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ABSTRACT

This study sought to establish the influence dfitusonal and home-based factors on
students’ dropout in day secondary schools in Kathdistrict, Machakos county,
Kenya. The study sought to determine the influesicsocio-economic background,
peer pressure, government policy on funding edocatnd institutional factors on
secondary school day students drop out. The stisty farmulated five questions
related to the objectives. Descriptive survey deswgs adopted for this study. Target
population included head teachers and class teaeltey were sampled from public
secondary schools in Kathiani district, Machakosu@g. The sample comprised of
40 teachers, 260 students and 14 head teacherstldhe regarded them as having
full knowledge on institutional and home-based deston students’ dropout in
Kathiani district. Therefore, they were to be u$edanalysis throughout the study.
Data was collected using head teachers’ and chasheérs’ questionnaires. Data was
then analysed using quantitative and qualitatiyer@gch which involved descriptive
statistical procedures, that is, frequencies amdgm¢ages. The study established that
institutional and home-based factors had an infleeon students’ dropout in public
day secondary schools in Kathiani district. Datalygsis established that some
students in day secondary schools in Kathianiidistirop out due to fee problems
(36%), family background problems (40%) and foreoth peer pressure (24%). The
study, however, showed that there were other semdmomic factors leading to
dropout of students. It also established that #aetiers, head teachers and students
forwarded the suggestions of giving CDF bursareshe needy students, offering
guidance and counselling, sensitizing parents enntred for educating all children
and providing feeding programmes to needy studensshools in hardship places.
The study recommended that teachers and head tsaocheffer constant guidance
and counselling to students in school to enabletbemplete schooling and discover
their careers in life; the government of Kenya tmtcue providing bursaries to
needy students to curb dropouts; parents to affes@ipport to their students and also
to work hand in hand with teachers to curb issdeseenteeism and enable students
complete school; and day schools to be equippéddadéquate teaching and learning
resources to enable students complete schital.study suggested that there is need
to carry out a study on the role Ministry of Educatand other collaborating partners
to curb dropout in public secondary schools in Kenhere is also need to carry out
a study on the relationship between educationall lef/the parents and the level of
educational attainment of the children.

Xii



CHAPTER ONE

INTRODUCTION

1.1. Background of the study

Investment in education is amongst the top presitin the political agenda in
many countries. This is because of the importaté¢ b plays in social and
economic development. Education is also a meansactoeving other ends
(Bogonko, 1992). For example, when a country hagm@eed in educational
development she is likely to achieve other benefitsh as economic growth,
health, democracy and poverty eradication (Watkir®99). The education of
youth is today widely recognized as the most effeatievelopment investment a
country can make. It is one of the criteria pathsveyyremote social and economic
development (World Bank, 1998). There is an intérlage between education,
health and the economy. For example, access to goatity education can
provide youth with the tools to exercise their basghts and access services
otherwise denied. Educated mothers are more awamenmunization services for
their children, which they use 50 percent moreroftean mothers who have not
had education. Each additional year of schoolinfpthevomen combat infant

mortality, which drops by 5 to 10 percent (Schuli293).

The right to education has been recognized in noaseinternational agreements.

These include the Universal Declaration of Humaghi®, the Convention on the



5Elimination of all Forms of Discrimination againgéfomen, the Convention on
the Rights of the Child, the Beijing Platform forcthon, the Education for All
forums (in 1990 and 2000) and recently, the Milienm Summit in 2000. None
however has succeeded in providing equal and widadpaccess to quality
education. Despite the failure of these agreemeet®ry decade or so,
governments sign new Conventions capturing the sgoa, pushing off the
target date (Education for All by 2000, then by 206hd now by 2015) and

claiming to ‘renew commitment’ to educating all ldnen.

According to Heneveld (2006), education is lifeuegment for all human beings
since it is part and parcel of their day to dayvétees. This means that education
is required by all human beings regardless of tpender and nationality. There is
an international understanding that education eskiginning of fighting against
poverty and improving the standard of people’s. lifeincreases productivity to
the world market (Republic of Kenya, 2006). Impoda of education is critical
given that nearly a billion people cannot read amide and 300 million of world
school aged children are not in school. Two thotithose who cannot read and

write are women, and 60% of the children are naicimool (World Bank, 2003).

The need for better education seems unlimited. rigmze, narrowness of
outwork, inability to cope with personal and socm@bblems, among other
symptoms of insufficient education is dominant feas of contemporary life
(United Nations Educational Scientific and Cultu@fganisation [UNESCO],

2005). This means as societies develop and becamne complex and artificial,
2



the need for holistic education increases. No wottds is why UNESCO (2005),
maintains that survival, internal balance and eogdnogrowth depend on

education as a means to enjoy life and participateltural development.

Part 2 Section 6 of the children’s Bill passed by Kenyan parliament in 2001
states that: “every child shall be entitled to edion, the provision of which shall
be the responsibility of the Government and paferitse Children’s Bill is a

concrete manifestation of action to domesticate 1889 UNCRC, and other
international conventions, Treaties and Declaratishich have implications for

the protection, care and education of children (Rép of Kenya, 2001).

Kenya and other nation are facing a dropout cri$ise number of students
leaving schooling without completing secondary edion is quite alarming
(Alexander, 2008). This has become a great confm@rmany countries of the
world. Therefore, many countriegre coming up with policies, strategies and
interventions to improve school progression andicedthe numbers of students
dropping out of school (UNESCO, 2010). Childree starting primary school in
greater numbers than ever before but dropout @essignificant at secondary
school leading to low completion rates in many ¢agas (World Bank, 2007). As
a result of substantial rates of dropout and nampetion of secondary school
many children are leaving schooling without acogrithe most basic skills

(Alexander, 2008).



According to UNESCO (1998) Universal DeclarationHidiman Rights Article
2b, states that every child has the right to edoicaio achieve this, governments
of the world, the Government of Kenya (GoK) inclddeéave laid down policies
and allocated money in the National Budget to Fiowi of education for all
(MoOEST, 2005). This is because failure to compketeasic cycle of secondary
school not only limits future opportunities for tkhkildren but also represents a
significant drain or the limited resources that mes have for the provision of
secondary education. According to the World Bar®0@, the Governments of
the world, Kenya included, for example allocatedpg&2cent of Gross Domestic
Product (GDP) towards public education percent allasated towards secondary
school. With a secondary school dropout rate gb&Sent in 2007, it is estimated
that nearly half a million school places were takgnby children who fail to
complete secondary school. In monetary terms bittadly represented an annual
expenditure of 60 million dollars, 1.3 percent dDi&in 2007, on education of
children who probably left schooling without anyshiaskills. This is a worldwide
concern which reckons the need for researchersamy out studies for there
seems to be home based factors and institutiorabria leading to school

dropouit.

School dropout rates are an indication of failufeusto education system. Young
people who drop out of high school are unlikelyhttve the minimum skills and
credentials necessary to function in today's irgingdy complex society and

technological workplace. The completion of highaahs required for accessing



post-primary education and is a minimum requiremiemt most jobs (U.S.
Department of Education, National Center for EdwcaStatistics, 2001) High
school dropouts are more likely to be unemployexhthigh school completers

(Caspi, Wright, Moffat and Silva, 1998, Miller, Midy and Martin, 1995).

Dropping out of school has multiple and complexsoes with the relative

incidence of particular factors influenced by coigd, situations and educational
development, unsafe overcrowding and poorly equipgEhools with inadequate
trained teachers contribute to pupil dropout. Evethe best equipped schools in
many developed countries they many not be ableép Istudents from dropping
out where economic hardship or poverty is not theree. The ultimate decision
to leave school happens when personal financiahehor employment problems
concede with children lack of confidence in schddle school has the ability to

give them adequate support (UNSECO, 2007).

According to the Ministry of Education MoE (2007/)ete are constraints in
attaining the goals of Education for All (EFA) teatize vision 2030. The
completion rates in secondary schools are low dube dropout of the students.
Reports by the MoE reveal that despite enormoussgain access in education,
there are dropouts of students in secondary sclwdla decline in completion
rates (MoEST, 2005). Table 1.1 shows enrolmentdndgr in secondary schools

in Kenya.



Table 1.1

Enrolment in secondary school by gende2008 - 2012n Kathiani

2008 2009 2010 2011 2012

Form M F M F M F M F M F

1 272 257 290 265 350 329 410 389 525 486
2 251 226 259 258 310 298 369 345 487 438
3 210 100 201 167 285 216 302 286 452 405
4 97 76 105 96 169 125321 216 403 376

Total 830 659 855 786 1114 968 1402 1236 1867 1705

Source: Ministry of Education, Kathiani District (2012)

From Table 1.1, we can easily point out that insaitondary school levels the
proportionate loss between each successive yeschafoling is great for both
boys and girls (MOEST), 2005) at each level. Oveaally slightly more than half
the students enrolled in form 1 proceeds to forr@utrently, dropout rate is still

a key area of concern at secondary school leveE(N®12).

