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ABSTRACT

Conflict is any disagreement between two or momtigmwhich distabilizes the normal
routine of those affected. In Kenya, there are lottnfrone areas for example Mt. Elgon,
Molo, Mandera, Tana River County among others. Atroenflict has been persistent in
Tana River County for years over natural resour¢éss has greatly affected girl child
access to primary education in the area. Girls inecanore vulnerable during conflict
where they are raped, injured, maimed, impregnatadade care givers of their siblings
when their parents are killed. The study findingsyrbe used to develop principles and
policies of universal application in improving gehild access to primary education in
conflict prone areas in Kenya and Africa. The stadgppted descriptive survey research
design. The target population was all primary sthgids in the Tana Delta District,
teachers, the DEO Tana Delta district and the conitywun the District. Target
population was 1785 girls, 67 teachers of the &dftschools and the DEO Tana Delta
district and a few community members. The studgdted 20 teachers and 250 girls. The
study used purposive sampling technique to comevitip the sample size. The study
used questionnaire for data collection and dataamasyzed using descriptive statistics.
From the findings, the study showed that armedlmbifi Tana River County was highly
prevalent and negatively affected girl child accesgrimary education. Gender Based
Violence (GBV) was a significant factor influencirnge girl child access to primary
education in conflict prone zones. Through the amenflict most of the girls were
sexually abused resulting to them having early andianted pregnancies and others
contracted HIV/AIDS. Through GBV the girl child $efed greatly both physically and
psychologically and greatly reduced the possibdityeturning to school to continue with
their education. Child headed families in confpebne zones such as Tana River County
influences girl child access to primary educatiom tgreat extent because many girls take
up motherly roles and forgo school. All these ifger with the provision of education to
girls violating their right to access education.eT$tudy recommends the government
through the security agencies to work with the lecanmunity of Tana River County to
come up with a lasting solution to the problem ohed conflicts and ensure lasting
peace. The government through the ministry of etilicaghould initiate a special kitty to
take care of the education of pupils heading tl@milies. Further study should be
carried out to assess the factors that influendeclgild access to secondary education in
conflict prone zones of Tana River County. It igp&d the findings of this study will be
of benefit to the Ministry of education, TSC antheat education managers in designing
ways of improving girl child access to primary edtion during and after conflict in the
conflict prone zones like Tana River County.
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CHAPTER ONE:

INTRODUCTION

1.1 Background of the Study

The world is dotted with several conflict areasoasrall the continents. Some of the
conflict spots are Sierra Leone, Northern Ugandlaeiia, Lebanon and the Middle East,
Afghanistan and Pakistan among many others in trddwUnited Nations Educational,

Scientific and Cultural Organization (UNESCO) Reg@007) indicates that since 1990,
there have been over 60 armed conflicts in 48 loeat and with the exception of four of
these conflicts, all were intrastate conflicts. té sixty armed conflicts, more than one
thousand conflict-related fatalities per year weeeorded in fifty seven of them

Currently there are over thirty situations of camcehere the rights of children are being
violated. In the last decade, two million childdesve been killed in situations of armed
conflict, six million children have been permangmrdisabled or injured, over fourteen
million children have been displaced, and over amtion have been orphaned and

separated from the parents and care givers (UNE3@3J).

During armed conflict, children are greatly affettey what happens to the adults in their
lives. Teachers are targeted and maimed, schémde cown, health care workers are
killed or flee, and clinics close their doors oroyide only rudimentary services.

Teachers, health and social workers are a fronthiheefence for protecting children



from the ravages of armed conflict (Machel's Rep&@96). When they are not there,

children are increasingly at risk.

Additionally, the death, disappearance, detentiorflight of parents and caregivers
results in hundreds-of-thousands of single parentséholds and tens-of-thousands of
street children, orphans and child-headed housshstime headed by children as young
as eight years of age (Susan & Dyan 2004). Thduagh girls and boys have their rights
violated during armed conflicts, girls’ rights atemparatively more violated and hence

their education is more disrupted or even termuhate

In Kenya there are number of conflict spots forrmegke, Mt Elgon, Isiolo, Mandera,
Molo and Naivasha. The post election violence &f2(2008 was a conflict situation that
affected many parts of the country. The sourcesooflict are to an extent unique to a
locality. They are largely caused by inter-commynitvalry, cultural differences,
competition for scarce natural resources, politexadl religious factors. Conflicts have
disrupted the education system bringing grave aureseces to the girl child (Kenya Red-

cross Report, September 2004).

Tana River County is in the coast region of Kenya isemi-arid area. It borders Garissa
County to the north, Isiolo County to the North Wdsamu County to the north east,
Kilifi County to the south east, Taita Taveta te tbouth and Kitui County to the west.
The area is traversed by Tana River which acts aowace of livelihood to the

communities living in the area. The three majomownities are the Wardei, Pokomo



and Orma. Other communities include the GiriamasiG&atta, Meru, Luo and Somali.
The Pokomo are predominantly farmers while Orma \Afaddei are pastoralists. Since
their arrival in the region, their different lifgtts have seen the Pokomo and Orma
engage in recurrent conflicts over ownership aral afsland, pasture and water (Kenya

National Human Rights Report, 2012).

Due to persistent conflict between the two commesijtthe colonial administration tried

to resolve the conflict through a negotiated engsage where during the dry spell, the
Pokomo would allow the Orma and Wardei access stupa land and water through
corridors called “Malkas but when the dry spell were over, the Orma anddéawvould

go back to their communal areas in the hinterlaRichard, A. 1975). Political
dimensions have recently been added as a catalysetconflict. Cyclic conflicts have
been noted to coincide with a general electionhm ¢ountry. Martin (2007) has noted
that the conflicts between the communities andr tiggiferent yet uncompromising
lifestyles have lead to death through the usewde&mweapons such as clubs, spears, bows

and arrows and for some time now firearms.

The conflict of 2012 was the worst in the histofyTana River County. This conflict left
118 people dead and more than 13,500 displacecmottier 30,000 people affected by
the ethno-political clashes. Over 50% of 13,5Gpldiced persons are children, the rest

being women and elderly (Kenya Red Cross Repoit220



Davies (2004) has defined conflict as being quaestm dialogue, struggle or debate and
can be universal, found within families, commurste nations. Tawil (1997), states that
conflict is inherent to social dynamics and therefpeace is made where conflict is
managed through non-violent means. It is not thistence of conflict that is good or
bad, but rather how it is resolved and how chasgechieved. However, conflict for the
purpose of this study is taken to refer to violeonflict between representatives or
members of groups. Today’'s armed conflict increglgi involves non-state actors as
well as “non- conventional” weaponry and strategiesvarfare. The casualties in these
attacks include institutions of learning, homes atfter social institutions that cater for
the girl child education. The UNESCO report (20@jucation under attatkhighlights
the increasing military and political activitiesdating education institution, students and

teaching personnel during the conflicts.

Conflict affects education through displacement paipulation (whether to another
country or internally, return to home area, andopulation that did not return to the
home area). Sinclare (2004) views conflict to inveothe stages of acute early phase,
prolonged crisis or reconstruction with each phaspacting education differently.
Dayne and Kristopher (2006) observe that duringflmbnthe girl child undergoes
trauma which extends to post conflict period. Theig prone to sexual abuse including
rape, abduction, forced marriage, killing, recrwtrh or conscription in armed conflicts
or groups. The girl child plays the role of thethey during post conflict especially

where the parents have died during conflict, reedelisabled or disappeared.



1.2 Statement of the Problem

During the 2012 conflict, 12 primary schools wedversely affected in Tana Delta with
a total enrollment of 3722 pupils. One secondahpst— Buyani Secondary School was
also directly affected and 120 students had toraesterred to Garsen High School.
Apart from Kibusu and Kikomo, all the other primasghools and Buyani Secondary

School still remain closed as at February, 2013.

During the clashes teachers from either of thelmtimy communities withdrew from the
schools of their perceived opponents. After thesluws when teachers were expected to
resume their duties in their respective statiofsJUK made an announcement absorbing
the teachers from a compulsory return to schoolsravtthey suffered from violence.
There are teachers who had been directly affecyeth® clashes in which some lost
virtually everything, hence refused to go back amete instead deployed to schools of
their choice in order to help them to heal as ttaght (D.E.O, Tana Delta District,

2013).

Tana River County is a perpetual conflict zone dwehistorical issues of land and
pastures (KNHRC Report 2012). Insecurity is a mdgmtor which affects education
enrolment, access and quality to the detriment e girl child Allan (2009).

Vulnerability of the girl child increases duringrdbtict times where, the girl can be raped,

become head of family and takes over household mgkech can keep her out of school.



