.6% 64.7% 0% 100.0%
ECD What
development stakeholder ir
do you ECD
represent? development
do you
represent?

% within How 20.0% 27.3% 27.5% .0% 24.6%
frequently do

you buy

books, toys

and study

materials for

your

child/children

under your

care?

CARE- Count 12 8 29 3 52

GIVER o4 within 23.1% 15.4% 55.8% 5.8% 100.0%
What
stakeholder ir
ECD
development
do you
represent?

% within How 80.0% 72.7% 72.5% 100.0% 75.4%
frequently do
you buy
books, toys
and study
materials for
your
child/children
under your
care?
Total Count 15 11 40 3 69
% within 21.7% 15.9% 58.0% 4.3% 100.0%
What
stakeholder ir
ECD
development
do you
represent?
100.0% 100.0% 100.0% 100.0% 100.0%

Based on findings represented on Table 4.7, 3(1).6Poparents provide learning
materials to their children frequently. provide ridag materials to their children less
frequently. 30(28.5%) of care givers provide leagnmaterials to their children frequently,

of care givers provide learning materials to thahildren less frequently. Findings of the
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study reveal that majority of parents 11(64.7%) eark givers 29 (55.8%) provide learning

materials to their children less frequently.

4.5 Family Learning and Learners Achievement in PreSchooling

The second objective of the study was to estalthehimpact of family learning on
learners’ achievement in pre-schooling in Maragiasivn under the following sub-themes:
involvement of parents in the leaning of their pofool children, parents’ assistance in doing

homework to their children.

4.5.1 Involvement of Parents in the Education of thir Children

Parents are at the centre stage in sgttieg in the learning of their pre-school going
children. In order to appreciate the crucial rdeeypd by parents in supporting the education
of their children in pre-schooling, parents wer&easto identify the different ways they
participate in facilitating the learning of theihildren. They gave various sentiments as

illustrated in Table 4.8.

Table 4.8 Involvement of Parents in the Educationfaheir Children

Frequency Percent Valid Percent Cumulative Percent
AIDING A CHILD IN 2 10.0 10.0 10.0
HOMEWORK
ASSISTING IN HOMEWORK 3 15.0 15.0 25.0
EXTRA REMEDIAL 2 10.0 10.0 35.0
FUNDRAISING 2 10.0 10.0 45.0
GUIDANCE AND 4 20.0 20.0 65.0
COUNSELLING
PROVISION OF LEARNING 7 35.0 35.0 100.0
MATERIALS
Total 20 100.0 100.0

As reflected in Table 4.8, 2(10.0%)pafrents aid their children in doing homework,

3(15.0%) of parents likewise assist their childnerdoing homework, 2(10.0%) of parents
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participate in doing both extra remedial and furging for their children, 4(20.0%) of the
respondents participate in guidance and counselirtheir children while the majority of
parents 7(35.0%) supported their children by progdearning materials. Findings of the
study shows that majority of parents 11(55%) pgudited in the education of their children
by providing guidance and counseling to their aleiidas well as learning materials. This
confirms conducted by Christenson and Sheridan,12@fich revealed that what
parents/families do in the home environment reasaignificantly more important to

learners’ outcomes than what parents/families dberschool setting.

4.5.2 Parents Assistance in Doing Homework to thehildren

The researcher was interested in estafdjsthe extent to which parents support the
education of their ECD children by looking at thegte in facilitating the completion of their
children’s’ homework. In view of this, respondemtere asked to state the frequency in
which they assist/supervise their children whilengaheir homework. The results obtained

were as reflected in Table 4.9.

Table 4.9: Parents Assistance in Doing Homework tieir Children

In your opinion, how frequently do you believe
parents assist/supervise their children in their

homework?
VERY LESS
FREQUENTLY FREQUENTLY FREQUENTLY Total
What stakeholder ir PRE-SCHOOL Count 1 5 12 18
ECD development TEACHER % within What ~ 5.6% 27.8% 66.7% 100.0%
do you represent? stakeholder in ECD
development do yol
represent?

Table 4.9 indicates that, 1(5.5%) of the pareagsist their children in doing homework

very frequently, 5(27.8%) of parents assist thkildcen in doing homework frequently while
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majority of parents 12(66.7%) of parents assisirtiedildren in doing homework less
frequently. Findings of the study indicates thajorty of parents 12(66.7%) participated in
facilitating the completion of their children’s hemork passively. This could be due to the
water-tight schedule by most parents in looking foeans of livelihood to the family.
Findings of this study differs with a study carrieat by Baliet al. 1998 that documented the
significance of parent/family involvement in homewaf their children. The nature of that
involvement, however, determines the value of thsistance. Cooper, Lindsay and Nye
(2000) found that an active teaching role for ptsenay be most appropriate for elementary
children experiencing difficulty in school. Othdudies Demo, and Wedman, 1998) indicate
that educators need to help parents understand viimeconcepts and develop mentally

appropriate practices in order to best help thaidcen.

