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ABSTRACT

The purpose of this study was to investigate tHeience of head teachers’
leadership styles on pupils’ performance in Kenyartificate of Primary
Education in Kandara District Murang’a County. T8tady objectives sought to
determine influence of autocratic leadership, ti@msative leadership,
transactional leadership, charismatic leadershigp é@mocratic leadership on
pupils’ performance in KCPE in Kandara District Mog’a County, Kenya.
There is need to make a comparison of the varieaddrship styles in relation to
pupils’ performance. The study employed descriptegearch design. The target
population for the study was all the 72 public @mnschool head teachers and
876 teachers in Kandara District. The researchek 8)% of the population to
arrive at a study sample of 21 head teachers aBdiéathers. The researcher
collected data using a questionnaire for the teached head teachers. The
guestionnaire had both open and closed ended gassfQuantitative data was
analyzed by the use of descriptive statistics amdgnted through percentages,
frequencies means, and standard deviations. Fremstildy findings, it was
established that the head teachers’ adopted atitostgle of leadership. By
being autocratic leaders, the head teachers rethécesed in their managerial
roles as they were task-oriented (Mean=4.9), theserded their authority and
were mainly concerned about getting the tasks ddmean=4.2). The study
found that the head teacher were highly visibled apent a lot of time
communicating with teachers, pupils and subordmaite study also revealed
that the head teacher used rewards and punishmoemiotivate teachers and
pupils to perform better. From the study findinigsyas established that the head
teachers encouraged teachers and students toigeggién decision making. In
addition the study established that the charisma#idership styles was the most
significant leadership style that influenced pupierformance in KCPE,
followed by transactional leadership style, transfative leadership style,
autocratic leadership style while democratic lesld@ style was the least
significant in influencing pupils’ performance inRE. The study recommends
the head teachers should adopt a hybrid approachrafus leadership styles in
their managerial role in primary schools.
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CHAPTER ONE INTRODUCTION
1.1 Background to the study

Education is the key to participation in the globabnomy of the Zicentury.
(UN, 2002). This is because the 21st century ecgniafluenced by technical
revolutions in communications, transfer of inforroat major changes in
production, transport and distribution. This therefmeans that for any country
to develop economically, it has to have highly eded people. For anyone to
be said to be educated they have to undergo exaarinavhich enable them to
progress on the next educational level and to deviel such a manner that can
have an impact in his their country and also glgbé&Clark, 2002). In the
United States of America, school administration batlership came into focus
in the 1960’s. This was due to the need to invekeondary students, teacher’s
stakeholders in the administration managementefsthools. This concept of
participation in management of schools spread heroparts of the world two

decades later.

The world conference of 1990 in Thailand on itsilgb¥htions about school
leadership observed that principals of schools timédgreatest responsibility in
creating an effective educational atmosphereligls. The conference further
noted that without necessary leadership stylescymles will be overburdened
by a number of school tasks affecting studentsfgperance. The African

situation was noted as being critical due to fastircational expansion in the

continent (UNESCO, 2000).



Effective leadership is essential in all organmasi, whether business,
government, religious or educational (Clark, 2002)rganizations are
established for the achievement of a set of gaadlsadjectives. The success of
an organization depends largely on the quality tefleadership Successful
leaders motivate their subordinates to higher kwéproductivity, remedy poor
performance and lead the organization towards bisctives (Owens, 2000).
The leadership style of the head teacher as amiaggeonal leader in the school
plays an important role in bringing about outstagdscholastic performance.
Head teachers’ leadership has an effect on schiomdte, its learning situation
satisfaction among teachers, mediating between oschod parents, and

enhancing school performance (Okoth, 2000).

Bossert, Dwyer, Rowan and Lee (1982) postulatet ttiteahead of the school
through his or her activities, roles, and behaviorsmanaging school structures
affect student achievement directly. The princigase the ability to indirectly
affect student achievement by improving the tonéarning environment of a
school (Johnson Livingston, Schwartz & Slate, 200@pckey commission
(1981) noted that head teachers lacked trainingnstitutional management.
Different leadership styles have different effectsn the organization
performance. A directive leader initiate’s actistructures activities, motivates
others, delegates responsibility, and praises mimands subordinates (Rue &

Byars, 1992).



A democratic leader gets results by leading disonss asking questions to
involve others, encouraging others to volunteerrésponsibilities, confirming

commitments, and asking for a vote to get a consedgcision or a majority
decision. A non-directive leader refuses to makeisions for others, uses
silence until someone in the group speaks outsginam-verbal support to others
who show positive leadership, and gradually fadésoba group when others in

the group show ability and a willingness to takerof@zaralli, 2003)

Maicibi (2005) contends that without a proper leatg style, effective

performance cannot be realized in schools. Evethef school has all the
required instructional materials and financial teses, it will not be able to use
them effectively. Poor performance is highly placaad the hands of head
teachers who should ensure that students perforthimveheir examination

(Olembo Wanga & Karagu, 1992) explains that thedhiemcher has overall
responsibility over the operation of the school.this regard in terms of the
school's performance, the head teachers are aadanfor the school's

performance not only to the student but even tacthetry as a whole.

Armstrong (2004) defines leadership as influenaaygy and the legitimate
authority acquired by a leader to be able to effett transform the
organization through the direction of the humaroveses that are the most
important organizational asset, leading to the eament of desired purpose.
This can be done through the articulation of thgiom and mission of the
organization at every moment, and influence th# stadefine their power to

share this vision. This is also described by Sasldid Sashkin (2003) as



visionary leadership. However, Cole (2002) defiheadership as inspiring
people to perform. Even if an institution has h# financial resources to excel,
it may fail dismally if the leadership does not maate others to accomplish

their tasks effectively.

Works of Bossert, Dwyer, Rowan, and Lee (1982) nimy considered
pioneering efforts directed toward a deeper undedshg of instructional
leadership roles of a school principal. The Mackayort (Republic of Kenya,
1981) noted that despite headteachers being exbéoctemploy managerial
styles towards influencing teachers to attain go@sults in teaching
assignments, they lacked training in institutiom&lnagement. It recommended
the establishment of Kenya Education Staff Instit(i(ESI) for developing

educational managers and administrators.

1.2 Statement problem

Public primary schools in Kandara District of Mugéen County have been
performing below average over the last six yeamsover the last six years
County analysis depicts that Kandara District helsl lthe fourth position over
the last six years 2004-2009 out of the four ditdrin Murang’a South of
Murang’a County. The performance index in the [usthas also steadily

remained below the County mean score of 244.56eThf presents the data.



Table 1.1 Murang’a County K.C.P.E Results 2004-2009

Districts/year 2004 2005 2006 2007 2008 2009

Murang’'a South 234.98 237.14 241.47 241.75 240.56 236.21

Gatanga 234.69231.36 240.93 236.76 241.70 238.44
Kigumo 233.59 229.99 232.71 237.75 244.52 244.67
Kandara 232.87220.31 232.65 230.23 232.43 231.74

Source: Murang’a County Education Office (2012).

The K.C.P.E performance has generally been belograge comparable to
other schools in other districts of Murang’a Countihe district would be
expected to perform just as well as other distrgiten that they share same
conditions such as environment and climate witreothistricts and the district
has adequate educational and support resourcesaiiiytar County Education
Office, 2012). Most studies done on the effecteafdership styles on students’
Kenya Certificate of Primary Education (KCPE) penfance are not
comprehensive. This study therefore aimed at iny&stg the head teachers’
leadership styles and their effect on pupils’ perfance in KCPE in Kandara

District Murang’a County.



1.3 Purpose of the study

The purpose of this study was to investigate thluence of head teachers’
leadership styles on pupils’ performance in Kenyertiicate of Primary

Education in Kandara District Murang’a County.

1.4 Objectives of the study

(1) To establish the influence of head teachers’ aataxcleadership style on
pupils’ performance in Kenya Certificate of PrimaBducation in

Kandara District Murang’a County.

(i) To explore the influence of head teachers’ tramsédive leadership
style on pupils’ performance in Kenya CertificafeRsimary Education
in Kandara District Murang’a County in Kandara gt Murang'a

County.

(i)  To establish the influence of transactional leduprstyle on pupils’
performance in Kenya Certificate of Primary Edumatin Kandara

District Murang’a County.

(iv)  To determine the influence of charismatic leadgrsdtyle on pupils’
performance in Kenya Certificate of Primary Edumatin Kandara

District Murang’a County.

v) To establish the influence of head teachers’ deatmcleadership style
on pupils’ performance in Kenya Certificate of Pamy Education in

Kandara District Murang’a County.



1.5 Research questions

()

(ii)

(iii)

(iv)

v)

What is the influence of head-teachers autocraadérship style on
pupils’ performance in Kenya Certificate of PrimaBducation in

Kandara District Murang’a County?

To what extent does head teachers’ transformatbagldrship style
influence pupils’ performance in Kenya CertificatePrimary Education

in Kandara District Murang’a County?

How does head teachers’ transactional leadersig isifluence pupils’
performance in Kenya Certificate of Primary Edumatin Kandara

District Murang’a County?

To what extent does the head teachers’ charisniegidership style
influence pupils’ performance in Kenya CertificatePrimary Education

in Kandara District Murang’a County?

How do head teachers democratic leadership stylaemce pupils’
performance in Kenya Certificate of Primary Edumatin Kandara

District Murang’a County?

1.6 Significance of the study

The findings of this study may be useful to uniitegs, Primary Teachers’

Training Colleges in the process of training priynachool teachers on best

leadership practices. The findings may also be napbto primary school head

teachers in that they may learn the different styleat influence academic



performance and hence apply the best leadershipsstyrhe information

gathered could help in providing more literatureftother studies in the field of
school administration. Finally, the results of theidy would also influence
scholarly research, theory and practice, leadiranteducational intervention on

the effect of leadership styles on pupils’ acadgneiformance.