According to Hunt (2008), Lewin (2008), Apiah andwAYeboah (2009) cited in
UNESCO (2010), there are often precursors to drapput, where students could
be seen to be at risk or vulnerable to early wdl@i. These include grade
repetition, low achievement, overage enrollers ahiddren who have regular

absences or previous temporary withdrawals frone@ich



In Kenya, poverty seems to interact with other poiof social disadvantage,
together with institutional and home-based factousting further pressure on
vulnerable and marginalized to dropout out of sth@ophans, migrants, lower
scheduled tribe children and children from minotdagpguage groups but not all
contexts, have disrupted retention to education amedmore prone to dropout
(UNESCO, 2010). From the empirical evidences, inse also evident that
children whose parents have no education at allawe received low level of
education, most probably, may not attend schoofimrglong. Nevertheless,
children who seem to have experienced poor healtmanutrition and child

labor terminate their schooling at an early age B3SO, 2010).

Young people in Kenya aged 16 and 17 years sedravi® a higher proportion of
school dropout. Most researchers indicate thastgiséeem of education provision
at the community level generates conditions thatrst ultimately impact on the

likelihood of children to dropout from school (MOES2005).

Poor results, together with personal and familyeldactors, seem to jeopardize
meaningful retention in education for many studeAts a result, many children
are registered in schools but fail to complete mgpess and drop out of school
because they seem to be demoralized and develageptens of how poor

education will influence their lifestyle and cargrerssibilities and life chances in
the labor market (Chugh 2011). From the empirigadence, dropout rates for the

previous years per streams are as shown in Table 1.



Table 1.2: Dropout rates of Kathiani district 20082012

Year 2008 2009 2010 2011 2012

Form 2 0.136 0.103 0.104 0.106 0.109

Form 3 0.221 0.246 0.176 0.176 0.160

Form 4 0.255 0.269 0.299 0.308 0.311

Source: Kathiani District Education Office (2013).

From the Table, it is evident that the drop-ouesatt Form 4 are so high, each
year, compared to Form 2 and Form 3. The resutiate that when students
reach Form 3 and Form 4 is when they really dropaduschool. This is what
reckons the need of this study to find out whethere institutional and home-
based factors influencing students to drop outathiani district for the past five
years. However, there was also need to find outltbp out rates for the past five
years from the neighbouring district, Kangundo. [€ab4 below gives data on

drop out rates for Kangundo district.



Table 1.3: Dropout rates of Kangundo district 20082012

Year 2008 2009 2010 2011 2012

Form 2 0.102 0.093 0.094 0.096 0.090

Form 3 0.101 0.106 0.176 0.178 0.160

Form 4 0.135 0.149 0.194 0.208 0.211

Source: Kangundo District Education Office (2013).

From the Table, it is clear that drop-out ratessilehigh at Form 3 and Form 4
just like in Kathiani district. However, what reak®the need for this study is the
fact that the difference in drop out rates in F@&rand Form 4, in both districts,
are so high. Kathiani district has high figures dvbp-out rates compared to

Kangundo district.

1.2 Statement of the problem

Dropout rates in Kathiani district are very highhmared to other neighbouring
districts in Machakos county. For the past fourrgeaven with the Government
of Kenya coming up with efforts of implementing dreecondary education; it is
still evident that secondary school dropout rateshagh in most counties in the
nation. Throughout the country, it is clear tha ttumber of children enrolled in
schools has increased over time due to free dagndecy education. The

government of Kenya (GoK), with the support of donagencies, Non-



governmental organizations (NGOs) and other cotiine partners, has strived
to enhance the participation and access in educ&tmvever the GOK has even

set up policies and interventions to prevent drap(dNESO, 2010).

Despite all these efforts, dropout rates still rentagh in most secondary schools
in Kenya. A significant proportion of students wétart secondary school are not
completing this cycle. Drop out across gender lmagircued to persist. Kathiani
district like many other parts of Kenya experieneesp out of students in
secondary schools. Hence, the problem being imyadstl is what institutional,
home based, social-economic, and peer pressurerdaictfluence drop out of

students from day secondary schools in Kathianiridi®

1.3 Purpose of the study

The purpose of this study was to investigate imstihal and home-based factors
influencing student drop-out in day secondary sthada Kathiani district,

Machakos County.

1.4 Objectives of the study

The following were the guiding objectives of thady:

i. To determine the influence of families’ socio-ecomo backgrounds
(culture, parental education, family economic statan day secondary

school students drop out in Kathiani district

10



To assess the factors related to peer pressurenthence students’ drop
out in day secondary schools in Kathiani district

To examine the extent to which government policy fonding of
education influence day secondary school studestspout rates in
Kathiani district

To establish the institutional based factors inflting secondary school
students’ dropout rates in Kathiani district

To come up with suggestions for mitigating studetrtsp out among day

secondary school students in Kathiani district

1.5 Research questions

From the objectives, the research questions toegie study were formulated as

follows:

To what extent does family’s socio-economic backg (culture,
parental education, family economic status) infaeestudents drop out in
day secondary schools in Kathiani district?

What are the related to peer pressure that inflietedents’ drop out in
secondary schools in Kathiani district?

How does government policy on funding of educatidtuence students’
dropout rates in day secondary school in Kathistridt?

What are other institutional based factors infliegcday secondary

school students’ dropout rates in Kathiani dis®ict

11



v. What measures need to be put in place to mitigatdeats drop out

among secondary school in Kathiani district?

1.6 Significance of the study

The study findings of this research would provideeful information to the
students in the district and other stakeholdershenimportance of retention and
completion of the secondary school cycle. This rimi@tion would assist
education planners to design more effective strasegr interventions to the
problem in schools. Parents and teachers, on ther dtand would use the
information from this study to guide boys and gotscompleting their education.
The study can also be used by other researcherswelitd want to carry out

research in future.

1.7 Limitations of the study

The limitation might be the lack of adequate resokdpt on the students drop
out, hence, causing delay in filling of questiomeai This might cause varied
responses from the respondents and hence coutd &féefindings. In most cases,
day scholars live in close proximity to the schbehce, the students can assist in

identifying the drop outs for research purposes.

1.8 Delimitations of the study

According to Mutai (2000), delimitation addressesvha study can be narrowed
in scope. In this study, the geographical areadedisnited to Kathiani district in

12



Machakos county. The study was confined to only slsgondary schools within
the district. Boarding schools were not includedcsi the factors that affect
students in day schools are different from thosg #ffect students in boarding
schools. The study will also be delimited to headters, teachers and students.
Parents and other stakeholders were not includéteistudy since it was deemed
that headteachers, teachers and students wouldhgiwvequired information. The
teachers and students from private schools weréheatentral focus of the study

because the scope of this research was mainly loiicecondary schools.

1.9 Basic assumptions of the study

The following were assumptions of this study:

i.  All respondents were to give information withouadi
ii. Respondents would be capable of identifying factofisilencing student
drop-out in day secondary schools in Kathiani distr

iii.  The respondents will be available to fill the qumstaire

13



1.10 Definition of significant terms

The study gave definitions of significant termdakws:

Accessrefers to availability of education at secondacho®l level for those

eligible and meets the desired cohort.

Drop-out refers to any student who leaves school prematuredspective of

his/her grade before completing secondary cycle.

Home basedfactors refer to family characteristics of a student forample
family income, parent’s education, single parentipgrental attitudes and family

culture.

Institutional factors refer to school size, number of teachers, co-cular

activities, school organization and practices.

Peer pressurerefers to the influence exerted by a peer groupstoident
encouraging other students to change their atstuwddues or behavior in order to

conform to group norms related to drop out.

Policies and interventionsrefer to government strategies that would helg cur
students’ drop out or encourage those studentsdubyped earlier to return to

school.

Retention refers to the continued stay of a student througtiee secondary

school cycle.

14



Socio-economic backgroundefers to influence of families’ culture, parental

education, families’ economic status and numbesildings.

Stake-holders  refer to those groups without whose suppbé,school would

cease to exist, for example, teachers, head tesgdponsors and parents.

1.11 Organization of the study

This study is organized in five chapters. The foge is the introduction which
consists of the background the study, statemetiteoproblem, the purpose of the
study, objectives and research questions, signidieaof the study, limitations,
scope of the study, assumptions and definition haf significant terms. The
second chapter is on literature review which cdssid introduction, family’s
social-economic background influencing studentsdrop-out, home- based
factors influencing students to drop-out, effectpeer pressure leading to drop-
out, extent to which the implementation of governtgolicies and interventions
influence student dropout rates, school-basedtiigs to stem students drop out

rates in Kathiani district, theoretical and concepframe work.

The third chapter describes the methodology that wed in the study under the
following sub-headings: Introduction, research gestarget population, sample
size and sampling procedures, research instrumanstyument validity,

instrument reliability, data collection procedurasd data analysis techniques.

The fourth chapter is on data analysis, presemtatial interpretation. The fifth
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chapter gives the summary of the findings, disaumssi conclusion,

recommendations and suggestions for further researc
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

Literature review in this chapter focuses on thenifgs social-economic

background influencing students to drop-out, homseld factors influencing
students to drop-out, and effect of peer pressadihg to drop-out. In addition,
the study tried to establish the extent to whiahithplementation of government
policies and interventions influence student drdpates, and institutional factors

initiatives to stem students drop out rates in Kathdistrict.