4.6. Parents Level of Education and Learners Achie@ment in Pre-Schooling
The study sought to establish the educatitevel of parents who participated in the
study under the following sub-headings: distribatad respondents by level of education and

indicators for measuring the success of pre-sctin@dren.

4.6.1. Distribution of Respondents by Level of Edwation

Level of education of respondents was icemed important as it could reveal
information on the role of parents in the educatantheir children. In view of this,
respondents were asked to state their level ofatuc Their responses were as depicted in

Table 4.10.
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Table 4.10: Distribution of Respondents by Level oEducation

Highest level education Frequency Percent
NO FORMAL EDUCATION 3 3.1
PRIMARY 5 51
SECONDARY 21 21.4
COLLEGE 69 70.4
Total 98 100.0

Out of the 98 respondents who participated in ttuglys majority 69 (70.4%) had
reached college level of education, 21 (21.4%) hhedcsecondary level, 5(5.1%) reached
primary level while minority 3(3.1%) did not havenyaformal education. Based on the
findings of this study, majority of respondentsrer literate and appreciated the importance
of ECD. This observation was echoed Bgker (1987) who asserted that parents with more

education are actively involved in the educationttadir children; they also participate in Parent
Teacher Association meetings and conferences. e§esid Harold (1993) found that less educated
parents shift their attention away from school lbiseathey feel inadequate to help their childrertn wit

homework.

4.6.2 Indicators for Measuring the Success of Pressool Children

The researcher was interested in establisthiegndicators used by parents to measure
the level of success of their children in pre-sdbodhis was necessary in order to ascertain
that parents played their crucial role of suppagrtiheir children in pre-schools. In lieu of
this, parents were asked to identify the indicatbesy use to measure the success of their

children. Table 4.11 shows the results of theipoeses.

Table 4.11:Indicators for Measuring the Success of Pre-scho@hildren

Frequency Percent Valid Percent Cumulative Percent
Valid SCHOOL PROGRESS REPORT 38 55.1 55.1 55.1
LANGUAGE DEVELOPMENT 5 7.2 7.2 62.3
GRADUATION TO PRIMARY 3 4.3 4.3 66.7
SCHOOL
ABILITY TO READ AND WRITE 23 333 33.3 100.0
Total 69 100.0 100.0
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Based on findings of the study, majority of pare3&655.1%) measured the success of
their children’s achievement in school using schpagress report, 5(7.2%) of parents
measured the achievement of their children usinguage development, 3(4.3%) of parents
measured the performance of their children usiredgation to primary school. Finally,
23(33.3%) of parents measured the performanceeaf ¢hildren using the capability of their
children to read and write as the indicator of meag children’s level of achievement.
Findings of the study show that majority of pare@®(55.1%) measure the level of
achievement of their children while in pre-schamtng school progress report. This justifies
the fact that school progress report is one ofntieglern tools used by parents to gauge the

achievement of their children while at school.

4.7 Social and Economic Status of Parents and Acliement of Learners in Pre-schools
The fourth and last objective of the study was ital fout how parents social and

economic status impact on learners achievementeasghool level in Maragua Consituency

under the following sub-themes; school activitiesgmts participate in frequently, factors

that hinder parental involvement and support, esbostatus of parents and care givers.

4.7.1 School Activities Parents Participate in Fregently

The researcher felt that it was necessaigentify the activities that parents frequently
participate in while supporting the learning of ithehildren. These activities assisted the
researcher in gauging the degree of parents’ camenit in supporting the education of their
pre-school children. In view of this, a questionswaosted in the questionnaire which
required parents to identify various activitiesytigarticipated in to suppothe learning of

their pre-school children. Their responses wenetscted in Table 12.
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Table 4.12: School Activities Parents Participate in Frequently

Frequency Percent Valid Percent Cumulative Percent
Valid VOLUNTEERING 15 21.7 21.7 21.7
HOME TEACHING 26 37.7 37.7 59.4
PTA MEETING 25 36.2 36.2 95.7
FUND RAISING/ HARAMBEES 3 43 43 100.0
Total 69 100.0 100.0

Findings of the study indicate that, 15(21.7%) afgmts participate in volunteering work
in order to support the education of their childre6(37.7%) of parents participate in home
teachings, 25(36.2%) of parents participate in Pm&eting while 3(4.3%) of parents
participate in fundraising/ harambees. Findingshef study clearly reveal that majority of
parents participate in home teaching 26(37.7%) Bié meeting 25(36.2%) of parents
participate in PTA meeting. This confirms studiesmducted byHenderson and Mapp ( 2002)

which indicated that there are positive academtcaues stemming from parental involvement with

benefits beginning in early childhood, throughadiblascence and beyond.

