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ABSTRACT

The purpose of the study was to investigate thé&uente of head teachers
communication strategies on students performanceKeatya certificate of
secondary education in public schools in Homa — Bastrict, Kenya. The
objectives of the study were; to determine how tifécial language of

communication, joint open air meetings with studemtethod of school calendar
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dates circulation and how discussions in staff mgst influence academic

performance in public secondary schools.

The study used a descriptive research design,ifigilaand simple random

sampling were used to select a sample of 20 heszhees, 146 teachers, 436
students and 75 support staffs out of a target latipn of 36 head teachers, 364
teachers, 4355 students and 375 support stafhtostudy. The researcher used
guestionnaires and interview schedules to colleta.dData were collected in

eight days. The head teachers and teachers’ gneaiies were administered by
the researcher while the students questionnamdsinterview schedules were
administered by two research assistants with gomlaof the researcher. The
respondents filled in the data and they handed theecompleted questionnaires

to either the researcher or research assistamsategely.

Quantitative data were grouped according to theamh questions and were
analyzed using tally system to get frequency couPéscentages were calculated
using a scientific calculator to be able to destibe findings depending on the
magnitude of the percentage responses for eachatethe questionnaire. Data
were presented by use of frequency distributiotetathar graphs and pie charts.
Qualitative data were condensed using categorizatialata according to related
responses from various respondents. The relatgebmess were counted and
guantified. However, some of the qualitative ddtattcould not be quantified

were grouped thematically and a general narratigs written to describe the

results.

The researcher found out that the head teachersatlapgted communication
strategies with open air meetings encouraging a-tw@y communication. Head
teachers engaged in use of official language ofresanication, good method of
calendar distribution and discussions in the stadketings to promote academic
performance. The head teachers were also apologeticsensitive to others in

conversation.
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The study concluded that communication strategitpted by the head teacher
greatly influence the school performance at KCSEer&fore, the ability of the

head teacher to manipulate their staff, studendssapport staff through effective
communication strategies enhances a good perfoemahich leads to improved

urge for parents to fight for the few chances thaght be available in the school
for their children.

The researcher recommended that head teachersdshodertake in-service
courses to improve their communications skills.sTé¢ould help them understand
the best communication strategies to adopt depgnalintheir school situations
and improve in management planning which leadsngroved school academic
performance. The researcher suggested furtherrobsem the communication
strategies adopted by the head teachers in vaparis of the country so as to
compare the findings with those of the study. Satidies would add to the

findings of this study.

CHAPTER ONE

INTRODUCTION

1.1. Background to the study

Education is one of the basic tenets of the soctgountry’s education system
in terms of quality has a direct correlation witte tcountry’s social, economical

and political health. It thus makes education auesof national importance
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owing to the premium everyone attaches to it. Kmolgke and skills provided by
an education system should be relevant to the n&fetti® individuals and of the
nation. These two elements should be measuredsiiy@observable behavior

(Armstrong and Allan, 2009).

Education is any act of experience that has a foomaeffect to the mind,

character, or physical ability of an individual.idtthe process by which society
transmits knowledge, skills and values from oneegation to another. It helps
fight ignorance and the acquisition of knowledgeating a better citizenry in

terms of prospects in life (Fanuel, 2011).

The right to education was created and recogniyead! jurisdictions. Article 2 of
the first protocol to the European convention afnlan rights obliges all signatory
parties to guarantee the right to education. Thé&ednNations International
covenant on economic, social and cultural righ@rgntees every other citizen in
the world a right to education. Under the educatarall (EFA) Programs driven
by UNESCO, Many countries have committed to hawiniyersal environment in
primary education by the year 2015 and this hasenitacompulsory for children
to receive primary education in many countries,(&ky,2010).According to
Fabunmi (2004),education is designed to guide #dweldpment of the individual.
The acquisition of appropriate skills, abilitiesdacompetences both mental and
physical are equipment for the individual to livecént lives as citizens and

contribute to the development of the society.
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Thomas (1990) concisely stated that communicat®rthe lifeblood of the
organization or institution and the survival ana@ltie of any organization depends
on effective communication. It is an acceptable imatxhat communication
activity makes the biggest relative contributioreftective management. It forms
the primary bond amongst organizational membersyd®n the organizations

and the community.

Maranga (1993) states, that the schools are org@niz hierarchical order with
the communication flows in three directions; dowp, and horizontal , in
schools many types of information are sent downw/émom head teacher to the
teachers and students .The arrangement howevendbesly indicate who made
authority but also who can say what to whom. Nlogless teachers, students’
and support staff often lack adequate informatiBroblems like information
overload, lack of openness and filtering causermédion loss and distortion

during downward communication.

One should understand how tools of communicatienused in our daily life of
informing, influencing, inspiring, convincing, fiiening and entertaining one
other. The head teacher who wants to raise perfwenanust use persuasive
language to create positive attitudes towards tbgeqt from the teachers for it to
gain acceptance from the audience and to stimwat®n from them. He is
advised to use simple official language and avaidegessary repetition.Blatt

(2000) in his study in Britain found that languageé communication affect

17



students’ performance at ‘O’ level. Study reveatlledt when head teachers use
simple official language to communicate the schasibn, mission or objectives,

students perform better than others.

According to Goleman (1995), one aspect to achtbeeinstitutional vision is
through openness and joint contribution of eachmteaember. One way of
attending to this is to provide a caring school iemment in which self
expression, debate and reflection are a norm rdkfzer an exception. The head
teachers should adopt communication strategiesethladnce dialogue between
school managers and students (Lee2009).Muyera (2#00f2s study in Trans-
Nzoia district, Kenya on the effects of open distmss on performance found
that students in schools where the head teachelyfiateract with students

perform better in exams.

Wallace (2008), school calendars generally guigefai plan for the year in any
school to ensure attainment of objectives and tar§er the year. The year
calendar, term dates and weekly duration do hapadtnon value addition .There
are different number of lessons per subject cautligy study to consider the
influence of the circulation of calendar on studegmérformance. In Kenya, more
than one calendar approach is undertaken dependitite level of study drawing
the interest of this research to focus on theluerice to performance. The type of

school calendar is influenced by educational pugpbe school wants to attain,
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subject content offered, organization of experisraed educational outcomes the

school desires.

According to Jantzi and Leithwood (2005) the heaaicher should allow staff
discussion in which the staff participates in diecianaking allowing for freedom
of thought, expression and actions within the fraod of the mission and
objectives of the school. During the discussionshm staff, each partner in the
conversation need to be informed on the issuesahediscussing and their rights
and entitlement by law in the school setting. E&ltan equal partner in the
deliberation in the context of open communicatietween the head teacher,
teachers, students and support staff. Howevestusld be done within the limits
of obedience of authority and school managemeravimd a situation where
teachers and students carry out their duties with hapathy which could
otherwise lead to poor performance due to in&ffeoess. Mafisa ( 2008) in his
study in South Africa on communication strategiesunid that free staff
discussions reflected on good school environmerdt #re students in this
institutions were realized to be performing bettean others due to high morale

that their teachers developed in their work.

1.2. Statement of the problem
There are a lot of donor support programs, subsidgecondary tuition fee in
public secondary schools all geared towards theaéizétion of basic education

programs and secondary school education in HomaDssgict (GOK, 2010).The
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Ministry of Education in collaboration with the lisaassociation in the district
came up with a policy on the medium of communicatior students to
strengthen their general performance. The World kBanganized different
seminars for the head teachers on modes of ingtruict schools with a view of

increasing the performance of students in theidistr

Despite the equalizing factors in the district teelaby the Ministry of Education
on instructional of contact hours, number of lessahere are many schools
whose learners’ results in K.C.S.E fail to refldet achievement made. Student’s
performance in the Kenya certificate of Secondariioma Bay District has not
been very impressive. In the latest result of 204l¥, three schools from the
district ranked among top 100 schools nationallgipNation 7" August).This
means that majority of the schools had poor perdme which has been the
same for the last three years with mean score ewrsh2009 —MSS 5.9452,
2010- MSS 5.8753, 2011- MSS 5.3871, 2012-MSS 4Tt@8e still remains the
need to find out and explain the causes of decrggserformance in the district.
This is because intervention cannot be carriedaithiout proper diagnosis of the
underlying problems. This calls for research talfiout the influence of head-
teachers’ communication strategies on studentglexo& performance in public

secondary schools in Homa Bay District.

