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ABSTRACT

The present study focuses on parental charactsristiat influence performance in
language activities of pre-schoolers in Nyandogion. It sought to assess if household
composition, parental income, level of educatioml garental occupation influence
performance in language activities of pre-schoolé&tse study adopted a descriptive
survey research design since it focuses at ond poirme. The findings were obtained
using a questionnaire that was administered pellgdmathe researcher. Demographic
profiles established that the majority of paren&enself-employed. In terms of parental
income, majority of parent respondents (55%; n=&#&n less than Ksh. 5,000/= and
their children’s level of performance in languageiaties is rated as very low since
majority of preschool children had not performediwelanguage activities. The study
established that majority of the respondents (478647) were KCSE certificate
holders. From the findings the preschool childrehoge parents attained degree
level of education had higher rates of performamntelanguage activities in
preschool while the children from parents who a#di KCSE certificate level and
below had lower performance in language activittdsusehold composition findings
showed that majority of respondents come from sipgrent family and their
children’s preschool performance in language a@wirate is very low. The study
found out those children from polygamous familiesrfprmed poorly in language
activities. In the findings of the parental occupat majority of the parent
respondents (40%; n=40) were self employed whilé 38=38) were unemployed.
Only 22% (n=22) were employed. The parents who veete employed were mostly
peasant farmers and small scale business men. tlidg soncluded therefore that
parental income, parental occupation, householdposition and parental level of
education influence preschool education hence pedoce in language activities of
preschoolers in Nyando division.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Excelling in academics has become the most domifesitire of education systems
around the world; it features in all levels of ediion beginning from pre-primary to
higher level of education. Academic performance aisnotable indicator of an
individual's success in life. Baratz's (1970) modetlicates that the probability of a
child attending and performing well in preschoolueation comes as a result of a

family maximizing their income.

Much of work relating to out of school influence prospects for academic success
stems from James Coleman’s (1996) study of racidlethnic segregation, students and
family characteristics and students’ achievement. the equality of educational
opportunity document prepared for the US DepartnoériEducation, Coleman found
that family factors such as household compositsmtioeconomic status and parents’
level of education were stronger predictors of atiooal attainment than were direct

school related factors.

There have been many studies conducted to idethigfyfactors that contribute to the
decline of student’s performance in language. Adicgy to Kayongo, Janine and
Launcelot (2006), past research has indicated #@haignificant relationship exists
between children’s home environment and readingesement. However, most such

studies have been conducted in western countriesrewlthe concept of home
1



environment is different from that in developinguatries. In a study conducted in
Zimbabwe, home environment factors considered waewision, fridge, electricity, and
piped water. Collectively, these possessions wakernt to be a measure of SES

(Kayongo, Janine and Launcelot, 2006).

Reviewed literature indicated that there is an awass of the importance of family on
pupils’ academic performance. The home has a grgatence on the students’
psychological, emotional, social and economic statehe view of Ajila and Olutola
(2007) the state of the home affects the individuiate parents are the first socializing
agents in an individual’s life. This is because fdmily background and context affects
the child’s reactions to life situations and hisee of performance. The home
background constitutes of parents’ SES, parentdicatibnal level, and living
conditions. Kitavi (2005) in his thesis observedttharents and the community were the
two most important components in the home backgtaaffiecting both learning and

performance in schools.

Rasinski and Fredericks (1998) stated that in ttexaly development of children

parents play a crucial role. In Becoming a NatidnReaders, the commission on
reading concluded that parents play an invaluatikin laying the foundation for their
children learning to study, and that parents cashok the responsibility of supporting
their children’s continued growth as readers. Thather recognized the importance of
parental involvement and guidance in the developnaéntheir children’s reading

behavior. The value of daily activities such asdieg aloud, is significant; bedtime
stories another good example (Rasinski & Fredeyit2988).

2



The school is responsible for the experiences rete up the individuals life during
school periods. However, parents and the individuakperiences at home play
tremendous roles in building the personality of ¢théd and making the child what he
is. Ichando (1998) concluded that the environmenthich the students come from can

greatly influence his performance at school.

The family has been recognized as having a lanfafence on academic performance
of students (Neuman, 1997; Ajila and Olutola, 20GH)wever, previous studies have
concentrated on SES of parents. Other aspects m@ngaa environment such as
educational level of parents, occupation, income leousehold composition have been
neglected. It is on this basis that the researshieght to investigate whether these other
parental characteristics influence performanceangliage activities among pre-school

children.

1.2 Statement of the Problem

Examinations have always been used as the mais fmsjudging a student’s ability

and as a means of selection for educational pregmesand employment. Although

there is no national examination at pre primaryeled education, many pupils sit for
KCPE every year. Over the years, discrepanciegifopnance and low performance in
language have been observed in Nyando Division epetpto other subjects, yet the
language of examination is English. Consider thdPEQGesults for the last three years

shown in Table 1 below.



Table 1.1: Nyando Division K.C.P.E Three-Year (202012) Language Results

2010 2011 2012
English 50.06 48.44 51.78
Kiswabhili 36.99 42.88 43.91

Source: Nyando District 2012 K.C.P.E Result Analysi

Among the factors that are blamed for students’r mmademic performance, parental
characteristics are hardly mentioned. Poor perfonaaas raised concerns and efforts
have been made to find out the reason behind ihyMactors such as lack of facilities

in school, lack of teachers, low intelligence, amkiety have been found to cause poor

performance (Cantu, 1975; Mwinzi and Kimengi, 2006)

While these factors have been identified as posdaattors that contribute to the poor
performance in language activities in Kenya, peshdapis not worth the effort and

investment to show the role played by the chareties of the parents on children’s
performance in languages. This study thereforemgited to find out whether parental

characteristics influence performance in languagersy preschool children.

1.3 The Purpose of the Study
The purpose of this study was to determine thei@mite of parental characteristics on
performance in language activities of children iegehool in Nyando Division, Kisumu

County.



1.4 Research Objectives

The study sought to achieve the following objecive

To establish the relationship between parental |lesk education and
performance in language activities of preschoolers.

To establish the relationship between parental nmecand performance in
language activities of preschoolers.

To establish the relationship between householdposition and performance in
language activities of preschoolers.

To establish the relationship between parental patton and performance in

language activities of preschoolers.

1.5 Research Questions

The following research questions guided the study:

What is the relationship between parental leveddafcation and performance in
language activities of preschoolers?

What is the relationship between parental inconte@erformance in language
activities of preschoolers?

What is the relationship between household comiposénd performance in
language activities of preschoolers?

What is the relationship between parental occupatmd performance in

language activities of preschoolers?