4.7.2 Factors that Hinder the Participation of Parats in School Activities

In order for the researcher to holisticallyderstand the impact of parental involvement
enhancing the academic achievement of their preedathildren, the researcher felt that it
was necessary to establish factors that hinderngdrenvolvement in supporting the
education of their pre-school children. For thiasen, parents were asked to state the factors
which hindered their involvement in school actesti The results were as shown in Table

4.13.
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Table 4.13: Factors that Hinder the Participation ¢ Parents in School Activities

Frequency Percent Valid Percent Cumulative Percent

Valid IGNORANCE 11 15.9 15.9 15.9

ILLITERACY 12 17.4 17.4 333

LACK OF FINANCE 3 43 43 37.7

LACK OF PARENTAL LOVE 3 43 43 42.0

LOW LEVEL OF PARENTAL 3 43 43 46.4

EDUCATION

NON COMMITMENT 5 7.2 7.2 53.6

POVERTY 32 46.4 46.4 100.0

Total 69 100.0 100.0

As reflected in Table 4.13, 11(15.9%)pafrents quoted ignorance as a factor that
hindered their participation in school activitié§4.3%) of parents quoted lack of finance,
lack of parental love and low levels of parentau@ation as factors which hindered the
participation of parents in school activities. 2%) of parents quoted non commitment as
their major challenge in supporting the educatidntreir pre-school children. Finally,
majority of parents 32(46.4%) quoted poverty asrthejor setback in their endeavor to
support the education of their children. Findindsttee study reveal that poverty was the
biggest setback to parents on their mission of s their children while at school. This
explains why majority of parents could not adeglyagay school fees/tuition for their
children. An observation that is echoed by atmhducted by Oni and Omoegun (2007)
in Nigeria which found out that there is signifitatfference between the rates of learners’

academic achievement among students from highamddcio—economic statuses.

4.7.3 Economic Status of Parents and Care Givers

In order to further justify the financial viabilityf parents and care givers in supporting

the education of pre-school children, the researtdiethat it was necessary to look at the
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economic status of parents and care givers. Farrédason, parents and care givers were
asked to describe their economic status. The sesidltheir sentiments were tabulated as

shown in Table 4.14.

4.14: Economic Status of Parents and Care Givers

How would you best describe yo
livelihood status economically?

MIDDLE
INCOME LOW INCOME Total
What stakeholder in ECD PARENTS Count 7 10 17
development do you % within What stakeholder 41.2% 58.8% 100.0%
represent? in ECD development do yo
represent?
% within How would you 29.2% 22.2% 24.6%
best describe your livelihoc
status economically?
CARE-GIVER Count 17 35 52
% within What stakeholder 32.7% 67.3% 100.0%
in ECD development do yo
represent?
% within How would you 70.8% 77.8% 75.4%

best describe your livelihoc
status economically?

As shown in Table 4.14, 7(41.2%) of paremse middle income earners, 10(58.8%) of
parents were low income earners. 17(32.7%) of girers were middle income earners
while 35(67.3%) of care givers were low income eanFindings of the study clearly reveal
that majority of parents 10(58.8%) and care gi\a&&7.3%) were low income earners. This
insinuates that majority of parents and care gieeespoor and therefore cannot adequately
provide the much needed financial support to tobhildren. This finding validates a study
conducted bybesimone’s (1999) who found that the effectivengfssarticular parent-involvement

practices does differ according family income. @is finding, Susanne Carter (2002) recommended
that these differences be considered by educatmispalicy makers if parent involvement and
influence is to be utilized as a resource to helposls respond more effectively to income and

educational disparities.
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CHAPTER FIVE

SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATION S

5.1 Introduction

This chapter contains summary of findings, condnsi recommendations,

contributions to the body of knowledge and suggestfor further research.

5.2 Summary of Findings

The study sought to find out the impactpafental influence on the achievement of
learners in pre-schooling in Maragua Constituer@y. administrative division, the study
revealed that Makuyu division was the most popdlatesision among the five divisions
found in Maragua Constituency. On distribution e$pondents by representation, the study
established that majority of respondents were cpvers 51(52%) and parents (18.4%)
respectively. This could be attributed to the ftt parents and care givers are directly
responsible for the lives of young children. Whégamining the level of education of
respondents, the study revealed that majority gfpgadents 69 (70.4%) had reached college
level of education, an indication that majorityre§pondents were literate and appreciated the
importance of ECD. On checking years of experiencearly childhood education and care,
the study realized that most of the respondent§682%) had over 7 years experience in
early childhood education.

The first objective of the study was toetatine the impact of parental support on
learner achievement. Findings of the study reueat majority 35(50.7%) of parents of ECD
children take the centre stage in pre-schoolingthair children by providing learning

materials to support the learning of their childré@n financial support of parents to their
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children in ECD centers, findings of the studye&ed that majority of parents 11(64.7%)
and care —givers 30(57.7%) do not pay school feedhkir children. Looking at material
support of parents to their children in pre-schothle study revealed that majority of parents
11(64.7%) and care givers 29 (55.8%) provide legyninaterials to their children less
frequently.

The second objective of the study wasgdtablish the impact of family learning on
learners’ achievement in pre-schooling in Maragoadgiituency. On involvement of parents
in the education of their children, findings of tetudy shows that majority of parents
11(55%) participate in the education of their céhd by providing guidance and counseling
as well as learning materials to their children.i/looking at the role of parents in assisting
children execute their homework, findings of thedst indicates that majority of parents

12(66.7%) participated passively in facilitating ttompletion of their children’s homework.

