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ABSTRACT

The purpose of this study was to investigate ttsitutional factors influencing
participation in primary education by OVCs in Dagfbr district, Kenya. The
objectives of the study were to establish the effet the availability of
psychological support, identify strategies employéy primary school
headteachers in enhancing participation in prineghycation and determining the
extent to which school levies affect participatiom primary education in
Dagoretti District. In addition, the study determwhthe influence of teachers
training on transition to primary schools, extewt which primary school
headteachers support learners from needy backgsoasdvell as the extent to
which supportive school leadership and teachelsante OVCs’ participation in
primary education in Dagoretti District. This stushlied on the Maslow’s theory
of human needs and motivation. The theory was egiple since institutional
factors influencing participation in primary eduoatby orphans and vulnerable
children are largely determined by level of schmanagement. At the same time,
the transition theory portrays the management dfosic as responsible for
innovation and creation of conducive environmeiat iB necessary for transition
to primary schools to be effective. The study udescriptive survey design and
the target population comprised of the headteclerall 25 public primary
schools in Dargoretti District and 92 teachers weetected. This study used
guestionnaires to collect data where each set e$tqpnnaires had two sections.
Section one presented demographic information whkéetion two explored
general information on transition. The researcl@ntconducted a pilot study
before the administration of research instrumenciwienabled the researcher to
refine the instrument by making corrections basedhe observation made, add
new items, delete some items and access the tkee tay the respondent to fill
the questionnaire. To establish the reliabilitytbé instrument, the researcher
used the test-retest techniques. This involved adbering the test to an
appropriate group. The Pearsons’ Correlation Goefft for this study was
found to be averaging at 0.87 for all sets of goastires and thus the tools were
reliable. After some time had passed, the samenmastadministered to the same
group. It was done by administering the instrumémthe total respondents in the
pilot study. An authorization to conduct the resbawas sought from the
National Council of Science and Technology as aglthe consent of the District
Commissioner Dagoretti District to conduct researciDagoretti District. The
study generated both qualitative and quantitati@ma.dFor the quantitative data,
analysis of the data was done through descriptatstcs by use of frequencies
and percentages and averages while qualitative \data first organized into
themes corresponding to the study objectives. Ftoen study the researcher
concludes that, participation in primary educatieducation by orphans and
vulnerable children is largely determined by bofie tavailability of learning
institution, amount of school levies charged, imephent in teachers training and
intervention of school administration. These cdosti both the micro (household)

Xii



and macro (country’s) economic challenges. Thismanly because accessibility
is improved and at the same time costs relatedatssportation are reduced as a
school is available closer to the household. Tleeednd based on the findings of
this study, the researcher gives the following necendations aimed at
improving pupils’ participation in primary educatian Dargoretti district as well
as countrywide at large. Since the Kenyan educaystem insists on a free and
compulsory primary education as we as a free seggneducation, the
government should instigate effective machineries ensure that adequate
secondary institutions are available for all puplleere should be well enhanced
and effective curriculum programmes that enhanceotimlearning for children
with difficulties. The curriculum should also betegrated with life skill
programmes that are part of early child developsehhe government through
the Ministry of Education should ensure qualityusiaace to enhance supervision
in OVC’s needs and catered for in schools. In @oldlitit should provide policies
and implantation guidelines for OVC interventiors dll regional and local
government departments. MOE should also ensuretligaprovisions for free
primary education are enforced supervised and ot
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

Every child has the right to education which shduddfree at elementary stages.
Education should be directed to the full develophwhuman personality and
the strengthening of respect of human rights anddmental freedom. Therefore,
losing the opportunity to access school may beqaarly damaging for orphans
and vulnerable children (OVC), denying them a seasfseontinuity and security
in the short term, and an opportunity to acquirevidedge and skills needed for

adult life in the long term.

Orphans and vulnerable children are a vulnerabbeimin any socioeconomic
setting simply because they are deprived of onebath of their primary

caregivers (Turnbull & Turnbull, 2005). However, Paa and Kuenning (2001)
state that erosion of human capital is probably biggest risk orphans and
vulnerable children face. This is a serious concasnunderinvestment in health
and education not only leads to serious depravatnmhhardship for the child, but
it also depresses their future lifetime incomesiigthNations Joint Programme
on AIDS 2009). OVC often exacerbates financial t@masts for poorer

households and increases the demands for childudahod drop out. Some

countries have targeted support to assist orphanesa education.



According to United Nations Educational, Scientifind Cultural Organization,
(2010) more and more children are being orphanedtdAIDS and other forms
of illness in Africa. Of the 47.5 million childretmat are orphans in sub-Saharan
Africa, 11.6 million have been OVC due to Acquirdghmuno-Deficiency
Syndrome (AIDS) (United Nations Children's Fund &0)) and the percentage of
orphans that are due to AIDS is only expected toemse. In sub-Saharan Africa,
where HIV has hit hardest, both the percentage hiidren (12%) who are
orphans (UNICEF 2006) and the absolute number ibdireim (47.5 million) who
are orphans (UNICEF 2008a) are rising dramaticalljis indicated that the

number of orphans and vulnerable children througAdrica is growing.

In 2010, there were approximately 40 million chédrorphaned in sub-Saharan
Africa (UNESCO, 2005). By 2015, this number is poied to grow by 15
million. The number of orphans due to all causd&esy to reach a staggering 50
million by 2015. The number of orphans and vulnkrathildren throughout
Eastern Africa is growing. It has been estimated Hy 2008, 12 million children
under the age of 18 had been orphaned by the disle@stranslates as roughly 1
in 20 children in sub-Saharan Africa. According tiNICEF (2006), girls
orphaned in East Africa forced into early marridge their caregivers. Often
children dealing with bereavement have to move fogier care. Not only are
they dealing with the trauma of this bereavemeant,they often have to move
households and schools which disrupt schoolingepatand can be linked to

periods of absenteeism (UNICEF 2006).
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In Kenya attendance rates varied by category dhanp and vulnerable children
(Guarcello, Gertler & Glewwe, 2010). Paternal omhaattended schools in
greater proportions than maternal orphans; mal&éamp were more likely to
attend school than female orphans. Double orpha&ns @4 percentage points less
likely to attend school full-time and eight percagg points less likely to attend
school in combination with work, than non orphat8N[CEF, 2006). Being a
single orphan reduced the probability of attendsahool full-time by 11
percentage points, and of attending school in coatlmn with work by four
percentage points. The death of a parent made fescentage points more likely

that a child worked full-time (Monash & Boerma, 200

According to Bicego, Kimalu, Manda and Nafula (2p®is the role of any

government to ensure availability of learning ingtons that are accessible for
orphans and vulnerable children as well as headézawho are trained and
willing to support them for their participation sthools (Turnbull and Turnbull,
2005. Without psychological support addressing tleeds for the OVCs

particularly from teachers who are psychologicadlypportive, children are
devoid of the support and care which helps themeteelop a positive concept of
who they are and thus are able to continue witlr #h@ucation. They are also
devoid of the self-care instruction which helpspi@pare them for success in
adult life. There are programmes established inyeaimed at strengthening the
welfare and wellbeing of orphans and vulnerablédetéin and also to reduce the

stigma and discrimination directed to them (UNES@@.0).
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Such programmes, including bursary fund, sponsprahd feeding programme
are evident in Dargoretti District though there atso evidence of poor
participation of orphans and vulnerable childrerereun the era of free and
compulsory primary education. Dagoretti district lzatotal of 200,000 people of
which the majorities constitute of women and claldrwith the workforce

majority constitute of the youth out of school. Soof the programmes geared
towards OVC in the area include the Abandoned Badyter (ABC) & Dagoretti

Children’s Center, Feed the Children (FTC) as waslDagoretti Children in Need

Programme (Kimenyi, 2002).

The Dagoretti Children in Need Programme has magessibility of managing
children issues and all the activities organized iamplemented to solve them and
improve children life conditions within DagorettHowever, even with these
efforts, it is important to recognize that althoutife programmes have not
completely saved the situation of OVC participatiorpublic primary schools in
Dagoretti given that at least 10,000 OVC in the €libmency do not participate in

primary Education (UNICEF, 2011) hence the essenteis study.

1.2 Statement of the problem

The Government of Kenya has made efforts to imptbeeparticipation of OVC
in primary education. Such efforts include the adtrction of free primary
education, provision of sanitary towels, feedinggpammes as well as mobile

schools. A review of 20 sub-Saharan African coestfound that children aged 5



to 14 years who had lost one or both parents ves® likely to be in school and
more likely to be working more than 40 hours peekvéhan other children of the
same age (UNAIDS, 2010). Reasons include, povanty iaability to pay for
school fees, uniforms and books; family, househatdl income-generating
responsibilities; poor quality education and fansbepticism about the value of
education; trauma, stigma and discrimination; latc& birth certificate or an adult
to register them at school; lack of adult suppod guidance to ensure that they

go to school and help with schoolwork (Republi&kehya, 2011).