1.6 Significance of the Study

The study’'s findings provide the Ministry of Eduocat planners, teachers, learners,
and the public and other stakeholders with a bettderstanding of the importance of
preschool enrolment in the district. This will helpe Ministry of Education

decide where to increase their investment in obildr early years as they set the

stage for subsequent education and development.

It will also enable them to identify education sg& institutional needs for
improvement and ensure that quality teaching isereff in our preschool
institutions. The findings will enable the Distrietlucation Officers to reevaluate their
activities and apply the recommendations made gy gtudy to improve Early
Childhood Development Education through governnedfiorts such as school subsidy.
The findings will also help the Constituency Deyateent Planners and other ministries
partnering in education understand that educatian vain if the entry point to literacy
is ignored. This helps the stakeholders and patenisderstand the importance of early
childhood education and recommends strategies dioessl the situation of preschool

enrolment.

1.7 Limitations of the Study

The study was conducted in Nyando division whichaigural setting hence the

results may not be applicable to other parts ofyieiThis is because the culture and
economic status might be different yet they theaesh problem under investigation in

the present study might be the same nationwide.



1.8 Delimitations of the Study

The study was delimited to only four (4) factors paEfrental characteristics: level of
education, income, occupation and household coriposieven with the realization

that there are many other factors. The study wae dklimited to a few selected
preschools, preschoolers and parents of presclsaal&yando Division.

The study was conducted in selected preschoolg/andlb division, Nyando district, in

Kenya though the factors that the researcher saoghtestigate are nationwide. Since
the researcher was not in a position to conduett@mwide study, the findings may not
apply to areas outside Nyando Division hence maybeogeneralized to all preschools

in the nation at large.

1.9 Basic Assumptions
The study assumed that preschool centres have a@deiqailities for proper language
education. Secondly, it assumed that preschoolerse the same learning and

concentration abilities at the initial point of eliment.

1.10 Definition of Key Terms

Household Composition: The contents and features of a family.

Income: Money received especially on a regular basis forkvaw through investment.
The study took it that parents who earn less th&h.K000 shilling a month are poor
while those who earn from KSh. 5000 and aboveiake r

Language Activities: The learning of language including oral, readingl awriting
skills and activities performed through languagehsas singing, drama, modeling, and

reciting poems.



Level of Education: The level to which a parent has attained formatatan.

Parental Characteristics: Features of parents that have been identifieekp&natory
variables in a wide range of settings. This studystders these features to be level of
income, level of education, parental occupation lamasehold composition.
Performance Refers to children’s language activities achieveinseores as measured
by the achievement test obtained after tests

Preschoolers Children between ages 3 and 6 who attend pregoyireducation.

Preschools: Learning institutions for children between agem@ 6.

1.11 Organization of the Study

This study was organized into five chapters. That thapter explored the background
of the study, statement of the problem, objectigéshe study, research questions,
significance of the study, limitations of the studielimitations of the study, study
assumptions, definition of key terms and organaratf the study. Chapter two covered
the literature review related to area of study. [ three addressed the research
methodology. Chapter four covered the presentatrdarpretations and discussions of
the research findings and chapter five addressegummary of findings, conclusions

and recommendations.



CHAPTER TWO

REVIEW OF LITERATURE

2.1 Introduction

In this chapter, the researcher reviews literat@lated to performance in language
activities together with parental characteristltgt tmay impact positively or negatively
on preschoolers performance in language. The chatde contains theoretical and

conceptual frameworks.

2.2 Performance in Language activities

The first three years of children’s lives are cletgdzed by rapid advances in all areas
of development, including the acquisition of comncation and language competence
(Hoff, 2009; Mowder, 1997; Shonkoff and Phillip2000). Communication
competence develops from early infancy, and induadgildren’s communicative
gestures and vocalizations. More conventional larajuage generally begins to appear
with children’s first expressive vocabulary at arduone year of age and has been
thought to be motivated by early communicative eateintional behaviors (Hoff, 2003).
Children learn communication and language in tpeimary social contexts this play
an important role in the development of use of leagge (Bruner, 1981; Snow, Burns,
and Griffin, 1998). Adult-child relationships alateristics is linked to children’s later
language development (Hart and Risley, 1995; Hii03; Tomasello, 1992).According
to Hart and Risley (1995), Hoff ( 2003) and Tomhkmsel1992), environmental
stimulation in the form of adult-child joint attéoim activities and characteristics of

adult child-directed language is related to chittkdater language development.



Mwinzi and Kimengi (2006) assert that children’paaity is diminished due to poor
economic backgrounds because they lack appropréate and stimulation at the right

age to develop certain language skills.

2.3 Parental Educational Level

According to Okantey (2008) foundation in the hommdaying the moral, spiritual

and intellectual foundations that build the chadel in life. Unless this foundation is
set at home, the school will have nothing to builgon the child later and this
becomes a problem not only to the parents but tsthe community as a whole.
Children of educated parents are reliable thandadml of lower or home educated
parents (Ajila and Olutola, 2007). Parent's educetl value has direct impact on
their children's educational aspirations (Okan@§08). Okantey further states that
children schooling is positively related to thegrent’s level of education because
children tend to imitate their parents and alsoirasfp be as highly educated as
their parents. Children are more disadvantaged wingin parents have low education
level; forming a cycle of uneducated family membeasd making every

generation of the family not to go higher than thearents. Children from

highly educated families are more ambitious anairattigher levels of education.

Education levels of the parents have a positive saguificant effect on the enrolment
of preschool children since parental level of etioca influences parental
involvement, support and expectation to their ckidd Okantey (2008) further
argues that parental education level leads to gaocdme which can empower
parents to give children solid foundation for sdiap and life success. Lower

10



educational level is associated with higher prewvadeof indicators of unhealthy
lifestyle. Therefore parents’ efficacy has strongeedictors of schooling success.
Parental education is part of a larger constellatd psychological and sociological
variables influencing language development outcomeshildren. It is believed that
parents educational level perhaps be the main soofdnfluence that determines
child’s’ performance (De Temple, 2001). Studies éhandicated that parents with
higher education level could motivate the intellattpotential within children that
may lead them to perform better in school (Hart &idley, 1995). For example
parental education level may foster higher paremablvement in their children’s
performance. Well-educated parents are involvedenortheir children’s education
than less-educated parents (Sclafani, 2004). The atively involved parents are in
their children’s education, the higher their chéidis’ perceptions of competence and
the better they perform and enhance their achiememetivation. Parents who have a
high level of education tend to have higher asjpnst and higher education plans for
their children than lower or non educated pareBtwigiani, 1990). Children of the
educated group are liable than the children of toarenon-educated groups to have
higher aspirations and higher education plans MilSmeeding and Havenan, 2007).
There is a significant relationship between paildetzel of education and the pupil’s

educational aspiration (Alexander, 2002).