1.3. Purpose of the study

20



The purpose of the study was to establish theuenite of head teachers’
communication strategies on students’ performanceKenya Certificate of

Secondary Education in public schools, Homa Bayridts

1.4. Objectives of the study

The following were the main objectives of the study

a) To determine how the use official language of comitation in school

influences students’ academic performance in P@glocondary schools.

b) To establish how joint open air meetings with stideinfluences their

academic performance in public secondary schools.

c) To determine how the method of school calendarsdaieulation can

influence the students’ academic performance ifipskcondary schools.

d) To establish how discussions in the staff meetinfjsiences academic

performance in Public secondary schools.

1.5. Research Questions
In order to attain its objectives, the study useé following research
guestions:
i) To what extent does the official language of comitation in
school influence students’ academic performance Public

secondary school?
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i) How do joint open air meetings with students infloe their
academic performance in Public secondary schools?

iii) To what extent do the method of school calendaedairculation
influence students’ academic performance in PubBcondary
schools?

iv) How do discussions in the staff meetings influerstedents’

academic performance in Public secondary schools?

1.6. Significance of the study
The study may be of great value to the communitywsy of seeking
intervention measures which may lead to improveadamic performance.
The study may enlighten the teachers to become mersitive to the
significance of effective communication and itseefs performance .For the
Kenya Education Management Institute (KEMI), theidgt may help in
identifying the areas which require to be incorpedan in-service course for
headteachers, deputy headteachers, head of deptstrasehool management
committees, Board of governors and education aficéhe policy makers
may benefit and attempt to correct any communiogbimblems that may be
identified in the school management through adgision the best

communication policy in schools.

1.7. Limitations of the study
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Some respondents may have considered some asgetie ctudy as
Intrusive especially the issue of academic perforeeaThe researcher seek
to reassure the target respondents that the stidyrictly for academic
purposes and their identity was be treated in angt confidence. They
also got an assurance of accessing the final dotuoree the research is
over, all to win their confidence. The little resga done on this area of
influence of communication Strategies on studeatsidemic performance
in public secondary schools in Kenya is also a ipddg of insufficient

information to provide support or otherwise for therk.

1.8. Delimitations of the study

The study confined itself to the head teacherghis, students and support
staff in Homa Bay District as respondents as threyd&rectly affected by the
communication strategies in the school. The stuslylimited to public
secondary schools in Homa-Bay District, other pafthe Homa Bay County
and the country at large will be excluded. Thelgtdid not consider other
factors that do affect academic performance suchstasent’s ability,
attitudes, social-economic status, student’s ehélyavior, family education
background as well as teaching methodologies,@kearch only be focused
on the communication strategies used by head teadhepublic secondary

schools in Homa-Bay District.
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1.9. Assumptions of the study
In the study the researcher assumed that:
i.  The head teacher's communication strategies aftadent’s academic
performance secondary school level.
ii.  The school records of the students’ academic pedaoce reflect the
true picture availed to the researcher upon request
iii.  All head teachers face similar managerial challsraged are aware of

their roles as communicators.

1.10. Definition of significant terms

Academic performance refers tothe student level of achievement in Kenya
Certificate of Secondary Education Examinationislgraded as a twelve-point

scale from the lowest E to the highest A.

Communication refers to process by which messages, informatideas,
thoughts, opinions and plans are passed from thecesado the receiver and
feedback is expected.

Communication strategy refers to a well planned series of actions aimed at
achieving certain objectives through the use of momcation methods,
techniques and approaches. The methods can eitheseibal, non-verbal or

written.
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Effective communication refers to the process by which a message is passed
from the source to the receiver and it reachesreieiver the way the source
intended it to reach.

Head teacherrefers to a person in the teaching and learningga® who is
responsible for all educational activities in asahoverall.

Open air meetingsrefer to communication where both parties are mgllito
listen to alternatives available in open forums aegjotiation is used by both
parties.

Public schoolrefers to a school registered as a government-owriete upon
teachers are employed by the government. It ihaddenaintained or assisted out

of public funds.(source: Education Act 211 1980)

1.11. Organization of the study

The study is organized in five chapters. Chapter @ontains the background
to the study, the statement of the problem, thepogee of the study, the
objectives of the study and research questionsgares assumptions,
limitations of the study, delimitations, signifiaan of the study and
operational definitions of the central terms. Cleapivo contains the literature
review of the study. The literature review includéise concept of
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communication, communication strategies used ialcand their impact on
academic performance. Chapter three describesefeanch methodologies
which include: the target population, the reseadeBign, sample size and
sampling procedures, data collection instrumentshen study, validity and
reliability, data collection procedures and datalgsis techniques. Chapter
four consists of data analysis and discussionsimdifgs. Chapter five

includes summary of findings, conclusions and meo@ndations.

CHAPTER TWO

LITERATURE REVIEW

2.1. Introduction

The purpose of this study is to investigate thduerice of head teachers’
communication strategies on students’ academiopaénce in public secondary

Schools in Homa Bay District. This section revietws existing literature on the
26



topic of study. It draws on previous works carrmat by other researches and

how they relate to the present study.

It focuses on language of communication, open aeetings, circulation of school
calendar and discussion in staff meetings and thd@luence on academic
performance. It also has the summary of the gapietdilled, the theoretical

framework and conceptual framework.

2.2. Language of communication and academic perforamce

The head teachers who want to raise performanceusagersuasive language to
create positive attitudes towards the project fitin audience and to stimulate
action from them. He advised for the use of sint@hguage to avoid unnecessary

repetition leading to efficiency (Riley 2007).

Head teachers should mind about their body langudmle communicating with

staff and students. In most cases, the weightraéssage may be misinterpreted
depending on the facial expressions of the heathézavhen giving that message.
An effective head teacher attempts to practicer imeithod of message delivery
before the actual time and control their mood agmpers so as to send their

message home (Halawah 2005).

There is some agreement emerging that the effédteam-teachers’ language of
communication on the school management are indneictlso that these effects

are difficult to measure. As noted by Hallinger addck (1998) “despite the
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traditional rhetoric concerning head teachers &ffe¢he actual results of
empirical studies in U.S.A and U.K are not altogetlconsistent in size and
direction. Hallinger and Heck (1999) found a numbéravenues that indicate
how head teachers language of communication createsmiducive environment

for learning

The (UNESCO 2009) report points out that langualgeoonmunication can be
seen through: speech, the written word or visugdldys or electronic devices and
body languages, for example, non verbal forms, wineoices e.t.c. The report
also gives guidelines of effective language of camitation that should be
adopted by school head teachers as follows: knowr yijectives: (inform,
Praise, discipline e.t.c); know the receiver: (l&ggcher or learner) and the reason
for the communication: (bad examinations resuf@mnulate your message,: be
clear, specific and understandable; be brief: dda melude unnecessary
information; do not under communicate: consider hithe message is best
communicated: this can be just as essential ascohéent; in delivering the
message be aware of your attitude, behavior, ndoal’eommunication, gestures

and facial expressions.

A study by Korir and Karr-Kidwell, (2000) on the lagonship between
communication and effective educational leadersimRift Valley Province in
Kenya found that a head teacher with good langyagey in their schools

usually creates a good environment for the langsabgects to excel thus enables
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better results. The authors concluded that there avelose relationship between
the head teacher’s language of communication aadttainment of the school

objectives.

2.3. Open air meetings and academic performance

Open air meetings suggest the sharing of opiniosideas openly and freely,
being mindful of others views and encouraging iidiials to seek for
information and advice (Lee 2009). Furthermoregnefice to Marqu (1999) there
are important reasons for including students incaton governance, such as
making better decisions, and being able to implénifgam more easily, raising
awareness of political issues among students, rayi students with
opportunities to assume management roles and ¢dis, slemonstrating “who
does what”, debate, lobbying and compromise in a&mocracy and

demonstrating the importance of the public sector.

Head teachers who encourage open forums with ssiderd engage them in
discussions makes the communication easier foryemer to understand one
another and that one’s opinion should not domirlageentire communication
because process (Lee 2009). According to Lee,ahimnces the head teacher’s
art of persuasion in communication because it @sabim/her to understand the

students and the teachers’ opinion properly.

