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ABSTRACT

The Child- Friendly School programme in Kenya wastextually located
within a broader context of relatively new devel@nts in the nation’s
education sector, which seeks to accelerate aahienes of EFA goals and the
education targets as outlined in the Millennium &epment Goals that
effectively enhances quality learning for all cndd. Therefore, an assessment
of factors influencing the implementation of Chidendly School
programme in public primary schools in Kikuyu distrwas a big concern.
The purpose of the study was to assess the fadtohsencing the
implementation of Child — Friendly School programmme public primary
schools in Kikuyu district, Kiambu County. It wasided by the following
research objectives; to determine how schools’'sctasn facilities affect the
implementation of Child-Friendly School programmgy establish how
schools sanitation facilities affect the impleménta of Child-Friendly
School programme; to establish the extent to whschool community
participation in school programme affect the impéenation of Child-Friendly
School programme and finally to examine how the osthfeeding
programmes affect the implementation of Child-FdignSchool programme.
The study adopted the systems theory by Ludwig Bertalanffy. The study
adopted the descriptive survey research design. fEnget population
consisted of all 57 public primary schools. Stratif sampling was used to
sample 17 schools based on zonal strata. The sasmgglecomprised of 17
head teachers, 131 teachers and 197 class eighs.pDpta was collected
using questionnaires and an observation check Gsfllected data was
tabulated in percentages and frequencies and pegsesing tables, pie-charts
and bar graphs. The study findings showed thatldg&sroom and sanitation
facilities of the schools affect the implementatioih Child-Friendly School
programme in public primary schools. There wa® a@&sidence of school
community participation in the majority of the sol®indicating high parental
interest and support in the learning of the pug8ishool feeding programmes
were not evident in most schools and pupils in éhsshools wasted a lot of
time meant for their studies going home for lunehde leading to low learner
achievements, poor retentions rates, low completdes and eventually poor
transition to secondary school. The study recommefat forums by
educationists on creation of awareness on the irapoe of the quality
education to learners and the school community. Stbdy also recommends
that educational policy-makers to come up with @ges on measures to be
used for provision, improvement and implementatioh Child-Friendly
School environment in the education sector. Rmadhe research proposes
further research to be carried out on investigatioriactors underlying causes
of drop-out pupils, an investigation why fire riskse one of the dangers to
school, despite having many fire drills and an stgation on factors
impending development of disability-friendly fatigis in Kikuyu district.

XV



CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Education is the seed and flower of developmenis & powerful lever for
poverty reduction and economic growth. It empowszsple to take charge of
their lives and make informed decisions that briogh quality of life. It
opens up world of opportunities; reduces the burfediseases, poverty and
gives greater voice in society (World Bank, 2003)r nations, it opens doors
to economic and social prosperity, dynamic workéoand well informed
citizens who are able to compete and cooperatbargtobal arena. Further,
education makes a positive contribution in sevarays such as controlling

and shaping of the environment and its degradquiNESCO, 2000).

The United Nations Human Rights (1948), the JomEerum on Education
for All (1990), the Convention on the Rights of @hi{1989), the World
Education Forum; the Dakar Framework for Action Q@) the United
Nations Millennium Development Goals (2000) and Kenya Children Act
(2001), all state and emphasize that every chiklahaight to a good quality
education. Thus, education is right and key investintowards improving
lives of people. Schooling is the one experieneg thost children worldwide
have in common and the most common means by witicimuinities prepare
their young ones for the future (UNICEF, 2006). \lage either in permanent
or temporary buildings, in tents or under treesarsty their experiences of

learning, developing their potential and enrichihgir lives. But schooling is



not always a positive experience for children;ahanean shivering in cold,
unheated buildings or sweating in hot, airless oiftesan also mean being
forced to stand in unfurnished classrooms, beingghy thirsty or unwell.

These conditions are not conducive to learningewetbpment and no child

should have to experience this (MOEST, 2010).

The Child-Friendly School programme is a simple améeart, it demands
that a school operates in the best interest of ¢héd. Educational

environments must be safe, healthy and protecamdpwed with adequate
facilities and resources as well as appropriatalitioms to enhance learning.
Learning environment must be a haven for childrenrd@spect for their
identities and varied needs (UNICEF, 2006). Chitefdly Schools must
therefore focus on the whole child, which meansingkinto account

conditions in the family or community that might béndering his or her
educational progress. Fulfilling the education--lated Millennium

Development Goals (MDGs) requires not just getttigchildren in school,

but making sure that all schools work in the imdér&f the children entrusted
into them. Recognizing that different children faliferent circumstances and
have different needs, such schools build on thetaghat such children bring
from their homes and communities, and also comperfsa shortcomings in

the homes and community environment.

Child-Friendly Schools (CFS) embraces a multi-disienal concept of

quality and addresses the total needs of the eBild learner (MOEST, 2010).



However, the biggest challenge in education issimoply to get children into
school, but also to improve the overall qualityschooling and addressing
threats of participation, hence increasing retentates, completion rates and
achievement of learning outcomes (UNICEF, 2009)ndtions need to be
established to make the school more flexible, nweeécoming, more child-
centered, more engaged with the community, and rholistic where all

children are equally respected and valued.

According to UNICEF (2009), physical plant issuesnain a challenge in
some schools in South Africa and Nicaragua. Inéavei and focus groups
with school heads, teachers and parents in bothties indicated that many
schools struggle with the maintenance of the schadtlings. A finding that

converged with the observations of the physicaldd@mns of the school

buildings that only 45% met the standards. Someacheads and teachers
described serious weaknesses in classroom fesine lamented that they

did not have the resources to fix the problems.

In Malawi, the quality and adequacy of school isfracture in terms of
classrooms and access to water and sanitationcesrtiave always been a
challenge hence contributing to low enrolment anghhdropout rates,
particularly for girls. Therefore, priorities weraentified as requiring
inclusion in an appropriate initiative for upgraglirschool facilities. This
included a minimum of eight classrooms with pernmnstructure to

accommodate all pupils from standard 1 to 8, a maient, and school latrines



with hand-washing facilities, a washroom for sengiis and access for

disabled students (ESAR, 2006).

Ethiopian Ministry of Education Retention Study 989, found out that young
children are more likely to go to school and stigkh it if their parents and
community leaders encourage them. But once a ¢akses the gate of the
school complex, they enter a new world that maynary not please them.
Some schools have attractive grounds; dark andyddstssrooms stem
teachers and even mean pupil peers. In contragd-Ziendly School should
have a supportive environment with sensitive comigumembers and
respectful school mates (MOE, Ethiopia, 1998). Camity involvement in
financing education has found support amongst maogrters. Local
communities are responsible for building schoold aroviding labour and
local materials (Psacharapoulos and Wood hall985).The Eritrean Ministry
of Education supported by UNICEF introduced the l@&Rriendly School
(CFS) education with a specific focus on girls amherable children. The
outcome was achieved by the year 2008 whereby&0€0 children in the 25
pilot schools had benefited from the CFS intenargi Enrolment drives

encourages the enrolment of all children, includimtmerable children.

School authorities should take precautionary messuo avert risks to
children’s health and safety; for example, fadiitg provision of feeding
programmes to help prevent serious illness in olildUNICEF, 2009). This

in itself attracts and motivates children and irspthem to learn. In Angola, a



nationwide baseline survey on prevalence of hemaisiin primary school age
children was conducted in 2005 that established 41886 of school aged
children were affected. The study recommendeddhadren in the six most
affected provinces take the medication twice a yehile those in other

provinces take it once a year (UNICEF, 2006).

Wandawa (2012), in his study on the role of headhers in managing Child-
Friendly environment in public schools in Nairokiound out that Child-
Friendly environment had improved retention lewepublic primary schools
in Nairobi. He observed that there was improvedidisie and teaching and
learning but anajority of the head teachers wanted the governteeptovide

funds to help them maintain Child -Friendly envimgent in areas of provision
of school physical infrastructure and installatioh safety equipment and
materials. He concluded that head teachers in @uirimary schools in

Nairobi province had strived to provide Child-Frignenvironment.

Abagi and Olweya (1999) observed that policy foioratind implementation
should not be restricted by rigid, political andrdmucratic structures and
instead critical rational and professional inputewdd provide short and long
term goals for education if child-friendly enviroent in schools has to be
maintained. Although the government has developgdetjines, procedures
and strategies to create and sustain Child-Friei&tligool environment in

Kenya, there appears to be lack of proper enforoemechanisms which may



be the main obstacle to the effective implementatb the Child-Friendly

School programme (Muigua, 2009).

1.2 Statement of the Problem

The Government of Kenya through the Ministry of Ealion has provided
schools with guidelines on social and environmemndards and school
infrastructure. In addition to the guidelines, &rads to procure fire-fighting
equipment and materials that help creating a ChildFriendly School

environment (MOEST, 2008).

According to the National Assessment System for ikboimg Learner
Achievement (NASMLA) study by KNEC (2010), schoaisKiambu County
and other Counties across Kenya have inadequassratan facilities, sub-
standard sanitation facilities that were likelybi® unhygienic as most schools
lacked piped water and 76% of the sampled sch@otsa Kenya did not have
electricity. Thus, it is important to ensure addgquarovision of school
physical infrastructure like classrooms, toiletster and electricity for they
can contribute to better performance of pupilshigirt learning achievements,

high retention and completion rates (KNEC, 2010).

The Ministry of Education in conjunction with UNIGEhas also come up
with a tool kit which provides a framework for ppfrmakers and educational
practitioners at all levels on how to promote Chitliendly School

environment in the country but the question anglsther the available policy



guidelines are really put into effective use arg iastitutions prepared to put
them into practice. This question formed the bas$ithe study to assess the
factors influencing the implementation of Childémdly School programme

in public primary schools in Kikuyu district, KiamkCounty.

1.3 Purpose of the Study
The purpose of the study was to assess the fadtdhsencing the
implementation of Child-Friendly School programme public primary

schools in Kikuyu district, Kiambu County.

1.4  Objectives of the Study

The objectives of this study were:
To determine how the provision of schools’ classrdacilities affect the
implementation Child-Friendly School programme imbfic primary
schools in Kikuyu district.
To establish how the provision of schools’ sanmtatfacilities affect the
implementation of Child-Friendly School programmre gublic primary
schools in Kikuyu district.
To establish the extent to which school communéitipipation in school
programmes influence the implementation of ChilekRaly School
programme in public primary schools in Kikuyu distr
To examine how schools’ provision of school feedammggrammes affect
the implementation of Child-Friendly School programin public primary

schools in Kikuyu district.