The impact of conflict on education is an emergssyle in the development of education
(Kathryn & Pauline, 2005). Conflict destroys leaugifacilities, disrupts learning and
instills fear in learners, teachers and the wholeel community. Conflict is an obstacle
to achievement of the goals of Education for AlIFA} recognized at the World

Education forum at Dakar, 2000 and Millennium Deypshent Goals.

The effect of conflict to education has hencefdréen a subject of wide discussion in
major international forums. The urge for better enstnding of the interrelationship
between education and armed conflict is not limttethe international development, but
simultaneously pertains to the world of academeuvefal studies undertaken locally to
reinforce this understanding have however faileddequately separate the gender. As
such the plight of the girl child access to eduratiluring and after conflict has been
inadequately researched on despite her uniqueahaiucumstances. The study therefore
intended to fill the gap left by the other researshby investigating the influence of
conflict on girl child access to primary educationpersistent conflict areas like Tana

River County.

1.3 Purpose of the Study

The purpose of the study was to investigate faatdhsencing the girl child’s access to

primary education in Tana River County, Kenya.



1.4 Objectives of the Study

The study sought to establish the factors influegcgirl child access to primary

education during conflict in Tana River County;

I.  To establish in which ways armed conflicts influesgirl child access to primary

education in conflict prone zones of Tana River @pu

ii. To examine how gender based violence affects diildcaccess to primary

education in conflict prone zones of Tana River @pu

ili.  To examine the extent to which child headed familrgluences girl child access

to primary education in conflict prone zones in d&iver County.

iv.  To identify the challenges faced by the girl chitdaccessing primary education

in conflict prone zones in Tana River County.

1.5 Research Questions

The study sought to answer the following questions;

I. In which ways does armed conflict influence girlildls access to primary

education in conflict prone zones in Tana River iig@

ii.  How does gender based violence affect girl chidstsess to primary education in

conflict prone zones in Tana River County?



ili.  To what extent does child headed families influetiee girl child’s access to

primary education in conflict prone zones in TamzeRCounty?

iv.  What are the challenges faced by the girl childhaeessing primary education

during conflict in the conflict prone zones of TadR&er County?

1.6 Significance of Study

The findings of the study may be relevant to sdvplayers in the education sector: -
Ministry of education, Teachers Service Commisgio8C), Education managers and
other trainers. Ministry of education may use thelg to design training programs on
Healing Processes, handling traumatized childr&C Tay use the findings of the study
in deploying teachers to Tana-River. It might b@amportant to the head teachers to do

a follow up of those children who have not repottedk after schools resume.

Researchers and scholars may find the study uasfalbasis of further research. General
and contextual problems in the education- conifitgrrelationship in Tana River County
may be applied by researchers to other conflichsarea Kenya and Africa. Conclusion
and statistical data and girl child education ie donflict in Tana River County may be
applied to develop principles, theories and poti@é universal application in improving

girl child access to education in conflict areas.



1.7 Limitations of the Study

In the process of collecting data some difficultiesre experienced; accessing schools in
Tana River County was a challenge due to poor re&dork and distance from one
primary school to the other. The nature of studg w@nsitive and respondents were not
willing to give information due to suspicion or @iraa. Respondents were not willing to
talk about sexual violence which is not culturalycepted. Due to young age of the girls
English language was also a limitation. To solie groblem the researcher had to give
the girls more time to fill the questionnaires. Tfeeling of insecurity was also a
limitation and this was solved by utilizing a loogiide who is known by the local
people. The distances were covered by use of m&es and on foot. Much explanation
was given to the teachers and other people torit@idoubts. The permit and authority
from the National Council of Science and Technologg evidence that the research was

educational and genuine.

1.8 Delimitation of the Study

The study area was limited to Tana River Countyomder to make the research
manageable. The study concentrated in the aregelyaaffected by the conflicts
specifically to primary schools, District educatiafficers and some community

members in the Tana delta District.



1.9 Basic Assumptions of the study

I. A major assumption was that the respondents woeildomest and truthful.

ii. It was also assumed that peace and tranquilitypserace of conflict shall prevail

in the period of the study.

ili.  The assumption was also made about co-operation the County education
officials, school head teachers and other respdadesgarding the required

information.

1.10 Definition of Significant terms

Armed violence - Refers to intentional use of illegitimate fonvégh arms or explosives,
against a person, group, community or state thaewumines security or sustainable

develop.

Child headed families— Families without parents or caregivers where rofdeldren

assume the role of caregivers to their siblings.

Conflict —A situation of disagreement and largely volagitel may result to war.

Education in Emergencies -Provision of quality education opportunities thagenthe
physical, psychosocial, developmental and cognitheed of people affected by

emergencies which can be both life sustaining difelsaving.

10



Emergency -A crisis situation that overwhelms the capacitytlod society to cope by

using its own resource alone.

Gender - Roles and responsibilities and identities of woraed men and how these are

valued in society.

Gender Based Violence Any harmful act that is perpetuated against agresswill and

that is based on socially ascribed differences eetwnales and females.

Girl Child - Female child below majority age of 18 years.

“Malkas” - Designed animals migratory paths to access waféana Delta.

Psychosocial effects- Mental effects brought by environmental factsush as conflict
cognitive needs of people affected by emergencl@shacan be both life sustaining and

life saving.

Right -Entitlement that belong to all human beings regeslrace ethnicity, sex or social

economic class.

Security- Environmental conditions that expose persons e risading to harm, mental

stress, displacement or death.

Sexual slavery Forced prostitution activities.

Trauma-Mental condition characterized by confusion agsof memory instability or
natural disasters.

11



Violence -Psychological or physical force in responding tffedences which breeds

conflict.

1.1.1 Organization of the Study

The study is divided into five chapters. Chaptee as the introduction and covers
background to the study, statement of the problabectives, research questions and
significance. Chapter two is literature review deglwith detailed study of existing

literature on education and conflict with emphasisTana River County. Chapter three is
research methodology and covers data collectioepiares and analysis techniques.
Chapter four is data analysis and presentationnalirfgs of the study. Chapter five is

conclusion, summary and recommendations of theystud

12



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This section presents the Literature Review anetailéd study of the topic. Literature
was reviewed from all possible sources of inforovgtibooks, policy papers, journals,
internet and other materials relevant to the subpécstudy. The literature review is
thematically presented under the following titl€yncept of Conflict, conflict and the
girl child access to education, Security and dmilccaccess to education, Gender based
violence (GBV), Child headed families and girl chaccess to education, summary of

Literature Review and theoretical frame work.

2.2. Concept of Conflict

Conflict is any disagreement involving two or maaties who perceive a threat to their
common interest or concerns (Galtung 2000) andcfiMit 1980). The parties could be
individuals, small or large groups or countrieatetests could be personal ones or could
be over resources, time, energy, money etc witlh edcthe parties seeking to gain

control or impose its will over the other party.

Conflict and peace are intertwined whereby absef@®nflict does not imply presence
of peace neither does presence of peace indicatned of conflict. This brings about

the concept of negative peace and positive peaegatie peace refers to absence of
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violence while positive peace refers to an enabdingronment where people would live

a fulfilled life.

Since conflict is inevitable in society where wevdaompeting interests and diversity,
management of conflict and how to carefully roobitt is the major concern for 21

century social researchers.
2.3 Conflicts and Girl Child Access to Education

During and after conflicts girls are subjected tmlegpread and, at times, systematic
processes of human rights violations that have aheaemotional, spiritual, physical and
material repercussions. While it is true thatsgg@ahd boys have their rights violated
during armed conflicts, the girl child position upique because she suffers from both
“Sexism and*“childism” for she is at the intersection of women’s rightsl @hildren
rights (Dyan & Kristopher (2006). The girl child defined by international law as a
female who has not attained the majority age oydats. In social terms, the girl child is
at age of dependence, emotional development, \albieeto exploitation and in a state of

life confusion which requires skill management gadlance.

The girl child’s access to education is affectedcbwflict through killing or maiming,
recruiting/conscription or enlisting girls in arméatces or groups, rape or other grave
sexual violence against girls, sexual exploitatiabguction, forced marriage, increased

girls exposure to HIV/AIDS. The post conflicts effe which hinders girl child access to
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education includes psychosocial effects, child bdafamilies, culture and taboos and

male dominance.

Girls are killed or maimed during air bombings anber military operations or by land
mines and unexploded ordinance used by conflidiinges. They are easy targets who
rely on their male counterparts for protection. ektreme points, the male counterparts
usually father or elder brothers are overwhelmebdsed or killed leaving the girl child

helpless.