Table 1.1: Participation rate of OVCs in public primary education in
Dagoretti district

OVCs participating in Participati

Year OVCs in Dagoretti district public education on rate
2008 201 124 61.7%
2009 286 170 59.4%
2010 198 129 65.2%
2011 300 185 61.7%
2012 323 167 51.7%

Source: The District Education Office, Dagoretti

As indicated in Table 1.1, the rate at which OV@weéh been participating in
public primary education has been declining overphevious 5 years except for

2010 when the record was highest at 65% while ¢astiwas in 2012 at 51%.



This indicates presence of factors influencing plaeticipation of OVCs public

education. Despite this revelation, a few studiagehprovided empirical support
for these widely held arguments about the negagifects of orphanhood on
schooling: example Bicego, Kimalu, Manda and Naf@@04) in five East and
West African countries and Manda, Mwabu and Kimg@2@02) in Kenya. There
is, however, not research is known to have beerm @onfactors influencing the
participation of orphans and vulnerable childreipimary education in Dagoretti
district. This study therefore aims at answeringduestion: what are institutional
factors that influence the participation of orphaarsd vulnerable children in
primary education? The study will pay attentionDagoretti district, Nairobi,

Kenya.

1.3 Purpose of the study

The purpose of this study was to investigate iastihal factors that influence
Orphans and Vulnerable Children’s participation @nimary education in

Dagoretti district, Nairobi, Kenya

1.4  Objectives of the study

The study seeks to address the following objectives

I.  To establish the influence of the availability ofdd teacher’'s material
support on participation of orphans and vulneratfiddren in primary

education in Dagoretti district;



1.5

To determine the extent to which the availabilifypeychological support
influence participation of orphans and vulnerableldcen in primary

education in Dagoretti district;

To establish the influence of the school leviegarticipation of orphans

and vulnerable children in primary education in Dragdti district.

To establish the extent to which training teachmefisiences participation
of orphans and vulnerable children in primary edwn in Dagoretti

district

Research questions

This study was guided by the following researcbsions;

What is the influence availability of head teackematerial support to
needy pupils on participation of orphans and vwdhbkr children in

primary education in Dagoretti district;

To what extent does the availability of psycholagisupport influence
participation of orphans and vulnerable childrerprimary education in

Dagoretti district;

To what extent do school levies influence partitga of orphans and

vulnerable children in primary education in Dagbreistrict.



iv.  To what extent does training teachers influenceigygation of orphans

and vulnerable children in primary education in Dagti district

1.6  Significance of the study

The findings of this study may be beneficial to Mmistry of Education (MoE)
in the formulation of future education policies aunat enhancing participation in
public primary schools hence good performance aPE®y the orphans and
vulnerable children. Kenya Education Managemertituie (KEMI) may use the
findings to organize seminars on educating, whish a major cause of
orphanhood. The head teacher may use the findingdfoimulating and
implementing rules and regulations that encouramgmd goupils’ participation in
learning. The study may also be significant to trphans because it may
enlighten them on the benefit of being in schoapite them being orphaned and
that they need to go for their academic achieveminth will protect them from
child labour practices and give them a bright fetdrhe study may finally form a

base on which others can develop their studies.

1.7 Limitations of the study

According to Orodho (2008) limitations refer to stmaints that the researcher has
no control over. It is an aspect of the study tthet researcher knows may
adversely affect the results or generalizabilityle# results of the study but which
he/ she has no direct control over. Drgoretti iss&pansive area that demanded

substantial time for data collection. The researtimevever made work plan that



ensured data collection is maximized on the aviléime. Data collection may
also demand more financial resources that the mg@seahas budgeted for. The
researcher however used the most convenient bartdatile means of accessing
the respondents to ensure that the budget is naaanon. The culture of the
researcher may also defer from that of the respuntheis the researcher was
required to study and understand the differentucellof his/her respondents in

order to deal with them appropriately.

1.8 Delimitation of the study

According to Orodho (2008) delimitations of the dstuare the boundary
limitation. The study will be delimited to publrimary schools in Dagoretti
district. The respondents will be the head teach#ass teachers and pupils from
public primary school institutions since they wergequately informed of the
level of OVCs participation in public education aftitht the study seeks to
investigate the influence of orphanhood and vulbiétg on participation in

public primary schools in Dagoretti District.

1.9  Assumptions of the study

While carrying out the study, the researcher wsane that all the respondents
will answer questions as honestly as possiblerdbpondents fully cooperate and

all the questionnaires will be returned to the aesieer.

1.10 Definition of significant terms

The following terms are defined in the contexttod study:-



Headteachers’ supportrefers to the assistance given by the headteacher

Orphans and vulnerable children to ensure thetigiaation in primary education

Institution factors refers to the factors associated with availabilaynd

management of public primary schools

Learning institutions refers to the primary schools where children cacess

education

Orphanhood refers to the condition of being a child withowirig parents

Participation refers enrolment and retention of Orphans anderalsle children

in primary education.

School Leviegefers to the charges by the school beyond whathsidized

Psychological supportrefers to the psychosocial support services targét
building self-esteem, process and manages stresfifation such as grief, abuse

and HIV disclosure towards the Orphans and vulreralildren

Training teachers refers to equipping teachers with special knowdedgd skills

leading to participation Orphans and vulnerablédeén in primary education

Vulnerable children refers to the children susceptible to non-paratgn in

primary schools as a result of their parent(s)ldeat

10



1.11 Organization of the study

The study is organized into five chapters. Chaptex consists of background to
the study, statement of the problem, purpose o$tihéy, objectives of the study ,
research questions, significance of the study, téitimns of the study,

delimitations of the study, basic assumptions @& $tudy, and definitions of

terms.

Chapter two consists of literature review dividetbivarious sections including
introduction; orphanhood vulnerability; influencé the availability of learning
institutions on participation of OVC in primary ezhiion; influence of
headteacher’'s material support to needy pupils arigpation of OVC in
primary education; Influence of the availability qgdsychological support
influence participation of OVC in primary educatiomfluence of the school
levies on participation of OVC in primary educatiand influence of training
teachers to handle OVC on their participation iimary education. The section
also presents summary of literature review; thémaktframework and the

conceptual framework.

Chapter three consists of research methodologyhwhas the research design,
target population, sample size and sampling praesguesearch instruments,
validity of instrument, reliability of instrumentlata collection, and analysis.

Chapter four has data analysis and discussioneffindings. Chapter five

11



consists of the summary of the findings, conclustmd recommendation, the

appendices and bibliography will then follow.
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CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This section consists of the following sub topicsphanhood vulnerability;
influence of the availability of learning institatis on participation of OVC in
primary education; influence of the headteacherstemal support on
participation of OVC in primary education; Influenmf the availability of
psychological support influence participation of OMn primary education;
influence of the school levies on participation@¥C in primary education and
influence of training teachers to handle OVC orela participation in primary
education. The section also presents summary @fatitre review; theoretical

framework and the conceptual framework.

2.2 Orphans and vulnerable children

Children of the world are innocent, vulnerable atependent. They are also
curious, active and full of hope. Their time shoh&done of joy and peace, and of
playing, learning and growing (Smart, 2003). Mohart two decades into the
AIDS pandemic, a cure for AIDS has not yet beeméband the negative impact
of adult AIDS mortality on child welfare has beewstgntially massive (the World
Bank 2007). There is a particular fear that OVC4 wbtain less education,
thereby worsening their own life chances, as wslltfee long-term economic

prospects of the countries in which they reside.|CBF (2007) indicates that

13



poverty leads to low school attendance, low congaietates and low learning

outcomes.

Every 30 seconds a child in Africa loses a parentHtV/AIDS. In 2005, an

estimated 48 million children aged 0-18 years péZent of all children in sub-
Saharan Africa — were orphans, and that numbexgeated to rise to 53 million
by 2010 (Republic of Kenya, 2009). Orphans areediffit from other vulnerable
children in that they have lost a parent. AccordiagChimombo, (2005), the
growing number of children affected by HIV/AIDS dduead to a decrease of
skilled laborers within a country, further destag the national economy and
society at large. There are over 60,000 AIDS orphaurviving in Kenya, often

cared for by grandparents, overcrowded orphanagesmpletely unattended.

Chimombo (2005), in a study on basic educationewetbping countries, with a
specific case of Malawi, reviews literature on ascéo education. First, the
reviewed studies show that the necessity for ohildio engage in tasks that
support household survival limits school participat especially in rural and
urban squatter groups. Second, even where schmbcaessible and affordable,
households have to realize a net benefit to themmsehnd their children from
forgoing children's full-time participation in dostee and economic activities.
This situation is further complicated by the in@pibf states to enact laws and or

enforce laws on compulsory basic education, leatimgseholds to serve as their
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children's gatekeepers through their control ovéilden's access to the

educational resources made available by the stdtenombo, 2005).

The problems facing orphans and vulnerable childae® enormous. Many
children are living on the streets; others livecimld headed households, and
others are being cared for by extended familiesnaresidential care facilities.
Like other African societies Ethiopia’s extendedniiees have assumed the
majority of care of orphans and vulnerable childrébaba and Aase (2007)
assert that whether households can absorb andacaadditional children largely
depends on the family’s income. Poor families us@emental income to satisfy
basic needs first and then invest in human capitah as education and health
care. Extended families see school fees as a rfeggtor in deciding whether or

not to take on additional children (Deveruex, 2002)

2.3 Influence of head teacher’s material support omparticipation of OVC
in primary education

According to UNESCO (2005), throughout the deveigpiwvorld, one out of
every four children under the age of 5 is underieid-or children whose
nutritional status is deficient, they are small tbeir gestational age, have low
birth-weight, and suffer from common childhood aims and respiratory

infections which could even be fatal (Alston anchKe&006).