2.2 Family’s social — economic background and studés’ dropout

Students dropping out of secondary school beforapbetion have become a
challenge for teachers and educational plannersmémy public secondary
schools, students from low-income or ethnic miorfamilies are highly
dropping out something that has become problenfatycock & Huang, 2001)
even as the nations’ general educational level ihaseased (Aillow, 2003).
Family’s social-economic background may act agaststients’ continuation in
school (Chugh, 2011). Households’ decisions to $kacchildren to school or to
discontinue their studies depend on the environahtesiocial and economic

compulsions they are faced with (Chugh, 2011) ssudised.
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2.2.1 Physical facilities in the household and stedts’ drop out

Basing on Chugh (2011) the students living in thens are devoid of basic
infrastructural facilities like toilet and drinkingater. Inadequate and poor quality
of infrastructural and physical facilities negatiwvénfluences education of the
students. According to McNeal (1999); Rumbergez lzaadon (1998); and Pong
and Ju (2000) cited in Chugh (2011), due to nonlavitity of water in the
individual household, the students are at manydigigen the responsibility of
collecting water from the river, the tanker or atlyer source available and hence
consuming time for schooling. In addition, poor &iog facilities do not provide
the space for students to study in peace. Forrpstaf the electricity connection
is not available, it is not possible for studemtstudy at home in the evening or
late night. Globally, these factors pointed outlddoe some of the predictors to

students’ drop out in public secondary schools.

2.2.2 Influence of households’ monthly income onwstlents’ drop out

The direct and indirect costs of schooling can @elsome children from school.
One of the most important direct costs underlyihg process of drop out is
school fees where these are levied (Hunter & M&p22cited in Chugh, 2011).
Lack of money to buy essential school materialscfoldren’s schooling is likely
to cause lack of enrolment in the first place awoteptially high dropout at a

larger stage (Ananga, 2011 cited in Chugh, 2011).
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The social-economic status, most commonly meadoyguarental education and
income, is a powerful prediction of school achieeatand dropout behaviour of
students (Bryk & Thum, 1989 cited in Chugh, 201Hjgh parental income
allows them to provide more resources to suppcetr tbhildren’s education,
including access to better quality schools, privaigons and more support for
learning within home. During the financial crisischooling of the students
becomes the first casualty in poor households. gstndeveloping countries,
Kenya included, households pay for more than oreatgqu (28 percent) of the
costs to send the students to secondary schoolsE®QND, 2010). This

expenditure poses a very real barrier for studehp®or families.

In Kenya, the dropout rates among the children afnemically vulnerable
families have gone up due to lack of resourcesatpfpr the costs of education
for their children that are not covered by theffee educational policy (Ackers et
al, 2001 cited in UNESCO, 2010). In families wheggge earnings of parents are
low, children may be called to supplement houseim@dme either by working or
by taking on other household responsibilities eefup other household members
for work (Chugh, 2011). This is likely to increate risk that children drop out
from education since completion rates are low iargmuseholds. Family income
is linked to the affordability of education and asesult has a direct impact on
whether children attend education. If children radteeducation, changes in the
financial situation of parents, as reflected by vbéatility of family income, may

push some children out of education (Chugh, 2011).
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2.2.3 Educational attainment of parents and studest drop out

The education level of parents also influences dbetinuation of students in

school. Duryea and Ersado (2003) observe that f@reducation is one of the
most consistent determinants of students’ educatB®asing on empirical

evidences from nations of the world, Kenya includggher parental education is
associated with increased access to educationehagtendance rates and lower
dropout rates (Grant& Hallman, 2006 cited Chughl1)0 Parents, who have
attained or certain educational level, might wéuetirt children to achieve at least
the same level. Parents with low levels of educatoe more likely to have

children who do not attend school. It they do, theyd to drop out in greater
numbers and engage in more income generating t&sivhan children of parents

with high levels of education (Duryea & Ersado, 200

2.2.4 Family size and students drop out

Family size is another factor that influences shisteschooling cycle greatly.
Enyegue (2000) cited in Chugh (2011) states thabmparison to students with
fewer siblings, students with more siblings teneneoll later, repeat classes more
often and drop out of school earlier. In additi&myegue (2000) states that with
larger family size, the financial burden potentiarkload is greater, students are
less likely to attend school and often drop outth# family size is greater and
parents do not have sufficient family monthly in@rto sustain children in

school, then there is a likelihood of children gy out of school.
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2.5 Influence of peer pressure on student dropout

Peer pressure is a major factor that influencegestiudrop out in schools. Failure
of students to find positive social relationships schools leads to drop out
(Croninger & Lee, 2001). Croninger and Lee (200&htmue to observe that
positive relationships between teachers and stadami among students and a
climate of shared purpose and concern have beeth a# key elements in schools
that hold students until graduation. Opiyo (2008)es that with current social-
technological changes and educational demands,sebng is a major concern
for in-school youths to enable them plan and prepfr post secondary
schooling. The socio-economic status of a studené€gyhbourhood is more
associated with the probability of dropping outnthadolescents’ delinquent
behavior, student attachment to school and paramtd, parental control over
adolescent behavior. Moreover, students in soocim@wmically distressed
neighbourhoods feel that school completion offétée|either to improve the
quality of life in their neighbourhood or to proeidnobility into a better one

(UNESCO, 2010).

2.6 Government policies and interventions influencig dropout rates

Countries of the world have come up with policiesl anterventions designed to
tackle dropout. These policies and interventionsuldo influence some

improvement in the dropout rates. However, the tegi this study seeks to
research on is that dropout rates still remain @stncountries despite the fact that

policies and interventions have been set up.
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Basing on Education for All (EFA) program, coungrief the world have adopted
Free Primary Education (FPE) and Free Secondargdfidnm (FSE) to enable
students complete their education. Besides, thereCanstituency Development
Fund (CDF), bursary scheme and also scholarships fBanks and other
Development agencies to enable children from paomily background to

complete their education (Republic of Kenya, 2007).

2.7 Suggestions for mitigating students’ drop outn public secondary schools

The following are the institutional-based initias/to stem students drop out rates

in schools.

2.7.1 Expansion of secondary schools infrastructure

Globally, transition from primary to secondary sehis usually pegged on the
number of available spaces in secondary schoolsingeon the Sub-Saharan
countries of the world, Kenya included, due to lineited number of schools,
about half of the pupils completing primary schdalsk opportunities to enroll in
secondary education. In addition to shortage obskchpaces, there seems to be
uneven distribution of schools in some African does, which increases
difficulties of access in some areas. Basing on @oK (2007) there is an
envisioned growth in secondary school enrolmentiragssy a class size of 45
students. The number of classrooms required iept@] to increase from 22,914
classrooms in 2008 to 41,649 in 2010 and 56,3120itb. This is based on the

simulation results and the projected gross enrolmee. It is also assumed that
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the gross enrolment rate remains relatively higovabl00%. And that in Arid

and Semi arid lands gross enrolment increases 2&#hto 45%.

2.6.2 Reducing cost of secondary education to holrsdds

Secondary school education attracts various catgamf costs. These costs
include; tuition and boarding fees, shouldered ty households and teachers’
remuneration shouldered by the government. The rgavent has put up
mechanisms of reducing costs related to seconadmyos education by starting
free secondary education and making CDF availablparents (GOK, 2008).
Besides, other nations of the world are trying ltocate time between work and

school (Chugh, 2011).

2.6.3 Partnerships and local resource mobilization

Globally, sustainable secondary education expansiequires building of
sustainable partnerships and mobilizing of locabteces. These resources can be
accessed from local government organs (LGO), mriveéctors, and other
development partners. Nowadays, in many Africanntaes, Kenya included,
financing of secondary education is a collectivesponsibility of parents,
communities and the government. Currently, the govent of Kenya channels

funds to schools in form of CDF to develop schaojgcts (GOK, 2008).

Partnership and capacity building have become popatrategies between
intermediary nongovernmental organizations (NGOs) the GoK (GoK, 2006).

Resource mobilization perspective of collectiveitpm! action is developed as a
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synthetic model specifying the characteristicsamfal neighborhoods that affect
their capacity to mobilize resources in local comityuorganizations to engage

in secondary education.

2.7 Summary of literature review

Literature review in this study dealt with family&cial-economic, home-based,
school-based and peer pressure factors influersturdgnts to drop out of school.
Besides, the literature review also based on thenéxo which government
policies and interventions have been implementechexk on dropout rates and
school-based initiatives to stem students drop ratgs. Finally, the study is
anchored on the retention theory by Seidman (20@%)se ideas have been
conceptualized to highlight the complexity of fastanfluencing drop out of

students.

