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ABSTRACT

This research sought to establish the factors thi#ience the access and
participation of refugee girls in primary educatiam Eastleigh. The study
investigated the school, the family and the indmaldfactors affecting refugee
girls’ education. The study was guided by Socidwmal theory of education. The
school, family and individual factors were the ipdadent variables while access
and participation was the dependent variable. Théysused descriptive survey
design. The target population of the study wasréfiegee girls, primary school
teachers and IRC officials. The researcher use@ggive and simple random
sampling to select 75 teachers, 126 girls and 1D ¢Ricers as the sample. Data
was collected using questionnaires for teachejsfaliscussion groups for the
girls and interview schedules for head teacherse $tudy adopted content
validity which was tested by review of the instrurteeby the supervisor and
other lectuters from the department of educatiomiagtration and planning of
University of Nairobi. The reliability of researcimstruments was tested by
determining the internal consistency of the itedilot study was carried out
and the results used to calculate the Cronbacptsaatoefficient. A cronbach’s
alpha value of 0.7 was used as the minimum recordatertonsistency. The
teachers’ questionnaires were found to have araalptue of 0.82 thus they were
used without alteration. The study collected bathrgitative and qualitative data.
Quantitative data was analysed using descriptastits such as frequencies and
percentages and presented in tables and charts gunalitative data was analysed
thematically as per the objectives. The study distada that the family factors
that influenced access and participation of refugiels to education negatively
were: retrogressive culture, lack of support froeremts, unconducive home
environment, gender roles and household chores. stheol factors that had
negative influence were: use English language ristruiction, lack of facilities
and instructional materials, lack of refugee ins&ign services in the schools. The
individual factors were: poor mastery of Englishdaage, negative attitude of the
girls towards education, embracing of retrogressiviéures by the girls, and post
conflict trauma among the girls. The researcheromenended awareness
programmes and special services programmes forhitepclanguage and
integration services to be offered to the girls.

Xi



CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

Education is widely recognized as the key to Natiatevelopment. Since the
attainment of political independence in 1963 theggoment of Kenya, has placed
emphasis on the role of education in socio-econ@métpolitical development by
expanding access through opening of more schoalsrameasing enrolment in

schools of both girls and boys (Gender Policy imé&adion, 2007)

More than 40 years ago, the nations of the worldaad through the Universal
declaration of Human Rights that everyone hasla teducation. Despite these
whole efforts, more than 680 million primary schagle children have no access
to primary schooling, while 960 million adults aréterate. Of the world’'s
population of 6.2 billion an estimated 862 millipaople are illiterate, the highest

percentage of whom live in sub-Saharan Africa (USES2009).

A refugee is a person who has left his or her aguoit nationality and is unable
or unwilling to return to that country due to pexson or a well-founded fear of
persecution based upon race, religion, nationatimbership in a specific social

group, or political group (Immigration and NatiomalAct of US). According to



the USDOS (2007), by the end of 2005, the worldweafagee population was 13
million, the lowest rate in 26 years. An estimaB8&d6 of the world’s refugees are
women and children, with children and youth constig approximately half of

the worldwide refugee population.

Children living in refugee camps and settlementanternally displaced, whose
security has been shattered, often violently, arb \Wwave lost or have been
separated from friends and family members have thas being in a state of
despair. Education provides a vehicle for rebuddiefugee children’s lives,

through social interaction and gaining knowledgd skills for their future lives.

For some, the alternative is depression and id&resd for others, a range of
anti-social activities and the thought of reveng®agh a renewal of arm conflict

(Nicolai & Triplehorn, 2003).

The right to education of refugee and internallsptiiced children is enshrined in
human rights laws and conventions; it is recognitbed for children whose lives
are affected by war, violence, displacement andgtreeral disruption of normal
life, education plays an important role in provgliprotection. This protection
may be in the form of physical protection in a skfarning space away from
dangers of the surrounding areas; it may be psydasorotection in the form of

interaction with peers and trusted adults with opputies to be creative and to



share concerns and ideas in different ways (Nic&ldiriplehorn, 2003). Kerr
(2010) noted that many refugee and displaced @rldre unable to attend school
— and for those who do, the quality is very low &émere are few opportunities for
much more than rote learning. In some circumstagoasg to school may even
put children — and especially girls — at risk. lasBeigh for instance, while the
government of Kenya guarantees free primary educdbr both refugees and
nationals, many refugees lack awareness of tlghitgiand are unable to exercise
them (Pavanello, Elhawary, & Pantualiano, 2010rhe World Refugee Survey
(2009) showed that some primary schools requesiecadmission fee which
often in form of a bribe to the head teacher. Duehis poor refugees find it
difficult to access education due to the cost parts books, informs, desks and

school fees (Dix, 2006).

The participation of girls in education has been lo most situations especially
emergency situations such as armed conflicts aodgtits. Refugee background
students need time and support to negotiate a raingeallenges on resettlement
in new areas that may include trauma, a disrupteatation, adapting to a new
culture and learning a new language (Kerr, 2010preMto, this refugee

background children are distinguished by their eepees of violence and other

traumatic events prior to their arrival in refugesmps or settlements. They may



have been separated from, or may have lost, clordyf members as a result of

conflict (WRC, 2009).

The experience of displacement from one’s home ttgus often a significant

trauma and loss for refugees of all ages. Refupddren must leave behind all
they have ever known, including friends, commusitischools, homes, and
family members. Many refugee children suffer fromgoing stress and trauma
due to war-related trauma and the pressures assdeisth migrating to another
country (Heptinstall, Sethna & Taylor, 2004). Aatimig to Heptinstall, Sethna
and Taylor (2004) disruption in schooling, expostoeviolence, and extensive
deprivation can also impact the cognitive, emotipaad behavioral development

of refugee children.

Countless refugee families have survived traumdéaevents including years of
political conflict, exposure to war-related violenand deprivation, and chaos in
refugee camps. Potential risk factors encounteyecefugee children and youth
include separation from family members, lack ofemscto education and health
care, recruitment into armed forces, sexual exgioin, the loss of home, and
exposure to war-related trauma (UNICEF, 2006). |Btan for refugees faces a
number of challenges. Firstly, the experience spldicement from one’s home

country is often a significant trauma and lossrédugees of all ages (Heptinstall,



Sethna & Taylor, 2004). Heptinstall, Sethna andid@a§2004) added that refugee
children must leave behind all they have ever knowrcluding friends,
communities, schools, homes, and family membersiymafugee children suffer
from ongoing stress and trauma due to war-relatadnta and the pressures
associated with migrating to another country. Dpsian in schooling, exposure to
violence, and extensive deprivation can also imgaetcognitive, emotional, and
behavioral development of refugee children (BurebRefugee and Immigration

Affairs, 2008).

The family as the first social system also play®ew role in the adjustment of the
refugee girls into the new environment thus infitiag the girls’ access and
participation in education. Many factors affect theolvement of refugee parents
and other guardians in their children’s educatibor instance, International
Rescue Committee (2006) notes that refugee paaeatBequently overwhelmed
by financial concerns and employment demands wdtileggling with English

language acquisition. At the same time, they cahtenth adjusting to an

unfamiliar environment where cultural values anthehaoral patterns embraced

by their children may be considered disrespectfuheir culture.



Research on school factors affecting girl's acesgbs participation is inconclusive
although a number of common factors have been ifdht These may include
cost of education, language of communication arsiruction within school,

cultural diversity of learners and teachers as a®lturriculum (UNHCR, 2011).

According to International Refugee Committee (IRED12) there are roughly
over 120,000 Somali refugees living in Eastleighaanf Nairobi. This constitutes
a serious crisis in education of the refugees dua humber of factors: cultural
diversity among the refugees, educational backgtoohthe refugees among
others. Girls in refugee camps — run by internatiomongovernmental
organizations (NGOs) under the auspices of theddritations — are also at risk
of sexual violence. Camps are often located inearrareas of active conflict,
limiting their ability to offer real refuge from eience. When they are located
near towns or urban centers, local residents m#gr ¢éine camps and harass the
refugee population (Women’s Commission for Refujféemen and Children,
2008). This reveals the fact that refugee girls area higher risk and their
participation in education may be impaired. Muckegach has highlighted the
factors affecting refugee girls’ access and paréiton in camps in Kenya.
However, Eastleigh is an urban setting that isedéfit from camp situation thus

the need for the current study.