Head teachers’ open commutation between teachetsstments is vital in

developing an effective school performance and atém(Denham, Carney,
29



Craigie and Wilson, (1995) as communicators and agers, head teachers
decision making on issues through open air meetivitis teachers and students
within the context of each school environment pesiy influence on students
performance. A key finding of the study was thabpen air meetings between
the head teachers, teachers, students and supaibritise head teacher should
adopt a personal position across a range of importansiderations, these
positions being dependent on contextual and pefrdacmrs of the teachers and

students in a particularly school.

According to Riley et al, (2007) students’ positperceptions of teachers’ work
directly promote their participation in school, demic self-concept and
engagement with school. Students’ participation angagement is directly and
indirectly related to academic achievement. Itsissb meet the challenges facing
contemporary schools and improves on school climateork. In addition, head
teachers, teachers and students are important t@btesources of academic
success. The National Teachers Forum (1998) irefictitat teachers share the
same interest which is to expand the decision ngakipportunities from the
administrative team to the classroom teacher. Schead teachers go to the
teachers and students to get their opinions on radirative and curriculum
decisions. The head teacher knows that the besttovaletermine how policy
affects students was to ask the person who was diesitly involved with the

students who is the classroom teacher.
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2.4. Method of school calendar circulation and acamic performance

Smylie and Hart, (1999) suggest that head teaatsersexert indirect effects on
achievement levels through their influence on stlonditions and the quality of
instruction. For example, protection of planningndateaching times from
interruptions, supporting critical reflection upenrrent practice, alignment of
professional developments with school goals andnptimn of trust between

staff.

A majority of learners according to Karega, (EdigmatNews August 20, 2009)
consider school calendars as a tool for academiorpgance add value on both
the learners and the subject. Despite the ratioohleachers students contact
hours recommended and efficient distribution of tedendars, there is still
incomplete syllabus coverage resulting into thedn&® tuition demand. The
students still perform at D+ (Plus) below their rgngrade yet copies of the
calendar for K.C.S.E are dispatched to all studemtse followed, yet not much
has been done to ensure the instructional timetablschool is functionally
adhered to (MOE 1987) Not only with the circulatminthe calendars prevent the
teacher from working in a vacuum but also it witlosv him how teaching —
learning strategies will contribute towards the egah development amongst

his/her students.

Recent global developments seem to be having imgraetducational provision.
The invention of computers, mobile phones and titermet facility tend to have
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turned the world into a global village. This deyaieent has benefited education
system since term dates, examination timetables; galendar of events can be

easily accessed through the internet (UNESCO 2000).

In Australia and most of European countries, tirnktg procedures which is part
of the school calendar can take weeks of effort apteadsheet computer
packages are need fully applied. Their subjectscaded with a number for
teacher with a particular class. Art-related suigjean junior schools embrace

lecture approach in their centered timetable (VWal2008).

2.5 Discussion in staff meetings and academic perfoance.

According to Goleman, (1995) one aspect to achtbeeinstitutional visions is
through openness and joint contribution of eacimtezgember. Similarly, Pont el
al, (2008) indicate that discussions in staff nmegi can strengthen school
management and succession planning. Open discuasioss the meeting can
help to meet the challenges facing contemporarpashand improve schools

working condition.

It is advisable for the head teacher to convenetingeand allow staff members
to respond to his message, though it may be nomy tame consuming
Barasa,J.M. Nyongesa, (2007) Manus and Larson §288%erts that effective
listening involves: being silent, listening througim entire explanation; using
words which convey acceptance of the individual eespect for his thoughts ;

creating a warm atmosphere for talk; relaxing wyito identify the feelings
32



behind the words; showing a range of possibilisesl other points of view,
making positive comments and being satisfied wittreased understanding and
awareness. This promotes closeness and urges tobobte freely in staff

meetings.

According to Specialized Training of Military Paten(STOMP, 2006) each

partner in the conversation needs to be informetth@fissues they are discussing
and their rights and entitlement by law in the sthsetting. Each is equal and
free to deliberate on school matters. The (UNES@@M9) report that the head
teachers should keep in mind that positive feelizgd emotions inspire positive
attitudes amongst the staff, learners and suppafift e yourself: show that you

respect the staff, trust and accept them, be giliilmhelp and listen to them; listen
carefully and make use of effective feedback: comgation is a two — way

process so always ask questions to determine whétieemessage has been
understood. This reduces the damage of relatioaghgt may arise between two

or three parties and promotes mutually agreedugienk good for an institution.

2.6. Summary of the literature reviewed

The reviewed literature had shown various typesahmunication strategies
including; speech, written and non-verbal commumca Various
communication strategies adopted by head teaches hbEo been studied in
several parts of the world and the impact of eaxhhe school climate and
conducive environment outlined.
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However, most studies (Mafisa, 2008, Hallinger &fetk, 1999, Leithhood and
Jantzi, 2000) on high school management had nduap the key factor that
bound the head teachers with their schools. Thdiegtuhad not captured the
effects of head teachers’ communication strategreacademic performance for
the purpose of achieving the school objectivesraission. Therefore, there was
still a gap in research on the influence of comroation strategies adopted by

head teachers in public secondary school in HonyalBstrict.

2.7. Theoretical framework

The study is guided by “functionalism theory”. Dbéim, (2000) the theory can
apply to the school system as information flow frathin different parts of the
school. A school as a social system can be searsetsof sub — systems that form
the total interrelated parts. The different pandude the head teachers, teachers,
students, support staff and the community. The hHeadher has great control
over different parts in the school system and floeeethe pivot of communication

network and interaction in the school.

Through this theory, it is evident that every paas a function and that all the
parts interact in harmony in order to achieve tbalgwhich in the case of a

school is effective communication to improve acadgmerformance.

2.8 Conceptual framework
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Influence of head teachers’ communication strategreacademic performance

of students in public secondary schools.

Figure 2.1 Correlation of head teachers’ communicabn strategies on school

performance

Language of Communicatior]

v

Integration through|__
communication

\ 4

Open Air Meetings

Performance in
K.C.S.E

\4

Method of Calendar
Circulation

\ 4

Teaching and
> Learning

Discussions in
Staff meetings

\ 4

In the study, the input variables include: the lsage of communication, the open

air meetings, method of calendar circulation arsgtwsions in the staff meetings.

The process variables for the study include thg&adio or non adoption of the
communication strategies. Good performance in K&SHlt is the output

variable as shown on the figure 2.1.

The head teacher’s ability to communicate issuéde@ to the running of the

school contributes to achievement of the schootadamic goals. The head
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teachers’ communication strategies affect the ergghool system that include;
teachers, students and non -teaching staff. Theraction among these
individuals through communication affects performean The head teacher
influences their behavior through appropriate comigcation, which in turn

influences their output.

CHAPTER THREE
RESEARCH METHODOLOGY
3.1. Introduction

The purpose of this study was to establish theuémite of head teachers’

communication strategies on students’ academiopaénce in public secondary
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schools in Homa Bay District. This chapter des@ibiee research design, target
population, sample size and sampling proceduresareh instruments to be used
in the study, reliability and validity of the instnents used as well as data

collection procedures and presentation methods.

3.2. Research design

The study employed a descriptive survey researstydeo find out the influence
of head teachers’ communication strategies on statlacademic performance in
public secondary schools in Homa Bay District. Adoog to Orodho (2005) a
descriptive survey is a method of collecting infatimn by way of interviewing
or the administering of a questionnaire from acel sample. It is mostly used
to collect current information about people’s atligs, opinions, habits or any
variety of social issues. This design was deemedogpiate for the study because
the researcher collected, analyzed and reportednnattion’s as it existed in the

field without the manipulation of the variables endtudy.

3.3. Target population

All people under consideration in any field of imyuconstitutes a universe or
target population (Kombo 2006).The target poputatd this study consisted of

all secondary school in Homa bay District. The gttiierefore consisted of 36
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head teachers, 364 teachers, 375 support sta#Zbtl students of form three and

four of the public secondary schools in Homa Bagtiit.

Table 3.1 Target population

No. of No. of No. of No. of No. of
Category schools head teachers teachers students support staff
Mixed/ 16 16 96 1260 112
Day school
Mixed Day 12 12 84 1390 120
Boarding
Girls 4 4 41 940 60
Boarding
Boys 3 3 48 670 75
Boarding
Girls Day 1 1 5 95 8
Total 36 36 364 4355 375

Source: DEO'’S office Homa Bay District April 2013

3.4. Sample size and sampling procedures
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The stratified random sampling method was usedd#ia collection purpose.
(Kombo, 2006) argued that a representative of 10fb @bove is enough for

proving the required information.

