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ABSTRACT
The purpose of the study was to investigate theadhactors influencing students
in the selection of geography subject in publicoseiary schools in Nakuru North
district. The study sought to determine how schmmicies on subject selection,
availability of the teaching and learning resoureesl the extent of syllabus
coverage influences the selection of geographytbgesnts in public secondary
schools in Nakuru North District. It also soughtd@gamine how the school’s
performance in geography and career aspirationseines the selection of
subjects by students in public secondary schooldakuru North district. This
study adopted a descriptive survey research de#tigargeted all Form Three
students, head teachers and geography teachéues 30 fpublic secondary schools
in Nakuru North District. Simple random samplingsagsed to select a sample of
ten 10 schools from which 251 Form three studdigeography teachers and 10
head teachers were sampled. The researcher dedetopk used three sets of
Questionnaires to collect data from Form three esttg] teachers and head
teachers. The data was then analysed using Hiestieal Package for Social
Sciences (SPSS).Data interpretation was througltrigége statistics while
presentation was done by the use of frequencydabler charts and pie charts.
Qualitative data was analyzed through content amaly
The findings of the study showed that performamcgeography, career prospects
in the subject and the extent of syllabus coveragethe major school factors
influencing students in the selection of geographygecondary schools. Other
significant reasons the study identified are tHainterest in geography subject,
availability of teaching resources like geograploolks and as well as school
policies on subject selection. The study recommehdsthe government should
encourage career guidance among students to make #fware of the many
opportunities available in geography.
In addition the study recommends that geographghters should use effective
teaching method that make the subject simple atedesting so as to improve on
the performance of the subject. The findings furttals on the Kenya Institute of
Curriculum Development (KICD) to review the geodrgsyllabus to rationalize
the content so as to enable for its timely compfetiThere is need to acquire
more geography text books for students and otlierenece materials for students
to create more interest in the subject. Schoolsildhgeek to create more of class
libraries to make books more accessible to studérdscurb the problem of
prohibitive school policies that undermines stuterdemocratic rights in
choosing optional subjects the department of thali@uAssurance and Standards
should intensify inspections in schools to ensurat the Kenya Institute of

Xiii



Curriculum  Development (KICD) syllabus guidelinesre a followed.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Education has been universally recognized as thigdksustainable development
and the enhancement of human welfare. The WorlckBaA03) as quoted by
Egunyomi(2006) observed that: Education is develammit creates choices and
opportunities for people, reduces the twin burdémpaverty and diseases, and
gives a stronger voice to the society. For natidtnseates a dynamic workforce
and well informed citizens able to compete and eoaie globally, opening doors

to economic and social prosperity.

Geography as a school subject is one of the mgsbritant subjects in secondary
school education. It equips students with a bodykmdwledge that enables
students to understand how humans depend on,eutiiid interact with the
environment. According to the Royal Geographicati€ty (2012) geography is
the systematic study of the earth’s surface; imratteristic physical and human
landscapes, and their formation. It also helps gqueople to appreciate the value
of their environment and its vast natural resouré&sography provides a firm
foundation for advanced studies in specializedi§iesduch as meteorology, remote
sensing, urban planning, and geology among ottemany secondary schools
across the world it is mandatory for students t&enzhoices from a given list of
optional subjects which geography is amoAgleyemi (2009)argues that in

choosing the optional subjects, the students mast hertain reasons for doing so
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whether personal or institutional. This is confidnagy Sian, Ashworth and Dick
(1998) who posit that student’s choice of subjectsgreatly influenced by three
main factors namely; the students liking of thejscband the teacher, career

prospects, and the institutional framework.

Johens, Navaratnam, and Ainley, 2009 observed fiaat students opt for
geography from the list of available optional sebgein a curriculum that is
increasingly becoming more and more crowded. IitaBr, Tripney (2011)
indicated that the number of students taking ggagran the General Certificate
of Secondary Education (GCSE) declined by 7.1 fi®@#599 in 2010 to 180739
in 2011. Bliss (2005) observed that the total cdatlire in geography as a
proportion of the Leaving Certificate ExaminationCE) cohort in Australia
decreased from 48 percent in 2006 to 40.6 pero@@0i7. This, he noted was due
to increased popularity of other social sciencgesib, such as Business Studies

and computer studies perceived by parents as batitrg to future employment .

In llorin, Nigeria for instance, Akintade (2012)s#yved that the candidature of
geography was on a downward trend while in Kenya tandidature of
geography declined from 37.39% in2007 to 31.7%0h® KNEC (20115everal
studies have been carried out to investigate soheofactors that possibly

influence the choice of geography in secondary asisho

According to a UNESCO Report (2012) the methodpleyed by teachers to
teach a subject are to a very large extent infladrxy the kind of resources and

facilities available in the school. Where resoureed facilities are inadequate,
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the report argues that the teaching approachesttebe teacher-centered. The
students remain passive and this kills the intesésite students in the subject. A
study by Bitsoc and Fouriel (2012) in four Africeountries of Lesotho, Tanzania
and Ghana revealed a serious shortage of textheittkgextbook pupil’s ratio as

low as 1:20.The report further indicated that whigvearies existed there were

limited books that were not related to geography.

In Queensland, Whitney and Porter (2010) obserkiatithe policies that schools
put to guide the subject selection dictates thgestithat a student is likely to
pursue .One such policy is that one of time tabbhghe line or block structure
where two or more subjects are blocked togethertanght at the same time.
This confines a student to a particular line oficbo Elimu document (2012)
noted that in most of the Kenyan secondary sch@®& had been made a
compulsory humanity which is against the MinistfyEalucation (MoE) syllabus

guidelines.

In their study in Israel schools, Lazarowitz andzamwitz (2006) found that
students tended to choose their subjects in scieased on personal factors such
as liking of the subject and performance in a subj@his is confirmed by
Adeyemi (2009) study in England on factors affegtsubject preferences of 6000
A level students. It was generally found that thedents think that the subjects
chosen would be enjoyable and interesting or thay tperformed well in the

subjects at the General Cambridge School Examma{iGCSE).



On the African scene, studies indicate varied neador student’s choice of
geography subject. In llorin, Nigeria, Akintade {20 observed that the scope of
the geography syllabus which a lot of studentseymgas too wide is the major
reason why few students opted to take the subjéds. was similar to the finding
of Faniran (2000) in Nigeria that one major crdmi against geography is the
wide scope and lack of proper focus of its curuoulsyllabus. This factor he
further reiterated had contributed to the low nuntdfestudents registering for the

geography subject in Nigerian

Adeyemi (2009) whose study in Botswana also founttbat the relationship
between social studies (taught at the primary dclewel) is also a factor in the
students’ choice of Geography at the secondary.I8tadents in this case, may
want to take advantage of related concepts or fantyl with contents in Social

Studies to prefer geography

In Kenya, following the review of the 8-4-4 curriaom in 1992, the examinable
subjects in the Kenya Certificate of Secondary Btlon (KCSE) were reduced
from ten to eight (Kenya Institute of Education K1IB92). Geography was made
an elective subject categorized under humanitiegonp three alongside history
and Religious Education (R.E). Since then thereldeesn a worrying decline in
the number of students who have been enrollingaagmphy in the Kenya
certificate of Secondary Education (KCSE) nationallhis decline is coming at a

time when other humanity subject namely history d@ldristian Religious



Education (CRE) continues to register an increasedllment as shown in Table

1.1 shown below.

Table 1.1

Percentage national enrollment in humanities in KC& 2007-2010

SUBJECTS 2007 2008 2009 2010
Geography 37.39 35.5 33.5 31.4
CRE 60.46 61.9 65.2 67.7
History 60.0 60.6 62.0 63.5

Source: KNEC Report 2011(Reconstituted to pergentaof the total
candidature). The percentages do not add up todréd as a student may enroll

in either one or two humanities.

As can be observed from the table there has besmnsistent decline in the
candidature of geography from 37.39% in 2007 t@%ilin 2010 .This is coming
at a time when the candidature of the other two dnities has been improving

over the four years.

The trend is not different in Nakuru North distriegthere the percentage
enrollment of students in geography in KCSE is id@wy sharply in contrast to

that of the other humanities as indicated in Tal2el



Table 1.2

Percentage enrollments in humanities in KCSE in Neuru North 2010-2012.