Feliaciti (2006) on the Rwanda conflict indicatdsatt rape and other grave sexual
violence against girls are carried out during dotdlas a weapon of war. Rape has been
used to terrorize and control communities and iildizls in many armed conflicts. Girls
are abducted for sexual purposes and sexual slavéry effects of rape and other sexual
crimes is forced pregnancies, psychological trauisgontinuation of girl from normal

life like schooling.

In post conflict situations, the girl child usualinds herself as the head of the family
sometimes after losing the parents. She foregeesducation to cater for the siblings by
taking care of and feeding them. In most of sutinasons, the male child is likely to

continue with his education while the girl undegakhe motherly roles.

15



2.4 Security and Girl Child Access to Education

Girl child is usually a victim of abduction durirgpnflict (Feliaciti, 2006). Abductions
are forcibly done from homes or when going to sthibaring conflict abducted girls are
either recruited as child soldiers or for forcegsibal labour, forced marriage and sexual
exploitation. In other situations, abductors t@fthe girls and sell them as slaves to
perform illicit commercial activities in war camp&bducted girls are at times used as
“rewards” to gallant rebels or members of the group whosdiashem as theirwives”
Such girls are forced to bear children for soldieemice they graduate to motherhood

instead of continuing with education.

The abducted girls are also used in traffickinggdru Trafficking of drugs usually leads
them to imprisonment in foreign country (Dyan & #topher, 2006). Abductions

separate the girl child for families and disconrtest from schooling or education.

Machine, (2001) on conflict in Sierra Leone indesathat land mines are a great threat to
girl child security. The girl child carries outehores of fetching water, firewood or
food in the fields. This exposes her to land miwbgch are usually strategically placed
by fighting groups. Bodily harm from the land mingesthe girl child includes serious
injuries, amputation and at times death. Injuries amputations affect the girl child
school attendance patterns. At times she is fotoeterminate her education due to

permanent disability.
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Girls are also recruited, conscripted in armedderand groups. Such recruitments or
conscription are either after forceful abductioneaticement on promises of protection.
Prolonged stay in the war zone affects their emali@nd mental stability. The girls
presume war/conflict to be a way of life and ediacats disregarded. Bragin, (2004) on
conflict in Northern Uganda indicates that girlsisoripted by Lord Resistance Army fail
to resume in their education once rescued becheseréturn being mothers or they are

not socially accepted.

2.5 Gender Based Violence and Access to Girl ChilEducation

Girls are subjected to gender based violationshduarmed conflict. After abduction or
during conscription, girl child is subjected to den based violence of rape, force
marriage and sexual exploitation. Such violatiaresinflicted to girls who are in refugee

camps or internally displaced camps.

Sexual exploitation and sexual slavery againss gglcommon during conflict. Sexual
slavery encompasses most, if not all, forms ofddrprostitution. Sexual exploitation is
any abuse of a position of vulnerability, differi@htpower or trust for sexual purposes.
Mazurana and Kristopher (2006) have indicated givhtchild is at times forced by the
family to seek sexually exploitative alliances wdahmed forces and groups, including
peace keepers, humanitarian personnel, governniiecils and other local personnel
with the objective of ensuring their safety andttlod their families. Such sexual

relationships are also meant to ensure accessto feeds.
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Gender based violence leads to uncounted pregrsamcearly graduation to motherhood
by girls at the expense of education. The girke teare of their young children and fail
to attend school. The violence is also associaidid rapid spread of HIV/AIDS during
and after conflict. Armed conflicts breaks dowrmiabstructures, community protection
networks and legal protection mechanisms and foaterenvironment where sexual
violation and exploitation is increasing leadingHtv/AIDS for the vulnerable group of

girl child.

Gender based violence have deep psychosocial £ftecthe girl child. The girl is

traumatized, dehumanized and suffers a lot of ematidisorder. Feliaciti C, (2006) on
the girl child and Rwanda conflict notes that saefflects are more felt by the girl child in
situations where the society fails to accept hegssist in rebuilding her personality that
is severely daunted or destroyed. Traumatizedchitti has discomfort in association
with peers at school, has no trust to teachersdmasn’'t attach a lot of meaning to

education and may opt out of education.

2.6 Child Headed Families and Girl Child Access t&ducation

Conflict leads to loss of parents or the head$effamilies. Girls readily step in to offer
parental role to their siblings by ensuring theafesy, provision of necessities and
emotional supports to the young ones. In some gdesare pulled out of school due to
lack of resources or the need for them to engaghkvéiihood to help support their

families.
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Girls as heads of families experiences higher gewélsexual abuse and exploitation as
they try to provide for their siblings, thus incsaay their risk of exposure to HIV/AIDS.
UNICEF (2003) on children, armed conflict and HIVDS indicate that adult take
advantage of such needy situations to exploit iHeirgthe name of providing.” Girl
child as the head of the family is involved in neshucation activities, usually domestic
ones like cooking, fetching water and fire woodindry, etc which take a lot of her time
that should be otherwise used in education. Thechild as head of family or where

parents are absent or killed is more psychologiachiturbed even when at school.

2.7 Summary of Literature Review

Several studies have been undertaken locally tghia an understanding of the effect of
conflicts to the education of the girl child. Gaia (2012) studied the factors
influencing girls child access to primary education the internally displaced persons
(IDPs) in Naivasha District of Kenya. Her finding®re largely based on post conflict
situations within a controlled and monitored ar€&hepsoit (2011) studied on the impact
of insecurity on access to primary school educatioPokot Central District, Kenya. The
findings focused on the whole spectrum of inseguaitd not conflict. According to these
studies, there is an agreement that the girl chddess to education is influenced by
conflict. Though many studies have been done, thas not been any study on the
influence of conflict on the girl child access tonpary education specifically, and also in
an area of recurrent conflict like Tana River CgqunThe County has different
communities with different lifestyles, religiousdk@rounds and is marginalized.
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2.8 Theoretical Framework

This study adopts the Human Rights theory whichs sall{ human beings have rights
which are inalienable, meaning rights should noti&eied to rights holders. Education is
a right to all children of school going age henbewd be accessible. Human rights are
universal and inalienable entitlements which inharéeing human. Human Rights are
non- discriminatory and should not be influencedsky, ethnicity, nationality, gender,
etc. (Universal Declaration of Human Rights, 194B)ght based theorists see Education
in Emergencies as a human right. It is a fundanheigat that cannot be derogated even
during crisis. Therefore education being a rigldudt be offered to all children including
girls and more so those affected by conflict (Caoni on Rights of the Child, 1981).
Education is perceived as a key ingredient in pbadding strategies. Further the theory
argues that education can be used to teach toketinough peace education and also
education can be used to cultivate active citizgnsgimd to claim the other rights of

human beings.

The right to education in times of conflict, posinflict reconstruction and natural
disasters focuses on distinguishing and usingritegnational Human Rights law (the law
of peace) and international Humanitarian law (& bf war and refugees). The rights
based approach is relevant to this study as itorscerned with the conformity with
international law, national laws and how keep cheokthe government (prime duty
bearer) with support from international communisyreeeded so that they do not change
their commitment to providing education.
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2.9 Conceptual Framework

Figure 2.1 Conceptual Framework

Armed conflict |
Teaching/
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If girls are protected during and after confliairit harm, abduction, rape and other forms

of violence their access to primary education woldd increased. This can be done

through community participation where community nens can escort girls to school,

provide advice to girls to walk in groups to andnfr school, and teachers teach girls on

their rights.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter covers; research design, target popajsample and sampling procedures,
research instruments, instrument validity, instromeeliability, data collection

procedures and data analysis techniques.

3.2 Research Design

The study adopted a survey research design. Seolkcts data about variables as they
are found in a social system or in society, Mwarad Wamabhiu (1995). Survey design
was adopted in this study because it permittedrésearcher to obtain useful data in a
relatively short period of time, could be used &ls public opinion regarding issues
affecting society such as establishing studentBaber. In this case it was adopted to

find out factors influencing girl child access wueation.

3.3 Target Population

Target population of this study was primary schgidl pupils, District education officer,
head teachers, teachers, and some members of th@woty. The population was

drawn from the primary schools adversely affectgd the 2012 conflict. Target
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population was 1785 girls, 67 teachers from thea#fd schools the DEO Tana delta

District and a few community members.

3.4 Sample size and Sampling Procedures

Mugenda (1999) indicates a sample size of 10% # 80 a population as appropriate.
Hence this sample was arrived at using 14% of ke population of girls, and 30% of
teachers. The sample was extracted from nine sslmudlof the twelve mostly affected
by conflict. 250 girls out of 1785 girls were targe but only 200 were studied. 20
teachers out of 67 in were studied from the mostctdd schools. The D.E.O was
interviewed and a FGD done with some community memsib Purposive sampling
method was used to select the respondents. Thedquor was appropriate because it

concentrated more on areas prone to conflict angeted the girl child.