Table 3.2
Target
Category % Population ~ Sample size
population
Head 36 54% 20
Teachers
Teachers 364 40% 146
Students 4355 10% 436
Support staff 375 20% 75
Total 677

The researcher picked 54% of the Head teachers,od®& Teachers and 10% of
the students and 20% of the support staff to beséimeple size. Simple random
sampling was used to identify the schools. The aofieschools were written on
papers and put in a box for selection by picking @b a time. The researcher
therefore had a sample size of six hundred anchgggeven.

3.5. Research instruments
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The researcher used questionnaires and intervibedstes as the instruments of
study. The instruments were be used to collect ftata the public secondary
school head teachers, teachers, support stafftadérdgs in form three and four.
The questionnaires are good in the study in thatetrare a large group of
respondents. The questionnaires will have bothed@d open ended questions.
The researcher constructed formally structuredvige/-schedule .The researcher
through the researcher assistants met the resptsnded collected information
from them through their responses to his questidhs. interview schedule was
appropriate for the non-teaching staff since somé&éem could not be literate

enough to respond to the questionnaires.

3.6. Validity of the research instrument

A pilot study was conducted on a random sampleréotgst the validity of the
instruments, feasibility of the study technique aondperfect the instruments
concepts and wording.Anastacia 1982 as cited iroias(2006) validity refers to
the quality that a procedure or an instrument usedsearch is accurate, correct,
true, meaningful and right. In this reference, shpervisor examined all the items

in the instrument and provided a feedback on theesar any correction.

3.7. Reliability of the research instruments
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To establish the reliability of the research instanmts, the test-retest method will
be used. The respondents will be issued with quasgires for them to fill and

the same questionnaires will be given to the sasspandents after a period of
two week’s interval. The two sets of questionnaivé be compared to see

consistency in answering the questions. The cdiwelacoefficient will be

computed using Pearson’s product co-relation atefft

Lxy— LXXY
N
r=
M (Exz— (ZXJE) ((EFE—(EFEJ )
N N

Where r =Pearson correction co-efficient
X =Results from the first test
Y =Results from the second result
N =Number of observations

A correlation coefficient of about 0.75 was subst&nhigh to enable the
researcher to judge the instruments reliable ferdtudy. According to Kasomo
(2006) the value r lies between -1 and +1.The ooefft values that are -1 and
+1 indicate perfect or total relationship while tredue 0 or near to it indicates no
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discernible relationship between the variables. r&hare five categories of

relationships, namely:

a) Very high; r=(0.8to 1)

b) Substantial(high); r=(0.6 to 0.79)

c) Moderate(Average or Fair); r=(0.4 to 0.59)

d) Slightly(Low); r=(0.2 to 0.39)

e) Negligible(by chance); r=(0 to 0.19)

The researcher afterwards made correction of aoynahes in the items, after

which the questionnaires were completed for usiata collection.

3.8. Data collection procedures

After getting introductory letter from the Univesiand permit from the National
Council of Science and Technology, the researcisgted the Homa Bay DEO’S
office for an introductory letter to the target peadents. The researcher visited
the sampled public secondary schools and briefedhéad teacher on the purpose
and objectives of the study. The questionnairesewken administered to the
target respondents. The questionnaires were cetlentmediately after they had

been filled to ensure a high return rate.
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3.9. Data analysis techniques

The completed questionnaires from the field werestfisorted out for
completeness and accuracy. Those which were inaeplere considered spoilt.
Qualitative data obtained from open-ended questeas analyzed qualitatively
through content analysis by organizing them inteentes and patterns
corresponding to the research questions. This tdlpe researcher to detect and
establish various categories in the data which whséinct from each other.
Quantitative data such as statistical informatiorcommunication strategies will
be analyzed by the help of statistical packagesdoial sciences (SPSS) in order
to establish whether there is a relationship betwte independent variables,

correlation analysis will be used.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4.1 Introduction

The study attempted to look at the influence ofdhesachers’ communication
strategies on students’ performance in Kenya Geaté of Secondary Education
in public schools in Homa Bay district.This sectionnsists of methods of
analysis, research findings, interpretation andsqme&ation of the results. The
chapter starts with a brief introduction and thepmndents’ demographic data.

The chapter has been arranged according to thetogie of the study.

The section has description of the; head teacheeshers’ and students’ self
perception profile of the influence of communicatistrategies on students
performance at K.C.S.E. The analyzed data has pesented by use frequency
tables, pie charts, histograms and bar graphs. QGpeled questions were
analyzed by grouping similar responses and thg tlstem used to generate
frequency tables. Description of finding has beemmyto clarify the results on

the tables and charts.

4.2 Instruments return rate

The questionnaires were designed for head teacteashers, students and the

interview schedules concerned the support staif.onl
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Table 4.1 Questionnaire return rate

Respondents Issued Returned
Head teachers 20 20
Teachers 146 131
Students 436 415
Totals 602 566

This represents 89.7 percent and was accepted asnsim the table. The
guestionnaires administered to students in frorm® 4 were 436 and only 21
students did not return their questionnaires. Tésesents an accepted return rate
of 94 percent. Out of 75 targeted support staffy @# were interviewed and this

represents 82.6 percent.

The study expected 677 respondents and only 6®mdents were administered
to. The overall return stood at 92% which was acebent return rate of the

guestionnaires.

4.3 Respondents demographic information

The demographic data of the head teachers, teaghdrstudents is given in this

chapter in order to describe the characteristitch®fespondents.
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4.3.1 Head teacher demographic information

a) Gender: There were fifteen male and five female head teaclfrom the

selected twenty schools.

a) Academic qualification: 60.0% of the head teachers were Bachelor of
education graduates, 40.0% had a Diploma in edutalihe head teachers had

undertaken almost similar level of training.

Figure 4.1 Head teachers academic qualification
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4.3.2 Head teacher experience

Only 33.3% of the head teachers had not been tesstheérs for more thaive

years but slightly above 66.7% had been head teachers between 6-10 years.

Therefore the head teachers experience was notdvféeyent, meaning they had

equivalent skills in administration as shown onfgure 4.2.

Figure 4.2 Head teachers experience
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Table 4.2 School type by composition of learners

The table below shows the findings on the compmsitin learners in the selected

schools.

School type Frequency Percentage
Mixed day/boarding 6 30.00
Mixed day 9 45.00
Girls boarding 2 10.00
Boys boarding 3 15.00
Total 20 100.00

The results in Table 4.2 indicates that mixed delyosls with 45% and most
preferred in Homa —Bay district due to low feesrged of approximately Ksh

9000 per year as compared to others that chargessathrice of this.

It was realized that most schools are understabigdin all the twenty schools
80% of the head teachers indicated in the questicgsn The B.O.G resorted to
employing the teachers depending on their abititpdy them as was given by the

head teachers.
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% Respondents

4.3.3Teachers demographic information

Alongside selection of head teachers, 146 teadhems the twenty schools were

selected. There were 70% male and 30% female tesashkected. Slightly above

53.3%were Bachelor of education degree graduat@%p #vere diploma of

education graduates and 6.7% had master of edoagigrees as shown in Figure

4.3

Figure 4.3 Teachers academic qualification
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The results indicated that most teachers remaimeadame grade for many years
without furthering their education though they wallequalified teachers to

achieve some good results.
4.3.3 Teachers teaching experience

Slightly above 36.7% of the teachers had worked6fdi0 years while above a
quarter 28.3% of them had a working experiencelofid years. Above 21.7%
had worked for less than 5 years and 10 % had &imgexperience of over 20
years as given on Figure 4.4 below. The teachipg®ance could enable them to
evaluate the communication skills of their headtieas with competence. It was

realized that most teachers had taught in theggmieschools for three years.

Figure 4.4 Teachers teaching experience
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4.3.4 Students by gender

Four hundred and thirty six students were also caskefill the questionnaires.

There were 50% male and 50% female students sdlecte
4.4 Head teachers’ communication practices and schbperformance

Head teachers were asked to rate their communicatiategies on a five scale
rating, including: strongly agree, agree, neutddagree and strongly disagree.

