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ABSTRACT
Student indiscipline in secondary schools has oaet in the recent times signified by the

recent strikes reported over the month of Octobdoc¢al media. Guidance and counseling was
introduced in secondary schools as an alternatethoad of dealing with indiscipline following
the abolishment of caning in schools. The studyefioee sought to establish the influence of
different counseling methods in promoting indisiciplin district public secondary schools in
Kikuyu District.

The study was guided by objectives which includednvestigate the cases of indiscipline, to
establish the perceptions of students on the rbléh® school guidance and counselor, to
establish the guidance and counseling methods edophd to investigate on the factors
affecting school administrations in the implemeiotabf guidance and counseling programs in
public secondary schools.

The study was carried out in four secondary schaolthe four Kikuyu educational zones;
Kabete, Karai, Thogoto and Muguga which were ideatithrough simple random sampling
procedure. The sample of the study was 132 form dtudents, four headteachers and heads of
guidance and counseling corresponding to one i sabool. Data collected was analyzed
using the Statistical Packages for Social Scie®&5S) in forms of frequency and percentages
and were presented in charts and tables.

Study findings indicated that group counseling wWas most popular method of guidance and
counseling compared to individual counseling aner peunseling. Lack of parent participation
in their children’s discipline was also identified a challenge that school headteachers faced in
promoting discipline in the schools. Headteacherd &#acher guidance and counselors also
indicated a lack of resources as a challenge tantipfementation of successful and effective
school guidance and counseling programme. Lackioisterial support was the reason of the
lack of resources for schools guidance and courgsskrvices.

Based on the study findings the study made thevatig recommendations; there should be
more communication between the different stakehslde developing and education on the
school guidance and counseling objectives. Theprildhbe continuous training of teacher
counselors in schools facilitated by cooperatiommgnstakeholders given the decentralization
of education management which would suit the dfférguidance and counseling challenges
faced in schools and the ministry should allocaigheschool a head of guidance and counseling

department who should have commensurate experamtexpertise in children counseling.
Xi



CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

The education sector in Kenya has experienced feignt development over the last
decade the most prominent being the introductiothefFree Primary Education (FPE)
policy which has afforded more pupils to a primeyel education. This has translated to
an increase in primary to secondary school tramsitiates. The significantly high

increase in secondary school enrolments between 200 2008 can in part be attributed
to the introduction of the subsidy in secondaryosthuition which also made secondary

schooling more affordable.

Secondary education in Kenya lasts four years atetsfor 14 -17 year olds. At the end
of the fourth year of secondary school, studentarsiexamination administered by the
Kenya National Examinations Council (KNEC) leadity the Kenya Certificate of

Secondary Education (KCSE) Secondary education gnuther things, aims at the
acquisition of attitudes of national patriotism|fsespect, self-reliance, co-operation,
adaptability, sense of purpose, integrity and ded&ipline, respect and consideration of

others, loyalty and service to society and to teav(UNESCO, 2010).

The government and the relevant ministries in tdecation sector have identified
guidance and counseling as an important componénndividual development of
students in their school. These commitments canobserved in several reports
commissioned by the government such as The Omirg®mRof 1964, Gachathi Report

1



of 1976, the Presidential Working Party on Educatémd Manpower Training for the
next decade and beyond of 1988, Kamunge Repo&8,lthe Development Plan, 1997-
2000 and Koech Report and the KESSP 2005-201G alhith recommend the need for

guidance and counseling of learners.

According to Hall (1956) adolescence is a periody@at storm and stress. The issues
facing students / adolescents range from HIV/AIR@Bdgemic, career selection, bullying
among peers, relationships among peers, pareatd)ees, head teachers, and the clergy
are all concerned with this group of people. Edocatn the 2i' century is taking a
completely new dimension, gone are the days whedests would be caned by the
school authorities and parents, or made to do mavrk punished for their misconduct.
This is a point also reflected by Rothney (1976)npog out that groups which has
received guidance have better academic recordbetter satisfied with their high school

experiences, are progressive in their employmentitees and satisfied with their lives.

