INFLUENCE OF NON-GOVERNMENTAL ORGANIZATIONS ROLE ON
VULNERABLE CHILDREN'S ACCESS TO BASIC EDUCATION IN

NYAHURURU DISTRICT, LAIKIPIA COUNTY-KENYA

REBECCA MWAMBIA

A Research Report Submitted in Partial Fulfilment d the Requirements for the

Award of the Degree of Master of Education in Eductional Administration

University of Nairobi

2013



DECLARATION
This research report is my original Work and hashe®n presented for a degree in any

other university

Rebecca Mwambia

E55/62701/2010

This research report has been submitted for exdimmeith our approval as university

SUPEIVISOIS. ... ciiiitte e e ettt e e e e ettt e e e e e ettt e e e e e e et e e e e e e eataa e e eeeessssnnanaaeeeeeennes

Dr. Ibrahim Khatete

Lecturer

Department of Educational Administration and Plagruniversity of Nairobi

Dr. Phylisters Matula Lecturer

Department of Educational Administration and Plagruniversity of Nairobi



DEDICATION
This research report is dedicated to my late huslia@ofrey Mwambia and my loving
children, Irene Nkatha Mwambia, Jackline Muthoni dwnbia, Rose Kathure Mwambia

and Brian Gitonga Mwambia.



ACKNOWLEDGEMENTS
First and foremost | would like to thank God fowvigg me the gift of life. | am greatly
indebted to Dr. Ibrahim Khatete and Dr. Phylistétatula for their constant advice,
constructive criticism, patience, guidance and aregement that saw this research

report to a successful completion.

Special appreciation to students, principals arajept officers who participated in this

study as respondents. Special thanks to educatfice Nyahururu for its support.

| would like to thank my family; Irene Mwambia,ckiine Mwambia, Rose Mwambia
and Brian Gitonga Mwambia for their unwavering ot over the lengthy time | spent
doing this research. | appreciate the entire st#ff Department of Educational
Administration and Planning of the University of iMdi for their immeasurable and
invaluable advice, stimulating lectures and dismuss/hich opened my eyes and mind in
Education. Lastly, | sincerely thank all the welshers and participants who in one way

or the other enabled this study to complete. To sdly thank you.



TABLE OF CONTENT

Content Page
L1 =N o =TT PP i
[T ox F= 1= [ o SRR il
[D7=To [[or=1 (o] o (R T P RTTTTRP ii
y o LoV T=To (o= 0 =T o £ UPRRR \Y
TabIE Of CONTENT ...ttt e e e r e e e e e e e e eeeas %
LISt Of tADIES......eiiiiiieeeee e IX
S o 0 [0 =S Xi
List of abbreviations and aCrONYMS .......... e eerrrnnnniiaaieeeeeeeaeeeereeeesennnnnn—————.- Xil
Y 0111 = Tod TR UUPP PP PUPPUPUPPRRR Xiii

CHAPTER ONE

INTRODUCTION
1.1 Background t0 the STUAY .........ccceeees e s e e e e e e e e e e e e eeeeeee s e e e e e e eaaes 1
1.2 statement of the problem............oo e 5
1.3 PUIrPOSE Of the StUAY .....eeeeiieiee e 5
1.4 Objectives Of the StUAY..........oeeiiiiiii s 6
1.5 RESEAICN QUESTIONS ... .cci ittt sttt e e e e e e e e e e e e e eeeas 6
1.6 Significance of the StUY...........ooiieiiii i 7
1.8 Delimitation of the STUAY .......ccoooiiiiiceeee e 7
1.9 ASSUMPLIONS OF the STUAY .......vuvteeiii oo st e e 8
1.10 Definitions of SIgNIfICaNt tEIMS ......coeueeeiiii e 8



CHAPTER TWO
LITERATURE REVIEW

P20 R g {0 To U Tox 1 o] o (R 11

2.2. Literature/theoretiCal REVIEW.........cocccoiiiiiieee e 11

2.3 Theoretical frameWOrK............ooi it ee e 18

2.4 Conceptual frameWOrK...........ooeuiiiiiiecr e e e e e e e e eeeeeer e 21
CHAPTER THREE

RESEARCH METHODOLOGY

3L INTrOAUCTION ...ttt e e e e e e e e 24
A S =TS T= T ol o 1o =] oo 24
TG I = o 1= i o T o101 F= 14 o] o PP 24
3.4. Sample size and sampling ProCEAUIES .. cameeeeeeruriiiiieieeeeeeiieeeeeiiiiiii e 25

3.5 Data colleCtion INSITUMENTS.........oiii e e e e e 26
3.6 Validity Of the INSITUMENTS..........ovviiieeeee e e e e eeee e 27
3.7 Reliability of the INSIUMENt ...........uiiiieeiieeeeer e 28
3.8 Data COlleCtion ProCEAUIES..........co it e e e e e e e e e e e eeeeeeeeeeeeannnnes 28
3.9 Data analysiS tECNNIQUES .......cooi e e e e e e e eeeeenannes 29

CHAPTER FOUR
DATA PRESENTATION, ANALYSIS, INTERPRETATION AND DIS CUSSION

i I [0 ( (0 Yo [V o3 (0] o FUURUTUR TR 30

4.2 DemOgraphiC Qata ........cceuuuuuuuneii ettt e e e e e e e e e e e e eeeeeaeeeeeeeeeeeernnnns 30

Vi



4.3 Extent to which NGO financial support affectgdidren’s access to basic education

IN NYANUIUIU DISTICE ....eeiieiiiiiiiiii s ettt e e e e e e e e e e e e e e e seeeeeneeeeeeeee 32

4.4 Determining whether NGOs’ intervention in thepsion of basic necessities to
individual vulnerable children affected their acce® education in Nyahururu

(D IES) 1 (o1 AT 37

4.5 How NGOs capacity building of parents influeshcen access to education by

vulnerable children in Nyahururu DIStrCt.........cccoeiiiiiiiiiiiiieeee 46
4.6 Establishing how infrastructure developmenugriced access to education........... 48

4.7 Extent to which development of infrastructurg NGOs enhanced access of

education by vulnerable children in Nyahururu DESIr............ooovvviviiiiiiiiiieeeeeee, 52

CHAPTER 5
SUMMARY OF THE FINDINGS, CONCLUSIONS AND RECOMMENDA TIONS

L0 R g 70T [UTox 1 o] o (R 58
5.2 Summary of the STUAY ..........ooiiiiii e 58
G I 0o (o (151 o] 0 1SS 62
5.4 RECOMMENALIONS.......uuuiiiiiiiiiiiiiiiee e e e e e e e e e e e e e e e e seseessb b b e eeeeees 63
5.5 suggestions for further StUdIES .........cuuueceiiiii e 64
REFERENGCES ... ...ttt e e e et e e e e e e e e e e e e e e e e e e s s s smnnnaeeeaaaaaaaeens 65
APPENDICES ..ot 44111ttt et e e e e e e e e e e e e eaeaassstebennneeeeees 71
Appendix |: Letter of tranSmittal .............coemeeeeieeeiiiiiiiiii e eee e 71
Appendix Il: Students’ QUESTIONNAITE .........coeeeieeiiieeieieeeii e e 72
Appendix IlI: Interview guide for PrinCIpalsS...........oooviiiiiiiiiiiiiiiii e 76

Vil



Appendix IV: Interview guide for NGO project offit®..........ccovvvvvvvieiiiiiiiieeeeeeeeee, 77

Appendix V: Nyahururu District Public Secondary 8ehEnrolment -2012................. 78
Appendix VI: List of NGOs supporting education itydhururu District........................ 81
Appendix VII Research Authorization- Nyahururu DIGt ..., 82

Appendix VIII Research Authorization- National Cailrfor Science and Technology 83

Appendix IX- Research Permit...........coouvveiiiieiiiiiiiiie e 84

viii



LIST OF TABLES

Table Page
Table 4:1: Students gENAET..........coo i e e e e e e e 31
Table 4:2: Respondents’ form in SChoOol ......cooeevieiiiiiii s 31
Table 4:3: Parental StAtUS ............ooiiiiiiiiiiiicc e e e 32
Table 4:4: Awareness on NGOs that support childreducation ............ccccceevvvvvvennnnnnn. 33
Table 4:5: Received education Support from NGQ.oee.....coovvviiiiiiiiiiiiiieee e, 34
Table 4:6: Knowledge of others that had receivdobstfees from NGOs .................... 34
Table 4:7: NGO assistance helps keep needy stuihestfiool ..............ooevvvvviiiiiinnennn. 35
Table 4:8: Provision of books/pens from NGO ..ooiieeeeeeeiiiiiiieee e 37
Table 4: 9: Knowledge of others who were providethWwooks/pens............ccccccevunenee 38
Table 4: 10: Respondents provided with blanketstebts/mattresses..............ccccc...... 39
Table 4: 11: Responses on provision of beddingstluer students .........cccceeeeeeeeeeenn. 39
Table 4: 12: provision of calculators/mathematg®k..................ccvviieiiiiiieiiee e, 40
Table 4: 13: Other students provided with calcukdtoathematical sets..............cccc...... 40
Table 4: 14: Respondents provided with school ags NGOS..........ccccceevvieeeieeeeeennn. 41
Table 4: 15: Respondents' awareness of other daitheat received school bags........... 41
Table 4: 16: Respondents that were provided willoslcuniforms from NGOs............ 42
Table 4: 17: Other students provided with schodfioums from NGOs...........ccccceeueeee 42
Table 4: 18: Respondents provided with sanitaryeteirom NGOS ...............ccceeeeeeee. 43
Table 4: 19: Other students provided with sanitavyels from NGOs........................... 44

Table 4: 20: Responses on extent to which provisiopersonal items have kept needy

StUAENTS 1N SCNOON ... e 44



Table 4: 21: Parents undergone capacity buildi@igitng ................coooevriiiiiiiiniinnnns 46

Table 4: 22: the kind of training parents had &lfEh................ooo i e 47
Table 4: 23: Extent to which capacity building Inaftuenced school attendance .......... 47
Table 4: 24: NGOs have helped schools to buildsetasms............ccccoeeeeiiiiiiiiicniinnnnnn. 49
Table 4: 25: NGOs have helped schools acquiretfunei...............ccccceeiiiiiien. 50.
Table 4: 26: NGOs assist schools to acquire Watest...............ooeveevvvviiiniiiiinnneee e 50
Table 4: 27: NGOs help schools to acquire toilets.............ooeuviviiiiiiiiineneeeeeeeeee, 51
Table 4: 28: NGOs assist schools to build dorme®ri............cccceeeiiiiiiiiiiiiiiee 51
Table 4: 29: NGO built classrooms help keep neédlyests in schools......................... 53

Table 4: 30: Responses on whether furniture pravidg NGOs helped keep needy

StUAENtS IN SCROO......eiiiiiiiiiiie e 53
Table 4: 31 NGO provision of water tanks helpedokeeedy students in school .......... 54
Table 4: 32: NGOs built toilets kept needy studémtschools ..., 5.5
Table 4: 33: NGOs built classrooms helped keepestisdin schools ............ccccceeeeeennn. 56