According to Cave (2001), malnourished childrenl Wi less engaged both in

school and anywhere else for that matter, aredetsge and have shorter attention
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spans than their well-nourished counterparts. Assalt, malnourished children
score lower in school and have less emotional obnfhey also have low levels
of iodine, iron protein which are major nutrientis compromises their growth
and immunity, results to chronic sickness and sairgrowth, impairs mental,
social and cognitive development which in the entbrferes with the overall
educational attainment of the child. Consequestging as these children are not
quite ready for school they perform poorly and epddropping out from school

and thus extinguishing their chance to access secpreducation.

A caring and nurturing headteacher is paramountafahild’s participation in
primary education. Sound school management iscallpi characterized by
children who are kept safe and by consistent affecstimulation, conversation,
responsiveness and opportunities to learn about wwld. Research indicates
that support and warmth from a care-giver resultgreater social competence.
School-age children will therefore have fewer beébial issues and better
thinking and reasoning skills (WHO, 2004). At thanse time, strong and
supportive care giving relationships make childmre resilient and also cushion
them against the ravages of deprivation, povertg &olence. This is the
strongest and clearest explanation as to why samidren who grow up in
materially wretched conditions are nonethelessthgand productive at school

and in society and have good relationships (GoRzd@1).
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24 Influence of psychological support on particippon of OVC in
primary education

Vulnerable children have many needs which cannohbeby any one person or
group. Because of this, people in the communityukhavork together to ensure
all the needs of vulnerable children are met. Carerdination is a series of steps
meant to identify the effects of HIV on childrenfmrticipation in primary
education (Hazans and Trapeznikova, 2006). UNESZDO3J) reports that the M
Venkataragngaiya Foundation in Andhra Pradesh,aJndrganizes camps for
child workers to help them to catch up with the2eps in formal schools. Jamaica
AIDS Support, a network of people with HIV, prov&dback-to-school support,
psychosocial and material support and referralsaféected children. Also in
Jamaica, the Women's Centre of Jamaica Foundatiors ra programme
providing counselling, education and services foggpant adolescent girls. An
evaluation found that 55% of girls who had partétgd in the programme
returned to school after their pregnancies compatigd 15% of non-participants

(YouthNet, 2004).

Children and their caregivers need love emotiongpsrt and social interaction
to form and build a healthy long term relationshipth peers and the opportunity
to participate in primary education. Psychosociapport interventions are
services and activities that help children to cop#h the emotional and social
impact of HIV/AIDS and related stressors. Psychmialgsupport services targets

at building self-esteem, process and manage gitesgbfiation such as grief,
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abuse and HIV disclosure, form a healthy long tattachment to at least one

adult as well as making health life choices (Psamtulos, 1995).

UNESCO (2010) undertook research to assess the minglternative strategies
used to provide disadvantaged children and youngplpewith access to

appropriate education and training. The projechébthat formal systems are not
well suited to tackling their needs and that; forample, strategies such as

changing school calendars have been difficult tolément in many countries.

2.5 Influence of the school levies on participatiorof OVC in primary
education

The economic status of both a country and a fansiguite a fundamental
concern for the access of secondary educationitmapy school pupils in relation
to affordability of fee by a parent and thus pd@p@ation in primary education
education. Weitzman (2003) points out that whethéh respect to families,
communities or countries, the lack of resources wibdermine their capacity to
adequately provide for children. Poverty tags alenth it fatigue and general

frustration which eventually takes its toll on fdes (Weitzman, 2003).

This contradicts the findings by Gertler and Glew{#889) which found that

parents were willing to pay higher fees in ordereipand secondary schooling
and, therefore, increase participation in ruraluP&urther, descriptive results on
reasons for not attending school show that lackchbol fees was the main reason

contributing to low participation in secondary socheducation, accounting for 33

18



per cent of the responses. Other reasons incluakgn§ school uninteresting,
pregnancy, early marriage, work at home/field, panployment, too old, and
cultural factors. The high cost of teaching andrreey materials, fees, extra
levies, capital development costs, and other clsgpged by parents constitute the

overall cost burden of secondary education (HaaadsTrapeznikova, 2006).

Language is the basic tool for thought, communicatireasoning and making
sense of the world. Long before children learnpgeak, their early interactions
lay the foundation for language development. Chkitdwho live in poverty in
their early years have for the most part, signiftbaless verbal interaction and
begin school with fewer linguistic skills than pgefrom higher income

backgrounds (Pikulski and Templeton, 2004).

2.6 Influence of training teachers to handle OVC omarticipation of OVC
in primary education

Bandura (1997) stated that the acquisition of ciifé levels of skills was
determined by various major sources including theeparedness to handle
children with special needs. Therefore, equippeachers’ with necessary skills
and knowledge can help them to retain children ¢hosls. Although, the
guantitative study on teachers preparedness recadedequalitative follow-up
(such as interviews), so far there has not beerhmagearch that combine the two
methods. Some research conducted on primary stbadhers (Hardy, 2003) did
have a combination of mixed-methodology studieg,thare was no attempt to

further validate the research questions.
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It can be assumed that the impact of this learrgrdgtermined by the variety and
guality of what pupils observe in actual classroothshe modeling of veteran
teachers is all of one sort, or if it is of pooratjity, teachers may have a limited
set of skills to emulate, some of which may be méartain value. Teachers may
have opportunities to learn about classroom manageparticularly in handling
children with special needs in their primary scholalsses. In-service teachers
continue to learn about classroom management, swally in far less formal
ways. Teachers may attend professional developmerikshops that deal with
management and behavior issues, or they may mitedrning on their own,
seeking out books and materials that offer inseyid support for dealing with
behavior and management problems in the classrdeathers, however, are part

of communities of practice (Wenger, 1991).

2.7 Participation of Orphans and vulnerable children in public education

Education is vital for the children’s psychosoaalelopment as well as for their
future economic productivity. Bhargave (2005) swgggehat school participation
enhances children’s wellbeing apart from impartimg necessary skills for them
to be successful. School can provide children wiafe, structured environment
and the emotional support of other adults in th@mainity. Children who are in

school have opportunities to interact with othefldten and develop social

networks. Schools are vital in protecting childeerd supporting their emotional
and social development by giving them comfort, sécuand opportunity.

Education can change lives
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Undoubtedly, the overall education system of a tgurfrom early childhood
education until upper secondary, influences thecsien, the knowledge and the
attitudes of individuals who effectively enter hegheducation, i.e. typically, the
university. At the same time, the millennium deyefent goal No 2, underscores
the need for governments to ensure that by 20ksyewere, boys and girls alike
will be able to access and participate a full cewsprimary schooling (Makame
et al., 2002). The indicators include: net enrolment ratioprimary and the
proportion of children starting grade one who reachde five. In order for
children to enroll and complete primary educatiathaut drop out or repetition,
then children needs to enter school ready to leachthe schools must also be

ready to receive and retain the children (Fost@022.

While education is considered to be a basic righd aeed, the delivery of
primary education in Kenya has been sluggish duseteral bottlenecks through
declining access and participation rates; diffeeéntrends in access and
participation in secondary education, with low mu#pgtion of the poor and
vulnerable groups and widening gender and regiodeparities; poor
performance in sciences, mathematics and languagesdeclining completion
rates, low survival levels from primary school toversity as well as low female

enrolment in science and technical courses (FAz962).

The advantages of educating orphans and vulnertildren are enormous.

African children are the future of the continenduEation is development. It

21



creates choices and opportunities for childrenycedy poverty, disease and gives
them a voice in society. Education increases wockf@roductivity, contributing
to increased incomes, enhancing political partitgma and reducing social
inequality. For the nation it creates a workfortattcan compete globally,
opening doors to economic and social prosperity. dtds that are often less
likely to attend school, the advantages not onlgcftheir lives, but those of their

children (Foster, 2002).

2.8 Summary and research gap

This section has presented a wealth of theoretindl empirical information on
orphans and educational retention. At every pairitme cross-sectional evidence
suggests that that orphans are at risk of absenteer drop out with maternal
deaths generally having stronger negative effdtas fpaternal deaths. Paternal
deaths are strongly associated with poorer somo@uic status and much of the
deficit experienced by children who have lost &datis explained by the relative

poverty of their current household.

However, studies have now started to redress tbakmess by also identifying
vulnerable non-orphans and placing them togethdewuthe category of ‘'orphans
and vulnerable children' (OVC) (example AinswortidaFilmer, 2002; Foster,
2002; Unicef, 1999b; Smart, 2002; Urassa, GertlerG&wwe, 1997). For
instance, Urasset al. (1997) draw attention to the large number of pduldren

who are not orphans: in their analysis of the 1869isesa Community Study
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(Mwanza Region of Tanzania), they find that amorthst 3253 children who

lived in households classified as very poor, orilypgr cent were orphans.