1.2 Statement of the Problem

The increasing number of refugees in Kenya and tdckdequate humanitarian
assistance in refugee camps has resulted to themment of refugees from the
camps to Nairobi mainly in Eastleigh. However, |latlstreamlined policy for the
inclusion of refugees in schools in Nairobi and tadgure of the refugees to
understand their rights has resulted to restristioy the school administration in
form of admission fees which bar refugees from ssiog education. This
situation puts the refugees in Eastleigh in a wable situation that could greatly
hinder their access and participation in educatimmg to the challenges posed
by the new environment at home and in school. Refugirls are more
disadvantaged owing to the gender biasness amengdmali community. It is in
this view that this study sought to find out thetéas that influence the access and

participation of refugee girls in primary educatiarEastleigh.

1.3 Purpose of the study
This study sought to determine the factors thduamfce access and participation

of refugee girls in primary education in Eastleagka, Nairobi County.

1.4 Objectives of the study

The study sought to achieve the following objecive



i. Determine the family factors affecting access aadigpation of refugee girls
in primary school education in Eastleigh.

ii. Establish the individual/personal factors affectamgess and participation of
refugee girls in primary education in Eastleigh.

iii. Determine the school factors affecting access amticppation of refugee girls

in primary education in Eastleigh.

1.5 Resear ch Questions

In order to achieve the stated objectives, the ystadswered the following

guestions:

i. What family factors influence access and partiogmatof refugee girls in
primary school education in Eastleigh?

il. Which individual factors influence access and pgyétion of refugee girls in
primary education in Eastleigh.

iii. What are the school factors that influence accedsparticipation of refugee

girls in primary education in Eastleigh?

1.6 Significance of the Study
The findings of this study gave the government hathanitarian organizations
insights to the access and patrticipation of refugiels in primary education in

Eastleigh. This provides a basis for new paradigimapproaching the problem



faced by refugee girls. The study showed the statube education of girls as
reflected in their attendanc8uch information is of great importance to school
administrators and humanitarian organizations asirtformation thereof would
be used to make recommendations for relevant adgms aimed at changing not
only the quantitative aspects of girl's educatidaut also the quality of the
education offered at the campe significance of the study further lies in the
necessity to explore the influence of all the cdmaged factors affecting girl’s
performance and other domestic labour and role ddmahat are all mostly

gender based which could be used to enhance tlatsaiuof refugees.

1.7 Limitations of the Study

The researcher used descriptive survey in whidihregpbrted questionnaires were
used. The validity of the results therefore degemd the honesty and objectivity
of the respondents in answering the questions.reiy;ahe study took place at a
time when the government had issued a directiverdtugees living in urban
areas to be relocated to refugee camps a situttedmmay have led the refugees
not to provide this information honestly. Howevéne researcher assured the
respondents that the information was to be useelys@r purpose of the study
and that they were not required to reveal persoriatmation that could identify

them.



1.8 Delimitations of the Study
Although refugees are in many urban areas Kenyastirdy was carried out in
Eastleigh only since this is the only urban refugettlement that was identifiable

at the time of the study.

1.9 Assumptions of the Study
The study was based on the assumption that refggkseliving in Eastleigh

attend school

1.10 Definition of Significant terms

Family factors: Refer to the characteristics of the home and lfami
members such as; gender roles; home environmdtiralu
practices; involvement of family members in girls’
education.

Individual Factors: Refer to the personal characteristics of the refugels
such as age, educational background among othats th
may affect the way the girls may interact, parttg or
whether or not to attend school.

School factors: Refer to the characteristics of the school (emnment,
curriculum, teaching language etc) and its mem{mirpils,
teachers, school administration) that influencece th

participation of girls in education.

10



Accessto primary education: Refer to the ability to attend primary school
Participation in primary education: Refer to the opportunity to actually carry
out duties and activities related to the learnimgcpss in

the primary schools where one is schooling.

11



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter presents a review of literature onfélcéors that affect the education
of refugee qirls and girls in general. The chapgerorganized into: factors
affecting education of refugee girls, family rekhtactors, personal factors and
language. A critical review of literature, theocali framework and conceptual

frameworks are also presented.

2.2 Family Factorsinfluencing access and participation of girlsin Education

In the United States, the National Center for EtlonaStatistics (NCES) and
private research organizations have identified types of factors related to low
participation of pupils in education: those asseclawith families and those
related to an individual's experience in school dAuHussar, Planty, Snyder,
Bianco, Fox, Frohlich, Kemp, & Drake, 2010). In lagon the participation of
refugees in education was found to be low as coaaptar nationals owing to high
dropout rates of the refugees (Bilagher, 2006)ddgriand, Dilulio, and Morison
(2006) attributed these high dropout rates of reésgto family background
factors, such as socioeconomic status, race/ethnisingle-parent families,

siblings’ educational attainment, and availabibfyschools for the near homes.

12



In an investigation by the United Nations in 2001assess the scope and nature
of gender-based violence and exploitation occurmmngefugee camps throughout
Liberia, Sierra Leone and Guinea, investigatorsnébthat the single greatest
protection issue affecting entire refugee popuretjcand especially young girls,
was sexual violence and exploitation (UNICEF, 20The study found that girls,
typically between 13 and 18 years old, were invdlwe sexually exploitative
relations, with the youngest reported girl beingefiyears old. The study also
found that although the girls often knew that séaxploitation violated their
fundamental human rights, they felt trapped inrtkguation and unable to leave

(UNICEF, 2011).

Early marriage of girls is the norm in many regiafsthe world, even in the
absence of conflict. Financial hardship resultingnf conflict, however, puts
additional pressure on families to marry off thégtughters at earlier and earlier
ages in order to secure a bride price, or at kemkice the number of dependents
they must support. In its visits to refugee camp€£had, the Women’s Refugee
Commission found that Darfur refugee girls were nedy on average, between
the age of 14 and 18. Bride prices gave familiesnaentive to marry off their
daughters early so that they no longer had to stighem and could instead

collect payment for them (WRC, 2009).

13



Parental influence is an important factor affecti@yl Students’ access to
education. Thus parents’ education and encouragearenstrongly related to
improved student achievement. Students with parehts were both college —
educated tended to achieve at the highest levét(Q003). Important factors
include parental involvement in their children eatien, how much Television
children are allowed to watch and how often stuslesttange schools (Oloo,
2003). This is further supported by Ahawo (2009)owdbserved that in modern
society’s parents’ influence played a very impottare in the academic life of a
student. Otula (2007) supported this by stating #ffective learning involves
partnership of students, teachers and parents. &h@009) observed that
parents’ involvement determines the emotional arademal input that further
determined the motivation level in children towaetkication. This is worse for

refugee parents and guardians for a number of neaso

According to the International Rescue CommitteeO®0 refugee parents are
frequently overwhelmed by financial concerns andgleyment demands while
struggling with new language acquisition. At thensatime, they contend with
adjusting to an unfamiliar environment where cw@tuvalues and behavioral
patterns embraced by their children may be constbelisrespectful in their

culture or retrogressive.

14



Omoraka (2001), noted that children with rich p#&ehave certain needs,
physical and sociological which when met contribpibsitively to their academic
performance. These needs may include a conducading atmosphere, good
food, playing ground, provision of books and othmeaterial and attendance at the
best schools available. All these help to promdfecave learning and good
performance in schools. However, refugees formexiap group that is mainly
characterized by poverty stricken families livingdongested areas that depend
on humanitarian assistance either from the govenmhme international

organizations.