The results are presented in Table 4.3
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Table 4.3 Self perception profile for head teacher€ommunication strategies

Head teachers; self perception profile for Response
the adopted communication strategies in
SA A N D SD
schools
Head teachers to use open air meetings taNo 7 9 0O 3 1
communicate to all members in the schools
% 35.0 45.0 0.0 15.0 5.0
He / she should accept corrections made iNo 8 8 0 1 3
their students with sincerity and accept théi#t 40.0 40.0 0 5.0 15.0
opinions
Head teachers should always beinthe No 15 4 0O O 1
forefront in reinforcing the language polic
d Juagep y% 75.0 200 0 O 5.0
in schools
Head teachers talks, discusses with teachdis 4 13 0 3 0
in staff meetings before bringing any % 200 650 0 150 O
change
He / she should ensure that school calendslo 18 2 0O O 0
dates are circulated to all departments in
% 90.0 100 0 O 0

good time

Key: No = Number % = percentage of respondents
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The results on Table 4.3 were grouped as followgeed meant ‘strongly
agreeing and agreeing’ while moderate meant ‘neutrad disagreed meant
‘disagreeing and strongly disagreeing’. Slightlyed 80.0% of the head teachers
agreed that head teachers use open air meetiragrtmgnicate to all members in
their schools with (35.0% strongly agreeing and%bagreeing). This finding is
in line with the reviewed literature where, Lee @2D noted that the hallmark of
head teacher's effective communication strategiestd encourage open
communication in which teachers and students aety discuss with their head

teachers giving their own opinion without fear aftimization.

As shown Table 4.3 about 80.0% of the head teacgreed that head teachers
should accept other peoples’ opinions and correstibconvinced they are good.
While 20% disagreed that head teachers should aotleer peoples opinions if
convinced they good. This was in agreement withewged literature in which
Lee (2009) asserts that negotiation should prodmteagreement through a
consensus process. It should improve or at the lemgt, not damage the
relationship between both parties. He concludesdbaections does not force a

solution, it helps people to arrive at mutual Soluit

It was found in Table 4.3 that 95.0% of the heaachers agreed that head
teachers should always be in the fore front infoeging the language policy in
their schools. While only 50% of the head teacliésagreeing that head teachers

should always be in the fore front in reinforcirfte tlanguage policy in their
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schools. This indicated that head teachers weagreement in accepting the need
to have open air meetings, accepting correctioesngbin the fore front in
reinforcing language policy and even effective atehr communication in order
to have a collaborative school environment requiceda school to perform well

as reported by (Halawah, 2005).

Head teachers were asked whether there was anyiomslap between

communication strategies and academic performau¥. of the observation of
the head teachers indicated that communicationegies used to promote
discipline, team work, co — operation and academprovement among students.
29% of the head teacher show that information bleamveyed and consultation
during open air meetings with students motivatesrttand 14% indicated that
communication strategies and academic performaneeclasely related since
information well delivered reaches the learners am@htor, motivates them and
they are challenged to work hard. They also obserf&at communication

strategies determine the level of implementatioreddication policies and how

teachers participate in decision making in the sthe shown in Table 4.3.

4.4.1 Students’ view on head teachers’ communicaticstrategies and school

performance

The students were asked to rate their head teacbhemaunication strategies on a
five point rating scale including strongly disagreeutral, disagree and strongly
disagree as shown in Table 4.4
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Table 4.4 Students’ opinion on communication and $ool performance

To what extent do you feel that your VG S C VL N
head teacher:

Provides feedback to students concernigo 202 118 50 38 7
their grievances % 48.6 284 121 9.1 1.6
Encourages a two — way communicatiorNo 187 145 32 11 40
between the students and the teachers % 45.0 349 149 26 9.6

Consults teachers and students in No 182 170 30 18 15

decision making in matter that affect % 43.8 409 7.2 4.3 3.6
them. (e.g. selection of prefects)

Accept that he / she can make mistakesito 135 185 19 55 21

an open forum and allows to be correcte® 32.5 445 45 132 5.1

Sometimes regrets about what he/ she ide 181 24 24 170 16

said or done in relation to those working% 43.6 5.7 5.7 40.9 3.8
under him

In poor at explaining and clarifying No 29 15 17 191 163
complex points to the teachers and % 6.9 36 41 46.1 39.2
students using the languages of

instruction

Really gets offended when criticized by No 5 65 38 108 199
teachers in an open air discussion forunfo 1.2 40.7 2.8 26.1 47.9
Distributes school term dates and No 173 169 12 46 15

timetables to class secretaries to be put% 41.6 40.7 2.8 11.1 3.6

classes

Key: No =Number % = percentage of respondents
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The findings on the Table 4.4 were grouped as\a|agreed meaning, ‘strongly
agreeing and agreeing’ while moderate means ‘néwtral disagreed means

‘disagreeing and strongly disagreeing’.

More than 77.0% of the students greatly supporbed head teachers provided
feedback to students concerning their grievancks Was in line with the view

that open air meetings allow the head teacher @t Wwis students lack or have in
min and therefore creating a better case for treebetmotivated and feels part of

the management.

Slightly above 79.9% of the students greatly viewhdir head teachers as
encouraging a two — way communication betweendhehers and students. The
head teachers allowed for feed back from the stsdemhich made

communication complete since communication is tvay sender and receiver).

Greatly above 84.7% of the students supported #ut that head teachers
consulted teachers and students in decision makinmatters that affect them.
Some of the students 7.2% were moderate on thehaichead teachers consulted
teachers and students in decision making on mdttataffect them. While others
7.9% lowly rated the fact that head teachers ctedukachers and students in

decision making on matters that affect them (estpcsion of prefects).

Slightly more than 77.0% of the students greatlyead that head teachers
accepted that they can make mistakes in an opammfand allowed to be

corrected. This indicated a negative behaviourlendide of the head teachers
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since affected the performance of the studentadtmoritarian kind of leadership

has got its own disadvantages.

Below 49.3% of the students as shown on Table #eétly agreed that head
teachers sometimes regrets about what they hadtesaione in relation to those
working under them and students. While a majorftyhe students 44.7% lowly
rated the fact that head teachers sometimes regrattout what they had said or
done in relation to those working under them andlesits. This prompted for
head teachers to make corrections the areas thég tha mistakes and making

apology for whoever was wronged by the made mistake

Just more than 85.5% of the students lowly ratedféict that the head teachers
were poor at explaining and clarifying complex gsito teachers and students.
Which was a sign of clarity in communication thaftea leads to proper
presentation of message thus removes any barneeffective communication
and leads to better performance since the contetiheo message is properly

internalized.

A large proportion of 74% of the students lowlyedthe fact that head teachers
really got offended when criticized by teachersamopen discussion forum as

indicated on Table 4.4. Slightly a large fractio2.3®6 of the students greatly

agreed that head teachers distributed school caletades and time tables to class
secretaries to be put in classes. The studentsoopitearly showed that the head

teachers released the term dates in good time wtocid allow for proper
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preparation of the students when it came knowingtwdould be done at any
particular time of term or year without any arisiognfusion as they rated the
head teachers on distribution of school term dated timetables to class

secretaries to be put in classes.

The findings in summary show that head teacherse hadopted averagely
appropriate communication strategies with open cameation as indicated by
79.9% of the students by encouraging a two — wayngonication. Students also
accepted that the distribution of term dates, cbaton before decision making,
provision of feedback to students were efficienhe Thead teachers were also
apologetic and sensitive to subordinates in comtens as reported by (Halawah

2005).

4.5 Joint open air meetings and school performance

The head teachers had indicated that they always@metimes met students and
teachers to discuss their problems and the schiogrgss. Slightly above 66.7%
of the head teachers were in agreement of meetindersts and teachers
occasionally. The head teachers met the teachdrstadents more frequently for
the discussions and this could influence acadegifopnance as shown in Table

4.4
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4.5.1 Head teachers and open forum for discussiontv students

Some of the open forums that the head teachers fasebmmunication while

discussing matters in the school with students wakied from their

guestionnaires and quantified.

Figure 4.5 Head teachers open forum for discussiomith students
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The head teachers used open forums as follows08% of the head teachers

said they used school Monday and Friday asseméntiépening and closing

school assemblies, 50% of the head teachers usgeh$s, barazas and 83.3% of

them used students’ crisis meetings in case okamrgency which needed to be

addressed urgently to solve a burning problem thi¢hstudents as shown in

figure 4.5
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The findings showed that most head teachers psefevol assemblies and also
attend to crisis students meetings which as wagatetl that one aspect to
achieve the institutional vision is through opess and joint contribution of
each team member therefore promoting the academesformance

(Goleman1995).They are available for consultatisnmeay be required by the

students.
4.5.2 Head teachers and open forums for discussianith teachers

A sample of the forums that the head teachers isgegpen communication with

teachers were tallied from their questionnairesguahtified.