LIST OF FIGURES

Figure

Figure 2: 1: The conceptual framework

Xi



LIST OF ABBREVIATIONS AND ACRONYMS

ASAL Arid and Semi Arid Lands

CEO Chief Executive Officer

DEO District Education Officer

EFA Education for All

GOK Government of Kenya

MDGs Millennium Development Goals

MOEST Ministry of Education, Science and Technology

NGO Non-governmental Organization

NORAD Norwegian Agency for Development Cooperation
PO Project Officer

PR Principal

SPSS Statistical Package for Social Scientists

UIA Union of International Association

UK United Kingdom

UNDP United Nations Development Programme

UNESCO United Nations Educational, Scientific and Culdu®rganization

UPE Universal Primary Education

Xii



ABSTRACT

Lack of full capacity and budgetary constraintgeneral have opened up the education
sector for NGO involvement. While there have beamynstudies on the role and impact
of NGOs both in Kenya and in post-conflict zond®ré has been limited research and
data on the role of NGO assistance to the develapofdhe education system, generally
in Kenya and Nyahururu in particular. This studeréfore sought to examine the
contribution NGOs in Nyahururu have made in enham@ccess to education by the
vulnerable children. It aimed at establishing tlkeept to which NGOs financial support
to schools affects vulnerable children’s acceskasic education in Nyahururu District,
to determine how the NGOs intervention in the pmn of basic necessities to
individual vulnerable children affected their accds basic education, to examine the
influence of NGOs capacity building of parents otcess to basic education by
vulnerable children, and to establish the exteniviich infrastructure development in
schools by NGOs enhanced access of vulnerablerehild basic education. The study
utilized a sample size of 40 students; 20 schaatprals and 10 CEOs/project managers
working in the NGOs that support education progr&sinm the Nyahururu district.
Stratified sampling process was used while subjeetse arrived at purposively.
Questionnaires and key informant interviews wemdusr data collection. The data was
then coded and entered into the computer and asthlyath the aid of the computer
programme, the Statistical Package for Social $isisn(SPSS). The results indicated
that all the contributions done by NGOs towardsagming accessibility of education
among vulnerable children were significant. The tabations towards infrastructure
development scored most at above 60% followed fnitial support at 50%. Providing
basic necessities to individuals was third at 36s8%re while last was capacity building
to parents that scored 16.7%. This means NGOsosuppthe form of infrastructure
development will likely have more impact than thberss. Constructing facilities would
provide students with better learning environmenrtt the necessary equipment needed to
pursue studies. More should also be channelledntmdial support. This could be in
form of fees payable to institutions, or even packeney. Providing basic needs follow
in order of priority then training comes last. lillvalso be beneficial to all students (not
only the vulnerable students). The results showatiNGOs remain relevant in provision
of basic education. On significance of this stuthg, findings of the study should inform
the school administrators on the relevance of tieegiéies in education with respect to
easing the burden of having to grapple with limitexbources. Implementing the
recommendations would enable them to take apptepaiction that may foster non-state
actors’ engagement in the education sector to ex@hancess to basic education for all
vulnerable children. Further research is suggedstedther geographical areas apart from
Nyahururu. This is because the scope of this stualylimited to Nyahururu district. This
to some extent limited the extent to which the omte could be used to interpret
situations in the country. Further studies are satgyl for wider Laikipia County and for
other areas in which NGOs do support basic Edut&tiovulnerable children.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the studyEducation is a process of socialization that brings
change in the behavior of individuals. The knowkedmd skills acquired through
education empowers individuals to learn to livehwdlignity and freedom. Through
the process of education, human beings developti@biland acquire skills and
attitudes that help them to modify their behaviocading to the social, economic

and political demands of the environment (Igbal20

The World Conference on Education for All (EPA)|chim Jomtien, Thailand in 1990
established the goal of achieving basic Educawoi\l (EFA) by the year 2000. The
Jomtien Declaration provided an expanded visiorb&mic education to include; early
childhood care and education, programs for outebBsl children and literacy
programs for adults. The declaration laid emphasi®quity in providing access for
everybody to quality schooling to ensure acceptédening levels (Shanti, 2000).
The declaration also called for strengthening masimnips in the provision of
education with non-Governmental organizations, f{mévate sector, and local
communities. Following the Jomtien Declaration, esaV international and
multilateral initiatives were launched to tacklbteracy and the schooling needs of
children in the wake of various international deafns. Following the Jomtien
Conference Declaration of 1990, over 100 counsetsup their own country specific
EFA goals and plans. The Constitution of Kenya 2pfdd¥ides that all children have
a right to education and obligates the state teigeofree and compulsory education
for all children up to the age of 14. Kenya’s Visid030 proclaims the same goal to

be achieved by the year 2030, in line with the éfilium Development Goal (MDG)
1



number 2 on Achieving Universal Primary Educati®egublic of Kenya, 2007).The
centrality of education in the development proceasnot be overstated. There is
extensive evidence of high social and economicrmstio education, specifically
primary education. Although governments have beeaddy increasing investments
in education, the requirements and expectatiorsclodoling have also grown. In the
face of such growing expectations from school etlocathe State is hard put to meet
not only the basic needs of access to all childvith efficiently managed education
administration but is also required to be at trentier of education innovation and
quality improvements. How can these growing expgextia of excellence in basic
education be translated into reality? The provisibbasic education, like most other
public services, suffers from severe deficienciests coverage, effectiveness and

quality (Lahore University of Management Scien@§X)5).

The consequence of the numerous international aodntiy-specific policy

frameworks has been a surge in school populationsss the globe. Whereas the
demand side has seen substantial improvementsroiment rates in schools, the
supply side in terms of budgetary allocations arfdastructural development by the
mainstream government departments has not matched ircrease, posing
administrative challenges to the school administeatWeak institutional capacity to
support the increase in enrolment, including latkpgpropriate national planning and
budgeting, weak school infrastructure that is, om@wded schools among other
myriad of challenges have compounded the work ef @tiministrators against the
backdrop of leaders responding to the global pashirfcreased numbers in basic

education.

On the brighter side of the divide between chaksngnd opportunities, to allow the

most needy children access to education, schoalsl @ provided with material and

2



financial incentives. This would mean, for exampiecreasing the operational
budgets of schools, which enrol orphans and vubierahildren (Family Health
international and USAID, 2001). In addition, it heeen proposed that to access
education, the children should be provided withoadional, health and nutritional
subsidies that would cover the cost of school faegprms, books, medical expenses,
food and other school supplies (Subbarao, MattildoRdangemann, 2001; Hunter &
Williamson, 2000; World Bank, 2002). To midwife ghiproposition, the non-
governmental organizations (NGOs) sector providesntial support either directly
to the schools or to the families of vulnerableldr@n thus leveraging the financial
burden to the schools. With this support, the cotregion of the school
administrators has been eased from that of worrghgut financial resources to
ensuring curriculum implementation as funds becawslable to meet the budgetary

needs of the school.

Because the impact of child vulnerability is matéted, it has been advised that
educational interventions should be integrated witise that pertain to psychosocial
support, the meeting of material needs, policy lamd This means that there should
be policies ensuring that existing home-based/eesial care of vulnerable children
meets their developmental, psychosocial and méter®eds. Enforceable legal
legislations to protect these children should graidiscrimination and stigmatization
of access to education, basic health services sutre the protection of their inherent

rights (USAID and Family Health International, 2001

In terms of psychosocial support, the interventionvolves empowering
parents/guardians and teachers with skills thatldvenable them to recognize and
respond supportively to vulnerable children who nb@gome stressed, Withdrawn

and display disruptive behaviour, show decliningadenic performance and
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increased school absenteeism. This vulnerabilityerwkexperienced needs to be
mitigated in school by the provision of safe, supipe and caring-oriented school

living conditions.

Such conditions have been addressed in NamibiaQER) Z005) with the support of
NGOs, through capacity building to create circlésupport for vulnerable children
to enhance capacity within the community and thesls to provide specific support
in strengthening the skills of guidance and codmgglteachers and primary care
givers to address vulnerable children issues arld Itheir sensitization, skills and
confidence to recognize and manage vulnerable relnldThese interventions have
built a critical mass of informed stakeholders witlthe education system, making
coordination of school programmes by the administsalargely smooth, thus stable

schools for better academic performance.

Education provision is primarily the task of the riitry of Education in Kenya.

However, its lack of full capacity and the budggtaonstraints in general have
opened up the education sector for NGO involvemd@®Os provide a large part of
educational services and help reinforce governnedforts in achieving universal

primary education (UPE) objectives (Ibembe, 200hese services include payment
of school fees for the needy children, buildingclafiss rooms; building the capacities
of both parents/guardian and teachers; schoolsimfreture development; advocacy
for increased budgetary allocation; provision ofibanecessities (toiletries, blankets,
bed sheets, plates, cups, cutlery, clothes, shioetuding sports shoes), school
supplies (e.g. pens, pencils, calculators, mathealagets, school bags, stationery,
uniforms and mattresses) among other forms of stipfde government cannot
compete with their ability and desire to innovaiece the government’s capacity and

structure does not allow the flexibility required experiment with these new

4



education approaches (Sequeira, Modesto & Mada@d7).There is therefore need
to investigate the contribution of these efforts thg NGOs in bridging the gaps
within the education sector, to effective schoainadstration and create knowledge
of the impact they create on the communities incWwhhey work with respect to
access to basic education. This study will theeefmvestigate the role of non-
Government sectors in closing the gap in accessjtye@nd quality in basic

education.

1.2 Statement of the problem

While there have been many studies on the roleirapdct of NGOs both in Kenya
and in post-conflict zones, there has been limieskarch and data on the role of
NGO assistance to the development of the educatistem, Kenya in general and in
Nyahururu in particular. Most of the research donehis topic has been in the form
of field observations, annual reports and annualgbts produced by the NGOs
themselves. There are several local NGOs and @éinsal partnerships assisting the
education sector in Nyahururu District, but littdormation is available to the public
on the role their continued presence has playethereducation sector. While their
role in other community development dimensions \ea&lent, the scope of the
organizations’ involvement in the education of \arlble children was not as evident.
This study therefore sought to examine the confiobuNGOs in Nyahururu have

made in enhancing access to education by the \albiteechildren.

1.3 Purpose of the study
The purpose of this study was to establish the gbleon-governmental organizations
on access to basic education by vulnerable chiltreyahururu District, Laikipia

County-Kenya.



1.4 Objectives of the study

The study was guided by the following specific alijees:

To establish the extent to which NGOs financigmrt to schools influence

vulnerable children’s access to basic educatidsyiahururu District.

To determine how the NGOs intervention in the mmn of basic necessities
to individual vulnerable children affect their assgo education in Nyahururu

District

To examine the influence of NGOs capacity buildaigparents on access to

education by vulnerable children in Nyahururu Destr

To establish the extent to which infrastructureadi@pment in schools by
NGOs enhanced access of vulnerable children to agidumcin Nyahururu

District.

1.5 Research questions

The study sought to answer the following researgstons:

a. To what extent does NGOs’ financial support to sthanfluence access to

basic education by vulnerable children in NyahumDistrict?

. How does NGOs’ provision of basic necessities af@cess to education by

vulnerable children in Nyahururu District?

How does NGOs’ capacity building activities for @ais influence access to

education by vulnerable children in Nyahururu Destr

. Does NGOs participation in infrastructure develepmin schools enhance

access to education for the vulnerable childredyiahururu District?



1.6 Significance of the study

This study purposed to establish the contributidnN&Os on access to basic
education by vulnerable children. The findings lod study could inform the school

administrators on the relevance of these entitiesducation with respect to easing
the burden of having to grapple with limited resms: This may enable them to take
appropriate action that may foster non-state actemgagement in the education
sector to enhance access to basic education fohiidren. As such strengthening of
the partnership between the NGOs and the schools areate synergies through

which school administrators may find reprieve fog thallenges they face in ensuring
efficient curriculum implementation. The study wo@lso serve as a stepping ground
for further research in the field of non-state aktacontribution to educational

administration.

1.7 Limitations of the study

Since the study was limited to Nyahururu Distritie number of NGOs working in
district could not provide a sample size large ghow facilitate generalization of the
findings to the entire country of Kenya. Howevdristwas addressed by carrying out

census sampling of all the target organizations.

1.8 Delimitation of the study

This study investigated the role of NGOs on actedsasic education by vulnerable
children. The study focused on; financial supp@rmvision of basic necessities,
capacity building activities for parents and guandi and participation in
infrastructure development in schools by the NG lzow these activities enhanced

access to basic education by the vulnerable cinildre



1.9 Assumptions of the study
In conducting the study, it was assumed that th€®Bl@at participate in education

programmes in the district support students in Ipotblic and private schools.

1.10 Definitions of significant terms

The following terms assumed the indicated meamingis study:-

Accessrefers to the ability of vulnerable children tdeaid school and get equal

learning opportunities as other children from saidckgrounds.

Basic Educationrefers to the compulsory and free formal and mfairfundamental
training or knowledge, skills and experiences #iathildren under school going age

needs to acquire or attain, from preschool to sgagnschool.

Basic necessitiesefer to items that are necessary/essential wdtiafients must have
in school to facilitate smooth learning. They wiitlude books, pens, blankets, bed
sheets calculators, mathematical sets, school Iségsonery, uniforms, mattresses

and sanitary towels for girls.

Capacity building refers to the development of knowledge, skills atittudes in
individuals and groups of people relevant in thesigle development and
maintenance of institutional and operational infiastures and processes that are

locally meaningful.

Infrastructure refers to basic facilities, services, and instaltes needed for the

functioning of a school, such as classrooms, waterer, toilets among others.

Non-governmental organizationrefers to any non-profit, voluntary citizens’ gmu
which is organized on a local, national or inteioral level, operating independently
of government to deliver resources to the undeilpged.

8



Parent refers to the primary caregiver who takes carthefvulnerable child. In this
study, the father or mother, guardian, relativelirsgj and those in authority who are
basically concerned with the welfare of the vulidgachild will be considered

parents.

Vulnerable children refers to children who belong to high-risk groupko lack

access to basic social amenities or facilities.

1.11 Organization of the study

The study is organized in to five chapters:

Chapter one highlights the background and stateroérthe problem, purpose,
objectives, significance, limitations, delimitatirbasic assumptions and definitions

of significant terms of the study.

Chapter two deals with literature review which igganized into the following
themes: the extent to which NGOs financial supporschools affect vulnerable
children’s access to basic education in Nyahuristridt, how NGOs intervention in
the provision of basic necessities to individualnewable children affect the access
to basic education, the influence of NGOs capauityding of parents on access to
education by vulnerable children and the extewlih infrastructure development
in schools by NGOs enhanced access of vulnerabledtation. At the end of

chapter two a conceptual framework is provided.