2.9 Theoretical framework

In this study, the researcher will use Maslow’sotlyeof human needs and
motivation. Maslow advanced a theory of human neefisred to as a hierarchy
of needs. In his theory, he pointed out some nepdgjcularly physiological

needs must be satisfied before higher needs céitlaand fulfilled, hence the use
of the term hierarchy. Maslow’s view of motivatios that physiological needs

are strongest and demands satisfaction first befibrer needs.

The first four needs (physiological needs, safetgds, love and belonging, self-
esteem) are called deficiency needs and theillfodnt greatly depends on other
people. The uttermost-self-actualization) is refdrto as ‘being need’ because its
satisfaction is dependent on the individual himdelfview of the importance of
Maslow’s theory of human needs and motivation (}968e research will
examine it with regard to its application in schodhssroom setting and home

environment at large.

Pupils’ safety and security is very vital. Childrare generally fearful of being
bullied by peers or older students or being chedtisy teachers or parents or
being subjected to severe humiliation and seveseigline by others. The school
should ensure that students are protected agdostke tsecurity threatening

factors. Good school building at all levels of l@ag satisfy the safety needs of
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learners by protecting them against rain, wind smd thus facilitating effective

access and participation in schools. There is atsd to love, be loved and to
belong. This implies the need to have friends aadilfy and being part of a
group. It is crucial for teachers to establish gtesther-pupil relationship. There
should also be good pupil-pupil relationship andodjoschool-community

relationship. These relationships promote teachmdjlearning. In the school and
classroom set-up, the learners should be comfertafd feel proud to belong to

the school or class.

As concerns the esteem needs, learners shouldfedite develop positive self-
esteem concepts by treating them as individualghyasf human dignity. They
should be assigned class work that matches thtsHdotual ability since this
boosts their self-esteem. Praises should be govémose who excel but those who
don’t excel should not be ridiculed but assistedergiven individual attention.
For the self-actualization need, the learners shtal assisted to develop their
potentials fully and to find fulfillment in life. Aierefore the theory will assist in
assessing to what extent and how all levels of :s@adMaslow’s theory of
motivation are fulfilled in respect with learneqgarticipation in public primary
schools. In addition, Maslows’ Need Theory is mmeliwith the need of the OVCs
who through physiological needs, safety needs, kv belonging, self-esteem

are able to participate in public education.
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2.10 Conceptual framework

A conceptual framework outlines possible coursesaction or to present a
preferred approach to an idea or thought. In thidys the conceptual framework
will relate various independent variables (instgoal factors) influencing OVC

participation in primary education.

Figure 2.1: Conceptual framework on institutional factors influencing
participation in primary education

Institutional Factors

Head teacher's materigl
support
Psychological support Participation in primary
education
» Physical presence
Teaching/ in school
» Learning »| ¢ Psychological
process preparedness
Affordability of school »  Participation
levies indoor and outdoor
activities
Training teachers to handle
ovcC

Figure 2.1 links the dependent variables with theéependent variables. First,
headteachers’ support for OVC determines the paation in primary education.

Equipping teachers with relevant skills to handMCalso influences the latter’s

25



participation in primary education since teacheksia direct contact with their
pupils and thus knows their areas of weakness.lIfinasychological support
influences participation in primary education whigim at assisting pupils who

have problems in learning at a pace equal to déhlew pupils.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter consists of research design, targpulpton, sample size and
sampling techniques, research instruments, valiofitinstruments, reliability of

instruments, data collection procedures, and dsdysis techniques.

3.2 Research design

According to Borg (1996) postulates that a reseatehign is a logical and

valuable way of looking at the world. The resealleBign was descriptive survey
where data was collected from members of a poumati order to determine the
correct status of that population with respect tee @mr more variables. The
method used sets of questionnaires because respgsrgive their own opinions
and also enables the researcher to describe ttee cftaffairs as it exists. Gay
(2004) argues that survey method is widely usedoltain data useful in

evaluating present practices and in providing basiglecisions. It was used to
describe the nature of existing conditions, anddétermine the relationship

between specific event that has influenced or s#tepresent condition.

3.3 Target population

According to Orodho (2008) target population is thkk items or people under
consideration in any field of inquiry which conatdé a universe or targeted

population. In this study, the targeted populatcamsists of all the 23 public
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primary schools in Dargoretti District, Nairobi Quy with a population of 23

head teachers and 445 teachers.

3.4 Sample size and sampling techniques

According to Ngecu (2006) sampling in researchnmpartant since it is not
possible to study every member or element in thelevhopulation as it would be
costly and time consuming. Dagoretti District, dir County will purposively be
sampled for this study because of it geographicalvenience. Out of the 23
schools in the District, the researcher selecte@3akchools given the small size

of the population.

All headteachers were considered for this study ingakhe sample size for
headteachers to be 23. The sample size for teaalietse twenty percent of 445
which gives 89 teachers. Dividing the sample smeddachers (89) by the number
of schools (23), that is, 89/23 gives 3.87 roundifigto 4 teachers per school.
When we multiply the number of schools by 4 (tlsa23X4) gives a total number
of teachers’ of 92 teachers. The four teachers femoh school were picked
through a random sampling method where the namedll dhe teachers in a
certain school were put in a basket and 4 namd®gicandomly. Therefore the

sample size was 23 head teachers and 92 teaclu#ng ag to 115 respondents.

35 Research instruments

The research instruments that were used in thdysitocluded questionnaires.

Ogula (1998) says that since a questionnaire erefuly designed instrument, it
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is good for collecting data directly from the pempThis facilitated accuracy of
data collected by the researcher. The questionmadre both in structured closed
-ended questions provided with a list of respongem which to select an
appropriate answer and also open ended questiachk ehabled the researcher to
have detailed information. In headteachers’, aramthter questionnaires, part A
contained demographic information while part B ddugf information on OVC
and participation in public primary schools. Thepial questionnaires Part A
consisted of personal information and part B cor@diinformation on OVC and

participation in public primary schools.

3.6  Validity of the instruments

According to Ogula (1998), validity refers to thetent to which a research
instrument measures what it is designed to meabuthis study the piloting was

done prior to the actual research. This was doneaogomly sampling five

schools in neighbouring district before the actueslearch. Then the validity of
the instruments was ascertained by comparing tle¢ giudy responses to the
expected responses. Through this piloting, theareber determined whether
there was any ambiguity in any information whichsvemidressed by the relevant

adjustments, corrections and rephrasing of statenvemere necessary.

3.7 Reliability of the instruments

According to Mugenda (2003), reliability is a me@sof the degree to which a

research instrument yields consistent results ¢a déter repeated trials. Test
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retest technique was used in this study wherebgtoumaires were administered
twice to the same respondents at two-week inteAfar the respondents make
their response the questionnaire response wereedscoranually for both
occasions. The two sets of results obtained wenegelated to determine
coefficient calculated using Pearson’s product munoerrelations coefficients.
The results established the extent to which theerds of the questionnaires are

constant in eliciting the same output.

The formula for this relationship was:

_ 2 (x=xX)(y-y)

r

Xy _
X, =Yy
Where r = Pearsons’ Correlation Coefficient
X = Scores for test 1
Y = Scores for test 2

The Pearsons’ Correlation Coefficient for this stuehs found to be averaging at
0.87 for all sets of questionnaires and thus tloéstaere reliable. According to
Mugenda (2003) if Pearson’s coefficient is 0.7 bowe the research instrument

are regarded as reliable.

3.8 Data collection procedures

The researcher got permit from the National Counic$ciences and Technology.

She sent a copy of the permit to her District EtiooaOfficer (D.E.O). The
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researcher visited schools to make appointments ngtad teachers of primary
schools in Dargoretti District before proceeding dollect data. She created
rapport with the respondents then personally adstars the questionnaires to the
head teachers, teachers, and pupils. For the plasls, she was accompanied by

their class teachers.

3.9 Data analysis procedures

According to Ogula (1998), data analysis involvesiucing the data into
summaries. The researcher used SPSS to entertqtigatdata and analyze the
data using descriptive statistics to generate #aqies and percentages. This was
presented in form of tables, bar graphs and piegteh&ualitative data was
analyzed according to themes and was convertedrefiaencies and percentages
where necessary and also reported as narrative. Wés followed by writing a

report.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND

INTERPRETATION

4.1 Introduction

This chapter presents data analysis, findings,rpreéation and presentation
where the main purpose of the study was to invasighe institutional factors
influencing OVCs’ participation in the primary edtion in Dargoretti district,
Kenya. Data was analyzed using descriptive toalslirfigs interpreted with
frequencies, percentages, mean as well as stade@ardtion while presentation
was done using tables, bar charts and bar grapta. findings were then linked
with the researcher’s opinion as well as the exgsiinowledge for an elaborate
interpretation and discussion. The chapter is argah into six sections
addressing the study return rate, demographic rfggji availability of OVCs’
psychological support, influence of school levieswll as teachers training on
participation in primary school and the extent tdiiekh primary school
headteachers support learners from needy backgsodme chapter also attends
to the extent to which supportive school leadersimg@ teachers influence OVCs’

participation in primary education in Dargorettisbict.
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4.2 Questionnaire return rate

Respondents for this study were the primary scheablteachers and Teachers in
Dagoretti District. The researcher targeted 25 tessdhers and 92 Teachers,

whose findings are as indicated by Table 4.1.