The third objective of the study was toesssthe impact of parents’ level of education
on learners’ achievement at pre-schools in MaragQuoastituency. Findings of the study
reveal that majority of parents 90 (91.80%) hadhed both college and secondary levels of
education. Parents with minimum secondary lesfekeducation and college level of
education are informed about educational matteds thos support the education of their
children by providing them with both material anidahcial support. While looking at
indicators used by parents to measure the levatbievement of their children, findings of
the study shows that majority of parents 38(55.iéasure the level of achievement of their

children while in pre-schools using school progmegmort.

The fourth objective of the study was talfout how parents social and economic status
impact on learners achievement at pre-school lev&aragua Constituency. On activities
that parents carry out in school in their endeaworassist their pre-school children while at

school, findings of the study reveal that majowfyparents participate in home teaching
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26(37.7%) and PTA meeting 25(36.2%). While lookatdactors that hinder the participation
of parents in school activities, majority of paseB2(46.4%) quoted poverty as their major
setback in their endeavor to support the educatfaineir children. On economic status of
parents and care givers, findings of the study rijleeeveal that majority of parents

10(58.8%) and care givers 35(67.3%) were low incearaers.

5.3 Conclusion

The main purpose of the study was to dstalthe impact of parental influence on
learner achievement in pre-schooling in Maragua sSGwency. In terms of the stated

research objectives, the following findings emerffech the study:

On administrative division, the study relse that Makuyu division was the most
populated division among the five divisions foundMaragua Constituency. On distribution
of respondents by representation, the study eshkadalithat majority of respondents were care
givers and parents respectively. While examinirey ldvel of education of respondents, the
study revealed that majority of respondents hadhed college level of education, an
indication that majority of respondents weterhte and appreciated the importance of
ECD. On checking years of experience in early ¢tuli education and care, the study
realized that most of the respondents had over afsyexperience in early childhood
education.

The study established that majority of ptsef ECD children take the centre stage in
pre-schooling of their children by providing leargimaterials to support the learning of their
children. On financial support of parents to thehildren in ECD centers, findings of the
study revealed that majority of parents and careerg do not adequately pay school fees for

their children. Looking at material support of pageto their children in pre-schools, the
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study revealed that majority of parents 11(64.7%)l @are givers 29 (55.8%) provide
learning materials to their children less frequentl

Findings of the study reveal that mayoat parents participate in the education of their
children by providing guidance and counseling a8 aslearning materials to their children.
While looking at the role of parents in assistimgdren execute their homework, findings of
the study indicates that majority of parents papéited passively in facilitating the

completion of their children’s homework.

Findings of the study reveal that majoritiy parents had reached both college and
secondary levels of education. While looking atiégatbrs used by parents to measure the
level of achievement of their children, findings tbe study show that majority of parents
measure the level of achievement of their childsbiie in pre-schools using school progress

report.

Finally, findings of the study revealed thagjority of parents participate in home
teaching and PTA meeting. While looking at factixat hinder the participation of parents in
school activities, majority of parents quoted péyes their major setback in their endeavor
to support the education of their children. On expit status of parents and care givers,
findings of the study clearly reveal that majonitiyparents and care givers were low income

earners.

5.4 Recommendations

Based on the study findings, the followingamenendations were made:

1. Parents and care—givers should step up their rmbgard financial support to their

children in pre-schools.
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2. Parents and care givers should upgrade the fagalpning environment by actively

participating in assisting their children compl#teir homework.

3. Parents and caregivers should sustain their sigoewrole of frequently assessing

the progress of their children through school pesgrreport.

4. Parents and care-givers should look for sound aisthmable ways of obtaining
their income so as to enable them be in a posaioproviding the much needed

school support to their children.

5.5 Contribution to the Body of Knowledge

Table 5.1Shows the contribution of the study to the bodkmdwledge. It highlights

the gains to be realized from the study which adlt knowledge to the present situation.
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Table 5.1: Contribution of the Study to the Body ofKnowledge

Objectives Contribution to the body of knowledge

1. To determine how parental support

_ _ Parents and care—givers should step up their
impacts on learners achievement in _ . ) ) ) _
_ _ material and financial support to their children in
pre-schooling in Maragua
_ pre-schools.
Constituency.

2. To establish the impact of family

, ] _Parents and care givers should upgrade the family
learning on learners achievement in

_ _ learning environment by actively participating in
pre-schooling in Maragua

Contituency. assisting their children complete their homework.
Parents and caregivers should sustain their
supervisory role of frequently assessing the
3. To assess the impact of parentsiogress of their children through school progress
level of education on learner'seport.
achievement at pre-schools in
Maragua Contituency.
Parents and care-givers should look for sound and
sustainable ways of obtaining income so as to
4.To find out how parents’ social anénable them be in a position of providing the much
economic status impact on leanerideeded school support to their children.
achievement at pre-school level in

Maragua Constituency.
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5.6 Suggestions for Further Research

This study did not explore certain areaa there equally important. Such areas were
left out because the scope of this study warraritediew of this, the study suggests the

following areas for further research:

a) Challenges facing parents in supporting the edural their pre-school children.
b) Impacts of parental level of education influencthg education of their pre-school
children.

c) Factors that influence the entry behaviour of E®@iddcen in pre-schools
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APPENDICES

Survey Questionnaire A

IMPACT OF PARENTAL INFLUENCE
ON LEARNER ACHIEVEMENT AT PRE-
SCHOOLING LEVEL IN MARAGUA CONSTITUENCY!]
KENYA.