1.5 Research Questions

The study was guided by the following research toes:

i. How does the provision of schools’ classroom ftiesi affect the
implementation of Child-Friendly School programmeae public
primary schools in Kikuyu district?

i. How does the provision of school sanitation faeit affect the
implementation of Child-Friendly School programmeae public
primary schools in Kikuyu district?

iii. To what extent does the school community particgpain school
programmes influence the implementation of Chilebidly School
programme in public primary schools in Kikuyu dist?

iv. ~ How does the provision of school feeding programméect the
implementation of Child-Friendly School programma Public

Primary schools in Kikuyu district?

1.6 Significance of the Study

These study findings may be significant to the goreent in that, they may
be used by educational planners on how to blendattzélable inputs into

education to achieve Child-Friendly School programand meet some of the
challenges at primary school level. To policy makéne study may provide a
basis for formulating more policies on measureg thay be used for the
provision, improvement and implementation of CHidendly primary school

programme. The study may also be significant tohtsad teachers as it may



document the concerns about schools’ commitmetitanmprovement on the
provision of Child-Friendly School programme.

To learners, Child-Friendly School environment wathsure child-centered
gualitative education that is capable of produdieglthy, creative, confident

and peace-loving citizens.

1.7 Limitations of the Study

A research like this one falls in the sphere ofiradistic inquiry that obtains
information using qualitative techniques which emgbed on use of
observation and interviewing respondents in thaitural environment. This
inquiry required long periods of time which the eascher did not have.
However, through triangulation of the researchrureents, an attempt was

made to resolve the anomalies hence obtaining ipleushdings.

1.8 Delimitations of the Study

The study delimited itself to public primary sche®ah Kikuyu district. It was
also delimited to the guidelines in the CFS MomnitgriManual that touched on
primary school level of education. All governmentlipy guidelines that
affect Child-Friendly environment also formed bagmn which questionnaire

items were drawn.



1.9  Assumptions of the Study
Basic assumptions of the study were:

a) The CFS Monitoring Manual is an essential tool e tqualitative
development of Child-Friendly School environmenabitschool levels
especially primary school level.

b) The CFS guidelines have an influence on the impieat®n of Child

Friendly School programme in public primary schools

1.10 Definition of Significant Terms

Child refers to a person of between 6-13 years of age.

Child-Friendly School refers to a learning environment in whidtildren
benefit not only from learning but also from othesisose needs are taken into
consideration.

Children with special needs refer to children with physical sensory,
emotional or intellectual challenges. They may egmee difficulties in
learning such children are often excluded fromreay in regular schools.
Classroomrefers to the actual place in which children cdogether to learn
with the help of a teacher.

Drop-outs refers to primary school pupils who have withdrawam school
before completing primary education

Community refers to the wider social group to which the d@hand family
belong.

Guidelines refer to recommended practices that the schoalldhandertake

to meet the Child-Friendly School education.

1C



Learner refers to anyone who is participating in formal won-formal
learning at primary school level.

Physical infrastructure refers to any built facility for use in the schdol
facilitate the provision of services.

School refers to any formal or non-formal learning enaiment where

primary school level of education takes place.

1.11 Organization of the study

The study report is divided into five chapters. Tingt chapter of this study is
the introduction; in this section, the presentatadnthe background to the
study, statement of the problem, purpose of thdystobjectives of the study,
research questions, significance of the study,tdtions of the study, basic
assumptions of the study, definition of significa@tms used and finally the

organization of the study have been done.

The second chapter of this study focuses on lilezateview which included
the introduction, Child-Friendly School concept,inpiples guiding the
development of Child-Friendly School programme, dfies of Child-Friendly
School, inclusive Child-Friendly classrooms ,safied ahealthy sanitation
facilities and retention rates, benefits of schooinmunity participation in
school programmes, effects of school feeding progras on access and
retention rates, summary of the related literatusview, theoretical

framework and conceptual framework.

11



Chapter three presents the research methodologgifaron the introduction,
research design , target population of the studmpte size and sampling
techniques, research instruments, instrument walighstrument reliability,
data collection procedures and data analysis tqubsi

Chapter four of the study is on data analysis,rpmetations and discussions
guided by objectives of the study. Chapter fivesprés summary of the study,

conclusions and recommendations based on the Btutiygs.

12



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This section presented literature on the Child+iig School concept,
principles guiding the development of Child-Frigndbchool programme,
benefits of Child-Friendly School, inclusive Chikgiendly classrooms, safe
and healthy sanitation and retention rates, benefi school community
participation in school programmes, effects of stHieeding programmes on
access and retention rates, summary of the reliseeature review, theoretical
framework and conceptual framework. This was to/jol® a critical synthesis

of what was written on the topic.

2.2 Concept of Child-Friendly School

The Child-Friendly School (CFS) programme is a dampne at heart: it
demands that a school should operate in the bdstest of the child.
Educational environments must be safe, healthypaotkctive, well endowed
with adequate facilities and appropriate physioatotional and social
conditions to enhance learning. Learning envirorisienust be a haven for

children to learn and grow (UNICEF, 2006).

Child-Friendly School environment build upon thesets that children bring
from their homes and communities, respecting tberique backgrounds and
circumstances. At the same time, the CFS model eosgies for any

shortcomings in the home and community that miglakenit difficult for
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children to enroll in school, attend regularly aatceed in their studies. For
example, if there is a food shortage in the comtyurschools feeding
programmes can provide children both with the tiotri they so critically
need and the incentive to stay in school and getdaication. The CFS model
also builds partnerships between schools and thememity. Since children
have the right to be fully prepared to become actimd productive citizens,

their learning must be linked to the wider commynit

2.3 Principles guiding the development of Child-Rendly School
programme

Key principles based on the Convention on the Rigft Child (CRC) are
used to generate the desired features or chawtasriof Child-Friendly
School in particular settings. These in turn camdyeewed against the reality
of available resources over a given time-framertive at a set of feasible
standards for the design and implementation ofd=fRilendly Schools in a
given country. This approach makes it easier tonmorate Child-Friendly
Schools into national planning processes and imeast plans in a consistent

and reliable way.

In Kenya, the application of the CRC to educatioaves schools with a

rights- based approach, stressing that all chiltiere a right to education and
it is a duty and responsibility of the governmemptovide basic education to
all children (MOEST, 2010). One of the most selidewt principles generated

by the rights -based ideology is inclusiveness,cWitequires schools to be
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open and welcoming to all children without excepti®he school should not
just passively receive children who seek out eneoittbut also help children
stay in school and attend regularly. This meansftig transparent and non-
discriminatory rules for accessing school are regmys There must also be
strategies and measures put in place to tacklbalreers that prevent children

from taking the opportunities to participate in eaftion (UNICEF, 2006).

Factors that keep children out of school includdyezhildhood iliness caused
by exposure to unsafe and unhealthy environmentalditons such as
contaminated water and indoor air pollution andiéyg facilities within the

school. In some cases, the physical design andsimnércture of a school may
exclude children. The design may inadvertently miz$t access and
participation for children with disabilities, or @hlack of separate toilet
facilities may dissuade girls’ participation. A @hFriendly School; therefore
is not just a child-welcoming school but also ddisieeking school. It works
to attract and retain children from different backqds, respects diversity

and ensures non-discrimination (UNICEF, 2006).

2.4 Benefits of Child-Friendly School

According to (MOEST, 2010), Child-Friendly Schodksarners become more
self-confident, develop greater self-esteem, talgepn themselves and their
achievements learn how to learn independently ensidd outside school,
apply what they learn in school to their everydagd, such as at play and at

home, learn to interact actively and happily whkit classmates and teachers,
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enjoy being with others who are different from ttseives and learn how to be
sensitive to, and embrace the difference, learrettmy and value their
relationships, no matter what their backgroundsabitities, become more
creative which improves how well they learn, appatc their cultural
traditions and realize they may be different frothess, which is normal and
something to respect and to celebrate, and to Jdleie cultural language,
improve their communication skills and better prepafor life and they gain

or regain self respect for themselves as they learespect others.

2.5 Inclusive Child-Friendly classrooms

In many developing countries, the challenge of mgkilassrooms stimulating
is compounded by the problem of overcrowded spesecially as policies to
boost enrolment begin to gain success. Malawi, dgaand the Untied
Republic of Tanzania experienced huge increasesnialment when school
fees were abolished and education was declared dtextching the already
limited infrastructure and resources. Even in thesaitions, teachers can use
innovative ways to maximize classrooms or schoalcep for instance, by
using walls and floors creatively to make teacHeaghing process in the
early grades interesting and exciting (ESAR, 2006).

In Ethiopia, India and Kenya, ordinary classrooneeh blossomed into
stimulating classrooms through the use of pocketrds with word cards,
picture cards and numerical cards; wall boardstpdinvith indigenous ink,
alphabets, numerals and mats signs, cut outs ang atitlines on walls; and

low cost or no cost teaching aids in learning cen®ptimal use of locally
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available resources is encouraged as a way to mlakerooms stimulating.
The basic cost of converting an average Kenyandatdnone classroom in

only US $ 25, a modest amount schools and comnesrétn afford.

The input-output studies based on cognitive acieres of pupils provide
little evidence that school resources have any laegmportant effect on
results. Some studies have shown such factors tapparently effective,
whilst others have shown the opposite and the tmitdome of these studies
throws doubt on the importance of school facilitiesthe learning process
(Ayot and Briggs, 1992). That notwithstanding, mamarents associate the
poor pupil achievement in public primary schooldack of adequate learning
facilities. The size of classrooms in terms of Engnd width should be 7.5M
X 5.85M and such classroom should accommodate amax of 30 learners
in 1 seater desks or 40 learners in 2 seater ddRE&EST, 2001). It has been
found out that up to six pupils will squeeze ontdesk meant for only two.
Sad enough, such a huge class needs to share itighe $dlack wall
irrespective of the seating position. It all leaolshe conclusion that very little
learning can be said to be taking place given swuctendous conditions (Ayot

and Briggs, 1992).

The Safety and Standards Manual for all schools Kienya (2008)
hypothesizes that primary education continues fgee&nce many challenges
relating to access and equity. Key among them e stretched facilities due

to overcrowding in schools. Other problems in thaliy of learning relate to
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poor learning environment due to overcrowding anddequate classroom
facilities. Teachers attempt to provide instrucsiovith only a chalkboard as a
teaching aid and children may have exercise bonHdsaafew textbook shared
among groups. The upshot is that there is no iotieea learning and rote

learning takes the centre stage, of course witinlitsrent drawbacks.

Child-Friendly School promotes quality effectiveathing and learning in
structured but flexible learning-centered method@e, promotes meaningful
child participation, appropriate gender-responsaasn and equality-based
interactive methodologies for the child, promotesldy learning outcomes

equally for girls and boys; and maximizes the usavailable resources.