Table 4.1 Return rate

Target respondents Sample size Responses Return rate ( percent)
Headteachers 20 18 72.0
Teachers 92 72 78.2

This indicates that, the questionnaire return veds relatively high for teachers
than that of head teachers. The possible reasonsaime headteachers did not
return their questionnaire could be the fact thaty feared that the study would
detect their administrative incompetent. For thiesehers who did not respond to

the questionnaire, it was possible that, they sbgeto give personal information.

4.3 Demographic information

Demographic information was based on the gender agwl brackets of the
headteachers and the teachers. Demographic infiormalso included the level
of education of the headteachers as well as thebeurof years they have
remained as headteachers. The information congedemographic information

is discussed under Table 4.2 through Table 4.9aguare 1. It was imperative for
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the researcher to know the age of the headteaglumtérmine the appropriate €
bracket for the public primary school headship ehihat of teachers wou
determine the age bracket at whicachers in Dargoretti District fall. Gender
headteacher was also important because it would inekstablishing whethe
there was any relationship between the gender ef hbadteachers and i

enrolment rate of OCs into public primary schools.

Figure 4.1

Distribution of headteachers by gende

Female
38%

Male
62%

The study indicated that, 62.5 percent of respoisdevere male while th
remaining 37.5 percent were female. This implied thajority of headteachers
Dargoretti district are me. Probably few females in Dargoretti District gpfur

school headship.

Figure 4.2presents the distribution of teachers by their gend teache
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Figure 4.2

Distribution of teachers by their gender of teaches

Female
43%

Ay -2l

I

57%

The study indicated that, 57.1 percof teachersvere male while the remainir

42.9 were female. This implies that majority of Gleers in Dargoretti district a

male.
Table 4.2shows the distribution of headteachers by

Table 4.2Distribution of headteachers by age¢bracket

The age of the headteach: Frequency Percent
35-45 years 2 12.5
45- 55 years 14 75.0
Over 55 years 2 12.5
Total 18 100.0
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Age of the headteachers was also analyzed whereritga{75 percent) were
found to be aged between 45 and 55 years while d&dent were over 55 years.
Others (12.5 percent) were below 45 years of abes indicates that, majority of
the headteachers in Dargoretti District are aboveydars. The age indicates
headteachers in the district are experienced entmughrture OVCs participation

in education and assist them in completing themary education.

Table 4.3 illustrates the distribution the teactmrsheir age bracket

Table 4.3

Distribution of teachers by age bracket

The age bracket of the teacher Frequency Percent
25 — 34 years 26 36.1
35-44 years 19 26.4
45- 54 years 22 30.6
Over 54 years 5 6.9
Total 72 100.0

The age of the teachers was also analyzed wherefthe headteachers was also
analyzed where 36.1 percent of teachers interviemeyeé aged below 35 years of
age with 26.4% percent falling under the age braok&5 — 44 years. Only 6.9

percent of teachers were 55 years and above offageimplies that, majority of
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teachers in Dagoretti District are aged below 44ryeEven though the study
indicates these teachers having relatively lesssygateachers as compared to
their heateachers, their experience in handlingilpugpould be high. They
nonetheless require adequate support particulamlytraining specialized on

handling of OVCs.

The distribution of headteachers by their levekdtication was also analyzed as

presented in Table 4.4

Table 4.4

Headteachers’ level of education

The level of education Frequency Percent
A level 5 27.8
Diploma 7 38.9
Degree 4 22.2
Masters 2 11.1
Total 18 100.0

Regarding the level of education of the headteacI883.1 percent were found to
be holding diploma certificates with 27.1 percewildmg A-Level certificate.
Only 11.1 percent had masters’ degree. This ic<atds that, majority of primary

school headteachers are holders of at least andgla education. This implies
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that most of the headteachers have undergone thrptmary school training
which is needed to enable OVCs to participate imary education. Other
headteachers in Dargoretti District have even argdl their studies and are
graduates and holders of masters’ degree makimg bigeinto even better position
to enhance better participation of OVCs in primadycation by psychologically

and materially supporting them.

The distribution of teachers by their level of egfimn was also analyzed as

presented in Table 4.5

Table 4.5

Teachers’ level of education

The level of education Frequency Percent
A level 12 16.7
Diploma 46 63.9
Degree 9 125
Masters 5 6.9
Total 72 100.0

The study also sought to analyze and compare tehée's level of education
with that of headteachers. Majority (63.9%) of te&xs were holders of diploma,

16.7 percent at A-Level and 12.5 percent were defmdders. Only 6.9% were
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holders of a masters’ degree in education. Thidigaphat majority of teachers in
Dagoretti district are holders of at least a dipdorthough compared to
headteachers, relatively less teachers have putkeadfirst or masters’ degree.
There is however indication that majority of teashaeed to further their
education for them to comprehend fully and gainvidedge alongside the
experience on handling the OVCs and therefore taggithem to participate fully

in their primary education.

Table 4.6 presents the distribution of heaadteachgrthe number of years they

had served as teachers

Table 4.6

Years the headteacher had served as teachers

Years the headteacher had served as teachers Frequoy Percent
6 — 10 years 4 22.2
11 - 15 years 7 38.9
16-20 years 4 22.2
Over 20 years 3 16.7
Total 18 100.0

On the number of years the headteacher has seswetkacher, 38.9 percent were

found to be having 11 — 15 years of teaching egpeg with 22.2 percent being
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in teaching for 16 — 20 years while 16.7% had ®@ryears as teachers. The
study therefore reveals that, primary school hemtiiters in Dagoretti District
have attained at least 10 years as teachers, aageuts them in good position
to understand adequately the factors influencingC8&\participation in primary
education. At the same time, they can easily unaledsand work out issues
affecting OVCs participation in primary educationcluding school levies,
teachers’ capability and psychological support.réfage they are in a position to

organize for teachers training and bursaries ferQVCs.

Table 4.7 presents the distribution of heaadteachgrthe number of years they

had served as teachers

Table 4.7

Years the teacher has been in teaching

Years as a teacher Frequency Percent
Below 6 years 3 4.2

6 — 10 years 19 26.4

11 - 15 years 33 45.8
16-20 years 12 16.7
Over 20 years 5 6.9
Total 72 100.0
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The study revealed that, 45.8 percent of teachebmargoretti District had 11 — 15
years in teaching with 26.4 percent being in teaghor 6 — 10 years. Others
(16.7%) had 16-20 years as teachers while only shaélbbelow 6 years. This is
an indication that majority of teachers in Dargbréistrict have over 10 years in
teaching. This could be supported by the fact tlasmost every teacher is
absorbed by T.S.C. to teach public schools afterirsg in private sector for a

number of years. These teachers may, however ridrajeing on specialized

skills particularly in handling OVCs and therefahe number of years in teaching

may directly affect the OVCs participation in pubfirimary schools.

4.4 Influence of the availability of OVCs psychologal support on

participation in primary education

Availability of OVCs psychological support was bdsen both teachers and
headteachers responses on whether the OVCs recenaagh psychological

support. This presented in Table 4.8 and Table 4.9

Table 4.8 shows whether the student had enoughhpgical support
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Table 4.8

Headteachers’ response on whether the OVCs receivetiough psychological
support

Frequency Percent

Yes 15 83.3
No 3 16.7
Total 18 100.0

Headteachers were asked whether their respecthakscgave OVCs adequate
psychological support. As indicated in Table 44®ast majority (83.3% said the
support was adequate while 16.7% disclosed OVC® wet getting adequate
psychological support. Those that said yes furthdicated that, the support is
given through introduction of special sessions aglsing pupils’ social needs as
well as inviting counselors for motivational talkdowever, other headteachers
expressed that the support is not at all adequisiee sthey face financial
challenges to support special programmes in tlesipactive schools especially

those that could enhance full participation of OM&public primary education.

Figure 4.3 shows whether the student had enougthpkygical support
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Figure 4.3

Teachers’ response on whether the OVCs received argh psychological
support

Yes
14%

—————

No_/—

86%

Teachers were also asked whether their schools adaguate psychologic
support for OVCs. .n overwhelming majority (85.7 percert) teacher said no
while the remaining 14.3 percent said their regpecinstitutions had enouc
psychological support. This is an indication thajonity of teachers in Dargoret
District believe the psychologil support given to OVCs in their schools is

adequate and thus the reason why most OVCs do articipate in primar
education. Contrary to headteachers responseshetsa@xpressed that th
schools have not put in place sufficient measure$ @rocrams that directh
address OVCs psychologi problems since the programmes that are put in |

target all pupils in gener.
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Teachers responses were similar to those by UNE&D@0) undertaken to
assess the range of alternative strategies usptbtide disadvantaged children
and young people with access to appropriate educaind training. The study
found that formal systems are not well suited trkliag their needs and that; for
example, strategies such as changing school cakerdeve been difficult to
implement in many countries. This is despite the that, vulnerable children
have many needs which cannot be met by any onermpenrsgroup. Because of
this, people in the community should work togetterensure all the needs of

vulnerable children are met.