According to the World Development Report (2007uryg people need to acquire the
right knowledge and skills to become productive keos, good parents, and responsible
citizens. Learning takes place in many environmesitsh as home, school, the
workplace—but most investments in learning takecglan schools. Baker & Gerler
(1994) note students whom participated in a schoohseling program had significantly
less appropriate behaviors and more positive déguoward school, than those students
who did not participate in the programme. They d®and out that, group counseling
provided by school counselors significantly decesggarticipants aggressive and hostile

behaviors.



In order to succeed in today’'s competitive glob@remy, the youth therefore must be
equipped with advanced skills such as thinkinglsKitritical analysis and creativity);
behavioral skills (perseverance, teamwork, selfigise, ability to negotiate conflict and
manage risks), specific knowledge (numeracy amedady competencies); and vocational
skills (a mix of specific knowledge and skills terform jobs that rely on clearly defined

tasks).

While it is mandatory for all public secondary solsto have guidance and counseling
programmes to cater for students’ social, educati@md psychological needs. It is
certain that these departments in many public skargrschools are faced with a plethora
of problems. For instance, the Wangai Report (2@®iLstudent discipline and unrest in
secondary schools makes strong recommendationseonded to strengthen guidance
and counseling in schools by equipping teacher selons with skills and knowledge in

this area so that they can perform their dutiescgiffely.

Tobert (1959) defines counseling as comprising tacece relationship between two or
more people in which a counselor by means of tHatioeship and his special

competencies provides a learning situation in whicdounselee, a normal sort of person
is helped to know himself, his present and posdililere situation; so that they can make
use of their characteristics and potentialitiea imay that is both satisfying to him/herself
and beneficial to society and further learn hovsadtve future problems and meet future

needs.

Ajowi and Simatwa (2010) define the terms guidaaod counseling as having been

conceived internationally in different ways. MakanL987) however defines them as an



interaction process co-joining the counselee, vidovulnerable and who needs
assistance and the counselor who is trained dnckbéed to give this assistance, the goal
of which is to help the counselee learn to deal ameffectively with himself and the

reality of his environment.

The role of guidance and counseling in the adnratisin and management of student
discipline in Kenya has been recognized by varigmgernment policy documents since
independence. The Report of the National CommitieeEducational Objectives and
Policies of 1976 recommended that guidance andsadimg be taught using subjects like
Religious Education, Social Education and Ethicset@able the school promote the
growth of self-discipline among students (Republi&enya, 1976). The “Report of the
Task Force on Student Discipline and Unrest” (Répudf Kenya, 2001) recognized the
use of guidance and counseling in the managenietudent discipline in schools due

to its proactive approach.

Despite the Ministry of Education Science and Tedbgy move to curb the destructive
tendencies in schools by enacting the Children’s iAdhe year 2001, which provides
that a child should be entitled to protection frphysical and psychological abuse by any
person. Youth Alive Kenya (2008) report numerourikeas in secondary schools occur
around the country with over 300 strikes reportedune 2008 alone; most of these cases
involved destruction of property and loss of livesone case. Many reasons have been
advanced by many stakeholders with some blaming ke on caning/corporal

punishment upon the enactment of the Children Ac2001 while other blaming it on



drugs, alcoholism, post-election violence and detagisbursement of Free Secondary

education Funds.

This calls for a more culturally sensitive mannemihich to deal with indiscipline and
poor performance in secondary schools and therefpyroving on the wholesome
development of students. Guidance and counselirtus observed as an appropriate
approach of dealing with the emerging challenget @1 human rights abuse, drug and

substance abuse, corruption, violence and soctiig®n (MOEST, 2005)

1.2 Statement of the Problem

Student discipline is measured by the frequenayp@tiences of deviant behaviour, type
of deviant behaviour predominant in secondary sishand the extremity of indiscipline

cases. The present study will therefore seek testiyate on the various disciplinary
cases that public secondary schools are facedamihhow they cope through the use of
guidance and counseling. The success of any guwedanc counseling programme
require the participation of both parties which goise of the counselor and the intended
counselee; other stakeholders crucial for this esgcinclude parents and religious
institutions as envisaged in the KESSP (2005-20%@)dent perceptions and attitudes
towards the guidance and counseling programmesnisngportant aspect of the

counseling process which the presents an oppoyttortthe study to investigate as they

are the core beneficiaries of such initiatives.