The study borrows from Seidman (2005) Retentiomtyevhich anchors on the
view that although institutions’ fiscal stabilityitinues to be a major concern,
there is a notion of global competitiveness andegoment support to provide a
new impetus for schools to be interested in studetention. This theory is
supported by Hossler (2005) who states that stagreasistence and completion
rates of students matter for both the school amitegoin general. According to
Seidman (2005), students who do not accomplishr fherisonal and academic

goals will surely become a burden to society. Sinyl he (Seidman, 2005)
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argues that students who do not complete schodhtmaym average, have lower

earnings in future.

2.8 Theoretical Framework; Retention theories, moels and concepts

The drop out of students from school over a giveriga of time reflects the
impact of various social-economic, home-based, @ebased and peer pressure
factors, originating from the community and homasilies of the students.
These factors influence the drop out of studentectdy by influencing the
students’ decision to drop from school, or thattled parent to withdraw the
student from schooling. These variables also ictiyanfluence the drop out of
students by negatively affecting their educationhi@aements in school
(attendance, learning and academic performancecami@ations), this in turn
influences drop out of students. This conceptudirahighlights the complexity
of factors influencing dropout of students; mostialsles are interrelated and
influence each other. Some of the variables infteethe drop out directly and

indirectly through their impact on the school agkiment of the students.
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2.9 Conceptual framework

The conceptual framework for this study is as showiigure 2.1

Figure 2.1 Relationship between variable in instittional and home based
factors influencing students drop out
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The drop out of students from school over a giveniga of time depends so

much on the impact of various social-economic hdraged, school-based and

peer pressure factors, originating from the comtyuaind homes or families of

the students. These factors influence the drop ajusstudents directly by

influencing the students’ decision to drop from cah or that of the parent to

withdraw the student from schooling. Head teachersteachers at school play a

vital role of making the student complete or nottmnplete school. They do this

by offering guidance and counseling to student&isgeways for the school to
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provide bursary for the needy students. These gntdgnt variables also
indirectly influence the drop out of students bygatevely affecting their
education achievements in school (attendance, itearrand academic
performance in examinations), this in turn influemarop out of students. This
conceptualization highlights the complexity of farst influencing dropout of
students; most of these independent variablesnéeereélated and influence each

other.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

Research methodology in this chapter focuses onfdh@wing; introduction,
research design, target population, sample sizesamgling techniques, research
instruments, instrument validity, instrument religyp data collection procedures

and data analysis techniques.

3.2 Research design

The study adopted descriptive survey research deg\gcording to Robson
(2003), descriptive survey design presents peoplfile, events or situations.
Best and Kahn (2006) also note that descriptiveesudesign seeks to determine
people’s opinions, attitudes and ideas. This stimdyefore sought to determine
institutional and home based factors that conteltatdropout of boys and girls in
secondary schools. It gathered people’s opiniotigu@es and ideas on school

dropout, and their willingness to give possible w&ydeal with school dropout.

3.3 Target population

The study targeted 14 day public secondary school&athiani district in

Machakos County with a total population of 126 teas and 2660 students
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(Kathiani District Education Office, 2013). The dyutargeted only public day

secondary schools because they are controlledebgdaiernment.

3.4 Sample size and sampling techniques

The credibility of this research study was be judigg the size of the sample. In
choosing a sample size, this study focused on &mom of at least 14 day
secondary schools based on a confidence level pegfent and the significance
level of 5 percent (Kothari, 2004). The sectiorstifdents and teachers based on
simple random sampling technique to select 40 tactand 260 students
Mugenda and Mugenda (1999). The teachers incluthed form four class
teachers, the guidance and counseling teachermandeputy principal. Eighteen
(18) students will also be selected per school.lAlhead teachers participated in

the survey. A total of 314 respondents participateitie survey.

3.5 Research instruments

The main instruments for collecting data during teeearch study were: head
teachers’, teachers’ and students’ questionnalites.questionnaires were divided
into five parts. Part () gathered data on headhees’, teachers’ and students’
demographic information. Part (ll) gathered datahead teachers, teachers and
students views on institutional and home baseafaaontributing to drop out in
public secondary schools. Part (lll) and (IV) wéased on the extent to which

government policies and interventions to prevenpdut have been implemented
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in public secondary schools. Part (V) gathered datasuggested possible

measures of enhancing retention of students ing@aetondary schools.
3.5.1 Instrument validity

The study employed content validity because it @sisi#s important variables that
influence the questionnaires. The study assumed kegponses from individuals
who might be interested in the topic of study bynfy in the questionnaires (Ary;
Jacobs et al., 2006). The content validity was &lsestablished by supervisors
who rendered judgment at the quality of the tealserd students’ questionnaires
by looking at the content of the items. In additempilot was carried out before

the final study.
3.5.2 Instrument reliability

To attain instrument reliability the raw scores fteachers and students
guestionnaires were summarized, corded, edited thead the information
analyzed to reveal the essence of data. The opknlased ended questions were
analyzed qualitatively and quantitatively respeslifly The results from the
guestionnaires were then used to calculate thabigty using Pearson Product

Moment Correlation Formula (Best & Kahn, 2006).

xy = COEHN__
VIzx? - E05y? -

I =
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Test retest technique was then used where therrdspts were required to fill in
the questionnaires for the first time and afteriveery period of time they were
tested again and then the information from the fiest was correlated with the
second test (Orodho, 2003). The correlation cadefiicwas then adjusted using

Spearman Brown Prophecy Formula (Best & Kahn, 2006)

r= 2r
1+r
The instruments revealed a correlation coefficafrd. 743 hence were deemed as

reliable.

3.6 Data collection procedures

Research authorization letter sought from the MaticCouncil of Science and
Technology (NCST). A copy of the permit was subedtto the DEO, Kathiani
district. The researcher visited the selected dehaweated rapport with the
respondents and explained the purpose of the sindythen administered the
guestionnaire to the respondents. The respondeet® \@ssured that strict
confidentiality would be maintained in dealing wttie identities. The completed
guestionnaires were collected once they had bded fn. Research permit from
the national council for science, technology anadoiration (Nacosti) provided

more details.
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3.7 Data analysis techniques

Both raw qualitative and quantitative data from fileéd were summarized, coded
and edited to reveal the essence of data (Kombaaognp, 2006). Data was then
analyzed both manually and by use of Statisticalk®Rge of Social Sciences

(SPSS) (Fraenkel & Wallen, 2006).

Graphic illustrations in the form of tables andufigs were used to represent the
data and resulting findings. Data gathered was c¢doleanalysis. This was done
after editing and checking out whether all questares had been filled in
correctly. This was then entered in the statistigatkage for social sciences
(SPSS) software for windows from which descripti@ugh as percentages (%)
and frequencies (f) were used to answer the rdseprestions. Qualitative data
was analyzed by thematic analysis that was theysisabf the main themes found
in the study and analysis of the contents withmtthemes presented. The results
were tabulated for ease interpretation. The map@mes and patterns in the
responses were identified and analyzed to deterthmadequacy, usefulness and

consistency of the information.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4.1 Introduction

This chapter gives a detailed analysis of the rebedindings followed by
interpretation of the same. In this study, thrgeesyof questionnaires were used to
collect data from the respondents. These were #aeltbachers’ questionnaire,
class teachers’ questionnaire and Form Four stadgaéstionnaire. The findings
were then tabulated. Responses of a particular ajggiestionnaire were treated
as a single stratum regardless of their variatinorierms of gender experience and

students’ level of education.

4.2 Questionnaire return rate

A total of 14 headteachers’ questionnaires wengeidgo the respondents and all
were returned. For the class teachers, forty (d@stionnaires were issued and 38
were returned back, representing 95.0%. For themF&our students 260
guestionnaires were issued and 250 were returneld baving a total of 96.2%.
The data collected was tabulated as per the questi@ systematically covering

all the times as per the research objectives.
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4.3 Demographic data of the respondents

It was essential for the study to gather data erhdadteachers and class teachers’
background in terms of gender, years taught aftempteting college and years
taught in the current school. These would direotlyndirectly influence student
dropout in day secondary schools. The following tisac presents the

demographic data of the respondents.

4.3.1 Gender of the headteachers and teachers

Gender was considered important in this study lseat could negatively or

positively influence student dropout in Day Secagdéchools.

Table 4.4: Distribution of head teachers and teache by gender

Gender Headteachers % Classteachers % Total %

Male 8 57.1 20 52.6 28 53.8

Female 6 42.9 18 47.4 24 46.2
Total 14 100.0 38 100.0 52 100.0

Table 4.4 shows that the respondents for this stuelse predominantly male
headteachers and class teachers. Out of 52 respgenéd8.8% were male head
teachers and class teachers. One gender dominateg@iven school can affect
students in one way or another especially whemntes to matters of guidance

and counseling that would call for a male or femabecher or both.
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4.3.2 Duration that head teachers and class teaclsehad taught after

graduation

The study sought to find out the duration that beachers and class teachers had
taught after college. Years taught after collegs ®lao another factor to consider
in this study. Respondents’ years having taughtesicollege would determine
their teaching experience and how they could de#i ¥he issues of students

dropping out of school. Data were collected andil@tied as shown in Table 4.5.