Male teachers' negative attitude towards their fenpaupils' academic ability
tends to thwart the academic ambitions these puple together with few
number of female teachers. Since these teacheecifgmale pupils to be less
achievement oriented than their male counterptatsale pupils tend to respond
accordingly. Girls who enter school have to copeamy with societal attitudes
that perceive them as less intelligent, less aemmnt oriented and less
academically capable than boys, but also with gesidgeotypes that school staff
have for female pupils which reinforce these atitst Thus making it difficult for
girls to overcome negative participation and achiexcellent results in school.
Families thrown into extreme poverty as a resultanflict often require their

daughters to withdraw from school and to make oflaerifices for the family’s

15



functioning and survival. When mothers are foraeéirid work outside the home,
older daughters are expected to care for siblings do additional household
chores in their absence. As a result, they must Istene from school (WRC,

2009).

Research by IPAR confirmed that there are seveutdobschool factors that

inhibit girls’ participation in education. Such facs are mainly related to the
family background. Poverty in particular has famaleing implications for

education of the girl child. According to the (UNBE, 2011), poor households
are unable to access basic services like food,atidmcand health. Indeed, their
ability to support and invest in their children edtion is very limited. A girl-

child in such a household is more disadvantaged thea boy-child. It was clear
that where resources are scarce and the schoolndsenfiar expenditures from a
household, a girl-child is likely to be pulled ocaft school compared to the boy-
child. In some cases, like in the ASAL regions #mel slums in urban centers, it
was reported that girls as young as 11 years acedanto early marriages so that
parents can get dowry — extra income to pay feesh® boy-child’s secondary

education or training.

16



2.3 Individual factors influencing access and participation of refugee girlsin

education

Research has shown some differential factors tlatenboys outperform girls in
various areas in education such as mathematicse@edce. In African setting,
socio-cultural factors tend to affect the attitusfegirls towards education in a
negative way (Kainja & Mkandawire, 1989). Paretiéitudes determine a child's
chances of education. Parents control the initedision of a child to attend
school and often influence the nature of a chifgbsticipation in education.
Kapakasa (1992) found that boys received more patgplied exercise books
than girls did. This could lead to demoralizatidrite girls leading to feelings of

neglect thus low performance in school.

Cultural factors have been seen to contribute demnably to school dropout for
both females and males. Kapakasa (1992) in hey sinddeterminants of girls

participation and persistence in school, found tlitiation ceremonies

contributed significantly to school dropout as pésedemonstrated willingness to
pay more for initiation of their daughters than fagular schooling. Since
initiation prepares young girls for married lifegetgirls choose to put into practice
what they learn at the initiation ceremonies rati@n continue with schooling.

Kainja and Mkandawire (1989) also contended thatemyirls as well as boys

17



experience multiple repetition, girls are at a dismtage because the onset of
adolescence brings competing demands in schobbrae and in the community

with the risk of pregnancy and early marriage.

Culturally determined ways of defining women andhnaed their roles in a given
society shape gender-specific opportunities andtcaints. Thus, the existence of
discriminatory attitudes towards the schooling iosgs informed by customs and
culture. Mobility restrictions arise in many sostwhen girls reach puberty and
this makes the effect to be more on girls retentioan on entry (Kainja &

Mkandawire, 1989).

Insecurity and other camp and refugee settlemeishhenvironments have been
cited as a blow to the attitude girls towards etiooa As noted by WRC (2009)
boys and girls may both receive weapons and mjliteaining and engage in
frontline combat, and both are often sent aheadktermine contaminated areas.
They frequently participate in raids to steal f@d other supplies, and to abduct
other children. Both may work as porters, helpiagcarry food, weapons and
loot, as their armed groups tend to be constamtlthe move. And both are often
put to work in illicit commercial operations, su@s mineral mines, rubber
plantations and logging operations, as well asedrto act as human “mules,”

carrying weapons, gems, drugs and other illicitdgoo
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However, because of their gender, girls are fretiyeexpected to provide an
additional service to armed groups (UNHCR, 2006)eyf serve as sex slaves,
their young bodies offered up as inexpensive resiald conflict regions
throughout the world, girl soldiers are commonlyided up and allocated to
soldiers and rebels to serve as their “wives.”€3imlcamps who have experienced
such in human treatment may therefore suffer pdgdnmal disturbances that
may hinder their progress in school. This makesdins suffer psychological
trauma even after conflict a key factor that mwestddressed if refugee girls were

to fit in normal school environment and adjust¢baol life.

The early maturation of girls coupled with FGM adoiites much to poor
performance and eventually dropping out of girtarirschool. This was noted by
Juma, Simatwa & Ayodo (2011) in their study on dast leading to poor
performance of girls in secondary schools. Amonrg ribasons given for boys'
better performance were: girls lacked ambition astivation and the spirit of
competition. Some head teachers stated that gicleetl the ambitions to work
hard because they are lazy. Pregnancy and pressiget married were among

the factors that contribute to poor performanceibpig.
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It should also be noted that girls in refugee caamgsusually from conflict zones
where there may not have been any chances for kohpodhese girls may start
schooling at later age where initiation and FGMetallace preparing them for
marriage. This greatly affects their motivation amminmitment school thus poor
performance and eventually dropout. The girls etiogal background for

refugee girls may thus be seriously affected byosype to conflict thus being an
impediment to the refugee girl education in normsahools. For example
According to McBrien (2005) refugee youth in theSUface further challenges,
including academic difficulties, language acquisiti social isolation and

alienation, social adjustment with peers, negatpeer pressure, grief and
bereavement, discrimination, cultural misundersitagidand adjustment to a new
educational system. Associated psychosocial st@asdinder refugee children’s
ability to learn English, perform adequately in @oh and develop peer support

networks.

2.4 School factorsinfluencing access and participation of refugeegirisin
education

The literature on education of refugees is limiteds scope. It focuses primarily
on education in emergency situations within thefioes of camp or settlement
structures. In many countries, however, includirgpita, education of refugees

takes place in multiple (Dryden, 2003): schoolsédfugee settlements, attended
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primarily by refugees and some nationals; primatyosls in refugee settlements,
attended primarily by nationals and some refuggesernment-aided schools in
the urban centres, attended primarily by natiomald some refugees; and self-
help schools in the urban centres, attended prynéy refugees and some

nationals.

Dryden (2003) observed that access to education rédugees is largely
determined by the setting in which the refugeeslive this case refugees living in
urban settlements face unique problems of adaptirtbe new environment due
to cultural diversity among others. A number of coom obstacles to the refugee
girls living in towns have been identified. The ditial costs of education,
especially in urban areas, limit the number of gees who can go to school. On
the other hand, lack of qualified teachers, paldidy in rural settings, impinges

on the quality of education available to refugees.

Similarly, English as a language of instruction meghat refugee children must
repeat classes, and they are often old sociallynferevel of education to which
they find themselves limited by language (CarradeBh, 2005) Carroll-Boegh
(2005) further noted that immense social stabibtgreated for refugee children
in situations where there is integration of refuge® national pupils, as the

context of displacement is somewhat normalised.
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Studies in different parts of the world have shawstrong relationship between
language proficiency and performance (Carroll-Boe2®05; Hellekjaer, 2004;
Tella, Rasénen & Vahapassi, 1999). For instanceg study to determine the
effects of language on performance in physicsas found that although students
reported that they experienced little or no diffexe between their Swedish and
English classes, in the latter they would ask aé ageanswer significantly fewer
guestions. They were less able to simultaneoug&ly t@tes and follow what was
said, which they made up for by spending more tireading materials in

advance, and asking the lecturer questions afiss¢Carroll-Boegh, 2005).