Survey Questionnaire A

Target Participants:

Parents and care givers.

INTRODUCTION AND CONSENT
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Hello. My name is Caroline Nyaga and currently langraduate student at University of
Nairobi pursuing Masters in Education. | am conthgeta study focusing on Impact of
Parental Influence on Learner Achievement at Ph@aiclevel in Maragua constituency. In
this study, | intend to have interviews with pasgrdare-givers, pre-school teachers, district
education officials, primary school teachers ardvant stakeholders in ECD. The interview
will request for information on key aspects of paat influence and involvement vis a vis
pre-school learner achievement. The intended i@rmay take about 20-25 minutes to

complete.

The purpose of this explanation is to give you im®rmation you may need to decide
whether to participate or not. You may ask questimm anything about the study and on your
participation. When all your questions have beeswemned, you can decide to participate or
decline. This information will help in ECD developnt in the constituency and further

education development in the greater County of Mg'a

Given the importance of the study, you are requaestevolunteer your time and take part in
the intended interview. The study has no direceliemto participants. Besides, there are no
risks to your participation. You are free to volesrt or decline this request or even withdraw
from the study at any time without a penalty. Tidoimation obtained will be kept
confidential. | hope that you will participate singour views are important. At this juncture,

do you have any question on the study? Do you atoggarticipate? If yes, sign below.

55



Participant’s statement:

This study has been explained to me and I have had a chance to ask questions. I volunteer to participate.

Signature of respondent

Date

IMPACT OF PARENTAL INFLUENCE ON LEARNER ACHIEVEMENT AT PRE-
SCHOOLING LEVEL IN MARAGUA CONSTITUENCY, KENYA.

Survey Questionnaire

QUESTIO
NS

RESPONSES

INSTRUCT

IONS

INTRODUCTION

DATE OF
INTERVIE
W

/ 2012

DD/MM/Y
Y

INTERVIE
WER ID

INT/REG/
RES

ADMINIST
RATIVE
LOCATION

—_

GENDER

[J MALE
[l FEMALE

What
stakeholder
in ECD
development
do you
represent?

[J PARENTS
[J CARE-GIVER

Which
category  of
ECD do you
represent, of
does your
child/childre
n attend?

PUBLIC
PRIVATE
RELIGIOUS
COMMUNITY

o o |
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SOCIO-ECONOMIC FACTORS

Marital Status

MARRIED
SINGLE
WIDOWED

N>

What is your
highest
education
level?

NO FORMAL EDUCATION
PRIMARY

SECONDARY

COLLEGE

UNIVERSITY

Ooooogooo

How  many
years of
experience do
you have in
eatly
childhood
education
and care?

1-3 YEARS
4-6YEARS
OVER 7 YEARS

OoOoog

How  many
children are
under  your
care?

o3
L 4-5
[ 5-7
[JIF MORE, PLEASE SPECIFY?

How

frequently do
you buy
books,  toys
and study
materials for
your

child/childre
n under your
care?

[ REGULARLY

] OCCASIONALLY
J NEVER

LINOT APPLICABLE

How would
you best
describe your
livelihood
status

economically
>

J HIGH INCOME
J MIDDLE INCOME
J LOW INCOME

Which
member  in
your family is
the
breadwinner?

[J HUSBAND

J WIFE

[J ELDER CHILDREN
OTHERS:

What is your
current
employment
status?

J SELF-EMPLOYED
[J FORMAL EMPLOYMENT
J UNEMPLOYED

How
frequently
does your
child/childre
n visit your
work station
during
holidays?

[ REGULARLY

] OCCASIONALLY
J NEVER

LJNOT APPLICABLE

PARENTAL SUPPORT AND INVOLVEMENT
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How  often

S ET o
1 child’s/childr 1 NEVER
en’s  school
per term?
Do you know - YES
3. | the name of
2 your child’s - NO
’ [ DON’T KNOW
teacher?
How
frequently are
3 you issued | [J REGULARLY
3' circulars from | [ OCCASIONALLY
your [ NEVER
child’s/childr
en’s school?
How  often
are social
meetings (e.g. | [ REGULARLY
3. | sports days, | I OCCASIONALLY
4 | open day) | L) NEVER
held in your | J DONT KNOW
child’s
school?
How  often
. Sggﬁ“ atend | 1 REGULARLY
5 meetings  at [1 OCCASIONALLY
.. | J NEVER
your  child’s
school?
Do you pay
for school - YES
3. | tuition for - NO
6 your [ DON'T KNOW
child/childre | TXPEAIN
n?
If yes, in your | [J TOO HIGH
3. | opinion, how | J MODERATE
7 would you [ [ LOW
rate this fee?
Does  your | [ YES
3 child help in | O NO
8' household [ DONT KNOW
activities  at | EXPLAIN
home?
If yes, how
often  does
your - ' REGULARLY
g' flhﬂd}{ecgldrfn 7] OCCASIONALLY
household - NEVER
activities  at
home?
How  often
do you
3. assist/supgrvi 0 REGULARLY
10 | se your child [1 OCCASIONALLY
) .| 0 NEVER
in their
homework?