Table 4.5: Headteachers’ and teachers’ responses gears they had taught

after graduation

Years taught after graduation Head % Teachers %
Teachers

1-5 1 7.1 - -

6-10 2 14.3 4 10.5

11-15 1 7.1 4 10.5

16 and above 10 71.5 30 97.0

Total 14 100.0 38 100.0

The results from Table 4.5 indicate that majorityh@ head teachers (71.5%) and
class teachers (97.0%) had taught for 16 and aymaes since they left college. It was an
Indicator that they at least had an experiencharfield of teaching. Teachers’
experience could assist in identifying indicatarstudent drop out and in finding

remedies. The data implies that over 90% f thehexacand head teachers had taught for
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six years. This duration is deemed as adequatedgahers to have gained experience in
teaching and school management and is able togaanformation on the institutional

and home based factors that influence studentgy’ dub

4.3.3 Headteachers’ and teachers’ years of teachimgtheir current schools

Headteachers’ and teachers’ years of teachingpartécular school was found to
have an influence on the dropout of students frochoasl. Therefore, the study
was to establish whether this actually was a couting factor to the dropout of
students in day secondary schools in Kathiani idistThe results were then

tabulated as shown in Table 4.6.

Table 4.6: Teachers’ and headteachers’ responses tire number of years of

teaching in school

No. of yrs in school Heac % Teachers %
Teachers

1-5 8 57.1 20 52.6

6-10 5 35.7 12 31.6

11-15 1 7.2 4 10.5

16 and above - - 2 5.3

Total 14 100.0 38 100.0
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From Table 4.6, a good percentage of headteachérk%) and teachers (52.6%)

had just taught for 1-5 years in the current schbeachers’ experience could

assist in identifying indicators to student drop and finding remedies. This was

a clear indicator that they were still setting aa@pting to the trend of their

schools in accordance to the strategies they haelajged. The data implies that

teachers and headteachers had a considerablengasiperience in the current

school to provide information on the institutioaald home-based factors

influencing students drop out.

4.3.4 Duration of service as class teacher

The class teachers were asked to indicate theiolitaey had been class

teachers. The data is presented in Table 4.7

Table 4.7: Duration as class teachers

Duration Teachers %
1-5 10 26.3
6-10 7 18.4
11-15 21 55.3
16 and above - -
Total 38 100.0
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Table 4.7 indicates that at least a good perceraégtass teachers (55.3%) had
served for 11 to 15 years. Class teachers therdfade good information on
factors contributing to the dropout of studentsday secondary schools in

Kathiani district.

4.3.5 Type of school

Type of school was another factor to consider. Tgpechool in one way or
another might influence the dropout of studentsaDeere collected and results

tabulated in Table 4.8.

Table 4.8: Type of school

Type of school Headteachers % Students %
Mixed day 9 64.3 200 80.0
Mixed day and boarding 5 35.7 50 20.0
Total 14 100.0 38 100.0

From Table 4.8, majority of the headteachers (64.30td students (80.0%)
indicated that most day secondary schools in Katldestrict were mixed day as
compared to mixed day and boarding as indicatetidadteachers (35.7%) and
students (20.0%). Students in day schools woultabed with many challenges
compared to those in boarding schools and couldyegise up along the way if
not guided well and given support by both teaclard parents. Some parents

even tend to involve these students so much inlyachiores. Where the family
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income is too low, these students go out to do seori to get money to sustain

them. This leads to chronic absenteeism whichysté&elrop out.

4.4 Influence of family’s social-economic backgrouwhon students’ dropout

Family’s social-economic background may affect sehid’ continuation in
school. Households’ decisions to send the childreschool or to discontinue
their studies depend on the environmental, socdleconomic compulsions they
are faced with. These are physical facilities ia tlousehold, monthly income of
the household, educational attainment of parerdsfamily size. It was therefore
necessary for the researcher to collect data fteenréspondents and establish
whether some of these stated factors had an irduen the dropout of students

in Kathaini district.

4.4.1 Family size

Family size is one of the factors that influenagdents’ schooling cycle greatly.
The researcher was to find out how many siblingsstde respondent have. Data

on family size is presented in Table 4.9.
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Table 4.9: Students’ response to number of childrem the family

No. of children Students %
0-2 35 14.0
3-5 120 48.0
6-8 80 32.0
Above 8 15 6.0
Total 38 100.0

Results from Table 4.9 indicate that most studentkcated the number of
siblings in their families to range between 3-5.(88) and 6-8(32.0%). This
could be a contributing factor to their dropoutsichools. This is because when
the number of children in a family is large, pasentay not be in a position to
fend for them and providing school requirementsckehey are likely to drop out
of school. Family size is one of the home-basetbfadnfluencing student drop
out. Given the fact that these students are insgapols, most probably, parents
could be facing some financial problems. If theeparis not stable financially,

therefore, the children could easily drop out dfcsul.

4.4.2 Number of siblings and level of school compé=l

The researcher went further to find out how manyhef students’ siblings have
completed school and up to what level. Data cal@avere tabulated in Table

4.10.
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Table 4.10: Number of siblings and level of educath completed

No. of children Students %
Primary school 140 56.0
Secondary school 90 36.0
College and university 20 8.0
Total 250 100.0

From Table 4.10, the results clearly indicates thast students (56.0%). stated
that their brothers and sisters completed only aryrschool. A good number
stated that their brothers and sisters completeasiary schooling (36.0%). Very
few indicated that their sisters and brothers hawohpieted tertiary college and
university (8.0%). This is clear indicator that gmais could be financially
challenged and students have to drop out of schbah early age to fend for
themselves and their siblings. The data shows itajof the children were
reported to have completed primary school. It iegplihat these children are not
able to be models to other pupils in the family &edce it may appear as a norm

that reaching primary school level is fine.

4.4.3 Number of children in the family who droppedschool

The researcher went further again to find out fretadents the number of
children in their families who had dropped schoglifithe results were tabulated
in Table 4.11.
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Table 4.11: Students’ response on the number of dtiren in the family who

dropped out of secondary school

No. of children dropped Students %
1-3 150 60.0
4-7 40 16.0
Above 7 - -
None 60 24.0
Total 250 100.0

From Table 4.11, a good percentage of student®¥&0ndicated that at least 1-3
of their children didn’t complete secondary schaolfew others (16.0%) also
stated that at least 4-7 of their children had pgempout of secondary school. This
was a clear indicator that there were studentspiingpout of secondary school in
Kathiani district. This is clear indicator that pats could be financially

challenged and students have to drop out of scAbah early age to fend for

themselves and their siblings.
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4.4.4 Monthly income of household

Students were asked to state their family’s monthbpme. This was because
monthly income of a family would be a powerful pwn of school
achievement or dropout of students. Data were delieand results tabulated in

Figure 4.2.

Figure 4.2: Family income per month
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The results from Figure 4.2, shows that majoritytieé students came from
families where monthly income was in the range sh& 5000-10000 (52.0%)
and Kshs. 10001-15000 (30.0%). Families with aaeabkle monthly income
would be in a position to support their childremgdete secondary school. Data
showed that families had relatively low income whimay hinder them from

providing school needs for their children.
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4.4.5 Parental academic support to the student

Students were asked also to indicate if their garen guardians give support in

their education. Their results were tabulated guFeé 4.3.

Figure 4.3: Students’ response on parental support
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From the Figure majority 97.6% of the students ¢atkd that they receive
support from parents and guardians. Parental stippables students to acquire
guality education, including access to better qualchools, remedial learning
and more support for learning within home. Durihg financial crisis, schooling
of the students becomes the first casualty in gmwseholds. This may hence

lead to students dropping out.

4.4.5 Other socio-economic factors influencing st@shts’ dropout

Students, teachers and headteachers were requidté reasons that makes a
student to be absent from school. Absenteeism kgyaindicator for student
dropout from school. The researcher was to estabdiasons for absenteeism by

tabulating data from respondents in Table 4.12.

Table 4.12: Reasons for students’ absenteeism

Reasons for Headteachers % Teachers % Students %
absenteeism

Helping at home 1 7.1 7 184 34 13.6
Helping in the 3 214 6 15.8 28 11.2
shamba

Sickness 1 7.1 3 7.9 25 10.0
Caring for 5 357 15 39.5 130 52.0
siblings

Engaging in - - - - 2 0.8
casual work

Caring for sick 4 287 7 18.4 31 12.4
relatives

Total 14 100.0 38 100.0 250 100.0
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The findings from the Table indicate that there aveeveral reasons leading to
students’ absenteeism in day secondary schoolsathi&i district. Some of the
mainly cited reasons by head teaché&5.7{%), teachers (39.5%) and students
(52.0 %) werecaring for siblings. The data shows that studerggewikely to
drop out of school to assist parents or to lookrafieir siblings as parents go for

work.