Chapter three covers research methodology that evagloyed. This includes
research design, the target population, the stadypte size, sampling procedure,
research instruments, validity of the instrumengéiability of the instruments, data

collection and data analysis techniques.



Chapter four consists of data presentation, arsabysd interpretation of the findings.
Chapter five has the summary, conclusions, recordatens and suggestions for

further research studies.

10



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter is divided into three sections thaklat relevant past studies. The first
section is a review of literature that relate te tiole of NGOs in Education. The
second section describes the theoretical foundatianinforms the study, while the
last section presents the conceptual framework bithwthe study is based. The
conceptual framework provides the linkage betwebe titerature, the study

objectives and the research questions.

2.2. Literature/theoretical Review

Mazibuko (2003) defines Non-Governmental OrganamatiNGO) to mean any
grouping of people who have a common mission totraegarticular need in their
society or community, and are not formed or cotdtbby government. For a long
time NGO have been involved in provision of Edumatio the under privileged
(Mazibuko, 2003). Mazibuko states that throughdut tworld groups of people
identify needs in their communities which governmarstitutions are either not
designed to meet or which government institutioressumable to meet because of the
unavailability of resources, and the governmentirgwther priorities. This is
particularly the case in poor countries. He furteays that at other times private
citizens are compelled to organize themselves tetnoertain needs because
government is not willing to address these needsn evhere resources may be
available. For instance, this happens in oppressdgimes and dictatorships of
various kinds. So, an NGO may address a need whidormally not a concern of
government, but frequently it happens that NGO'dresls needs which in a normal

11



society should be addressed by government. SoutlsaA$erve as example where
private citizens mobilized themselves to serve rtliellow citizens because the

government was not willing to meet the needs ofpdeple.

A study by Jagannathan (2009) in India showed whale NGOs are best associated
with small projects and micro-level interventioasgrowing and strategic role for the
NGOs to support and enrich education programs oft@onal dimension and to
collaborate with the Government in a macro settiffge study attempted to identify
the comparative advantages that NGOs can bring tonstteam education
(Jagannathan, 2009). The survey established teadfi®@Os can and do play a strong
role in assisting the State to complement the puddiucation system and to improve
its effectiveness. The experimental approachese®NGOs have successfully tackled
many shortcomings in schooling. NGO models in etlaca increase the

accountability of the schooling system to the bemaies.

A characteristic of NGO'’s is that in most casesytdepend on donations for the
resources required to perform their functions. Do@ations may come from the
community, from businesses, from the governmerihefcountry in which the NGO

operates, or from foreign governments, foundate businesses.

2.2.1 NGOs financial support and children’s accegs basic education

According NGO-Education.net a way that NGOs carp lgdveloping nations is to
provide assistance with accessibility to higheroadion. In developing countries a
student typically has to give up income that tHamily depends on to attend a
learning institution. In addition, they also hawe pgay for tuition, materials and a
commute. This is simply too much for many studemtd families to bear. NGOs help

alleviate this burden by offering financial assi&@ to universities and schools in

12



impoverished countries (NGO-EDUCATION.NET, 2013)aridhett (2008) of the

World Vision states that NGOs can play a rolelim@ate these fees or underwriting
their costs through efforts like scholarships, bleg to get to class, or creative micro-
enterprise development projects that, for instanmaght produce school uniforms at a

low cost while providing income to parents (Hanth2008).

Non-governmental organizations are professionalffesd organizations aiming at
contributing to the reduction of human sufferingdaio the development of poor
countries (Streeten, 1997). They do this in variousys; by funding projects,
engaging in service provision and capacity buildiogntributing to awareness and
promotion of the self-help of various groups (Bao¢a2001). Meanwhile, Desai
(2005) has mentioned that NGOs have an importdatogplay in supporting women,
men and households, and expected that they can timeaetelfare. She accounted
some role and functions for NGOs, such as counsgelkind support service,

awareness raising and advocacy, legal aid and fimarxe.

During the 1990s, scholars increasingly referrednticrofinance as an effective
means of poverty reduction (Rekha 1995; Cerven &Zahfar 1999; Pankhurst and
Johnston (1999). Oxaal & Baden (1997). Mayoux (3@ Cheston and Kuhn (2002)
have pointed out the importance of microfinance empowerment, particularly
women empowerment. Microfinance is defined as &fféo improve the access to
loans and to saving services for poor people (8brei2001). It is currently being
promoted as a key development strategy for prorgopoverty eradication and
economic empowerment. It has the potential to &ffely address material poverty,
the physical deprivation of goods and services #edincome to attain them by
granting financial services to households who atesapported by the formal banking

sector (Sheraton 2004). Microcredit programs previmall loans and savings
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opportunities to those who have traditionally beexcluded from commercial
financial services. As a development inclusion tetsg, microfinance programs
emphasize women’s economic contribution as a wain¢oease overall financial

efficiency within national economies.

The microfinance empowers women by putting capitatheir hands and allowing

them to earn an independent income and contrilmaedially to their households and
communities. This economic empowerment is expetbedenerate increased self-
esteem, respect, and other forms of empowermenwéonen beneficiaries. Some
evidence show that microfinance would empower Wolnesome domains such as
increased participation in decision making, moreitagple status of women in the
family and community, increased political power anghts, and increased self-
esteem (Cheston and Kuhn 2002). Well-being as gpubwof microfinance not only

covers the economic indicators, but also other cetdrs such as community
education, environment, recreation and accessiltditsocial services. It is related to

the quality of life (Asnarulkhadi, A. S. 2002).

In order to gain economic sustainability, NGOs tlylo microfinance help the
communities to reduce poverty, create jobs, andnpte income generation. In the
developing countries, sustainability is linked molesely to issues of poverty and the
gross inequalities of power and resources (HanamettHassan 2003). This is due to
the fact that in the Third World countries, the legical system sometimes conflict
with the socio-economic needs of local people whpethd on a local ecosystem for
their survival (Nygren 2000). In contrast, in thevdloped countries, as Bradshaw and
Wwinn (2000) have noted, more priority is given onvieonmental aspect of
sustainable development. In these countries, dineewealth of the nation and of

most individuals has reached a certain level, thezesustainability has been fuelled
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primarily by concern for such issues as climatengea biodiversity, the deprivation
of the natural environment, and the over-consumptionatural resources -especially

non-renewable (Hibbard and Chuntang 2004).

2.2.2 NGOs provision of basic necessities and itsluence on basic education by
vulnerable children

The funds allocated and disbursed to schools byinestry of education under free
secondary education are largely inadequate duegtorates of enrolment and high
costs of instructional materials. Schools often ehanadequate supply of basic
instructional materials like pens, pencils, geommalrsets and equipment, manila
papers, newsprints, charts and wall maps. Throughgovernmental organizations
such as commercial banks and foundations affiliatedhem, assistance has been

extended to schools to make up for such shortfall.

2.2.3 NGOs capacity building activities for parentsand guardians and how it
affects access to basic education by vulnerable tdren

Capacity building is another NGO'’s strategy thalpheo bring about sustainable
community development. Capacity building is an apph to development that builds
independence. It can be: (i) a ‘means to an entgra the purpose is for others to
take on programs; (ii) an ‘end’ in itself, Where=thtent is to enable others, from
individuals through to government departments, &ehgreater capacity to work
together to solve problems or (m) a process, whapacity building strategies are
routinely incorporated as an important element feéctive practice (N SW Health
200l).Before beginning to build capacity within grams, practitioners need to
identify pre-existing capacities such as skillsustures, partnerships and resources.
Frankish (2003) has counted a number of dimensfonscommunity capacity

including financial capacity (resources, opportiesit and knowledge), human
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resources (skills, motivations, confidence, andtiehal abilities and trust) and social

resources (networks, participation structures,eshénust and bonding).

UNDP (1997) has introduced capacity building asphecess by which individuals,
groups, and organizations increase their abiltte€l) perform core functions, solve
problems, define and achieve objectives; and (2Jetstand and deal with their
development needs in a broad context and in aigabta manner. Furthermore, in
tens of NGOs’ functions, Langran (2002) has definapacity building as the ability
of one group (NGOs) to strengthen the developmbititias of another group (local
communities) through education, skill training amganizational support. Capacity
building is an approach to development not a serefdetermined activities. There is
no single way to build capacity. Although experieriells us that there is a need to
work across the key action areas, practitionersagmh each situation separately to
identify pre-existing capacities and develop sg@e particular to a program or
organization, in its time and place. NGOs, throtigé provision of education, skill
and knowledge, develop the capacity of communityatals achieving sustainable
development. In fact, NGOS act as a capacity buitdehelp the community to
develop the resources, building awareness, matiydt participation in project and

finally improving the quality of community’s lives.

A link to empowerment is frequently cited as ondhaf reasons for and outcomes of
community capacity building. Empowerment is diseasst the level of individual
empowerment (changes in skills, knowledge, constiess and awareness, hope,
action and beliefs in abilities to affect changedl @hanges in wider social structures
and processes that result in increased resourcgsopportunities (Verity 2007).
Furthermore, with regards to sustainability, catyabuilding has been identified in

much sustainable development policy as one of #yestrategies for increasing the
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potential towards sustainable development. For @&nn a program to train women
to establish a small enterprise, a positive resilltbe that women have co-operated
to start the enterprise, but a sustainable outasithelepend on whether women have
the capacity to make it work and derive an inconoenfit without external financial

or technical assistance (Viswanath 1991).

Many researchers argue that building community ciipa and fostering
empowerment are more effective ways of achievingtasnable community
development than programs and success indicatop®sed by outside experts
(Harrison 1998; Mobbs 1998). They point out thatsmle experts usually have
limited knowledge and understanding of the paréicaontext, needs and issues of a
community. Local solutions to achieving sustainablmmunity and economic
development are therefore seen as important outoafea capacity-building

approach (Lennie 2005).

2.2.4 NGOs participation in infrastructure developrent in schools and how it
enhances access to basic education by vulnerableldren

In 2003, enrolment trends in Kenyan Primary schouseased drastically from 73%
before the FPE Act to 149% after the act was ratadt(Oketch & Rolleston, 2007).
The government, private sector and NGOs resporal#tetincreased need for school
buildings to accommodate the newly enrolled stugldnt building new schools.
Similar to the concept of Harambee in the 1960'd BYO's to satisfy the demands of
schools, international NGOs joined the local comitresito alleviate the strain on the
government to lodge the new 1.5 million studentias€room sizes swelled with
pupil: teacher ratios reaching as high as 120sbime regions of Kenya. These ratios,

alarming as they are, were one of the multiple lemols with providing the physical
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infrastructure including schools, books, desksghobks, pens, pencils and internet

access.

Organizations such as Action Aid Kenya committedtdding |7 boarding schools
for girls in the North Rift Valley. Supported by%year grant from the UK's Big
Lottery Fund, the project is being carried out diameously in Ghana, Kenya and
Mozambique. Although enrolment rates are equal Hoys and girls in primary
schools (in Kenya), there is still a large dispabetween boys and girls attending
secondary schools. Action Aid Kenya is building fheschools to provide safe access
to secondary schools for girls.In summary the N@Odill a gap in the society and
communities on specific issues. Education is surchraa in which their contribution
is done through financial support, provision of ibaseeds, in putting up
infrastructure and in supporting economic empoweaitneé targeted communities. It
is important to understand how these roles have teen by NGO in Kenya. This

study focused on Nyahururu district.

2.3 Theoretical framework

The study was based on the Systems Theory forntulatd_udwig von Bertalanffy
(1971). Systems Theory is the trans-disciplinandsgtof the abstract organization of
phenomena, independent of their substance, typespatial or temporal scale of
existence. It investigates both the principles camro all complex entities, and the
(usually mathematical) models which can be usedigscribe them. By systems,
Bertalanffy means ‘complexes of elements standmigteraction. The closed system
is called closed if it neither takes in nor emitsttar (only energy exchange is
possible and taken into account). The system iedalpen if there is a continual

input and output of both energy and matter in it.
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The open system theory also emphasizes the negeslpendence of any
organization upon its environment. An organizatimports various forms of energy
from the environment, and transforms that enerdgg isome other forms in the
production process. At the processing stage thanmzgtion creates a new product,
process materials, trains people, or provides\dacgerSomething is done to the input.
The output is then exported (with value added)ht® énvironment. It then becomes
input for another system or the system itself. yae is eventually renewed and the

process begins again.