1.7 Limitations of the study

Limitation is an aspect of research that may infesthe results negatively but
over which the researcher has no control (Mugenddugenda, 2003). The use
of ex-post facto research design would have inhedénitations. The

investigator would not be able to control the attéds of respondents. The
researcher would however control this limitationusing data collection tools

that give respondents freedom in responding.

1.8 Delimitation of the study

The investigator only focused on the head teacHeaslership styles and their
influence on pupils’ performance. The leadershiglest covered were;
autocratic, transformative, transactional, chartsenand democratic leadership
styles. The researcher sought information fromhéad teachers and teachers
who were the study respondents. Kandara Distrist tva geographical scope of
the study.

1.9 Basic assumptions of the study

This study assumed that the respondents would bmpetive in giving the
information being sought by the study. The studsuased that the leadership
styles adopted by the head teachers influenceupéspperformance in KCPE

8



examinations. The researcher also assumed thasttisy would achieve its

objectives.

1.10 Definition of significant terms

Autocratic leader refers to a head teacher who does not involveh&racin

policy formulation in the school.

Democratic leaderrefers to a leader who encourages members to sxfneir

opinions in group discussions and to make decisions

Head teacherrefers to a chief executive in a primary schocklmange of

administration of the school.

Leadership refers to the ability to influence people to willly follow guidance
and perform group tacks.

Leadership style refers to patterns of behaviour by a leader inuerfcing
members of the group. The way the leader will biealang towards the group
members.

Performance refers to pupils marks in Kenya Certificate afmary Education
as rated by the Kenya National Examinations CouifdEC) from the lowest

mark 01 to the highest mark 500.

Transformational leadership refers to leadership that stimulates followers to
see problems in new ways and help them develop filléipotential that result

in enhanced creativity of their followers (Jong &iitbg, 2007).



Transactional leadership refers to leadership that is based on exchanges
between a leader and group members, such as @suagds and punishment to

control behaviour (Bass, 1985).

1.11 Organization of the study

This study comprised of five chapters. Chapter goetained background
information of the study, the statement of the bpeo, objectives of the study,
research questions, significance of the study, itdtons of the study,
delimitations of the study, assumptions of the gtadd definition of significant
terms. Chapter two was literature review. The obra@iso presented the
theoretical perspective and conceptual frameworkhef study. Chapter three
dealt with the methods which were applied in cagyout the research study. It
covered the research design, target populationpleaamd sampling techniques,
piloting and data collection procedures. The datalysis techniques were
discussed at the end of this chapter. Chapter goesented data analysis and
discussion of the study findings, while chapterefigealt with the summary,

conclusion, recommendations and suggestion fondéuresearch.

10



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction

This chapter presents the role of leadership ineduncational organization,
leadership styles (autocratic, transformative, daational, charismatic and
democratic) and their influence on students’ pentamce in KCPE, summary of

literature review, theoretical framework and cortaapframework.

2.2 Leadership in educational organizations

Through the decades of the twentieth century, ¢he of school leaders greatly
evolved and could generally be characterized ashhigransformative.

Pervasive and sustained student learning is mkeéy|lto occur in schools with
strong instructional leadership (Beck & Murphy, 399Strong leadership will
be the most important ingredient of an effectivlhost management (Bell,

1992).

2.3 Autocratic leadership and pupils’ academic aclevement

The manager retains most authority for himself/heraall makes decision with

the mindthat the staff will implement it. He/she is not heted about attitudes
of the staff toward a decision; he/she is ratherceoned about getting the task
done. Autocratic leaders are generally dislikedhase is no scope for initiative,
consideration, and self-development on the parfodbwers. Teachers and

students, for example, whose school heads empleyathocratic leadership

11



style, remain insecure and afraid of the leaderstifhority. This eventually
reduces their ability to explore their potentiabn& people tend to perceive this
style as a vehicle for yelling, using demeaninglaage, and leading by threats
and abusing their power. However, under certainditmms the autocratic
leadership style is appropriate, especially whee bas all the information to
solve the problem, when one has little time, anckemwlemployees are well

motivated (Jong & Hartog, 2007).

In the case of schools where autocratic leadeiishppacticed, its application is
most likely to be characterized by arbitrary adwcarbitrary disciplinary
measures, and termination of services. The effeas halways been
dissatisfaction with work on the part of the em@ey. Balunywa (2000) argues
that autocratic leaders in schools are more coedewith despotic influence in
order to get the job accomplished rather than Wiehdevelopment and growth

of subordinates.

2.4 Transformative leadership style and pupils’ acdemic achievement

Transformational leaders are able to stimulatevwadrs to see problems in new
ways and help them develop their full potential flegult in enhanced creativity
of their followers (Jong & Hartog, 2007). A persaith this leadership style is a
true leader who inspires his or her team constamitly a shared vision of the
future. They are highly visible, and spend a lotimie communicating with their
subordinates. They do not necessarily lead from fthet, as they tend to

delegate responsibility amongst their team. Whileirt enthusiasm is often

12



infectious, they generally need to be supportedpkgple who cover the

extensive details required in the tasks.

Ozaralli (2003) concurs with Bass (1985) regardittge definition of
transformational leadership, has four dimensions&gnify its qualities which
includes charisma, individual consideration, imefual stimulation and
inspiration. In addition, it is actually a leadapskhat gets people to do more in
achieving high performance. The special qualitibat toften characterize
transformational leaders include vision, charissynbolism, empowerment,

intellectual stimulation and integrity (Schermenna2005).

2.5 Transactional leadership style and pupils’ acagmic achievement

Bass (1998) assert that transactional leadershiargely based on exchanges
between a leader and group members, such as @siragds and punishment to
control behaviour. Bass (1998) states that eadtretie transaction because of
the expectation to fulfil self-interests and tHeader is supposed to maintain the
status quo by satisfying the needs of the subombnaThis leadership
emphasises process in which the leader definessnesssigns task, gives
rewards to followers for good performance, or pament for mistakes (Ubben
et al 2001:14-15). For instance, the head teacher obsemmat the teachers
want from work and tries to provide them with whia¢y want depending on
their performance. He/she exchanges rewards amdigge of rewards for their
efforts and responds to their immediate self-irger®©therwise, he/she uses

threats or punishment for their mistakes.

13



Cunningham and Cordeiro (2000:185) opine that astaetional leader has a
command and control mentality. Ubben et(2D01:14) are of the opinion that
this kind of exchange inhibits subordinates’ conmn@int because it is a matter
of performing duties as directed; the ‘how’ and awhof the job are given,
meaning that teachers are labourers and they dgkthbecause of what they
will benefit from it, not because of their loyality the headteacher or the school.
Lussier and Achua (2001:383) assert that trangagdtiteadership seeks to
maintain stability and that is the main reason thatthwood and Jantzi
(2000:114) perceive this concept as managemergrrédthn leadership. Thus a
transactional leader sets goals for followers ddpgnon the effort he/she
expects from them; he/she does not expect thewel® to perform beyond
normal standard, and makes no effort to changesiiuation, attitudes and

values of followers.

2.6 Charismatic leadership style and pupils’ acadeio achievement

Rowden (2000) defines charismatic leadership adémavioral tendencies and
personal characteristics of leaders that create eaneptionally strong
relationship between them and their followers. €here three personal
characteristics of the charismatic leaders, whiehextremely high confidence,
dominance and strong convictions in his or herdfel(Robbins & Coulter,

2003).

A charismatic leadership style encompasses thenasy leadership elements,
in that the leader injects huge doses of enthusiasmhis or her team, and is

very energetic in driving others forward. They haveision of extraordinary

14



goals and the ability to motivate those around themchieve that vision (Poon,
2000). However, a charismatic leader tends to belmore in him- or her self
than in their team. This creates a risk that a gutpjor even an entire
organization, might collapse if the leader wereldave: In the eyes of their

followers, success is tied up with the presendb®tharismatic leader.

2.7 Democratic leadership styles and pupils’ acadamachievement

By spending time getting people’s buy-in, the lgabailds trust, respect and
commitment. Because the democratic leader affoedple a say in decisions that
affect their goals and how they do their work,rivels up flexibility, responsibility
and keeps morale high. Its impact on climate isasopositive as some of the other
styles. Its drawbacks are the endless meetinggewdmmsensus remains elusive and
people can end up feeling confused and leaderBslinfla, 1999).This style
works best when the leader is uncertain about tifire@nd needs guidance or for
generating fresh ideas for executing the visiorinhes of crisis, consensus may not

be effective Clark, 2002)

2.8 Summary of the literature review

The chapter reviewed different leadership styled #re adopted by the head
teachers in running schools. The reviewed stylesluded autocratic,
transformative, transactional, charismatic and deatec styles. Bell (1992)
indicated that autocratic leadership style apphbecatis most likely to be
characterized by arbitrary advances, arbitrary iplisary measures, and
termination of services. Ozaralli (2003) indicatdétat transformational

leadership has four dimensions which include chaais individual

15



consideration, intellectual stimulation and insfiga. Ubben et al2001 urgued
in transactional leadership the leader defines sye&sbigns task, gives rewards
to followers for good performance, or punishment foistakes. Meanwhile
Cunninghamet al (2000) opine that a transactional leader has ary@amd and
control mentality. The studies were carried outdeveloped countries and
therefore it is important to find out how head tears leadership styles affect

pupils academic performance in KCPE.