TI
MOST
APPROPRI
ATE BOX
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Who  offers
discipline to
your

child/childre

n at home?

[ HUSBAND

J WIFE

[J ELDER CHILDREN
J NEIGHBOURS

Which school
activities do
you
frequently
participate in
your
child’s/childr

en’s school?

J VOLUNTEERING

[ HOME TEACHING

[J PTA MEETINGS

[JFIND RAISING/HARAMBEES

RANK
FROM
1(MOST
FREQUENT
) TO 4
(LEAST
FREQUENT

)

Are you
aware of your
child’s school
contact
address and
mobile/telep
hone
numbet?

J YES
1 NO
[J DON'T KNOW

Have you
ever been
trained in
post-natal
care for your
child by a
trained
community
health
worker?

J YES
1 NO
[ DON'T KNOW

TICK THE
MOST
APPROPRI
ATE BOX

How do you
measure the
success of
your child at
pre-school?

[J SCHOOL PROGRESS REPORT

[J LANGUAGE DEVELOPMENT

U RELIGIOUS DEVELOPMENT
[JGRADUATION TO PRIMARY SCHOOL
[JABILITY TO READ AND WRITE

RANK
FROM
1(HIGHEST
REGARD)
TO 4
(LEAST
REGARD)

In what ways
would  you
like to be
involved  in
your child’s
pre-
schooling?

How
frequently are
you called
upon for
school’s
fund-raising
activities?

[J REGULARLY

[J OCCASIONALLY
J NEVER

LJNOT APPLICABLE

Who
generally
looks after
the
child/childre
n during
after-school
hours?

[J HUSBAND

J WIFE

[J ELDER CHILDREN

J NEIGHBOURS

[J CHILD/CHILDREN THEMSELVES
OTHER:

TICK THE
MOST
APPROPRI
ATE BOX
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Do
believe
parents have
a direct role
to play in
Early
Childhood
Education
and Care?

you

J YES

1 NO

[J DON'T KNOW
EXPLAIN

In
opinion,
which factors
hinder
parental
involvement
and support
in your
child’s

center?

your

THANK YOU

Survey Questionnaire B

IMPACT OF PARENTAL INFLUENCE

ON LEARNER ACHIEVEMENT AT PRE-
SCHOOLING LEVEL IN MARAGUA CONSTITUENCY,
KENYA.

Survey Questionnaire B
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Target Participants:

Pre-school teachers and community health staff.

INTRODUCTION AND CONSENT

Hello. My name is Caroline Nyaga and currently langraduate student at University of
Nairobi pursuing Masters in Education. | am conohgeta study focusing on Impact of
Parental Influence on Learner Achievement at Ph@alclevel in Maragua constituency. In
this study, | intend to have interviews with paserdare-givers, pre-school teachers, district
education officials, primary school teachers ardvant stakeholders in ECD. The interview
will request for information on key aspects of paat influence and involvement vis a vis
pre-school learner achievement. The intended im@nmay take about 20-25 minutes to

complete.

The purpose of this explanation is to give you ihf@rmation you may need to decide
whether to participate or not. You may ask questiam anything about the study and on your
participation. When all your questions have beeswaned, you can decide to participate or
decline. This information will help in ECD developnt in the constituency and further

education development in the greater County of Mg'a

Given the importance of the study, you are requaestevolunteer your time and take part in
the intended interview. The study has no direceliemto participants. Besides, there are no
risks to your participation. You are free to volesrt or decline this request or even withdraw
from the study at any time without a penalty. Timéoimation obtained will be kept
confidential. | hope that you will participate singour views are important. At this juncture,

do you have any question on the study? Do you atoggarticipate? If yes, sign below.
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Participant’s statement:

This study has been explained to me and I have had a chance to ask questions. I volunteer to participate.

Signature of respondent

IMPACT OF PARENTAL INFLUENCE ON LEARNER ACHIEVEMENT AT PRE-
SCHOOLING LEVEL IN MARAGUA CONSTITUENCY, KENYA.

Survey Questionnaire

RESPONSES

INSTRUCT
IONS

INTRODUCTION

DATE OF
INTERVIE
W

/ 2012

DD/MM/Y
Y

INTERVIE
WER 1D

INT/REG/
RES

ADMINIST
RATIVE
LOCATION

GENDER

[l MALE
[ FEMALE

What
stakeholder
in ECD
development
do you
represent?