The environment is made up of several social, emani@nd political institutions,
which are constantly interacting and inter-dependeverything in an environment is
a complete system on its own. But it is a unitursystem of yet a larger system and
all are inter-dependent. The same is true of theacsystem. Schmuch (1977)
advanced that schools are essentially living systand that without people they are
nothing but concrete and paper. As living systetnsy are in constant process of
interaction with their communities and other ingdi@ns in them. They see the school
system as a living and dynamic organization, amigh a complete system on its
own, yet it is a sub- system of the nation's edanat system which in turn subsists in
the larger social supra system called the enviraoitmésing an enlarged Input-
Process-Output-Feedback Model adapted from Han$®@7§ and Owens (1981),
education as a process may be examined as invothimdollowing five forms of
inputs: (i) Human resources such as students, eéescladministrators, catering
workers gardeners, bus drivers, and others; (ideMas resources such as buildings,
desks, books, equipment, pencils, and others; (ngnE€ial resources such as money;
(iv) Constraints, such as requirements of the lad/ policy, expectations of parents,

values and goals; and (v) Existing knowledge ingbeety.
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The thought process involves mainly the teachirgAielg process. Examples of
subsystems include: Organizational structure -sotasns, school levels, hierarchy,
and departments and instructional technology - #ate learning theory, teaching,

administering tests, and conducting extra-curricatdivities.

The output or products of the educational systesrstudents in the form of educated
people now better equipped to serve themselvessanigty. These students have
acquired more knowledge, intellectual and manudlsskand powers of reason and
analysis. Also affected are their values, attitudasd motivation, creativity,

communication skills, cultural appreciation, sensk social responsibility and

understanding of the world. Some of the outputdaek to the system as new inputs.
The feedback process is evaluative because it ¢ggevihe necessary information
about the performance so that appropriate modificat can be effected on the
objectives and other inputs. Feedback is the psoogsvhich self-regulating and self-
directing systems adjust themselves. It entailsvioirg some of the systems output
back into the system as information inputs so fhadsible discrepancies between
intended outputs and actual outputs could be comlp&eedback is positive when no

discrepancy exists but it is negative when there is
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2.4 Conceptual framework

Figure 2: 1: The conceptual framework
The conceptual framework of the study is as showfigure 2.1
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Figure 2.1 shows the conceptual framework. It shdve school system as an input-
process-output model in which the roles playedhHgyNGOs serve as inputs into the
system, school administration as the throughputge® and access to education by
vulnerable children as an output of the system. ifipaits (NGOs’ roles) that may
influence access to education by vulnerable childre financial support, provision
of basic necessities, capacity building of paremis development of infrastructure in

schools attended by the children.

It is conceptualized that NGOs provide financialppgort either through direct
disbursement to the school or payment of schod feethe vulnerable children in
form of bursaries. The anticipated impact of thisafcial support to schools is to
supplement the constrained school budgets to alf@vschool administrators meet
the shortfalls with respect to the provision of teguisite facilities for curriculum

implementation. With the bursaries, vulnerable drieih are able to remain in school
and the school enrolment is maintained. This allties principal to concentrate on
curriculum implementation and supervision ratheanttsending students away for

unpaid fees, thus better academic performance.

Provision of basic necessities such as curriculuppsrt materials (exercise books,
pens calculators and mathematical sets), studeatiklings (Blankets, bed sheets and
mattresses), school bags, uniforms and sanitaryelsofor girls among other

necessities relieves the financial burden for bodinents and the principals Who
Would otherwise provide such necessities. This mssunaximum attendance,

participation and motivated students leading tdaebescademic performance. In the
long run, the school becomes attractive to otharnkrs who enrol and thus
improving the financial sustainability of the schobesides the administrators

cultivating good community relations.
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Capacity building of parents of vulnerable childssrves to mitigate the effects of
stigma associated with negative perceptions abauihevable children with

disabilities who are often kept away from schoatsiBes, sensitizing the parents on
the importance of taking these children to schoblld’s right to education) which is

integrated with training on counselling skills pres the necessary psychosocial
support that ensures that such children are evignterarolled in school. Parents are
also trained on their obligations and responsieditas stakeholders in the school

system leading to good discipline among learnenedstability in the school.

Non-governmental organizations participate in thevelopment of school
infrastructure to improve enrolment and supportriculum implementation. Such
infrastructural facilities include classrooms teseaongestion, toilets and supply of
water tanks to ensure sanitation and hygienic ¢mmdi in the schools and
dormitories to increase the capacity of boardinglifees among others. Besides
increasing school enrolment to ensure maximumzatibn of available resources,
provision of these facilities reduces the risksoagged with their inadequacy thus
ease of school administration. Access to educdtothe vulnerable children will be
assessed in terms of schools attendance, retearidmperformance which are critical

in enhancing transition.
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CHAPTER THREE

RESEARCH METHODOLOGY
3.1 Introduction
This chapter describes the research methodologyiginging the specific procedures
that were followed in conducting the proposed stutgiescribes the research design;
study location; population of study; sample sized asampling procedures;
instrumentation and their validity and reliabilitgata collection; data organization
and analysis. Justification for the choice of spedechniques used in the study is
also presented.
3.2 Research design
The study utilized the descriptive survey reseatelign. According to Wiersma
(1999) a survey involves studying situation asitn an attempt to explain why the
situation is the way it is. The purpose of desorétesearch is to describe facts and
characteristics concerning an individual, group sduation (Kothari, 2004). The
research design facilitated the generation of mfiion on the role of non-
governmental organizations in enhancing accessltocation that was of interest to
policy makers and administrators within the edwsasector. Orodho (2005) posits
that descriptive survey design is used both inptleéiminary and exploratory studies.
In this study, descriptive survey design was appate because it was used to
determine, describe and report on the role of N@G=mhancing access to education
by vulnerable children.
3.3 Target population
The population refers to the group of people odgtsubjects who are similar in one

or more ways and which forms the subject of theysin a particular survey (Sproul,
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1995). The study populations are members of aaedalypothetical set of people to
which a researcher wishes to generalize the restiltse study Gall, Borg, & Gall,

(2003). The study population constituted all the 396 students from the 43
secondary schools in Nyahururu district (AppendiXHowever, the target population
constitute 396 students and 43 principals who veceducational support from the
NGOs, enrolled in 20 secondary schools in the Ristin addition, the CEOs/project
officers of 10 non-governmental organizations sufipg education programmes in

the district (Appendix II) were included in the gyu

3.4. Sample size and sampling procedures

Sampling may be defined as the selection of somegban aggregate or totality on

the basis of which a judgment or inference abowgregpte or totality is made.

Fraenkel & Norman (1990); Mugenda and Mugenda (1328tes that 10% for a

population is sufficient for sample size. The sttidgrefore utilized a sample size of
40 students; 20 school principals and 10 CEOs/prajanagers working in the

NGOs that support education programmes. Stratiiechpling process was used
while subjects were arrived at purposively. Santlis the procedure of selecting
members of a research sample from accessible papulavhich ensures that

conclusion from the study can be generalized talystpopulation (Frankel and

Wallen, 2000). Purposive sampling was used to s@@secondary schools from the
43 secondary schools in the district in which stiglevho are supported by NGOs are
enrolled. Proportionate simple random sampling wasd to select the student
respondents from each of the participating schoatsuring further proportionate

participation of boys and girls and a balance dérimation obtained. The school

principals and the CEOs/Project managers of the 8l@€re selected purposively to

participate in the study. The principals and theOSProject managers were selected

25



on “purposive” since they deal directly with thesea of vulnerable children and

therefore have the required information for thedgtu

3.5 Data collection instruments

Data collection refers to gathering specific infation aimed at proving or refuting
some facts (Kombo & Tromp, 2006). Both primary aedondary data were collected
during the study. Secondary data was obtained fftoaument review (which is very
comprehensive source of data) of the programmeprragctivity reports of the

various organizations targeted by the study. Thdysutilized the questionnaire and

interview schedule for primary data collection.

3.5.1 Questionnaire

The questionnaire was used to collect informatiom students. The questionnaire is
a systematic and structured tool that aims at piotgiinformation from a large
population of respondents concurrently, in a diregen and confidential manner
(Kothari, 2004). Questionnaires are considered@ppate because they would cover
a large sample of respondents, thereby allowingaaanable degree of generalizing
of the findings. Both open and closed-ended questiwere used. Generally, the
instrument had two main parts. The first part sougtormation on the respondent’s
profile such as age, gender and current form. Tdworel part carried items that
addressed issues to the study objectives, spdbifitee role of NGOs in providing
basic necessities, financial support and capaaitiding for parents and guardians.

3.5.2 Interview schedule

Two sets of interview schedules were developed,foneonducting interviews with
the principals while the other one was used fodigg interviews with the project

officers/CEQOs of the participating NGOs. These gaithore questions related to the
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objectives of the study that sought to gain dedpsight into themes or issues
pertaining to the roles of NGOs in education. Tierview guide was important in
generating a wide range of information on issutseetoo personal or complex to

respond to directly.

3.6 Validity of the instruments

Validity refers to the degree to which the empiriceeasures or several measures of
the concept, accurately measure the concept (Or@bab). It is also the extent to
which a research performs what it was designedot@ntd how accurate the data
obtained in the study represents the variableshefstudy (Mugenda & Mugenda,
1999). In constructing the instrument items, simihglish language was used to
ensure that the respondents could understand.t Ef&s made to construct clear and
precise items in order to avoid ambiguity. Aftemstiucting the instruments, the
researcher discussed the items in the Instrumehttive supervisors, colleagues and
other lecturers in the Department of Educationaindstration and Planning (Mutai,
2000), to ascertain their construct and face vglidiccording to Gall (1989), content

validity of an instrument is improved through exgadgment.

The instruments were then pilot-tested using a $amp20 respondents from two
schools that were not part of the actual samples S&mple had similar characteristics
of the actual sample and their responses weretosedtructure and clarify questions
that were not clear. Any omissions made were iedednd irrelevant questions
omitted after piloting. The procedures used waslaino those to be used during the
actual data collection. The subjects were encodrape make comments and
suggestions concerning the instructions, claritgudstions asked and their relevance

(Mugenda & Mugenda, 1999).
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3.7 Reliability of the instrument

Reliability is the degree of consistency with whah instrument measures a variable
(Mugenda & Mugenda, 1999). In order to test theabdity of the instruments to be
used in the study, the test — retest method wasl. uEke questionnaires were
administered twice within an interval of two weel&ores from the two pre-tests
were then correlated to determine the coefficieftcorrelation. A minimum
correlation of +0.5 was taken as a good measureliability (Kothari, 2004). Where
this minimum correlation coefficient was not meteafpiloting, the instrument was
revised accordingly, where some items were eittdded or dropped from the
instrument to improve on its reliability. Howevéwr this study correlation coefficient
met the minimum value. Correlation coefficient /GO financial support influence
on access of education by vulnerable children was;®rovision of basic necessities
was 0.72; capacity building of parents was 0.7 levfar infrastructure development

in schools it was 0.79.

3.8 Data collection procedures

Permission to conduct research was sought fronNgt®nal Council of Science and

Technology. Permission to collect data was themreecfrom the district education

office in Nyahururu. The researcher visited the glach schools to brief the principals
of the intended research and the logistical arnareges that was required to facilitate
the study. This was followed by an exploratorytvisithe area of study to meet with
local leaders specifically village elders who maat the community members to

participate in the FGDs. The questionnaire was tadministered to the teacher
respondents, and then to the head teachers, agsh@mespondents that information
gathered was to be treated confidentially and guaelthe purposes of research. The

researcher delivered the questionnaires in pemsdmaited as respondents fill them.

28



The next stage was the actual field work that éedadollecting primary data from the
sampled respondents. The questionnaire were aderusto the students who gave
their time to fill in their responses, then the sfimnnaire was collected immediately.
This was followed by structured interviews with tpréncipals, then the CEOs/project

officers of sampled NGOs.

3.9 Data analysis techniques

After data collection, all the returned questiomesiwere numbered, categorized and
the data coded. A coding strategy was developethdage the non-numeric data into
categories with numerical codes. Specific respotsdbe structured questions was
each assigned a number to give it a numerical cAdmde book containing all the
variables derived from the research objectivesrasdarch questions of the study as
presented in the questionnaire was developed nirary editing was done where the
data was checked for accuracy and errors commi@éarity and legibility of all
guestions was established and questions with ammbgyuesponses eliminated. A
code sheet was then developed based on the informanitered in the code book

together with information collected from the field.

The coded data is then entered into the computgramalyzed with the aid of the
computer programme, the Statistical Package foriabdscientists (SPSS). The
objectives of the study was analyzed quantitativeling simple descriptive statistics
and the findings summarized and presented usingeptrges and frequency
distribution tables. For the unstructured type wésfions in the questionnaire and the
interview guides, all responses given for each tjresvas transcribed, compiled and

then discussed qualitatively along the main obyectireas of the study.
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CHAPTER FOUR

DATA ANALYSIS, INTERPRETATION AND DISCUSSION
4.1 Introduction
This chapter presents the findings from the reswfitdata collected. The researcher
interprets the results guided by percentages aequéncies under each specific
objective. General information captured includédhe beginning of this chapter.
The chapter also has interpretations of both qtaivieé and qualitative data.
Qualitative data was captured through schedules wilege administered on both

NGOs Project managers and the principals.