4.5 Influence of the amount of school levies on O\WC participation in

primary education

Influence of school levies on participation in paim education school by primary
school pupils was based on the source of schoadkdevor the OVCs,
headteachers response on whether pupils have &prab paying the school
levies and the headteachers response on whetherdhe programmes assisting
OVCs in meeting school levies. Details are illusdaby Table 4.9 through Table

4.12.

Table 4.9 presents the headteachers response saufee of school levies for the
OVCs. Headteachers were asked this question siregewere in a position to
identify the source of levies as filled in the ggation form for the pupils when

joining the primary education.
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Table 4.9

Source of school levies for the OVCs

Source of school levies for the OVCs Frequency Penat
Relatives 12 66.7
Parent/Guardian 4 22.2
Well Wishers 2 111
Total 18 100.0

The study revealed that, the source of school $efaoe the OVCs was mostly
from the OVC's relatives as indicated by majorifyheadteachers (66.7 percent).
Other mentioned sources were the parent/guardia2 (@ercent) as well as the
well-wishers (11.1 percent). Parents were mentioogedome headteachers as
providers of their children’s levies because sorhéhe OVCs were noted to be
having at least one of their parent’s alive bugiposition to regularly pay for

their children.

This study noted the source of school fees for il alias important for their
participation in public education as ascertained\lgitzman (2003) who pointed
out that whether with respect to families, commiesitor countries, the lack of
resources will undermine their capacity to adeduaimvide for children’s basic
education. Poverty tags along with it fatigue arehegal frustration which

eventually takes its toll on families. Furthermodescriptive results of the study
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by Weitzman (2003on reasons for OVCs not piaipating in public educatic
show that lack of school fees was the main reasontributing to low
participation in secondary school education, actingnfor 33 per cent of th
responses. Other reasons incd finding school uninteresting, pregnancyrly

marriage, work at home/field, paid employment, &ty and cultural factor

Figure 4.4is a presentation teacherstresponse on whether pupils | a problem

in paying the school levi.

Figure 4.4

Headteachersresponseon whether pupils hada problem in paying the schoo
levies

Yes
50%

Concerning whether the OVC t a problem in paying the school levies,
percent of theneateachers had the opinion that there is a percgwvellem in

clearing schoolevies while the other 50 percent said that they don’t thinkiist
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had any problem in getting the school levies. The stoelyealed that half tr
number ofOVCs in Dargoretti District hadlifficulties in raising the amount «
school levies required clearexpressinghe low level of OVCs participation

public educationThe reason for this could be the poor economakdp@und of
the relative/guardians while others could be a#écby their involvement i

teachers training.

Figure 4.5illustrates headteachers ronse on whether their respective sche

had enhanced programmes assisting OVCs in medéiangsichool levie.

Figure 4.5

Headteachers response on whether there are progranes assisting OVCs it
meeting school levie

No

—
28% i —

Yes
72%

From thefindings, majority (72.2%) of the headteachers egzped that the

schools had instilled some programmes to assiSD¥@s in meeting their scho
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levies. These measures included exempting OVCs fiognlevies, subsidizing
the levies as well as giving this category of psi@l priority when disbursing
bursaries. Headteachers in addition expressed dedéight on the ongoing Free
Primary Education programme introduced in 2003 hizat enabled most of pupils

with special needs and in particular the OVCs tdigipate in primary education.

4.6  Teachers training and participation in primary education

Teachers’ training was based on whether headteacbsponse on whether they
had attended any training on OVCs; teachers responswhether they had
attended any training on OVCs; headteachers responswhether teachers
training influence OVCs’ participation in primargl@cation as well as teachers
response on whether their training influences OV@atticipation in primary

education as illustrated by Table 4.15 to Tabl&4.1

Majority (61.1%) of headteachers in Dargoretti misthad not attended any
specialized training on OVCs with others (38.9%yihg participated in such
programmes. This implies that few headteachersit@iwere arranged in the
district to assist headteachers gain skills on hagdhe OVCs despite the

importance in their participation in primary eduoat

Teachers were also asked on whether they had atteardy training specializing

on OVCs as indicated in Figure 4.6
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Figure 4.6

Teachers response on whether they had attended atrgining on OVCs

<
[0}
(%]

nw

29%

Regarding whether teachers had attended any tgaominrOVCs findings indicat
that majority (70.89 had not attended any training speegialy on OVCs while
29.2% had attended such trainings. This implies jtist like headteachers, mc

teachersre not trained to handle OV(

Teachers and headteachers trainings are impoanié participation of OVC
in public primary education sie it is through such training that teachers
children handlers will learn the best practicesrgmting children with specii

needs especially through proper psychccal and material suppc

Table 4.10is an illustration of theheadteachergesponse on thinfluence of

teachers training on OVCs’ participation in primagucatio
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Table 4.10

Headteachers response on whether teachers trainingnfluence OVCs
participation in primary education

Frequency Percent

Some extent 4 22.2
Great extent 6 33.3
Very great extent 8 44.4
Total 18 100.0

Findings indicated that teachers training influe@3£&Cs’ participation in primary
education considerably as indicated by majority.44#ercent - very great extent
and 33.3 — great extent). This indicates that tesentiters training is important
onparticipation of OVCs in primary education sintes through such training
that they (headteachers) will learn minimum nedessiof these children and
therefore develop school programmes that are i@ With improving OVCs’

participation in primary education.

Table 4.11 is an illustration of the teachers’ megge on the influence of their

training on OVCs’ participation in primary educatio
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Table 4.11

Teachers response on whether their training influeces OVCs’ participation
in primary education

Frequency Percent

Some extent 11 15.3
Great extent 17 23.6
Very great extent 44 61.1
Total 72 100.0

As presented in Table 4.11, majority (61.1%) ofchemas in Dargoretti District
find teachers’ training being greatly influencindN@Cs participation in public
primary education. The reason for their responss tat, teachers’ training
ensures that they handle OVCs with care throughamgsychological and

emotional support.

As indicated by both teachers and headteacherdin§a in this study are
consistent with assertions by Bandura (1997) wiatedtthat the acquisition of
different levels of skills was determined by vasauajor sources including their
preparedness to handle children with special neddwrefore, equipping
teachers’ with necessary skills and knowledge adp them to retain children in

schools. Although, the quantitative study on teeslpeeparedness recommended
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gualitative follow-up (such as interviews), so flaere has not been much research

that combine the two methods.

4.7 Headteachers’ material support to OVCs and partipation in

primary education

Headteachers’ material support to OVCs and padimp in primary education
was based on headteachers’ response on the extehtah school administration
provide material support to OVCs; teachers’ respoos the extent to which
school administration provide material support 83 as well as headteachers’
response on whether their intervention through natsupport does influence

OVCs' participation in primary education

Figure 4.1 is an illustration on the headteachersponse on the extent to which

they provide material support to OVCs in their edjve schools.

52



Figure 4.7

Headteachers’ response on the extent to which $dmbrinistration provide
material support to OVCs

Extent to which school administration provide
material support to OVCs
60.0 -
54.2
50.0 -
40.0 -
=
S 300 -
()
e 20.8
200 -
11.1 9.7
10.0 -
. . 4.2
Not at all Rarely Sometimes Frequently Always
Frequency

As illustrated in figure 4.7, 50.0 percent of treatitechers sometimes do provide
material support to OVCs with only 5.6 percent pdowg doing it always. It is
notable that, 11.1 percent of the headteachers haver provided any material
support to OVCs. This indicates that OVCs do noeree material support from
the school administration as frequently as they meayire. This may affect the
OVCs patrticipation in primary education since alchequires being adequately
equipped with learning materials whereas this shafyindicated that most OVCs

can hardly attain this through assistance of tgemrdians only. After lacking
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such assistance, some of them opt to drop outefsthool while others may

indulge themselves in indiscipline.

Table 4.12 presents teachers’ response on the textenwhich school

administration provide material support to OVCs

Table 4.12

Teachers’ response on the extent to which school méhistration provide
material support to OVCs

Frequency Percent
Not at all 8 11.1
Rarely 7 9.7
Sometimes 39 54.2
Frequently 15 20.8
Always 3 4.2
Total 12 100.0

Teachers were also asked on the extent to whicir tiespective school
administration through headteachers provides nateupport to OVCs. Similar
to the responses by the headteachers, majorit@¥@4affirmed that the support is
available sometimes while 4.2% disclosed that dimiaistration does not offer

such support at all.

This study confirms that, a caring and nurturingdteacher is paramount for a

child’s participation in primary education and thebund school management is
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typically characterized by children who are kegdesand by consistent affectio
stimulation, conversatiorresponsiveness and opportunities to learn abourt
world. Research indicates that support and warmadim fa car-giver results in
greater social competence. Scl-age children will therefore have few

behavioral issues and better thinking and reag skills (WHO, 2004

Figure 4.8is an illustration of headteachers’ opinion whether interventiorof
headteachers through material sug do influence OVCs’ participation ir

primary educatio

Figure 4.8

Headteachers’ response on whether their intervention through mataal
support does influence OVCs’ participation in primay education

intervention through material support does influence OVCs’
participation in primary education
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On headteachers’ intervention of children with teag difficulties and OVCs’
participation in primary education, 50 percent dfthe headteachers indicated
that their material support to OVCs sometimes a#is&sn while 39% were of the
opinion that OVCs greatly benefit from the schodménistration’s material
support enhancing them participate in primary etlooa This is an indication
that, there is great intervention by the headteacbe pupils who have learning

difficulties.