Subjects 2010 2011 2012
Geography 32.7 29.5 26.1
CRE 70.8 76.3 89.9
History 56.4 57.1 63.9

Source: Nakuru North DEO Office 2011 (Reconstitutedpercentage of the

improving over the four years.

The trend is not different in Nakuru North distriegthere the percentage
enrollment of students in geography in KCSE is idéwd) sharply in contrast total

candidature).

As can be observed from the table there has beeonsistent decline in the
candidature of geography from 32.7% in 2010 to Z6it2012.The candidature
of the other two humanities recorded an improvenoxetr the same three year

period.

Several studies have been carried out to investigatme of the factors that
possibly influence the choice of geography in Kengacondary schools. In his

study on private schools taking GCE curriculum imitdbi and Mombasa



Nyamweya (2005) found that weak students foundetkiensive nature of the
geography content difficult especially the mathaoadfpart. He also cited lack of
resources for implementing practical areas of theggaphy curriculum such as
fieldwork. These sentiments were supported by Qt2007) whose study in

Kisii district found that illustrative resourcekdi wall maps, charts, field work
gear, globes, shool weather stations or even rackeonms were rarely used for
teaching geography. On her part, Mumo (2009) blampeor qualifications of

teachers and students’ negative attitudes for #wiree in the candidature of

geography in Kangundo district.

These studies leave several gaps which this stadkssto fill. On the issue of
school policies that different schools puts to gusdibject selection as observed
by Whitney and Porter (201@here is need to identify the school policies drat

in operation in Nakuru North district and their lignce on the selection of
geography. The availability of learning resourcesies from one school to
another. There is therefore need to establish wehdtie findings byJNESCO
Report (2012),Bitsoc and Fouriel (2012) and Otwori (2007) that resource
availability indeed hinders effective teaching @ography, its performance and

popularity among secondary school students.

There is need to establish whether the extenylidlsis coverage in geography
has any influence on students’ selection of gedgraas observed by Akintade
(2012),Faniran (2000) and Nyamweya (2005). Thernpeat poor performance in

geography nationally which KNEC Report 2011 avesagie30.89 (D+) between



2007 and 2010 requires research. This will helpk#isth whether performance in
geography has any influence on the subject’s olbsledecline in enrollment to
validate the findings of Lazarowitz and Lazarowi2006) and Adeyemi 2009).
Finally, given that student’'s Career aspirationdsed in different students and in
different school set-ups, it is imperative thatstlstudy establishes the link
between the subject they select in form three dmair tenvisaged careers to

confirm the findings by Bliss (2005) among others.

1.2 Statement of the problem

Despite the importance geography has to studentsh&ncountry’s development,
the subject has over the past few years attraet@drfand fewer students when
presented as an option in Form three. Accordinip@oKNEC Report (2011) the
candidature of geography declined from 37.39% i072® 31.7% in 2010. At the
same period the candidature of CRE increased fro#6686 to 67.7% while that
of history improved from 60.0% to 63.5%. The imptions of this decline are far
reaching and especially coming at a time when ountry is experiencing severe
environmental challenges including droughts, natdrsasters, climate change,
poor waste management and loss of biodiversity lwigeography seeks to

address.

Although the Ministry of Education has been prawygdfunds under the Free
Secondary Tuition for the purchase of textbooks @thér learning resources, the
funds have not been adequate to match the high emofbstudents enrolled in

public secondary schools (Were, 2011). The reviethe secondary curriculum
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in 2002 in which the number of subjects and thetemnin subjects like the
geography was reduced has not helped the situaitioer as students and teachers
still feel that the syllabus is very wide for effiee coverage in the given time
(Kimaiyu, 2010). The emphasis by the MOE to havbjext based clubs like
geography club has not succeeded owing to the Eshodture that put more
emphasis on teaching to pass examination than -@aurciwular activities (Elimu
document, 2012).The Teachers Service Commission( h&€ also been posting
teachers of geography to alleviate any shortage/étuthe enroliment of students
in geography is still very low.Many studies donefap have not looked at the
factors responsible for this declining popularitly ggography subject from the
school perspective given that each school haswts unique academic culture.
This study therefore, sought to establish the sicHmsed factors that influence

students in the selection of geography subjectaosdary schools.

1.3 Purpose of the study

The purpose of the study was to investigate theddhased factors influencing
students in the selection of geography subjectuhlip secondary schools in

Nakuru North district

1.4 Objectives of the study

The research was guided by the following objectives

(i) To determine the influence of the school p@gion subject selection on

students in the selection of geography in publiests in Nakuru North district.



(i) To establish how the availability of the té@amg and learning resources
influence students in the selection of geographyublic secondary schools in

Nakuru North district.

(iif) To establish the extent to which syllabus emge influences the selection of

geography by students in public secondary schadiakuru North District.

(iv) To examine how the school’s performance in @aphy influences students
in the selection of geography in public secondackiosls in Nakuru North

district.

(v)To establish the influence of career aspirationtghe selection of subjects by

students in public secondary schools in Nakuru INdistrict.

1.5 Research questions

The study sought to provide answers to the follgngoestions:

() In which ways do school policies influence g®dection of geography by

students in public secondary schools in Nakuru INdistrict?

(i) To what extent does availability of teachiagd learning resources influence
the selection of geography by students in publiosdary schools in Nakuru

North district?

(iif) How does syllabus coverage influence theesgbn of geography by students

in public secondary schools in Nakuru North dis&ic

10



(iv) In which ways does the school’s performancgeaography influence the
selection of geography by students in public seaondchools in Nakuru North

district?

(v) To what extent do career aspirations influetheeselection of geography by

students in public secondary schools in Nakuru INdistrict?

1.6 Significance of the study

The findings of this study may give important infa@tion to head teachers on the
impact of school policies on subject selection #meir influence on students’
choice of subjects. This may encourage them to ndglogsions that enhance a
balanced curriculum. In addition teachers of geplgyamay be challenged by the
study findings to come up with strategies to resetBe declining trend in
students’ selection of geography. The quality ssste and standards officers
may get vital information on school factors respblesfor the skewed enroliment
of students in geography. This may prompt correctiveasures to remedy the
situation. The findings of this study may help #enya Institute of Curriculum
Development (KICD) to possibly undertake a curnicalreview to improve on
students’ enrollment in geography in secondary slshd-inally, the findings of
this study are expected to help future researchdre, may wish to carry out a
further study in the area of selection of geograiphsecondary schools.

1.7 Limitations of the study

According to Cohen and Manion in Orodho (2005)ratation is some aspect of

the study that the researcher knows may negatafébgt the results of the study

11



but over which the researcher has no control. Thidtion of not getting all the
required data on past performance in KCSE givenpther record keeping in
some schools was expected. The data collecteddm sases was corroborated
with data from the Nakuru North district educatioffice. The tendency of
respondents giving socially acceptable responses experienced. The biased

data from such responses was corroborated wittldteefrom other responses.

1.8 Delimitations of the study

Saravanavel (1992) defines delimitation as a stam¢raf the limits or scope of
the investigation. It determines the boundarieshefproject at hand. The study
delimited itself to public secondary schools in Nak North district. Private
secondary schools were excluded as some couldllosviftg other systems of
education other than the 8-4-4.curriculum policieTstudy targeted Form Three
students having already chosen their subjects bedefore were in a better
position to give the factors that influenced thendéciding to select geography or

not.

It also targeted geography teachers being the mmgaers of the curriculum and
therefore being in a good position of understandimg dynamics of subject
selection. It also targeted head teachers who baadmministrative roles in
secondary schools and were therefore in a goodtigosio provide key

information school factors influencing studentsatection of geography.

12



1.9 Assumptions of the study

* That all respondents would co-operate and give $toesponses.

 That all Form three students would have adequateWered the
Form one and two syllabuses and would have alreald¢ted their

subjects.

1.10 Definition of significant terms

The definitions of key terms that informed the stade outlined as follows:

Career guidance refers to the advice given to secondary schoaldestt by

teachers to enable them choose subjects that nsatofie future careers.

Choice of subjectsrefers to the act of opting to pick a subject franist of

choices.

Curriculum refers to course of study offered in a school.

Enrolment in geography refers to the number of students who opt to take

geography at the Kenya Certificate of Secondarycition.

Performance in geographyrefers to how well or badly students do in Geobgyap

examination.

School policy on subject selectionefers to a plan of action agreed or chosen by

a school to guide the subject selection exercise.