4.1.1 Response rate/ instruments return rate
Out of the 43 questionnaires given to studentsyédde returned while out of the 20
schedules for the Principals Nineteen (19) wesslfivhile for CEO/Project managers

for NGOs, eight (8) were returned. Therefore respamate was 93%.

4.2 Demographic data
The study obtained data on general informationespondents. Parameters under
study included gender of students who had benefiited NGO Educational support,

their current class and their parental status.

4.2.1 Gender
The study sought the composition of respondentsgbgmder with the aim of
establishing the gender disparity among the resputisd The results were presented

in the Table 4:1.
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Table 4:1: Students gender

Frequency Percent
Male 24 60.0
Female 16 40.0
Total 40 100.0

The results show that 60% of the respondents wee.rifhe results indicated that
there was a possibility more male children wereeasinig the NGO support as

compared to girls.

4.2.2 Current form
The study sought information on which form that thepondents were picked from
for purposes of knowing distribution of respondeatsording to form level. The

results were analyzed and presented in Table 4:2

Table 4:2: Respondents’ form in school

Responses Frequency Percent
Form1 20 50.0
Form 2 12 30.0
Form 3 4 10.0
Form 4 4 10.0
Total 40 100.0

Results show that 50% of the respondents weretim Ao

4.2.3 Parental status
This study obtained information on the parentshef tespondents. The aim was to
establish the family background of the respondeéltis. results were represented as in

Table 4. 3.
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Table 4:3: Parental status

Frequency Percent
Both Parents Alive 13 325
One Parent Alive (partial orphan) 20 50.0
Both Parents Dead (total orphan) 7 17.5
Total 40 100.0

Results from the Table 4:3 shows that 50% of tkpaadents were from single parent
families. The results implied that most of the sued students are those from single

parent homes.

4.3 Extent to which NGO financial support affectedchildren’s access to basic
education in Nyahururu District

The study obtained data that could be used to meterthe extent to which NGOs’
support influenced education in the District. Tlaptared issues included awareness
of NGOs support, whether they had received supgadt whether they knew other
students assisted pay fees by NGO and to what teM8@ support had kept needy

students in school.

4.3.1 Awareness of NGO supporting children's educin
The study sought to establish the level of awaeras the NGOs that support
children’s education in Nyahururu District. The aivas to establish the proportion of

the population that was aware of NGOs role. Thaltesvere presented in Table 4:5.
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Table 4:4: Awareness on NGOs that support childrers education

Frequency Percent
Yes 20 55.6
No 16 44.4
Total 36 100.0

The results show that 55.6% of the respondents aweege that there were NGOs that
supported children’s education in the district. SThindicated that information of
NGOs supporting education in the district had redcbnly half of the population.
This was attributed to NGOs concentration on ordyne accessible areas in the
district. Other reasons that limited awareness @QY financial support were
attributed to the varied nature of needs amongvtteerable children, large number
of needy cases that necessitated prioritizaticallotation of financial support. It was
further confirmed by responses from the principglem the interviews to principals,
on whether respondents knew organizations that astggp education in the area
seventeen of the respondents affirmed they kneWw stganization. Some of the non-
governmental organizations indicated included Bgbank, World Vision, African
Development Bank, USAID and St. Martin. Some intidaspecific individuals who
either sponsored students or indirectly. For exanijiR11 and PR 15 mentioned of a
foreign based individuals who sent funds direatlyite school for fees and upkeep of
four students. The results of the study thus irtditahat financial support is one way

in which NGOs patrticipated in supporting education.

4.3.2 Responses from those who had received finagdnelp from NGOs
The study sought to ascertain how many respondeagsved financial support from
the NGOs. This was with aim of establishing how ynamong the respondents had

received financial contributions from NGOs. Thipresented in Table 4:5.
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Table 4:5: Received education Support from NGO

Frequency Percent
Yes 19 54.3
No 16 457
Total 35 100.0

Study showed that 54.3% had received financial stpdhis indicates that more
than half of the students had received financigpsut from NGOs in the aredhis
was attributed to principals knowledge of vulneealchildren which enabled a
focused and needy based financial support. NGOppa@t is mainly in form of

financial support.

4.3.3 Knowledge of other students that NGO had hesa pay fees

The study sought responses on whether the resptsndene aware of others that the
NGOs had assisted to pay their school fees. Theveas gather data that could
answer the question whether NGOs paid school feeslherable children in the area

of study.. The results were presented in to Talfle 4

Table 4:6: Knowledge of others that had received sool fees from NGOs

Frequency Percent
Yes 21 52.5
No 16 47.5
Total 37 100.0

The table shows that more than half (52.5%) ofréspondents were aware of others
who received school fees from the NGOs. This shid®©s paid school for most of

the vulnerable children.
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4.3.4 NGO assistance to needy students helped kekem in school

The study sought to know whether the NGO assistkapeneedy students in school.
Researcher aimed at establishing the perceptioregfondents related to NGOs
financial support to needy students. The resposderiews on whether NGO
assistance helped keep needy students in schoeloaptured analyzed and presented

as in Table 4:8

Table 4:7: NGO assistance helps keep needy studemtsschool

Frequency Percent
Not at all 23 62.2
To a very Limited Extent 9 39.1
To a great extent 2 54
To a very great extent 3 8.1
Total 37 100.0

Results from the table above show that 62.2% wér¢he view that the NGO
assistance did not help keep needy students inokchdis indicated that the
respondents did not view the form of assistanceNiB©s provided as keeping needy
students in school. This is probably because N@Ogided funds for school projects

rather than students’ fees and learning materials.

Responses from principals through interviews in@iddhat fifteen of the respondents
said their schools did receive financial suppolte Tunds were disbursed through the
school account. PR 5 indicated that for those stisdeho were meant to get financial
support, the school did withdrawal through the stlsobursar. However, based on
the responses, it was rare that students got esgldsect to them. Those whose fees
was paid for had checks drawn in their favor byshpporting institutions. This was
confirmed by respondents PR1, PR2, PR3, PR7, FIR%, PR 11, PR 13 and PR 17.

The respondents also said some of the suppordiribute directly to the school.
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Nine of the respondents indicated facilities thad been put up by non governmental

agencies. This included water tanks, toilets anmtheotivity to the power supply.

Financial support by NGOs is crucial in determinthg extent to which vulnerable
children access basic education. According to IEeif@®07) NGO provide a large
part of education service and help reinforce Gowvemt effort in achieving universal
primary education (UPE). He argues that these aesvinclude payment of school

fees for the needy children.

Interviews to principals on how financial suppoffieated administrative work with

respect to enabling vulnerable children accessatucPR 5, PR 8, PR 9 and PR 15
showed that the financial support was a godsetidetmeedy cases in the community.
One had this to say, ‘there is a student in formeehcurrently whose case was
desperate- the girl lost the father during the Fbsttion violence on 2007 and then
they settled in a village near our school. We gjteig) to look for a sponsor for her
after she passed her KCPE, who we finally got. Ttas enabled her pursue her
studies without being sent away for school feekisEhowed that financial support to
needy children was a welcome gesture that enahlkdrable children attend school

without interruption.

On whether the organization provided any finansigbport to the school, 6 of the
NGOs indicated that they offered financial supgortthe schools by paying school
fees for needy children. All of them indicated thley paid school fees through
checks drawn in favor of schools where these atildschooled or depositing cash

directly in to the accounts.
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4.4 Determining whether NGOs’ intervention in the povision of basic necessities
to individual vulnerable children affected their aaccess to education in Nyahururu
District

The study sought to know whether contribution of Q&5to individual vulnerable
children affected their access to education in Nyafu district. Parameters that
captured such necessities included provision ofkbopens, blankets, bed sheets,
mattresses, calculators, mathematics sets, sclag@l, Ischool uniforms and sanitary
towels. The results obtained from the questionsaivere captured and presented in

the section below.

4.4.1 Provision of Books/pens

The study sought information whether respondentsreaeived books or pens from
the NGOs. This question aimed at obtaining datanftbhe respondents on whether
NGOs provided books and pens as a basic necesiitiyn the study area. This is

because books and pens are very essential bagissitézs in the process of teaching

and learning. The results are presented in TaBle 4:

Table 4:8: Provision of books/pens from NGO

Frequency Percent
Did not Receive 19 47.5
Received 21 52.5
Total 40 100.0

Results from the table show that 52.5% had receibgeks or pens from the NGOs.

This implied most of respondents had received itéromn the NGOs. This was
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attributed to the NGOs knowledge on the key roleksoand pens play in process of

teaching and learning.

4.4.2 Other student(s) provided with books/pens

The study sought information on knowledge by tlepoadents of other students who
had received books/pens from NGOs. The aim wastablksh whether respondents
knew of some other recipients of books and peng &jpen themselves. Results were

presented in to Table 4: 9.

Table 4: 9: Knowledge of others who were provided ith books/pens

Frequency Percent
Did not know of others wh
. 22 55.0
received
Knew others who received 18 45.0
Total 40 100.0

From the table, 55% of the respondents did not kather students who had received
books/pens from the NGOs. The reason behind wasetizh vulnerable child was
given at a time. So it was difficult for the othéosknow who received and those who

did not receive.

4.4.3 Provision of blankets/bed sheets/mattressddeddings)

The study sought information on how many resporglbatl received beddings from
the NGOs. The aim of this question was to obtata tizat established whether NGOs
did supply the stated beddings to vulnerable caiddue to their importance. The

results were tabulated in table 4:10
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Table 4: 10: Respondents provided with blankets/bedheets/mattresses

Responses Frequency Percent
Did Not Receive 21 52.5
Received 19 47.5
Total 40 100.0

The table shows 47.5% had received blankets, bedtslor mattresses from the
NGOs. This indicated that NGOs did supply suclthim region but not to everyone.
This was explained by the assumption by NGOs timaesthey were very basic the

parents had supplied them.

4.4.4 Other students provided with blankets/bed stes/mattresses

The study sought information on respondents’ aweserof other students who had
received blankets/bed sheets/mattresses and. Téetiob was to establish the extent
of awareness among respondents of other studesdivireg beddings. The findings

are presented in Table 4:11

Table 4: 11: Responses on provision of beddings fother students

Responses Frequency Percent
Did Not know who received 21 52.5
Knew who received 19 47.5
Total 40 100.0

Results show that less than half (47.5%) of thegaedents were aware of other
students that had received blankets/bed sheets#sesds. This was a further
confirmation that NGO were offering beddings (thatblankets, bed sheets, and

mattresses) to students in the area.
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4.4.5 Provision of calculators/mathematical sets

The study obtained information on how many of thgpondents had received either
calculators or mathematical sets from the NGOshm district. This was to was
important because calculators and mathematicalveetts important in the teaching
and learning of mathematics and science subjebts filidings are presented in Table

4:12.

Table 4: 12: Provision of calculators/mathematicasets

Responses Frequency Percent
Did Not Receive 21 52.5
Received 19 47.5
Total 40 100.0

Results show that 52.5% of the respondents hadewaived either calculators or
mathematical sets, this was as a result of NGOs@ischool fee and infrastructure

development a higher priority.

4.4.6 Other students provided with Calculators/matematical sets

The study sought information on respondents’ awesgrof other students that had
received calculators/mathematical sets. The reasas to establish the level of
awareness, in the respondents, of NGOs providiegettmaterials to other students.

The findings are presented in Table 4:13.

Table 4: 13: Other students provided with calculates/mathematical sets

Responses Frequency Percent

Did not know others who recei 20 50.0
Knew other that received 20 50.0
Total 40 100.0

Results show that 50% knew of others who had vedeiThis is because these items

were shared among the students during mathemaiticscence lessons.
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4.4.7 Provision of school bags

The study sought information from the respondents@v many had received school
bags from the NGOs. This was to establish the &xtemwhich the respondents had
received assistance, in terms of school bags, M&@®s. The findings are presented

in Table 4:14

Table 4: 14: Respondents provided with school bagsom NGOs

Frequency Percent
Did Not Receive 21 525
Received 19 47.5
Total 40 100.0

Results show that only 47.5% received school b&lgs showed that school was not
a priority need because the students had altemat®ans of carrying books to and
from home in case of day scholars such as polythags.