[J PRE-SCHOOL TEACHER
[ COMMUNITY HEALTH STAFF

Which

category  of
ECD do you
represent, or
does  your

PUBLIC
PRIVATE
RELIGIOUS
COMMUNITY

o I o |
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child/childre

n attend?
g' SOCIO-ECONOMIC FACTORS
5 [ MARRIED
1' Marital Status | [J SINGLE
[ WIDOWED
What is your | b NO FORMAL EDUCATION
5 highest [l PRIMARY
2' education [ SECONDARY
level? [l COLLEGE
[J UNIVERSITY
How  many
years of
experience
2. doP you have - 153 YEARS
3 |in catly S ggfﬁiRSS(EARs
childhood
education
and care?
How  many - 0-10
childrten are - 10-20
2. [1 20-30
4 | under YOUT | 1p \ORE, PLEASE SPECIFY?
cate in you
work station?
How
frequently are
books, - toys | 1 pEGULARLY
o | 2nd lsmdy "] OCCASIONALLY
5 E’jﬁeﬂjs cor | ) NEVER
us °f | ONOT APPLICABLE
children
under  your
care?
How would
you best
5 describe your | [ HIGH INCOME
6. livelihood [J MIDDLE INCOME
status [ LOW INCOME
economically
5
5 Xifnf YOUT | [ SELF-EMPLOYED
7 | employment [ FORMAL EMPLOYMENT
[ UNEMPLOYED
status?
How
frequently do
children
whom  you | [ REGULARLY
2. | teach/care [1 OCCASIONALLY
8 | visit their | [1 NEVER
grandparents | [JNOT APPLICABLE
or homes
during
holidays?
3' PARENTAL SUPPORT AND INVOLVEMENT
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How  often
do  parents
visit their
child’s/childr
en’s  school
per term?

[ REGULARLY
[J OCCASIONALLY
LI NEVER

How

frequently do
you issue
circulars  or
communicate
with parents?

[J REGULARLY
[J OCCASIONALLY
L NEVER

>

How  often
are social
meetings (e.g.
sports  days,
open day)
held in your
school/statio
n?

REGULARLY
OCCASIONALLY
NEVER

DON’T KNOW

OoOooo

Do most
patents
respond  to
social
invitations
from the
school or
community
health centre?

1 YES

J NO

[J DON'T KNOW
EXPLAIN

Do  parents
pay for
service
delivery  for
their children
at school or
community
health
Centre?

J YES

1 NO

J DON’T KNOW
EXPLAIN

If yes, in your
opinion, how
would  you
rate this fee?

J TOO HIGH
[J MODERATE
1 LOW

Do children
help in
household
activities  at
home within
the

community?

U YES

J NO

[J DON'T KNOW
EXPLAIN

If yes, how
often do
children help
in household
activities  at
home?

[J REGULARLY

[J OCCASIONALLY
L NEVER
EXPLAIN

In your
opinion, how
frequently do

[J REGULARLY
[J OCCASIONALLY
LI NEVER

TICK THE
MOST
APPROPRI
ATE BOX

you  Dbelieve
patents
assist/supervi
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se their
children in
their
homework?

In your
opinion, who
offers
discipline to
children  at
home?

[J PARENTS
[J ELDER CHILDREN
[J NEIGHBOURS

Which school
activities do
parents
frequently
participate in
children’s

schools?

[J VOLUNTEERING

[J HOME TEACHING

[J PTA MEETINGS

[JFUND RAISING/HARAMBEES

Rank  from
1(most
frequent) to 4
(least
frequent)

How
frequently do
patents
subsctribe  to
post-natal
education in
the
community?

[ REGULARLY
[J OCCASIONALLY
L NEVER

TICK THE
MOST
APPROPRI
ATE BOX

In your
opinion, how
best do you
think parents
in the
community
measure the
success of
their children
at pre-
school?

J SCHOOL PROGRESS REPORT

[J LANGUAGE DEVELOPMENT
URELIGIOUS DEVELOPMENT
[JGRADUATION TO PRIMARY SCHOOL
[JABILITY TO READ AND WRITE

Rank  from
1(highest

regard) to 4
(least regard)

In what ways
would  you
like  parents
to be
involved in
child’s  pre-
schooling?

In your
opinion, who
generally
looks  after
the
child/childre
n during
after-school
hours?

[J HUSBAND

J WIFE

[J ELDER CHILDREN

[J NEIGHBOURS

[] CHILD/CHILDREN THEMSELVES
OTHER:

Do you
believe
parents have
a direct role
to play in
Eatly
Childhood
Education
and Care?

J YES

J NO

[J DON'T KNOW
EXPLAIN

TICK THE
MOST
APPROPRI
ATE BOX
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In your
opinion,
which factors
hinder
3. | parental
20 | involvement
and  support
in your
child’s
center?

THANK YOU

STRUCTURED INTEREW GUIDE

IMPACT OF PARENTAL INFLUENCE
ON LEARNER ACHIEVEMENT AT PRE-
SCHOOLING LEVEL IN MARAGUA CONSTITUENCY,
KENYA.