Studies in different parts of the world have shawstrong relationship between
language proficiency and performance (Carroll-Boe2®05; Hellekjaer, 2004;
Tella, Rasénen & Vahapassi, 1999). For instanceg study to determine the
effects of language on performance in physicsag found that although students
reported that they experienced little or no diffexe between their Swedish and
English classes, in the latter they would ask aé ageanswer significantly fewer
guestions. They were less able to simultaneougly t@tes and follow what was
said, which they made up for by spending more tireading materials in

advance, and asking the lecturer questions afiss¢Carroll-Boegh, 2005).
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Klaassen (2001) found that students in large-deakeires at Delft University of
Technology were highly critical of their teachel&siglish language skills. Also, it
turned out that although exam results in Englislghé groups were initially
slightly lower than those in Dutch-taught grougss teffect disappeared after a
number of courses. Wilkinson (2005) noted that irmaBtricht University
(Netherlands) the level of language proficiency paditive effects on mastery of
content taught. Refugee girls are natives of Sowrddin in which Swahili and
English are second and third acquisition languagsgectively. In this view, the
language of instruction may have significant efecn the performance of

refugee girls in Eastleigh.

2.5 Summary of literature

Reviewed literature has shown that education inge¢ camps is faced by many
problems. Various factors have been identifiedhat ¢camp, school, family and

personal levels as key to the determent of girtication in refugee camps.
Research has shown that major camps issues inchsbeurity, sexual violence

and exploitation, inadequacy of schools, lack adequacy of sanitation facilities
such as latrines, poor nutrition and socio-cultwaues that are discriminative

against the girl child among others (WRC, 2008HCR, 2005).
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At school level the factors that inhibit the penfance and completion of girls
have been shown to include: negative attitude axtters towards girls education,
unfair treatment of girls by teachers and boyscimosl, lack of female teachers as
role models, lack of facilities such as latrinede@uate class space, desks etc,
unbalanced teaching methods that favour the bogad® 1995; Ndumg'u, 2011;
WRC, 2009; Kuthemba ,1988; Kainja & Mkandawire, @9Pavison & Kanyuka,

1990; Sey, 1997)

At family, socio-cultural factors such as FGM, datie chores, negative attitude
of parents towards girls education, poverty, latkroper nutrition, lack of social
facilities such as toilets, sanitary towels, ladkr@e models, education level of
the parents, education level of elder siblingskaneto the attitude and motivation
hence performance of girls in schools (Juma, SimatwAyodo, 2011; WRC,
2009; Girl child Network, 2004; Early marriage & waghtion, 2007; UNICEF,
2010; Amnesty International, 2001; FIDA, 2001; WhbiHealth Organization,

2006).

Refugee girls are faced with various problems a@ueonflict and displacements.
Such atrocities like rape, threats, kidnap, thétsaj weapons and deaths in the
conflict affect the girls psychologically; constdatir as well as cultural practices

like FGM affects the girls’ motivation and attention school thus poor
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performance. The girl's age and maturity has aksenbfound to influence their
stay in school (Kapakasa, 1992; Mkandawire, 1988yd_& Blanc, 1996; WRC,

2009; Juma et al., 2011; WRC, 2004). The migrat8omali refugees from

Dadaab Refugee camps to Eastleigh in Nairobi harestituted an education
crisis. Although several studies have identifieee tfactors that affect the
performance of girls in refugee camps, Eastleigla ispecial case of refugees
living in an urban centre and in non formal refugaenp thus the need for this

study.

2.6 Theoretical Framework

This Research is based on Socio-cultural theorychvstates that our cognitive
development and learning processes are merely gi®daf our society and

culture. Different cultures have various systems;luding beliefs, values,

manners, normative behaviors and practices. Ouureulteaches us behavior
which may also vary according to our society. Qaoialization within a specific

culture and society moulds our behavior and teacisesight and wrong. The
socio-cultural theory claims that everything whictakes up the psychological
processes which join together to form our “selfg@aand our “identify” and

overall our “reality”. Thus we are merely just pumtis of our culture and society.
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The belief that social exposure to various cultuegpands a child's pool of
knowledge seems reasonable. The more experienaes tthild has, the richer
their world becomes. Developmental advancemeniserdient upon the people
and the cultural tools provided to the child, whlelp him/her to form his
perceptions of the world. Vygotsky's theory suggeiat there are three ways in
which learning is passed along to an individualitative learning is the first,
where the child simply copies another person. Sg&dsninstructed learning,
where a child recalls direction given by a teacired then puts it into play, and
the third is collaborative learning. Collaboratikearning happens when a peer
group cooperates to learn or achieve a specifit \ybée working to understand

one another. (Kids Development, 2000)

Children, especially toddlers and preschoolergmo$ipeak aloud to themselves as
they are trying to understand something. This &dk-helps them to work things
out in their own minds. Vygotsky believed that thsivate speech” lessens with
age until it becomes all but non-existent. It's tiat older children (and adults)
don't have the need to think things through, bufygotsky's observation, he felt
that they do this on an internal level thinkingt Im@t necessarily voicing their

thought processes.
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Clearly, in order to achieve the highest level @/elopment possible, believers in
Vygotsky's theories would advise that parents egpbsir children to a variety of
social situations, since each interaction is careid a learning experience. It is
especially important to introduce children to peophd ideas that operate above
their current knowledge level, giving them accessnéw ideas and concepts.
Guiding children to look for answers by imitatinghat they see in others,
listening to instruction and working as part of raup all provide opportunities
for them to expand their current base of knowlealge if Vygotsky is correct and
development continues until death, parents theraselmay wish to look for

opportunities to keep on learning and growing (Mggy, 1986).

2.7 Conceptual Framework

This study investigated the factors affecting rerigirls’ access and participation
in education in Eastleigh, Nairobi County. The @astinvestigated were broadly
divided into 4: family factors, individual/persorfaktors, and school factors. The
factors were the independent variables while this’gaccess and participation
were the dependent variables. The Factors affeet dirls’ access and

participation both directly and indirectly. InditgG the independent variables
affect school attendance measures such as absent¢esychological trauma and
lateness to school which in turn affects perfornearite factors were influenced

by: political influence; school environment, teaclseipport and gender equity
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measures both at home, in school and society ge.ldihe interrelationship

between the variables is presented in Figure 2.1
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Figure 2.1 Conceptual framework
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CHAPTER THREE

RESEARCH METHODOL OGY

3.1 Introduction

This section describes the research design, metivbdsh were used to collect
data, sample and sampling procedure, researchunmsiits for data collection,
pilot study, validity and reliability of the instments, data collection procedures

and data analysis technigques and presentation.

3.2 Resear ch design

This study adopted the descriptive survey desigeccofding to Best and Khan
(2008), survey is defined as a systematic desorptof the factors and
characteristics of a given population or phenomeamourately and objectively. It
can be used to describe the nature of existingitond and to determine the
relationship between specific event that has imiteel or affected by the present
condition. Therefore, the rational of choosing thesign was that it can be carried
out within a short time frame as it can be crosgigeal, it does not manipulate
the behaviour of the participant that can leadtlical questions and it can allow

for variety of data gathering techniques.
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3.3 Target population

Population is the entire group of individuals, etgear objects having common
characteristics (Mugenda & Mugenda, 1999). Accagdm Cooper and Schindler
(2006) population is the group of interest from evhthe individual participants
or objects for measurement are taken. Target pbpnle the entire population to
whom the results of the study would be generaliZée. target population for this
study was the IRC officers, 249 teachers and 67i#gee girls in the primary

school in Eastleigh area in Nairobi County.

3.4 Sample size and sampling techniques

Although researchers want to gather informationuabibe characteristics of
populations, they usually study a smaller grougdmple) carefully drawn from
the population and then use the findings from thm@e to make inferences
about the population (Ary, Razavieh & Soorensel®620According to Mugenda
and Mugenda (2008) a sample should be at leastd3@Pe accessible population
to be considered adequate to represent the populédr population less than
1000. The researcher therefore selected a samplg (80.1%) teachers. For the
refugee girls, the sample developed by Kathuri &ads (1993) was used to
determine the appropriate sample size. This inelittttat for a population of 680
a sample of size of 126 is adequate. The reseatitbfore selected 126 girls to

participate in the study.
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The study used purposive and random sampling tgakei Purposive sampling
was used to select the IRC members that were Wireotolved in offering

humanitarian assistance to refugees in Eastleigh sdandard six and seven
refugee girls in the selected schools. Random samplas then used to select the
primary school teachers and the girls to be inwivethe study from the standard

six and seven population.