2.9 Theoretical framework

The study was based on Mediated-Effects Model déctfe schools as
proposed by Hallinger and Heck (1998). The modejgsests that antecedent
variables can have an important causal influenae dffects desired outcomes
which is academic performance. In this model, theable of the principal's
role is assumed to be both a dependent and anendept factor (Hallinger and
Heck, 1998). As a dependent factor, the principaubject to the influence of
external antecedent factors such as socioecondatigssor prevailing external
environment conditions such as technological char® an independent
variable, the principal is considered to be thenagsd change, influencing
directly the actions of teachers, the learning domts within the school, and
the attainment of outcomes such as teacher jolsfaction and indirectly,
student learning outcomes. In this study, the headher was an independent

variable.
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2.10 The Conceptual framework

Figure 2.1 Conceptual Framework
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The dependent variable in this study was improvenretKCPE performance.
The KCPE performance is influenced by head teatlsgykes that constituted
the independent variables. Based on the literateveew, the head teachers’
leadership styles likely to influence KCPE performoa in primary schools
included autocratic leadership style, transforneatiMeadership style,
transactional leadership style, charismatic leduderstyle and democratic
leadership style. Each of the leadership style itedtrengths and weaknesses

when applied towards better performance.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction

In this chapter, the researcher looked at varioethauologies of research. The
section covered the research design, the targatlgom, sample size and the
sampling procedures, research instruments, validayd reliability of

instruments, data collection procedure and datlysisdechnique.

3.2 Research design

Research design has been defined as the processatihg an empirical test to
support or refute a knowledge claim (Borg and G&889). Ngechu (2001)
defines research design as a plan showing howrtii#gms under investigation
will be solved. The study employed descriptive agsk design. Gay (1981)
defines descriptive research design as a studyewmemiables that exist have
already occurred with non-intervention of researciithe design was suitable
since it helped to describe the state of affairthag exist without manipulation

of variables (Kothari, 2004).

3.3 Target population

Target population refers to all members of a reahypothetical set of people,
events, or objects to which the researcher wisbhegeneralize results of the
research (Borg & Gall, 1989). The target populationthe study was all the
public primary school head teachers and teachefandara District. There are

72 primary schools in the District with 72 headctears and 876 teachers.

18



3.4 Sample size and sampling procedure

According to Denscombe (2008), a sample is a spralbortion of the target
population selected using some systematic procedorestudy. Sampling is a
research procedure that is used for selecting engmmber of subjects from a
target population as representative of that pomulatFrom the target population
of 72 head teachers and 876 teachers, the reseanoke30% as suggested by
Gratton, and Jones (2004). Therefore the study lkeawgs 21 head teachers and
273 teachers. All the 21 head teachers and 13eeswulere selected from the 21
schools. To sample from the schools, the reseantdet the teachers list from
the head teachers and used simple random samplipgh 13 teachers who

were involved in the study.

3.5 Research instruments

The researcher collected data using a questionf@irthe teachers and head
teachers. Mulusa (1990) defines a questionnaii® &stten set of questions to
which the subject responds in writing. The questare had part A and B. Part
A gathered data on demographic variables while Battad the profile of
leadership styles. Each of the styles were accomgdmy a five point Likert
scale. A Likert scale indicates frequency with vhibe head teacher engages in

a particular form of leadership behaviour.

The questionnaire had both open and closed endestigns. The structured
questions were used in an effort to conserve timg @money as well as to

facilitate in easier analysis as they are in imragdiusable form; while the
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unstructured questions were used to encouragecipmmdent to give in-depth

information without feeling held back in revealiafjany information.

3.6 Validity of the research instruments

Validity indicates the degree to which an instrumemeasures what it is
supposed to measure; the accuracy, soundness fantivehess with which an
instrument measures what it is intended to meagkiothari, 2004) or the
degree to which results obtained from the analykibe data actually represent
the phenomena under study (Mugenda & Mugenda, 200B¢ researcher
carried out a pilot study among 15 teachers whaigygated. The pilot study
was conducted among the teachers that would ntitipate in the main study.
The research instrument was availed to the ledwakethe University, and peers
who established its content and construct valithtgnsure that the items were

adequately representative of the subject area sbuuked.

3.7 Reliability of the research instrument

Reliability is a measure of the degree to whichesearch instrument yields
consistent results after repeated trials (Nsub@§@0). The reliability of the
instrument was estimated using Cronbach’s Alphafi@@ent which is a
measure of internal coefficient. A reliability oft deast 0.70 ata=0.05
significance level of confidence were accepted. uatipents were made
accordingly incase a low co-efficient is obtainedarder to improve on the

instrument.
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3.8 Data collection procedures

Before embarking on the study, the researcher midaia permit from the
National Council of Science and Technology and ftbenheads of schools. The
researcher also paid the DEO’s office a courtedlytcaobtain permission to
conduct the study. On visiting the schools, theoeslents were assured of strict
confidentiality in revealing their names. The reshar then issued the
instruments to the respondents from the sampledo$and then picked them
on the agreed time. Owing to the busy schedulehef respondents, the
researcher left the questionnaire with them towvalldhem fill in at their

convenient time.

3.9 Data analysis procedures

Once the instruments were collected, the researdmecked them for
completeness and consistency. The data was botftitgtiae and qualitative
data. Quantitative data was analyzed by the uskesdriptive statistics with the
help of Statistical Package for Social SciencesS&R 17.0) and presented
through percentages, frequencies means, and sthdéarations. Tables and
other graphical presentations as appropriate weexl Uo present the data
collected for ease of understanding and analysigevititerpretation was given
in prose. The qualitative data from the open erglezstions was analyzed using
content analysis. This was by developing a thenfagimework from the key
issues, concepts and themes emanating from opeeadeqgdestions. The

information generated was then interpreted andaéxgdl.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

The purpose of the study was to investigate thkiente of head teachers’

leadership styles on pupils’ performance in Kenyartificate of Primary

Education in Kandara District, Murang’a County, kan

The findings of the research are presented basekeofour research objectives

stated below.

To establish the influence of head teachers’ aataxcleadership style on
pupils’ performance in Kenya Certificate of PrimaBducation in

Kandara District Murang’a County.

To explore the influence of head teachers’ tramsédive leadership
style on pupils’ performance in Kenya CertificafeRsimary Education
in Kandara District Murang’a County in Kandara Dt Murang’'a

County.

To establish the influence of transactional leduprstyle on pupils’
performance in Kenya Certificate of Primary Edumatin Kandara

District Murang’a County.

To determine the influence of charismatic lead@rsdtyle on pupils’
performance in Kenya Certificate of Primary Edumatin Kandara
District Murang’a County.

22



v. To establish the influence of head teachers dertiodemdership style
on pupils’ performance in Kenya Certificate of Painy Education in

Kandara District Murang’a County.

The background data of the respondents is givet followed by the analysis

and discussion of each of the four research questabjectives.

4.1.1 Response rate

The study sought to establish the questionnaingorese rate and the findings

are as shown in Table 4.2 below.

Table 4.2 Response rate

Respondents Targeted Returned Percent
Teachers 273 200 73.3%,
Head teachers 21 20 95.2%

As shown in Table 4.2 above, the study targeted t2d8hers and 21 head
teachers out of which 200 teachers and 20 heatlgesacesponded and returned
their questionnaires. This illustrates that thelgthad a high response rate. This
response rates were sufficient and representatidgecanforms to Mugenda and
Mugenda (1999) stipulation that a response rat0é6 is adequate for analysis
and reporting; a rate of 60% is good and a respostseof 70% and over is

excellent. This commendable response rate was a@extta efforts that were
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made via personal calls and visits to remind tlspaadent to fill-in and return
the questionnaires. The subsequent section shommds on the demographic

information of the respondents.

4.2 Demographic information

The study initially sought to inquire informationnovarious aspects of
respondents’ background, i.e. the gender, age, eauafprofessional
qualification, teaching experience in years andraye performance of the
pupils in schools. This information aimed at tegtthe appropriateness of the
respondent in answering the questions regardingntheence of head teachers’
leadership styles on pupils’ performance in Kenyartiicate of Primary

Education in Kandara District, Murang’a County, kan

4.2.1 Academic qualifications of the respondents

The study in this part aimed at inquiring the acaidequalifications of the
respondents. This would enhance in finding out aippropriateness of the
respondents in answering the questions. In additiowould enhance in
determination of the capacity of human resourceetims of qualification which
also mean that their productivity is high. The firgb are as shown in Table 4.3

below.
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Table 4.3 Academic qualifications of the head teaeis

Academic qualifications Frequency Percentage
B.Ed 6 30
Diploma (P1) 14 70
Total 20 100

From the findings in Table 4.3 above, the majodfythe head teachers were
diploma holders while few were graduates in bacdhelb education. This

information shows that the respondents were knaydatle enough and could
give valid and reliable information based on thegh level of education. The

subsequent section shows the academic qualificatbthe teachers.

Figure 4.2 Academic qualifications of the teachers
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From the Figure 4.2 above, majority of the teacters P1 level of education.
This means that teachers in Kandara District haged¢quired TSC training. On

25



the other hand, few had diploma. Therefore it mefliad not many of the
teachers in schools in the District have advanbhed education, beyond the P1
level of education. The findings also imply thagrd are few teachers who have
been absorbed from other training field, for ins&aform science field. This
information shows that the respondents were knaydatle enough and could
give valid and reliable information based on tlgwod level of education. The
subsequent section shows findings on the gendétbdiSon of teachers and

head teachers.

4.2.2 Head teachers and teachers gender distribuho

The study sought to find out the gender of theaadpnts and the findings are

as shown in Figure 4.3 below.

Figure 4.3 Head teachers and teachers gender didtrtion

Head
teachers

42%

58%
" A7%
I'eachers

0% 20% 40% 60% 80%

Number of respondents in %

HFemale HMale




From the findings in Figure 4.3 above, majoritytleé head teachers were male
while minorities were female. These findings indécahat there is unequal
distribution of human resources based on the sdneadls in Kandara District.
In addition, majority of the teachers were malentfiemale, which also depict
disparity in gender in the recruitment of teacharsl head teachers in the
education sector in the district. The subsequecticge shows findings on the

age distribution of the teachers and head teachers.