13



Syllabus refers to concise statement of contents of a coofrsestruction in a

subject or in subjects.

Syllabus coverageaefers to the extent of the taught content amddfin the 8-4-

4 secondary education syllabus guideline.

Teaching and learning resourcesefer to textbooks, magazines, journals, maps

and audio-visual resources for effective teachihgemgraphy in schools.

1.11 Organization of the study

The study is organized into five chapters. Chapter consist of the background
to the study, statement of the problem, purpos¢hefstudy, objectives of the
study and research questions. In addition it alstudes significance of the study,
basic assumption, and definition of key terms arghoization of the study. The
second chapter entails the review of literatureeurfitve themes namely; school
policies on subject selection, effect of learningd ateaching resources on
enrollment in geography, syllabus coverage and estisd enroliment in

geography, performance on student enrollment amedecaaspirations and the
choice of geography. A theoretical framework andosptual framework are also
included in this chapter. Chapter three deals whi research methodology
encompassing the research design, target populasmnple size and sampling
procedures. It also has the research instrumenstyuments validity and

reliability as well as data collection proceduresl alata analysis techniques.

Chapter four has focused on data analysis, prdsmmtand interpretation. In

14



chapter five, the summary, conclusions and recondatens from the study are

provided.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter presents the review of the relevaetaiure to the study. The
literature reviewed for the purpose of this studgswhat based on school-based
factors influencing students in the selection agraphy. The chapter begins by
exploring the status of geography education in kearyd globally to establish its
place in the curriculum. The influence of schogtdicy on subject selection and
the availability of teaching and learning resourtewe also been examined.
Lastly, the influence of the syllabus coveragefgrenance and career aspirations

on students’ selection of geography in seconddngas has been explored.

2.2 Status of geography education

In many countries of the world geography subjedhm senior secondary school
level is optional. According to the national Geaggnic Journal (2008) even in the
most developed countries the subject’s future éggmous and uncertain owing to
its diminishing popularity as an optional subjettsecondary schools. In Britain,
for instance, Tripney (2011) indicated that the bem of students taking

geography in GCSE declined by 7.1 from 194599 ih(2® 180739 in 2011.This

situation is replicated in Australia where Blis§(Q3) observed a marginal decline
the candidature of geography of 7.3% between20062807. Such declines have

also been observed in developing countries likese¢hfound in Africa. Good
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examples of this are the findings of a UNESCO reg2012) in four African
countries which found not only poor performancethe subject but also low
candidature in geography in secondary schools. oty contrary finding isby
Adeyem (2009) in Botswana who reveadedincreased preference of Geography

by students because of its relationship with timtended careers.

With the introduction of 8-4-4 curriculum in secamy schools in 1986,
geography was among the compulsory subjects offefidee Republic of Kenya
(1988), in a report prepared by the presidentialkimg party on Education and
manpower Training for the next decade (the KamuRggort) noted that the aims
and goals of secondary school curriculum could betadequately attained
because the curriculum was criticized as beingloaded in terms of content and
the number of subjects studied and examined. HBoemmendation of the
Kamunge report led to the review of the curriculimi992, reducing the number
of subjects that a candidate sits for, in the KC8Bm ten to eight. .The
curriculum was reviewed in 2005 to further redune éxaminable subjects from a

minimum of eight to seven from a list of subjectsradicated in Table 2.1
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Table 2.1 KNEC subject category

Group 1 Group 2 Group 3 Group 4 Group 5
English Chemistry History Home science French
Kiswabhili Biology Geography Computer studies German

Mathematics  Physics Religious  Art and Design Arabic

Education  Agriculture Music
Woodwork Sign
Metalwork Language
Building Business
Construction Studies

Power mechanics
Electricity
Drawing and
Design

Aviation
Technology

Computer Studies

Source: KNEC syllabus Regulation 2006.

A student has to take the entire three group obgests, at least two subjects in
group two and at least one group three subjectse Seventh subject can be

selected from the remaining subjects from group, tthoee or a subject from
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group four or five. These arrangements put thetigke subjects on a delicate
place to fight for their place in this crowded ecutum. According to KNEC
(2010) result analysis, geography has been postmtpast performance amongst
the humanity group. In addition the subject hasaBlev syllabus content full of
many practical areas like map work, fieldwork, istadtal methods, and
photographic interpretation.KIE (2005): Volume 3heTsituation is made even
worse by inadequate learning and teaching resowwoepled with the
unsupportive schools policy on subject selectibms hgainst this background of
these existing bottlenecks that has seen the pagmrcandidature of students
enrolling for geography in the K.C.S.E decline egelar as previously shown in
table 1.1.

Kenya depends on the ability of secondary schoathers to ignite students’
interest and demonstrate the relevance of the aisbja leading to attractive

careers like Environmental studies, geology, atdmwigeography among others.

2.3 School’s policy on subject selection and choice géography

In a survey on subject choices in secondary sshoal students of Chinese
background in America, Sian (1998) found out thame students chose the
subjects according to the structure that the scimmpbse on the choices to be
made. Three key policy requirements that conssaident’s choice of subjects

have been identified by Whitney and Porter (201@g.Tirst policy is on time

tabling of the line or block structure where two mapre subjects are blocked

together and taught at the same time. This coniresident to a particular line of
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choice. For instance if geography is blocked wiflysics and taught at the same
time, it means that a student who chooses physasstb automatically drop
geography. According to Elimu document (2012), abgie for all learning
institution in Kenya, in many schools, C.R.E hasrbemade compulsory giving it
more preference than geography and history. leratbhools a student is only
allowed to take geography if his science of chascphysics. This arrangement
limits the democratic space of students willingptoceed with the subject thereby

checking the candidature of the subject in the &.E.

Another school policy that Whiteleny and Port2010), identifies as affecting
the students choice of a subjects is the acadetardards imposed by some
schools. Some schools require that a student gettain minimum score in the
subject for him to be allowed to take it as anamti This policy has been blamed
as the one responsible for pushing many studeniisstory and CRE which are
better performed in many schools as observed ieogrgphy workshop by Jicho

Four Production’s (1st July 2009) in Nakuru Kenya

2.4 Teaching and learning resources and studentslsetion of geography

According to a UNESCO report (2012) the methods leygal by teachers to
teach a subject are to a very large extent inflaérxy the kind of resources and
facilities available in the school. This is thegea geography teachers should try
and make their subject real (Hill, 1995). Geograpkynand high investment in
terms of practical equipment, cartographic and pip@iphic devices as well as a

colossal budget for fieldwork and excursions whiale lacking in many
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developing countriesA study by Bitsoc and Fouriel (2012) in four African
countries of Lesotho,Ghana,Tanzania and Ghana lee@aserious shortage of
textbooks with pupils text book ratio as low asQltRe report further indicated
that where libraries existed there were limited Ksodor geography These
findings are similar to those dDtwori (2007) whose study in Kisii Kenya
established that audio visual aid and equipmenéssary for practical teaching
such as weather stations, slides, projectors weassimg in many schools. The
cost of procuring these resources is a major limgifactor in acquiring resources
in schools for effective teaching of geography.ck.af proper budget allocation
to buy required teaching and learning resourcesod&ine teachers of geography
forcing them to use lecture method in teaching Wwhecboring and kills interest
among students (Bett 1986).Lack of interest inlgestt make students avoid such

a subject when offered as an optional subject.

2.5 Syllabus coverage and students selection of geaphy in secondary
schools

Katana (2007 found out that syllabus coverage imaor reason for poor
performance in National Exams. He observes thatitability to finish the
syllabus is expected to have a negative effechendvel of performance on the
subjects. Lack of effective syllabus coverageng subject makes the learner ill
prepared and less confident to handle the exaromaRoor performance in a
given subject creates a belief in many students tiwa subject is hard and
therefore should be dropped whenever an opportumigsents itself during

subject selection. While commenting on the secegiirid the good performance
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of his school in KCSE 2011, Maranda High Schoohé&gal Mr. Owino said
“Completing the syllabus in good time is vital tohe&eving the best results. This
gives teachers ample time to revise with the Stisdesunday Nation (July 1

2012).