Figure 4.6 Head teachers’ open forum with teachers
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The head teachers used open forums as follows & teachers for discussion:
staff meetings 100%, staff briefs on Mondays 33.3%d impromptu staff

meetings in case of any crisis 83.3% as shown gur€&i4.6

4.5. 3 Mood of teachers during the staff meetings

The head teachers were asked to gauge the mocehdfdars during the staff
meetings; 33.3% of the head teachers said teaalezesjovial, 66.7% of the head
teachers said the teachers were restless, and 66.7#%e head teachers said
teachers were ready to contribute while 33.3% @f tlead teachers said the
teachers were ready to contribute while 33.3% efhibad teachers said teachers

sometimes were not ready to contribute in meetasgshown in Figure 4.7

Figure 4.7 Mood of teachers during staff meetings
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From this findings it clear that if the head teashmood during meeting then a
good atmosphere will be created giving room foe filéscussion enhancing a

team work when it comes to school management amthpig. It is realized that
when the teachers’ mood is good then the respaiges by the head teachers

are also clear and detailed.

4.5.4 Teachers’ opinion on influence of head teach& communication

strategies on school academic performance

Teachers were asked to rate their head teachers aggemunication on a five

scale, including; strongly agree, neutral, disagaed strongly disagree. The
rating were stratified into the main categorieséagl’ ( strongly agree and agree),
‘moderate’ (neutral)and ‘disagreed’ (strongly dissg and disagree) so as to
briefly indicate the teachers’ perception of headchers open communication

strategies as shown in Table 4.5
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Table 4.5 Teachers opinion on open air meetings sabl academic

performance

Effects of open air meetings on SA A N D SD

performance

The head teachers organize open air forumdo 34 69 6 19 3
for the students to give their views on their

% 259 526 45 145 2.2
grievances

Encourages a two — way communication No 23 76 5 22 5

between teachers and the pupils
% 175 58.1 3.8 16.7 3.8

Provides feedback to students concerning No 31 61 11 20 8

their problems directly as they discuss the
% 23.6 46,5 8.3 15.2 6.1

problems.

Key: No. Number % = Percentage of respondents

As on Table 4.4 above 78.5% of the teachers agwdsste (25.9% strongly
agreed and 52.6% agreed) that the head teachetddsboganize open air
meetings for students to give their views and gmees. This out rightly that it
was of the opinion that the head teachers showyldotganize for open air

meetings to solve the students grievances for whilsremove suspicion and
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promote trust between the students and the healleeaotivating them to work

hard and in turn influences performance.

Slightly above 75.6% of the teachers agreed tleit ttead teachers encouraged a
two — way communications between the teachers &ndests where (17.5%
strongly agreed and 58.1% agreed). Only smallectitla of the students
disagreed with view and it is necessary for headtters to engage all in planning
and formulating school policies by allowing anddising to the others views. The
join tea work promotes good climate in the schaal ¢herefore improving the

academic standard of the school for boost theiatror

Just below 70.1% of the teachers agreed that the teacher provided immediate
feedback to the students on their problems duttmegdiscussion where (23.6%
strongly agreed and 46.5% agreed). Since it wasaler number of the students
who disagreed, this affected performance sincesthédents may feel ignored in

the planning process and this influences performaf@ny institution.

Teachers were in agreement that head teachersizedawpen air forums for the
students and teachers to give their views on te@vances, encouraged two —
way communication with subordinates, accepted thmistakes in open
discussions with subordinates and provided feedbaskudents concerning their
problems directly as they discussed the probl&@pgn communication therefore
was evident in most of the schools. This was enhgngood team spirit under
which most of the schools were managed. The heathées encouraged common
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understanding by involving teachers and studentsliahogue as reported by

(Carney, Craigie, Denham and Wilson, 1995) on éwveerved literatu
4.6 School language policy on academic performance

The teachers were asked to rate their head teachesssrement in school

language policy on performance and the outcoms ghawn in the Table 4.5

Table 4.6 Teachers’ views on school language policy on perfmance

Effects of school language policy on SA A N D SD

performance

Uses English/ Kiswahili at all times he No 53 43 20 8 7

addressed teachers, students
% 404 328 152 6.1 53

Punishes the students who violatesthe No 19 57 17 21 17

school language policy rule openly % 145 435 129 161 12.9
0 . . . . .

Rewards in public the students who No 18 39 11 33 30

maintain the school language policy rule
% 13.7 29.7 83 25.1 229

throughout the term.

Key: No. =Number % = Percentage of respondents
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The findings on the influence of school languagkcgmn performance from the
teachers’ views as indicated on Table 4.6 aboveewstratified into three
categories ‘agreed’ (strongly agree and agree), derate’ (neutral) and
‘disagreed’ (disagree and strongly disagree), ndicate the teachers perception

of head teachers involvement in school languagepol

About 73.2% of the teachers agreed that head tesaclses English or Kiswabhili
at all times to address students and teachers wh6ré% strongly agreed and
32.8% agreed). Others however disagreed but thisale pointed out that the
head teachers were in the forefront in reinforcihg school language policy
which further improved the performance in languagéjects and the general

performance in the final examination.

More than 58.0% of the teachers agreed that heethées punishes the students
who violates the school language policy rule opedlirough this the head
teacher served as a good example to the other merobéhe staff and tells the
students that the school language policy is natearnan affair a school policy for

all.

Slightly below 48.0% of the teachers disagreed tiedd teachers reward in
public the students who maintain the school languaaicy rule throughout the
term where (22.9% strongly disagreed and 25.1%gdtsal). Reward as an

extrinsic motivator is necessary for the studentsltvays strive to use the two
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languages and at the end they will better theifoperance and the schools

general performance.

This shows teachers were in agreement that heabldesain Homa — Bay district
had strengthened their school performance throsghotischool language policy.
This was an indication of better performance in theguage subjects’ thus

overall success.

4.7 School calendar dates circulation on performarec

The teachers were asked to say whether the heatlersahad good school

calendar dates circulation methods their schoofhawn in the Table 4.6 below.

Table 4.7 Teachers’ opinion on head teachers’ metdmf calendar

circulation on performance

Effects of school calendar dates SA A N D SD

circulation on performance

Releases the term dates to all departmentsNie 47 56 2 16 10

the school in time
% 35.8 42.7 15 122 7.6

Follows the term dates and programs of théNo 29 61 18 17 6

year strictly throughout the year
% 221 46.5 13.7 129 45

Monitors how each program in the school No 38 59 8 19 7

term dates is progressing or implemented
% 29.0 450 6.1 145 53

Key: No. =Number % = Percentage of respondents
67



% Respondents

They rated the head teacher as follows: 30% styoagtee, 40% agree, 20%
disagree and 10% strongly disagree with 70% otehehers indicating that head
teachers had good methods of fast circulation wh teéates; this was enough to
say that method calendar dates circulation affettiedoerformance of a school.
The head teachers were supported to be followirncflgtall the program as per
the released term dates. All the programmes irstheol were monitored by the

head teachers as shown on Figure 4.8

Figure 4.8 Views of teachers on method of calendaates circulation

Head teachers’ frequency on timely circulation @eadar dates

A0% - d

35% -// 200

30% 17

25% 17 20% B Strongly agree
20% i W Agree

15% -'/; 100 Disagree

10% -// m Strongly disagree
5% +

0% - T T T |/

Teachers View
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The teachers view showed that most teachers agnatetheir head teachers
circulated the calendar dates efficiently at thgitu@ing of term making the
communication very clear on year plans of the sthidas promoted better

results in the final examination.