3.5 Resear ch instruments

The study used structured questionnaires, intervigides and focus group
discussions for data collection. Questionnairesewgsed to collect data from
teachers and demographic information for schodk giho participated in the
focus group discussions. Orodho (2005) assertsailredgtionnaires reach a large
number of subjects who are able to read and wrniteependently. Interview
guides were used in collecting data from the IR@ciadls while focus groups
were used to gather in-depth information on theilignschool and girl factors
from the refugee girls. According to Ary, Razavietd Soorensen (2006), focus
groups are small (5-15 individuals) and composerkpfesentative members of a
group whose beliefs, practises or opinions are Isouthe researcher held focus
group interviews with the girls and discussed tr@bfems they faced at home, in
school and past experiences that they have encedriteat make them not attend

and participate actively in learning in school.
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3.5.1 Validity of research instruments

The study adopted content validity which used t&t t®hether the test items
represented the content that the test is desigmedeasure. The results of the
pilot study were used to check the information gidegy respondents against
known information so as to identify inadequate antbiguous items such that
those that failed to measure the variables theyevwsended were modified or
disregarded completely and new items added. Toreng&lidity, the instruments

used in the study were also examined by my supmrwo is an expert and an

authority in research.

3.5.2 Reliability of research instruments

The researcher conducted a pilot study before thmirastration of research
instrument. According to Ary, Razavieh and Sooreng@006) a pilot study
administrates the adequacy of the research progegdand the anticipated
problems that may be solved thereby saving time fdsearcher selected four
teachers and ten girls within the schools for pskotdy who did not participate in
the final study. Reliability is a measure of thegig® to which a research adds
consistent results or data after repeated trailsiggvida & Mugenda 2008).
Consequently, an instrument is reliable to the eéeghat it consistently measures
the characteristic of interest over time. The redeax adopted the internal

consistency of the instruments to test reliabildgcording to Ary, Razavieh and
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Soorensen (2006) an instrument should have a Ccbrddpha value of above 0.7
if it is to be considered to have good internalssstency. The researcher used the
results of the pilot study to calculate the CrombacAlpha Coefficient at a
confidence interval of 95%. The results of the pitkdudy were fed into a
computer and the Cronbach’s alpha calculated uSR&S version 20. The
teacher questionnaire was found to have a Cronbatpha value of 0.82, thus it

was deemed reliable for use with the teachers samipthout modification.

3.6 Data Collection Procedures

The researcher obtained a research permit fronNgt®nal Council for Science
and Technology (NCST) before meeting the IRC ddfici who helped in
identifying schools in which the refugee girls @mrolled. The researcher then
sought consent and the assistance of the schodltbaahers to visit the schools
during arranged visits during which questionnawese issued for filling. Prior to
the study, the researcher select the refugee sdompigrls who participate in the
focus group discussions. The girls signed agreeffioemts for participation. The
researcher hired female moderators to help guiddatus groups so as to gather
adequate information from the girls. Groups of lestw 8 and 10 girls then held
separate sessions for the discussion which lasteglelen 45 minutes to 1 hour.
Prior to the start of the focus discussion, thdsgin each group filled short

qguestionnaires for their demographic informationuribg the same time
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guestionnaires were issued to teachers for filliffgose questionnaires that were
filled during the same visit were collected immeelig while the rest were

collected after a period of about a week at anexhdate with the head teachers.

3.7 Data analysistechniques

The research generated quantitative data whichbeithnalysed using descriptive
statistics. The factors identified will be ratedths percentage frequency of the
respondents citing them. Qualitative data obtaiinech IRC members and focus

group discussions were analysed thematically asipectives.

3.8 Ethical Considerations

The study sought to obtain both personal data awkrgl information on the
prior history of the refugee girls. This informatids sensitive and therefore the
researcher assured the respondents that the irfforma&as to be treated with
confidentiality. The instruments were self admiaistd and not required to
indicate personal information that could reveal therticipants identity for

assurance of confidentiality.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATIONS AND DISCUSSIONS

4.1 Introduction

This chapter consists of data analysis technigpesssented data, interpretation
and discussion of findings of the study. The chapte organized into:
demographic information; family factors; schoolttas; and individual/personal

factors.

4.2 Demographic I nformation

This refers to the personal characteristics of tégpondents. The teachers
demographic information included age, teaching egpee and classes that the
teachers taught in the current school while thés glemographic information

included age, class, class joined in Eastleigh elads left before coming to

Eastleigh.

4.2.1 Demographic infor mation of teachers

The teacher sample consisted of 71 teachers whofilled and returned their
guestionnaires. Among these 49 (69.0%) were makele \#2 (30.9%) while all
the teachers were teaching the whole school (dassto class 8). The teaching

experience of teachers was grouped into four: béoyears; 6-10 year, 11-15
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years; 16-20 years and above 20 years. The resulisaching experience are

presented in Table 4.1.

Table 4.1 Teaching Experience

Experiencein Years Number Per centage
Below 5 4 5.6%

6-10 16 22.5%
11-15 29 40.8%
16-20 15 21.1%
Above 20 7 9.9%
Total 71 100.0%

The results show that the highest number of teadmad teaching experience of
11-15 years, followed by bracket 6-10. The groug2@6/ears was third while by

above 20 years was the least frequent.

4.2.2 Demographic information refugee girls

The study involved 119 refugee girls of whom 73.884) were in class eight
while 43 (38.7%) were in class seven. The age @fgills ranged from 13 to 21
years with a mean age of 16.4 years. This imphes most of the girls were
above primary school age of 6-14 years as indichieda fact that could be
attributed to dropout from school or repetition dweconflicts in the original

homes. The girls were taught to indicate the césshich they left their former
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school and the class the joined in their currehbet The results are presented in

Table 4.2

Table4.2: Crosstabulations of classleft and classjoined

Class Class Joined
left Class2 Class3 Class4 Class5 Class 6 Class7 Total

n % n % n % n % n % n % n %
Class 4 2 18.2 6 545 3 273 0 0 0 0 0 0 11 100
Class 5 0 O 4 167 7 292 11 458 O 0 0 0 24 100
Class 6 0 O 0 0 8 211 18 473 12 316 O 0 38 100
Class 7 0 O 0 0 0 0 6 125 20 417 22 458 48 100
Total 2 17 10 84 18 151 35 294 32 269 22 188319 100

The results in Table 4.2 show that for those redugiels who left class 4 only

27.3% joined class 4 in Eastleigh while the regtgd lower classes, for those
who left class 5 only 45.8% of the girls joinedsd& while the others went back
to standard 4 and 3. Out of the those who werelassc6 before moving to

Eastleigh only 31.6% joined standard 6 althoughemie rest went back to class
5 and class 4 while the class seven leavers hadharity 18.5% joined class

seven with the rest repeating class 6 and clasbié&above result implies that all
the girls lost time in the transition period frohreir original school to the current
school in Eastleigh. This could be attributed tauaber of factors. For instance,
armed conflict leads to closure of schools andetrentual dropout of pupils from

school. Such period that elapses before the gidevable to settle in refugee
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camps is a major reason that girls could have tios¢. Similarly, schools in

conflict areas are mostly affected and educatigaller standards are likely to be
low. In this context therefore girls were unablejam the same class they left
owing to poor background from their former schotitsaddition, lack of adequate
mastery of English and the Swahili languages byréfiegee girls hindered them
from joining higher classes. This explains why mgigs were above the primary

school age.

4.3 Family factors influencing access and participation of refugee girls in
education

These were identified by the teachers, refugees @nld the IRC officials. The
teachers were required to rate the family factors dive point Likert scale with
the choices strongly disagree (0); disagree (1}; swe (2); agree (3); and
disagree (4). The statements were rated so thdtehigcores indicated how
influential a factor was in affecting participatiohrefugee girls in education. The

Likert scores are presented in Table 4.3.
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Table4.3: Likert Scoresfor Family Factors

Statement 0 1 2 3 4

n % n % n % n % n %
Refugee girls’ homes lack facilitiesO 0 3 42 4 56 53 746 11 156
for study after school

Parents do not provide their girls’3 42 6 85 5 7.0 48 676 9 127
with adequate materials e.g.

revision books, pens, personal

effects etc.