4.2.3 Age distribution of the respondents

The teachers were also asked to state their agdtrarhe findings are as

shown in Table 4.4 below.

Table 4.4 Distribution of head teachers and teacherby age

Age in years Teachers Head teachers
Frequency  Percentage Frequency Percentage

20 — 30 years 60 30 0 0

30 — 40 years 80 40 6 30

40 — 50 years 40 20 10 50

50 — 60 years 20 10 4 20

Total 200 100 20 100

According to the findings in Table 4.4 above, thajonty of the teachers were
between 30-40 years, minority were aged betweeB(2@ears while very few
indicated that they were 40-50 years old. The headhers were also asked to

state their age bracket. The study also found theatmajority of the head
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teachers were over 40-50 years while a few of geliteachers were aged 30-
40 years. This shows that majority of the teachashead teachers had enough
experience in teaching and school management te gigdible information
with regard to the effect of head teacher’'s leddpreon performance. The
subsequent section shows findings on the duratah the head teachers had

served in the capacity of school heads.

4.2.4 Experience of the head teachers

The head teachers were asked to state the duth@briney had served in the

capacity of school heads. The findings are as showiable 4.5 below.

Table 4.5 Head teachers duration of teaching

Years of Teaching Frequency Percentage
0 -2 years 2 10

2 — 4 years 12 60

4 and over 6 30
Total 20 100

The Table 4.5 above show that majority of the hieadhers had served in the

capacity of school heads for 2-4 years, minorityehserved as head teachers for
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4 years and over while very few had served for ® years. This shows that
majority of the head teachers were new in this c#pas they had served for 2-
4 years and were well endowed with new ideas tomame the school

effectively. This shows that majority of the heaeadhers had enough
experience in teaching and school management te gigdible information

with regard to the the influence of head teachkradership styles on pupils’
performance in Kenya Certificate of Primary EdumatiThe subsequent section
shows findings on the number of years that teadhadsspent in their teaching

career.

4.2.5 Experience of the teachers

The study also sought to find out the experiencthefteachers by asking them
the number of years that they had been in theahieg career. The findings are

as shown in Table 4.6 below.

Table 4.6: Experience of the teachers

Experience in years Frequency Percent
2 —5years 30 26.3
6-10 years 19 16.7
11-15 years 44 38.6
16 — and above 21 18.4
Total 114 100

From the Table 4.6, most of the teachers had 1yehfs of experience, few had
2-5 years in teaching, and while very few had 6¢&8rs in teaching. Therefore
it can be noted that most of the teachers had t¥gtears in teaching and thus,

would provide valid and consistent information abbead teachers’ leadership
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styles. Nsubuga (2003) notes that the institutianachanism for developing
human resource is the formal education system. |2 states that teachers’
experience in schools provides easy monitoring pndcipal’s leadership
styles. In addition their interaction with the muipals is deemed to have
provided them with adequate skills to evaluate gipal's leadership. The
subsequent section shows findings on the perforenafdhe pupils in KCPE

between 2008 and 2012.

4.2.6 Performance of the pupils

The study inquired from the Kandara DEO recordsuabite performance of the

pupils in KCPE. The findings are as shown in Tablebelow.

Table 4.7 Kandara district KCPE performance

Year KCPE means
2008 232.87
2009 220.31
2009 232.65
2010 230.23
2011 232.43
2012 231.74

According to the findings in Table 4.7 above, theam score of KCPE

performance for public primary schools in Kandarnatiict were below 250.
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The findings illustrates that majority of the pubichools in Kandara District
performed poorly in their KCPE exams which couldiddoeen as a result of
lack of practicing good leadership by the headhee: The subsequent section
shows findings on the influence of head teachargd@atic leadership style on

pupils’ performance in KCPE.

4.3 Autocratic leadership style and pupils’ perfornance in KCPE

The first objective of the study was to establisé influence of head teachers’
autocratic leadership style on pupils’ performanceKenya Certificate of
Primary Education in Kandara District Murang’a CtounThe findings are

shown in the subsequent sections

4.3.1 Teachers’ responses on autocratic leaderstspyle

In order to further asses the influence of headhess’ autocratic leadership
style on pupils’ performance in KCPE, the teachveese requested to indicate
their level of agreement on the extent to whichumber of relevant statements
on autocratic leadership style are reflected inhtbad teachers managerial role.
The responses were rated on a five point Likerlesgehere: 1 - Strongly
Disagree 2 - Disagree 3 - Neutral 4- Agree an8tfengly Agree. The mean
and standard deviations were generated from SP8Sai@n as illustrated in

Table 4.8.
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Table 4.8 Teachers’ responses on autocratic leadéip style

Statements orautocratic leadership style Mean

Head teacher is not bothered about attitudes o$tdi€ and pupils’ 4.122
toward the school performance but, he/she is ratimgrcerned

about getting the task done

Head teacher tells the teachers and pupils’ whakotand how to  4.264

do it, asserts himself/herself and serves as amgbeafor the and

pupils

The head teachers style of leadership is task+{eden 4.393

From the study findings in Table 4.8 above, theamty of the teachers agreed
that the head teachers’ style of leadership is-tagnted; head teacher tells the
teachers and pupils’ what to do and how to dosgeds himself/herself and
serves as an example for the and pupils; and #ed keacher is not bothered
about attitudes of the staff and pupils’ toward gwhool performance but,
he/she is rather concerned about getting the task despectively. This reveals
that majority of the head teachers apply autoctatidership in their schools to
a great extent. Through this leadership style #gedhieachers remain focused in
their managerial roles as they were task-orientaderted their authority and
were much concerned about getting the tasks doawetkr, they there is no
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scope for initiative, consideration, and self-depehent on the part of teachers
and pupils and therefore leads to poor performambe. findings concurs to
Balunywa (2000) who argues that autocratic leaderschools are more
concerned with despotic influence in order to det job accomplished rather
than with the development and growth of subordmaléne effect has always
been dissatisfaction with work on the part of thegpkyees and its application is
most likely to be characterized by arbitrary adwamcarbitrary disciplinary
measures, and termination of services (Balunyw@OROThe subsequent
section shows findings on the influence of headhess’ autocratic leadership

style on pupils’ performance in KCPE as opinedh®y/ltead teachers.

4.3.2 Head teachers’ responses on autocratic leadaip style

The study sought to establish the influence of hémachers’ autocratic
leadership style on pupils’ performance in KCPEg thead teachers were
requested to indicate their level of agreementereixtent to which a number of
relevant statements on autocratic leadership sayte reflected in the head
teachers managerial role. The responses were oatedfive point Likert scale
where: 1 - Strongly Disagree 2 - Disagree 3 -thNed- Agree and 5- Strongly
Agree. The mean and standard deviations were gedeiram SPSS and are as

illustrated in Table 4.9.

33



Table 4.9 Head teachers’ responses on autocrati@ldership style

Statements on autocratic leadership style Mean

Head teacher is not bothered about attitudes ofsth&# and 3.823
pupils’ toward the school performance but, he/sheaither

concerned about getting the task done

Head teacher tells the teachers and pupils’ whdbtand how 4.023
to do it, asserts himself/herself and serves asxample for
the and pupils

The head teachers style of leadership is task+{eden 4.132

From the study findings in Table 4.9 above, theamiy of the head teachers
agreed that the head teachers style of leadershigsk-oriented; head teacher
tells the teachers and pupils’ what to do and hmaa it, asserts himself/herself
and serves as an example for the and pupils; aadhbad teacher is not
bothered about attitudes of the staff and pupdw/ard the school performance

but, he/she is rather concerned about gettingasledone respectively.

The findings are similar to the teachers’ opinidoowat the use of autocratic
leadership by the head teachers. The findings dhaévmajority of the head
teachers were autocratic in their leadership apliegpthis leadership to a great
extent. By being autocratic leaders, the head tractemain focused in their
managerial roles as they were task-oriented, tlsseréed their authority and

were mainly concerned about getting the tasks déweording to Jong &
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Hartog, (2007) the head teachers retains most atyttior himself/herself and
makes decision with the mintthat the staff will implement it. The subsequent
section shows findings on the influence of headchees’ transformative

leadership style on pupils’ performance in KCPE.

4.4 Transformative leadership style and pupils’ pefiormance in KCPE

The second objective of the study was to exploearfiuence of head teachers’
transformative leadership style on pupils’ perfoneg in Kenya Certificate of
Primary Education in Kandara District Murang’a Cbhuim Kandara District

Murang’a County. The findings are shown in the sgjent sections

4.4.1 Teachers’ responses on transformative leadéip style

The study sought to establish the influence of hemathers’ transformative
leadership style on pupils’ performance in KCPE, tdlachers were requested to
indicate their level of agreement on the extentvtoch a number of relevant
statements on transformative leadership style eftected in the head teachers
managerial role. The responses were rated on gfive Likert scale where: 1 -
Strongly Disagree 2 - Disagree 3 - Neutral 4-e&gand 5- Strongly Agree.
The mean and standard deviations were generated 88SS and are as

illustrated in Table 4.10.
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Table 4.10 Teachers’ responses on transformativeddership style

Statements on transformative leadership style Mean

The head teachers is able to stimulate teacherspapills see  3.324
problems in new ways and help them develop thdlipftential

that result in enhanced creativity of teachers@unls’

The head teacher inspires teachers and pupils arahstvith a 3.143
shared vision of the better performance

The head teacher is highly visible, and spend aofotime 4.146

communicating with teachers, pupils and subordmate

The head teacher style of leadership is full ofiicihaa, individual 2.234

consideration, intellectual stimulation and inspaa

The head teacher style of leadership gets teaanerpupils to do  1.234

more in achieving high performance

As shown in Table 4.10 the majority of the teactasyeed that the head teacher
is highly visible, and spend a lot of time commuaiieg with teachers, pupils
and subordinates; the head teachers is able toalatenteachers and pupils see
problems in new ways and help them develop thdlirplotential that result in
enhanced creativity of teachers and pupils’; arat the head teacher inspires
teachers and pupils constantly with a shared visibthe better performance

respectively.
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However, the majority of the respondents disagtbatl the head teacher style
of leadership is full of charisma, individual catesiation, intellectual
stimulation and inspiration; and that the head heactyle of leadership gets

teachers and pupils to do more in achieving higfopmance respectively.