4.8 Suggestions on how to improve OVCs' participadn in primary

education

Suggestions on how to improve OVCs’ participationprimary education was
base on the headteachers and Teachers’ opinioheobeist ways to handle both
the background and institutional challenges fa€{s’ participation in primary

education as illustrated by Table Table 4.14 agdifei 4.3.

Table 4.13 presents teachers’ suggestion on thesMagsto improve participation

in primary education
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Table 4.13

Teachers’ suggestion on the best way to improve pagipation in primary
education

Suggestion Frequency Percent
Educational trips 5 7.1
Prize giving day 11 14.3
Moral support 15 21.4
Giving bursaries 26 35.7
Establishment of schools in rural areas 15 214
No response 5 7.1
Total 72 100.0

Regarding the teachers’ suggestion on the besttwamyprove participation in
primary education, the study indicated giving btiesg moral support as well as
establishing schools in rural areas as the mostjmet ways to address transition
problems. This also indicates that for OVCs’ papate in the primary education,
they do not only need financial support but thegudti also be introduced to a
conducive learning environment through moral suppad making available for

them learning and instructional resources.

57



Home background factors such as poverty and tesctraming have been
revealed by this study as the most prevalent faatdiuencing transition from
primary to secondary education. The situation can dudressed through
establishment of bursaries and ensuring the tadgktarners benefit through

effective and efficient channeling.

Figure 4.9 illustrates the suggestions on how tprove OVCs'’ participation in

primary education

Figure 4.9

Suggestions on how to improve pupils’ participatiorin primary education

Headteachers suggestion on how to improve OVCs' participation in
primary education
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Suggestion

Regarding the headteachers’ opinion on how to imgroupils’ accessibility to

secondary education, 41.2 percent reiterated osabes, 23.5 percent donation
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while 17.6 percent insisted that more schools rhaststablished within the area.
Others (17.6 percent) said that scholarship indis&rict to enhance improved

pupils’ accessibility to secondary education.

This study reveals that, participation in primagueation in Kenya is usually
pegged on the economic background of the OVCstivels or guardian as well as
number of available spaces in primary schools. Ru¢he limited number of
schools, about half of the pupils completing priynschools lack opportunities to
enroll in secondary education. As founded by Gewled Glewwe (1989), the
main attainable factors to be targeted in enhangadicipation in primary
education would include increasing the number ohary schools at sub-national
levels. Therefore if more bursaries, donations,oksBhips and more primary
schools are availed in Dargoretti District, themnsition from primary to

secondary will have an upward trend.

In general, Bicegat al (2004) asserts that, it is the role of any govesninto

intervene and ensure availability of learning ingions that are accessible for
orphans and vulnerable children as well as headézawho are trained and
willing to support them for their participation sthools. Without psychological
support addressing the needs for the OVCs partlguleom teachers who are
psychologically supportive, children are devoidtbé support and care which
helps them to develop a positive concept of whqy e and thus are able to

continue with their education.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

51 Introduction

This chapter presented the summary of the studyjifgs of the study,

conclusions, recommendations as well as suggedtorisrther studies.

5.2 Summary of the study

The purpose of this study was to investigate tls#itirtional factors influencing
participation in primary education by OVCs in Dargfti district, Kenya. The
objectives of the study were to establish the effet the availability of
psychological support, identify strategies employéy primary school
headteachers in enhancing participation in prineghycation and determining the
extent to which school levies affect participatiom primary education in
Dargoretti District. In addition, the study detenad the influence of teachers
training on transition to primary schools, extewt which primary school
headteachers support learners from needy backgsoasdvell as the extent to
which supportive school leadership and teachelgente OVCs’ participation in

primary education in Dargoretti District.

This study relied on the Maslow’s theory of humareds and motivation. This
study relied on the Maslow’s Theory of human neadd motivation developed

by Maslow in 1968. The theory was applicable sinostitutional factors
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influencing participation in primary education bgpbans and vulnerable children
are largely determined by the fulfillment of humaeds commonly referred to as
‘hierarchy of needs’. The theory points out thamsoneeds particularly the
physiological needs must be satisfied before higleexds can be felt and fulfilled
hence the term hierarchy. The innovation and aveatf conducive environment

is necessary for participation of OVCs in primachaols.

The study used descriptive survey design and tlgettgopulation comprised of
the headtechers in all 25 public primary schoolDargoretti District and 92
teachers were selected. This study used questr@sn@ai collect data where each
set of questionnaires had two sections. Section pmesented demographic
information while section two explored general mmh@tion on transition. The
researcher then conducted a pilot study beforeathrinistration of research
instrument which enabled the researcher to refiree ihstrument by making
corrections based on the observation made, addtems, delete some items and

access the time taken by the respondent to filgtrestionnaire.

To establish the reliability of the instrument, thesearcher used the test-retest
techniques. This involved administering the tesamoappropriate group. After
some time had passed, the same test was admidistetee same group. It was
done by administering the instruments to the tegapondents in the pilot study.

An authorization to conduct the research was sofiight the National Council of
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Science and Technology as well as the consent eofDiistrict Commissioner
Dargoretti District to conduct research in Dargbrtstrict. The study generated
both qualitative and quantitative data. For thengitative data, analysis of the
data was done through descriptive statistics byofi$#eequencies and percentages
and averages while qualitative data was first amgahinto themes corresponding

to the study objectives.

5.2 Findings of the study

5.2.1 Influence of the availability of OVCs psychagical support on

participation in primary education

A vast majority (83.3% said the support was adexjwatile 16.7% disclosed
OVCs were not getting adequate psychological supywbile 85.7 percent of

teachers said their respective institutions hadmaugh psychological support.

5.2.2 Influence of the amount of school levies on\M@s’ participation in

primary education

The study revealed that, the source of school $efaoe the OVCs was mostly
from the OVC's relatives as indicated by majorifyheadteachers (66.7 percent).
Other mentioned sources were the parent/guardia2 (@ercent) as well as the
well wishers (11.1 percent). Concerning whether @éC has a problem in
paying the school levies, 50 percent of the heatiteza had the opinion that there

is a perceived problem in clearing school levieslavthe other 50 percent said
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that they don’t think pupils have any problem inttigg the school levies.
Majority (72.2%) of the headteachers expressed ttheit schools had instilled

some programmes to assist the OVCs in meeting $bbwol levies.

5.3.3 Teachers training and participation in primary education

Majority (61.1%) of headteachers in Dargoretti misthad not attended any
specialized training on OVCs with others (38.9%yihg participated in such
programmes. Regarding whether teachers had attemdledraining on OVCs
findings indicate that majority (70.8%) had noeatled any training specializing
on OVCs while 29.2% had attended such trainingsdiRgs indicated that
teachers training influence OVCs’ participatiorpmmary education considerably

as indicated by majority (44.4 percent - very geedéent and 33.3 — great extent).

5.3.4 Headteachers’ material support to OVCs and pécipation in

primary education

Half (50.0%) of the headtechers sometimes do peomidterial support to OVCs
with only 5.6 percent providing doing it alwaysidtnotable that, 11.1 percent of

the headteachers have never provided any matappbst to OVCs.

Teachers were also asked on the extent to whiclr tlespective school
administration through headteachers provides nateupport to OVCs. Similar
to the responses by the headteachers, majorit@¥odaffirmed that the support is

available sometimes while 4.2% disclosed that thministration does not offer
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such support at all. On headteachers’ interventbrchildren with learning
difficulties and OVCs’ participation in primary echtion, 50 percent of all the
headteachers indicated that their material sugpdftVCs sometimes assist them
while 39% were of the opinion that OVCs greatly é&#nfrom the school
administration’s material support enhancing thenrtigpate in primary

education. This is an indication

5.3 Conclusion

From the study the researcher concludes that,cpation in primary education
education by orphans and vulnerable children igelgr determined by both the
availability of learning institution, amount of sudl levies charged, involvement
in teachers training and intervention of school emstration. These constitute
both the micro (household) and macro (country’9neenic challenges. This is
mainly because accessibility is improved and atgamme time costs related to
transportation are reduced as a school is availaldser to the household.
Therefore and based on the findings of this studg, researcher gives the
following recommendations aimed at improving pupgarticipation in primary

education in Dargoretti district as well as counide at large.

despite efforts by pupils’ to score desirable mddkenable them participation in
primary education, the high cost of teaching aratrimg materials, fees, extra
levies, capital development costs, and other clsapged by relatives nullifies the

pupils dream since lack of enough finance leaveshiibm with only other options
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including joining the job market with low probalyiof rejoining education in

future.