3.5 Research Instruments

Questionnaires, interview schedule and focus gabsgussions were used to collect data
from the respondents. The questionnaire items \garded by the research objectives.
There were two questionnaires, one for the pupld another for the teachers. Both
guestionnaires had five sections; background; whiehlt with personal information,

security and girl child education, gender basedewice, child headed families; and how
they affect girl child access to education anddpen ended questions which allowed the
respondent to give more information. The questioesaare easy to administer and can

cover a wide population in a relatively short tinfdie data in the questionnaires were
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also easy to analyze because it is in a systerfmatit Interview guide was used for the
DEO to get in-depth information on enroliment oflgibefore and after conflict. FGD
were from community members to provide informatmm gender based violations on

girls, those who died; those not in schools dueds of parents, trauma and injuries.

3.6 Instrument Validity

Instrument validity refers to the extent to whighiastrument measures what it purports
to measure. To ensure validity of the instrumerg items discussed with the two
supervisors who are experts in the field. The stadgpted content validity which was
used to show whether the test represented therdahteas designed to measure. A pilot
study was carried out in one of the school whicls wat in the sample. This enabled the
researcher to ascertain validity of the questiamndlistakes realized were corrected
through consulting the supervisors before doingrtfan research. The questionnaires
were made simple and clear. The Interview and F&eosip Discussion guides were also
clear since the researcher constructed the in &atisa with the supervisors. The

researcher led the sections for further clarifoadi

3.7 Instrument Reliability

Reliability is a measure of degree to which resleanstrument yields consistent results
after repeated tests when administered a numbgmes. Mugenda & Mugenda (1999).
To enhance reliability of the instrument a pilatdst was conducted in two schools which

were not included in the main study. The aim oftggBng was to gauge the clarity and
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relevance of the instrument items so that thosadanadequate for study were modified
or discarded. This was to ensure that the instrawegotured all the required data. Same
instruments were administered in the same manndorathe major research in same
group twice with time lapse between the first aedomd test. A pearson’s product

correlation coefficient formula was used.

X xy- (X Y Y
JnZ X -E %702 ¥-( 7]

Wherex = first set of scoresy = second set of scoresx = the sum of the first set of
scores:Zy=the sum of second set of scor®s’= the sum square of first set of scores;
>y*=the sum square of second set of scaf&g=the sum of cross product of x and y and

n=total number of respondents.

From the findings the determined correlation caoeffits for teachers and pupils were
0.703 and 0.792 respectively in first test and 8.8A8d 0.782 respectively in the second
test. According to Mugenda and Mugenda (1999)abdlty coefficient above + 0.6 is

satisfactory. Therefore based on these resultsitdbls used in data collection were

deemed highly reliable.
3.8 Data Collection Procedures

The researcher obtained permit from National CdwfcEcience and Technology. Also

the researcher paid a courtesy call to the Tanan@o&ducation Officer before
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embarking on data collection. A letter of introdan was written to all head teachers
requesting for permission to carry out the studsheir schools. The researcher delivered
to the respondents the questionnaire and heldvietes with divisional education officer

and the head teachers.

3.9 Data analysis techniques

Before analysis, data was processed to eliminatesable data. Data was organized
according to objectives, coded and stored eleatatlyi statistical package for social

sciences (SPSS) version 18 was used to analyzeoithed data. Data was analyzed
guantitatively and qualitatively. Quantitative dateas obtained from close ended

guestions questionnaire, tabulations made and érexjes calculated. Percentages were
computed and presented in tables and figures. mhkysas was also segment data given
by age. Qualitative data was obtained from oparedmjuestions in the questionnaire

and the interviews and was analyzed thematically.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

The main objective of the study was to investigi@etors influencing the girl child

access to primary education in conflict prone zoofe$ana River County, Kenya. The
study objectives were; to establish in which wagsead conflicts influences girl child

access to primary education in conflict prone zooe$ana River County; to examine
how gender based violence influences girl childeascto primary education in conflict
prone zones of Tana River County; to examine thiengxo which child headed families
influences girl child access to primary educatiorconflict prone zones in Tana River
County; and to establish the challenges faced kydin child in accessing primary

education in conflict prone zones in Tana River @@gpu

The background data of the respondents is givest, fiollowed by the analysis and

discussion of each of the four research questmjsttives.

4.1.1 QuestionnaireReturn Rate

As shown in Table 4.1, the study targeted 20 teachad 250 girls out of which 20
teachers and 200 pupils responded and returnedghestionnaires contributing to the

response rates of 100% for teachers and 80% fqyupis.
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Table 4.1 QuestionnaireReturn Rate Rates

Return Rate Targeted Returned Returned
Teachers 20 20 100%,
Pupils 250 200 80%
Totals 270 220 180%

4.2 Demographic Information

These response rates were sufficient and représendéad conform to Mugenda and
Mugenda (1999) stipulation that a response rat0é6 is adequate for analysis and

reporting; a rate of 60% is good and a respongeafai0% and over is excellent.

The study sought to establish information on vasiaspects of respondents’
background such as age, academic/professionalfiqatétin, designation, teaching
experience in years. This information aimed atingsthe appropriateness of the
respondent in answering the questions regardingriadnfluencing the girl child

access to primary education in conflict prone zasféana River County, Kenya.
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4.2.1 Gender of the teachers

The study sought to find out the gender of theheecand the findings are as shown in

Figure 4.2.

Figure 4.2 Gender of the teachers
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From the findings in Figure 4.2, majority of theatbers were male (60%) while
minorities were female (40%). These findings intBctnat there is unequal distribution
of human resources in Tana River County. In agddjtmajority of the teachers being
more male than female depict gender disparity plaenent of teachers in Tana River

County.
4.2.2 Academic Qualifications of the Teachers
The study sought to find the academic qualificatiof the teachers and the findings are

as shown in Table 4.2
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Table 4.2 Academic Qualifications of the Teachers

Certificate Frequency Percent
P1 12 60.0
Diploma 8 40.0
Total 20 100.0

From the Table 4.2, majority of the teachers hadelél of education (60%). This means
that teachers in Tana River County have the reduii®C training. On the other hand,
few had diploma (40%). Therefore it means thatmany of the teachers in schools in
the County have advanced their education, beyoedRh level of education. This
information shows that the teachers were knowleolgeenough and could give valid and

reliable information based on their good level dfieation.

4.2.3 Designation

The teachers were requested to indicate their dasan in their current school.

Table 4.3 Designation

Designation Frequency Percent
Head teacher 1 5.0
Deputy 1 5.0
Head of department 10 50.0
class teacher 8 40.0
Total 20 100.0
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From the findings in Table 4.3, the majority of #teachers were heads of department,
few were class teachers while very few were eittheputies or head teachers. This
implies that the teachers were involved in the mgangent of the pupils’ affairs and

therefore were reliable in informing the study awtbrs influencing the girl child access

to primary education in conflict prone zones.

4.2.4 Experience of the teachers

The study also sought to find out the experiendd®teachers by asking them the

Table 4.4Experience of the teachers

Experience frequency Percentage
Less than 1 year 2 10

1to 5 years 7 35

6 to 10 years 1 5

16 to 20 years 4 20

Above 20 years 6 30

Total 20 100

From the Table most of the teachers (50%) had b@eyears of experience, few (10%)
had less than 1 year in teaching in Tana River GoUinerefore it can be noted that most
of the teachers had over 16 years in teachinglfamlwould provide valid and consistent

information about girl child access to primary eahimn in the area.

31



4.2.5 Age of the pupils

The study sought to find out the age of the pugnild the findings are as shown in Table

4.5.

Table 4.5 Age of the Girls’

Age Frequency Percent
10-12 years 49 24.5
13-15 years 134 67.0
16-18 years 16 8.0
>18 years 1 5
Total 200 100.0

From the findings in Table 4.5, majority of the gapvere 13-15 years old. Therefore the
pupils were old enough to give credible informatiom effects of armed conflict on

access to education.

4.2.6 Distribution of girls according to classes

The study in this part aimed at inquiring the acaidelevel of the pupils. This would

enhance in finding out the appropriateness of éspandents in answering the questions.
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Figure 4.3 Distribution of girls’ according to class
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From the Figure 4.3, most of the pupils were irsslaeven (46.5%). The pupils had been

in school for a long time to understand their sd¢loperations and comment on girl child

dropping out of school owing to conflict in thearchlity.