This depicts that the majority of the head teachmspted transformative
leadership as reflected by being readily availébleoth pupils and the teachers,
being innovative in solving problems and inspirsaghared vision of the better
performance. However the majority of the head teexHacked charisma,
individual consideration, intellectual stimulati@md inspiration. The findings
are in line with Jong & Hartog (2007) who reveatbdt the leaders stimulate
followers to see problems in new ways and help tbewelop their full potential
that result in enhanced creativity of their follageSimilarly they concur with
Ozaralli (2003) who indicated that a person witls tleadership style is a true
leader who inspires his or her team constantly witihared vision of the future.
They are highly visible, and spend a lot of timenoaunicating with their
subordinates. The subsequent section shows findinghe influence of head
teachers’ transformative leadership style on pupiésformance in KCPE as

opined by the head teachers.

4.4.2 Head teachers’ responses on transformativeal@ership style

The study sought to establish the influence of htmdthers’ transformative
leadership style on pupils’ performance in KCPEg thead teachers were
requested to indicate their level of agreementereixtent to which a number of

relevant statements on transformative leadershyip stre reflected in the head
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teachers managerial role. The responses were oatedfive point Likert scale
where: 1 - Strongly Disagree 2 - Disagree 3 -tNéud- Agree and 5- Strongly
Agree. The mean and standard deviations were gedeiram SPSS and are as

illustrated in Table 4.11.

Table 4.11 Head teachers’ responses on transformedé leadership style

Statements on transformative leadership style Mean

The head teachers is able to stimulate teacherp@pits see 4113
problems in new ways and help them develop their fu
potential that result in enhanced creativity ofcteas and

pupils’

The head teacher inspires teachers and pupilsarthstvith 4.043
a shared vision of the better performance

The head teacher is highly visible, and spend abidime 4.536
communicating with teachers, pupils and subordmate

The head teacher style of leadership is full ofrishaa, 3.113
individual consideration, intellectual stimulatiorand
inspiration

The head teacher style of leadership gets teacmerpupils 3.212
to do more in achieving high performance

From the study findings in Table 4.11 above, thgonity of the head teachers
agreed that the head teacher is highly visible, apdnd a lot of time
communicating with teachers, pupils and subords)dtee head teachers is able
to stimulate teachers and pupils see problems m ways and help them
develop their full potential that result in enhathaereativity of teachers and
pupils’; the head teacher inspires teachers andspapnstantly with a shared

vision of the better performance; the head teadtgle of leadership gets

38



teachers and pupils to do more in achieving higfopmance; and that the head
teacher style of leadership is full of charismagdividual consideration,

intellectual stimulation and inspiration respedtve

This finding resonate the earlier findings exprdsbg the teachers that the
majority of the head teachers adopted transforred@adership as reflected by
being readily available to both pupils and the leas, being innovative in
solving problems and inspiring a shared visionh& better performance. This
finding are in line with Schermerhorn (2005) whdlicated that transformative
leadership gets people to do more in achieving pigtiormance. The special
gualities that often characterize transformation@hders include vision,
charisma, symbolism, empowerment, intellectual skation and integrity
(Schermerhorn, 2005). The subsequent section shodiags on the influence

of head teachers’ transactional leadership stylpugls’ performance in KCPE.

4.5 Transactional leadership style and pupils’ pedrmance in KCPE

The third objective of the study was to establish influence of head teachers’
transactional leadership style on pupils’ perforoeam Kenya Certificate of
Primary Education in Kandara District Murang’a CtunThe findings are

shown in the subsequent sections.
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4.5.1 Teachers’ responses transactional leadershspyle

The study sought to establish the influence of hesathers’ transactional
leadership style on pupils’ performance in KCPIg, tachers were requested to
indicate their level of agreement on the extentvtoch a number of relevant
statements on transactional leadership style dkecred in the head teachers
managerial role. The responses were rated on g&w# Likert scale where: 1 -
Strongly Disagree 2 - Disagree 3 - Neutral 4-e&gand 5- Strongly Agree.
The mean and standard deviations were generated 88SS and are as

illustrated in Table 4.12.

Table 4.12 Teachers’ responses transactional leaddip style

Statements on transactional leadership style Mean

The head teacher uses rewards and punishment twateoi  4.391
teachers and pupils to perform better

The head teacher leadership defines school nessigna task, 3.868
gives rewards to teachers and pupils for good padace

The head teacher exchanges rewards and promisesvafds 4.232
for teachers’ efforts and responds to their immiediself-
interest

The leadership in school seeks to maintain schabllgy 4.093

The head teacher is more of a managers rathetehdar 4.033
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According to the findings in Table 4.12 above, migjoof the teachers agreed
that the head teacher uses rewards and punishimenbtivate teachers and
pupils to perform better; the head teacher exchangeards and promises of
rewards for teachers’ efforts and responds to tinenediate self-interest; the
leadership in school seeks to maintain school lgglthe head teacher is more
of a managers rather than leader; and that the tesather leadership defines
school needs, assigns task, gives rewards to teaara pupils for good

performance respectively.

This shows that the head teachers’ were highlysaetional leaders while
seeking to enhance the pupils’ performance in KCRt& majority of the head
teachers used rewards and punishment to motivaehdes and pupils to
perform better, exchanged rewards and promisesewands to teachers’ to
coerce their productivity and were always focused maintaining school
stability. Since different persons are motivateddifferent things this style of
leadership could not enhance the school KCPE pedoce to a great extent as
the head teachers were manipulative in their maragele. The findings are
corroborated with Bass (1998) who assert that &tienal leadership is largely
based on exchanges between a leader and group msesuiEh as using rewards
and punishment to control behavior. This leadergmgphasizes process in
which the leader defines needs, assigns task, geveards to followers for good
performance, or punishment for mistakes (Ubben let2@01:14-15). The
subsequent section shows findings on the influenfehead teachers’
transactional leadership style on pupils’ perforoeam KCPE as indicated by
the head teachers.
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4.5.2 Head teachers’ responses transactional leageip style

The study sought to establish the influence of hesathers’ transactional
leadership style on pupils’ performance in KCPEg thead teachers were
requested to indicate their level of agreementereixtent to which a number of
relevant statements on transactional leadership sie reflected in the head
teachers managerial role. The responses were oatedfive point Likert scale

where: 1 - Strongly Disagree 2 - Disagree 3 -thNed- Agree and 5- Strongly
Agree. The mean and standard deviations were gedeiram SPSS and are as

illustrated in Table 4.13.

Table 4.13 Head teachers’ responses transactionabldership style

Statements on transactional leadership style Mean

The head teacher uses rewards and punishment twateoi  4.431
teachers and pupils to perform better

The head teacher leadership defines school nessigna task, 4.007
gives rewards to teachers and pupils for good padace

The head teacher exchanges rewards and promisesvafds 4.332
for teachers’ efforts and responds to their immiediself-
interest

The leadership in school seeks to maintain schabllgy 4.142

The head teacher is more of a managers rathetehdar 4.081

From the study findings in Table 4.13 above, thgonitt of the head teachers

agreed that the head teacher uses rewards anchpemsto motivate teachers
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and pupils to perform better; the head teacheraxgbs rewards and promises
of rewards for teachers’ efforts and responds ¢ immediate self-interest; the
leadership in school seeks to maintain school lgglthe head teacher is more
of a managers rather than leader; and that the tesather leadership defines
school needs, assigns task, gives rewards to teacra pupils for good

performance respectively.

The findings are similar to teachers’ findings tttet head teachers’ were highly
applied transactional leadership style while segkio enhance the pupils’
performance in KCPE. The majority of the head teeshused rewards and
punishment to motivate teachers and pupils to parftetter, exchanged
rewards and promises of rewards to teachers’ toceotheir productivity and
were always focused on maintaining school stabilipwever this style of
leadership failed to positively enhance the schiqusformance owing to the
fact that diverse motivational strategies are neeemeet the motivational
needs of the school fraternity towards enhancing #gthools’ KCPE

performance.

This is in line with Cunningham and Cordeiro (200@)o argues that this kind
of exchange inhibits subordinates’ commitment beeait is a matter of
performing duties as directed; the ‘how’ and ‘whaf the job are given,
meaning that teachers and pupils are labourergtreyddo the job because of
what they will benefit from it, not because of thieiyalty to the head teacher or
the school. The subsequent section shows findimgshe influence of head

teachers’ charismatic leadership style on pup#sfggemance in KCPE.
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4.6 Charismatic leadership style and pupils’ perfomance in KCPE

The forth objective of the study was to determimeihfluence of head teachers’
charismatic leadership style on pupils’ performamteKenya Certificate of
Primary Education in Kandara District Murang’a CtounThe findings are

shown in the subsequent section.