The CFS work plan should include actions that tti@osl will undertake to
enhance teaching of reading and writing and lif#éisskThis should include
targets for provision of teaching and learning mate. Preparation of lesson
plans that take care of learners with diverse baxkgls and abilities,
selection of varied and relevant interactive teaghimethodologies and

assessment methods (UNICEF, 2002).

2.6  Safe and healthy sanitation facilities and retgion rates

In Rwanda, the link between poor sanitation andr gaalth is evident; for
lack of adequate sanitation facilities is a majason why many children,
particularly girls, fail to attend school. Lack sdinitation facilities affects the

performance and achievement of all pupils and tsrdental to the working
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conditions of teachers. Girls and boys must hauwgalkegqccess to adequate
sanitation facilities in schools and must be sepdravith their own wash

basins and taps (RMOE, 2009).

In Malawi, the quality and adequacy of school iefracture in terms of access
to water and sanitation services have always beeohallenge hence
contributing to enrolment and high drop-out ratpasticularly for girls;

therefore, priorities were identified as requirimglusion in an appropriate
initiative for upgrading school facilities, a wasbm for senior girls and

access for disabled pupils (ESAR, 2006).

According to GoK (2001), a safe school must havetaaon facilities built up

to the required standards and kept clean with kighdards of hygiene. Pit
latrines should not be less than 6 metres (2ftpde® should be regularly
disinfected. They should be at least 15 metrest)(a@ay from a borehole or
well or water supply point. In the construction sénitary facilities, the
following must be observed in relation to numbé@rke first 30 learners: 4
closets (holes), the next 270:1 extra closet foergv30 learners, every

additional learner over 270:1 closet per 50 leaner

2.7 Benefits of school community participation in shool programmes
The mobilization of the community may bring manynegts which include
providing funds for the construction of classrooarsd sanitation facilities,

providing food, offering paid and unpaid labour fouilding school's
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structures, planting trees, sourcing land and stumgpllocally procurable

materials among other duties (UNICEF, 2009).

In Rwanda, it was observed that strengthening atabshing collaboration
relationships between the school, families, childa&d stakeholders helps to
create one of the key dimensions of a Child-Frigrisithool education. The
way in which the school infrastructure is desigaed managed can assist in
developing strong partnerships between the commuaitd school. The
communities involved must be considered throughtbet decision making
process; from planning, designing to constructiod anaintenance (RMOE,

2009).

In Madagascar, UNICEF has provided technical andnitial support to the
Ministry of Education (MoE for the development, ermentation and
implementation of the Contracts for School Sucétregramme (CPRS). The
CPRS is a voluntary commitment among local stalddrsl to improve
primary school education. The process commencdbleabeginning of the
school year, when the school directors, pupilseparand community leaders
or local authorities come together to review anscd$s school results and
learning conditions. The intent of the review wasdentify those actions that
were required to improve the school in general aeténtion rates in

particular.
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The Kenya Basic Education Act (2013) provides fahaol-community
collaboration in the management of schools in Kengeough school
committees. Learners and staff should create a ofchlimate that is
conducive and share in the same vision regardieagdle of the school. They
should have positive attitudes towards membersheflbcal communities,
behave with respect towards them and their culamd,encourage them to co-
operate with schools in ensuring Child-Friendly &lhEducation (MOEST,

2008)

2.8  Effects of school feeding programmes on acsemnd retention rates
School-based health and nutrition programmes eageuparents to send
children to school regularly and encourage comnesito prepare and
support school garden projects hence providingdodml with good nutrition
and helping in developing attitudes, knowledge avalues to make
appropriate dietary decisions throughout theirdi@@gNICEF, 2006).

Studies have revealed a strong correlation betwhédren’s health and their
learning ability. Children in poor health are mdikely to learn less as they
are unable to concentrate. In turn, their lowerrieay achievements are likely
to cause their grade repetition and possibly eadiytdrop-out. In Angola; for
example, high levels of retention of 1.3 millioneo\aged children at primary
level and drop out at 75% before reaching Gradesgg severe challenges in
ensuring Universal quality primary Education. Sin2805, UNICEF in
Angola has been supporting the Ministry of Educa(®loE) and Ministry of

Health (MoH) in a joint effort to strengthen thepaaity of primary school to
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improve children’s health conditions and delivesibahealth conditions and
deliver basic health and hygiene related messagekildren as a prevention
measure. Primary schools were identified as thé fessible channel for this
effort in the current Angolan context, as scho&ktathe key responsibility in
reaching children and mobilizing parents and comtrasa Coordinating the
effort is a working group formed by MoE, MoH, UNIEEWHO and WFP.

Through the campaigns in 2006 and 2007, an estidnate million primary

school children benefited from feeding intervension approximately 14,000
schools across 18 provinces. The same scale ofagerevas achieved from
the 2008 and 2009 campaign, reaching over 4 milibitdren nationwide

each year. This resulted to improved health of ¢hi#édren and eventually
enhancing children’s learning achievements andithglikeep them in school,

thus contributing to a reduction in repetition andp-out (UNICEF, 2009).

Learners in the school should have access to safentnolesome food for
their proper physical and intellectual developm@ihie Ministry of Education,
the Public Health Departments and the school conitinwrill ensure that
schools have adequate safe storage facility ford fdiems. The school
Management committee should ensure that illegakivayivending of food to
school children in the school compound or its vtgiis prohibited and where
the school has a feeding programme provided bgusider, the quality of
food must be inspected on an regular basis (MoE)8RABccording to

Standards Manual for all the schools in Kenya, gbedith and nutrition are

22



indispensable for effective learning and learnens reap maximum benefits

from teaching/learning process if they are healM@EST, 2008).

2.9 Summary of the related literature review

This section discussed a summary of the relatechtiire to the study. It found
out that Child-Friendly programme is determinedvayious factors such as
provision of inclusive Child-Friendly classroom if&tes, provision of safe

and healthy sanitation facilities, school communpigrticipation in school

programmes and provision of school feeding prograsim

Wandawa (2012) in his study on the role of headhees in managing Child-
Friendly environment in public primary schools imifbi County, found out
that Child-Friendly environment had improved retemtievels in schools and
concluded that head teachers had strived to pro@iliéd-Friendly School
education. This study therefore, seeks to assesdattiors influencing the
implementation of Child-Friendly School programme public primary

schools in Kikuyu district.

2.10 Theoretical framework

The research is based on the Systems Theory. Boeythvas first proposed
under the name of general systems theory by theodbd Ludwig Von
Bertalanffy in 1951. General systems theory is base the assumption that
there are universal principles of organization Whitold for all systems

whether physical, chemical, biological, mental acial.
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Systems theory emphasizes the significance ofreltgionships between the
various internal components of an organizatiorals the assumptions that a
system does not exist in isolation; it is made @i;mwmerous parts joined
together to make a whole, that is, a unit with gistence and goal of its own.
Its parts do make a whole in the sense that thieyaot and are interrelated,
that is specific relationships pattern them intgyatem. The theory implies
patterned relationship among its numerous partplaging their relative
behavior and role they are expected to perform.shiséem operates through a
mechanism of inputs and outputs and under/withineamronment which

influences it and which in turn, provides feed baxkhe environment.

The school system exists to achieve objectivestirdhe collective efforts of
individuals embedded in larger community and instinal setting. Child-

Friendly School programme is a phenomenon that lwarexplained as a
product of dysfunctional elements within the edimasystem. Using systems
theory perspective, there are five general classéactors that affect Child-
Friendly School programme in a school system. Ttase an inclusive and
Child-Friendly classroom, a safe and protectiveosthnutrition promoting

school and school community linkages and partnpsshi

Child-Friendly School programme is an output of esult of the Child-
Friendly School conditions, features and standasdsciated with this system.
These elements do not operate in isolation butrdegrelated making Child-

Friendly School programme a process. The purpoghisfstudy is to assess
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the factors that influence the implementation ofil@Rkriendly School

programme.

2.11 Conceptual framework

Figure 2.1 Interplay of factors influencing the imgementation of Child-

Friendly School programme

Provision of schools’
Classroom facilities

Provision of sanitation
facilities

School community
participation in school
proarammu

Provision of school feeding| |

programmes

!

Implementation
of Child
Friendly School
programme

Source, researcher, (2013).

High learner achievement
Regular school attendance
High retention rates

High completion rates

High transition rates

v
* Minimal wastage in education systerln
» Acquisition of proper knowledge,
skills and attitudes
* Improved health and nutrition
» Participation in community work ang
development
* Low crime rates
* Self employment
» Acquisition of survival techniques

This conceptual framework had focused on assediagoutcome on the

implementation of Child-Friendly School programndegendent variable)

and the factors that influence it (independentalaés). Timely satisfaction of

the mentioned preconditions (independent variabfeplublic primary schools
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in Kikuyu district led to the implementation of @hiFriendly School
programme that enhanced learning achievement, kelttemdance, retention
rates, completion rates, transition rates couplitil @ther long term social and

economic benefits.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

The purpose of this study was to assess the fadtdisencing the
implementation of Child-Friendly School programme public primary
schools in Kikuyu district.

The main focus of this section was to describentteghodology which was
used to collect data; research design, target ptipnl sample size and
sampling procedure, research instruments, instrunvahidity, instrument

reliability, the data collection procedures ancadatalysis techniques.

3.2 Research design

The study adopted the descriptive survey designy @®81), defines

descriptive survey as a process of collecting thatader to test the hypothesis
or to answer questions concerning the current statuhe subjects. Orodho
(2008), Brog and Gall (1989), noted that descrgtsurvey is intended to
provide statistical information about aspects dfiadion that interest policy
makers and educators. It was appropriate in thiglystas it aimed at

establishing the status of the schools with regardhe implementation of

Child-Friendly School programme.
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3.3  Target population

The target population consisted of all public pniynachools in Kikuyu
district, all head teachers, all teachers and otaglkt pupils. There are 57
registered primary schools in Kikuyu district, 5@ad teachers, and 768
teachers, 3750 class eight pupils (Statistical iRetuDEO’s Office, Kikuyu

District, and March 2013).

3.4  Sampling size and sampling procedure

According to Best and Khan (2008), the ideal sanspleuld be large enough
to serve as adequate representation of the populabout which the
researcher wishes to generalize the findings.

Stratified sampling was used to select the 17 dshedhere the district was

divided into 4 zones.