Parental education enhances children’s progresscimol (Alexander, 2002). This
obligation to educational value has a direct impant their children's language
development (Okantey, 2008). There is an indicati@t children of parents with high
level of education are likely to follow the modedeas while the children from parents

11



with low level of education are likely to follow altradition i.e. not to appreciate the
value of education (Beals, 2001). Ninio (1989) fduwut that students who have parents
that have received formal education are generalbeeted to perform better than those
with parents who did not go to school at all astgddy Kitavi (2005) in his research to
investigate factors influencing performance of Kzwegrtificate of Primary Education in

Kathonzweni Division of Makueni District.

Parents’ education also influences parents’ skilalues and knowledge of the
education system which in turn influences theircadional practices at home. Parents
with higher education talk and use more varied l@aggs which influence language
skills of the children (Hoff, 2003). Research alsloows that parent’'s education is
related to warm social climate in the home. Kleha(®002) found that both mothers’
education and family income were important predgtdf the physical environment and
learning experiences in the home. But mother’s atioic alone predicts warmth in the
family. Research has revealed that highly educatethers have greater success in
providing their children with cognitive and langeagkills. Parents who are more
educated generally display more positive value tde/@ducational achievements and
social mobility. Roopnarine (2004) argued that ptaklevel of education influences
support, involvement and expectation for their dt@h, in turn these support,
involvement and motivation influence academic penfance of children, language
inclusive. Educated parents have also been fountetable to make constructive
decisions such as how much time to spend with ttleidren, and then given their

income, may decide how much income to devote tdden’s education (Wilson,

12



Smeeding and Havenan, 2007). For example they reagel how much to spend on

buying story books to enhance reading skills.

2.4 Parental Income

Economic hardships are caused by low socioeconostetus of the parents
(Eshiwani, 1993) and can lead to disruption in pang, increase amount of family
conflicts and increase the likelihood of depressiansingle parent households.
Socio-economic status indicates the quality of hdifeefor children. (Beals, 2001)
states that an increase in an individual's incoelatively increases the quality of their
children. Families with high socioeconomic statdtero succeed in preparing their
children for schooling because they have accesa tader range of resources to
promote, explore and support young children meatal physical development as
well as providing educational toys which can grodieir character. These
opportunities help parents understand the emotionantal, social, physical,
psychological, and cognitive growth of their chddr High socioeconomic status
builds the confidence of an individual to fackallenges in life compared to
poverty stricken families who hopelessly struggbemake their ends meet in life

than children’s schooling (Booth and Crouter, 1998)

Parents not only lack financial, social and edeceti support but they also find
themselves struggling to accrue financial resouares lack time for their children to
impact values, good habits, manners and basictiouatrfor their children. Their
children enter primary school unprepared as theerg from families with medium
or higher social economic status (Booth and Crou@98).

13



Children from low income families become victim diiseases, physical, mental
disabilities and homelessness due to environmdatabrs than children from rich
families (Hinnum and Park, 2004). Therefore soaioeenic background of the
family sets the road map of academic achievemé&iaisily background is the key to
student's life and outside school. The environmanhome influences the child's
interest in school and aspiration for the futureelldan and Walterman (1998)
suggested that economic and social science pergpecave a role on family
composition in education attainment. The higher diemabour force participation
increases the child's education quality but leseemgal time. When the child is
young, time is considered more important than majmgome) in raising a child

quality determines a child's performance in scimapli

2.5 Household Composition

Yeung, Sandberg and Davis (2001) states that eilthom single parents households
do not perform as well as children from nuclear ifprhouseholds. Single parents
have less income and lack support which can ineresieess and conflicts. They
usually struggle with time management issuesolider to balance many different
areas; in the process some become less invalwgdtheir children and give less
encouragement and have low expectation for theildrgim than nuclear family
households. Divorced parents negatively affect ewac achievement of their
children and cause a decrease in family's soci@somn status and parental
connections are harmed (Yeung, Sandberg and D20®&1). Therefore a household
decision to monitor their children’s performancel aven pay for extra coaching in
preschool programme is found to be difficult asytbkim the cost of care. High cost

14



of preschool education discourages them in hirimgage tutors for their weak
children to fast track language development. Thikience of wages on demand for
schooling is expected through a combination of meoand substitution wage to

increase preschool participation and performance.

Parental investment in their children contributesthe wealth of the entire family
(Hinnum and Park, 2004). Performance per child ssally lower in families with

more children. Lower resources for all children ¢zed to lower life perspective. The
number of siblings decreases the likelihood of lemgg performance for preschool

children.

2.6 Parental Occupation

Parental time inputs to children during prescha@ and schooling periods depend
on children spacing, family size, parental educgtiaonother's labour force

participation and increase in family income (Weimmand Snow, 2001). With the

dramatic increase in female labour participatiomthars are likely to enroll their

children in preschool centres, since preschool nammg accommodate families
whose working schedules are tight and they neecettiiee full day programme as

the other older children. They also believe all dage allows children to interact with

their peers and expose them to several learningrexqres that are beneficial to

ECDE children.

Pan (2005) found that in cities, childcare costveh@a negative effect to the
probability that the mother works full time. Yeun§andberg and Davis (2001)
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indicate that the probability of using ECDE centtessed care increases with full
time employment of mothers than mothers employed pme for they rely on
childcare provided by relatives. Others do not Briheir children in preschool for
they do not understand why early childhood programesimportant and they believe
their children are not ready to begin formal edwrat High available wages
encourage mothers to work outside their homes,eaigh cost childcare suppresses
maternal employment. Pan (2005) states that theresignificant negative effects on
the presence of young siblings on school enrolndert to the cost of care. High
cost of care can discourage parents from usingclpoes centres. Maternal wages
influence the cost of care for young children; thiéects enrolment of school going
children. The influence of wages available to math@n demand for schooling is
expected through a combination of income in suligih effects. Increase in
mother's labour rises school participation for baysd depresses schooling for

girls, since they substitute the mother in housgkbbres.

2.8 Theoretical Framework

The present study was informed by Bowlby’s Attachtrieheory and the Interactionist
theory. Bowlby’'s Attachment Theory resorted to uhodox psychoanalytic thinking by
taking into account that childhood and its procegdievelopmental years are totally
dependent on parental characteristics (Bowlby, 1986wlby firmly believed that the
attachments, bonds and loyalty were formed durihgdisood. Because childhood
attachment is crucial to later performance of aeihd Bowlby argued that investigators
should study childhood directly and not rely ontalited retrospective accounts from
adults (Bowlby, 1969). Being in agreement to Bovdbyeory, the researcher worked
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under the assumption that early separation of anpdrom a child makes a wholly
complicated scenario when it comes to psychologgrawth and social behaviour
which, in turn, affects the preschool child’s penfi@ance in language activities. As a
child grows, the most influential factors arounce tbhild come from its parental

environment which ranges from the household feattodinancial characteristics.