4.2.7 Girls’ response about their siblings

The girlswere required to indicate whether they had siblings

Table 4.6 Sister and Brothers

Sisters Brothers
Frequency Percent Frequency Percent
None 7 3.5 12 6.0
1-3 136 68.0 145 72.5
4-6 53 26.5 37 18.5
7 and above 4 2.0 6 3.0
Total 200 100.0 200 100
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From the study findings in Table 4.6, the majo(@¢%%) of the pupils indicated that they
have siblings. Thus the pupils come from large l@siand could explain the effect of

conflict on the wellbeing of their siblings some whom were victims of the armed

conflicts.

4.2.8 Parents

The girlswere also to indicate whether they had both parents

Table 4.7 Having both parents

Both parents Frequency Percent
No 24 12.0
Yes 176 88.0
Total 200 100.0

From the results of the study in Table 4.6, theamtyj of the pupils reported that they
had both parents (88%). This depicts that the ritgjof the pupils come from families

with both parents. Therefore they could clearly laxpthe effect of conflict to their

parents and families.
4.2.9 Parents’ Occupation

The girlswere further to identify the occupation of theirgats.
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Table 4.8 Parents’ Occupation

Parents occupation Frequency Percent
Farmer 117 58.5
Herder 3 15
Government employee 34 17.0
Business 36 18.0
Jobless 10 5.0
Total 200 100

According to the findings in Table 4.7 majoritytbe pupils’ parents were farmers (58.5.
Therefore majority of the families that the pumme from relied on farming which was
adversely affected by the armed conflicts and redubeir financial capability to educate
their children. The changing weather patterns aisale the families very vulnerable as

farming they relied on was negatively affected. Sthendicated some of the sources of

conflict.

4.3 Armed conflicts and girl child access to primay education

The first objective was to establish in which waysed conflicts influences girl child

access to primary education in conflict prone zayfégana River County.
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4.3.1 Conflict in Tana River County

The study inquired from the teachers on whetheretl@as been conflict in Tana River
County. According to the findings, the majority thie teachers unanimously indicated
that there has been armed conflict in Tana RivamBo This implies that armed conflict

in Tana River County negatively affected girl chalccess to primary education.

4.3.2 Girls’ response on occurrence of conflict ifana River County

The study also inquired from the pupils on whetihere has been conflict in Tana River

County.

Table 4.9 Girls’ response on occurrence of confligh Tana River County

Occurrence of conflict Frequency Percent
Yes 181 90.5
No 13 6.5
Do not know 6 3.0
Total 200 100

According to Table 4.8 majority (90.5%) of the pdapihere has been armed conflict in

Tana River County.

From the FGD, conflict in Tana Delta has been dukghting between two communities
[Pokomo and Orma] over access to resources in rié iee. land, water and grazing
rights. It has also been due to politics of acdesgesources between the farming and

pastoralist communities and owing to reprisal &itdmetween the communities.
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4.3.3 Armed conflict and access to education by thggrl child

The study further inquired from the teachers ontivsearmed conflict influence access

to education by the girl child.

Table 4.10 Armed conflict and access to educatiorytihe girl child

Conflict affects access t

education Frequency Percent
Does 18 90.0
Does not 1 5.0
Do not know 1 5.0
Total 20 100

From the findings in Table 4.9, the majority (90%6)the teachers posited that armed
conflict influence access to education by the ghild. This illustrates that armed conflict
negatively affected access to education by the djiild and therefore a major factor

hindering girl child access to education in theoag

4.3.4 Girls’ response on whether conflict influenceaccess to education by the girl

child

The pupils were asked to indicate whether the airfifluenced access to education by

the girl child.
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Table 4.11 Girls’ response on whether conflict inflence access to education by the

girl child

Conflict affects access t

education Frequency Percent
Does 163 81.5
Does not 35 17.5
Do not know 2 1.0
Total 200 100

From the findings in Table 4.11 the majority (81)586 the pupils posited that conflict
influenced access to education by the girl childe Tindings are similar to teachers’

findings that armed conflict denied the girls asceseducation which their right.

4.3.5 Whether girls are affected directly during caflict

On whether girls were affected directly during dmmf the findings are as shown in

Figure 4.9.
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Figure 4.4 Whether girls are affected directly durng conflict
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As shown in Figure 4.4, the majority (80%) of tleadhers attested that girls were
affected directly during conflict. The results depithat the armed conflicts had adverse
effects on the girl child in the region as they evarore vulnerable. They were physically,
psychologically and emotionally violated during tbenflict and this had far reaching

effect on their education.

4.3.6 Girls’ response on whether girls are affectedirectly during conflict
The pupils were to indicate whether girls were e#d directly during conflict, the

findings are as shown in Table 4.12,

Table 4.12 Girls’ response on whether girls are aicted directly during conflict

Girls are affected directly Frequency Percent
Affected 157 78.5
Not affected 42 21.0
Do not know 1 5
Total 200 100
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As shown in Table 4.12, the majority (78.5%) of thepils attested that girls were
affected directly during conflict. The findings coborate earlier findings by the teachers
that the armed conflicts had adverse effects on dhk child through physical,

psychological and emotional violations which consagly had far reaching effect on

their education.

From the FGD, the respondents indicated that wherclashes emerge, most people in
the area including girls are displaced and livéioheouts until the situation goes back to
normal. Similarly properties are destroyed durihg tlashes; homes are looted and

destroyed while schools are destroyed leadingsugtion of normal learning.

The findings augment those of Kristopher (2006) vidicated that during and after
conflicts girls are subjected to widespread andina¢s, systematic processes of human
rights violations that have mental, emotional, ispal, physical and material

repercussions.

4.3.7 Consequences of conflict

The study required the teachers to indicate thwareffects of armed conflict.
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Figure 4.5 Consequences of conflict
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From the results of the study in Figure 4.10, thegamity of the teachers posited that the
armed conflicts in Tana River County resulted tausé violence, injuries, negative
emotional effects and death respectively amonggttechild. Few of the teachers also
indicated that the armed conflicts resulted in atidn of girls. Therefore the armed
conflict had fatal effects on the wellbeing of thel child and the entire community.
From the FGD, the effects of armed conflicts ineludexual violations, abduction,
deaths, destruction of property among other aiescitt was further evident that the girls
were more affected by the conflicts through sexuallations by both members of their

community and security personnel deployed to regpeace and the attackers.

From the interviews the study established thatatmed conflicts in the region led to
killings of innocent people, very low turnout inheols, closure of some schools, attacks

and injuries. The schools were targeted by theclkdta where they were looted, burnt
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and destroyed thereby halting any learning acéisitiTeachers and students were either

maimed or killed. Other effects were rape, killingbductions and lynching.

The findings are in line with Feliaciti (2006) winadicated that the girl child’s access to
education is affected by conflict through killing maiming, recruiting/conscription or
enlisting girls in armed forces or groups, rapether grave sexual violence against girls,
sexual exploitation, abduction, forced marriageyreased girls exposure to HIV/AIDS.
The post conflicts effects which hinders girl chiktcess to education includes

psychosocial effects, child headed families, celtamd taboos and male dominance.

4.3.8 Girls’ response on consequences of conflict

The study required the pupils to indicate the uasieffects of armed conflict.

Table 4.13 Girls’ response on consequences of cacitfl

Consequences Frequency Percent
Killed 112 56
Abducted 69 34.5
Injured 84 42.0
Maimed 38 19.0
Sexually violated 103 51.5
Emotionally affected 70 35.0
Total 200 100.0

From the results of the study in Table 4.13, thgonitst of the pupils posited that the

armed conflicts in Tana River County resulted tause violence, deaths, injuries, and
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negative emotional effects respectively among thk ahpild. Few of the pupils also
indicated that the armed conflicts resulted in atida of girls. Thus majority of the girls
were violated during the armed conflicts and theeeftheir access to education was

greatly affected.

4.4 Gender based violence and girl child accesspamary education

The second objective was to examine how genderdbaséence influences girl child

access to primary education in conflict prone zayfégana River County.

4.4.1 Girls being highly subjected to gender violere and abuse during conflict

The teachers were also requested to indicate whefins were highly subjected to

gender violence and abuse during conflict.

Figure 4.6 Girls being highly subjected to genderivlence and abuse during conflict
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According to the findings in Figure 4.11 the mawri80%) of the teachers attested to
girls being highly subjected to gender violence ahdse during conflict. Therefore GBV
was a significant factor influencing the girl chédcess to primary education in conflict
prone zones. The prevalence of GBV during the armmudlict was very high and
reduced girl child access to education as they weetans of the problem due to feeling
of shame and stigma. Similarly Mazurana and Krisesd2006) established that girls are
subjected to gender based violations during arnoedlict. After abduction or during
conscription, girl child is subjected to genderdzhsiolence of rape, forced marriage and
sexual exploitation. This keeps her out of school.

4.4.2 Girls’ response ongirls being highly subjected to gender violence dumg
conflict

The pupils were required to indicate whether gwere highly subjected to gender
violence and abuse during conflict.