Table 3.1: A distribution table showing the sampledchools in the zones

Zone size Target population Sample computation  Sanhgd
schools

Muguga 14 (14/57X17) 4

Kabete 17 (7/57X17 5

Karai 14 (14/57X17) 4

Thogoto 12 (12/5 7X 17) 4

TOTAL 57 17
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Simple random sampling was used to select the $shmithin each zone.
Purposive sampling was also used to select 17 tezathers in the sampled
schools. In the sampled schools from the four zottese are 404 teachers
and 1974 class eight pupils. Simple random sampliag used to sample 131
teachers and 197 class eight pupils basing on Miaggand Mugenda (2003)
argument of 10% of accessible population exceedl®@®0 and 30%

representation of population less than 1000.

Table 3.2: A distribution table showing the sampledeachers in the zones

Zone population Targeted Sample Sampled
teachers computation teachers
Muguga 103 (30/100x103) 31
Kabete 111 (30/100x111) 33
Karali 90 (30/100x90 27
Thogoto 100 (30/100x100) 30
TOTAL 404 131
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Table 3.3: A distribution table showing the sampledtlass eight pupils in

the zones

Zone population Targeted pupils  Sample Sampled pupils
computation

Muguga 503 (10/100x503) 50.0

Kabete 550 (10/100x550) 55.0

Karal 42( (10/100x42C 42.C

Thogoto 501 (10/100x501) 50.0

TOTAL 1974 197.0

3.5 Research instruments for data collection

In this study, two instruments were used to colig&ta; questionnaires and
observation schedule. The questionnaires compo$grart A and B. Part A

consisted of personal information about the respotgiwhile part B consisted
of both closed and open ended questions focusinth@rconcept of Child-

Friendly School programme in schools. Three setgjudstionnaires were
used; the head teachers’, teachers’ and class pugiis’ questionnaires. An

observation schedule contained areas of observiitainncluded; classrooms,

sanitation facilities, halls and school grounds.

3.6 Instrument validity
Validity of an instrument refers to the ability tfat instrument to measure
what it is supposed to measure (Borg and Gall, 198%lidity of the

instruments was discussed by presenting the insmtsnto the two
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supervisors whose expert judgment was used to wepoo accuracy, format

and content of the instruments.

3.7 Instrument reliability

Reliability is a measure of the degree to whictesearch instrument yields
consistent results or data after repeated trialsggvida and Mugenda, 2003).
To establish the reliability of the instrument, tiheeasures should give
consistent results from the test. The researched tsst-retest technique to
ascertain the instrument reliability during pretitgg of instrument. This
involved administering the same instrument twicetlie@ same group of
respondents, allowing one week between the first thie second test. The
scores from both testing periods were then coedléd determine correlation
coefficient using the Pearson Product Moment Cati@t Co-efficient
formula. It was noted that a correlation of 0.7 ligher is considered

‘acceptable’ in most social science research stnst

rTny—(Zx)(z y)/N ‘
X -ExfnlEy -y

Where x = scores of the first test, y scores ofsteond test
>'xy = sum of cross product of the values of eacrabte
X =sum of x

>y=sum of y

N = number of pair scores
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>'x?= sum of %

SYy? = sum of ¥

(>x)? = square op x

(Xy)? = square ofy

The value obtained in this study was 0.75 hencéngteuments were found to

be reliable since it was above the recommended\aflid.7.

3.8 Data procedure

A research permit was obtained from the Nationalir@d for Science and
Technology. The researcher also reported to th#i@i€ommissioner (D.C)
Kikuyu district and to the District Education Offic(DEO) Kikuyu District to

obtain authorization to conduct the study. The aedeer also obtained

permission from each head teacher to conduct geareh in the schools.

The respondents filled the questionnaires afterclwithey were collected
immediately. The researcher made personal obsengtand filled in the
observation schedule with regard to the implemanaof Child-Friendly

School programme.

3.9 Data analysis

The study generated both qualitative and quanté@atilata. Descriptive
statistics was used to analyze quantitative date. rEsearcher presented the
data in frequencies, percentages, averages, tablesits and graphs.

Qualitative data was arranged into themes as meobifectives and research
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guestions. The Statistical Package for Social $eenSPSS) for windows
version 18.0 was used to generate frequency disibits using descriptive

statistics in order to examine the patterns ofrésponses.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATIONS AND DISCUSSIONS

4.1 Introduction

The study assessed the factors influencing factmiuencing the
implementation of Child-Friendly School programmekKikuyu district. This
chapter presents and discusses the findings osttiy. Data collected is
interpreted in reflection to the research objectivénalyzed data is compiled
into frequencies, percentages and presented irestalpie charts and bar

graphs.

4.2 Questionnaire return rate

The researcher targeted 17 public primary schablshead teachers, 131
teachers and 197 class eight pupils; therefore, Gdé&stionnaires were
administered. A total of 345 questionnaires (repnésag 100%) were

returned.

4.3 Demographic Information

The researcher sought to know from the teacheis ¢ender and presented

the findings in Table 4.1.
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Table 4.1 Teachers’ gender

Frequency Percentage
Yes 12 70.5
No response 5 29.4
Total 17 100.0

Table 4.1 shows that majority of the teacher pdpatais dominated by

female teachers (70.5%).There is gender disparithe teaching fraternity of

Kikuyu district.

Girls and boys need to be represented by male emdlé teachers who are

good role models so as to be moulded as good mstize

The researcher requested the teachers to indibaie age bracket. The

response was tabulated in Table 4.16

Table 4.2 Teacher age bracket

Frequency Percentage
20-25 3 2.3
26-30 19 14.9
31-40 38 29.0
41-50 51 38.9
Above 50 20 15.2
Total 131 100.0
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The study findings show that most of the teachezsaged between 31 to 50
years.

The age of a person enhances professional comgebenmn past experiences
thus an individual long term experience affectsdfieiency and performance

of and the individual.
4.4 Provision of classroom facilities
The study sought to establish whether boys and gt treated equally by

teachers in classes. The findings are as per Bable

Table 4.3 Boys and girls are treated equally

Frequency Percentage
Yes 197 100.0
No 0 0

There is no gender bias by teachers to pupils imgwy schools in Kikuyu
district.

According to (MOEST, 2010), Child-Friendly Schodksarners become more
self-confident, develop greater self-esteem, talgepn themselves and their
achievements, learn how to learn independentlydensind outside school,
apply what they learn in school to their everydagd; such as at play and at
home and learn to interact actively and happilyhwtheir classmates and

teachers.
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The head teachers were asked to comment on thialailigi of disability-
friendly facilities such as ramps and stairwayslassrooms. Their responses

are as per Table 4.4

Table 4.4 Head teachers’ responses on availabilityf disability- friendly

facilities such as ramps and stairways in classroasn

Frequency Percentage
Yes 7 46.7
No 8 53.3
Total 15 100
No response 2

Fifty three percent of the respondents indicated skkhools do not have Child-
Friendly facilities such as ramps and stairwaydtierdisabled children.

Children with special needs are at times excludethflearning. This often
happens when schools fail to effectively implempalicies or programmes
that support the inclusion of learners with physi@motional, or learning
impairments. The school’s facilities such as stapd stairways may block

such children from entering school (CFS Manual, 01

The head teachers were asked to comment whethesdheols have a school

development plan that addresses the needs ofdatliktically. The findings

are as per Figure 4.1
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Figure 4.1 School development plan that addresseket needs of a child

holistically

OYes
@ No

Eleven schools (79%) have development plans taltbeaddress the needs of
pupils holistically.

The basic planning and design requirements thatenaagood school are the
foundation on which further elements can be usetumo them into Child-
Friendly Schools. The challenge in many schoolssgbeyond simply
designing and building; to renovating and convertxisting classrooms and

sanitation facilities to becoming friendly to chidah (CFS, 2010).

The teachers were asked if there were operaticadebuilding programmes

in their schools. Their responses were presentédlite 4.5.
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Table 4.5 Teachers’ responses on the availabilityf @perational peace-

building programmes to address problems affecting ppils.

Frequency Percentage
Yes 124 94.6
No 7 5.4
Total 131 10C

A majority of the teachers (N=124) pointed out ttiedre are peace-building
programmes in schools to address problems affeptipgs.

A Child-Friendly School environment should be adravor peace and should
address issues of physical, mental and emotionaldement in a holistic

manner (CFS, 2002)

The researcher sought to find out from the teachwesher they had ideas of

any children who had never enrolled. The respoaseas per Table 4.6

Table 4.6 Teachers’ responses on whether there wesehool-going age

children who had never enrolled in school

Responses Frequency Percentage
Yes 18 14.5

No 106 85.5

Total 124 100

No response 7 131
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From Table 4.6, the majority of the teachers (88#%d)not know any existing

non- enrolled child in their area. This may imgiat there are very few school
aged children who are not enrolled in school.

Despite the introduction of Free Primary Education2003, there are still

school- going age children who have never enralesthool. The population
of school- going aged children enrolled in schoattects the number of

classroom facilities to be provided to pupils (MOER008).

The findings of the study on whether teachers kife@FS encourages safe

protective environment were presented in Table 4.7

Table 4.7 Child - Friendly School encourages safend protective

environment

Frequency Percentage
Very important 107 82.2
Important 13 10
Not important 6 4.6
Do not know 4 3.1
Total 130 100
No response 1
Total 131

The study findings revealed that the majority of teachers indicated that

CFS is very important in encouraging safe and ptote environment.
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Ensuring that all children are safe and able tonlés an essential part of a
Child- Friendly School. School safety policies st#ftat actions be taken to
improve the overall safety and protection of chaldr especially those with
diverse backgrounds and abilities. These policiepromote a positive
emotional environment for children; for instancegfesy measures like
installing fire extinguishers in classroom facdii enclosure of school
grounds by fencing, putting up a gate and pradidire drills (CFS Manual,
2010). Indeed, no meaningful teaching and learmiag take place in an
environment that is unsafe and insecure to bottedn@ers and the teachers. It
is therefore imperative that education stakeholdester safe and secure
environment to facilitate increased learner enroltneretention and

completion hence the attainment of quality educaf©FS Manual, 2010).

The pupils were asked to indicate the number pflpper class. The findings

are as per Table 4.8

Table 4.8 Classroom capacity

Frequency Percentage
30 20 10.2
32 25 12.7
35 61 31.0
41 51 25.9
42 25 12.7
45 5 2.53
50 5 2.53
65 5 2.53
Total 197 100
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The class sizes vary from as low as thirty up taysin schools in Kikuyu

district.

The size of classes in terms of length and witittukl be 7.5M X 5.85M and
such classrooms should accommodate a maximum téa3f8ers in 1 seater
desk or 40 learners in 2 seater desks (MOEST, 200has been found out
that up to six pupils will squeeze onto a desk méamonly two. Sad enough,
such a huge class needs to share that single blattkirrespective of the
seating position. It all leads to the conclusioatthery little learning can be
said to be taking place given such horrendous tiongi (Ayot and Briggs,

1992).