Interactionist Theory, advanced by the work of J&aaget (1969), Lev Vygotsky
(1978) and Krashen (1996), attribute more influende the environment where
children’s language develop more from complex thange between a child’s innate
aptitude and their linguistic environment. Accoglito interactionism, both children’s
biological readiness to learn language and thepesgnces with language in their
environment come together to bring about languageldpment. Interactionists see
language acquisition as incompatible from the ¢hildxperiences and cognitive
development and assert that these are influencedda#fiected by other skills and
knowledge. According to Jean Piaget (1969), childuse language to express their
understanding of their physical interaction witkeithenvironment. He asserts that as
children interact with the environment they devetopymbol system which represents
the thoughts of the child and how the child comprels the environment he/she
interacts with. Piaget (1969) concluded that laggueepresents a verbal pattern that
follows a chain of actions and that thought throlghguage represents elements of
structure. In other words, language is a notatmmaf system of cognitive instruments
including classifications and relationships (Piad®&69). Further assumptions by Piaget

show that language can distinguish different lewagld contents of an object as well as
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describe the relationship between objects. He \rlidanguage possesses its own logic

and that children can be trained to use expressiwmosgh logic.

Lev Vygotsky (1962) asserts that children are bsogial beings, so their speech is
never “presocial.” Instead, children always intandcommunicate, but at some point
their speech divides into two types: speech ditkateother people and speech directed
at oneself. According to Vygotsky (1978), the chuldchtellectual development can be
viewed as a transition from other-regulation tof-sedjulation. Parents and teachers
participate in activities with the child and momitbe child’s progress. Krashen (1996)
states that language acquisition does not requerther extensive use of conscious
grammatical rules nor tedious drill but requiresamagful interaction in the target
language - natural communication - in which speslege concerned not with the form

of their utterances but with the messages theg@meeying and understanding

Parental characteristics are part and parcel oetiveronment in which a child grows.
All the above three theories clearly link the chaldenvironment to his or her
development. Performance in language activitiemniglement of education which is a
developmental stage in a child’s life. So, the gtadeks to establish the influence the
parental characteristics have on the child’s perforce in language activities; which is

the basis of all the three theories.
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2.9 Conceptual Framework

According to the framework shown below, the indejmt variables are parental

income, educational level, household compositionl g@rental occupation. These

variables are thought to have a significant infeeeon the performance of preschoolers

in language activities.

Figure 1: Relationship between Parental Characti&cgsand Performance in Language

Activities of Preschoolers

Independent Variables

Parental Income
* Socio-economic status | _
* Family income

Educational level

» Parental educational
level —

» Parental educational
value

Dependent variabl

Household composition
* Type of families

* Number of children
* Family size

Parental occupation
» Parental employment | |
* Mode of employment

* Mother’s salary/wages

Source: Reseacher (2013)
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This section deals with research design, targetulptipn, sample and sampling
procedures, research instruments, validity andabgity of instruments and data

collection and data analysis procedures.

3.2 Research Design

According to Kothari (2004) research design is i as framework that shows

how problems under investigation will be solvedeTdesign of this study was cross-
sectional descriptive survey. This design is whbee researcher interviews a sample
group either one by one or as a group at one potimhe. A researcher asks a group
of respondents a set of questions at one pointaaatlyzes the factors pointed out.

This can be administered for a limited period afdias external changes may have
effect on attitudes of respondents as time progees3his research design was
relevant in helping the researcher to investigageinfluence of parental characteristics
such as parental income, education level, pareataupation, and household

composition on pre-school children’s performanckirguage activities.

3.3 Target Population

According to Mugenda (1999), population is an engroup of individuals, events or

objects having a common observable characteriBtie.researcher drew her population
from public and private pre-schools in Nyando Dimis Nyando District. The target

population was the parents of pre-schoolers in Ngativision.
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3.4 Sample Size and Sampling Procedure

A sample is a small proportion of a population sidd for observation and analysis
while sampling is a deliberate rather than a haptthmethod of selecting subjects for
observation to enable scientists infers conclusaimsut a population (Kothari, 2004).
Nyando division has a total of 88 preschools. Sem@ndom sampling was used to
select the desired representation of 13 presch@ék) from the 88 preschools in the
division. Simple random sampling gives every suibbggcequal chance of being selected
(Mugenda and Mugenda, 1999). From the sampled $ghporposive sampling was
used to select 10 preschool pupils from each scyiwolg a total of 130 pupils whose
parents participated in the study. This number vedatively large to ensure that the
sample is a representative of the population ancedoce the magnitude of sampling

error.

3.5 Research Instruments

The main instrument that this study relied on wasemi-structured questionnaire for
parents of sampled preschoolers. The questionnaae$wo sections: A and B. Section
A was used to gather demographic and backgroufmination of respondents and
Section B sought information on parental charasties that are known to most likely
influence pre-school children’s performance in laage activities. Questionnaires are
appropriate for educational research as they #oedable in terms of cost and save time

as an instrument of collecting data (Ogula, 1998).

Documentary analysis was used to gather informatiomperformance in language
activities of preschoolers in Nyando Division. Doeentary analysis was provided by
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the teachers showing preschool children’s perfooeam the following language
activity areas: oral, reading and writing skilldhéelresearcher prepared a documentary
analysis form that contained four sections. Secfiomad the name of the document,
Section 2 stated the purpose of the document, @e&ihad the description of the

document and Section 4 the significance of the nhwseu.

3.6 Validity of Data Collection Instrument

Validity is the degree to which a test measureatvithis supposed to measure (Ogula,
1998). For validity of any measuring instrumenb#oqualified it must be subjected to a
pre-test (Mugenda and Mugenda, 1999). The reseatested the validity of the
instruments through a pilot study. The aim of thietpsurvey was to test whether the
design of questions was logical, if questions waear and easily understood, whether
the stated responses were exhaustive and how tomguld take to complete the
guestionnaire. The pre-test also allowed the rekeaito check on whether the variables
collected could be easily be processed and analyizeslpre-testing was carried out on
a sample consisting of 10% of the respondents. gusstions that were found to be
interpreted differently during the pre-testing weephrased so that they could have the
same meaning to all respondents. Views given byréispondents during pre-testing
were analyzed and used to improve the questiombaeéore actual collection of data.
The researcher also made consultations with hegrgigor to confirm validity of the
research instruments.