4.6.1 Teachers’ responses charismatic leadershipyk

The study sought to establish the influence of he&sathers’ charismatic
leadership style on pupils’ performance in KCPE, tdlachers were requested to
indicate their level of agreement on the extentvtoch a number of relevant
statements on charismatic leadership style areatefl in the head teachers
managerial role. The responses were rated on gdive Likert scale where: 1 -
Strongly Disagree 2 - Disagree 3 - Neutral 4-e&gand 5- Strongly Agree.
The mean and standard deviations were generated 88SS and are as

illustrated in Table 4.14.
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Table 4.14 Teachers’ responses on charismatic leadbip style

Statements on charismatic leadership style

Mean
The head teacher has a vision of extraordinarysgaatl the
ability to motivate teachers and pupils to achidwetter 3.163
performance
The head teacher tends to believe more in him-mselfethan
. 4.408
in teachers.
The head teacher has a high confidence, dominamtsteong

3.132

convictions in his or her beliefs

The head teacher spark a sense of belonging towhsls 2.231
school and inspire teachers and pupils towardsesirty good

performance

According to table 4.14 above, the majority of tkachers agreed that the head
teacher tends to believe more in him-or herself thaeachers; the head teacher
has a vision of extraordinary goals and the abiidymotivate teachers and

pupils to achieve better performance; and that tbad teacher has a high
confidence, dominance and strong convictions inohieer beliefs respectively.

However, the majority of the respondents disagthatithe head teachers spark
a sense of belonging towards the school and inggatehers and pupils towards

achieving good performance.

This shows that the head teachers relied on chatisrieadership to positively
impact pupils’ performance in KCPE. The majority tife head teachers
believed more in themselves than teachers and hadian of extraordinary

goals and had the ability to motivate teachers pogils to achieve better
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performance. The findings are similar to poon (90@®o postulated that a
charismatic leader tends to believe more in himharself than in their team.
There are three personal characteristics of theisthatic leaders, which are
extremely high confidence, dominance and strongvictions in his or her
beliefs (Robbins & Coulter, 2003). The subsequeatisn shows findings on
the influence of head teachers’ charismatic leduigrsstyle on pupils’

performance in KCPE as opined by the head teachers.

4.6.2 Head teachers’ responses on charismatic leaslap style

The study sought to establish the influence of he&sathers’ charismatic
leadership style on pupils’ performance in KCPEg thead teachers were
requested to indicate their level of agreementereixtent to which a number of
relevant statements on charismatic leadership stygdereflected in the head
teachers managerial role. The responses were oatedfive point Likert scale
where: 1 - Strongly Disagree 2 - Disagree 3 -thNed- Agree and 5- Strongly
Agree. The mean and standard deviations were gedeiram SPSS and are as

illustrated in Table 4.15.
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Table 4.15 Head teachers’ responses on charismalgadership style

Statements on charismatic leadership style Mean

The head teacher has a vision of extraordinarysgaald the
ability to motivate teachers and pupils to achiebetter 4.1837

performance

The head teacher tends to believe more in him-mselfethan in 2.325
teachers.

The head teacher has a high confidence, dominamtestaong 3.823

convictions in his or her beliefs

The head teacher spark a sense of belonging tovlaedschool
and inspire teachers and pupils towards achievimpdg 4.2653

performance

From the study findings in Table 4.15 above, thgonity of the head teachers
agreed that the head teachers spark a sense afjbgjdowards the school and
inspire teachers and pupils towards achieving gpedormance; the head
teacher has a vision of extraordinary goals andathkty to motivate teachers
and pupils to achieve better performance; and ttl@athead teacher has a high
confidence, dominance and strong convictions inohiger beliefs respectively.
However, majority of the respondents disagreed tinathead teacher tends to

believe more in him-or herself than in teachers.
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The findings augment the earlier findings by teash#hat the head teachers
were charismatic leaders towards positively impaciupils’ performance in
KCPE to a small extent. The majority of the heaathers sparked a sense of
belonging towards the school and inspired teachsmrd pupils towards
achieving good performance, had a vision of extlmary goals and had the
ability to motivate teachers and pupils to achidedter performance. The
subsequent section shows findings on the influef¢ead teachers’ democratic

leadership style on pupils’ performance in KCPE.

4.7 Democratic leadership style and pupils’ perforrance in KCPE

The fifth objective of the study was to establieb tnfluence of head teachers’
democratic leadership style on pupils’ performamteKenya Certificate of
Primary Education in Kandara District Murang’a CtunThe findings are

shown in the subsequent section.

4.7.1 Teachers’ responses on democratic leaderslsfyle

The study sought to establish the influence of hezathers’ democratic
leadership style on pupils’ performance in KCPE, tdlachers were requested to
indicate their level of agreement on the extentvtoch a number of relevant
statements on democratic leadership style arecteflein the head teachers
managerial role. The responses were rated on gfive Likert scale where: 1 -
Strongly Disagree 2 - Disagree 3 - Neutral 4-e&gand 5- Strongly Agree.
The mean and standard deviations were generated 88SS and are as

illustrated in Table 4.16.
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Table 4.16 Teachers’ responses on democratic leadhip style

Statements on democratic leadership style
Mean

Encouraging teachers and students to participateeicision 4.142
making
Consulting teachers before making decisions penigino

academic progress 3.795
Involve staff in making school programme for thbeal

3.775
Head teachers often invite teachers to engage dressing
administrative problems 3.767
Solving administrative problems with fellow staffnproves
student academic progress 3.653
Academic excellence is through consensus building

3.653
Teachers participate determining school resouroeation and
utilization in this school 3.651
Teachers’ involvement in designing school prograsmnmethis
school is highly supported 3.632
Head teachers share school leadership roles veitthiteg staff 2.975

Delegation of powers to subordinates in this schstobngly 2.723
exists

Respect for teachers’ opinions regarding schoolravgment 1.468
exist in the school

From the study findings in Table 4.16 above, th¢onity of the teachers agreed
that head teachers encourage teachers and studepgsticipate in decision
making; head teachers consult teachers before mnalenisions pertaining to
academic progress; head teachers involve staffalkimg school programme for
the school; head teachers often invite teacherserigage in addressing
administrative problems; solving administrative lgemms with fellow staff
improves student academic progress; academic ercellis through consensus

building; teachers participate determining schoekource allocation and

49



utilization in this school; and that teachers’ iwament in designing school

programmes in this school is highly supported retpely.

However, majority of the respondents disagreed likatl teachers share school
leadership roles with teaching staff; delegatiopoivers to subordinates in this
school strongly exists; and that respect for teethapinions regarding school

improvement exist in the school respectively.

This illustrates that the head teachers appliedodeatic leadership style in their
managerial role. This is reflected by the virtudlimvolving and consulting
teachers in decision making and in solving adnmaiste problems facing the
school and through consensus building. The findeagsin line with Bulinda,
(1999) who argued thais the democratic leader affords people a saydisides
that affect their goals and how they do their woitk,drives up flexibility,
responsibility and keeps morale higfhe subsequent section shows findings on
the influence of head teachers’ democratic leaderdtyle on pupils’

performance in KCPE as opined by head teachers.

4.7.2 Headteachers’ responses on democratic leadership style

The study sought to establish the influence of hezathers’ democratic
leadership style on pupils’ performance in KCPEg thead teachers were
requested to indicate their level of agreementhereixtent to which a number of
relevant statements on democratic leadership stsdereflected in the head
teachers managerial role. The responses were oatedfive point Likert scale

where: 1 - Strongly Disagree 2 - Disagree 3 -tNéud- Agree and 5- Strongly
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Agree. The mean and standard deviations were gedeiram SPSS and are as

illustrated in Table 4.17.

Table 4.17 Head teachers’ responses on democratsatership style

Statements on democratic leadership style Mean

Encouraging teachers and students to participadedrsion making  4.521

Consulting teachers before making decisions pentgito academic
progress

4.421

Involve staff in making school programme for thbeal 4.312

Head teachers often invite teachers to engage idressing 3067
administrative problems '

Solving administrative problems with fellow stafhproves student

. 3.834
academic progress
Academic excellence is through consensus building 733
Teachers participate determining school resourdecation and 3651
utilization in this school '
Teachers’ involvement in designing school prograsimehis school
o 3.512
is highly supported
You share school leadership roles with your teagkiaff 3.561
Delegation of power to subordinates in this sclstangly exists 3.221

Respect for teachers’ opinions regarding schoolravgment exists 3.458
in the school

From the study findings in Table 4.17 above, thgonitt of the head teachers
agreed that they encourage teachers and studenparticipate in decision

making; they consult teachers before making deussjgertaining to academic
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progress; they involve staff in making school pesgme for the school; head
teachers often invite teachers to engage in addgessiministrative problems;
solving administrative problems with fellow stafhproves student academic
progress; academic excellence is through consensuikling; teachers
participate determining school resource allocatiad utilization in this school;
teachers’ involvement in designing school programinethis school is highly
supported; the head teacher share school leademsleip with your teaching
staff; delegation of powers to subordinates in 8gkool strongly exists; and
that respect for teachers’ opinions regarding scimprovement exist in the

school respectively.

The findings concur with teachers findings that tead teachers applied
democratic leadership style in their manageriak rdfirough; involving and
consulting teachers in decision making and in sghadministrative challenges
and through consensus building. The findings arglai to Bulinda, (1999) who
argued thatas the democratic leader affords people a say disidas that affect
their goals and how they do their work, it drives flexibility, responsibility and
keeps morale high. The democratic leadership stypect on climate and is not as

positive as some of the other styles like charigmeadershipBulinda, 1999).

The subsequent section shows findings on the R&argmoduct moment
correlation analysis that was used to assess th@oreship between various
leadership styles and the pupils’ performance imy&eCertificate of Primary

Education in Kandara District Murang’a County.
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4.8 Inferential statistics

The Pearson’s product moment correlation analysass wsed to assess the
relationship between the variables. The findings sttown in the subsequent

section.

4.8.1 Correlation analysis

The data presented before on autocratic stylespsfoamative styles,
transactional styles, charismatic styles and deatiocistyles were computed
into single variables per factor by obtaining theerages of each factor.
Pearson’s correlations analysis was then conduait&$% confidence interval
and 5% confidence level 2-tailed. The table belowidates the correlation
matrix between the factors (autocratic styles,df@mative styles, transactional
styles, charismatic styles and democratic styles) pupils’ performance in

KCPE in Kandara District.