The teachers were asked to comment on whethed-Ehgndly School

encourages attendance of pupils. Their commentssaper Table 4.9

Table 4.9 Child- Friendly School encourages attendee

CFS Frequency Percentage
Valid Very importan 104 80.C
Important 16 12.31
Not important 7 5.38
Don’t know 3 2.3
Total 130 100
No response 1
Total 131
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The study findings revealed that a majority of tbachers indicated that CFS
IS very important in encouraging pupils’ attendanCéild-Friendly School
environment enhances retention rates, better adagerformance, increased
enrolment, learners being motivated to learn arjdyarm going to school.
Child-centered methods used in classrooms promaigicipation of all
children hence increasing their learning outconiesaddition, there will be
reduced pupil drop- outs, increased transition frprimary to secondary
school, improved self esteem among pupils and &se@ attendance.

The teachers were asked to comment on whethercti@lsbuildings were

friendly to children with disabilities. Their respees are as per 4.10

Table 4.10 Pupils have access to safe clean watenr fdrinking and

washing
Frequency Percentage
Valid Yes 188 100
Missing No response 9
Total 197

There is safe clean water for drinking and washiagds in public primary
schools in Kikuyu district.
Good health and hygiene of learners is very crdoialack of it may lead to

irregular attendance of pupils in schools.
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The study sought to establish whether schools expeed safety problems

and the findings are as per Table 4.11

Table 4.11 Safety problems in schools

Frequency Percentage
Valid Yes 187 100
Missing No respons 10
Total 197

All the respondents who answered this questiorcatdd that there are safety

problems in their respective schools.

According to Ndiangui (2010), there are variouseypf hazards existing

within the school set- up in different proportiotisat expose learners to

disaster situations in some schools in Butula idistkenya; the magnitude of

the hazards is higher than in others, implying thame schools are more

vulnerable than others. Other factors, for examiglek of safety assessment

on classroom facilities; like, exposed electriaiires, lack of basic training

on security and use of fire extinguishers in keiytsea&nd lack of fire drills

among other factors, expose schools to disaster.

The study sought to establish whether boys and giré treated equally by

teachers in classes and findings are as per Talite 4
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Table 4.12 Boys and girls are treated equally

Frequency Percentage
Yes 197 100.0
No 0 0

There is no gender bias by teachers to pupils imgwy schools in Kikuyu
district.

According to (MOEST, 2010), Child-Friendly Schodksarners become more
self-confident, develop greater self-esteem, taigepn themselves and their
achievements, learn how to learn independentlydénsind outside school,
apply what they learn in school to their everydagd; such as at play and at
home and learn to interact actively and happilyhwtheir classmates and

teachers..

The study findings on whether schools have pradtice drills since the year

2008 are as per Table 4.13

Table 4.13 Number of fire drills conducted in the shool since year 2008

Frequency Percentage
0 152 77.15
1 and above 45 22.84
Total 197 10.0

Seventy seven percent of schools have never haddfiis since the year
2008.
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The magnitude of the hazards is higher in somedstthan others; implying
that some schools are more vulnerable than otHeastors, for example, lack
of safety assessment on classroom facilities, Gfckire drills, and lack of

basic training on security and use of fire extistp@rs in key exits among

other factors expose schools to disaster.

The table below shows availability of various fdigk that are critical in

ensuring that the schools are friendly to the gupil

Table 4.14 Facilities critical in ensuring that scbols are friendly to pupils

Classrooms Halls Libraries
General cleanliness 100% 100% 100%
Adequate lighting 82.35% 100% 90%
Ventilation 94.12% 100% 70%
No grills on the window 76.47% 70.59% 20%
Adequate furniture 76.4% 58.82% 80%
Door opening outwards 11.76% 53.33% 10%

In all schools, there are no first- aid equipmemtciassrooms, halls and
libraries and instead they are kept in the admisin block. There are
clearly defined paths in all schools that partitépain this study.

Safety measures should be put in place in the $dboensure safety of the
school community; for instance, displaying safetgtiuctions at key exit

points in classrooms, halls and libraries, labelegergency doors and
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offering basic training on security and safetydarh«s, teachers, and supp

staff (MOEST, 2008

The researcher was toserve on th@resence of safety instructions displa

in school buildings like classrooms. " findings are presented in Figi 4.2

Figure 4.2 Safety instructions prominently displayed in schoobuildings

Only two schools have safety instructionsplayed atkey exit points in th
classrooms.

Ndiangui (2010) in his study on vulnerability of Kem schools tcfire

disagers in Nairobi observed that early warning systems like displayof
safety instructions in key exit points in classr@oamd othr school buildings

as precautionary measure fire disasters needed to be putin pl
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The head teachers were asked to comment whethierschool compound

haveadequate enclosure. The findings are as per F§G

Figure 4.3There is adequate nclosure of school compound

M Yes

E No

In 94 percent of the scho in Kikuyu district, there are adequ enclosure of
the schootompounds in terms of a fence and a «
The classroom facilities need to be enclosed wittp@rdences and gates

curb theft andyeneral insecurity clearners (CFS, 2010).

The researcher’s findings on whether overcrowdimglassrooms is evider

are presented in Figure ¢
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Figure 4.4 Overcrowding in classroom
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There was overcrowding in classrooms or water taghirteenof seventeen

schools that paxipated in the stud

The Safety and Standards Manual for all schools Kenya 2008)
hypothesizes that primary education continues feegnce many challeng
relating to access and equity. Key among them é&stketchedfacilities due
to overcrowding in schools. Other problems in thaliy of learning relate t
poor learning environment due to overcrowding anddequate classroc

facilities.

The researcher checked on the st of paintwork on classroois and other

buildings andhe finding: areas per Figure 4.5.
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Figure 4.5 Status of paint work on buildings

65%
’ 35%

W Satisfactory

M Unsatisfactory

The status of paint work on buildings was satigfgctn 65 percent of schoc
in Kikuyu district
Schools are less successful in maintaining the iphlysondtions of schoo

buildings interms of painting

The researcher was to check on status of masomfgssroonbuildings. The

findings are as per Figure -

Figure 4.6 Statu: of masonry work in schools

Satisfactory Unsatisfactory
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Masonry work in eleven out of seventeen schoataissfactory.

Maintaining the physical structure and appeararfcéadalities such as the
classrooms and other buildings in terms of masomoyk is difficult for

schools accordintp the school heads and teachers who cite lackrafs for

maintenance and upkeep as the major hurdle (RMQOE)2

The study findings on whether the status of thdimgoof classroom buildings

is satisfactory are as per Figure 4.7.

Figure 4.7 Status of roofing of buildings in the dwools

6%

M Satisfactory

B Unsatisfactory

Only six percent of schools had roofing on classreand in others, their
buildings are in unsatisfactory status.

Learners need to be sheltered from sunshine, heata (CFS, 2000).
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The study findings on whether the status of windmmes in clasooms in

schools is satistdory are as per Figure «

Figure 4.8 Status of window panes in buildings in the schoc

Satisfactory Unsatisfactory

Nine schools had window panes in satisfactory stathile in eight school
they were in unsatisfactory stai

Overheating and glare should be controlled bequate solar shading by t
use of overhanging eaves to windownd also can be prevented sitting the

classroom so that the windoface north and south (CEZ910).

The study findings on whher classrooms are instd with fire-fighting

equipment are as per Figure
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Figure 4.9Fire fighting equipment within reach in schools

LII%III!III’I

Satisfactory Unsatisfactory

Only five out of seventeen schools had-fighting equipment within reach
the schools.

Fire fighting equiprent should be placed at strategic points in classsoanc
sanitation facilities, be maintained regularly asily accessible when ne:

arises.

4.5 Provision of sanitation facilities

To find out whether schools provided separate t®ifer boys and irls, the

head teachers’ responses were presented in Til5.
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Table 4.15 Head teachers’ responses on separatdets for boys and girls

Frequency Percentage
Yes 16 94.1
No 1 5.9
Total 17 100.0

Only one respondent indicated that his/her schimbhdt have separate toilets
for boys and girls. However, the rest of the hesathers (94.1%) confirmed
that toilet facilities are separated.

Girls and boys must have equal access to adeqaaitatson facilities in
schools and must be separated with their own wasing and taps. The
separation must have adequate, visual noise andr aaparation (Rwanda,

MOE, 2009).

The study sought to find out whether the schoatwiged toilet facilities for

children with disabilities and the following respas were provided as in

Table 4.16.
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Table 4.16 Head teachers’ responses on the provisicof toilets for

children with disabilities

Frequency Percentage
No 17 100.0
Yes 0 0

None of the school heads indicated that they hadtgofor children with
disabilities in their schools.

In some cases, the physical design and infrasteictia school may exclude
children with disabilities. The design or lack oépgarate toilets may
inadvertently obstruct access and participatiorcholdren with disabilities.
The study sought to establish whether there areasdbuildings friendly to

children with disabilities. The findings are as peble 4.17.

Table 4.17 School buildings friendly to children wih disability

Frequency Percentage
Yes 177 89.8
No 20 10.Z
Total 197 100

Only 10% of respondents indicated that buildingshieir respective schools

are not friendly to children with disabilities.
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Special adaptations for disabled school childreistrbe incorporated into the
design and location of water and sanitation faesit Too often, the needs of
children with disabilities are ignored or simplydotten (RMOE, 2009).

The quality and adequacy of school infrastructaréerms of access to water
and sanitation services have always been a challaegce contributing to
enrolment and high drop-out rates particularly dats; therefore, priorities

are identified as requiring inclusion in an apprafa initiative for upgrading

school facilities, a washroom for senior girls aaxtess for disabled pupils

(ESAR, 2006).

The study sought to find out whether Child-Friendghool encourages

enrolment. The findings are as per Table 4.18

Table 4.18 Child Friendly School encourages enrolnme

Frequency Percentage
Very important 102 77.86
Important 23 17.56
Not important 3 2.29
Don’t know 3 2.2¢
Total 131 100.0

The study findings revealed that a majority of teachers indicated that

Child- Friendly School is very important in encagireg enrolment.
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Child-Friendly School demand that all school-goiage children who are
excluded from school for what ever reason; joinosting and enjoy learning.
The classroom and sanitation facilities shouldefinclusion of all children
from diverse backgrounds to attract those schomleggage children who are

not enrolled in school (CFS, 2010).

The study sought to find out whether Child-Friendghool encourages

completion and the findings are as per Table 4.19.

Table 4.19 Child Friendly School encourages complen

Frequency Percentage

Valid Very Important 101 77.69

Important 2 15.38

Not important 7 3.5¢

Don't know 2 1.53

Total 130 100
Missing No response 1
Total 311

The study findings revealed that a majority of tbachers indicated that CFS
IS very important in encouraging completion.