The nature of the geography syllabus in the semgncurriculum is diverse with

practical topics in map work, fieldwork, statisticmethods and photographic
interpretation. In addition, many seemingly alsttapics in physical geography
and the voluminous content in human and econonogrgg@hy makes it difficult

for many schools to complete the syllabus in timBven the fact that geography
and the other humanities are only given three lesp@r week in Form One and
Two, rarely do geography teachers, complete tHalays by the time the students
are selecting subjects at the end of form two. yWstndents therefore opt for the
other humanities namely C.R.E. and History whos#ert are considered rather
less demanding as was reported in a geography wapkdy Jicho Four

Production in Nakuru on (1st July 2009).

Comber and Kerees (1973) observed that few cohtagts between a teacher and
the student contribute negatively to the perforneaotthe subject. This they
said disinterests the student from pursuing thgestivhenever the option arises.
There is need by the curriculum developers, to haeesyllabus of geography
reviewed with a view to having a manageable cortemiie number of lessons be

added to give teachers ample time to cover thalsys.
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2.6 Schools past performance and choice of geaghy

Performance in examinations reveals the standdrtisaohing and learning that
has been achieved by teachers and students. (B386) argues that since
success is measured by the ability of a studepass final examination, average
performance in any subject predicate the numbestuafents opting for it in the
subject choices. He further adds that good pedoga in both internal and
external examination in any subject creates aneanaddiscipline commitment
and desire to pursue the subject to the tertiarglleWhen a subject is posting a
good trend in performance it will attract more &nt$ opting to take it as an

option.

Njuguna (2004) found out that public examinations @egarded with reverence
where results are waited for with a lot of anxibgcause of the meaning they
carry for the future of the student. Basically, 8 is a form of summative
evaluation which measures the outcome of the legrprocess rather than the
process itself. In most cases geography rankdhi@sbrst performed subject
among the humanities in many schools a trend ghalso evident in the national

figures as shown in Table 1.1

A study done by Lazarowitz and Lazarowitz (2006) Ignael revealed that
students tended to choose their subjects in scieased on personal factors such
as liking of the subject and performance in a sttbjeack of effective syllabus
coverage in any subject makes the learner ill peghand less confident to handle

the examination. Poor performance in a given stiljesates a belief in many
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students that the subject is hard. This encouratyekents to drop such a subject
whenever an opportunity presents itself during ectbgelection. Bett (1986)
argues that since success is measured by theyaifil student to pass the final
examination, average performance in any subjecligaige the number of students
opting for it in the subject choices. When a subjecposting a good trend in
performance it will attract more students optingake it as an option. In most

cases geography ranks as the worst performed $@yemg the humanities.

2.7 Career aspiration and the choice of geography

Career aspirations are individuals’ ambitions edato occupations (Rojewski,
2005). According to Bliss (2005) career prospec key determinant of subjects
by secondary school students in Australia this dp¢ie reason for the increased
popularity of social science subjects, such as riaass Studies and computer
studies perceived by parents as contributing toréuemployment. In developed
countries like the United Kingdom career guidareémetabled as a subject for
schools due to its importance in shaping their reut{u.K. inspectorate Report
2009). Education system in Kenya allows studentshtmose their career paths in
secondary education, depending on the subjectapeto specialize in. Choice is
an important part of the education system. It gials students, from all
background, the freedom and opportunity to pursumgests and interests which
best suits their talents and aspirations. Fortthisappen, young people need to be

given good career education, information, adviag guidance.
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2.8 Summary of literature review

The reviewed literature shows that geography agpéional subject in secondary
school curriculum is facing a serious decline imdidature .School policies on
subject selection such as blocking subjects intime table as observed by
Whitney and Porter (201ave the potential of dictating student’s choice of
subjects. An empirical research should be donenvestigate the influence of
these policies on the selection of geography. liegrmesources have been
identified as the key determinants of effectivecteéiag by a UNESCO report
(2012) .Literature has established that teachisgueces for effective teaching of
geography are inadequate in developing countrieereTis need to establish the
link between resource availability and the selectiof geography. The
performances of geography together with effectiyiéaBus coverage have been
identified as giving the motivation for selectingsabject. The relation between
performance in geography and especially in KCSE syihbus coverage and
students selection of geography also need to labledted. Career aspirations
have been cited as influencing the choice of sibjespecially in developed
countries such as Australia as observed by Bli@85R.Such a research should be
replicated in Kenya which is a developing countryestablish the level of career
consciousness in geography among secondary schodéntgs and how it
influences their selection of geography. Schoolsligees on subject selection,
availability of learning resources, syllabus cogeraperformance and career
aspiration have been identified as bearing a greasponsibility in determining

students’ selection of geography
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2.9 Theoretical Framework

The study was based on the Rational Choice Thebieobert Simon (2007).
According to his theory, all action is fundamentalational’ and that people
calculate the likely costs and benefits of anyacbefore deciding what to do. A
rational decision according to this theory is ohattis optimal for achieving a
goal of solving a problem. According to this theocay individual has the
cognitive ability and time to weigh every choiceaagt every other choice. In
general people will choose the items that provitegreatest reward at the lowest

cost.

Students in Form Three are assumed to be ‘ratiarad’ that in choosing their
career subjects; they choose the alternative shigtaly to give them the greatest
satisfaction in their career aspiration. As it @& possible for students to sit for all
subjects in KCSE, secondary school students amgregtjto make a choice of
seven subjects from a total of about twenty. Sttglare also assumed to have the
cognitive ability and time, having learnt the subgein Form One and Two, and
are therefore able to weigh every choice agairgt ether. School factors such as
policies on subject selection, availability of le@g resources, syllabus coverage,
performance and career guidance greatly influertbes students decision to

choose geography or not
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2.10 Conceptual Framework

Figure 2.1

Conceptual Framework on school factors influencingstudent’s choice of

geography

/ SCHOOL-BASED FACTORS \
« School ‘s subject selection policy
 Teachingand learning resources
« Performance in geography

e Syllabus coverage

\ e Future career aspirations /

A

Positive Selection of Negative
influence geography in influence

High number of
students selecting
Geography

Low number of
students selecting
Geography

Mugenda and Mugenda (2002) define a conceptual einaork as a concise
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description accompanied by a graphic or visual cepi of the major concepts of
the study and the hypothesized relationship anétajas. The conceptual
framework in this study provides a perspective ulgio which the researcher
views the problem on school based factors influgntihe selection of geography
by students in public secondary schools in NakurarttN District. The

interrelation between the study variables is diagnatically shown in Figure 2.1

In this study the selection of geography by stusldata dependent variable.
Selection of geography is dependent on school faclithese includes; schools’
policy on subject selection; availability of teawohi and learning resources;
syllabus coverage; performance in geography andrdutareer aspirations of
students. Depending on the way the student intesditt these school-based
factors in the first two years of secondary eduecgthe may either ,be influenced
positively to take geography in form three or drbpltogether. For instance, if
the school policies are democratic enough to allastudent to choose his subject
as he likes or the performance in geography is gtah more students will be
encouraged to choose geography and vice versa.la8ymiif the syllabus
coverage in the first two year or teaching of gapbwy is well illustrated by use
of relevant resources more students are likelyrébep geography as their option

in Form Three.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter begins by highlighting on the reseadelkign, sample size and
sampling procedures. Research instruments as wélledr validity and reliability
were then identified. The section closes by exptpron the data collection

procedures and data analysis techniques.

3.2 Research design

This study adopted a descriptive survey reseassigd. Descriptive research
design is a scientific method which involves obsegvand describing the
behaviour of a subject without influencing it inyaway (Kothari, 2008). This
design was preferred because the subject was lofisgrved in a completely
natural and unchanged natural environment. The Fohree Students had
already made their choice of subjects hence thasenged to describe the school-

based factors influencing their choices.

3.3 Target population

According to the records obtained from the NakurartN district Education
Office (2013), Nakuru North district had 30 puldiecondary schools at the time
of this study. The target population of the stuehttailed 2510 Form Three

students 30 head teachers and 57 geography teachers
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3.4 Sample size and sampling techniques

Sampling is the process of selection of appropmatmber of subjects from a
defined population (Kothari, 2008). Mugenda and Bhap(2003) observed that
30 percent sample is reasonable for the reseatohdraw generalization about
the target population. In Nakuru North district d€hools representing 30 percent
of the target population participated in the stuflye 10 public secondary schools
were selected through simple random sampling wharees of the 30 schools
were written on pieces of paper, put in a box aoklgal randomly. The principals
in the selected schools formed part of the sampeulation. Seventeen
geography teachers from 10 sampled schools wedenaly selected by tossing a
coin or casting a dice to select the teacher. thtiath 251students representing 10
percent of the target population were also pathefsample population. Kothari
(2008) states that, a 10 percent sample is adedoatepresent a very large
population.To obtain students respondents in eactpkd school simple random
sampling was used to pick the 251 students.25 stade each of the sampled
schools were picked with an extra one added tdethiln school. Names of the 25
Form Three students in each sampled schools watenvon pieces of papers.
The papers were then folded, placed in a contandrthen picked out one at a
time. The names in the picked papers were recoddedch and included in the
sample. The total sample population included 10dheachers, 17 geography
teachers and 251 Form Three students making adfo2418 respondents.