Academic achievement in secondary schools has l@ssociated to the effective
monitoring of student discipline as suggested byidly & Nasongo (2009). The

education system in Kenya is highly characterizggérformance in examinations and
5



evaluated against the number of students passengxamination based on a particular
grade. This has often contributed to high anxietg anrest among secondary school
students and therefore there is a need for efiegiivdance and counseling methods to be
implemented in secondary schools. Moreover sineeitiroduction of Free Primary
Education there has been a consistent increasedondary school enrolment rates
thereby increasing pressure on students with tled f@ academic performance in their

new environment.

Despite various recommendations such as The Rebatie Task Force on Student
Discipline and Unrest (Republic of Kenya, 2001) ethrecognizes the use of guidance
and counseling in the management of student dieeiph schools due to its proactive
approach; and Sessional Paper No. 1 of 2005 whethpaovides general guidelines on
Guidance & Counseling services in schools. Theafiggiidance and counseling services
in secondary school institutions has been obsetodae still weak. Whereas research
pertaining school unrest in Kenyan high schoolslieen widely done, the methods used
in carrying out guidance and counseling have nenbavestigated exhaustively. It is
therefore important to investigate determine anihbdish what methods are used in

counseling and thus learn what gaps in knowledgestihdy will address.

Different guidance and counseling methods are ddaméave different results on the
intended counselor and counselee relationship. izelsighly recommended programmes
that have been acknowledged to be more effectivguidance and counseling; these
methods have not been effectively rolled out inljpubecondary schools with various

reasons given for the lack of their implementatibor instance, whilst handbooks for



Life Skills and Guidance and Counseling exist,gh@grammes have not been effectively
monitored or evaluated in public secondary schodlserefore the study sought to
investigate counseling methods in promoting diseglin district public secondary

schools in Kikuyu Division, central Kenya.

1.3 Objectives of the study

1.3.1 General Objective

The overall objective of the study was to invedegahether there is any relationships
between the available counseling methods appliebuimseling students in schools have

in promotion of discipline.

1.3.2 Specific Objectives

The study was however be guided by the followingcr objectives;
1. Investigate the cases of indiscipline in publicosetary schools.
2. Establish the perceptions of students on the rél¢he school guidance and
counselor in public secondary schools.
3. Establish the guidance and counseling methods eddptreduce indiscipline in
public secondary schools.
4. Investigate on the factors affecting school adnai®n in the implementation of

guidance and counseling programs in public secgrtdrools.



1.4 Research Questions

1. What are the major cases of indiscipline charamdriin public secondary
schools?

2. What are the perceptions and attitudes of studentsole of guidance and
counselor?

3. What are the guidance and counseling methods tleabe@ing used in public
secondary schools?

4. What are the factors affecting school administratio providing guidance and

counseling?

1.5 Significance of the study

The present study comes in the wake of a new galitispensation with the Constitution
of Kenya, 2010. In which Articles 10 and 11 conttia national values and principles of
governance to be upheld by all Kenyans recognizdtsire as the foundation of the
nation and as the cumulative civilization of thenian people and nation. The
constitution further notes that inorder to achiehés, students need guidance and
counseling education and training to nurture tbeiaviour in the best suited medium of
inculcating these values. As such the study camieih to the development of knowledge
and recommendation to reinforce discipline and gearance in public secondary

schools.

The importance of this study cannot be overemphkdsizhe findings will help teacher
counselors learn both effective and ineffective hads applicable in contemporary

counseling. The recommendations of this study wéllp stakeholders — (Government,
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teachers, parents) adopt more effective ways ohgeling while at the same time show
obsolete/non effective methods. Adoption of thenemendations of this study will help
reduce or alleviate unrest in schools by effecyivaid efficiently dealing with problems

affecting students in public secondary schools.

The present study also generated knowledge andmefb on the current situation of
guidance and counseling influence on student diseign public secondary schools.
Following recommendations given by various poliaycadments on public secondary
schools such as the Report of the Task Force odeStuDiscipline and Unrest in
Secondary Schools, September, 2001. The presedy sliscussed its findings with
relation to recommendations and the status of thgilementation in public secondary

schools.