Child-Friendly School (CFS) embraces a multi-dimenal concept of quality
and addresses the total needs of the child as raeledMOEST, 2010).

However, the biggest challenge in education issimaply to get children into
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school, but also to improve the overall qualityszhooling and addressing
threats of participation, hence increasing retentates, completion rates and
achievement of learning outcomes (UNICEF, 2009)nit8don facilities

should be safe and protective especially to this gind physically disabled

pupils to enhance their retention and completioesta

The study sought to find out whether there wereasap toilets for boys and

girls and the findings are as per Table 4.20.

Table 4.20 The school has separate toilets for bogad girls

Frequency Percentage
Yes 197 100.0
No 0 0

All respondents indicated that their respectiveehagparate toilets for boys
and girls.

There is a link between poor sanitation and po@ithefor lack of adequate
sanitation facilities is a major reason why maniydchn, particularly girls, fail
to attend school. Lack of sanitation facilities eatf the performance and
achievement of all pupils and are detrimental t® wWorking conditions of
teachers. Girls and boys must have equal accessdéguate sanitation
facilities in schools and must be separated wighr tbwn wash basins and taps

(RMOE, 2009).
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The study findings on whether schools have faesitiike ramps in their

buildings are as per Table 4.21.

Table 4.21 The schools’ disability friendly facilites

Frequency Percentage
Yes 3 17.65
No 14 82.3¢
Total 17 100

Only three respondents indicated that their scleaolitation facilities are
friendly to children with disabilities.

Facilities for the disabled children like the rasmip school buildings make
them accessible to children with disabilities hemaproving their attendance

(MOEST, 2010).

The study sought to establish whether gender awaseciubs are operational

in schools. The findings are as per Table 4.22

Table 4.22 Gender awareness clubs operating in tlsehools

Frequency Percentage
Yes 126 63.96
No 71 36.04
Total 197 100
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Thirty six percent of respondents indicated that¢hare no gender awareness
clubs in their respective schools while (64%) iradécl that awareness clubs
are operational in their schools.

Gender parity is a crucial aspect that should Heated in all Child-Friendly
Schools to ensure inclusion of all pupils, both $@nd girls and their

sanitation facilities should as well be a reflectad the same (CFS, 2010

4.6 School community participation in school progranmes
The study sought to establish whether the schaoinmonity was involved in

schools’ decision making. The findings are as ald 4.23.

Table 4.23 shows head teachers’ response on whethibe community is

involved in decision making in schools

Frequency Percentage
Yes 17 100
No 0 0

Table 4.23 shows that all the head teachers adgiedthey involved the
community in decision making.

Learners and staff should create a school clinfa@tis conducive for other
stakeholders to be involved in a wider range obstlactivities and share in
the same vision regarding the role of the schobkyTshould have positive

attitudes towards members of the local communitiehave with respect
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towards them and their culture, and encourage thern-operate with schools

in ensuring Child-Friendly School education (MOEQU08).

The head teachers’ responses on whether schooésdtdnool-based policies

on child protection were presented in Table 4.24.

Table 4.24 Head teachers’ responses on whether sol® have school-

based policies on child protection

Frequency Percentage
Yes 12 70.6
No response 5 29.4
Total 17 100.0

Table 4.24 shows that the majority of the schod® %) have school-based
policies on child protection.

Schools should enact policies to ensure safe, ghe¢éeand inclusive learning
environments. This requires broad support fromhmgkccommittee, interested
teachers, learners, parents, religious and loce¢rgonent leaders or people

who work with children and youth outside school §82010).

The head teachers’ responses on whether schoogexaeat has equal gender

representation were presented in Table 4.25.
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Table 4.25 Head teachers’ responses on school mgeanent committee

equal gender representation

Frequency Percentage
Yes 14 824
No 3 17.6
Total 17 100

The majority of the schools (82.4%) indicated tthety have gender parity in
management committee representation while min¢tity6%) indicates that
their school did not have equal representatioeiims of gender.

Gender parity in school management was very cruagalit offers better
inclusion since all children needs are easily eatefor when they are
represented in the decision making process in dchbais is friendly
especially for girls since female representatiodresis their every need (CFS,

2010).

The head teachers were asked to comment on whsdhemts showed interest

or supported learning of the pupils. The respomsas as per Table 4.26
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Table 4.26 Head teachers’ responses on whether pate are interested in

and support pupils’ learning

Frequency Percentage
Valid Yes 15 100
Missing No 2
Total 17

The majority of the head teachers (N= 15) agreetipheents are interested in
and supported pupils’ learning.

Parental close monitoring of their children’s ediag positively boosts their
children’s performance thus promoting learning outes. They can
participate in providing resources and assistingilpu with learning
disabilities and their involvement in parents’ nieg$ organized by the school
committee (MOEST, 2010).These factors are theistapoints for change

and building of Child- Friendly Schools (CFS, 2010)

The study sought to establish whether schools saekon-attending and non

—enrolled pupils. The findings are as per Tablg 4.2

Table 4.27 Schools seek out the non-attending anget non-enrolled pupils

Frequency Percentage
Yes 17 100
No 0 0
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All the head teachers reported that they are coeceabout the non-attending
and non- enrolled pupils and follow up on them.

The first step in making our schools friendlier;tasfind out which children
are not coming to school. Schools need to know vihditzidual children,
family and school factors that block children framaming to school. This
includes the involvement of the school communityowtelp track pupils who

are for one reason or another, are not attendimgtoenrolled in schools.

The head teachers ‘responses on whether the sctiwhunity is involved in

school’s decision making are presented in Tabl8 4.2

Table 4.28 School community involvement in seekinthe non-attending

and the non- enrolled pupils

Frequency Percentage
Yes 17 100
No 0 0

The head teachers N= 17 (100%) reported that thehiad the community in
school programmes that follow up on the non-attemdand non-enrolled
children.

School community mapping is an essential commutatyghild activity for

identifying school-going age children who are nmtodled and getting them in
schools using maps. The maps show each househale inommunity, the
number of children and their ages and whether ghea or school age

children in those households are attending school.
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The study sought to establish whether food handierschools underg

medical examinatio The findings are presented in Figure 4.10.

Figure 4.10Food handlers in the school tbe medicallyexamined

33%

HYes

E No

67%

Two thirds of food handlers in schoolave been medically examined whil
third had not been examine

The Ministry of Education, the Public Health Depaents and the scho
community will ensure that schools have adequafe storage facility fo
food items. The School Management Comm should ensure that illeg
hawking/vending of food to school children in thehgol compound or it
vicinity is prohibited and where the school has eeding programme
provided by an outsider, the quality of food mustibspected on an regu
basis (ME, 2008). According = Safety and Standarddanual for all the
schools in Kenya, good health and nutrition arasipehsable for effectiv
learning and learners can reap maximum benefitm fteaching/learnin
process if they are healthy (MOEST, 20
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The researcher sought to find out whether schovolKikuyu district have
policies on prevention of violence on pupils antutated the findings in

Figure 4.11.

Figure 4.11 Teachers’ responses on policies on pextion of violence on

pupils.
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The study findings revealed that the majority & #thools (90.1%) indicated
that they have put in place policies to protectilguggainst violence. Only
9.9% of the schools indicated they had not putl@we policies on protection
of violence on pupils.

When determining what policies are needed in dgahith violence in and
around schools, the participation of many stakedrsldvithin the school and
the school community is required in the developrmeamd implementation of
such policies. Violence can take many forms andgniderstood differently in
different cultures. Use on physical force or powvtlereatened or actual, against
oneself, another person, or against a group or agmtynresults in injury,
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death, psychological harm, poor physical develognmndeprivation (CFS
Manual, 2010). In schools, it can also result jupil drop-outs thus affecting

the retention and completion rates of pupils.

The teachers were asked to establish whether éhereases of pupil drop-outs

in their schools. The findings are presented inld &9

Table 4.29 Teachers’ responses on pupil drop outs

Frequency Percentage
Yes 54 41.2
No 77 58.8
Total 131 100

The study findings show that majority of the teash@8.8%) indicated that
pupils do not drop out of school though an alarmpegcentage (41.2%)

indicated that pupils did drop out of school.

The reasons for dropping out include; poor pangntbeing orphaned, broken
marriages, engagement in income generating aesvisuch as touting,

domestic workers, parental neglect, negative dtittowards education, peer
pressure and truancy.

In fulfilling the education- related Millennium Delopment Goals requires
not just getting all children into school but al®@aking sure that all schools
work in the best interest of the children and eimguthat they continue,

complete the full cycle, achieve expected outcoares successfully transit to
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secondary school (UNICEF, 2009).Pupil tracking eystby the schoc
community to the children who are not attendingostinelp bring back then
to school and mininze pupil drop-outs

The teachers’ responses on whether there are meotgput in place fc

drop-out pupils to get back to school are presentedguarE 4.2

Figure 4.12 Teachers’ responses on mechanisms on bringg back drop

out pupils to continue with education

38%

Thirty eight percent of respondents pointed outt ttieir schools hav
mechanisms tenable dro-out pupils to resume studies.

Effective inclusive learning entails deliberate oeff by teachers, schc
authorities, families, school community leadersyadional institutions an
health services to seek out all availi support in identifying learners wtare

out of school and facilitatin their getting back to school (CFZ)10)
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The study quest to find out whether Child-FriendBchool improves

attendance was presented in table 4.30

Table 4.30 Child Friendly School improves attendane

Frequency Percentage
Very important 104 80.0
Important 16 12.31
Not important 7 5.38
Don’t know 3 2.3
Total 130 100
No response 1
Total 131

The majority of schools (80%) indicated that CFScigcial to improving

attendance.

Conditions need to be established to make the $ahoece flexible, more

welcoming, more child-centered, more engaged wi tcommunity, and

more holistic where all children are equally res¢pdand valued. Educational
environments must be safe, healthy and protecéwedowed with adequate
facilities and resources as well as appropriataitioms to enhance learning
hence improving attendance (ESAR, 2006).

The pupils were asked to comment on whether theyiraolved in decision

making in their schools. The responses are asaade®.31.
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Table 4.31 Pupils are involved in decision making

Frequency Percentage
Valid Yes 172 89.58
No 20 10.42
Total 192 100.0
Missing No response 6
Total 197

The inclusive policy of involving pupils in decisianaking was reported by
90% of the respondents.

Learners and staff should create a school clinfae is conducive for other
stakeholders to be involved in a wider range obstlactivities and share in

the same vision regarding the role of the schodB%T, 2008).