3.5 Research instruments

The instruments of this research were questionnaieseloped by the researcher.
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They were administered to Form Three studentsh&amf geography and head
teachers. The questionnaires contained close- emdedvell as open-ended
guestions. The variety was used so that all rekev@iormation is collected.
Questionnaires were preferred in collection of daae the population was large
and time was limited. The target population wae éterate and therefore would
have no difficulties in responding to the quest@aina items.

3.5.1 Questionnaire for the Form Three students

The questionnaire had thirteen items to be respbtmldy Form Three students.
The questionnaire was divided into two sectionstise A and B).Section A
captured the background information of the respah&vhile section B contained
information on factors that influence student’sickaf geography.

3.5.2 Questionnaire for geography teachers

The questionnaire had twelve items to be respotwbg the teachers.

The questionnaire was divided into two sectionst{se A and B) .Section A was
on background information on school type, gendet Emgth of stay in their
current schools of the respondent, while sectidra® information on factors that
influence student’s choice of geography.

3.5.3 Questionnaire for head teachers

The questionnaire had thirteen items to be respbtalby the head teachers.
The questionnaire was divided into two sectionst{se A and B) .Section A had
background information on gender, students’ poputetind the number of years
the school had sat for KCSE .Section B had infoionadn factors that influence

student’s choice of geography.
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3.6 Instrument Validity

Validity is the extent to which a research instram@erforms what it was
designed to do. To ensure both content and faddityabf the questionnaires
were given to my supervisors who examined the itentgally and then passed
on their comments to the researcher. The reseatithiemodified the items using

the suggestions put forward by the supervisors

3.7 Instruments reliability

Reliability refers to the degree of consistencysobres obtained by the same
individual when examined with the same test onedéht occasions. The greater
the degree of consistency in an instrument, thatgres its reliability. A scale or
a test is reliable to the extent that repeated oreasents obtained using it under
constant conditions will give the same results (Rab999). The researcher used
test-retest method as the instruments used codtdoth closed and open ended
items that required comparison in order to vyieldnsistent results. The
guestionnaires were administered to the same rdspts used in the pilot study
within an interval of two weeks. The Pearson ProdMoment Correlation
Coefficients (r) between the two set of scores lné tresponses from the
guestionnaires administered on the two differemtasions was used to calculate
the reliability coefficient as follows:
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r=0.66

As indicated, the results of the test-re-test stagave the Pearson Product
Moment Correlation Coefficients of 0.66 which isoab 0.5 meaning that the

instruments were highly reliable for data collentio

3.8 Data collection procedures

The researcher sought authority to conduct resdesohthe National Council for
Science and Technology. This was followed by at tithe District Education
Office to seek permission to visit the sampled sthoto administer
guestionnaires to the respondents. The researtherarganized data collection
schedules with the school administration. The twts ©f questionnaires were
distributed to the students and the head teachbesrespondents were assured of
confidentiality of their identity. An agreeable ®mframe for filling in the
guestionnaire was given ranging from one day to week after which the

researcher collected the filled in questionnaicgsahalysis.
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3.9 Data analyses techniques

The data generated by questionnaires was checkedrtpleteness before being
edited and coded. In coding the information, theeaecher prepared a code book
to facilitate entry of data into data entry sheétse data was then analysed using
the Statistical Package for Social Sciences (SP&33%ion 19.0. Descriptive

statistics was used to analyse the quantitative aladl findings presented in tables
and graphs. Qualitative data was analyzed throwgheat analysis. In order to

achieve this, the researcher coded and classifidus responses according to

themes identified to help draw inferences.
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CHAPTER FOUR

DATA ANALYSIS AND INTERPRETATION

4.1 Introduction

This chapter present finding of the study. Thelgtsought to identify the school
factors influencing students in the selection obgyaphy subject in public
secondary schools in Nakuru North district Kenyhe Btudy first examined the
response return rate, demographic characteristiceegpondents and factors
influencing students in the selection of geographye factors influencing the
student’'s selection of geography are the schoolgip® on the selection of
geography, availability of teaching resources ayithlsus coverage. In addition

schools performance and career aspiration of stadeve also been explored.

4.2 Questionnaire response rate

Out of the 251 students sampled, all of them (106%&d and returned the
guestionnaires. Similarly all the 17 sampled teesla@d 10 Head teachers filled
and returned questionnaires. This high return wate enhanced through proper
follow-up by the researcher especially the use lobne calls to remind the

respondents on the agreed date of collection.

4.3 Demographic characteristics of respondents
The study first sought to get the demographic dhtarstics of the sample

population. These were the gender composition, esitgl enrollment in the
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sampled schools as well as the proportion of Fdrraet students according to
their humanities subjects of choice. Tleagth of stay in schools by teachers as
well as well the number of years that the schodasl Isat for the KCSE
examinations was also provided by the respondé&hts findings are discussed as
follows:

4.3.1 Gender composition of the sample

The respondents were asked to indicate their gefitiere were three groups of
respondents namely; Form Three students; geograalehhers and head teachers.
Their responses on gender composition are repeséanfigure 4.1

Figure 4.1

Gender composition of the sample population

m Male mFemale

Students Teachers Head teachers

From the information provided by the three groupsespondents, there were

more males than females. Although the male gender dominant both gender
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were represented in all categories of the respdadenhis ensured good
representation of data thus making the data maqoeesentative of the target
population.

4.3.2 School type

The students were asked to indicate the type obadsh The responses were
tabulated as shown in Table 4.1

Table 4.1

Type of schools

School Type Frequency Percentage
Boys 1 10

Girls 2 20

Mixed 7 70

Total 10 100

From these findings all the three types of scheawdse represented in the study.
Mixed schools were the dominant type with pure beghool being the least
dominant.

4.3.3 Students’ enrollment

On the total enrollment of students in the ten sththe findings indicated a total
of 4097 with 2148 boys representing 52.4%, amtbIdrls representing 47.5%.
4.3.4 Length of stay in schools by teachers

The teachers were asked to indicate the lengthagfis their stations to ascertain
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their familiarity of stations they were teaching he results of the findings are

summarized in table 4.2

Table 4.2

Responses on teachers’ length of stay in schools

Length of stay in the school Frequency Percentage
Below 2 years 2 11.08

More than 2 years 15 88.2

Total 17 100

From these findings 15 out of the total 17 geogyaigachers had more than 2
years experience in their work stations. This tfoeeeput them in a good position
to understand the factors influencing studentshm gelection of geography in

their schools.

4.3.5 Years the school had sat for KCSE examinatisn

From the head teachers the study sought to ediabkésnumber of years that a

school had sat for KCSE examination. The findingsstown in table in table 4.3
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Table 4.3

Number of years that schools had sat for KCSE

Number of years Frequency Percentage
0-4 1 10

5-9 4 40

10-14 2 20

Above 14 3 30

Total 10 100

From the study findings it emerged that most scheaie well established with
only 10% of schools having sat for KCSE for lesantifive years. This confirmed
the suitability of the sampled schools for thisdgtlhaving had a good experience

with the performance of geography subject andelkscsion by students.

4.3.6 Students’ responses on whether geography waféered in their schools.

The students were first asked to indicate whetkeegoaphy was offered in their

schools. The responses are shown in Figure 4.2
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Figure 4.2
Students’ responses on whether is Geography Taugint their school

300

200

100 -

Count

Miséing

The data revealed that 248 of the student respisideswered in the affirmative.
In a related question the teachers were askeddtoaite whether geography was
an optional in Form Three in their schools. Thliings indicated that the entire
teacher respondents of 17 representing 100% agneédjeography was offered
as an optional subject in their schools .This helpe validate the findings by

students that geography was offered as a subjeadt $chools.