4.4.8 Other student(s) provided with school bags

The research sought information on awareness pbneents of other students that
had received school bags. This question sougtdtabksh the awareness, among the
respondents, of NGOs providing school bags to osttedents. The findings are

presented in Table 4:15

Table 4: 15: Respondents' awareness of other studsrthat received school bags

Frequency Percent
Did not know others the
. 23 57.5
received
Knew who received 17 42.5
Total 40 100.0

Results show that 57.5% of the respondents wereaware of other students that
received school bags. This is because those whe vezy few and the few that were

given did not receive them in public.
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4.4.9 Provision of school uniforms

The study sought information on how many of thepoeslents had received school
uniforms. This was because school uniform is veuogial. This was to establish the
extent NGO provision of school uniforms had gonghimi the district. The findings

are presented in the Table 4:16

Table 4: 16: Respondents that were provided with $ool uniforms from NGOs

Frequency Percent
Did Not Receive 25 62.5
Received 15 375
Total 40 100.0

Results show that 62.5% of the respondents hadvesteniforms from the NGOs.
This shows the NGOs put a lot of importance to amifs because without uniforms

students are not allowed in school. It ranked Hyighltheir priority list.

4.4.10 Other students provided with school uniforms

The research sought information from the resporsdentawareness of other students
that had received school uniforms from the NGOds Was to gauge the level of
awareness among the respondents that NGOs weredipgpwniforms to other

schools. The findings are presented in Table 4:17

Table 4: 17: Other students provided with school uiiorms from NGOs

Responses Frequency Percent
Did not know others that h:

. 14 35.9
received
Knew others that received 25 64.1
Total 39 100.0
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The study showed that 64.1% of the respondents awere of other students that
had received school uniforms from the NGOs. Thas wxplained by the fact that the
vulnerable children were issued with the schoofarnis in specified days and the

other students were aware.

4.4.11 Provision of sanitary towels

The research sought information on percentage sfporedents that had received
sanitary towels from NGOs. This was to establighdhktent to which NGO provision
of sanitary towels had progressed within the distiThe results were presented in

Table 4:18.

Table 4: 18: Respondents provided with sanitary toels from NGOs

Frequency Percent
Did Not Receive 12 50.0
Received 12 50.0
Total 24 100.0

The results showed that 50% of the respondentsvesteanitary towels. This is
understandable seeing most of the respondentsfema@e students. However, it also

showed that most of the female respondents red¢hesanitary towels.

4.4.12 Other Student(s) provided with Sanitary Towis

The study sought information on other studentslihdtreceived sanitary towels. This
was to establish the level of awareness, in thporedents, of NGO distribution of
sanitary towels to other students. The findingspaesented in Table 4:19
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Table 4: 19: Other students provided with sanitarytowels from NGOs

Responses Frequency Percent
Did not know other that received 23 57.5
Knew others that received 16 40.0
Totad 40 100.0

Results show that 57.5% of the respondents werevaneaof other students that
received sanitary towels from the NGOs. Sanitagy wsually given secretly due to
cultural opinion about it. Sanitary has been casda major impediment to schooling
comfort for girls. Provision of such important féies is a positive move among

female students.

4.4.13 Extent NGO provision of above personal itemkeep needy students in
schools

The study sought respondents’ views on whetherigiayv of the above mentioned
personal items kept needy student in schools. Wasto gauge the extent to which, if
at all, the respondents felt there was appositoreetation between NGOs provision
of personal items to vulnerable students and teas#ents, then being able t stay in

school. The findings are presented in table 4:20

Table 4: 20: Responses on extent to which provisiarf personal items have kept

needy students in school

Response Frequency Percent
Not at all 13 371
To a very limited Extent 15 42.9
To a great extent 3 8.6
To a very great extent 4 11.4
Total 35 100.0
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From the table 4:20. 42.9% responded that the immhskept students in school to a
limited extent. Results above indicated that mgjooi the respondents were of the
opinion that provision of personal items did notphkeep needy students in school.
This is contrary to the expectation and most prbbabindicative of a need for a
different approach . Only 17.5% either thought smn of the items kept students in
school to a great extent or to a very great exfims on the flip side could imply that
these students were of the opinion that even thdbghsupport was withdrawn,

recipients would still continue attending school.

Provision of basic necessities is fundamental terdgning increased access of basic
education to vulnerable children as cited by theréBoment of Kenya (2007) in its

Kenya Vision 2030, the popular version.

On awareness of basic necessities that the NGOgproadled to the students, four
principal respondents indicated the school hadivedetext books, exercise books
and pens. PR 8 and PR10 indicated that the gidsdeeived sanitary towels from a
well wisher. PR 2 indicated that students from &emool had received desks and
beddings plus personal effects such soaps and mgpdiasins. On whether basic
provision could have an effect on administrativekyd®R 2 and PR 8 agreed that it
would have an impact on their administrative wdPlR 2 stated- ‘students are my
customers. When they are settled because withaa akthis or the other, my work
is easier and | can concentrate on other presssges of administration.” This
showed that contribution from the sponsors wouldkenihe role of the administrator

easier.

On what were the basic necessities that the argaon gave to vulnerable children

to enable them attend school, PO1, PO3 and PO ¢ books, pens and school
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uniforms. PO2, PO3 and PO5 indicated they did stuppith desks. PO4 and PO5
said they did supply pads to girls. PO6 indicatedid supply personal items such as
beddings, basins and consumables such as soapstAahohey indicated they were

concerned to assist bright children

4.5 How NGOs capacity building of parents influencg on access to education by
vulnerable children in Nyahururu District

NGO have been conducting empowerment training antlom@arents. The researcher
sought data on how capacity building initiatives h#luenced provision of education
to vulnerable children in Nyahururu district. Thesponses were captured, analyzed

and presented in the section b.

4.5.1 Whether parents attended training

The study sought data on whether the parents haddaid any training in capacity
building. This was to establish the extent to wh&Os had extended capacity
building training to parents of vulnerable childneithin the district. The results were

presented in the table 4:21.

Table 4: 21: Parents undergone capacity building &ining

Response Frequency Percent

Yes 14 36.0
No 25 61.5
Total 39 100

The results showed that 62.5% had not undergoneawacity building training. This
indicated that more than half of the parents had umalergone capacity building

training.
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4.5.2 Kind of training attended

The study sought to know what kind of training gagents had attended. This was to
establish what kind of training was being made lati# by NGOs to parents and the
extent to which this training was being done. Thsults were presented in Table

4:22.

Table 4: 22: the kind of training parents had attered

Responses

Frequency Percent
Child rights 1 8
Income Generating Skills 10 77
Others 2 15
Total 13 100

Only 13 were trained in different skills. This isdause adult training focused since
adults just learn what they consider to be of bieénefthem. NGO requested them to

express where they wanted to be trained and ofdwaesponded.

4.5.3 Extent to which capacity building has influened school attendance

The study sought data on respondents’ assessmernheonnfluence of school
attendance among the vulnerable children. This teagauge the extent which
capacity building among parents of vulnerable cabitd had influence school

attendance in the children themselves. The findarggresented in Table 4:23

Table 4: 23: Extent to which capacity building hasnfluenced school attendance

Response Frequency Percent

To limited extent 8 50
To a great Extent 8 50
Total 16 100.0
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The responses showed that 66.7% did not think ttaating had any influence on
school attendance. The results indicated that widshot think capacity building did

influence school attendance.

On whether they were aware of training/capacitydoug provided by the NGOs to

the parents/guardians of vulnerable children, feerevaware. PR 3 and PR 7
indicated that they connected parents to one oNtB®s that was conducting training
however they were not aware of exactly what wagpbamg. PR 15 indicated he was
aware that parents were to be taught on makingigéiettes and energy saving jikos

but it had been a while without hearing about it.

On how training/capacity building parents had afdcadministrative work with
respect to enabling vulnerable children accesscheication, most indicated that
there was no way of connecting the two since thdyndt have a strong case they

could refer to that would help them respond toghestion.

On whether NGOs built the capacity of parents/giaasi PO3 and POS5 indicated
they do it through community based approaches @osvaerment. They indicated that
most of the people they trained were themselvegroups and were identified

communally.

According to Harrison & Mobbs (1998) many researshargue that building
community capacities and fostering empowerment raae effective ways of
achieving sustainable community development thagnams and success indicators

imposed by outside experts (Harrison 1998; Mobl&8)1.9

4.6 Establishing how infrastructure development infuenced access to education
The study sought data on how development of imsagire had influenced access to

development. The issues under study include stadyltether NGOs helped acquire

48



classrooms, whether NGOs helped schools acquiretidoe, whether NGOs helped
school acquire water tanks, toilets and buildingdofmitories. The researcher also
sought to know to what extent the NGO built classme helped keep needy students
in school. Interviews to principals on whether #ulool had been supported by the
organizations to infrastructural development, moafirmed they had received such
support. One indicated they had a dormitory buitilevanother indicated that they
had part of their laboratory sponsored by a doMast of the infrastructure supported

included water containers, desks, and ablutionksloespecially for girls

4.6.1 NGO helped the school build classrooms
The study sought information on whether NGOs hatpduk schools to build
classrooms. This was to establish the extent tachwiNGOs had participated in

classroom building in the district. The findingsre@resented in table 4:24

Table 4: 24: NGOs have helped schools to build cle®oms

Responses Frequency Percent

Yes 25 62.5
No 15 375
Total 40 100.0

The study results showed that 62.5% of the respuadegreed that the NGOs had
helped schools build classrooms. This was a stmatk that indicated NGOs did
participate in the building of classrooms. The stasms are very basic, and NGOs

considered them to be of highest priority.

4.6.2 NGO has helped the school acquire furniture
The study sought information on whether NGOs hasistei schools to acquire

furniture. This was to establish the extent to WhidGOs had participated in
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providing school furniture acquisition in schoolhe findings were presented the

responses in Table 4:25.

Table 4: 25: NGOs have helped schools acquire furaire

Frequency Percent
Yes 20 50.0
No 20 50.0
Total 40 100.0

Study results showed that 50% of the respondentsedgthat NGOs had helped
schools to acquire furniture. This divided opinionght be because NGOs fund
different projects in different schools. Howevéenyvas still indicative that NGOs were
involved in the acquisition of furniture. Such fiume should mainly have included

desks and chairs.

4.6.3. NGO has helped the school acquire water task
The study sought information from the responderitether NGOs assisted schools to
acquire water tanks. This was to establish thengéxtewhich NGOs were a factor in

acquisition of water tanks by schools. The findiags presented in table 4:26

Table 4: 26: NGOs assist schools to acquire wateariks

Responses Frequency Percent
Yes 16 40.0
No 24 60.0
Total 40 100.0

Results show that 40% of the respondents agreddNB®s assisted schools to
acquire water tanks. These results suggested t&dsNdid indeed contribute by
helping schools acquire a water tank though this wat in all areas. This was
because they considered water to be a basic ngcessi
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4.6.4 NGOs have helped the school acquire toilets
The research sought information from respondent&/logther NGOs helped schools
to acquire toilets. This was to establish the extenwhich NGOs were assisting

schools in the district acquire toilets. The firghrwere presented in the table 4:27

Table 4: 27: NGOs help schools to acquire toilets

Responses Frequency Percent

Yes 23 57.5
No 17 42.5
Total 40 100.0

The results showed that 57.5% of the respondemeedghat NGOs. This indicated
that NGO did help schools acquire toilets but nall areas. This was because NGOs

prioritized on which schools to provide toilets amdich one to provide water tanks.

4.6.5 NGOs have helped schools build dormitories

The studyobtained information on whether the NGOs had hekpatbols to build
dormitories. This was to establish the extent tactwiNGOs were participating in
building of dormitories for schools in Nyahururstlict. The findings were presented

in table 4:28

Table 4: 28: NGOs assist schools to build dormitoeis

Responses Frequency Percent
Yes 22 55.0
No 18 45.0
Total 40 100.0

The study results showed that slightly over hai of the respondents agreed that
NGOs had assisted schools to build dormitoriess Tidicated that more than half of

the respondents favorably thought NGOs did pasdieipin building of the
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dormitories. This is because most of the schooteiwiNyahururu district are within
the ASAL, therefore the NGOs thought building tleerds would increase access of

basic education to vulnerable children.

On whether the school had been supported by thenaations to infrastructural

development, nine on the principals confirmed thay received such support. One
indicated they had a dormitory built while anothdicated that they had part of their
laboratory sponsored by a donor. Most of the inftasure supported included water

containers, desks, and ablution blocks, espedailyirls.

On whether the organization supported infrastrattdevelopment in schools, two
organizations PO3 and PO5 indicated that they kde$glools develop infrastructure

such as putting up dormitories and laboratories.

4.7 Extent to which development of infrastructure ly NGOs enhanced access of
education by vulnerable children in Nyahururu District

The study sought to know the extent to which theettgment of infrastructure

helped keep the needy students in school. Influeicguch factors as classrooms,
furniture provision, and installation of water tafduilding of toilets and building of

dormitories was studied.