1.6 Scope of the Study

The primary focus of the study was in district paldecondary school environment
where education at this level is premised to prepadividuals to make a positive
contribution to development of the society (Repubdf Kenya, 1976). Secondary
education in Kenya takes place between the agk4-a#7 which has been regarded as the
most confusing period of individual development venéhe adolescent spends 75% of

his/her growth time in school (Gitome & Ndung’'u, (&)

The study covered public district level secondaryo®ls as they were the majority poor
performers in the 2010 KCSE results compared te@ropgublic schools. But whereas
those schools would like to link their poor perfamae to limited resources, emerging

evidence indicate poor administrative style, chcdeacher and student absenteeism and
9



student indiscipline as key to poor performancemed by these categories of schools

(Kigotho, 2011).

The study sought to cover the various counselinthaus that secondary schools use in
their schools and compare these in regard to thedipline and academic performance.
This triggered the researcher to sought on the smllimg methods in the district public
secondary schools in relations to students diswpdiind academic performance because
discipline and performance in the district levat@®dary schools posses a big challenge
than their counterparts in the district level ptevaecondary schools. The researcher felt
that students from private secondary schools camen ffinancially able family
backgrounds where they were in the capacity to fowiged for private counselling
sessions both in their schools, or in rehabilitatfacilities. For instance; Strathmore
School which has been in existence for more thagezs but has not had any case of
unrest or disturbances. Over the last five yeaes private, independent boy’s day school
with both primary and secondary school has rankedng the top 10 secondary schools
in the country. The school was ranked number or#2001 KCSE. In 2010 KCSE results,
Strathmore was ranked number ten nationally and stkbeond best private school

nationally (Waweru, 2011).
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1.7 Limitation of the study

The availability of reliable and accurate data wigpendant on the respondents thus
respondents may give socially respectable infolwnatence hampering the accuracy and
reliability of the data collected. To mitigate tlusnfidentiality of data given was assured,

mainly by not indicating names on the researchuns¢nts.

1.8 Delimitation of the study

The study was only focused on public district seleag schools in Kikuyu district, and

was confined to the variables in the objectives.

1.9 Assumption of the study

The study was based on the assumptionsath#tte respondents would have the required
knowledge and they were capable enough to giveramruesponses to the questions

raised through the questionnaires.

1.10 Definition of Significant Terms

Guidance and counseling This involves an exercise where there is an intenaan
which an individual receives or gives social supgoranother which is to help them
cope with their immediate environment.

Discipline- This implies to the behaviour exhibited by studemtstheir immediate

environment and the extent to which this is positiv their development.

Perceptions —These refer to the views and attitudes of individuma particular issue, in

this case guidance and counseling programs.
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Counseling Programs— These refer to the guidance and counselingativiés adopted

by school administrations

School Administration — This refers to the top management of the pdaticschool
which would include the headteacher, deputy headhters and heads of guidance and

counseling

1.11 Organization of the study

The study is organized into five chapters; Chapteg presents the introduction which
consist of the background of the study, stateméttieoproblem, objectives of the study,
research questions, significance of the study,tditiwns and delimitations of the study,
assumptions of the study, and the organizatiomefstudy. Chapter two gives a review
of the literature related to the study of coungelmethods promoting student discipline
in public secondary schools. Chapter three coneistesearch methodology to be used.
It is divided into the following areas: Researclside, target population, sample and
sampling procedure, research instrument, and dditectton procedure and data analysis
technique. Chapter four focuses on data analysisseptation and interpretation of
findings and summary of findings. Lastly chapteefcontains summary of the findings,

conclusions and recommendations.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

The chapter presents the existing literature ordapee and counseling in public
secondary schools and its influence on the studesctpline. The chapter discusses the
rational for guidance and counseling, methods aflapce and counseling and the
perceptions of teacher and students on the rol¢ghefguidance and counselor and
attempts to discuss the factors affecting guidaarmk counseling programmes in public
secondary schools in Kenya. The section also iedwdtheoretical basis from which the
study is based and discusses the psycho-socigqminges of the social-learning theory
and the anomie and strain theories on behaviotie study also presents the conceptual

framework.