4.4 Factors influencing students in the selectiorf &@eography.
The students were also asked to indicate reasatsb#st explains why they
selected geography subject as their preferred ofton a list of seven items. A

student could choose more than one response. Tlends are presented in
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Figure 4.3
Figure 4.3

Students’ responses on reasons for selecting geoging

m Percentage
27.71
21.28
16.06
12.85
11.64
9.63
0.01
perform well  future good interesting  enough schoolpolicy  Other
career syllabus tolearn books reasons

Most of the respondents indicated that they clgemegraphy due to the good
performance they had in the subject.

Second in rank were students who took geographytaluts relation with their
future careers. Others reasons that were cited twateof good syllabus coverage
in geography subjects as well as its interestirtgrealn addition the availability
of geography textbooks as well as schools’ politied forced students to take
the subject also featured.

The findings were compared with the responses asores given by students for
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not taking geography as an option. Similarly mdrantone response were .The
responses were tabulated as shown in table 4.4
Table 4.4

Students’ response on reasons for not selecting geaphy

Reasons for not taking geography Frequency Percentage
Geography is not related to my career 127

27.7
| don’t perform well in geography 118

25.8
Geography is not interesting 81 17.7
Geography has a wide syllabus 30 6.6
The school policy 68

14.8
There are no enough resources for teach 24 5.3
Other reasons 9
1.9

As indicated in the data the major reasons forsetgcting geography subject had
to do with the subject not being related to theireers and poor performance in
geography with frequencies of 127 and 118 respegtivOthers major reasons
were that the subject was not interesting anditii@ schools policies that hinder
students from selecting geography. To a lessemexbe students’ respondents
also cited the wide geography syllabus, lack ofughoteaching resources among
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other reasons.
The head teachers were also asked to indicate#is®ms for offering geography.

They gave varied reasons as shown in table 4.5

Table 4.5

Head teachers’ responses on reasons for offeringagraphy

Reasons for offering geography Frequency Percentage
Importance of the subject to career choice |5 35.71
Adequate resources in the school 3 21.42
Value/worth of the subject 3 21.42
Availability of enough teachers 2 14.28

A requirement by the ministry 1 7.14

As indicated the importance of geography to caeices had the highest
responses of 5 out of the total 14. Other respomssre that the subject was
offered in their school due to adequate resourcetheir school. This was the
same proportions to those who responded that gelgravas offered for its

importance in the curriculum. Those responses tbatured less prominently
were those associating the offering of geographi awvailability of teachers and
that which indicated that the subject was offered meet the ministry’s

requirement.

4.4.1 Schools policies and selection of geography

The study identified several schools policies thaher made students select
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geography or decline to select it altogether. Oheuzh policies was that of
making subject that are meant to be optional coagwyl This was shown by the

proportion of student according to humanities sttisj@as shown in Figure 4.4

Figure 4.4

Proportion of students according to humanity subjets

m Percentage

Geography

History 13

CRE 00

The entire 251 respondents indicated that they @RE as their optional subject.
History ranked second with 129 responses while ggity had the least of the
responses with only 81 responses. The finding atdit that CRE was the most
preferred humanity subject while geography was lds@est preferred humanity
subject. These findings indicated a compulsoryustér CRE leaving a student

to choose between history and geography if theyew@itake a second humanity
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subject.When the head teachers were asked whether thepade any humanity

subject compulsory the entire ten head teachergaard in the affirmative. They
were further asked to name the subject they hadencachpulsory. In all their

responses on this question, CRE was identifiedaasf been compulsory in all

the ten sampled schools. These findings concur thitise of Elimu document

(2012), a Website for all learning institution ireya which observed that the
CRE subject had been made compulsory in most oktheols in Kenya. This

arrangement gives CRE subject more preference tti@mther two humanities

subjects namely geography and history as showiguré& 4.4

On the issue of blocking geography with anotherjestitbin the time table, the

head teachers were asked to respond to this quéstiticking either Yes or No.

Majority of the head teachers stated that geograpay blocked with another

subject (80%) while only 20 percent answered orctivdrary. They were further

asked to indicate the subjects that are blocketl g#ography. Three subjects
were identified as shown in figure 4.5 below.

Figure 4.5

Proportion of subjects blocked with geography
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m History m Geography Physics

It is clear that history subject had the highesgirency of being blocked with
geography subject .In other schools the head temcheealed that geography is
also blocked with biology or physics. This arrangairlimit the democratic space
of students choice of geography subject forcingt@dent to ,either chose
geography or drop it if blocked in the time tabléhnanother subject that the

student opt to take.

On the policy of entry performance requirementsstadents to pursue geography
in Form Three most of the head teacher 9 (90%) @esy did not have such a
policy only 1 (10%) said that they required a stude have attained a required
performance before being allowed to take geograiphyorm three. Another
school policy that was investigated by the studys wat of having minimum

number of students who must choose geography tstitate a class. Seven head
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teachers indicated that this policy did not existtheir schools compared with
only 3 who indicated that this policy existed ieithschools.

Another policy found to have a significant infleenon student’s selection of
geography was that of having a minimum number afletts or quorum to
constitute a geography class. 30% of responseshg teachers confirmed this
fact. The policy of having a minimum level of perftance was found
insignificant with only 1% answering in the affirthae. These findings disagreed
with those of Jicho Four Production’s (1st July 20€hat the requirements by
schools to have students get a minimum performbata@e being allowed to take
geography was a factor influencing students irstilection of geography.

4.4.2 Relationship between availability of geographresources and students
selection of geography.

On the influence of teaching and learning resourdds64% of the student
respondents indicated that their decision to sealecigraphy was influenced by
the availability of enough geography books in thba®ls previously shown in
figure4.4. For those who did not take geographyb.8aid that they were
influenced by lack of enough resources for teachgepgraphy as earlier
indicated in Table 4.4This confirms the findings of Otwori (2007) andtd&ic
and Fouriel (2012) who attributed the low enrollmengeography in secondary
schools to lack of resources

To establish the relationship between availabiityd use of learning/teaching
resources and students selection of geographgttident respondents were asked

to indicate whether they personally had textboaksgeography. The responses
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are tabulated in table 4.6
Table 4.6

Student’s responses on possession of geography bedks

Responses frequency %
Yes 87 34.66

No 158 62.95
Blank 6 2.39

Total 251 100

The finding revealed that majority of the resportde®.95% had no textbooks
for geography while 87(34.66%) had geography textso This can be attributed
to the fact that most of the students used textbdokthe school library and
therefore do not own textbooks. They were furtteed to indicate whether their

schools had a library. Their responses are predenttable 4.7

Table 4.7

Student’s responses on availability of library in heir schools

Responses frequency %

Yes 238 94.48
No 13 5.17
Total 251 100%
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Majority of the respondents 94.48 indicated thairtlschools had libraries. On
the adequacy of geography textbooks in the sclim@lries the findings indicated
that majority of the students 148 (58.96%) ratesl adequacy of geography text
books in the library as adequate against 71 (28)28% students representing
12.75% did not respond to this question. When #rmaesquestion was posed to

teachers the responses were as presented in Bigure

Figure 4.6

Teachers’ responses on the adequacy of text books

59% of the teachers’ responses indicated that gpbgrtextbooks in the library
were adequate. These findings confirmed that indeest of the students rely on

library books.
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Beside text books both students and teachers ashked to indicate other
resources for teaching geography in their schoidie results were tabulated as
shown in table

Table 4.8

Student’s responses on frequently used geographys@urces

Teaching/learning resources frequency %

Wall maps 134 25.62
Charts 129 24.66
Globes 100 19.12
Weather station 160 30.59

The findings established that indeed such resousael as wall maps, charts
globes and weather stations exist but are inadecalawvith below 30% of the
total respondents. The findings indicate that tewglearning resources are well
distributed across the schools. These responsescgepared with those of the
teachers to establish on the frequency of theirfaiseeaching as shown in figure
in Figure 4.7

Figure 4.7

Teachers’ responses on frequently used teaching mgces
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From this data wall maps were the most commonly usaching resources in
geography were wall maps followed by charts anthego Weather stations were
the least commonly used resources in the schoadmel@lly availability of
resources according to these findings is not alenolas many schools appeared

to be well endowed with them.