3.7 Reliability of the Instrument

Reliability is the ratio of the true score variarioethe observed score variance. It also

refers to the degree to which a test consistendgisures whatever it is designed to
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measure (Ogula, 1998; Philips, 1999). Thus thealbdity of a standardized test is
usually expressed as co-efficient where the rditglgo-efficient reflects the extent to
which a test is free of error variance. The redearensured that the reliability of the
instrument used to collect data by conducting &redest technique. The researcher
administered the questionnaires to a group of iddads with similar characteristics as

the actual sample size at different points in time.

3.8 Procedure for Data Collection

Before going to the field, the researcher obtainecsearch permit from the DEO’s

office authorizing her to carry out the researche Tesearcher then visited selected
schools to seek permission from head teachers dbl@rthe researcher to establish a
rapport and to make appointments with the respdsdem the appropriate sessions to

administer the questionnaires.

The researcher collected data using questionnares documentary analysis for
purpose of making conclusion and recommendationse Tuestionnaires were
administered to the respondents directly by theawher. The documentary analysis
form was used to pull out the relevant informatmomperformance in language activities
namely oral reading and writing skills.

3.9 Data Analysis

At the end of the data collection exercise theaedeer thoroughly inspected and edited
the data by checking for completeness of resportbed; uniformity and for their
accuracy. The researcher then organized the datey aksearch objectives so as to

identify emerging themes. The researcher then aedlyhe data using SPSS. The data
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analyzed was interpreted using frequencies andeptges. The researcher then

interpreted the data by giving meaning to what émerged quantitatively.

3.10 Ethical Considerations

This study observed confidentiality and privacyrespondents. Consent was sought
from all respondents before data collection. Redpats were treated confidentially and
not subjected to any form of harassment. Data asdlts were treated confidentially

and only shared with the researcher’s supervisem&he treatment was observed
throughout the study. Should the findings of thigdg be published, the researcher will
ensure nothing can be traced back to any of theorekents. Where possible,

pseudonyms will be used unless a respondent presersf their real names.
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CHAPTER FOUR
FINDINGS AND DISCUSSIONS
4.1 Introduction
This chapter focuses on the findings and discuseiofindings on parental income,
parents’ educational level, household compositiod parental occupation and their

influence on children performance in language &a&/in preschool.

4.2 Parental Income and Children Performance in Laguages in Preschool

This study sought to find out the relationship be#w parental income and children’s
performance in language activities. Table 4.1 senés the findings on parental
income and its effect children’s performantéanguage activities in preschool.
Table 4.1: Relationship between Parental Income atthildren’s Performance in

Language Activities in Pre-school

Parental Frequency Percent Number of Children passing
Income

Less than 5,000 | 55 27 1

7,000 to 10,000 | 23 46 2

11,000 to | 14 27 2

20,000

More than | 8 18 3

20,000

Total 100 100% 100%

Source:Researcher (2013)

Table 4.1 shows that the majority of parent respatgl (55%, n=55) earn less than

KSh.5,000/= and the passing of their children itedaas very low. They are
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followed by those earning between KSh.7,000/ = @0Q0/= whose children’s

performance in languages in preschool is ratedoas since average number passing
per term is 2 children. Parents earning more th&hK20, 000/= have very high rate
of children passing since they had an average diil@ren passing for preschool per

term.

Eshiwani (1993) states that an increase in an icha's income relatively increases
the quality of their children. Families with higbgoeconomic status often succeed in
preparing their children for schooling because thewe access to a wider range of
resources to promote, explore and support youngdrenis mental and physical
development as well as providing educational toysciv can groom their character.
These opportunities help parents understand theti@mag mental, social, physical,
psychological and cognitive growth of their childreHigh socioeconomic status
builds the confidence of an individual to face thades in life compared to
poverty-stricken families who hopelessly struggbe nhake ends meet in life than
children's schooling. The fact that parents areclpsipgically settled then impacts
positively on the attention they give to their dnédn especially in oral and written

language activities.

Table 4.2 presents the number of parents who dee tabpay school fees for their

preschool children and its effect on the passinghefpreschool children in language

activities.
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Table 4.2: Relationship between Parents ability Ray School Fees and Children’s

Performance in Languages

Parental Frequency Percent Number of Children Passing
Income

Not able 60 60 1

Able 23 23 2

Very able 17 17 3

Total 100 100% 100%

Source:Researcher (2013)

Table 4.2 shows that majority of parents (60%, n=@@re not able to pay school
fees for their preschool children. Those that amafortable in paying school fees for
their preschool children are only 17% (n = 17).rRrhese findings most of the parents
are poor and hence unable to finance their childrgmmeschool education. The
preschoolers’ performance in language activitidews since majority of the parents are

poor.

According to Epstein (2001) children from low incerfamilies suffer from diseases,
physical, mental disabilities and homelessness tuesnvironmental factors than
children from rich families. Therefore, socioeconoimackground of the family sets the
road map of academic achievements. Family backgrasirthe key to student's life
outside school (Epstein, 2001). Hinnum and Park0420suggested that economic
perspective has a role on education attainmenteohipers of a family and that includes

the children as well.
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4.3 Relationship between Educational Level of Parésand Performance of their
Children in Language Activities

This study sought to find out the relationship be#w educational level of parents and
children’s performance in language activities. €bl3 shows the findings on the
educational level of parents and performance af tteldren in preschool in language

activities.

Table 4.3: Relationship between Educational Levdl Rarents and Performance in

Language Activities

Parental Frequency Percent Number of Children Passing
Income

Degree 7 7 3

Diploma 17 17 2

Certificate 29 29 1

KCSE 47 47 1

Total 100 100% 100%

Source:Researcher (2013)

Table 4.3 shows that majority of the respondent3%4n=47) of the parents were
KCSE certificate holders. This means fourth formthsir highest level of education.
They are followed by 29% (n=29) who attained edocatip to certificate level while
7% (n=7) had degrees as their highest level of &thrc From the findings preschool
children whose parents attained degree level ofcathn had a higher rate of

performance in language activities in preschoolhvat children passing per term
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while the children from parents who attained KCSd#tiicate level and below had
lower rates of performance in language activitiehvt child per term enrolled. This
group formed the majority. This can be explaineahfrthe fact that parents’ level of
education may be leading to access to resourcds asicincome and that they
involve themselves more in school activities (Okgnt2008). In addition, parental
level of education influences parental knowledgdielis and benefits about educating

children.