Parents do not attend schoof 9.9 32 451 9 127 21 296 2 28
meetings and functions for their
girls

Parents do not check girls5 7.0 18 254 9 127 29 40.8 10 14.1
homework

Parents are not concerned with girl¢5 21.1 22 320 13 183 17 239 4 56
progress in school

Refugee girls do a lot of work at4 5.6 14 19.7 9 127 27 38.0 17 23.9
home as compared to boys

Refugee parents show interest i85 7.0 8 11.3 3 42 25 352 30 423
boys education more than girls

Cultural practices such as early 56 13 183 16 225 38 535 0 O
marriage and FGM make refugee

girls have negative attitude towards

education

The Likert scores were used to calculate the p#rgerrating of each factor. The
factors were rated in such a way that higher scapsesented highly influential
factors as perceived by the teachers. The percemgdiong was calculated as the
weighted score of the each factor and convertedgercentage of the maximum
possible score (number of respondents x maximumedgd)). The results of the

ratings are presented in Figure 4.1
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Figure4.1: Ratings of Family Factors

T
Cultural practices such as early marriage, FGM etc 5610%
Refugee parents show interestin boys education more
than girls — | 73.6%
Refugee girls do a lot of work at home as compared to
boys e | 63.7%
Parents are not concerned with girls progress in school - 40.5Y
Parents do not check girls homework 57.4%
Parents do not attend school meetings and functions for
their girls | 42.606
Lack of adequate study materials e.g. revision
books, pens, personal effects etc. G9.0%
Refugee girls’ homes lack facilities for study after school
75(4%
0.0% 10, 0w
HIE0.0%
T0.0% gn g

The results presented in Figure 4.1 show that tbet rhighly rated factor was
lack of facilities that could enable the refugedsgstudy at home (75.4%). This
poverty arising from the displacement just but comps the problems
encountered at their current homes. As stated éyitths during their discussion
groups, they lived in makeshift structures that hacklectricity and mostly they

could not afford lighting fuel implying that studhg in the evening was a
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problem. The girls further cited the congestiorth&f houses they lived as a major
hindrance to their self study. To quote just bu¢ gl said “I have no bed and
there are no tables and | can't read sitting onfatliyer’'s bed”. Explaining why
she does not do homework. Other facilities thatewieund to lack included study

tables, chairs, good lighting, and adequate spaag others.

These findings concur with what was reported by OBF (2011) who noted that
poor households are unable to access basic seree$ood, education and
health. Such families could not therefore provideidehold facilities for study.
International Rescue Committee (2006) also notemt tiefugee parents are
frequently overwhelmed by financial concerns andpleyment demands that
they may not equipping their homes with physicalliites like furniture at the

expense of food.

The second rated factor was gender discriminatgainat the girl child in terms

of education. In this case refugee parents weraddo prefer the education of
boys to the education of girls (73.6%). It should rfoted that refugees mainly
from the Somali people whose cultural believes glagys as family assets while
girls were to be married. As indicated by IRC a#ls most refugee parents were
reluctant to sent their girls to school and wistteem married to get support from

in laws. This problem was made worse by the faat thost refugee girls were
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above primary school age indicating that they hesitined teenage which is the

appropriate age for them to be married.

Girls supported this by claiming that they are alsvgiven household duties that
were too many to tackle and still do home workedf study while boys were free
after school to study. A vast majority of the giisall discussion groups agreed
that their parents were not opposed to people want marry them at their age.
These findings support the report by WRC (2009)wshg that refugee girls
Darfur refugee girls were married, on average, betwthe age of 14 and 18 and
that bride prices gave families an incentive to maiff their daughters early so
that they no longer had to support them and coudtiead collect payment for

them.

Lack of study materials such as revision books anting materials was also
deemed a great challenge to the girl child paritgm in education (69.0%). Poor
parents could not afford to buy books for their gl#ers when they were
struggling to put food on the table. The IRC otilsialso reported that due to the
low financial support from donors they were unabl@rovide every thing for the
education of refugees but could only send themaegment primary schools
and pay the levies which were slightly lower. Thaverty coupled with the lack

of interest of the parents in educating girls pthtlee education of the girls at
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jeopardy. Oloo (2003) in a similar study also fouhdt parental involvement and

support plays a key role in the educational suasesstheir children.

Household duties also emerged to be another irtfhlebarrier to the girls’

education (63.7%). It was noted by the IRC offigials well as the girds that
gender stereotyping in the refugee camps waspsttiticed. Girls were therefore
supposed to help their mothers with house holdedusuch as cooking, taking
care of young siblings, and fetching water amorgei® while boys would either
participate in family business and be free in thieneng. Retrogressive cultural
believes that girls must be trained to take of fe®miin preparation for marriage
was also profound among the refugee communitieg€astleigh. Girls were

therefore too busy to do home work or any self wulike boys who were free
in the evening. UNICEF (2011) also noted that pbouseholds are unable to
access basic services like food, education andthhelideed, their ability to

support and invest in their children educationasyMimited. A girl-child in such

a household is more disadvantaged than the bog-chilwas clear that where
resources are scarce and the school demands fendifyres from a household, a

girl-child is likely to be pulled out of school cqared to the boy-child.
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Parents’ lack of interest or value for their giresducation was also cited as a
challenge. The girls reported that their parentgenehecked their homework
besides not giving them free time to do their hamoek (57.4%). This could be
attributed to illiteracy of the refugee parentswadl as lack of concern for their
girls’ education. This was indicated by three irdas: the failure of parents to
check girls’ progress in school (42.6%). This cobé&lattributed to a number of
reasons. Firstly, refugee girls have huge finarmimtiens that make them think of

basic commodities and not education.

Secondly, the quest for early marriage of the diolsbe paid dowry and get
support from in laws may supersede the concerrs¢bool progress. Refugee
parents were also reported not to attend to saneekings and functions in which
they could discuss education for their girls (40)5%his could be attributed
partly to lack of interest in education or languagefugee parents may be
illiterate and unable to easily understand progagsiof school meetings thus they
shy off. Similar reasons were noted in US amongicAfrrefugee parents.
According to International Rescue Committee (200&fugee parents are
frequently overwhelmed by financial concerns andgleyment demands while
struggling with new language acquisition. Refugesepts may not also be
contended with the new lifestyle in urban centrdsiclv they may view as

difficult to adjust to and detrimental to their mbwalues. According to IRC
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(2006) the unfamiliar environment where culturalues and behavioral patterns
embraced by their children may be considered gisictful in their culture or

retrogressive may make refugee parents alienatharis their children too.

4.4 School factors influencing access and participation of refugee girls in
education

These referred to characteristics of the schaokutriculum and services offered
that influenced the way refugee girls would attand participate actively in class
like other learners. The teachers were requiredate some perceived school
factors on a five point Likert Scale with the chesc strongly disagree (0),
disagree (1), not sure (2), agree (3) and stroagtge (4). In order to get in depth
information the refugee girls were also requireddescribe the problems they
faced in school that hindered their participation @ccess to education in their
current primary schools in Eastleigh. The IRC a#fis provided in depth
information through interviews on the services tlo#fgred in the schools to the
refugee girls that could enable them cope with riees environment also. The

Likert scores for the school factors are preseimddble 4.4.
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Table4.4: Likert scores for school factors

Statement 0 1 2 3 4
n % n % n % n % n %
Refugee girls’ do not easily0 0 1 14 9 127 46648 15 21.1

understand the instructional
language used in primary
schools

Refugee girls’ are unablet?2 2.8 5 7.0 18254 23 324 23 324
adjust to school environment

due to their poor educational

background

The school curriculum does0 O 0 O 4 56 2636.6 41 57.7
not offer services that could

help refugee girls recover

from trauma

The school does not offer0 O 0O O 2 2.8 39549 30 423
special language classes for
refugees