4.4.3 Syllabus coverage and the selection of geoghy

The students taking geography were asked to dstitie percentage of the
syllabus coverage by the time the students weezise subjects. The responses
are shown in Figure 4.8

Figure 4.8

Number of geography students according to syllabusoverage
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The findings indicated that 53.7 of those who geldgeography were from a
good background in terms of syllabus coverage lgglkiad an 80-100% syllabus
coverage which was rated as good. A further 38.7%hose who selected
geography came from a background where 50-70%eo$yhabus coverage rated
as average The least proportion of students &% Mhad poor syllabus coverage in
geography in their school before selecting the exxtbjn From these findings it
was clear that there is a direct relationship betwthe syllabus coverage and the

number of students selecting geography.

These findings validated those on student respomsegeasons for taking

geography where good syllabus coverage ranked Higtiest among the reasons
given for selecting geography as observed in Tal8éVhen Pearson correlation
was computed for the two variables it yielded arsaaf 0.672 meaning that a

strong correlation existed between syllabus coweragd students selection of
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geography. The findings established that in cadesrevsyllabus coverage was
good more students opted for geography and viceaverhis confirmed the
findings of Akintade (2012) who observed that tleope of the geography
syllabus was the major reason why few studentsdofteake the subject. This
was similar to the finding of Faniran (2000) in Bitga who blamed the wide
scope of geography syllabus for the low numbertoflents registering for the
geography subject in Nigerian. Katana (2007) foandthat inadequate syllabus
coverage is a major reason for poor performanceK@SE which in turn

discourages students in subsequent classes fregtiaglgeography subject.

4.4.4 School performance and the student’s seleati@f geography.

When student respondents were asked to list therfathat had influenced them
in their selection of geography, good performamcgaography ranked first with
69 respondents representing 27.71% of the totpbreses as previously shown in
figure 4.3. Similarly when student respondents vasieed to indicate reasons for
not selecting geography, poor performance rankedngewith 25.8% of the total
responses as was shown in table 4.4. This confirthe findings of Lazarowitz
and Lazarowitz (2006), and Katana (2007) that gmenformance in a subject

predicate the number of students opting for ihie $ubject choices.

The KCSE performance in terms of the mean scorgewgraphy exams from
2008 to 2011 were also availed by the head teachkis was compared with the

percentage candidature of geography that had s8{@&E in the same period

53



against the total number of students in the samgtbdols as shown in Table 4.9

Table 4.9 KCSE performance against candidature

Year % Candidature Average mean score  Improvement index

2008  29.75 4.33 0
2009  36.99 4.73 0.4
2010 32.28 5.95 1.22
2011  30.06 6.51 0.56

From these study findings year 2009 had the highestentage candidature while
2008 had the lowest candidature. The candidateeens to be declining since
2009 despite the improved mean score. The KCSEBnpmeaince does not seem to
be having significant influence on student’s setecbf geography as indicated in
figure 4.1.Despite the small improvement in geobyaperformance the trend in

the geography candidature seems to be on a dowrivesudi

4.4.5 Students career aspirations and student seten of geography.

In all the three sets of questionnaires the respotsdwere asked to indicate the
reasons that influenced students in the selectiogeography. When all the

responses on reasons for students selecting gdngrapre ranked, career

considerations came second with 21.7 % of the resggmas earlier indicated in

Figure 4.3. On the other hand, when all the reafmmsot taking geography were
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ranked, career considerations ranked first withv%ys of the total responses as
shown in table 4.4.

When considered individually, the influence of f@ticareers as indicated from
the responses given by the three groups of theonelgmts the results are as
shown in Figure 4.9

Figure 4.9

Responses on the influence of career aspiration gelection of geography

82.4
A1,

Students teachers Head teachers

Career aspirations appeared to have the highdsende on subject selection
among the students. All the three categories gfaredents agreed that career
aspirations are a major determinant of student@cehof geography. From
the study findings there is a correlation betweka thoice of optional
subjects in schools by students and their interidede careers with 71.7%
saying that their selection of geography or not w#kienced by career
considerations. These findings confirm those oBtiss (2005) that career

prospect is a key determinant of subject’s choicedrondary school
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter gives a summary of the study as welitheat of the findings.
Conclusions and recommendations from the key fogliare then given. It
concludes by giving suggestion fortherresearch.
5.2 Summary of the study

The purpose of the study was to investigate theadiactors influencing students
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in the selection of geography subject in publicoselary schools in Nakuru North
district. The study sought to determine the infeeerof the school policies on
subject selection, availability of the teaching #&mining resources and the extent
of syllabus coverage in influencing the selectidngeography by students in
public secondary schools in Nakuru North Distrittlso sought to examine how
the school's performance in geography and careprraa®ns influences the
selection of subjects by students in public secondahools in Nakuru North

district.

This study adopted a descriptive survey researslgaeSimple random sampling
was used to select a sample of ten (10) schoola fnutnich 251 Form three
students, 17 geography teachers and 10 head tea@lee sampled. The
researcher developed and used three sets of Queaties to collect data from
Form three students, teachers and head teaché&tse data was then analysed
using the Statistical Package for Social Scien&SS) and interpreted using
descriptive statistics and presented as percentégegiency tables, bar charts

and pie charts. Qualitative data was analyzedutfir@wontent analysis.

5.1 Summary of the study findings

The findings revealed that schools policies on extbgelection seem to have a
significant influence in the selection of geograpyystudents in public secondary
schools. The findings confirmed that all the tehagds sampled had made CRE a

compulsory humanity subject leaving geography astbty as the only optional
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humanities. This is entirely a local arrangement dajpools as the syllabus
guideline by the ministry of education requiresttiize three humanities be
optional. Since the requirement is for a studernike at least one subject those
taking one humanity will automatically take CREaamatter of policy and not by
choice. In addition, the policy of blocking of geaghy with other subjects was
found to be prevalent in many schools. In manyheke schools geography is
blocked with either history or a science preferdiiblogy or Physics. This limits
the democratic space of a student to choose thefienped subjects.

On the influence of teaching and learning resourdds64% of the student
respondents indicated that their decision to selecigraphy was influenced by
the availability of enough geography books in tbka®l. For those who did not
take geography 2.07% said that they were influemgeldhck of enough resources
for teaching geography. Students, teachers andrastnation concurred that the
resources in the geography department were notgénothis was particularly on
textbook with only 34.66% of the students’ respomdeindicating they had
personal textbooks. Most of the student seemelyoon the books in the library.
Although the respondents indicated of having otkesching and learning
resources like wall maps, charts and globes, impbrtesources like weather

station are least available in schools.

The scope of the geography syllabus which manyesiisdagreed was too wide is
another major finding that this study establiste&ident who selected geography

were asked to rate the percentage of syllabus ageeby the time they were
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selecting subjects. The findings established thatses where syllabus coverage
was good more students opted for geography andveisa.

On the influence of school performance on studesglection of geography the
study established that good performance in geographd the highest influence
on those that took geography with 27.71% of thaltasponses. Similarly, poor
performance seem to have greatly influenced thiosedid not select geography
ranking second in students responses on reasonsofdaking geography with
25.8% of the total responses. The KCSE performdones not seem to be having

a significant influence on student’s selection ebgraphy.

From the study findings there is a correlation lestw the students’ selection of
geography and their intended future careers. Cam®iderations rank highest as
both a factor that encourage student to selectrgpby subject or as the factor
that discourage students from selecting geograpt®.% of students said that
their selection of geography or not was influenbgaareer considerations.

5.2 Conclusions

Some of the conclusions that can be drdwm the study findings include the

following: Schools policies of blocking optionallgacts in the time table, placing

minimum candidature in a subject or making othemhgulsory greatly dictates

the student’s choice of optional subjects. In spife these subjects being

categorized as optional the choice of subjectstbgients must conform to the
structure that individual school put in place. Tdg®licies limit the democratic

space of a student to pursue the subjects of tkey |
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In addition, the availability of text books and ethllustrative teaching resources
in a subject play an important role in influencisigidents liking of the subject.
Availability of teaching resources in a subject pselstudents readily access
information whenever needed. This creates intenestich a subject that student
find more familiar or less abstract.

There is a correlation between the choiceopfional subjects in schools by
students and theimtended future careers. For instance, beconanpilot, a
meteorologist, or an environmentalisjuires that the student is well grounded in
the skills of geography. Depending on how well studearts informed on career
prospects that a given subject offers, studentspnelfer those options that are in
line with their careers.