Education level of the parents has positive andifsognt effect on the performance
in language activities of preschool children. Asregult parental level of education
influences parental involvement, support and exiext to their children. Okantey
(2008) further argues that parental education lée@tls to good income which can
empower parents to give children solid foundation $chooling and life success. A
lower educational level is associated with high@vplence of indicators of unhealthy
lifestyle (Okantey, 2008). However, the researcfmund out that in some cases
preschool children’s performance in language aatvi was high in spite of their
parent’s low level of education. This was showmnfrthe interaction with the head
teacher. After investigation the researcher redliteat the bright children from poor
families get sponsorship from Donor Funds offeredsdme school children in this

area.

The researcher then sought to investigate pargmsivement in school activities and
its influence on children’s performance in languagévities in preschool. The results

are shown in Table 4.4.
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Table 4.4: Relationship between Parents Involvement School Activities and

Performance in Language Activities

Parental Frequency Percent Number of Children Passing
Income

Very much 22 22 3

Fairly 18 18 2

Sometimes 44 44 2

Not at all 16 16 1

Total 100 100% 100%

Source:Researcher (2013)

Table 4.4 shows that majority of the parents (44%4) sometimes involve themselves
in school activities, 22% (n=22) involve themselwe=y much while a mere 18%
(n=18) involve themselves fairly well. This is asresult of the parents having low
interest in preschool education and, therefore, vigiting schools to appreciate the
kind of learning that goes on preschool. Thisuimf minimizes their ability to monitor

their children resulting in their children’s lownb@mance in language activities.

According to Hoff (2003) education at home lays fihendation of moral, spiritual and
intellectual development that builds the child’stela in life. Unless this
foundation is set in the home the school will haaathing to build upon and the
child later becomes a problem not only to theirepés but also to the community as a
whole. Children of educated parents are more reliedmpared to children of lower or

less educated parents (Ichando, 1998).
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In this study those parents with higher levels @dication were able to motivate their
children in school. Indeed there is positive relaship between parental education
and children’s academic performance and succesmdde2002). This necessitated
investigation on the level of motivation and pemnfi@nce in language activities of

children in preschool. The results are shown inld&aB.5 and 4.6.

Table 4.5: Relationship between Parental Educatiand Children’s’ Motivation and

Performance
Parental Frequency Percent Number of Children Passing
Income
Strongly agree 55 55 3
Agree 23 23 2
Disagree 14 14 2
Strongly 8 8 1
disagree
Total 100 100% 100%

Source:Researcher (2013)

Table 4.5 shows that majority of the responden8%6n=65) strongly agree that
children from well educated parents are motivated lé&ke school than those children
from low educated parents. Most of the preschotlidn in Nyando division are from
parents who are averagely educated. From this bawgkd it can be explained why

the rate of performance in language activitieshandistrict is low.
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In short, parent’'s educational level has direct antpon their children's educational
aspirations (Okantey, 2008). Children’s schoolimgaositively related to the education
of their parents because children tend to imithtrtparents and also aspire to be
as highly educated as their parents. Children ane rdisadvantaged when their parents
have low education levels. They form a group ofdwoated family members making
every generation of that family not to go highearthheir parents. Children from more

highly educated families are more ambitious arairattigher levels of education.

Table 4.6: Relationship between Parents Motivatinghildren and Preschool

Children’s Performance in Language Activities

Parental Frequency Percent Number of Children Passing
Motivation

Always 27 27 4

Sometimes 46 46 3

Not at all 27 27 1

Total 100 100% 100%

Source:Researcher (2013)

Table 4.6 shows that majority of parents (46%; n=gémetimes motivate their
children’s on preschool performance in languagevities. Other parents (27%; n=27)
always motivate their children while the remain2g% (n=27) do not motivate their

children hence the low performance.
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Kitavi (2005) found that parents can be regardethaschild’s first teacher, but when
the child enters school, parents begin to ask tekms how they can be positively
involved in their children’s education by motivainheir children. Therefore in this
study, parental motivation in pre-school childrenjgerformance in language
activities can significantly influence the childremperformance in language activities

in preschool within the division.

4. 4 Household Composition and Children’s Performace in Language activities in
Preschool

This study sought to find out the relationship be#w household composition and
children’s performance in language activities. €al7 shows the findings of family

composition and children’s performance in languageivities in preschool.

Table 4.7: Relationship between Household Compaeositand Pre-School Children’s

Performance in Language Activities

Household Frequency Percent Number of Children Passing
Composition

Nuclear 15 15 3

Polygamous 20 20 2

Extended 23 23 2

Single 42 42 2

Total 100 100% 100%

Source:Researcher (2013)
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Table 4.7 shows that 42% (n=42) of parent respasdeome from single-parent
family and their children’s rate of performancelamguage activities is low - that is,
having an average of 2 children passing per termshswn from the document
analysis of the performance in language activitiesords obtained through head

teachers.

They are followed by those from extended familiefiose children’'s rate of
performance in language activities is low as shdwnan average of 2 children
passing per term. Performance in language acsvlie children from polygamous
families was equally low. The few respondent (15%15) from nuclear household
composition have a higher rate of performance nglage activities- that is, an

average of 3 children passing per term.

According to Kitavi (2005the economic hardship are caused by low socioecmnom
status of the parents and can lead to disruptigranenting, increase amount of family
conflicts and increase the likelihood of depressioisingle parent households. Socio-
economic status indicates the quality of home Ifte children. Mwinzi and
Kimengi (2006) states that children from singlegoérhouseholds do not perform as
well as children from nuclear family householdsndgke parents have less income and
lack support which can increase stress and comflithey usually struggle with time
management issues in order to balance many diffeassas. In the process some
become less involved with their children. They giess encouragement and have low
expectation for their children than two-parent rehadds. Divorced parents negatively

affect academic achievement of their children asase a decrease in family's
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socioeconomic status (Mwinzi and Kimengi, 2006).eTimfluence of wages on
demand for schooling is expected through a comioimadf income and substitution
wage to increase preschool participation that smsme the performance in language

activities.

Table 4.8 presents the number of children in timilfaand its effect on the preschool

children’s performance in language activities.

Table 4.8: Relationship between Number of Childrand Performance in Language

Activities
Number of | Frequency Percent Number of Children Passing
Children
1 -3 children 11 11 3
4 — 6 children 20 20 2
7 —10 children | 51 51 2
Above 10 | 18 18 2
children
Total 100 100% 100%

Source:Researcher (2013)

Table 4.8 shows that majority of parent respond¢bts’o; n = 51) had between 7
and 10 children. It appears that some of thesentmread more children than they
could afford to educate. Consequently, there wediliood that their children would

have low performance in language activities.
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Sarigiani (1990) indicates that a large number iblirgys and close spacing among
siblings dilutes the amount of parent time, atamtand money available per child.
This in turn negatively influences several childtammes including their preschool

performance in language activities.