The study sought to establish whether pupils alewad to take food in

schools. The findings are as per Table 4.32

Table 4.32 Pupils are allowed to bring food from otside

Frequency Percentage
Yes 56 28.4
No 141 71.5
Total 197 100

Most schools (72%) do not allow pupils to take famdchools.
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Learners in the school should have access to safendiolesome food for
their proper physical and intellectual developm@ihie Ministry of Education,
the Public Health Departments and the school conitinwill ensure that
schools have adequate safe storage facility fod fdtems. The School
Management Committee should ensure that illegakirayivending of food to
school children in the school compound or its vigis prohibited and where
the school has a feeding programme provided byusider, the quality of

food must be inspected on an regular basis (Mo&820

The study sought to establish whether schools hawess to first-aid services.

The findings are as Table 4.33

Table 4.33 School easy access to first-aid services

Frequency Percentage
Yes 17 100.0
No 0 0

All schools that participated in this study haveyeaccess to first-aid services.
Threats to school safety can emanate internallynfneithin the school
environment or externally from the wider commuratyd some of these are
accidents that affect learning negatively. A schewivironment should
accommodate the welfare of its learners and catethiir needs. Creating a
school safe zone does not mean ensuring an acdrédergchool environment,

but rather the responsibility taken by learneraffsparents and stake holders
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to foster an all-round safe living in school thahances high retention rate of

enrolled learners (ESAR, (2006).

The study sought to establish whether schools bBakebays. The responses

are as per Table 4.34.

Table 4.34 The schools have sick bays

Frequency Percentage
Yes 4 23.53
No 13 76.47
Total 17 100.0

Only four out of seventeen schools have sick bays

A medical sick room where sick pupils can rest lutitey are picked by

parents may be offered in a school. This room niag bBe used for visiting

therapists or support for pupils with disabiliti@$ie room should be near the
administration area or near the school entrancesandld be well equipped

with a first-aid kit (MOEST, 2010).

The head teachers’ responses on schools’ involvemkprofessionals in

designing, constructing and maintenance of schaoibtlings are as per Table

4.35.
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Table 4.35 Head teachers’ responses on the involvemt of professionals

in design, construction and maintenance of schooliddings

Frequency Percentage
Yes 13 76.5
No 4 23.5
Total 17 100

Table 4.35 shows that the majority of the headhteesc(76.5%) indicated that
they involve professionals in design, construcéma maintenance of school
buildings.

There should be extensive parent and communitylweweent in all aspects of
design, construction and maintenance and the fskasld be on using local
building materials on the skills of community aatis. The building costs and
materials standards should be adhered to as weqdtasgsion for high level

technical supervision of building by contractord{®@E, 2009).

4.7 Provision of school feeding programmes

The study sought to establish whether schools paireies on drop-outs. The

findings are as per Table 4.36.
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Table 4.36 Schools have policy on school drop- outs

Frequency Percentage
Valid Yes 11 73.3
No 4 26.7
Total 15 100.0
No Response 2
Missing
Total 17

The majority of head teachers (73.3%) indicated their respective schools
have policies to address the plight of pupils wheehdropped school.

Ways in which drop- out pupils can be encouragednimll include; starting
feeding programmes, provision of free primary ediooa economic
empowerment of parents, reducing engagement ofdremil in income
generating projects, providing school uniforms tapifs , creating public
awareness through chiefs’ baraza and churches,nguidnd counseling
parents on importance of education, subsidizingcation cost through
provision of learning materials, having a Childigadly School environment,
counseling the dropped out children and involvimde rmodels from the

school to talk to the drop- out pupils (CFS, 2010).

The study sought to establish whether schools feseging programmes for

pupils and responses are as per Table 37.
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Table 4.37 The schools have feeding programmes foupils

Frequency Percentage
Yes 5 29.4
No 12 70.6
Total 17 100.0

A majority of the head teachers indicated thatrtisehools do not provide
feeding programmes (70.6%), with a minority (29.4#tdicating that they

offered food in schools. This concurred with teasheesponses that most
schools (60%) do not provide feeding programmeptmils.

Studies have revealed a strong correlation betwh#édren’s health and their
learning ability. Children in poor health are mdikely to learn less as they
are unable to concentrate. In turn, their lowerrigrsy achievements are likely
to cause their grade repetition and possibly; exadlyt drop-out (UNICEF,

2006).

The teachers were asked comment whether thereagyre iw which pupils are

encouraged to enrollThe responses are as per Table 4.38
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Table 4.38 Teachers’ responses on whether there aweys to encourage

pupils to enroll.

Frequency Percentage
Yes 82 65.6
No 43 34.4
Total 125 100.0
No respons: 6
Total 131

A majority of teachers (65.6 %) indicated that themihools have put in place
measures to encourage school-going age childrexl @nschools.

Equal opportunities to education should be provitte@dll school-going age
children regardless of their gender, religion oltwal backgrounds and any
barriers addressed and interventions put in plaemsure all school-going age
children get access to education. Child-Friendijhdets should be able to
provide feeding programmes for vulnerable childremphans and those from
poor backgrounds. These strategies encourage pdcetatke their children to

school regularly (CFS, 2010).

The study findings whether socio-economic, heatith mutrition and academic

profile of pupils is kept by teachers are as pér@4.39
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Table 4.39 Teachers’ responses on whether they keepcio-economic,

health and nutrition and academic profile of pupils

Frequency Percentage
Valid Yes 105 80.76
No 25 19.23
Total 130 100
Missing No respons: 1
Total 131

From the study findings, the majority of teache38.8%) indicated that they
keep pupils’ socio-economic, health, nutrition awddemic profile to ensure

up-to-date tracking of the pupils’ information.

The findings on the effectiveness of school-bassetliihg programmes are

presented in Table 4.40.

Table 4.40 Teachers’ responses on school feedingogramme as an

effective tool for pupils’ attendance

Frequency Percentage
Yes 131 100.0
No 0 0

All schools in Kikuyu district indicated that scHdmsed feeding programmes

for pupils are effective tool to enhance attendangaupils.
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Effective learning can take place only if the gaisd boys who attend schc
are @pable of learnincLearners especiallgirls as well as learners 'm poor
families, who are hungr are not capable of learning well. School attend:
drops when the school does not have the resounceffer basic health ar

nutritional services that benefit their lears (MOEST, 2010).

The researcher’s findings on whether the statudsai stores and kitchens

schools is satisfactc are as per Figure 4.13.

Figure 4.13 Satus of foodsand kitchens

m Unsatisfactory

| Satisfactory

Seventy six percent of schools had the food st@nelskitchendn satisfactory

status whereagnly twenty four percent were unsatisfac.

Schools must have adequate and hygienic kitchem ditee size of the co
preparation area will depend on the equipment reeani@mber of pupils an
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also the effective number of sitting kitchen fam which must include;
facilities for preparing food and safe drinking efaand areas for washing up

hands from a clean water source (MOEST, 2010).

The study sought to establish whether the kitchiaff $n schools wears

protective clothing. The findings are as per Figlukt

Figure 4.14 Uniform and protective clothing on kithen staff

9.2

9 -

8.8 -

8.6 -

8.4

8.2

8
7.8

7.6

7.4 -

Yes No

The practice of wearing protective uniform and ottlething by the kitchen
staff was observed in affirmative in nine schoolslevin eight schools it did
not apply. Kitchen staff in schools should weartpctive clothing and also
observe high hygiene standards at all times toleralpils enjoy good health

and hygiene for better learning (MOEST, 2008).
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of the findingsnclusions and
recommendations generated from the research findofgthe study. The

chapter also presents suggestions for further study

5.2 Summary of the study

The study was to assess the factors influencingniipdementation of Child
Friendly School Programme in public primary schowisKikuyu district,
Kiambu County. The study was guided by the follayvobjectives; provision
of schools’ classroom facilities, provision of sol® sanitation facilities,
community participation in school programmes andvi@ion of school
feeding programmes and how they affect the implaatem of Child-
Friendly School Programme. The study adopted te&esys theory by Ludwig
Von Bertalanffy that emphasizes the significancentdrrelationships between

the various internal components of an organization.

The study adopted the descriptive survey design tangeted 57 public

primary schools thus a target population of 57 hteadhers, 768 teachers and
3750 class eight pupils. Stratified sampling wasduto sample 17 schools
based on the school zonal divisions. Data was @eleusing questionnaires

for head teachers, teachers and class eight pupilsobservation schedule

8C



was used to check the condition of the schoolifasland the general school
ground. Data collection instruments were validatedugh expert judgment
from the university supervisors and reliability tegs through piloting.
Collected data was analyzed into frequencies amteptages and presented in

tables, pie charts and bar graphs.

5.3  Summary of the findings

The demography of the study shows that the majofithe teacher population
was female teachers (55.7%). Their age groups esrly distributed across
all age groups. The majority of the teacher respatsl (94.6%) and head
teachers (70.6%) indicated that their schools hadrpplace programmes to
address problems faced by pupils. The teacherd¥90turther agreed that

their schools have school-based policies on preseof violence on pupils.

The study objective one sought to determine howptlo®ision of classroom
facilities affects the implementation of Child-Frdly School Programme in
public primary schools. The study findings reveatleat the majority of the
pupils indicated that class sizes varies from ®&sdse thirty up to sixty and that
the number of classrooms in schools ranged fromeeleand thirty two.
Schools have inclusive Child-Friendly School classns where there is
interactive teaching and learning methods like uis®mns and role play and
other child-centered methods that promote equdicgaation and learning
hence increasing learners’ interest to learn andravlieachers use locally

available materials and learning space sufficierdlltlearners.
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The objective two sought to establish the provisadnschools’ sanitation
facilities and how they affect the implementatidrCéS programme in public
primary schools. The study findings showed that $heitation and water
status of the schools affect the implementationCaiild-Friendly School
Programme in public primary schools. It was revedleat all schools have
separate toilets for girls and boys but lack enowglter points to facilitate

proper hygiene and good health.

The study objective three sought to establish theent to which school
community participation in school programmes infloe the implementation
of Child-Friendly School programme in public scheolhe study findings
revealed that the majority of the school-communstyactively involved in
school activities and is equally represented byesyand females in school
committees. There was evidence of outreach aesvitione by school in the
community to help the non-attending pupils attestiosl by parents who
supported the learning of their children. The m#jaf parents participated in
meetings showing that they were interested in &aening of their children;

however, some cases of uninterested parents wsreegorted.

The study objective four sought to examine how phnevision of school-
feeding programmes affects the implementation ofldfriendly School
programme in public primary schools. The findinggaaled that a majority of
schools did not have feeding programmes in théiosls and a majority of

pupils left school for their homes to get lunch ¢envasting time meant for
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studies leading to low learner achievements. Thdysshowed that a regular
school-feeding programme is an effective tool ipiaving school attendance
in pupils hence increasing learner outcomes andntea#ly enhancing

retention, completion and transition to secondahposl.