The study discusses secondary school disciplineamihe Emile Durkheim Functionalist
approach. Functionalists view see education in nitgnifest role: which involves
conveying basic knowledge and skills to the nextegation. Durkheim (1973) identified
the latent role of education as one of socializiegple into society's mainstream. This
“moral education,” as he called it, helps form areaocohesive social structure by
bringing together people from diverse backgrourids theory is crucial in discussing

the role of guidance and counselling in public selewy schools as tasked with the
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responsibility of inculcating national values aratrptism among individuals in public

secondary schools.

2.2 Rationale for Guidance and Counseling

Discipline remains as an integral part of our edasgyliving from children in school to
adults; infact early discipline in an individualntdbutes to higher chances of personal
achievement. Children spend the most part of theie in the school environment
through which they encounter tremendous challengigsh as anxiety over exam
performance, peer pressure, high expectations fhain significant others and strained
student-teacher relations. Despite disciplinary sness cases of delinquent behaviour in
public secondary schools occur with devastatingot$f signifying the lack of effective

disciplinary measures.

Ajowi and Simatwa (2010) note guidance and coungedervices as essential elements
in discipline management of people in all socie@iesn the most primitive societies grew
out of the necessity of guiding individuals’ bel@awi patterns in the interests of the
group. Society itself could not function withouetbxercise of discipline. Cowley (2001,

p. iX) points out that one of the most essentiarabteristics of a good teacher is the
ability to manage students behaviour so as toifaiel their learning. According to

Overall and Sangster (2003) discipline is about wWays in which students behave
towards each other and to their teachers and tlys tise teachers and other adults in

school, behave towards students.
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Students spend majority of their time in schooligang with people of different
backgrounds in an environment based on academitorpemce which presents
opportunities for deviant behaviour. Teachers archosls therefore have the
responsibility of ensuring that each pupil matusesadily along his own personal line
Hendrikz (1986). This means that they are resptmsibr planning the learning
experiences, activities, attitudes and relatiorstgp that as much as possible, each

pupil’s basic psychological needs are satisfiedugh the medium of education.

Studies reveal that schools emphasizing on punistenether more than rewards,
pupils’ progress tends to be inhibited; the gre#tternumber of punishments listed, the
more negative were the effects. In contrast, whenéwe number of rewards exceeded
the number of punishments, progress was greateke([8u Canady, 1991); successful
schools have high expectations of discipline, ar@mpte good relationships between
children and staff. They know that it is not jusbat how children behave currently in
schools but it is about sound preparation for takerl life which requires guidance

(Yahaya et al., 2009).

Ndichu (2005) defines counseling is the skilled gnichcipled use of relationships that
develop self-knowledge, emotional acceptance aodthy: Counseling seeks to address
and resolve problems, help one in decision makihgewalso assisting one to cope with
crises. Counseling is also concerned with helpmdjviduals to work through feelings

and inner conflicts so as to improve relationshiis others.

Guidance counselors can play a significant roleh@ping schools meet their legal

requirements and in achieving a safe emotionalrenment. The role of Guidance and
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counseling services is to enhance and promote rtudarning; designed to provide
supports and resources to students at all levekhetr families, and to educators. Webb
(1999) argues the case for counseling childrerchmoals and states that such counseling

can be preventative and developmental as wellmed®l and specialist.

School counseling programs have been found to kweficant influence on discipline
problems. Research indicates that students whdcipated in a school-counseling
program had significantly less inappropriate bebims/and more positive attitudes toward
school than those students who did not particippatee program (Baker & Gerler, 2001).
Infractions that require guidance and counselinguote assault, arson, fighting, theft,
and vandalism, destruction of school stores, adimation blocks and libraries,
harassment, riots, rape and loss of lives. In 1988prded cases of schools that
experienced these cases of indiscipline were Z24D. This increased to187 (7.2%) in
1990 (Simatwa, 2007). Despite government recomntenmda aimed at curbing the
various cases of indiscipline in learning instivat particularly the use of guidance and
counseling units in all secondary schools (MOESO0S); guidance and counseling is

rarely resorted to in handling cases of studerisaipline.

School administrators are tasked with the respditgilbf implementing guidance and

counseling programmes in their respective sch@oiternal and internal constraints have
been cited as hurdles to running an effective quidaand counseling programme.
Internal challenges may include lack of participatamong the different stakeholders in

the school environment from teachers, studentspaneints. External constraints include
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lack of funding and lack of capacity of teachersowlave not received training in

guidance and counseling.