4.7.1 Extent to which NGO built classrooms have hgéd keep needy students in

schools
The study sought respondents’ opinions on extentiich classrooms built by NGOs

helped to keep needy students in schools. Thistwvastablish whether there was a
perceived co-relation, in the respondents, betwienbuilding of classrooms by
NGOs and vulnerable students’ ability to stay ihad. The findings are presented in

table 4:29

52



Table 4: 29: NGO built classrooms help keep needyuslents in schools

Responses Frequency Percent

Not at all 11 314
To a limited extent 12 34.3
To a moderate extent 6 17.4
To a great extent 5 14.3
To a very great extent 1 2.9
Total 35 100.0

Results from the table show that 31.4% of the nedpots did not agree that the
classrooms built with NGO funds did help needy etid in school. The results
indicated much value that is attached to classrownigh is true. The big mark
attached to this action was indicative that comted in form of classrooms was
weighted highest and thus regarded as the mosfisa contribution of NGOs to

education.

4.7.2 Extent to which NGO provided furniture helpedkeep needy students in
school

The study obtained data on whether furniture predidhy NGOs helped to keep
needy students in school. This was to establishtivenghe respondents there was a
co-relation between the NGOs’ furniture buildingidties and vulnerable students

continuing to attend schools. The findings are gméed in table 4: 30

Table 4: 30: Responses on whether furniture providd by NGOs helped keep
needy students in school

Responses Frequency Percent
Not at all 8 229
To a limited extent 15 42.9
To a moderate extent 5 14.3
To a great extent 5 14.3
To a very great extent 2 5.7
Total 35 100.0

53



This indicates that the majority of respondents§%d) were of the opinion that the
furniture provided by the NGOs kept needy studemtschool to varying extents.
These results were indicative of the level to whialue was attached to furniture. It
came out also as a strong factor that gauged theilmation of NGOs in education

among students of Nyahururu District.

4.7.3 Extent to which NGO provision of water tankshelped keep needy students
in school

The study obtained data on whether NGOs provisibwater tanks helped keep
needy students in school. This was to establishtiveéner not the respondents saw a
co-relation between the NGOs participation in pdowy water tanks and keeping

needy students in school. The findings are predenttable 4:31

Table 4: 31 NGO provision of water tanks helped kgeneedy students in school

Responses Frequency Percent

Not at all 10 27.8
To a limited extent’ 13 36.1
To a moderate extent 5 14.4
To a great extent 5 14.4
To a very great extent 3 7.5
Total 36 100.0

This shows that the majority of respondents (72.4%/eed to varying extents that
provision of water tanks helped keep needy studientchool. This implied water
provision was also a major assessment of NGOs ibatibn to education in
Nyahururu district. Water is such a basic and aaltifacility in learning that its
scarcity can be detrimental to running of a schdbus contribution in manner of a

water tank was regarded highly among the respoadent
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4.7.4 Extent to which NGO built toilets helped keemeedy students in school

The study sought responses on whether NGO provididoilets helped keep needy
students in school. This was to establish the ¢xtewhich, if at all, the respondents
perceived there was a co-relation between NGOglibgiltoilet facilities and needy

students being kept in school. The findings arsgmted in table 4:32

Table 4: 32: NGOs built toilets kept needy students schools

Responses Frequency Percent
Not at all 11 30.6
To a limited extent 11 30.6
To a moderate extent 2 5.6
To a great extent 10 27.8
To a very great extent 2 5.6
Total 36 100.0

The results show that majority of the respondeidsagree that provision of toilets
helped keep needy students in school where 69.6% etween influence ‘to a
limited extent’ to ‘to a very great extent’. Thisuld also be regarded to be a high

level of regard to this particular facility in safis.

4.7.5 Extent to which NGO built dormitories helpedkeep students in schools

The study sought responses on the extent to wieishondents agreed that NGOs
built dormitories helped keep students in scho®lgs was to establish whether or
not, and to what extents respondents believed N@&@iging of dormitories was

helping keep need y students in schools. The fgslare presented in table 4:33
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Table 4: 33: NGOs built classrooms helped keep stedts in schools

Responses Frequency Percent

Not at all 15 41.7
To a limited extent 6 16.7
To a moderate extent 3 8.3
To a great extent 8 22.2
To a very great extent 4 11.1
Total 36 100.0

Results show that that a significant componentespondents (41.7%) did not agree
that dormitories built by NGO helped keep needydstus in school. This was
explained by the fact that most of respondents wasescholars, a reality that made

them assign a lower significance to issues of diameis.

Responses from principals on NGOs contribution @mms of infrastructural
development to administrative work with respectvofnerable children access to
basic education, PR 1, PR 4 PR 6 indicated thatag easy now for vulnerable
children to access education although the burden stilh there. PR 6 stated that it
could now be possible to let go fees arrears oddlsiudents who were had pressed
and could not pay their fees. He commented thud)en we get sponsors, we spend
less time sending students home for fees’ He déuntlwinted out that girls within the
school were better off with sufficient toilets pup apart from those of boys in this

days school.

In summary Project officers’ responses on edunatiGupport programs/projects
indicated three areas of support: direct schod feg/ing from PO1, PO2, PO3, PO5,
PO6, POS8; personal support to the students from, RGB!, POG6; Support to the
school from PO3, PO5; and community support frond PRD5, PO7. Most of project

officers indicated that they had assisted clos@5%0 though some were beyond the
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district of study. Based on estimation, the profticers gave the following figures:
PO1 had supported 1300; PO2 had supported 790hB@8upported 1250; PO4
had supported 340; PO5 had supported 600; PO6 hppoged 770; PO7 had

supported 500; PO8 had 1000, all on average.

The study obtained responses from stakeholdersypocating their information and
perspectives that they shared. Data processingatetl that NGOs are playing such a
vital role in the locale of study. Support in foohfinances, meeting basic needs and
even construction of infrastructure was reportedpdcity building of parents and
guardians was also reported in the study. Respofrees the 40 students, 19
principals and from 8 project officers who werenfrtNGOs who participated in the
study showed there is a lot the NGOs are doinglling a gap in Educational needs

that the Government may not cover.
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CHAPTER 5

SUMMARY OF THE FINDINGS, CONCLUSIONS AND
RECOMMENDATIONS
5.1 Introduction
This chapter, summary of the study, conclusions redmmendations of the main

findings were discussed as well as recommendatioadtion and further research.

5.2 Summary of the study

The purpose of this study was to determine theuémite of non-governmental
organizations role on vulnerable children’s acdessasic education in Nyahururu
District, in Laikipia County. It aimed at establish the extent to which NGOs
financial support to schools affects vulnerablddren’s access to basic education in
Nyahururu District, to determine how the NGOs imétion in the provision of basic
necessities to individual vulnerable children atiéectheir access to basic education,
to examine the influence of NGOs capacity buildofgparents on access to basic
education by vulnerable children, and to estaliishextent to which infrastructure
development in schools by NGOs enhanced accessilnérable children to basic

education.

The literature review relevant to the study lai@ thackground for the study. The
research adopted a survey design. It utilized gplasize of 40 students; 20 school
principals and 10 CEOs/project managers workingthe NGOs that support
education programmes in the Nyahururu district. Agi¢he principals 65% of the
respondents were aware of organizations suppoedihgation activities in the area
and mentioned CDF Trust Fund, St Martin, Equity IBafomo Kenyatta Foundation,

USAid, African Development Bank, World Food Prograe) European Union and
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JICA.. Stratified sampling process was used whilhjexcts were arrived at
purposively. Questionnaires and key informant wigaws were used for data
collection The contributions towards infrastructdevelopment scored most at above
60% followed by financial support at 50%. Providingsic necessities to individuals
was third at 36.6% score while last was capacityding to parents that scored
16.7%. The data was analyzed using SPSS (StatiBtiackage for Social Sciences)
Results indicated that there were more boys whporeged than girls. Most of these
are in Form one and two. The implication is thapmart from NGOs has been
increasing in the last four years which was evieeny the fact that there were more
recipients of NGO aid in form 1 and 2 than for thtbers. In addition, the results
indicated that most of those supported by NGOs wirgle parent followed by those
who had both parents alive while those with nonlivparents (orphans) came in last.
According to qualitative data obtained from the N®GXanagers/Project managers of
the NGO, 3 (that is 30%) indicated that they predidcholarship and bursaries for
needy children. By estimation, 1 out of 10 NGOd4ttis 10% ) had a feeding
programs, 1 provided clothing and shelter, whilgp®vided support for schools in
form of building projects. In addition 3 indicatatat they provided learning

materials like textbooks, pens and mathematical set

5.2.1 Extent to which NGOs financial support affec children access to basic
education in Nyahururu District

Findings in this regard showed that though NGOsweund to provide support, the
respondents never deemed it relevant in order &p kbe needy in school. The
implication here is that either continuity or withgval of the financial support would

be immaterial on whether the needy continued tm Isehool or not.
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Financial support came from a number of NGOs. Fstance 4 NGOs assisted
families directly, 4 others sent funds directlysthools for fees and food and building
projects while 2 of the organizations oversaw tlpeajects in the schools. This was
confirmed by qualitative data that indicated thaingpals responded that their
schools had received financial support from theapizations which in school fees,
building projects, farm equipments, bursaries amdkind. Some principals were
aware of the funds but had not received any funigttly as they were disbursed by
the donors directly to beneficiaries. Financialmup is favorable to extended access

of education.

5.2.2. Extent to which individual necessities prodied by NGO influenced access
to education by vulnerable children in Nyahururu District

This variable showed low significance especiallyewlcompared to other elaborate
capacity building like the building of classroonsit had a high mark of 60+ %. 5 of
the NGOs contacted (that is 50%) indicated thay f®vided food and shelter and
school fees while 1 (that is 10%) did provide samittowels. The comments from
principals showed that students were provided iedinning materials like text books.
The girls are provided with sanitary towels ensgirthat they do not miss classes.
Those for whom funds are sent directly to theirepgs are provided with food,
shelter, pocket money, clothes and uniforms. Thecypals further commented that
Provision of the necessities kept the childrencimosl and also had helped the school
administration in purchasing textbooks and otheilifees. Only 15% of the responds
were of the opinion that provision of necessitifecied their administrative work by
helping the schools lay down proper administrafpodicies as the donors are very
demanding in the administration of their funds. eThest could not relate the

assistance to the school.
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5.2.3 Capacity building initiatives done by NGOs

These results indicated that income generatinégskere taken by many more among
the respondents. However, the correlation betweening and school attendance was
low the opinion of respondents in which 58.5% fehliad no influence at all. In table

17.1 results indicated capacity building initiasvead influence to a low extent while
in table 19.5 it had influence to a great exterawiver, in that 36.6% there was an
appreciated extent of influence, this showed tlegtacity had a bearing on school

attendance.

5.2.4 On putting up of infrastructure

On capacity building putting up such things as stiasms, helping schools acquire
furniture, water tanks, helping them build toiletsd put up dormitories, the research
findings exhibited significant contribution of tovds enhancing access of education
to vulnerable students. 6 of the contacted NGOimtiicate that they either directly
or indirectly provided learning materials. In trerse note qualitative data from NGO
Project managers indicated that 4 thought theigmamms will assist parents/ guardians
end a cycle of poverty by providing them with neszgy skills and providing an
education for their children, 1 focused on improwsatool attendance and five 5
focused on making quality Principals commented they made education accessible
to vulnerable families while Counseling, life skijll income generating skills
empowered the beneficiaries. Counseling makes relnildnore manageable helps
reduce truancy in school. The training equippe@ma and guardians with job skills
that made them employable and income generatingtaes enabled them to support
their children’s education and created understandietween administration and

parents. Some of the parents were able to assissmall jobs in the office
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5.2.5 Extent to which infrastructure enhanced accesto education

Putting up infrastructure scored most favourably cmsnpared to the rest of

interventions. Data from principals indicated ttie¢ donor funds were used to build
laboratories and, classrooms, kitchen dormitoried & purchase lab and farm
equipment which were used for income generatingjepts. Furthermore the

principals indicated that NGOs support provideddstis with a better learning

environment and the necessary equipments needsagstudies and is beneficial to
all students not only the vulnerable students.sHsisists schools in meeting financial

deficits. This shows future interventions shoulduile more of putting up structures.

5.3 Conclusions
The results indicated that all the contributionsi@ldoy NGOs towards enhancing

accessibility of education among vulnerable chitddnere significant.

It was evident that NGOs supported expansion ofcbeducation through answers
given by respondents. Contribution of basic netiesswas relevant to the continued
provision of education. It had an effect on thedstis positively as per opinion of
36.6% of the respondents. Empowering parents quaadians through capacity
building did not indicate a major influence on schattendance. However, it still
showed relevance in that many seemed to agreeittmaised the well being of
beneficiaries. Contributions towards infrastructdexelopment seemed to score most
followed by provision of basic necessities to indials and then financial support
scored lowest. The results showed that NGOs renedéwant in enhancing access to

basic education for vulnerable children in Nyahurdistrict
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5.4 Recommendations

On the extent to which NGOs support influenced s&€de basic education in
Nyahururu District there is need by governmentricrease financial support
among the vulnerable children. Specific items tleauld be supported
financially could include shopping, pocket moneyd atirect pay of school

fees.