According to the table, there is a positive relagioip between pupils’
performance in KCPE in Kandara District and autticrstyles, transformative
styles, transactional styles, charismatic stylesl atemocratic styles of
magnitude 0.894, 0.661, 0.493, 0.402, and 0.30pewdwely. The positive
relationship indicates that there is a correlabietween the leadership styles and
pupils’ performance in KCPE in Kandara District hvitharismatic styles having

the highest value and democratic styles havindalvest correlation value.

This notwithstanding, all the factors had a siguaifit p-value (p<0.05) at 95%

confidence level. The significance values for relship between pupils’
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performance in KCPE in Kandara District and autticrstyles, transformative
styles, transactional styles, charismatic styles @@mocratic styles were 0.018,
0.031, 0.024, 0.046 and 0.292 respectively. Thiglisas that charismatic styles
was the most significant leadership style, followleyl transactional styles,
transformative styles, autocratic styles while deratic styles was the least
significant leadership style in enhancing pupil€rfprmance in KCPE in

Kandara District.

The findings are corroborated by Jong & Hartog, 2@@d those of Ozaralli

(2003) who indicated that among the various ledderstyle adopted by head
teachers in their administrative duties, charissmégadership style is the best
suited leadership style to enhance the achieveofegdod performance. This is
owing to the fact that through charismatic leadgrsgtyle, the teachers’ and
pupils’ morale is always high through head teachmtivation which makes

them have vision of extraordinary goals. The cmagisc head teachers’ instills
high confidence and strong convictions among thehters and the pupils to be

high achievers in their academic performance.

According to the study findings, transactional keathip style, transformative
leadership style and autocratic leadership stydea#so significant in enhancing
the academic performance. The findings augment dheier findings by

Cunningham and Cordeiro (2000) who established blyathe head teachers
adopting a multifaceted leadership approach inr thr@inagerial role, they are
likely to impact greatly on the academic perform@an€the pupils. Through the

transactional leadership style, the head teachemease teacher and pupils
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motivation through the use of rewards and incentsenilarly, through the
transformative leadership style the head teachergsaighly visible, and spend
a lot of time communicating with teachers and mupihich assists in mitigating
problems that would affect the smooth learning psscand therefore impacting
on the academic performance in school. By beingcaatic leaders the head
teachers direct the teachers and pupils on thepbastices in learning as he/she
serves as the model instilling the direction of $kshool (Jong & Hartog, 2007).
Therefore charismatic leadership style was the msagtificant in enhancing
pupils’ performance in KCPE, followed by transantb leadership style,
transformative leadership style, autocratic leddprsstyle and democratic

leadership style respectively.
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Table 4.18 Correlation matrix

Pupils’ Charismati Transformati Transacti Autoc Democ
performanc c styles ve styles onal ratic  ratic
e in KCPE styles styles style

Pupils’ performance in ~ 1.000
KCPE (r)

(p) Sig. (2 tailed)

Charismatic styles (r) 0.894 1.000

(p) (2 tailed) 0.018

Transformative styles (r) 0.493 0.316 1.000

(p) Sig. (2 tailed) 0.031 0.047

Transactional styles (r) 0.661 0.163 0.216 1.000

(p) Sig. (2 tailed) 0.024 0.019 0.047

Autocratic styles (r) 0.402 0.161 0.233 0.462 1.000

(p) Sig. (2 tailed) 0.046 0.029 0.0464 0.014

Democratic styles (r) 0.302 0.151 0.225 0.456 0.421 1.000
(p) Sig. (2 tailed) 0.033 0.021 0.0456 0.011 0.009
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter presents summary of study, concluaimth recommendations of
the study in line with the study on the influendehead teachers’ leadership
styles on pupils’ performance in Kenya Certificate Primary Education in

Kandara District, Murang’a County, Kenya.

5.2 Summary of the study

The study was focused on the influence of heachtgatleadership styles on
pupils’ performance. Effective leadership is essénin all organizations,

whether business, government, religious or edutaltioOrganizations are
established for the achievement of a set of gaadsadbjectives. (A democratic
leader gets results by leading discussions, asiugsgtions to involve others,
encouraging others to volunteer for responsibdjtieonfirming commitments,
and asking for a vote to get a consensus decigi@ majority decision). The
purpose of this study was to investigate the imftge of head teachers’
leadership styles on pupils’ performance in Kenyertiicate of Primary

Education in Kandara District Murang’a County. Tistudy employed

descriptive research design. The target populdtorthe study was all the 72
public primary school head teachers and 876 teadheKandara District. The
researcher took 30% of the population. The researchllected data using a

questionnaire for the teachers and head teachées.qUiestionnaire had both
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open and closed ended questions. Quantitativevaataanalyzed by the use of
descriptive statistics and presented through péages, frequencies means, and
standard deviations. The study aimed at investigdte application of various

head teachers’ leadership styles in public prinsgtyools. The leadership styles
investigated on were autocratic, transformativangactional, charismatic and

democratic styles.

5.3 Discussion of findings

5.3.1 Autocratic leadership style and pupils’ perfonance in KCPE

From the study findings, it was established tha kiead teachers’ style of
leadership is task-oriented; head teachers teliddhchers and pupils’ what to
do and how to do it, assert themselves and serwem axample for the and
pupil; and that head teachers are not botheredtaittudes of the staff and

pupils’ toward the school performance they areamattoncerned about getting
the task done. Therefore majority of the head teckvere autocratic in their
leadership and applied this leadership to a grgsné By being autocratic

leaders, the head teachers remain focused inrttaiagerial roles as they were
task-oriented, they asserted their authority andeweainly concerned about

getting the tasks done.

5.3.2 Transformative leadership style and pupils’ prformance in KCPE

The study found that the head teacher are higlsipie, and spend a lot of time
communicating with teachers, pupils and subordsjatee head teachers are

able to stimulate teachers and pupils see problemsw ways and help them
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develop their full potential that result in enhathageativity of teachers and
pupils’; the head teacher inspires teachers andspopnstantly with a shared
vision of the better performance; the head teadtgle of leadership gets
teachers and pupils to do more in achieving higfiop@ance; the head teacher
style of leadership is full of charisma, individuabnsideration, intellectual
stimulation and inspiration respectively. Thus thajority of the head teachers
adopted transformative leadership as reflecteddnygoreadily available to both
pupils and the teachers, being innovative in sglypnoblems and inspiring a

shared vision of the better performance.

5.3.3 Transactional leadership style and pupils’ pgormance in KCPE

The study also revealed that the head teacherrasesds and punishment to
motivate teachers and pupils to perform better; ibad teacher exchanges
rewards and promises of rewards for teachers’ tsffand responds to their
immediate self-interest; the leadership in schoeéks to maintain school
stability; the head teacher is more of a managsheer than leader; and that the
head teacher leadership defines school needs,nastgk, gives rewards to

teachers and pupils for good performance respégtive

Therefore, the head teachers’ were highly transaatileadership style while
seeking to enhance the pupils’ performance in KCHte majority of the head
teachers used rewards and punishment to motivaehdes and pupils to
perform better, exchanged rewards and promisesewands to teachers’ to
coerce their productivity and were always focused raintaining school

stability. However this style of leadership failéd positively enhance the
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schools’ performance owing to the fact that divarsstivational strategies are
needed to meet the motivational needs of the schiaiernity towards

enhancing the schools’ KCPE performance.

The findings are supported by Mediated-Effects MdxjeHallinger and Heck
(1998) which indicate that as an independent vbjalthe principal is
considered to be the agent of change, influencingctlly the actions of
teachers, the learning conditions within the sch@wid the attainment of
outcomes such as teacher job satisfaction anderttiy student learning

outcomes. In this study, the head teacher wasdependent variable.

5.3.4 Charismatic leadership style and pupils’ pedrmance in KCPE

The study found out thdlhe head teacher tends to believe more in him-cseffe

than in teachers; the head teacher has a visi@xtodordinary goals and the
ability to motivate teachers and pupils to achibetter performance; and that
the head teacher has a high confidence, dominamteteong convictions in his

or her beliefs respectively.

Thus the head teachers relied on charismatic Ishigeto positively impact
pupils’ performance in KCPE to a small extent. Tin@jority of the head
teachers believed more in themselves than teactieds had a vision of
extraordinary goals and had the ability to motivéeachers and pupils to

achieve better performance.
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5.3.5 Democratic leadership style and pupils’ perfonance in KCPE

From the study findings, it was established that ltlead teachers encouraged
teachers and students to participate in decisickimgahead teachers consulted
teachers before making decisions pertaining toeoadprogress; head teachers
involve staff in making school programme for théa@al; head teachers often
invite teachers to engage in addressing adminigraproblems; solving
administrative problems with fellow staff improvetident academic progress;
academic excellence is through consensus building;that teachers participate
determining school resource allocation and utiioratin this school. Thus the
head teachers applied democratic leadership stylagir managerial role as
reflected by involving and consulting teachers gcidion making and also
involved them in solving administrative problemsifey the school and through

consensus building.

5.4 Conclusions

The study concluded that the head teachers weceratit in their leadership
and applied this leadership to a great extent. 8yd autocratic leaders, the
head teachers remain focused in their managerlak ras they were task-
oriented, they asserted their authority and weraljnaoncerned about getting

the tasks done.

The study concluded that the majority of the hea@chers adopted
transformative leadership as reflected by beinglihgavailable to both pupils
and the teachers, being innovative in solving @otd and inspiring a shared

vision of the better performance.
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The study also concluded that the head teacherst \wgghly transactional

leadership style while seeking to enhance the pupdrformance in KCPE. The
majority of the head teachers used rewards andspom@nt to motivate teachers
and pupils to perform better, exchanged rewards @odhises of rewards to
teachers’ to coerce their productivity and wereagisvfocused on maintaining
school stability. However this style of leadersfaped to positively enhance the
schools’ performance owing to the fact that diversgivational strategies are
needed to meet the motivational needs of the schHiaiernity towards

enhancing the schools’ KCPE performance.