4.8 Discussions in staff meetings and performance

The teachers were asked to say whether the heeltetsaencouraged discussions
in staff meetings. More than 80% of the teachereex that head teachers
encouraged staff meetings and therefore formedgeraercentage as shown in

the Table 4.8

Table 4.8 Effects of discussions in staff meetings

Effects of discussions in staff meeting on SA A N D SD

performance

Encourage discussion in schools staff No 31 38 14 30 18

meetings % 23.6 29.0 10.6 22.9 13.7
Usually talks to reach an agreement with No 49 51 3 16 12
teachers during staff meetings % 37.4 389 22 122 9.1
Comes to staff meetings with already maddo 22 67 12 16 14
own resolutions. % 16.7 51.1 9.1 122 1.6

The head teacher has knowledge of wayshtm 13 73 9 27 9
deal with disagreement between teacher it 9.9 55.7 6.8 20.6 6.8
staff

Key: No. = Number % = Percentage of respondents
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Those teachers who were in disagreement with thd teachers concerning them
talking to reach agreement with teachers durinff staetings gave their reasons
as, 40% of the teachers said head teachers juropmahtlitions before the end of
an agreement, 23.3% said they attempted to stopecsetion to explain a point
for agreement to be reached and some 36.7% atténptanswer in between

explanations as shown in Figure 4.9 below.

Figure 4.9 Teachers views on staff meetings on permance

0%
0,
40.% 36.70%

35.% B Attempted to answer in
between explarations
30.%

25.% B Attempted to stop a

conversation to explain
20.%

15.%

% Respondents

B Jumped to conclusions
before the end of a
statement

10.%

5.%

0.%

Teachers’ views
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The teachers were in agreement that well condwstegtimeetings were
instrumental in crating a good climate for plannfagschool activities where
every member of the institution is allowed to giwews concerning matters of the
school. The comments they gave clearly showedrilaye better performance to
staff meetings which head teachers do not stofpnézadrom giving their opinions

and do not interrupt during conversation.

4.8.1 Head teachers coming to staff meetings withready made own

resolutions

The teachers also gave frequency of head teacherisg to staff meetings with
already made resolutions were as follows; veryraf@®7%, some times 50%,
considerable 13.3%, little times 20% and never S5U¥erefore the 76.7% for
very often and sometimes was high enough to say tthe head teachers’
communication was affected by their coming to nmegti with already made
resolutions and therefore dictates on their waglafining for events in the school

as shown in Figure 4.10
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Figure 4.10 Head teachers frequency on coming toadf meetings with own

resolutions

20.00% 0% 16.70%

Very nften

13.20% H Scmetimes
Considerable

u Littletimes

Never

50%
Teachers were asked to comment on the relationséiween communication
strategies used by head teachers in the schoolacau@mic performance. 51.2%
of the teachers stated that the two variables iaeetty proportional, 25.6% said
effective communication strategies are a motivafor good academic
performance and 16.3% stated that it facilitiesi@ament of set goals. While
6.9% observed that the relationship betweenwuevariables is not clear. By
any standard it is evident that head teachersnaaebietter position to explain the

dwindling academic standards of a school.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This chapter consists of a summary of the majordifigs, conclusion,

recommendations and suggestions for further researc

5.2 Summary

In the background to the study the researcher fabhatithere was no study that
had been done in Homa-Bay District on influence lnéad teachers’
communication strategies on students’ performanceKenya -certificate of
secondary education in public schools. This madesthdy justified. According
to the findings, the head teachers had adopted comcation strategies with open
communication as the students indicated by encowaga two-way
communication. They engaged others in school irmptong the use of school
official language and efficient distribution of s calendar dates and attempted
to give feedback within the required time to avewmhflicts and confusion in
school strategic plans. Head teachers were alstoggicc and sensitive to

teachers and students in conversion.

However the head teachers did not organize joiehagr meetings and in most

schools did not foster free discussions in theiff sheetings for teachers to give
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their views about their way of planning for schoamtademic progress or
achievement. These were the loopholes in mostesthools which might have
been with poor communication strategies. Open comication therefore was
evident in most of the schools. This was enhanaicgllaborative school climate
under which most of the schools were managed. Hael heachers encouraged

common understanding by solving teachers and stsidemoblem in dialogue.

5.3 Conclusion

Communication strategies adopted by the head teagpteatly influences the
school academic performance. Head teachers mayhesefficial language of
communication to promote students performancet dmen air meetings and free
discussions in staff meetings if correctly usedtlyy head teacher can help in
having all the members in the school set up owring accepting most of the
important changes in the school management as ttity $indings suggests.
When every member of the school holds the sameeyainderstands the work
policies and procedures in the same way, and isskxt on the same mission, the
school culture promotes much more effective useesburces than under a

culture that is more diffused in its interpretatmfrinformation in the school.

Head teachers in the district used school calegidi®s circulation to lead work to
be done in the school at specified times. Thisigdication of achieving a good

working time guidelines for the success of the sthbhe head teachers had good
74



use and promotion of official language of commutiaraand in most schools the
use of English or Kiswahili was prevalent at aihéis they addressed teachers and
students, they also punished those students whatetbthe school language
policy rule apart from rewarding in public the stats who maintain the school

language policy rule throughout the term.

The effects of free discussions in staff meetingsperformance were in two
options; positive staff discussions were expected ehhance freedom of
expression between head teachers and teachers gchbol. This also helped to
improve on the achievement of school goals andctibgs and it enhanced a
collaborative work force where the members had alutoteraction for the

benefit of the institution- in terms of improvedrfemance. Secondly, if the staff
meetings are negative that is, does not allowrks fliscussions, they could block
communication and enhance fear, dishonesty, disawmet, hostility and

misunderstanding among members of the staff. S@meo$ head teachers should
also realize that in a school system, studentsh&ga and support-staff can hide
facts, sugar coat reality and claim helplessness/tm get what they want. Thus
head teachers should devise communication stratabet can help move to
honest and authentic interactions that create a&ses commitment,

accountability and better academic performance.
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5.4 Recommendations

The researcher recommended that the head teadiwrkl sindertake in-service
courses to improve their communication skills. Thill help them understand the
best communication strategies to adopt dependinthein school situations and
improve in management which leads to improved schcademic performance at

Kenya certificate of secondary education.

The curriculum of the teacher training collegesutidoe improved to capture the
changing nature of the planning process and themazorication strategies head
teachers should adopt in order to plan and martegedchools effectively. Head
teachers should develop communication that invaileparties in the school

system and evaluate on regular basis.

Head teachers should also be able to learn fronstidents and the teachers if
the message through their communication stratelggssbeen passed on. This
would enable the heads to correct their mistakemmunication. The adoption
of the most relevant communication strategy depenain the school situation

will enhance good and improved academic performance
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5.5 Further Research

The researcher suggests a further, thorough anghaséc research on the
communication strategies adopted by the head temd¢hevarious parts of the
country so as to compare with the findings of thiady. This will help in

unearthing further communication problems that mitgve not been covered by

this study.

Secondly, a research on the factors affecting KeGgdificate of Secondary
Education (K.C.S.E) performance in public secondsehools in the district
should be carried out since communication strasegised by the head teachers

alone do not affect performance.
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APPENDICES

Appendix 1: Introduction Letter

Isaiah C.Ogwang,
P.o Box 30192-00100,

Nairobi.

Dear Head teacher,

RE: RESEARCH ON THE INFLUENCE OF HEAD TEACHERS’

COMMUNICATION STRATEGIES ON STUDENTS PERFORMANCE

| am a post graduate student at the University afrdthi pursuing a course
leading to the award of a master’s degree in Edutat planning. As part of
fulfillment for the award, | wish to conduct a syudn the influence of head
teachers’ communication strategies on students’ adamic performance at
KCSE in public schools in Homa Bay District. Your school has been

indentified to participate in the study.

| request for your assistance and co-operatiom#ble the study come up with

accurate findings.

Thanks in advance.
Yours in service,

Isaiah C. Ogwang
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APPENDIX 2:

QUESTIONNAIRE FOR THE HEAD TEACHERS

The purpose of this questionnaire is to gatherrmédion about your views as
regards the influence of head teacher's commumpicastrategies on student’s
academic performance in public secondary schoadsr Yesponse will be highly

appreciated please do not indicate your name atdfhhe school

Instructions

Please indicate the correct option to the bestoof wability by way of ticking in
the space provided. For questions that requiretimptierms of opinion, kindly fill
in the answer in the spaces provided. Kindly makmiat of responding to all

items.

Part A: Bio-data of the respondents

1. (&) Gender: Male Female

2. What is your highest academic qualification?

MED BED B.A/B.SC DIP

Any other (Specify)........ccoocviiiiiiiinnn.
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3. What is your experience in years as a head teacher?