Table 4.14Girls’ response on girls being highly subjected tgender violence during

conflict
Are girls subjected to GBV Frequency Percent
Yes subjected 157 75.5
Not subjected 42 19.0
Do not know 1 5.5
Total 200 100
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According to the findings in Table 4.14 the mapr{75.5%) of the pupils attested to
girls being highly subjected to gender violence abdse during conflict. The findings
are similar to teachers’ findings that GBV was gngicant factor influencing the girl

child access to primary education in conflict praoees.
4.4.3 Gender based violence and unwanted pregnangie

The teachers were to indicate whether gender basdednce resulted to unwanted

pregnancies among the school going girls.

Table 4.15Gender based violence and unwanted pregnancies

Resulted in pregnancies Frequency Percent
Yes 157 80.0
No 42 10.0
Do not know 1 10.0
Total 200 100

According to the findings in Table 4.15, majorit§006) of the teachers posited that
gender based violence resulted to unwanted pregrgamong the school going girls.
The findings depicts that through the armed confliee majority of girl child were

sexually violated resulting to them having earlylamwanted pregnancies which led to
halting of their education to take care of the peewies. Being young mother also led to

psychological distress as they were not matureatalle the pregnancies and therefore
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could no longer concentrate on their education.ofging to Feliaciti (2006) the effects
of rape and other sexual crimes is forced pregeancpsychological trauma,

discontinuation of girl from normal life like schiog.

4.4.4 Girls’ response on gender based violence andwanted pregnancies

The study required the pupils to indicate whethendgr based violence resulted to

unwanted pregnancies among the school going girls.

Table 4.16 Girls’ response on gender based violenaad unwanted pregnancies

Resulted in pregnancies Frequency Percent
Yes 141 70.5
No 41 20.5
Do not know 18 9.0
Total 200 100.0

According to the findings in Table 4.16, majori0(5) of the girls posited that gender
based violence resulted to unwanted pregnancies@rite school going girls. The

findings augment earlier findings by the teachers.

According to Feliaciti (2006) gender based violehe®ds to uncounted pregnancies or
early graduation to motherhood by girls at the espeof education. The girls take care

of their young children and fail to attend school.
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4.4.5 Gender based violence and HIV/AIDS

The teachers were to explain whether gender bamdenue resulted to infections by

HIV/AIDS.

Table 4.17 Gender based violence and HIV/AIDS

Resulted in HIV/AIDS Frequency Percent
Yes 15 75.0
No 1 5.0
Do not know 4 20.0
Total 20 100.0

As shown in Table 4.16, the majority of the teash@5%) agreed that gender based
violence resulted to infections by HIV/AIDS amoitg tschool going girls. The majority
of pupils also agreed that gender based violenseltegl to infections by HIV/AIDS
among the school going girls. Therefore GBV wasigaiicant barrier on girl child
access to education as through the sexual violgh@nmayjority of the girls suffered they

contracted HIV/AIDS among other sexually transndittiseases.

The findings are similar to Feliaciti (2006) whayaed that armed conflicts breaks down
social structures, community protection networkd &gal protection mechanisms and
foster an environment where sexual violation anglaation is increasing leading to

HIV/AIDS for the vulnerable group of girl child.
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4.4.6 Whether girls affected by GBV find it difficult to return to school

The study sought to establish whether the girls whderwent gender based violence

found it difficult to return to school from the wwers.

Figure 4.7 Whether girls affected by GBYV find it dfficult to return to school

Do not know - 10.0%

no I 10.0%

According to the findings in Figure 4.14, major{B0%) of the teachers posited that the
girls who underwent gender based violence foundifficult to return to school. This
depicts that through GBV the girl child sufferedeatly both physically and
psychologically and greatly reduced the possibdityeturning to school to continue with

their education.
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Table 4.18 Girls’ response on whether girls affecte by GBV find it difficult to

return to school

Difficult to return to school Frequency Percent
Yes difficult 173 86.5
Not difficult 24 12.0
Do not know 3 15
Total 200

As shown in Table 4.18 majority (86.5) of the pambsited that the girls who underwent
gender based violence found it difficult to retuom school. Therefore GBV meted
negative effects on the girl child both physicalind psychologically consequently

reduced the possibility of returning to school émttnue with their education.

4.4.7 Reasons that made girls who underwent GBV fthit difficult to return to

school

The teachers were to explain the reasons that mha&dgirls who underwent GBV found
it difficult to return to school. According to tieachers, the girls’ feared recurrence of
GBYV, the encounter with the male teachers remintiech of those who violated them,
the girls suffered depression, stigma, isolatiod &om inferiority complex. They also
suffered from low self-esteem. In addition, thelgyiwhose parents were affected

remained at home taking care of the younger brstard sisters. On the other hand, the
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girls who underwent GBV found it difficult to returto school since they were

impregnated and remained at home to take caresofchildren

4.5 Child headed families and girl child access tarimary education

The third objective was to examine the extent tactvithild headed families influences

girl child access to primary education in confficone zones in Tana River County.

4.5.1 Presence of child headed families in Tana RivCounty due to conflict

The study sought to establish whether there weneynehild headed families in Tana

River County due to conflict.

Figure 4.8 Presence of child headed families in TarRiver County due to conflict
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According to the findings in Figure 4.15, major{§0%) of the teachers indicated that

there were many child headed families in Tana RG@unty due to conflict.
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4.5.2 Girls headed families

The study further investigated whether girls wdre ones who usually headed families

after conflict since their parents died from thacteers.

Figure 4.9 Girls headed families
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As shown in Figure 4.16, the majority (80%) of thachers were of the opinion that girls
were the ones who usually headed families afteflicosince their parents died. This
depicts that the girl child were adversely affecbgdthe conflicts as the majority were

left to head their families and majority of thenopped from their primary education.

The findings are similar to Dyan and Kristopher Q8P who identified that in post
conflict situations, the girl child usually findeiself as the head of the family sometimes
after losing the parents. She foregoes her educabi cater for the siblings by taking
care of and feeding them. In most of such sitmatiohe male child is likely to continue

with his education while the girl undertakes thetimeoly roles.
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4.5.3 Girls’ response on Girls headed families

The study further investigated from the pupils dmetier girls were the ones who usually

headed families after conflict since their paretiésl.

Table 4.19 Girls’ response on Girls headed families

Girls headed families Frequency Percent
Yes 146 73.0
No 41 20.5
Do not know 13 6.5
Total 200 100

As shown in Table 4.20 the majority (73%) of thepigiwere of the opinion that girls
were the ones who usually headed families afteflicosince their parents died. This

showed many girls assumed parent responsibiliti@shwhindered their access to school.
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4.5.4 Girls heading the families drop out of school

The teachers were to indicate if the girls headivegfamilies dropped out of school in

most cases.

Figure 4.10 Girls heading the families drop out oschool
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As shown in Figure 4.17 the majority (80%) of tkeadhers agreed that the girls heading

the families dropped out of school in most cases.

The findings corroborate UNICEF (2003) which indezh that conflict leads to loss of
parents or the heads of the families. Girls readigp in to offer parental role to their
siblings by ensuring their safety, provision of @ssities and emotional supports to the
young ones. In some cases girls are pulled outldd due to lack of resources or the

need for them to engage in livelihood to help suptteir families.
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4.5.5 Girls’ response on girls heading the familiedrop out of school

The pupils were also to indicate if the girls hegdihe families dropped out of school.

Table 4.20 Girls’ response on girls heading the faires drop out of school

Girls heading families drop Frequency Percent
Yes 139 69.5
No 55 27.5
Do not know 4 2.0
Total 200 100.0

As shown in Table 4.20 the majority (69.5%) of thepils agreed that the girls heading
the families dropped out of school in most casdss Tepicts that the child headed
families influences girl child access to primaryuedtion in conflict prone zones to a

great extent as they were the care givers in fhmiilies.

From the FGD conducted, the study revealed thathild dropped out of school due to
lack of school fees, to work in farms, boda-bodaitess, to be able to take care of their

siblings and others being fulltime parents.

4.6 Challenges faced by the girl child in accessing priary education

The fourth objective was to identify the challendased by the girl child in accessing

primary education in conflict prone zones in TamaeRCounty.
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The teachers and girls were to indicate the effe€tarmed conflict on the girl child
access to primary education in Tana River Countgcotding both armed conflict
resulted to rape, girls contracting sexually traitiga diseases, early marriages, deaths,
school dropout, psychological distress and stigitmough armed conflict the girl child
suffered from fear, depression hatred, tribalisagtisnalism and religious segregation.
Other effects of armed conflict were early pregmesicchild labour and poverty. All
these effects of armed conflict affected girl chaldcess to primary education in Tana

River County.