According to Phillips (1999), parental investmenttheir children contributes to the
wealth of the entire family. Education per childusually lower in families with more
children. The number of siblings decreases thditiked of choosing ECDE centres for

preschool children.

4.5 Parental Occupation and Children Performance irPreschool

This study sought to find out the relationship ked#w parental occupation and
children’s performance in language activities.

Table 4.9 shows the parental occupation and iecefin the performance of children in

preschool.

Table 4.9 Relationship between Occupation of Pagand Performance in Language

Activities
Occupation Frequency Percent Number of Children Passing
Employed 22 22 3
Unemployed 38 38 1
Self employed 40 40 2
Total 100 100% 100%

Source:Researcher (2013)
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Table 4.9 shows that majority of the parent respotal (40%; n=40) are self employed.
A few (38%; n = 38) were unemployed while 22% (nF2#te employed. The
parents who are self-employed are just peasantefatnsmall scale traders and under
age mothers who are still depending on their paremtd cannot afford to take

care, train and monitor their preschool children.

Sclafani (2004) stated that the low backgroundustgerpetuates education deprivation
hence unemployed parents are likely find it diffido pay school fees and meet other
educational expenses for their children while erygtbparents have higher income
and therefore deploy their resources in a manneaticlg preschool conditions
conducive to a successful school performance. @arig1990) notes that family
income level influences education chances for thiédcsince this determines the

motivation with which the child pursues basic ediaca

4.6  Conclusion

The present study aimed to find out the influenéeparental characteristics on
pre-school children’s performance in language dwts: This chapter presented
and discussed findings of the study on four patealeracteristics deemed to be
most likely to influence performance in languagévaees of preschool children in

Nyando division.

The study found out that there is, indeed, a kalatiip between parental education,
parental income, parental occupation and houselolchposition and pre-school

children’s performance in language activities.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter summarizes key findings of the studyl anakes conclusions and
recommendations based on the objectives of the.shugives the implications from the

findings of the study and areas for further redeare also presented.

5.2 Summary of Findings

The study aimed to find out the influence of paaémharacteristics on performance
in language activities of preschool children. Thesearcher was guided by four
parental characteristics that she deemed are thes amost likely to influence

performance in language activities of preschooldcéin in Nyando division. From the

data analyzed the following findings were unearthed

In terms of parental income, majority of parenfpsdents (55%;n=55) earn less than
Ksh. 5,000/= and their children’s level of performa in language activities is rated
as very low since majority of preschool childrerd ot performed well in language

activities. Majority of the parents (60%; n=60) warot able to pay school fees for
their preschool children indicating that most oé tharents are struggling to provide
daily bread than raising school fees for their drtaih resulting in low performance in

language activities of the preschool children ia thvision. Those that are comfortable
in paying school fees for their preschool childame only 17% (n=17). From these

findings most of the parents are poor and hencélan® finance their children’s
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preschool education. The school performance indagg activities of these children is

low since majority of the parents cannot afforghé&y fees for their children.

The findings on parents’ level of education showvtleat majority of the respondents
(47%; n=47) were KCSE certificate holders. Theyevfailowed by 29% (n=29) who
attained education up to certificate level while 1% = 7) had degrees as their
highest level of education. From the findings thesphool children whose parents
attained degree level of education had higher ratesperformance in language
activities in preschool while the children from @ais who attained KCSE
certificate level and below had lower performanedanguage activities. The latter
were the majority. This can be explained from tlaet fthat parents’ level of
education may result in access to resources suahcame and more involvement in
school activities. Majority of the parents (44%;:4d4F sometimes involve themselves
in school activities. Only a few (18%; n=18) invelthemselves much. This explains
the low preschool performance in language actwiti® Nyando division. This is as
a result of the parents lacking motivation on thgortance of languages in
preschool education. Therefore they cannot vigtpgheschools and get to appreciate
the importance of their children concentrating a@adsing in the language activities.
This causes them to ignore motivating their chitdte take language studies seriously

in school resulting to low performance in languagsvities in the district.

Household composition findings showed that majoofy respondents come from
single-parent family and their children’s preschperformance in language activities

rate is very low. They are followed by those fromtemded families whose
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children’s performance in language activities wasv las well. Children from
polygamous families performed poorly in languagéivdies. Only a few of the
children (15%; n=15) had high performance in lamguaactivities in preschools.
Majority of the parents (51%; n=51) had more clatdrthan they could afford
(between 7 and 10 children) indicating economicst@mnts leading to low preschool
performance in language activities. Moreover, mostthe parents who had more
than 7 children came from polygamous family. Howevéhe performance in
language activities in single families was also rpdeenerally, the district recorded

low performance in language activities in preschool

In the findings of the parental occupation, majoraf the parent respondents
(40%; n=40) were self employed while 38% (n=38) avenemployed. Only 22%

(n=22) were employed. The parents who were selfl@eyepd were mostly peasant
farmers, and small scale business men. This explii@ economic constraints that
influence the low performance in language actisited children in pre-school in the
area. Surprisingly, majority of the parents (46%+46) sometimes involve

themselves with their children preschool educatidhe others are either always
involved in their children preschool education ot mvolved at all. Most parents with
high level of education are motivated to get inealwith the children education since
they have a positive attitude towards education waodld want to assist their

children to perform better academically.
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5.3 Conclusions

This study had sought to establish influence oéptl characteristics on performance in
language activities of preschoolers in Nyando @wislt can be concluded that parental
income of majority of the parent respondents was.|&herefore, they were not able
to pay school fees for their preschool childrenisThrther indicates that most of the
parents were struggling to provide daily bread thaise school fees for pres-school
education resulting to lack of parental motivatimence low performance in language
activities of the preschoolers in the division. dan be concluded therefore that
parental income influences preschool education delanguage performance of

preschoolers in Nyando division.

The parents were not well educated since majoritthem were either KCSE
certificate holders or had lower certificationstlag time of study. From the findings,
the preschool children whose parents attained delgneel of education had higher
rates of performance in language activities whhese from parents who attained
KCSE certificate level and below had lower perfonc&in language activities. The
latter were the majority. It can be concluded tfaeethat parent’s level of education
may result to access to resources in terms of iecamd involve themselves more
in school activities. The educated parents haverest with their preschool and
therefore visit the schools and get to appreciége importance of preschool
education. It can be concluded therefore that paréevel of education influences

performance in language activities of preschoalefdyando division.
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Majority of children came from single-parent familjheir preschool performance in
language activities rate was very low. They werkofeed by those from extended
families whose performance in language activities &lso low. From these findings it
can be concluded that most of the parents who @é than seven children came from
polygamous family. However, the performance in leage activities rate in single
families was also poor. This resulted in the distrecording low preschool children
performance in language activities. It can be awietl therefore that household
composition influences performance in languageviiets of preschoolers in Nyando

division.