The school curriculum doesll 155 17 239 9 127 34479 0 O
not offer services that could

help refugee girls recover

from trauma

The school does not offels 70 2 28 3 42 16225 45 634
special language classes for
refugees

The Likert scores were used to calculate the p#agenratings of the factors by
the teachers in such that the higher the scorenttre influence a factors has on
the refugee girl access and participation in edocal he percentage scores were

calculated by dividing the sum of the scores awauer item or factor by the
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maximum possible score per item (total number spoadents x maximum score

on the scale (4)). The percentage scores are peesenFigure 4.2

Figure 4.2: Percentage Scoresfor School Factors
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The results presented in Figure 4.2 show that tbetnmfluential school factor
was instructional language rated at (61.3%). Lagguaf instruction referred to
the language used by teaching in delivering contéags. As noted by the girls

during focus group discussions, all the school€astleigh used Swabhili and
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English as their instructional language. In corifreilage schools from which the
refugee girls were schooling coming to Eastleighuaéd vernacular specifically
the Somali language. The IRC officials also repbrtieat due to limitations of
funds, they were unable to sponsor language cldesdbe girls. This situation
coupled with the poor educational background owimgrmed conflicts in the
girls’ original homes makes it difficult for therg to cope with the education in
formal government owned primary schools. Refugeasd in urban areas face
numerous problems related to cultural diversityt thartrays them as naive
especially when language used in their new homdifferent from their

vernacular. To help these language training classesecessary (WRC, 2009).

On language, the school did not offer special lagguclasses for refugees was a
key factor rated at 53.2%. This could be attributedhe fact that refugees in
Eastleigh unlike in the settlement camps such aadla did not attend special
schools for refugees but the convectional goverrirsehools. In these schools
the curriculum and the language of instruction t@itored towards the normal
pupils at the expense of the refugees who are timerity. Girls being less
adaptive than boys are therefore unable to catch eapily leading to
marginalization in participation in education. Deyd(2003) noted that refugees
living in urban areas faced a number of problenad Were unique among them

the English used as a language of instruction méaatsrefugee children must

49



repeat classes, and they are often old sociallynferevel of education to which
they find themselves limited by language. In thisdg, this was confirmed the
very low percentage of refugee girls who did ngtect classes after joining

school in Eastleigh.

School environment was rated at 46.8%. Teachershal un conducive school
environment affected the girls education. A numbkefactors make the school

environment unfavourable for the refugee girls. iRgtance, the cultural diversity

being perceived as retrogressive. Lack proficiemcyanguages of Swabhili and
English hinders their interaction with their pedrs school and therefore

participation in class as well. in US McBrien (20@so found that refugee youth
in the U.S. face further challenges, including @&cad difficulties, language

acquisition, social isolation and alienation, sbadjustment with peers, negative
peer pressure, grief and bereavement, discrimmatoltural misunderstanding,
and adjustment to a new educational system. Adsacasychosocial stress can
hinder refugee children’s ability to learn Engligierform adequately in school,

and develop peer support networks.
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Failure of school to offer post trauma counselimdn¢lp the refuges was rated at
44.7%. refugee girls are found to suffer from traudue to exposure to armed
conflict. Some have witnessed killings of relativegends and neighbours. Others
have been subjected to human rights abuses sushxasl violence and rape.
Such girls require a conducive environment thaersffthem the psychological
support to help them recover from these. As indtdty the IRC officials no
such counseling was offered in the schools and boriiée girls however
reported suffering from trauma right at home andgadhool. Khadif a refuge girl
said “ we want to be far from noise in school, sloeind of burst tires seems like
gunfire to us”. Such trauma makes girls loose seasfskfe and education in
particular, it is in this view that teachers sudgdsthat conselling should pay
special attention to refugee girls to change tatitudes towards education. these
findings are supported by the findings of Dryde(2) who noted that refugees
adjust easily in refugee schools where special selurg services are offered to
help them recover from the trauma of the displacegnsnd loss of family

members in conflicts,.

4.5 Individual factors influencing access and participation of refugee girlsin
education
Teachers rated the perceived individual factoradive point Likert scale with

the choices: strongly disagree (0), disagree (b}, sure (3), agree (3), and
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strongly agree (4). The likert scores were ratedhsd higher scores indicated
more influence of the perceived factor. The girkrevalso requested to describe
their personal problems that affect their educatiagatively while the IRC

officials described the girls’ characteristics thiaihdered their access and

participation in education. The Likert scores arespnted in Table 4.5.

Table4.5: Likert scoresfor individual factors

Statement 0 1 2 3 4

n % n % n % n % n %
Poor educational backgroundt 56 7 99 3 4.2 3143.7 26 36.6
hinders refugee girls from
participating in school

Lack of knowledge of the2 28 8 11.3 1419.7 36 50.7 11 155
language of instruction in

school hinders refugee girls’

participation in school

Refugee girls’ have negative7 99 19 268 4 56 33465 8 113
attitude towards education

Refugee girls hardly adjust to16 23 9 21 2
the school environment in
Eastleigh

Refugee girls do not easily7 99 13 183 6 85 32451 13 183
adjust to the trauma of
exposure to conflicts

Refugee qirls still embracel0 14.1 12 169 7 9.9 28394 14 19.7
retrogressive cultures that
hinder their participation in
education e.g. early marriage
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The Likert scores were used to calculate the péagenratings of each factor by
the teachers. This was done by calculating thé sctares awarded on each factor
by all the respondents and dividing the sum byt possible score (maximum
Likert score in the scale (5)xnumber of respondenilse percenatges were used
to compare the influence of the fcators on thegeéugirl education in prinmary

schools in Eadyleigh. The percentage ratings asgnmted in Figure 4.3

Figure 4.3: Percentageratingsfor individual factors
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The results presented in Figure 4.2 show that tlst nmfluential factor in
determining the access and participation of refugjds in Eastleigh in primary
education was language of instruction (54.6%).9Giml Eastleigh refugee camps
were not able to understand Swabhili and Englistcivivas used as the media for
instruction in the primary schools. The teaches® aloted that the schools never
offered any special language classes and thae#uhihg was uniform not giving
any special attention. This was also noted by tis gsho reported that they
needed their own schools and teachers who can teashin a language that they

can understand. Similar findings were reported bydBn (2003).

Another factor was post conflict trauma (47.2%)eTeachers noted that refugee
girls were unable to adjust easily to the traumgimating from the events of the

armed conflicts they were exposed to. This ideasugported by the girls argued
that they still recall the events and that an b&mstnd to them reminds them of
gun shots. Refugee girls are composed of teenagershave endured so many
problems ranging from the loss of parents, frieadd relatives to the sight of

people being killed that keep reoccurring to themess a cure to this trauma is
established and the girls recover fully from thesents. On the other side IRC
officials reported that they did not offer any cealiing services either at home or
in school to the girls implying that almost all tigerls are affected since no

assistance. On the other hand the girls were ear@ll public schools offering the
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convectional curriculum and no support servicesedimt post conflict trauma
recovery leaving the girls to manage their own psjagical affection. As noted
by WRC (2009) refugees need reconstruction andhtegpation to the society
owing to the traumatic events they are exposedhduwearly ages of their lives.
Their education and social lives are far much a#@cwhen no counselling

services are offered thus they may not make ifen |

Also highly rated was the refugee girls’ negatiwtitide towards education
(47.2%). Similar to the teachers the IRC officiddt that refugee qirls still
embraced their retrogressive cultures of early ia@e; gender roles and negative
gender stereotypes that made them feel that edacats for boys and that girls
at their age were ready to be married a situatiahrmade the bad situation worse.
Notably, the girls had wasted a lot of time dueltop out or repletion owing to
poor educational background making them to be alprieary schools age as
observed. This makes parents and the girls stapaping for the girls marriage a
making the girls loose concentration in studiemifar findings were reported by
WRC (2009) who noted that in refugee camps in Cdvadl Darfur refugee girls
were married, on average, between the age of 14.&rahd that the bride prices
gave families an incentive to marry off their dategk early so that they no longer

had to support them and could instead collect payrfoe them.
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Other factors included: retrogressive cultures 198, poor educational
background (46.4%) and poor adjustment of the dwlsschool environment
(37.3%). It should be noted that refugee girls beldooled in war zones where
they had dropped out of schools and stayed at Homsome time before joining
Eastleigh camps and primary schools. They are Imtonagtraditional set ups that
embrace cultural practices that are deemed ressyee thus they still embrace
them all of which lead to low education achieveneamd participation due to high

drop out and absenteeism.
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CHAPTER FIVE
SUMMARY, CONCLUSIONSAND RECOMMENDATIONS
5.1 Introduction
This chapter represents the summary of the stiéyconclusions made from the
findings, the recommendations made from the corahgsas well as suggestion

for further studies.