According to Feliaciti, (2006) girls suffer from @lctions which is forcibly done from
homes or when going to school. During conflict atidd girls are either recruited as
child soldiers or for forced physical labour, fadcmarriage and sexual exploitation. In
other situations, abductors traffic the girls arel shem as slaves to perform illicit

commercial activities in war camps.

The teachers were requested to indicate the magurisy problems to the girl child in
Tana River County during the armed conflict. Thgganaecurity problems to the girl
child were lack of parental care, not reportingthe police owing to distance, sexual
violence, trauma, child labour, abduction, deathgiries, loss of family members and

forceful eviction.

Similarly the pupils listed the major security pierins to the girl child in Tana River

County during conflict. They indicated that the oragecurity problems to the girl child
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in Tana River County were lack of parental card, neporting to the police owing to
distance, sexual violence, trauma, child labouduabon, deaths, injuries, loss of family
members and forceful eviction. Other security peai to the girl child in Tana River
County during conflict included lack of adequatedasupply, lack of water and other
basic needs, female genital mutilation, displacdieas of parents and siblings, loss of

property and disruption of education.

The teachers were further to explain the how sgcurfluenced access to education by
the girl child. According to the findings, insedyrexposed girls to abduction and sexual
violence which halted the girls’ education. Theguas preferred their girls to remain at
home owing to insecurity in the region. The condlilm the region led to destruction of

property which resulted to poverty. Consequentig, families lacked financial resources
to support their girl child education. AccordingReliaciti (2006) traumatized girl child

has discomfort in association with peers at schioa$ no trust to teachers and doesn’t

attach a lot of meaning to education and may optbaducation.

4.7 Girls’ recommendations on improving girl childaccess to primary education

The study required the pupils tecommend on how girls can be assisted to access
primary education during and after conflict. Acaoglto the findings, the government
should boost security in the conflict areas to dprifle to normalcy and facilitate long
lasting peace. The government should provide guih resources such as learning

materials, school uniforms, sanitary towels anddfod@he government should prosecute
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those perpetrating conflicts to deter the recumenkhe line ministries should create
awareness on the conflict regions with a view toirreng the school dropouts back to

school. There should be a kitty set aside to adssthild headed households.

From the FGD the study established that securifijana Delta should be enhanced, and
that there should be awareness creation amongtparerihe need to return girls back to
school. From the interview, DEO indicated that althh the Kenya Red Cross has been
conducting counselling in some areas in the Disttlee efforts should be enhanced to
reach more girls and other people. The governnieatigh the relevant ministries should
conduct regular seminars and workshops on peaceatdn, come up with boarding
schools for girls to save them from abduction,\eararriages and other forms of gender
based abuses; build safe schools for rescuedtgidasure they attain primary education.
The peace clubs initiatives should be introduce@linprimary schools to help in the
reconciliation process among the two communitiesval as creation of community

awareness on girl child education.
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CHAPTER FIVE

SUMMARY OF THE FINDINGS, CONCLUSIONS AND

RECOMMENDATIONS

5.1 Introduction

This chapter presents summary of study, conclusmmhrecommendations of the study in
line with the study on factors influencing the gihild access to primary education in

conflict prone zones of Tana River County, Kenya.

5.2 Summary of the study

The study intended to fill the gap left by othesearchers by investigating the influence
of conflict on girl child access to primary eduoatiin persistent conflict areas like Tana

River County. The study used descriptive survegassh design.

The target population was primary school girls,ties Education Officers, teachers, and
some community members. Target population was 13i8S, the DEO Tana Delta
district and 67 teachers of the affected schoolse $tudy targeted 20 teachers and
250girls. The study used purposive sampling tealaip come up with the sample size.
The study used questionnaire for data collectionerview guide and focus group

discussion guide. Data was analyzed using desgFiptatistics.
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5.3 Summary of study findings

From the study findings, it was established thateéhhas been armed conflict in Tana
River County. Therefore armed conflict in Tana Ri@unty was highly prevalent and
negatively affected girl child access to primaryeation. The majority of the teachers
and girls were in agreement that armed confliduarice access to education by the girl
child. The study found that girls were affectededily during conflict. They were
physically, psychologically and emotionally violdtduring the conflict and this had far

reaching effect on their access to education.

From the findings, the study established that timeed conflicts in Tana River County
resulted to sexual violence, injuries, negative #onal effects and death among the girl
child. Majority of the girls were violated durirtbe armed conflicts and therefore their

access to education was greatly affected.

The study found out thajirls were highly subjected to gender violence ahdse during

conflict. Therefore GBV was a significant factorfliencing the girl child access to
primary education in conflict prone zones. The ptemce of GBV during the armed
conflict was very high and reduced girl child acces education as they were victims of

the problem.

The study found out thagender based violence resulted to unwanted pregsaand
contraction of HIV/AIDS among the school going girDuring armed conflict majority

of girls were sexually violated resulting to sonaing early and unwanted pregnancies
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which led to halting of their education to take ecaf the pregnancies. Being young
mother also led to psychological distress as theyewnot mature to handle the

pregnancies and therefore could no longer condentratheir education.

From the findings, it was established that girlseveostly the ones who usually head
families after conflict when their parents diedisTmade them to drop from their primary
education to take parent roles. There were gildcheaded families in their locality.

Therefore, heading the family affected the girlld@dhaiccess to primary education in

conflict prone zones to a great extent as the giele the care givers in their families.

5.4 Conclusions

From the study findings, it was concluded that ¢hlbas been armed conflict in Tana
River County. Therefore armed conflict in Tana Ri@unty was highly prevalent and
negatively affected girl child access to primaryeation. Thus armed conflict negatively
affects access to education by the girl child antherefore a major factor hindering girl

child education in the region.

The study concluded that girls were affected diyedtiring conflict. The armed conflicts
had adverse effects on the girl child in the regagnthey were more vulnerable. They
were physically, psychologically and emotionallylaited during the conflict and this

had far reaching effect on their education.
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From the findings, the study concluded that theeatroonflicts in Tana River County
resulted to sexual violence, injuries, negative #onal effects and death among the girl
child. Majority of the girls were violated durinhd armed conflict and therefore their

access to education was greatly affected.

The studyconcludedhatgirls were highly subjected to gender violence ahdse during

conflict. Therefore GBV was a significant factorfliencing the girl child access to
primary education in conflict prone zones. The ptemce of GBV during the armed
conflict was very high and reduced girl child acces education as they were victims of

the problem.

The studyconcludedthat gender based violence resulted to unwanted pregsaod
contraction of HIV/AIDS among the school going girlGBV resulted to early and
unwanted pregnancies among the girls which ledattiny of their education to take care
of the pregnancies. Being young mother also ledstghological distress as they were
not mature to handle the pregnancies and therefmuel no longer concentrate on their

education.

The girls who underwent GBV found it difficult to returto school as they feared
recurrence of GBV, they suffered depression, stjgmealation and from inferiority

complex and low self-esteem. Therefore their axt@gducation was greatly affected.

The studyconcludedthat there were many child headed families in Tana R@eunty

due to conflict. Thus, child headed families inflae girl child access to primary
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education in conflict prone zones. The role of lhegdhe families deprived the girls
adequate time to concentrate on their studies.dst iwases girls are the ones who usually
head families after conflict when their parentsddi@hus, the girls were adversely
affected by the conflicts as the majority was l@ftprovide for their siblings hence

majority of them dropped from school.

From the findings, it was concluded that, armedladresulted to rape, girls contracting
HIV/AIDS, early marriages, deaths, school dropgdychological distress and stigma.
Through armed conflict the girl child suffered frdiear, depression hatred, tribalism,
sectionalism and religious segregation. Other &ffeef armed conflict were early
pregnancies, child labour and poverty. All thedeat$ of armed conflict had a negative
effect on girl child access to primary educatioana River County. The major security
problems to the girl child in Tana River County idgrthe armed conflict included lack
of parental care, long distance from the policetgosexual violence, trauma, child
labour, abduction, deaths, injuries, loss of famigmbers, forceful eviction, inadequate
food supply, lack of water and other basic needsplacement, loss of property and

disruption of education. All these affected girt€@ss to primary education.

The girls had fear of going back to school due whaty witnessed. Others found it a
challenge to be care givers of their siblings athelna school at the same time. They also
lacked resources eg uniform, sanitary towels amp@u especially the ones who lost

parents and relatives.
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5.5 Recommendations

The study recommends that:

The government through the security agencies sheowdk with the local
community of Tana River County to come up with atifeg solution on the

problem of armed conflicts and ensure lasting peace

The government should formulate policies to redheehigh incidence of gender
based violence in the region. This should be comged by ensuring that the

violated girls gain justice from the perpetrators.