It can be concluded from the study of parental pation that majority of the parent
respondents were self-employed; mostly peasantefarrand small scale traders. This
means that such parents are not very much involigd their children’s preschool

education but with their daily jobs. This explaittee low performance in language
activities of children in preschool in the area.l\Omfew of the parents were involved
in their children’s preschool education. Most oé tharents who were keen on their
children’s education were those whose level afcation were higher since they had
a positive attitude towards education and weiléng to assist their children to

perform better academically.
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5.4 Recommendations

The following recommendations were made accordirtfe findings of the study:

1)

2)

3)

The government should take part in initiating frepeeschool education to
motivate preschool children to realize their acadetneams since most of the
parents in the district are poor and cannot aftoreducate their children.

Family planning importance should be taught for plagents to understand the
importance of having a manageable number of chldnea family. This is
because the findings showed that large family caitipoos in the district are a
major cause of preschool children underperformam¢znguage activities.

The government should be advised to enforce pieeedaws to preschool
children to protect them from the financial probsefaced due to economic
status of their families. For example, the govemiséiould introduce preschool
parent empowerment programs to help educate aldireni and provide the
necessary requirements for their preschool educaftince this is done, the

preschool performance in language activities valimproved.

4) Adult education should be initiated by the governtrte help those parents that

5)

6)

are not well educated to appreciate the importarigereschool education and
hence encourage them to get fully involved in thildren’s academic matters.
Education officers need to encourage parents to tbee importance of
preschool education for their children in order itaprove preschool
performance in language activities.

Preschools should adopt an open day to enable tpammmprehend and

participate in their children’s preschool activitie
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5.5 Recommendations for Further Research
The researcher recommends the following areas tortheer researched;
1) A study on the impact of school feeding programmesoreschool children’s
performance in language activities in public preesit centres.
2) A research on how Free Primary Education affecesgirool performance in

language activities in public pre-school centres.
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APPENDIX |

LETTER OF TRANSMITTAL

Dorothy Akinyi Odawo,

University of Nairobi,

Department of Educational Communication and teabmg|
P.0.BOX 92,

Kikuyu.

The Head teacher,

Dear Sir/Madam

RE: PERMISSION TO CARRY OUT RESEARCH IN YOUR SCHOOL .

| am a mater of education (ECE) student in the Ersity of Nairobi. | am required to
submit as part of my course work assessment a roésgaoject report on “THE
INFLUENCE OF PARENTAL CHARACTERISTICS ON PERFORMANK IN
LANGUAGE ACTIVITIES OF PRESCHOOLERS IN NYANDO DIVI®N" To
achieve these objectives of the study, your instituhas been selected to participate in
this study. The information will be used purely fmrademic purpose and your school
will not be mentioned in the report. Findings ok tktudy shall upon request, be
available to you.

Thank you in advance,

Yours faithfully,

Dorothy Akinyi Odawo
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APPENDIX I

QUESTIONNAIRE FOR PARENTS

This questionnaire is divided into sections A and FBease complete each section
according to instructions. Do not write your narmeensure complete confidentiality.

Kindly respond to all questions.

Section A
Tick where appropriate.
Gender:
Male[ ] Female[ ]
Age:
Below20 [ ] 21-35 | ] 36-50 [ ] 51 and above |

Highest academic qualification:
Certificate [ ] Diploma [ ] Bhelorsdegree [ ] Others-specify []
Household composition: Nuclear [ ] Extended [ ]
Polygamous|[ ] Single [ ]
Occupation:
Not employed [ ] Employed ] Self employed | ]
Number of children in your family:
1-3 [ ] 46 [ ] 710 [ ] Above 10 [ ]
Salary per month:
Less than 5000shs a month | ] 10,000206800shs a month [ ]
5000shs — 10000shs a month | ] 2009©056,000shs a month [ ]

Over 50,000 a month [ ]
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Residence:

Rural [ ] Urban [ ] both rural and urban [ ]

Section B.

Which category of preschool does your child go to?

Private | ] public [ ]

How much fees is paid in the school?

Less than Kshs 5000 [ ] Kshs 70000 [ ]
Kshs 11000-20000 [ ] Madnan Kshs 20, 000 [ ]
Are you able to pay your child’s school fees?

Notable[ ] Able[ ] Very able[ ]

If no, who pays school fees for the child?

Brother[ ] Sister [] Sponsor|[ ]
Has the child ever been sent home for school fees?

Yes[ ] No[ ]

If yes, how frequent?

Very frequently [ ] frequently [] Rarely [ ]
What is the reason behind the delay in fee payment?

Lack of money [ ] Delay by the sponsdr ]

Do you provide the child with books, pictures, ¢haand games to help him/her
perform in language?

Yes[ ] of ]

If no does this affect the child’s performanceanduage?

Yes[ ] No[ ]
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Have you ever lacked basic needs at home?
Yes|[ ] No[ ]

If yes how does this affect the child?

Do you visit the school the school to make a follgpvyour child’s performance?
Yes [ ] No[ ]
If yes do you get ideas of helping the child?
Yes[ ] No [ ]
How often do you visit your child’s school to makéollow up on performance??
Not at all [ ] regularly [ ]
Do you get progress records from the teachers?
Yes [ ] No[ ]
If no, does this affect your child’s performancdanguage?
Yes[ ] No[ ]
Which language do you speak with the child at home?
English [ ] Kiswabhili [ ]
Both English and Kiswahili [ ] Others-esify [ ]
How often do you read books with your child?
Regularly [ ] Notatall[ ]
Do you play language games with your child-whae®p
Yes [ ] No [ 1]
Does your child have any difficulty in
Speaking [ ] Writing [ ] Reading []
If yes, what have you done?.............ccooeeeeeeennne

Do you help your child with his or her homework?
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Nedix Lixxiii

MINISTRY OF EDUCATION

DISTRICT EDUCATION OFFICE
Telephone: 0203507674

Fax: 05751573 NYANDO DISTRICT
P.0.BOX3

When replying please quote AWASI
7™ Sept 2013

NYD/ED/TCH/17/Vol. 111/148
THE HEAD TEACHER
.............................. PRIMARY SCHOOL

RE: RESEARCH AUTHORIZATION- DOROTHY AKINYI ODAWO
TSC NO_332552.

The above referred is a student teacher currently taking her Masters of Education at
Nairobi University. She is therefore given the authority to carry out her research in your
school

Kindly accord her the necessary support.

& DISTRICT EDUCATION OFFISER -
o NYANDO DISTRICT N
William O. Minyiri

District Education Officer

Nyando District
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