Not more than 5 yeai 6-10 years

11-15 years 16 and above ye

4. How long have you served as a head teacher in ggmept school?

5. What is the type of your school?

Mixed day/Boarding Mixed day

Girls boarding only Boys boarding onl

(8) Any other (SPeCify) ...oov i

6. i).Indicate the number of teachers in the school

(@) TSCEmMployed........ccovvviiiiii i e

(b) BOG Employed.........cooveiiiiiiiiiie e,



(c) Volunteer teachers.........ccccovvviiiiiiiiinnnnn e,

ii). Do you have adequate teachers? Ye No

Part B: Head teachers’ communication practices

4. How often do you meet the students to discusis inoblems in the school?

Always Sometimes Rarely Never

5. How often do you make the teachers to discissgesspertaining to the

management of the school?

Always Sometimes Rarely Never

6. State the kind of forums that you use in youetimgs with students to discuss
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Part C: Self perception profile for head teacherscommunication strategies

Instructions. Carefully read each of the following statementd dacide how
strongly you agree or disagree with each accortdirtbe scale provided. Indicate

your response by ticking/] in the relevant column.

Key: Strongly agree (SA) Strongly Disagree (SD)
Agree (A) Disagree (D)
Neutral (N)

Head teachers’ self perception profile for the Responses

adopted communication strategies in schools. | SA | A N D | SD

8.Headteachers to use open air meetings to

communicate to all members in the schools

9. He/she should accept corrections made by their

students with sincerity and accept their opinions.

10.Head teachers should always be in the foreffont

in reinforcing the language policy in schools

11. Head teachers’ talks, discusses with teachers i

staff meetings before bringing any change.

12.He/she should ensure that school calendar date

are circulated to all departments in good time.

13. Has the communication strategies contributetié@mcademic performance in

your school in any way? Yes No

END (thank you for participating)
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APPENDIX 3
QUESTIONNAIRE FOR TEACHERS
Instructions

This questionnaire is designed to gather infornmaéibout yourself and your head
teacher. The findings are important in determirtimgjinfluence of head teachers’
communication strategies on students’ academicopadnce. All the answers
and opinion given to these questions will remainfictential and used only for
the purpose of this research. Thus you are kindlyised not to indicate your

name or that of the school.

Please indicate the appropriate option by a tick [Fill in the blanks for those

guestions requiring your answetr.

Part A: Bio-data of the respondents

1. (&) Gender: Male Female

2. What is your highest academic qualification

MED BED BA/BSC DIP

Any other (Specify)........ccoiiiiiiiiiin .

3. How long have you been teaching in your presermaéh
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Part B:

The following statements indicate views on the@Hef head teachers

communication skills on school performance. Plaegsea tick {'] in the

provided five-point scale of;

Strongly agree (SA), agree (A), neutral (N), disagre (D) and strongly

disagree (SDYo indicate your level of agreement or disagreemeéthit these

views on the table below.

a).Effects of open air meetings on performance

Respses

SA

A

N

D

SD

4.The head teachers organize open air forums éor th

students to give their views on their grievances

5.Encourages a two-way communication between

teachers and the pupils

6.Provides feedback to students concerning their

problems directly as they discuss the problems

b).Effects of school language policy on performance

7.Uses English/Kiswabhili at all times he addresses

teachers, students

8.Punishes the students who violates the schogukage

policy rule openly

c).Effects of school calendar dates circulation on
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performance

10.Releases the term dates to all department®in th

school in time

11. Follows the term dates and programs of the year

strictly throughout the year.

12.Monitors how each program in the school ternesléat

progressing or implemented

d)Effects of discussions in staff meeting on

performance

13.Encourages discussions in schools staff meetings

14.Usually talks to reach an agreement with teacher

during staff meetings

15.Comes to staff meetings with already made own

resolutions

16.The head teacher has knowledge of ways to déal w

disagreement between teacher in staff

17. Has the communication strategies contributeatie¢academic performance of

your school? Yes No

END (thanks for participation)
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APPENDIX 4

QUESTIONNAIRE FOR STUDENTS

The questionnaire is on your opinion on the headher's communication and its
effect on school academic performance. Please] #i¢gkunder the initial of your

opinion as defined in the five point rating scale o

Very great (VG), Sometimes (S), Considerable(C), Velittle (VL), Never (N)

To what extent do you feel that your head teacher: VG|S|C|VL N

1.Provides feedback to students concerning their
grievances

2.Encourages a two-way communication between the
students and the teachers

3.Consults teachers and student in decision making
matter that affect them.(e.g. selection of prefects

4.Accept that he/she can make mistakes in an apemf
and allows to be corrected

5.Sometimes regrets about what he/she has sawherid
relation to those working under him

6.1s poor at explaining and clarifying complex gsito the
teachers and students using the languages ofctistiu

7.Really gets offended when criticized by teachean
open air discussion forum

8.Distributes school term dates and timetables$assc
secretaries to be put in classes.

END (thank you for participating)
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APPENDIX 5
INTERVIEW-SCHEDULE FOR THE SUPPORT STAFF

The study is based on finding out the effects aidheeachers’ communication
strategies on students’ academic performance ha&lanswers and opinions given
to these questions will remain confidential anddusely for academic purposes.
Please respond to the items by placing a ti¢k][in the appropriate space. Fill in

the blanks for those questions requiring your amswe

1. What is your age in years?

2. What is your highest academic qualification?

3. What is your designation in the school?

a) Securing officer

b) Driver

c) Cook

d) Bursar / account clerk

e) Secretary / messenger

f) Matron
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Others specify

4. How long have you been serving in this departrirethe school?

5. What communication strategies does the heati¢ease to convey

information to your area of work in the school?

6. a) Do you like the way the head teacher comnatiescto the support staff in

the school? Please a tick []

Yes

No

b) Give reasons for your answer in 7 (a) above

7. What communication problems do you encountgour work in the

[l 010 0] 122N TR
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REPUBLIC OF KEMNYA

e

NATIONAL COUNCIL FOR - SCIENCE AND TECHNOLOGY

Telephana; 254-000-2213471, 2241345, F54-020-367 3550 PO Baw 306E23-00000

Mede: 0FLT TES 787 | (VA5 404 245 MAIRDBI-KENYA

Fax: Fo4-000-2213715 Wahsite: www,nost.poke

Wihen rephyng please quote

SRCrELsrREEnest oo ke

oo, NCST/RCD/14/013/864 pew: 30" May 2013
"

[saiah Cheluget Ogwang

University of Nairobi .
P.0 Box 92-0902

Kikuyu.

RE: RESEARCH AUTHORIZATION

Following your application dated 22* May 2013 for authority to carry out research
on  “Influence of headteachers' communication strategies on  stadents’
performance at Kenya Certificate of Secondary Education in public schoels,
Howma-Bay District, Kenpa.” | am pleased to inform you that you have been
authorized to undertake research in Homa-Bay District for a period ending 31"
August, 2013,

You are advised to report 1o the District Commissioner and District Education
Officer, Homa-Bay District before embarking on the research project.

Un completion of the research, vou are expected to submit two hard copies and
one soft copy in pdf c{]f the research report/thesis to our office.

DR. M. K. RU hD, HSC,
DEPUTY COD AL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Homa-Bay District

The Matiomal Cooecl for Scfemce and Teohnogy 5 LammiTied [0 The Promoiodh OF SCiamncs
Technology for Nationol e ipprignd”
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OFFICE OF THE PRESIDENT

PROVINCIAL ADMINISTRATION AND INTERNAL SECURITY
Telegram "DISTRICTER™ Horma Bay DEPUTY COUNTY COMMISSIONER
Telephomne: Homabay 0724-415714 HOMA BAY DISTRICT
E-mail-dchomabay @ grmail.com B0, Box 1 - 40300
When replying please guote e HOMA BAY

REF: ED.12/18 VOL IV/154 107" June, 2013

The O, O.
RANGWE

The D C.
ASEGOD

RE: RIZATION ISAIAH

The above named is a student at Mairobi University,
He has been authorized to carryout Research on influence of Headteachers communication

strategies on students’ performance at Kenya Certificate of Secondary Education in public
Schools in Homa Bay District.

Kindly aceord him the necessary assistance,

H. ASIKO

Fr.:rr: Ag. Deputy County Commissioner
HOMABAY & “Mmgsm*t-m!
:.istﬂlﬂ ok 1 ..1:
Lﬂmh - PIL-
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