5.1 Summary

The study sought to determine the factors thatuamfte the access and
participation of refugee girls in primary educationEastleigh, Nairobi County.

The study investigated the family factors, the stHactors and the individual

factors that influenced the access and participatib the girls. A descriptive

survey was used. Data was collected from the refugels through focus

discussion groups, teachers using questionnairgdram IRC officials through

interview guides.

The family factors that were found to influence thecess of refugee girls to
primary education in Eastleigh included; lack ofiliies that could enable the
refugee girls study at home (75.4%), the parentdranination against girls in

favour of the education for boys (73.6%), lack tidy materials such as revision

books and writing materials was also deemed a gtegitenge to the girl child
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participation in education (69.0%), household dutyeven to girls and not boys
(63.7%) and Parents’ lack of interest or valuetfair girls’ education (57.4%).
Other were the failure of parents to check girisgress in school (42.6%), and
failure of parents to attend school meetings amtttfans in which they could

discuss education for their girls (40.5%).

The school factors were rated lowly as comparethnaly factors. The factors
identified included: instructional language ragtd(61.3%), the lack of special
language classes for the refugees (53.2%), uncoredschool environment
(46.8%) and failure of school to offer post traucaainseling to help the refuges

was rated at 44.7%.

The individual factors established were similaclasely related to the school and
family factors. They were: failure of girls to umdtand the language of
instruction used in schools (54.6%), post confifatima (47.2%), refugee girls’
negative attitude towards education (47.2%), regegjve cultures embraced by
the girls (43.7%), poor educational background4%®. and poor adjustment of

the girls to school environment (37.3%).
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5.2 Conclusions

The most influential factors in influencing the ass and patrticipation of refugee
girls in education in Eastleigh were as followsmily factors were; lack of
facilities at home that could allow self study, Haof study materials such as
textbooks for self study, overwhelming family dstiand gender discrimination
with parents preferring the education of boys tt tf girls.

The school factors were: use of English and Swakiinstructional language and
lack of special language classes.

The individual factors identified were: post codflirauma, negative attitude of

the girls towards education, and girls embracingetbgressive cultures.

5.3 Recommendations

Based on the conclusions, the researcher madeltbeihg recommendation:

i. The government and humanitarian organizations shoffér language classes
and re-integration counselling services that cddtp the girls adjust and fit
in the schools.

il. Government should organize awareness campaigngddte parents and the
girls to enlighten them on importance of girl chiéducation.

iii. Humanitarian organizations should focus not onlybasic needs but supply
of facilities and equipments that can necessitateé study for the girls at

home.
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5.4 Suggestionsfor further Studies

i. A study to establish the factors that influenceeascand participation of
refugee girls in secondary school and higher unstih is necessary

il. There is need for a study to establish the enralmedes, transition rates and
completion rates of the refugee girls.

ii. A study to establish the factors affecting refude®ys education is also

necessary.
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APPENDICES
Appendix | Interview guidefor IRC officials

1) On average how many refugees are currently regsteith IRC staying

in Eastleigh

2) How many are school age

3) How many are boys and how many are

girls

4) Out of the these how many girls are attending pryma
school

5) What humanitarian assistance do you give to the

refugees

6) Who owns and manages the primary that the refuglse g
attend

7) What special assistance do you give to refugde tgirenable them access
primary school

education

8) What challenges do you think refugee girls fackecahe that hinder their
access and participation in primary

school

9) What challenges do you think refugee girls facednool that hinder their
participation or may lead to dropping out
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10)What individual challenges do you think refugedsgiace that hinder
their school

participation

11)Do the schools offer special curriculum for rehightion of refugee girls
in school? sifweat are the
services offered

12)What do you think is the attitude of refugee gigarents on their

education

13)Do refugee girls’ parents/guardians participattheir girls’

education explain the ways in which they

participate

14)Suggest ways in which the access and participatioefugee girls’ in
education in Eastleigh could be

improved
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Appendix I1: Group Discussion Forum Guidefor Girls
Demographic Infor mation

1) State your age

2) State your class

3) State your age in years

4) In which class did you join school in Eastleigh

5) In which class were you by the time you left youonte to

Eastleigh

Discussion questions
Section 1: Homefactors

1) What good things at home enable you to go to scandlalso participate in
class?

Probes

 Parents encouragement

* Siblings encouragement

* Availability of school near home

» Parents concern with home work and performanceérisf g
* Household tasks

» Gender roles

* Home environment

* Cultural practices(early marriage, FGM, stereotypes
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Section 2: individual factors

1) What do you think hinders you as a person from gadio school and
participating in class

Probes

* Language understanding

* Age

* Educational Background
* Trauma

e Attitude

Section 3: School Factors
Probes

* Language

* Gender inequality in school
* Teacher gender

* Physical facilities

* Instructional materials

* Personal effects

2) What can be done to improve your school attendaarwk the way you

participate in school in class and other activities
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Appendix I11: Questionnairefor Teachers

Sectionl: Demographic information

1) State your gender Male [ ], female [ ]

2) State your teaching experience

Less than 5 years [ ]
6-10 years [ ]
11-15 years [ ]
16-20 years [ ]

More than 20 years | ]

(give

3) Which classes do you teach
all)
Section 2: Home Factors

This section requires you to rate the family fagttinat hinder access and

participation of refugee girls in education by matithe following statements

on a five point scale. The choices are stronglpgtise (0), disagree (1), not

sure (2), agree (3) and strongly agree (4)

statement

Refugee girls’ homes lack facilities that can erahlem study

after school

Parents do

not provide their girls’ with adequai&emnals e.g
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revision books, pens, personal effects etc.

Parents do not attend school meetings and functamgheir

girls

Parents do not check girls homework

Parents are not concerned with girls progresshnac

Refugee girls do a lot of work at home as comp#wdabys

Refugee parents show interest in boys educatione nizan

girls

Cultural practices such as early marriage and FGlken

refugee girls have negative attitude towards educat

Section 3: School Factors

This section requires you to rate the school factitrat hinder access and
participation of refugee girls in education by matithe following statements on a
five point scale. The choices are strongly disad@gedisagree (1), not sure (2),

agree (3) and strongly agree (4)
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statement 011(2(34

Refugee girls’ do not easily understand the insional

language used in primary schools

Refugee girls’ are unable to adjust to school emment dug

to their poor educational background

The school curriculum does not offer services twtld help

refugee girls recover from trauma

The school does not offer special language cldssesfugees

Section 4: Individual Factors

This section requires you to rate the girls indistifactors that hinder access and
participation of refugee girls in education by matithe following statements on a
five point scale. The choices are strongly disagfgedisagree (1), not sure (2),

agree (3) and strongly agree (4)

statement 0(11(2(3|4

Poor educational background hinders refugee girlsmf

participating in school

Lack of knowledge of the language of instructionsichool

hinders refugee girls’ participation in school

Refugee girls’ have negative attitude towards etioica
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Refugee qirls hardly adjust to the school environima

Eastleigh

Refugee girls do not easily adjust to the traumaxqfosure tdg

conflicts

Refugee qirls still embrace retrogressive cultutrest hinder|

their participation in education e.g. early mareag

Section 5: Suggestions
Suggest ways in which the access and participatioefugee girls in education
in Eastleigh can be

improved
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