The studyconcludedthat the head teachers relied on charismatic leadetship
positively impact pupils’ performance in KCPE temall extent. The majority

of the head teachers believed more in themselastachers and had a vision
of extraordinary goals and had the ability to mafiv teachers and pupils to

achieve better performance.

From the study findings, it was further concludkdttthe head teachers applied
democratic leadership style in their manageria¢ ra$ reflected by involving
and consulting teachers in decision making and isgolved them in solving

administrative problems facing the school and tghoconsensus building.

5.5 Recommendations

i.  The study recommends the head teachers should adepieadership
practices in their managerial role to enhance tGd#K performance in

public primary schools.
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The study recommends that the head teachers’ shentdl for
leadership training to upgrade their leadershipisskind avoid leading

the schools on trial and error basis.

The study recommends that the government throughmmistry of
education should conduct regular evaluation on Hwad teachers’
leadership role in school management. This wilphal identifying the
emerging leadership needs and appropriate measwids be

implemented.

The study recommends that the government throughmmistry of
education should conduct regular leadership trginfar the head

teachers.
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5.6 Suggestion for further study

Having explored the influence of head teacherstdeship styles on pupils’
performance in Kenya Certificate of Primary Edumatin Kandara District,

Murang’a County, Kenya,

i. A similar study is recommended in other distridtsh@ country to assess
the validity of the research findings. This wouldsca include a
comparison of urban and rural schools. In additerarger sample to
include students would enhance more opinions fromide scope of

respondents.

ii.  Further a similar study is recommended in privathosls since the

present study focussed on public schools.
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APPENDICES
APPENDIX I: LETTER OF INTRODUCTION

University of Nairobi
Faculty of Education
Department of Educational
Administration and Planning
P.O. Box 92
Kikuyu

Dear Sir / Madam:

RE: LETTER OF INTRODUCTION

| am a student at University of Nairobi taking a $#a of Education (M.Ed)
degree course. As a requirement for the fulfillmehtthe Masters degree, |
intend to carry out research on “InfluenceHzfad teachers’ leadership styles on

pupils’ performance in KCPE in Kandara District Mamg’a County’

Kindly allow me to carry this study in your schodlhe identity of the

respondents in your school will be handled in aberfice.

Yours faithfully,

Murigi Mary Wanja
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APPENDIX II: QUESTIONNAIRE FOR TEACHERS

Instructions
This study is an investigation into the leaderssigles and their effects on
KCPE performance in public primary school schoolKandara District. You
are requested to participate in the study by @llin this questionnaire. The
information you will provide will be used for acade work only. Kindly give
us as honest answers as possible.
PART A: Demographic Information
Indicate the correct option by inserting a tieK (n appropriate box provided
1. What is your gender? Female [ ] Male [ ]
2. What is your age? Below 24 years|[ ]| 26—-3@xye[ ] 31-35years

[ ] 36—-40years [ ]| 41—-45years [ 46-50years| ]

51 and above [ ]

3. What is your highest academic/professional qualifon?

B.Ed [ 1] P1 [ ] Diploma in Education|]

M.Ed [ ]

Others

4. What is your teaching experience in years?
Below 1 years [ ] 2—-5years [ ] 6-1lGne [ ]
11-15 years [ ] 16-20years [ ]20yeadaver|[ |
5. What is the average performance of the pupii®ur schools?

Below Average [ ] Average[ ] Above average [ ]Excellent] ]
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Part B: Leadership styles

The following statements relate to different leatigr styles that the head
teachers use in managing schools. What is your lelvagreement with the
following statement on the influence of leadersstydes on pupils’ performance
at your school? Use a scale of 1-5 where 1=StroDigagree, 2= Disagree, 3=

Neutral, 4= Agree and 5= Strongly Agree.

1 SD|D| N|A|SA

Head teacher is not bothered about attitudes of
staff and pupils’ toward the school performance, but
he/she is rather concerned about getting the tas& d

Head teacher tells the teachers and pupils’ whebtc

and how to do it, asserts himself/herself and sca%

A} %4

an example for the and pupils

The head teachers style of leadership is task{eden

2 SD|D| N|A|SA

The head teachers is able to stimulate teachers |
pupils see problems in new ways and help them
develop their full potential that result in enhamce

creativity of teachers and pupils’

The head teacher inspires teachers and pu
constantly with a shared vision of the better

performance

A4

The head teacher is highly visible, and spend afig
time communicating with teachers, pupils and

subordinates

The head teacher style of leadership is full
charisma, individual consideration, intellectyal

stimulation and inspiration

n

The head teacher style of leadership gets teaalnel

pupils to do more in achieving high performance
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3

SD

SA

The head teacher uses rewards and punishme

—_—

motivate teachers and pupils to perform better

The head teacher leadership defines school ne
assigns task, gives rewards to teachers and fdopils
good performance

The head teacher exchanges rewards and promis
rewards for teachers’ efforts and responds to th

immediate self-interest

eir

The leadership in school seeks to maintain sch

stability

The head teacher is more of a managers rather
leader

4

SD

SA

—~

The head teacher has a vision of extraordinarysg
and the ability to motivate teachers and pupils

achieve better performance

to

The head teacher tends to believe more in hinr

herself than in teachers.

The head teacher has a high confidence, domin

[a})

and strong convictions in his or her beliefs

The head teacher spark a sense of belonging tov

<

the school and inspire teachers and pupils towards

achieving good performance

~
b

5

SD

SA

Encouraging teachers and students to participafe

decision making

SD

SA

Consulting teachers before making decisip

pertaining to academic progress

Involve staff in making school programme for tt

school
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Head teachers often invite teachers to engagg
addressing administrative problems

Solving administrative problems with fellow sta

improves student academic progress

Academic excellence is through consensus buildin

Teachers participate determining school resou

allocation and utilization in this school

Teachers’ involvement in designing scho

programmes in this school is highly supported

You share school leadership roles with your teag
staff

—

Delegation of powers to subordinates in this sch

strongly exists

Respect for teachers’ opinions regarding sch

improvement exist in the school

Thank you for your time and participation
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APPENDIX IlI: QUESTIONNAIRE FOR HEADTEACHERS

Instructions

This study is an investigation into the leaderssigles and their effects on
KCPE performance in public primary school schoal&andara Division. You
are requested to participate in the study by @llin this questionnaire. The
information you will provide will be kept confidaat. Kindly give us as honest
answers as possible.

Part A: Demographic Information

Indicate the correct option by inserting a tieK (n appropriate box provided

1. What is your gender? Female [ ] Male [

2. What is your age? Below 24 years [ ] Z®years [ ]
31-35years [ ] 36 —-40vyears [ ]
41 —45years [ ] 46 -50years [ ]

51 and above [ ]

3. What is your highest academic/professionalificetion?
P1 [ ] B.Ed [ 1]
Diplomain Education [ ] M.Ed [ ]

Others (specify)

4. What is your teaching experience in years?
Below1lyear[ ]2-5years|[ ]6-10yehr ]11-15years|[ ]
16-20 years [ ] 20yearsandover|[ ]

5. What is the average performance of the pupil@ur schools?

Below Average [ | Average[ ] Above average [ ]Excellent| ]
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Part B: Leadership styles

The following statements relate to different leatigr styles that the head
teachers use and their effect on pupils’ perforrmarwhat is your level of
agreement with the following statement on the iefice of each of leadership
styles on pupils’ performance at your school? Usecale of 1-5 where
1=Strongly Disagree, 2= Disagree, 3= Neutral, 4=rekgand 5= Strongly
Agree.

1 SD|D| N|A|SA

| am not bothered about attitudes of the staff
pupils’ toward the school performance but, I am
rather concerned about getting the task done

[a})

| tell the teachers and pupils’ what to do and how
do it, | asserts myself and serve as an exampléé&
and pupils

=

My style of leadership is task-oriented

2 SD|D|N|A|SA

| am able to stimulate teachers and pupils
problems in new ways and help them develop their
full potential that result in enhanced creativity |0
teachers and pupils’

| inspire teachers and pupils constantly with aretha
vision of the better performance

I am highly visible, and spend a lot of tim
communicating  with  teachers, pupils and
subordinates

My style of leadership is full of charisma, indivial
consideration, intellectual stimulation and inspa

My style of leadership gets teachers and pupildat
more in achieving high performance

O

3 SD|D| N |A|SA

| use rewards and punishment to motivate teadt
and pupils to perform better

My leadership defines school needs, assigns ti
gives rewards to teachers and pupils for gpod
performance

| exchange rewards and promises of rewards
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teachers’ efforts and responds to their immedielfe s

interest

My leadership in school seeks to maintain sch
stability

| am more of a manager rather than leader

4

SD

SA

| have a vision of extraordinary goals and theigbll

to motivate teachers and pupils to achieve better

performance

| tend to believe more in myself than in teachers.

| have a high confidence, dominance and strc
convictions in my beliefs

| spark a sense of belonging towards the school

inspire teachers and pupils towards achieving good

performance

5

SD

SA

| encourage teachers and students to participat
decision making

| Consult teachers before making decisions pertgin
to academic progress

SD

SA

| involve staff in making school programme for tt
school

| often invite teachers to engage in addres
administrative problems

)

Solving administrative problems with fellow sté
improves student academic progress

~

Academic excellence is through consensus buildin

Teachers participate determining school resou
allocation and utilization in this school

Teachers’ involvement in designing scho
programmes in this school is highly supported

—

| share school leadership roles with my teachiaff s

Delegation of powers to subordinates in this sch
strongly exists

Respect for teachers’ opinions regarding sch
improvement exist in the school

Thank you for your time and participation
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