The extent of syllabus coverage in a subject eaffgdn the years preceding the
selection of subjects is a major determinant inlesti’'s choice of subject. Where
the tradition of syllabus coverage in subject i®@djonore students would most
likely opt for such a subject when presented asoption. The declining
candidature of geography in KCSE in Kenya is patithg to its wide scope of its

syllabus which teachers is hardly completed ingilren time.

Performance in a given subject has the highestienfte on the decision of a
student to select a subject or not. Good performameaxamination in a subject
especially in the formative years creates an istarethe subject making it more

preferred by students when presented as an o@iothe contrary when a subject
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is posting a poor trend in performance it will attrfew students opting to take it

as an option.

5.3 Recommendations

Regarding the findings of the study, the researchmkes the following

recommendations to improve on the selection of gggdy by students in

secondary schools:

According to the study findings schools’ policies subject selection seem to
have a significant influence in the selection obg@aphy by students in public
secondary schools. The study recommends that thergment through the
department of the Quality Assurance and StandamtEngify inspections in

schools to ensure that the Kenya Institute of Culuim Development (KICD)

syllabus guidelines are followed .This will curb the habit of some schools of
putting their own policies on subject selectioneliknaking optional subjects

compulsory that limits the democratic space of efiislin their choice of subject.

Availability of teaching resources was found to @av significant influence on

decision of students to select geography or noerd@ s therefore need for school
administration to facilitate for the acquisition wiore geography text books and
other illustrative teaching resources for studeotsreate more interest in the
subject. Schools should seek to create more of tilamries to make books more
accessible to students. Geography teacher shoudthdmuraged to improvise on

simple teaching aid like rock museums charts, nwdelong others for their use.
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Since syllabus coverage has a great influence watests choice of subject there
is need for the (KICD) to review the geographyaylls to reduce its scope. This
will make it possible for teachers to complete sgtabus within the time given.

This will endear the subject to students when fleey that the content is not too
overloaded .Teachers will also feel motivated teehayllabus content that is

manageable within the time allocated.

The study found out that performance in geograpyy the highest influence on

student’s selection of geography. The study recomimethat the government

organize more geography workshops for teacherensitize them on effective

teaching method that will make the subject mord ega interesting so as to

improve on the performance of the subject.

Since the findings indicated that career consit@rathas the greatest influence
in the selection of geography, there is need t@erage career guidance among
students to make them aware of the many opporésnétvailable in geography. It

is therefore necessary to conduct frequent workshop students on career

choices to make them well equipped.

5.4 Suggestion for further research.
Based on the study findings the researcher recomstiat studies be done in the
following in the following areas to shed more light

(i) A study to establish the relationship betweendgr of students and their
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selection of geography.

(i) A study to find out the influence of studeratitude towards geography and
the selection of geography.

(i) A similar study to be carried in other digits to establish whether the
findings of this study apply to other areas .Thil @hable generalizations of the

results of this study. This could also be donethepsubjects
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APPENDIX |
QUESTIONNAIRE FOR FORM IIl STUDENTS
This questionnaire is designed to help the researod out factors influencing
selection of geography by students in public schoonl Nakuru North district.
Please respond in all the items in the questioarasr honestly and correctly as
possible.
Part A: Personal information
1. What is your gender?
(@) Male ()
(b) Female ()

2. What is the type of your school?

(a) Boys ()
(b) Girls ()
(c) Mixed ()

Part B: Factors that influence student’s choice ofeography

3. Is geography taught in your school?

(a) Yes ()
(b) No ()
4. If yes do you take geography?

(@) Yes ()
(b) No ()
5. If no, which optional subject do you take undemanities?

(a) CRE ()
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(b) History ()
6 If you take geography, which of the following seas best explains why you

took it. (Tick () as may apply)

(a) There are enough textbooks for geographlyarsthool. ()
(b) I perform well in geography ()
(c) The syllabus coverage in geography is quitedgoo ()
(d) The school forced me to take geography ()
(e) It is interesting to learn geography ()
() Geography is in line with my future career ()

(9)Any other? (Please specify)

7. If you do not take geography which reasons digol give for this?
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8. Do you have your own textbook for geography?

(@) Yes ()
(b) No ()
10. Does your school have a library?

(a) Yes ()
(b) No ()

11. If yes, how would you rate the adequacy ofggaphy textbooks in the

library?
(a) Adequate ()
(b) Inadequate ()

12. Which other teaching/learning resources ardadla in the school?

(i) Wall maps ()
(i) Charts ()
(iii) Globes ()
(iv) Weather Station ()

13.How would you rate the extent of geography sylfacoverage by the time the
students were selecting their subjects?
A.80%-100% ()

B.50-70% ()
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C. <50%

Thank you

APPENDIX I

72

()



QUESTIONNAIRES FOR GEOGRAPHY TEACHERS

This questionnaire is designed to help the researold out factors influencing
selection of geography by students in public schoonl Nakuru North district.
Please respond in all the items in the questioanasr honestly and correctly as
possible.

Part A: personal information

1 What is the type of your school?

(a) Boys ()
(b) Girls ()
(c) Mixed ()

2. Indicate your gender

(a) Male ()
(b) Female ()
3. For how long have you been in this school?

(a) Below 2 years ()
(b) More than 2 years ()
Part B: Factors that influence students’ choice ofeography

4. Is geography an optional subject in Form 3?

(a) Yes ()

(b) No ()

5. How many students are there in form 3?
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6. How many form three students took geographyybés?

7. How would you rate the adequacy of geograpktpteks in the Library?

(a) Very adequate ()
(a)Average ()
(a)Do not have ()

8. Which resources are frequently used in teacheagraphy in your school?

Wall maps ()
Charts ()
Globes ()
Weather Station ()

Any other (Please specify)

11 In your own opinion what reasons do studentsyanr school give for

selecting geography as an optional subject?
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Thank you

APPENDIX IlI
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QUESTIONNAIRE FOR HEADTEACHERS

This questionnaire is designed to help the researold out factors influencing
selection of geography by students in public schoonl Nakuru North district.
The information you give will be treated with ahsel confidentiality. Please

respond in all the items in the questionnaire ashtly and correctly as possible

PART A: BACKROUND INFORMATION

1. What is your gender?

(@) Male ()

(b) Female ()

2. How many students are currently in your school?

() Boys

(i) Girls

(iii) Total

3. How many years has your school sat for KCSE @Ggaty exam? (Tick)

appropriately)
0-4 ()
5-9 ()
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10 — 14 ()

14 and above ()

PART B: FACTORS THAT INFLUENCE STUDENT'S CHOICE OF

GEOGRAPHY

4. In your opinion are there enough Geographyuctbnal resources?

Yes ()
No ()
5. The following is a blank table designed to shaur school means scores of
candidates in KCSE geography exams between tirs 008 — 2011. Fill in

Appropriately

YEAR Total School Candidature Total Geography Mean Score

candidature

2008

2009

2010

2011

2012

6 (a) Have you made any humanities subject compulad-orm 3?
Yes ()

No ()
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(b) If yes, which one?

Geography ()
CRE ()
History ()

7 (a) Is geography blocked with another subjethentime table?
Yes ()
No (

(b)If yes which one?

9. Are there entry performance requirements fodestts to pursue geography in

Form 3?

11. Do you have policy on the minimum number afdsihts who must choose
geography in Form 3 to constitute a class?
Yes ()

No ( )

12. If your school offers geography which reasonsuld you give for

this?
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13. If your school does not offer geography whieasons would you give for

this?

Thank you
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When replying please quote
secretary@ncst.go.ke

ouwret.  NCST/RCD/14/013/712 pate: 17" May, 2013

George Githuku Munyari
University of Nairobi
P.0 Box 30197-00100
Nairobi

RE: RESEARCH AUTHORIZATION

Following vour application dated 3" May, 2013 for authority to carry out
research on “School-based factors influencing students in selection of
Geography subject in public secondary schools in Nakuru North District,
Kenya.” 1 am pleased to inform you that you have been authorized to
undertake research in Nakuru North District for a period ending 30™
June, 2013.

You are advised to report to the District Commissioner and District
Education Officer, Nakuru North District before embarking on the
research project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

Tk

FOR: SECRETARY/CEO

Copy to:
The District Commissioner

The District Education Officer
Nakuru North District

The National Council fer Science and Technelogy is Committed to the Pramotion of Science and
Technalogy far National Development”,
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