Primary schools in Dargoretti District do not offamough psychological support
to accommodate all pupils transiting to primaryaal and thus reducing the

chances of pupils participating in secondary edonat

Participation in primary education in Kenya is ksgpegged on the economic
background of the pupils’ relatives or guardianwasdl as number of available
spaces in primary schools which largely constitilte overall cost burden of

secondary education.

The study clearly indicates that, when children amployed in one form of
labour or the other the other, they tend to drop @uprimary and primary

schools. This out rightly denies them their righetlucation.

Children with learning difficulties are susceptilbbemore learning challenges and

subsequently may have less chance to access segeddaation.

54 Recommendations

Since the Kenyan education system insists on a drek compulsory primary
education as we as a free secondary educatiorgavernment should instigate
effective machineries to ensure that adequate slacpnnstitutions are available
for all pupils. There should be well enhanced arftecgve curriculum

programmes that enhance smooth learning for chmldvéh difficulties. The
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curriculum should also be integrated with life Ekifogrammes that are part of

early child developments.

Public primary schools should sufficiently addrets® issue of inadequate
learning facilities; the government should locat®ren funds to education.
Headteachers should track learners through colidiioois with caregivers and
child welfare departments and also ensure thatidoarsuch as the need for
uniforms and payment of levy that deny participati@eachers should keep
proper records of absentees, late coming, andglerig complete home work as
well as providing psychosocial support for learner® are caring for ill parents

and or siblings and help those dealing with grief bss.

The government through the Ministry of Educationowdd ensure quality
assurance to enhance supervision in OVC’s needsateded for in schools. In
addition, it should provide policies and implantati guidelines for OVC
interventions to all regional and local governmeéepartments. MOE should also
ensure that the provisions for free primary edwcatire enforced supervised and

monitored

Teacher training colleges’ programmes should inelgkills on how to identify

vulnerability in children and how to offer the suppthese children require as
well as strengthening programmes that addressrfathat cause vulnerability
such as school based nutrition programmes. Init@a@cesses should help

recognize and identify causes of discrimination@{C’s in primary schools.
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Moreover, teachers to help the learners (OVC) catphwith school work
following long absences. Over and above, polictest tsatisfactorily address
teachers training should be put into force to emguospective secondary school

students.

5.5  Suggestions for further studies

Given the scope and limitations of this study, tf@lowing areas are

recommended for further studies:

1. A study on participation in primary education shiblle carried out in

districts other than Dargoretti for comparison psg.

2. A comparative study should be carried out withire tbontext of
preschools in order to draw comprehensive poligomamendations on

transition from both the pre-school and primarycsth

3. A replica of the study should be carried out incoghng more variables
that possibly influence transition from primarygamary schools. These
variables also include non-institutional factorsvesll as socio-cultural

factors.
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APPENDICES

APPENDIX |
LETTER OF INTRODUCTION

Muchiri Agnes Murugi

Department of Education Administration

and Planning
University of Nairobi,
The Headteacher

School

Dear Sir/Madam,
RE: REQUEST TO PARTICIPATE IN RESEARCH

| am a Masters student in the Department of EdogafAdministration and
Planning of the University of Nairobi. | am carrgirout a research on the
institutional factors influencing Orphans and vubli#e children’s participation in

primary education in Dagoretti District.

You are kindly requested to participate in the gtbgt answering the questions
honestly and according to the instructions givelme Tesponses you give will be
used for the purpose of the study and your idemtitybe confidential.

Yours Faithfully,

Muchiri Agnes Murugi
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APPENDIX Il
SCHOOL HEDTEACHERS’ QUESTIONNAIRE

Section A: Demographic Information
1. Please indicate your gender. Male () &er)

2. What is your age bracket? 20- 25 years ( ) 35 years ( ) 35- 45 years ()
45 — 55 years ( ) over 55 years ().

3. What is your highest professional qualification? le&el ( ) Diploma ( )
Degree ( ) Masters( ) PhD () Other (#p®C........ccevvevnnenn.

4. How many years have you served as teacher? 5 yeérs 6-10 years ()
11-15years () 16-20years () oveyears ()

Section B: Information on factors influencing Orphans and vulnerable
children;s participation in primary education

5. What was the average number of OVC admitted to gmyrmschools from your

school?
2008...... 2009 ...... 2010 ..... 2011...... 2012......

6. To what extent do you think that the followingcfors contribute to
participation in primary education by OVC in yowhsol? Use the following

scale to fill the table below and tick where appiaie.
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1) Not at all 2) Little extent 3) Some extent 4) Great extent 5) Very great

extent

Factors. 1 2 3 4 5

Guardian’s economic status

Guardian’s level of education

Primary school administration type

adequacy of public schools |n

neighborhood

Availability of learning resources

Intervention for OVC needs

Presence of OVC psychological

support in the area

Availability of well trained teachers
to handle OVC

Amount of school levies charged

Teachers’ professional qualification

Teachers devotion to their work

7. Give suggestions on how OVC can patrticipaterimgry education
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8. What is it that headteachers can do to incre@sess to secondary school

education?

Thank you.
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APPENDIX I
SCHOOL TEACHERS’ QUESTIONNAIRE
Section A: Demographic Information
1. Please indicate your gender. Male () &er)

2. What is your age bracket? 20- 25 years ( ) 25 years ( ) 35- 45 years ()
45 — 55 years ( ) over 55 years ().

3. What is your highest professional qualification? le&el ( ) Diploma ( )
Degree ( ) Masters( ) PhD () Other (#p&C........ccvvvvvnnennn.

4. How many years have you served as teacher? 5 yeérs 6-10 years ()
11-15years () 16-20years () oveyears ()

Section B: Information on factors influencing Orphans and vulnerable

children;s participation in primary education

5. To what extent do you think that the following fa& contribute to
participation in primary education by OVC in yowhsol? Use the following
scale to fill the table below and tick where appiaie.

1) Not at all 2) Little extent 3) Some extent 4) Great extent 5) Very great

extent

Factors 1 2 3 4 5

Guardian’s economic status

Guardian’s level of education
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Primary school administration type

adequacy of public schools in

neighborhood

Availability of learning resources

Intervention for OVC needs

Presence of OVC psychological

support in the area

Availability of well trained teachers
to handle OVC

Amount of school levies charged

Teachers’ professional qualification

Teachers devotion to their work

6. Give suggestions on how OVC can participate in prineducation

7. What is it that teachers can do to increase actessecondary school

education?

Thank you.
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RESEARCH PERMIT

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Tiehpbyingnee. e AL LR, SR 30, 2 B2 A7 1800, ks A0S IHEIUY
Pbcataabas) D00 2RI AR AR ADG 240 HAEHTILL K0 WY A
F e M (120 AU LY Wil sy sl o b

Ml refilg gt gunle
sty sl ke

NORT/ROIVIAATLY 1085 e 18" June 2013

Chr Mal

'\3."-'“""' Murug Mughir
l|||'|\|,‘|"\'|il\ ol Mo
00 By -0
Ikt

RE:

ROTE ALUTHAR

Following your application dated 12" June, 2003 for aothority o camy o
fesine o “lustitativnal ﬁu'fm'.\ .f'rq,’hwm';'u;; pnr!r’t'fﬂuﬁm; mf' m‘phmn witil
vidtneriehle children i prinsary education in Dagoretti. Disteict, Nadirabi County,
Keapa,” 1 plomsed oo mtorm vou that vou have been authorrzed W onderioke
research i Dagoretti Distreict lora perod ending 317 July, 2013,

Yoware advised wooreport o the Distreiet Commissiones and DBistriet Education
Oiticer, agoretin Instriet belore l\.'11lilil|'|\.||1ll.', on e teseareh |1|'uii.'\.'l.

(i L'H||f|!|l,‘|ii]|| ol the research, you dre expecied oo subnt two hard copies sl
ong soft copy \ill pudt o
RS = VA "'1—_—}).\_}.

DI, M, K, RUGI "?“I'--J‘- y HSC
DEPUTY COUNCHL SECRETAL

e pesearel report/thesis o oor olhee.

oy Lo

Fhe Tstriel Cominisstone
Fhe [nsteiel Bodocation O heer’
[goretti [ Hatrivt,
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APPENDIX V

RESEAGRCH PERMIT

81



APPENDIX VI

RESEARCH AUTHORIZATION LETTER

MINISTRY OF EDUCATTON

DISTRICT EDUCATION OFFICE
DAGORETTI DISTRICT
P.0 BOX 20124-00100

NAIROBI

REF: DAGDY EDUI GAISS
Date: 120672013

TOWHOMIT MAY CORNCERN

f2it ATTTTIOIENTY TO ACCESS SCTOOUS TN THIE DISTRICT FONE AGNES MUCTITRT
FROM UON,

Pelorenee 1 mede fooa letter aver the above stated sulyjeol

| wonld wish o being 0 vour attention that tas oftice hus granted AGNES MUCHIRI
iiversity of Muirabi athondy o caery ouba researeh on Cnstifutional Bactors influencing

OV partielpation in the priomary educaiion in Dagoretti THatrber™ i vour sehool

Ve i ol iy letter is to, theretore, wsk v o accord the etrer of this et Uwe peeesshry

imsisln,

Vi
b
TR GE M,

IMSTRICT EDLUCATION OFFICER
DBAGORETTT
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