The government through the ministry of educatioousth initiate a special kitty to

take care of the education of child headed families

The government line ministries should create awesgnamong the conflict
affected communities to return to their homes tovalthe girls resume their

studies.

5.6 Recommendations for further study

Having explored factors influencing the girl chddcess to primary education in conflict

prone zones of Tana River County, Kenya;

A similar study is recommended in other conflicompe areas in the country to

assess the validity of the research findings.
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A similar study is recommended to compare effettsoaflict in urban and rural

schools.

Further, a similar study is recommended in secondahools since this study

focussed on primary schools.

The study isolated the boy child access to prinedycation in conflict prone

zones and therefore a similar study should be atieduo cater for boys.
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APPENDICES

Appendix A : Introduction Letter

Jane Mwikali Muthengi

University of Nairobi, Department of Educational

Administration and Planning : Education in Emergesc

P.O. Box 30197-00100

Nairobi.

Dear Sir/ Madam,

RE : REQUEST FOR COLLECTION OF DATA

| am a Master of Education in Emergencies studetiieaUniversity of Nairobi. As part
of the requirement for the award of the degreenlexpected to undertake a research
study. | am requesting for your permission to cawuythe study tittled “The individual
factors influencing girl child accessto education in conflict prone zones in Tana

River County “

Your co-operation Will be highly appreciated.

Yours sincerely,

Jane Muthengi.
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Appendix B:

Teacher Questionnaire

You have been selected as a respondent in the studiactors influencing girl child
access to education in conflict prone zones of TarRiver County. Kindly spare a
few minutes to respond to this questionnaire. Yousincere responses will be highly
appreciated and treated in confidence. Please do nimdicate your name anywhere
in this questionnaire.

Part A: Background information
Please tick\) appropriately in the spaces provided

. 1. The person completing the questionnaire is:

Male nrale

2. Professionajualifications

P1 pma Degr Masters

Others (please specify)

3. Designation

Head teac De Head of De Class teacher

Teacher union official

4. Working experience in TarRiver County

Less than 1 ye 1 to Syea 6 to 10 years

11 to 15 years 16 toy2ars Above 20 years
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Part B — Security and Girl Child Education
(Tick the most appropriate)

6 (a) Has there been armed conflict in Tana RG@unty?

Yes No Do not know

(b) Does armed conflict influence access to edocaif the girl child?

Yes No Do not know

(c) Are girls affected directly during conflict?

Yes No Do not know

(d)If Yes in how? (Tick many)

Killed Abducted Injured

Maimed Sexually violate Emotidypal

Part C - Gender Based Violence
(Tick the most appropriate)

(@)  Are girls highly subjected to gender violear®l abuse during conflict?

Yes No Do not know

(b) Does Gender based violence result to mamanted pregnancies?

Yes No Do not know
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(c) Does Gender Based Violence result to HND&linfections?

Yes No Do not know

(d) Do girls who undergo gender based violeme it difficult to return to school?

Yes No Do not know

(e) Ifyes, why? Please explain.............cooiiiiiiiiiiii e e,

Part D — Child Headed Families
(Tick the most appropriate)

8. (a) Are there many child headed families ind &iver County due to conflict?

Yes No Do not know

(b) Are girls the ones who usually hé&adilies when their parents die during

conflict?

Yes No Do kobw

(c) Do girls heading the families drop out of salto

Yes No Do not know

(B) I WS, WY 2. e
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Part E: Open ended questions

Please mention any other effects of armed condiictthe girl child access to primary

education in Tana RIVEr COUNLY......c.ii i e e e e et e v

What are the major security problems to the giildcin Tana River County during

CONTIC 2 . e e e e e e e e

How does security influence access to educatiathéyirl child?

How does sexual violence influence access of educdd girl child in Tana River

(7011 14V TP UPPPPPTTR
How many child headed families do you know in #misa due to conflict? ....................
How many of these families are headed by the gittl@..................ccooerrrrrieiiniiiiinnne,

In your view, how can girls be helped to accesm@ry education during and after
conflict in Tana RIVEr COUNLY? ...ttt e e e e e

Please give any other relevant information to $hisly.

Thank you for your responses!
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APENDIX C:
Pupil Questionnaire

You have been selected as a respondent in the:dfadyors influencing girl child
access to primary education in conflict prone zoneef Tana River County. Kindly
spare a few minutes to respond to this questioeanapur sincere responses will be
highly appreciated and treated in confidence. Rlelmsnot indicate your name anywhere

in this questionnaire.
Part A — Background

(Tick where appropriate)

1. How old are you (in years)
10-12 13-15 16-13— Over 18 years

2. In what class are you in?
Six Seven Eight

3. Do you have sisters and brothers? How many?eWnitthe boxes provided.
Sisters Brothers

4. Do you have both parents?

Yes No

If no, tick the parent available.

Mother Father
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5. What is the occupation of your parents?

Father Mother

Farmer

Herder

Government employee

Business

Others (SPECITY) ... e e e e e
Part B — Security andGirl Child Education
(Tick the most appropriate)

8(a) Isthere human conflict in Tana River Ciy@n

Yes No Do not know

(b) Does conflict affect access to primary edwcatf the girl child?

Yes No Do not know

(c) Are girls affected directly during conflict?

Yes No Do nobky

(d) If yes in which ways?i¢k many)

Killed Abducted Injured

Maimeg Sexually violated Emotionally
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Part C - Gender Based Violence
(Tick the most appropriate)

9. (a) Are girls mostly subjected to gender viokeand abuse during conflict?

Yes No Do not know
(b) Does gender based violence result to unwgnmteghancies during conflict? In Tana

River County?

Yes No Do not know

(c) Does gender based abuse result in cditmaof HIV/AIDS by girls during

conflict in Tana River County?
(c) Do girls who undergo gender based viadeimod it difficult to return to

School?

Yes No Do not know

Part D - Child Headed Families
(Tick the most appropriate)
10. (a) Are there many child headed families in& River County due to

conflict?

Yes No Do not know

75



(b) Are girls the ones who usually head familéier parents die during conflict?

Yes No Do not know

(c) Do girl heading the families drop out of schbo

Yes No Do not know

Part E: Open ended question

List the major security problems to the girl childTana River County during conflict.

List the effects of conflict on girls in Tana Riv@ounty

Give recommendations on how girls can be assistextt¢ess primary education during

AN AEEE CONTIICT. .. et e e e e e e e

Thank you for responses!
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APPENDIX D:

Interview Guide for the D.E.O.

. Comment on the security situation in Tana River ii@g®

. Do you think security situation has influenced eation in Tana River County?

. If yes explain how?

. In your view has conflict affected access to priyneducation by girls in Tana
River County?

. Which group of children in Tana River County do ybink suffers more Gender
Based Violence?

. Which types of Gender based violations are prevatefana River County
during conflict?

. Who are the main perpetrators of Gender Based Melén Tana River County
during conflict?

. What can be done to improve girl child access tecation in Tana River County

during and after conflict?
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APPENDIX E:

Focus Group Discussion Guide for the community

1. What are the causes of conflict in this area?

2. Does conflict affect education in Tana River Co@nitlow?

3. Does conflict affect girl child access to primadueation?

4. What are some of the Gender Based Violations ezpeed by the girl child in

this area during conflict?

5. Who are the main perpetrators of Gender BasetéMie during the conflict?

6. Which group of children is mostly affected byrf@der Based Violence?

7. With regard conflict, comment on the child hehémmilies in this area. Describe

the school attendance pattern of such children.

8. What do you think should be done to improve gjild access to education during

and after conflict in Tana River County?
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APPENDIX F
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APPENDIX G

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go. ke

When replying please quote
secretary@ncst.go.ke

our e NCST/RCD/14/013/810 pate: 24" May 2013

Jane Mwikali Muthengi
University of Nairobi
P.O Box 30197-00100
Nairobi.

RE: RESEARCH AUTHORIZATION

Following your application dated 15™ May. 2013 for zauthority to carry out

research on “Factors influencing the girl child access ro primary education in

conflict prone zones of Tana River Counry. Kenya.” | am pleased to inform you

that you have betel:n authorized to undertake research in Tana Delta District for a
il

period ending 30" June, 2013.

You are advised to report to the District Commissioner and District Education
Officer, Tana Delta District before embarking on the research project.

On completion of the research, you are expecied to submit two hard copies and
one soft copy in pdf of the research report thesis to our office.

DR. M. K. RUGT BD, HSC.
DEPUTY COUNCIL SECRETARY

Copy to:

The District Commissioner
The District Education Officer
Tana Delta District

“The National Council for Sc