4.5 Factors related to peer pressure leading to slent dropout in secondary

schools

Peer pressure is a major factor that influencedestiudropout in schools. Failure
of students to find positive social relationshipsschools leads to dropout. The
study was to assess the relationships betweenetesaaind students and among

students themselves and data recorded in Table 4.13

46



Table 4.13: Factors related to peer pressure leadinto student dropout in

secondary schools

Factors Headteachers % Teachers % Students %
Mistreatment by - - 1 2.6 5 42.0
teachers

Family attitude 2 14.3 4 10.5 60 24.0
and beliefs

Pregnancy for 5 35.7 10 26.3 60 24.0
girls

Harassment by - 0.0 2 5.3 5 40.0
colleagues

Indiscipline cases 4 28.6 15 39.5 100 2.0
Discriminated at - - - - -

home and school

Students negative 3 21.4 6 158 20 8.0
attitude towards

class work

Total 14 100.0 38 100.0 250 100.0
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The results from Table 4.13 show that there wemeestactors as a result of peer
pressure contributing to students’ dropout. Majaited factors were indiscipline
cases, indicated by 28.6% for headteachers, 3%b5%dchers, and 40.0% for
students. Besides, headteachers (35.7%), tead@@B84) and students (24.0%)
indicated pregnancy for girls to be a factor fardents’ dropout. These effects
stated were found to have a significant role tasits’ dropout. Indiscipline
cases are indicators of student drop out and tufdde one of the major factor

in Kathiani district.

4.6 Institutional factors that influenced students’dropout rates

Having looked at socio-economic factors influencstgdents’ dropout rates in
Kathiani district, it was also necessary for thedgtto look at institutional factors
influencing students’ dropout. Institutional factdhat make students not to carry
out their studies well in school could be a conttifog factor to dropout. Data

were collected and then tabulated in Table 4.14.
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Table 4.14: Head teachers’ and teachers’ response mstitutional factors

influencing students’ dropout

Institutional factors Headteachers % Teachers %

Poor performance of the school 2 14.3 5 13.2
Repeating of classes 1 7.1 2 5.3
Student absenteeism 4 28.6 6 15.8
School levies 6 42.9 18 47.2
Students’ transfer to other schools - - 2 5.3
Inadequate learning facilities 1 7.1 5 13.2
Total 14 100.0 38 100.0

From Table 4.14, the results indicate that 42.9%eddteachers and 47.2% of
teachers reported that school levies majorly cbuated to school drop out. It was
followed by student absenteeism which was repdntef8.6% headteachers and
15.8% teachers. The data shows that there wereradesehool factors that
influenced school drop outSchools experiencing such factors would lead to

students’ drop out.

4.7 Influence of government interventions studentmpout

It was vital for the study to determine how goveemn interventions would

influence students’ dropout rates. The study wdstbout which strategies have
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the government adopted to enable students comggetandary school education.

The findings from headteachers were tabulatedgaréi4.4.

Figure 4.4: Headteachers’ response of government ficies, strategies and

interventions.
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From Figure 4.4 headteachers’ responses show that at kafairly good
percentage of students (57.1%) are supported by.dDdta shows that the
government had put several interventions in schmalvert school drop out. The
data further indicates that beside such intervestithere were cases of drop out

of students.

4.8 Respondent’s suggested possible measures toigiaite dropouts

Another issue that the study sought to identify wheut the suggested possible

measures to curb dropout of students in day secpnsighools in Kathiani
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district. The class teachers, headteachers andrgsidrere asked on how to curb

dropouts and the findings were as shown in Taldlb.4.

Table 4.15: Headteachers and teachers suggestiomspmssible measures to

mitigate dropouts

Suggestion Headteachers% Teachers % Students %
Offering guiding 3 21.4 15 39.4 40 16.0
and counseling

Starting feeding 2 14.3 4 10.5 40 16.0
programmes in

school

Offering 3 21.4 12 31.6 80 32.0

bursaries to
needy students
through CDF

Sensitizing 2 14.3 3 7.9 20 8.0
parents on the

need to educate

all children

Employment of 2 14.3 2 5.3 40 16.0
gualified teachers
by TSC

Implementation 2 14.3 2 5.3 30 12.0
of government

policy on

Education for All

in school

Total 14 100.0 38 100.0 250 100.0
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From Table 4.15, the results indicate that heatierad(21.4%), teachers (31.6%)
and students (32.0%) agreed that there was neeffesing bursaries to needy
students if dropout has to be curbed. Solutiorsitb drop out from school could
enable education planners allocate resources tersts enabling them complete
school. Also, finding solutions calls for supparorh all stakeholders involved,

hence curbing drop out.

4.9 Summary of the chapter

The chapter was out to establish whether the asabnder study would show
the institutional and home-based factors influegaiinopout of students in day
secondary schools in Kathiani district. Data analysstablished that some
students in day secondary schools in Kathiani idistiropout due to fee
problems, family background problems and for othpeer pressure. The study,
however, showed that there were other socio-ecantantors leading to dropout
of students. It also established that teachersjteaehers and students suggested
giving of CDF bursaries to needy students, offegugdance and counseling to
vulnerable students, sensitizing parents on thd f@reeducating all children and

providing feeding programmes to needy studentshioals in hardship places.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATION

5.1 Introduction

This chapter provides the summary of the study, cemions and
recommendations of the study. The study also offerggestions for further

research.

5.2 Summary of the study

The purpose of this study was to investigate imstihal and home-based factors
influencing student drop-out in day secondary sthao Kathiani district,
Machakos County. Five research objectives were dtated to guide the study.
Research objective one sought to determine theienfie of family’s socio-
economic background (culture, parental educatiamilfy economic status) in
secondary school students drop out. Researchtolgideo sought to assess the
influence of peer pressure on student drop outecoisdary schools. Research
objective three aimed at examining the extent tackvtyovernment policy on
funding of education influence secondary schooldests’ dropout rates in
Kathiani district, research objective four soughestablish the institutional based
factors influencing secondary school students’ dupates in Kathiani district
while research objective five aimed at coming ughvsuggestions for mitigating

students drop out among secondary school studeidathiani district. The study
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used descriptive survey design. The sample contprife40 teachers, 260
students and 14 head teachers. Data were gathgnesklof questionnaires. Data

were analysed by use of qualitative and quantgatchniques.

5.3 Summary of the findings

The first objective was to determine the influerafefamily’s socio-economic
background in secondary school students’ dropolaithiani district, Machakos
County. The respondents’ opinions indicate that ilf{gsn socio-economic
background may increase students drop out in scheéml examplestudents
indicated the number of siblings in their familiesrange between 3-5 (48.0%)
and 6-8 (32.0%). Thus when the number of childrea family is large, parents
may not be in a position to fend for them and pitexschool requirements, hence
they are likely to drop out of school. Most stude56.0%) stated that their
brothers and sisters completed only primary scheokce did not present a good
role model to other siblingsThe findings show that the household’s income
influenced decisions to send the children to scloodb discontinue their studies
depends on monthly income of household, educatiati@inment of parents
besides household income and family size. For elgmujority of the students
came from families where monthly income was in thege from Kshs. 5,000
t010000 (52.0%) and Kshs. 10,001 to 15,000 (30.084&)ority of class teachers
and headteachers viewed the above stated factdnav® a great influence to

students’ dropout in day secondary schools.
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Findings on the second research objective on tfectebf peer pressure on
students’ dropout in secondary schools indicated pleer pressure is one of the
major factors that influences student dropout ihosts. According to student
respondents, 24% of girls succumb to pregnancy 40% of students to
harassment by colleagues. This clearly indicates 1% of the girls did not
succumb to pregnancy and 60% of the students didum@umb to harassment.
For example majorly cited effects were; indisciplitases, indicated by 28.6% for
headteachers, 39.5% for teachers, and 40.0% fdewsts. Besides, headteachers
(35.7%), teachers (26.3%) and students (24.0%gateld pregnancy for girls to
be a factor for students’ dropout. It was notedt tmaliscipline cases and
pregnancy among girls have a significant role talehts’ dropout. In addition,
teachers and headteachers identified other issums family attitudes and beliefs,

and students’ negative attitude towards class work.

Findings on the of government policies influenagdsnts’ dropout indicated that
principals and teachers agreed that despite gowrnhpolicies and interventions
to curb dropout, the dropout rates still remairhhigmany day secondary schools
in Kathiani district, Machakos county. The latebdissement of free secondary
education funds (FSE) to schools causes the pa@stwoulder the cost of tuition
and lunch until disbursement is complete. At thmeséime bursary allocations for
day schools are lower than boarding schools whefiieflom the Ministry of
Education bursary fund which is a higher monetéingcation than to local county

council allocations. Day schools also have lowedsht populations, hence the
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impact of the bursary allocations is less. Howgeudey stated that the
government of Kenya has employed the strategy afs@oency Development

Fund to assist needy students.

Findings on the institutional factors influencinwdents’ dropout revealed that
there were several institutional factors that makelents not to carry out their
studies well in school. The response from classhtet® and headteachers cited
poor performance of the school, lack of school & absenteeism of students to
be the major factors influencing student’s dropoebr example,42.9% of
headteachersand 47.% of teachersreported thatschool levies majorly
contributed to school drop outt was followed by absenteeism which was
reported by 28.6% headteachers daBdB%teachers. Besides, teachers, students
and headteachers suggested for the provision sglias for the needy students.
In addition, they suggested for guidance and cdlingeto be provided to
students in school for a change in attitude to pica®rk on school campus with
their earned income applied to school fees, araldav parents to work on school

campus with their income applied to school fees.