On provision of basic necessities to students,sh@ild continue though | felt
that it was not a major influence on school attemda Items such as pens,
exercise books, text books and uniforms are a rnwstudents. Providing
them can never be degraded. It will be importantNGOs to be rigorous in
identifying needy cases so that they buy thesesitean only those that are

very needy.

On capacity building through training of parentsere was no major evidence
that it contributed to increased school attendaacewider provision of
education to vulnerable students. However, thisighaot be minimized but
efforts to ensure it achieves its success rateldho® enhanced. Increased
income to parents and guardians could ensure liegt @are able to fed for
themselves. It can also create a favourable enwieo at home for the
students to excel in their academics. Thereforecess rate for income

generation training initiatives should be enhanced.

Based on findings, NGOs contribution will likelyyeamore impact when it is
in the form of infrastructure development. It woybdovide students with
better learning environment and the necessary gwgnpthat support pursuit

of studies. This would also be beneficial to aludgints, not only the
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vulnerable students. Benefits of NGO efforts shduédshared fairly among
those not in need and those in need. This is ihdedhat more focused
interventions need to be developed in the futurbe Tuture of NGOs

contributions is in the form of putting up infrastture.

» Efforts from NGOs should be coordinated so thatehis no replication.
Those NGOs operating in the region should come mnde umbrella body
that could focus on strategic and coordinated wetation initiatives so that

reduplication is minimized.

5.5 Suggestions for further studies

The scope of this study was limited to Nyahurumstrdit. | recommend further studies
to be done in other districts in Laikipia Countydan deed the rest of the country to
ascertain the actual influence of NGOs role on erdble children’s access to basic

education.
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APPENDICES

Appendix I: Letter of transmittal
Rebecca Mwambia
P.O Box 43
Marmanet

Ministry Of Education

Nyahururu District

Re: Research Study

| am a student of the University of Nairobi, purgyia Master of Arts Degree in
educational administration. Currently | am in thregess of undertaking research on
the role of non-govemmental organizations on actebasic education by vulnerable

children in Nyahururu District.

The study will involve collecting data from 20 sadary schools sampled from 43
schools in the district. The purpose of this lettesrefore is to request your office to

grant me permission to carry out the study in tma@ed schools.

Yours faithfully,

Rebecca Mwambia.
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Appendix Il: Students’ questionnaire
This questionnaire seeks to establish the role asf-governmental organizations
(NGOs) on access to basic education by vulneratildren in Nyahururu District.
You are not required to fill in your names. All ammation given will be treated with

utmost confidentiality.

Section One: Respondent Profilelease fill in the blanks or tick or answer

questions truthfully

Appendix I: Nyahururu District Public Secondary 8ehEnrolment -2012
1. Indicate your sex Male [ Fem;I
2. Indicate your current form/class

Form 1 ] Form [ ]

Form 3 (1] Form []
3. Indicate your parental status
Both parents alive ]
One parent alive (partial orphan) —
Both parents dead (total orphan)lzI

Section Two: NGOs Financial Support and Access todtication

4. (a) Are you aware of any non-governmental orzmtions supporting students in

education? Y]l No [

(b) Name the organization(s)
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.5. Have you ever received any financial suppastnfrthe named organization(s)

towards your school fees?

Yes ] No ]

6. Do you know of any student(s) in this or othelial who was not able to pay their
school fees and has received any financial sugdpam the named organization(s)

towards their school fees?

Yes [] No []
7. To What extent would you say NGOs provision iofaficial support to needy
students who could not have gone to school witsaah assistance has contributed to

their presence in school?

Not at all ]
To a very limited extent [ ]
To a great extent ]
To a very great extent  [_]

Three: Provision of Basic Necessities and Access Education9. In the table
below, indicate the items that you/other studeriiéa)e ever received from any of the

NGOs supporting education:

No. ltem You Other Students

Books/ pens

Blankets/bed sheets/mattresses

Calculators/mathematical sets

School bags

Uniforms

o g M W NE

Sanitary Towels
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10. To what extent would you say provision of iteens indicated in the table above
by NGOs to needy students who could not have genschool without such

assistance has contributed to their presence wo$zh

Not all ]
To a very limited extent ]
To a great extent ]
To a very great extent [

Section Four: Capacity Building of Parents/Guardiars and Access to Education

11. Has your parent/guardian ever attended anwitigaiorganized by an NGO?
Yes ] No ]

12. If yes, what was he/she trained on?

Child Rights ]

Income Generating Projed__]

Other (s) Specify L]

13. To what extent would you say the training hesrbuseful in enabling you attend
school?

Not at All ]

To a limited Extenl

To a great extent [
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Section Five: Infrastructure development and Acces® Educationl4. In the table

below, indicate the facilities that the NGOs hasgsisted the school to acquire:

Facility Tick
1. Building of Classrooms
2. Provision of Furniture
3. Provision of Water Tanks

4. Building of Toilets

5. Building of Toilets

15. To what extent would you say provision of thalities by NGOs has contributed
to presence in school of needy students who caatlthave had such an
opportunitydhank you for responding to the questions

Facility Not at| To a limited| To a| To a great
all extent moderate extent
extent

1. | Building of classrooms

2. | Provision of Furniture

3. | Provision of Water

Tanks

4. | Building of toilets

5. | Building of dormitories
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Appendix IlI: Interview guide for Principals
The purpose of this interview is to gather inforimatthat would assist in establishing
the role of non-governmental organizations (NGQs)aocess to basic education by
vulnerable children in Nyahururu District. Your sdh has been selected by chance to
participate in the study by providing informatiohat will be used in arriving at

appropriate conclusions.

| am therefore going to ask you a few questiorsteel to the objectives of the study:l.
Do you know of any organizations supporting edweatctivities in this area?Name
them:2. Does your school receive any financialpsupfrom these organizations? If
yes, how are the funds disbursed?3. As an adnatosirhow has this financial

support affected your administrative work with resp to enabling vulnerable
children access education?4. Has your school begposted by these organizations
in infrastructural development? What infrastruckuicilities have been you been
supported in?5. What Would you say about the domtion of the infrastructural

development to your administrative work with respecvulnerable children’s access
to basic education?6. Are you aware of any baseesmties that the NGOs have
provided to your students? What are they?7. Wouwld gonsider the provision of
such necessities as having any effect on your astrative work? In What Way(s)?8.
Are you aware of any training/capacity building yded by the NGOs to the
parents/guardians of vulnerable children? What tgpdraining/capacity building

would you say it is?9. State how these trainingdcéyp building has affected your
administrative work with respect to enabling vubdde children access basic

education? Thank you for sparing your time for thigrview

Thank you for sparing your time for this interview
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Appendix IV: Interview guide for NGO project officers
The purpose of this interview is to gather inforimathat would assist in establishing
the role of non-governmental organizations (NGQs)aocess to basic education by
vulnerable children in Nyahururu District. You ongzation has been selected by
chance to participate in the study by providingorniation that will be used in
arriving at appropriate conclusions. | am therefgoing to ask you a few questions
related to the objectives of the study:l. What ale educational support
programmes/projects that your organization engagesthis area?2. Does your
organization provide any financial support to sdk®olf yes, how are the funds
disbursed?3. Does your organization support inragiral development in schools?
What infrastructural facilities has your organipatibuilt in the schools?4. What are
the basic necessities that your organization giveutnerable children to enable them
attend school?5. Does your organization capacitid bihe parents/ guardians of
vulnerable children? What type of training/capaditylding do you offer to them?6.
State the ways in which your education programneee laffected access to basic

education by vulnerable children in Nyahururu distr

Thank you for sparing your time for this interview
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Appendix V: Nyahururu District Public Secondary Scool Enrolment -2012

SCHOOLS BOYS GIRLS TOTAL
S/NO PUBLIC SECONDARY
SCHOOL
1 NJONJO GIRLS 0 798 798
2 MURUKU SECONDARY 162 138 300
3 KARANDI SECONDARY 85 75 160
4 NYAKINYUA SECONDARY 208 206 414
5 MUTGHENGERA SECONDARY 142 135 277
6 GATERO MIXED 203 169 372
7 OL'NGARUA 206 165 371
8 TANDARE 171 135 306
9 NDINDIKA SEC 118 99 217
10 BISHOP LOUIS 157 207 364
11 GATERO MIXED 0 539 539
12 NDURURI 187 275 462
13 MARMANET 227 207 434
14 G.G. KINAMBA 126 119 245
15 THIGIO 27 37 64
16 UMOJA 186 187 373
17 MUNG’ETHO 71 83 154
18 KUNDARILLA 43 37 80
19 PESI 57 53 110
20 MWENJE 414 294 705
21 SALAMA 109 92 201

78



22 NDURURUMO 397 396 793
23 IGWAMITI 217 199 416
24 NAIGERA 61 52 113
25 THIRU 216 156 372
26 NJORUA HIGH 289 243 532
27 MATUIKU SEC 90 101 191
28 SHAMANEI 86 107 93
29 MUNYAKA 224 206 430
30 MILIMANI 17 13 30
31 KIANDEGE 13 12 25
32 BRETHREN 26 13 39

SUB-TOTALS 4,534 5,546 10,080

SCHOOLS BOYS GIRLS TOTALS
PRIVATE SECONDARY
SCHOOLS

33 KINGS HILL 26 21 47
34 ST BERNARDS 46 39 85
35 ST PAUL - 78 78
36 ACTION PRAISE 26 21 47
37 STLUCIA 10 16 26
38 HEROES 131 101 133
39 ELITE GIRLS - 245 245
40 LAIKIPIA HIGH 142 43 85
41 GRACELAND GIRLS - 145 145
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42 ZIWANI BOYS

105 - 105

43 FALLING WATERS 64 37
101
SUB-TOTALS 550 776 1,316
TOTALS 5084 6312 11396
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Appendix VI: List of NGOs supporting education in Nyahururu District

1. AFRICA DEVELOPMENT BANK

2. ORGANISATION OF PETROLIUM EXPORTING COUNTRIES

3. USAID

4. EQUITY BANK

5. JOMO KENYATTA FOUNDATION

6. RAMJ | SHAMJ |

7. CDTF-COMMUITY DEVELOPMENT TRUST FUND

8. WFP —WORLD FOOD PROGRAMME

9. SAINT MARTINS

10.PARTNER FOR PROGRESS
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Appendix VII Research Authorization- Nyahururu District

MINISTRY OF EDUCATION
TEL: No.065-20-22272 DISTRICT EDUCATION OFFICE,
FAX: No.065-20-22272 NYAHURURU DISTRICT,
Email: deonyahururu@yahoo.co RIFT VALLEY PROVINCE,

L 1 P. 0. Box 2280 - 20300,

When replying please quote NYAHURURU.
REF: NYAH/GEN/82/26 DATE: 10" July, 2013
ALL PRINCIPALS
NYAHURURU DISTRICT

RE: RESEARCH AUTHORIZATION FOR
REBECCA M'VAMBIA TSC/NQ.324915

The above named is a student at Nairobi University pursuing a Master
Arts Degree in Lducation /A dinnustration. She has been authorized to
undertake research in our Secondary Schools on the topic:

“Role of Non-govciumcilal Organizations on access to basie
education by vulnerable chi'dren in Nyahururu District”.

Kindly accord her necessary co-operation.

J. A. ADERO
DISTRICT EDUCA LiUi~ Ol FICER

NYAHURURU DISTRICT
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Appendix VIl Research Authorization- National Council for Science and

Technology

REPUBLIC OF KENYA

Telephone: 254-020-2213471, 2241349, 254-020-2673550 P.0. Box 30623-00100
Mobile: 0713 788 787 , 0735 404 245 NAIROBI-KENYA
Fax: 254-020-2213215 Website: www.ncst.go.ke

When replying please quote
secretary@ncst.go.ke

Date:

NCST/RCD/14/013/1265 10" July, 2013

Our Ref:

Rebecca Mwambia
University of Nairobi
P O Box 92-0902
Kikuyu

RE: RESEARCH AUTHORIZATION

Following your application dated 9™ July, 2013 for authority to carry out
rescarch on “Influence of Non-Governmental Organizations on
vilnerable children’s access to basic education in Nyahururu District,
Laikipia County, Kenya,™ | am pleased to inform you that you have been
authorized to undertake research in Nyahururu District for a period
ending 31* December, 2013.

You are advised to report to the District Commissioner and the District
Education Officer, Nyahururu District before embarking on the
research project.

On completion of the research. you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

DR. M. K. RUGUTT, PhD, HSC.
DEPUTY COUNCIL SECRETARY

Copy to
The District Commussioner

Fhe Distriet Education Ofticer
Nyahururu District.
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Appendix IX- Research Permit
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