Structured Interview Guide
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Target Participants:
Education Managers i.e.
District Education Quality Assurance

and Standards Officer; and ECDE Centre managers. INTRODUCTION AND
CONSENT

Hello. My name is Caroline Nyaga and currently langraduate student at University of
Nairobi pursuing Masters in Education. | am conthgeta study focusing on Impact of
Parental Influence on Learner Achievement at Ph@alclevel in Maragua constituency. In
this study, | intend to have interviews with pasgrdare-givers, pre-school teachers, district
education officials, primary school teachers ardvant stakeholders in ECD. The interview
will request for information on key aspects of pdat influence and involvement vis a vis
pre-school learner achievement. The intended im@nmay take about 20-25 minutes to

complete.

The purpose of this explanation is to give you ihf@rmation you may need to decide
whether to participate or not. You may ask questiam anything about the study and on your
participation. When all your questions have beeswaned, you can decide to participate or
decline. This information will help in ECD developnt in the constituency and further

education development in the greater County of Mg'a

Given the importance of the study, you are requaestevolunteer your time and take part in
the intended interview. The study has no direceliemto participants. Besides, there are no
risks to your participation. You are free to volesrt or decline this request or even withdraw
from the study at any time without a penalty. Tidoimation obtained will be kept
confidential. | hope that you will participate sengour views are important. At this juncture,

do you have any question on the study? Do you atoggarticipate? If yes, sign below.
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Participant’s statement:

This study has been explained to me and I have had a chance to ask questions. I volunteer to participate.

Signature of respondent Date

A. INTRODUCTORY QUESTION

- How would you describe the parents of this comitg@n

B. GENERAL INFORMATION ON PARENT INFLUENCE ON LEARN ER
ACHIEVEMENT.

- What is the policy of school/ECDE centres on pekinvolvement and influence in ECE?

- Is it a written policy/unwritten policy?

C. PARENTAL GOVERNING STRUCTURES

- Is there a governing structure in place for EQBEtres?

- What is the nature of the governing structure?

- What are the tasks of ECDE governing bodies?

- How often do they meet?

- Are there any other structures on which the pgarsgrve?

- How does new legislation on FPE affect the ECb#eghance?

- To what extent are ECDE governing bodies aféliaio with political parties or unions?

D. COMMUNICATION BETWEEN ECDE CENTRES/SCHOOLS, FAMI LY, AND
VICE

VERSA

- How is information passed to parents or to gaas®

- Are there any opportunities for parents to coongchool and talk with the teachers?

- How often are such opportunities created?

E. PARENTS AND VOLUNTEERS
- In what ways do parents assist the school?
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- If asked to help, who shows them or informs thémat to do?

F. PARENTS AND HOMEWORK

- To what extent are parents involved in theirdreih’'s homework?

- How is this explained to them?

- What is the policy with respect to involving paiein academic affairs?

G. PARENTING
- Do you think parents in this community are bnmggup their children in a correct manner?
- To what extent does the school assist the pairettigir parenting task by for instance,

having talks on topics, for example, post-nataéchealth, sanitation e.t.c.

H. COMMUNITY INVOLVEMENT
- In what way is the community such as the churdbusiness involved in the ECE

management?

I. EXTERNAL FACTORS, THE SCHOOL AND THE FUTURE
- Does politics have an influence on ECE?
- Do teachers’ unions play an important role? Rleagplain.

- How do you see the future of ECE schools?

J. PARENTING ROLES
- What is the role of the school in the upbringamgl education of the child?

- If a child is not living with the parents, how gou see the role of the guardian?

K. COMMUNICATION WITH PARENTS

- How often do you recommend that parents shoultbbé&acted?

- Why are they contacted?

- How are they contacted?

- When are parents able to speak with schools tdbei children?

- How often does this occur?

L. PARENTAL INVOLVEMENT
- In your opinion
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- How would you define parental involvement?
- What experience have you had of parent involvénen
- What do you do as a stakeholder to support paremwolvement?

- In what ways are parents involved in schools?

M. ADVANTAGES OF PARENTAL INVOLVEMENT
- Do you think parental involvement would be of &f#rto the pupils, the school and
teachers?

- In which ways?

N. BARRIERS TO PARENTAL INVOLVEMENT

- What are the barriers to parent involvementig sbhhool and in his community?

O. TEACHER TRAINING AND PARENTAL INVOLVEMENT
- In what ways did your basic training equip yowmtark with parents?

- What have the years of experience as a teaalnginttgou in this regard?

P. THE SCHOOL AND PARENTAL INVOLVEMENT

- Who should initiate parental involvement-the sithay the parent?
- What role does the principal play in home-schielations?

- In what ways can parental involvement be impr@ved

- What role would you like parents to play in sds®@o

- Do you think parents need to be trained to ftHii role?

Q. FUTURE OF PARENTAL INVOLVEMENT
- What would be required so that you would invgdeeents more in school life?
- What should change within the school/educatieysiem in order to make parents to be

more active?

R. CONCLUDING REMARKS
- Is there any change in attitude to parent invoket following the Free Primary Education
(FPE)?

THANK YOU VERY MUCH FOR YOUR CONTRIBUTION
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