Seidman (2005) cites the students who do not acksimgheir personal and
academic goals will surely become a burden to spcide further adds that
students who do not complete school might have Hos@nings in the future.
According to the findings of this study, if studerstuccumb to peer pressure and
if families are unable to pay school levies anda¥ernment does not implement

the proper interventions and if the institutioneifsdoes not perform properly,
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students will drop out of school and, thereforezdmse a burden on society or, at
the very least, have incomes lower than those abailto students who do not

drop out of school.

5.4 Conclusions of the study

Based on the findings, it was concluded that:

I. Family’s socio-economic background could against students’
continuation in school. Some of these social andneic
compulsions arrived at were: monthly income of letwtd and family
size. Families with high income provided more reses to send their

children to school.

il. Head teachers’ and teachers’ provision of gutdaand counselling to
students would enable them complete the four y@arsecondary
school.  Through guiding and counseling also mads gvould

achieve their dreams in life by avoiding early pragcy.

iii. Poor performance of the school, repeatinglagses, absenteeism,
lack of school fees, transfer to other schools imadequate learning

facilities could lead to dropout.

V. Constituency Development Funds, bursary schermed free day
secondary school tuition to be provided by the garent should curb
dropouit.
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5.5 Recommendations of the study

Basing on the already stated findings and conahssithe study recommended the

following;

Parents to offer full support to their students atsb to work hand in hand with

teachers to curb issues of absenteeism and entatdEnss complete school.

Day schools to be equipped with adequate teachmuyl@arning resources to

enable students complete school.

The government initiative in decentralizing and iegung bursary funds
management to constituency level should be closegitored. Clear guidelines
should be developed to ensure efficiency and e¥feoess in order to increase

access to secondary education.

. To address income in inequalities in the societgpecial assistance scheme and

preferential policies should be developed to tangdherable groups such as
students from marginalized communities, studentsh wapecial needs and

orphaned and vulnerable children.

5.4 Suggestions for further research

The following are the suggested areas for furthsearch;

The role Ministry of Education and other collabargtpartners to curb dropout in
public secondary schools in Kenya. This could emabidentifying more ways of

funding students to complete school.
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ii. The relationship between educational level of tleepts and the level of

educational attainment of the children.

59



REFERENCES

Alexander, R. (2008). ‘Education for All, the Quglimperative and the Problem
of Pedagogy.” CREATE Pathways to Access No 20. Guisgn for
Research on Educational Access, Transitions andtyEduniversity of
Sussex.

Alston, M. & Kent, K. (2006). The impact of drought secondary education
access in Australia’s rural and remote areas, AoRdp DEST and the
Rural Education Program of FRRR, Centre for Rurati@ Research
(ILWS), Charles Sturt University, Wagga Wagga, Aals.

Becker, G. (1964)Human Capital: A Theoretical and Empirical Analysigith
Special Reference to Educatidbolombia University Press: New York,
NY.

Bedi, A. S., Kimalu, P. K., Manda, D. K. & Nafuldl, N. (2004). The decline in
primary school enrolliment in Kenydournal of African Economies, Vol.
13 No. 1, pp. 1-43.

Behrman, Jere., Foster, A., Rosenzweig, M. & Vdghi, P. (1999). “Womebn;s
Schooling, Home Teaching, and Economic Growth.rdaliof Political
Economy 107 (4).

Bergensen, T. & Heuschel, MN., (2003) Helping studefinish school: Why
students drop out and how to help them graduatee Dffice of
Superintendents of Public Instruction, Olympia, WA.

Bickel, R. & Papagiannis, G. (1988). Post high sthmwospects and district level
drop out rates. Youth and Society, 20, 123-147.

Bjorg, C., (2004). Education and Ethnic MinoritiedDenmark. PhD Dissertation,
Aalborg University.

Bogonko, S.N., (1992), A History of Modern Educatib885-1991, Evans Bros.,
Nairobi.

Bunya, G.W. (2003) . Interventions that increas@kment of women in African
tertiary institutions.

Chugh, S. (2011 Dropout in secondary education. A study of childireimg in

slums of DelhiNational University of Educational planning and
Administration: New Delhi, India.

60



Colclough, C., Rose, P. & Tembon, M. (2000). ‘Genbhequalities in Primary
Schooling: The Roles of Poverty and Adverse Cultural Practice.
International Journal of Educational Developmer; 3-27.

Coninger, R. and Lee, E.V. (2001). School dropoutkt of the problem, factors
associate  with early school leaving, dropoetvpntion programs and
their effects. U.S.

Durdhawale, V (2004) Scenario of Primary SchookAttance: A study less
development states in India. Seminar paper suldrfidtethe partial
fulfillment of the Master in population studiestémational institute for
Population Sciences, Deemed University.

Duryea, S. & Ersado.A.(2003). School attendancédclabor and local labor
markets in urban Brazil, paper presented at thdeCemce on Crises and
Disasters: Measurement and Mitigation of their HaenCosts, 1 DB and
IFPRI, USA.

Government of Kenya (2005). Geographic DimensidngVell-being in Kenya:
Where are the poor? From districts to locationd, 19 Government
printer, Nairobi.

Government of Kenya (2006). Education StatisticabBet, 1999-2004, Ministry
of Education, Nairobi.

Harbison, F. & Myers, C. A. (1964)Education, Manpower, and Economic
Growth: Strategies of Human Resource DevelopmbtdGraw Hill:
Company, New York, NY.

Heneveld, O. (1995) Girls and schools in sub-Sahafica: from analysis to
action, World Bank. NY.

Hunt, F. (2008). ‘Dropping out from school: A cressuntry review of literature.’
CREATE Pathways to Access No 16. Consortium foreResh on
Educational Access, Transitions and Equity: Unikgisf Sussex.

Johnson, M. (1998). Universal declaration of hunmaghts: a history of its
creation and implementation 1948 — 1998. UNESCO, NY

Kwame, A. Westbrook & Francies, H. (2010). A Schdxopout: Patterns,
Causes, Changes and Policies. University of Susses.

Lewin, K. M. (2008). ‘Access, Age and Grade.” CREAPolicy Brief No 2.
Consortium for Research on Educational Access,sltians and Equity:
University of Sussex.

61



Lloyd, C .B., Mete, C. & Grant, M. J. (2009). ‘Theplications of changing
educational and family circumstances for childregrade progression in
rural Pakistan: 1997-2004." Economics of Educataview, 28(1): 152-
160.

MOE, (2007). Gender Policy in Education. Nairobav@rnment Printer.

MOE, (2008). Guidelines on Implementation of Freec&@dary Education.
Unpublished Report. Nairobi: Ministry Of Education.

MOEST, (2001). Management of the Primary and SeagndEducation
Curriculum. Nairobi: Unpublished Education Circular

Mugenda, O.M. & Mugenda, A. G. (199%Research Methods. Quantitative and
Qualitative ApproachActs Press.

Mutai, K.B. (2000). How to write quality researctoject: A complete and
simplified recipe. New Delhi, ND: Thelley publicatfis.

Opiyo, A.T. (2008). Peer counseling experiencesrarselected Kenyan
secondary schools. KAPC Conference Government af/&e

Orodho, J.A (2003)rechniques of writing. Research proposals and respor
education and social sciences'@d.)Nairobi: Masda publishers.

Schultz, T.P. (1993). Human capital investment mmen and men: micro and
macro evidence of economic returns. ICS, Washinddah

Seidman A, Lonnie M. & Loretta S. (2005). Retentibaories, Models and
concepts, Rowman & Littlefield, NY.

UNESCO (2005). Education For All Global Monitoririgeport: The Quality
Imperative, UNESCO, Paris.

UNESCO. (2005). EFA Global Monitoring Report 20@ducation for All, the
Quality Imperative. Paris: UNESCO Publishing.

UNESCO. (2010). EFA Global Monitoring Report 201®eaching the
Marginalized. Paris: UNESCO Publishing.

UNESCO. (2010). EFA Global Monitoring Report 201®eaching the
Marginalized. Paris: UNESCO Publishing

Watkins, W. H., (2001). White architects of blackueation: ideology and power
in America. Teachers College Press, NY.

62



World Bank (2005). Expanding Opportunities and Buig competencies for
Young People: A New Agenda for Secondary Educati®ashington,
DC.: The World Bank.