5.4 Conclusions

Learning is central to education and in line witke thild-centered principle
and the child as learner is central to the prooé$saching and learning. The
classroom process should not be one in which @ldre passive recipients
of knowledge dispensed by a sole authority, thehea It should be an

interactive process in which children are activetipipants in observing,

exploring, listening, reasoning, questioning anoimag to know’. This is at

the heart of the classroom process in all Chilesfaly School models, and it

is critical for teachers to be well-trained in tpsdagogy.

A quality learning environment promotes high-qualieaching of relevant
knowledge and skills through instruction that iopgd to meet students’
needs and that encourage children’s active engageaieall stakeholders,
rather than relying on traditional rote learningoagaches. When teachers
encourage pupils to be actively engaged in thenlegmprocess and to do well
and when pupils are presented with interestingnlegropportunities, they are
more likely to stay in school and succeed acaddlyic&hildren’s active

participation in learning reflects not only a chdédntered approach to
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pedagogy but also the principle of democratic pgudition that involves

families in activities and promotes school commypertnerships.

Child-Friendly School means that the school thelp$ to take care of all

children in all aspects, seek out non-attending ramaenrolled school-going

age children and offer nutrition and health serwise that they grow up to be

good citizens.

5.5 Recommendations of the Study

Based on the findings the study made these recouatetiens;

Educationists should organize for forums to creammmunity
awareness on the importance of quality educatioledamers and its
impact on the community as a whole.

Educational policymakers should come up with peBcon measures
to be used for provision, improvement and impleratoin of Child-
Friendly School environment in the education sector

The government should enforce the law on Child#eie school
policies that should be implemented by all stakeééid.

The head teachers should facilitate collaboratations with parents
and other stakeholders so that Child-Friendly Stleowironment is
achieved in schools.

The government should train teachers on the aggechild-Friendly

School environment to enhance its implementation.
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vi.  The Ministry of Education should facilitate semimand workshops
for head teachers and teachers on the conceptilofEiendly School

programme and to enhance its implementation anidigian.

5.6 Suggestions for further study
The researcher proposes further research in tleeviog areas:
i.  This study needs to be replicated in other distrintthe country in
order to compare the results.
ii.  Further study should be carried out on investigatimn factors
underlying causes of drop-out in pupils.
iii. A study on investigation of factors impending deyshent of disabled
friendly physical infrastructure in Kikuyu distrishould be done.
iv.  An investigation why fire risks is one of the dargt Child-Friendly

Schools despite having fire drills in schools.
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APPENDIX |

INTRODUCTORY LETTER TO RESPONDENTS

Department of Educational
Administration and Planning
University of Nairobi

P.O. Box 30197

Nairobi

Dear Sir/Madam

RE: PARTICIPATION IN RESEARCH

| am a Master of Education student at the UnivesitNairobi, department of
Educational Administration and Planning. | am cengyout a research on
‘Factors influencing the Implementation of Childdéfdly School Programme
in Public Primary Schools in Kikuyu District, KiamiCounty, Kenya’'.

| am kindly requesting to be allowed to undertafe study in your school.
The information you provide will solely be used ftive purpose of the

research and responses will be treated with utow¥identiality.

Thank you

Dority K. Njue.
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APPENDIX I

QUESTIONNAIRES FOR THE HEAD TEACHER

This questionnaire is developed to gather inforamaibout your school. The
study aims at assessing the status of public pyimrsrhools on the
implementation of Child-Friendly School programmeKiikuyu District.

Tick(\ ) the appropriate response or respond as indicated

PART A: School particulars
1. Please provide the following information:
i. Date of establishment of the school
ii. Registration certificate number
iii. Approved enrolment
iv. What is the location of your school? Rural () Url§g
v. In which zone is your school?

vi. What is the present student enrolment: Boys Girls

PART B: Implementation of Child-Friendly School programme

Does your school have school-based policies oul gndtection?

Yes () No ()

2. Are there disability friendly facilities and equipmt in your school?
Yes () No ()

3. Are girls’ toilets separated from boys’ toilets?sY(e) No ()

4. Are there toilets for children with disabilities2¥ () No ()
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5. Do you involve architects, quality surveyors andtcactors in the design,
construction and maintenance of school buildinge8 ) No ()

6. Are the school buildings friendly to children witisabilities? Yes() No ()

7. How do you ensure that school water is safe for sumption?

8. Do you have a school management committee equeaflyesented by
males and females? Yes () No ()

9. Are parents’ interested in and support pupils'mézg? Yes () No ()

10.Do you involve school community in decision making/our school? Yes
() No () If no, explain

11.Does the school development plan address the néetidd holistically?
Yes ( )No ()

12.Does the school have a policy on dropout for batyshband girls? Yes ()
No ()

13.Does the school seek out the non- attending andemolled pupils? Yes
() No( )

14.1f yes, is the school community involved? Yes (NO ( )

15.Have food handlers in the school been medicallyréxed over the last
six months? Yes () No ( )

16.Does your school have feeding programmes for pRipikss () No ()

17.Does your school have easy access to first-aidce=s¥ Yes ( )No ()

18.What challenges does your school face in beingigie¢ of all children?
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19.Does the school have disability friendly facilitieed equipment such as;
ramps, toilets, Braille materials, hearing aideady defined paths?
Yes () No ()

20.1s there a sick bay in your school? Yes () No ( )
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APPENDIX I

QUESTIONNAIRE FOR TEACHERS

This questionnaire is meant to find out how farryschool has embraced the

Child-Friendly School environment that is safe &ea@lthy. The answers you

give will only be used for this study and will begt confidential. Thank you.

PART A: Personal information

Tick(\) the one you think applies

1.

2.

What is your gender? Male () Female ()
What is your age group? 20 —25 () 26 — 30 ()

31—40 () 41 -50 () Above 50 ()

PART B: Questions on Child-Friendly School programne

3.

Does the school functioning peace-building progr&snto address
problems affecting pupils? Yes () No ()

Does your school have policies on prevention ofevioe on pupils?

Yes () No( )

Do you have pupils who have dropped out of sch¥el® () No ()

Why do they drop out?

Do you have mechanisms in place to have them cauk &dnhd continue
with their education? Yes () No ()

Do you have an idea why they have never enrolles®? (Y No ()

If yes, which ones
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9. Do you think there are ways in which they can beoeraged to enroll?
Yes () No ()

10.1f yes, which ones

11.Do you have a regular feeding programme in theaéhges () No ()
Please explain

12.1f yes, who are the targeted pupils

13.Do you keep a socio-economic, health and nutriind academic profile
of Pupils? Yes () No ()

14.Do you think school-based feeding programme is fectve tool in
dealing with poor attendance of pupils? Yes ( )(No

15.What effects do you think banning of feeding progmae has on retention
of pupils?

16.Use the following key to rate the following aspecis Child-Friendly
Schools

1 — Very important, 2— Important 3 — Not importaht Don’t Know

Aspect of CFS environment 1, 2| 3| 4

Aspect of CFS environment
Encouraging enrolment
Encouraging completion

Improving performance

Encourage safe and protective environment

17.How can safe and secure environment enhance Chédédfy School

programme?
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APPENDIX IV

QUESTIONNAIRE FOR CLASS EIGHT PUPILS

This questionnaire is meant to find out how farryschool has embraced the

Child-Friendly School that is safe and healthy. @hewers you give will only

be used for this study and will be kept confiddnii&ank you.

1.

2.

How many classrooms does your school have?

What is the capacity of the classrooms in your stho

Do you encounter any safety problems in the schgek?( )

No () If yes, specify

Are you allowed to bring food from outside into t&ool compound?
Yes () No ()

Are the school buildings friendly to children widisabilities? Yes ()
No ()

How many fire drills have been conducted in theostlsince the year
20087

Are you involved in school’s decision making? Y@a\o ()

Do you have a feeding programme in the school?(Yé¢o ()

Do you have separate toilets for boys and girlgoiar school?

Yes ()No ()

10.Do you have access to safe clean water for drinkimjwashing?

Yes () No ()

11.Are girls and boys treated equally in teachingtisgaassignment, access

to materials and asking questions or giving feekbates () No()

12. Are there gender awareness clubs operational indheol? Yes () No ()
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APPENDIX V

OBSERVATION SCHEDULE

1. Check for the existence of the following in classns, halls and libraries

Mark (\') for existence or (x) for non-existence

Classrooms

Halls

Libraries

Presence of pedagogic materials
General cleanliness

Adequate lighting

Proper ventilation

Window grills removed

Door opening outwards

First-aid equipment

Furniture and other equipment

Stair at both ends of stories buildings

Clearly defined paths

2. Check for the following

a) s fire fighting equipment within easy reach? YgsNo ()
b) Are safety instructions prominently displayed? Yéso ()

c) Is the perimeter fence/gate adequate? Yes ( ))No (

d) Is crowding evident in classrooms and water taps® (Y) No ()

3. Comment on the general state of the school by ngtatvhether the

following aspects are satisfactory (S) or Unsatisfey (U)
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a) Paint work on buildings: S () U ()
b) Masonry S() U()

c) Roofing S() U()

d) Shutters/window panes S () U ()
e) Food stores/kitchens S () U ()

4. The presence of or proximity of any hazards witie school compound
like exposed electricity cables, contaminants head stores and tall trees
near buildings.

5. Uniform or protective clothing on kitchen staff suas overalls, dust coats

and boots for cleaners
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APPENDIX VI

AUTHORIZATION LETTER

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550
Mobile: 0713 788 787 , 0735 404 245

Fax: 254-020-2213215

When replying please quote

secretary@ncst.go.ke

Qur Ref:

NCST/RCD/14/013/990

Dority Kageni Njue
University of Nairobi
P.O.Box 92-0902
Kikuyu.

P.0. Rox 30623-00100
NAIROBI-KENYA
Website: www.ncst.go.ke

Date:

10" June, 2013

RE: RESEARCH AUTHORIZATION

Following your application dated 3 June, 2013 for authority to carry out
research on “Factors influencing the implementation of child-friendly

~school programume ir—public  primary schools in Kikuyu District,

Kiambu County, Kenya,” 1 am pleased to inform you that you have been
authorized to undertake research in Kikuyu District for a period ending

31" December, 2013.

You are advised to report to the District Commissioner and the District
Education Officer, Kikuyu District before embarking on the research

project.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf ol the research report/thesis to our office.

1.8 \

DR. M. K. RUGUT

3

, HSC.

DEPUTY COUNCIL SECRETARY

Copy to:
The District Commissioner

The District Education Officer
Kikuyu District.

“The National Council for

i to the Promotion of Science and
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