63



APPENDICES

APPENDIX A

LETTER OF INTRODUCTION

Annastasia Kakuvi Mutinda,

Department of Educational Administration and Plagni
University Of Nairobi

P.0. BOX 30197

Nairobi

Dear Sir/Madam

Re: Research project

| am a post-graduate student at the University airdi pursuing a master’s
degree in Planning and Educational Administratiomm carrying out a research
on ‘A study of institutional and home-based factors camibuting to school
drop-out in day secondary schools in Kathiani Distict, Machakos County.
The findings in this study are purely for academigposes in education and
possibly put measures in place to improve the atisuation. | therefore kindly
request you to participate in the study by fillitng questionnaires as honestly as
possible and to the best of your knowledge. You therefore asked not to
indicate your name or any other form of identifioat Confidentiality of

respondents is highly respected. Your cooperatidirbe highly appreciated.
Yours faithfully,

Annastasia Kakuvi Mutinda

64



APPENDIX B

QUESTIONNAIRE FOR THE HEAD TEACHER

The purpose of this questionnaire is to collecadat the institutional and home-
based factors causing drop out among students tinid€a district. Your school

has been sampled to take part in the survey.
Instructions

a) Please do not write your name on the questionnaire.

b) The information you will give be treated with caldntiality.

¢) Kindly provide answers to the questions as honesily precisely as
possible.

d) Indicate your choice by a tick/ ().

e) Kindly answer all the questions.
SECTION A: Background Information

1. What is your gender.

Male I:I Female

2. For how long have you taught since you left collag&versity? (in years)

a) 1-5 ] b)6-1 ] c11-[ | @ahdabove [ ]

65



3. For how long have you performed your duties ashied teacher in this

school? (in years)

(a) 1-5 |:| b) 6-1q:| c) 11—|:| d) 16 andwvab |:|

(b) Indicate with a tick ) the type of your school.

(i) Mixed day and boarding |:|

(i) Mixed day
[ ]

4. What is the total number of students currently Bedan your school?

5. How often do the parents/guardians consult abouwir tichildren

education?

a) Quite often |:| c) Sometime |:|
b) Rarely I:I d) Not at all I:I

6. What are some of the reasons why students in yahoos are absent from

school? (You may tick more than one answer).

a) Helping at home I:I

b) Helping in the shamba I:I

c) Sickness
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d) Caring for the younger siblings

e) Engaging in casual work

f) Caring for sick relatives

g) Others specify

. Do your students pay school fees promptly?

Yes No

If no, what happens to those who do not pay onime

a) Given time to pay

b) Parents summoned to school

c) Sent home

d) Others specify

. Other than school fees, what other monies are stadequired to pay per

year?
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a. PTA/Development fund

b. Meals

c. Remedial teaching

d. Others specify

9. How many times per term do you interact with thedshts in your

school?

a. Very frequently

b. Frequently

c. Rarely

d. Never

10.Have the students ever complained about mistredtfre@n their teachers

during class time? Yes No

If yes, what were the reasons for mistreatment a@mgloximately how

many students?

Mistreatment Number

a)

b)
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d)

11.Have the students ever complained about mistreatfren other students

within the school?

Yes No

If yes, what were the reasons for mistreatment lamwd many were the

victims?

Mistreatment Number

a)

b)

c)

d)

12. Does your school have a pass mark for the students

Yes No

If yes, what happens to those students who faittain the set pass mark?

a) Do supplementary exams

b) Repeat

c) Mistreatment by teachers
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d) Other specify

13.What are some of the causes that make studentsodtogf school? You

may tick more than one answer.

a) Poverty

b) Poor performance

c) Mistreatment by teachers

d) Mistreatment by other students

e) Pregnancy

f) Family factors/problems

g) Belief that education is costly and waste of onie® for marriage

h) Others specify

14.Which class has indicated the highest number gialsts by students?

Class Number

Form 1

Form 2

Form 3

Form 4

Total
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15.1n your own opinion what measure can be taken tb the drop outs of
students in Kathiani district?

a)

b)

c)

Thank you very much.
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APPENDIX C

QUESTIONNAIRE FOR FORM FOUR CLASS TEACHERS

The purpose of this questionnaire is to collectadan the cause of drop out
among students in Kathiani district. Your schodd baen sampled to take part in

the survey.
Introduction

a. Please do not write your name on the questionnaire.
b. The information you will give will be treated wittonfidentiality.
c. Indicate your choice by a tickl),

d. Kindly answer all the questions.
SECTIONS A: Background Information

1. What is your gender?

Male Female

2. Four how long have you taught since you left calemiversity? (in

years)
(@) 1-5 b) 6-10
c) 11-15 d) 16 and above

3. For how long have you taught in this school? (iarge

(@) 1-5 b) 6-10
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c) 11-15 d) 16 and above

4. For how long have you performed the duties of assla

teacher?......cccovvvevevveiiiiiiiiiinnne, years

SECTION B: Issue related to students drop outs enondary school.

5. How many students were admitted in your classiimfone?

6. How many of the original number of students adrditte form one are

currently in form four?

7. If many students are currently in form four clagses

8. If the number of students is less, what causeddifierence?(Tick <)

appropriate reason)

a) Transfer to other schools

b) Repetition

c) Drop out

d) Others specify

9. How do you compare the drop out of students fromr ydass for the last

three years.

Year Number

2009
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2008

2007

10.What are some of the factors that made studentsalrbof school? ( you

can tick more than one factor)

a) Mistreatment by teachers

b) Family attitude and beliefs

c) Pregnancy for girls

d) Harassment by colleagues

e) Lack of school fees

f) Discriminated at school and home

g) Sickness

h) Any other specify

11.What are some of the challenges that are facirdgsts your class? ( you

may tick more than one answer).

a) Absenteeism

b) Lateness to school

c) Lateness for lessons

d) Students negative attitude towards school and wlasls

e) Lack of school fees

f) Discriminated at school or home

g) Others specify
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12.1n your own opinion what measures can be takemtwmece retention of
students in school.

a)

b)

c)

Thank you very much.
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APPENDIX D

QUESTIONNAIRE FOR FORM FOUR STUDENTS

The purpose of this questionnaire is to collectadan the cause of drop out
among students in Kathiani district. Your schodd baen sampled to take part in

the survey.
Instructions

a) This is not a test but an attempt to understantblenes connected with
students drop out in secondary schools.

b) Please do not write your name in this questionnaire

c) Indicate your choice by a tickl(

d) For blank spaces fill in the correct answer aceaydo your opinion.

e) Any information you give will be treated with codéntiality.

f) Kindly answer all the questions.

SECTION A: Background Information.

1. What is the category of your school?

Provincial district

National

2. What is the category of your school
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Mixed day mixed day and boarding

SECTION B: Issues related to drop out from secondar school.

How many of you are there in your family?

Girls Boys Total

How many of your sisters and brothers have comglete

a) Primary school

b) Secondary school

c) College and university

(a) Please indicate whether you had any of youthlerésister dropping

out of school?

Sister Yes No

Brother Yes No

(b) Please give reasons for this.

7.

(i)

(ii)

(iii)

How often are you late in getting to school? (Tmhke appropriate

box).

a) Always b) Sometimes C) Never

If you were late get to school what were the reagonthis?
77



8. Have you ever been absent from school?

Yes No.

If yes, what were the reasons for this? (You cak more than one

reason).

a) Helping at home

b) Helping in the school

c) Sickness

d) Caring for younger siblings

e) Engaging in casual work

f) Caring for sick relatives

g) Others specify

9. Who pays for your school fees?
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10.How much money do you estimate for your family imeper month?

Ksh

11.Does your parents/guardians assist support yoaun gducation?

Yes No.

If yes, state how

a)

b)

c)

d)

12.When at home how many hours do you spend per @ayng or doing

home work?

hours.

13. Are you assigned duties at home by your parentdiga?

Yes No.

If yes, state approximately how many hours you dpeaing these

14.Please indicate the activities you do at home?

a)

b)
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15.Have you ever repeated a class?

Yes No.
If yes, which class did you repeat and why?

a) Form

b) Reasons for repeating (you may tick more than easan)

(1) Poor performance

(i) Forced by parents

(i)  Forced by teachers

(iv)  Others specify

16.What factors interfere with your studies within tbehool? (indicate
them in order of merit).

a)

b)

17.What are some of the factors that make studenfs arbof school?

(You can tick more than one factor)

a) Mistreatment by teachers
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b) Family attitudes and beliefs

c) Pregnancy for girls

d) Harassment by friends

e) Lack of school fees

f) Discriminated at school or home

g) Sickness

h) Any other specify

18.Suggest measures that can be taken to curb thepidgoput of
students in your school?

a)

Thank you very much.
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APPENDIX E

AUTHORIZATION LETTER

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

NCST/RCD/14/013/895 pate:  30™ May 2013

Our Ref:

Annastasia Kakuvi Mutinda
University of Nairobi

P.O Box 92-0902

Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 24™ May 2013 for authority to carry out research
on “Institutional and home-based factors influencing student drop-out in day
secondary schools in Kathiani District, Machakos County, Kenya.” 1 am pleased
to inform you that you have been authorized to undertake research in Kathiani
District for a period ending 30™ June, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Kathiani District before embarking on the research project.

On completion of the research, you are expected to submit two hard copies and
one soft copy in pdf of the research report/thesis to our office.

R e \ hig
DR. M. K. RUG D, HSC.

DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Kathiani District
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