Kenya Education Sector Support Programme (KESSBp-2010, the guidance and
counseling unit in the Ministry of Education wa®ated in 1971 and its mandate has
expanded over the years in response to challengethe education sector. These
challenges include impact of HIV/AIDS, inadequatareer opportunities, drug and
substance abuse among students, riots and strikésh vihave led to destruction of
property and loss of lives. Recently, more casesindiscipline have been more
pronounced such as the increase in exam irregekaparticularly in the secondary level
of education. For instance in the KCSE 2011 resk|/@27 were cancelled increasing

from 534 in 2010 and 1,711 in 2009 (Muindi, 2011).

Stoops, Raffer and Johnson (1981) maintained thatyy student discipline problems
that occur in secondary schools might not exiguitlance and counseling services were
correctly offered. All these incidents make it resagy to strengthen guidance and

counseling services in the management of studenipdine in schools

2.3 Types Guidance and Counseling programmes

There are various methods or approaches in radlutgguidance and counseling services

in secondary schools found in the literature amdraviewed in this section.

2.3.1 Peer Counseling

Peer counseling involves students appointed byr tloeileagues or the school

administration in an effort to open greater linkivibeen individual students (Ndichu,
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2005). It is based on the assumption that indivgluas natural helpers provide
spontaneous and informal support to peers expa&ign{Arudo, 2006).It has been
noted that school counselors on their own cannetjaately offer SGGervices. They
need the assistance of peer counselors. Theseaprowgs aim to provide support, advice
and guidance to students, and are preventativheim approach. Guidance counselors
frequently play major roles in the management ekéhguidance programmes in terms of
organization, training, monitoring, evaluation, pag and supervision of the students.
With the reduction in time allocated to guidancewates in schools, along with teachers
undertaking less pastoral care, the guidance ctams®y have a major responsibility
for these programmes with little suppoFhe peer counselors in the international arena

were also seen as saving school counselors’ time.

Peer to peer counseling is also referred to as gaamnseling where the counselor and
counselee are from the same group who share cormtesasts and beliefs and are in an
effort to console, appease and befriend those whg have been alienated from the
group without any reference to professionals aulteg to discipline measures. However
there is less use of peer counseling because ohdgative attitude towards young
people. Chireshe (2009) study found school courseliewed peercounselor
involvement in attending to withdrawn peers andsdéesng schoolcounselors’
workload substantially more negatively than studerithe negative view could be
attributed to the view that culturally, young persare viewed as incompetent and lacking

skills to help their peers. Adults believe theywniball.
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2.3.2 Volunteer /Mentor Counseling

Volunteefmentor programmes involve schools using outsidevigens for the training
and selection of mentor#&ccording to the MoE (2012) it involves giving hefgmd
guidance in a non-threatening way and in a marimarthe mentee will appreciate the
value and get empowered towards achieving set gdaénmtoring is a one-to-one
relationship in which a mentor supports a menteactieve academic, career, social or
personal goals. Chireshe (2009) acknowledgesdtiabol counselors with successful
comprehensive services recruit volunteers forsti®ol, generate support from business
and industries who donate money and materiathéoservice, use student helpers to
network with their peers and co-operate with oteeident team members such as
school psychologists and social workers. These oneean also be persons of high social

reputations, life role models or social icons fér reputable effects to the students.

In some cases, schools have evolved their owndeanentoring programmes with Form

One students being paired with older students atidteacher—parents being attached to
monitor the progress of the new students until thetyle in, but such innovations have
not been effectively institutionalized across alin@ary and secondary schools (MoE,
2012). Schools have the often seek services othinech sponsor to offer assistance in
guidance and counseling services along with pareitss in this regard that the

researcher sought to establish the assistancest¢habls receive from parents and the

community in promoting discipline through their dance and counseling programmes.
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2.3.3 Group Counseling

Group counseling intervention focuses on helpinglents develop competence in three
skill areas considered crucial for school succasademic, social, and self-management
skills. Prout and Prout (1998) conducted a metdyaizaof 17 school-based studies of
group counseling and found an average effect of,GMhich is considered to be a very
strong positive impact. Shechtman (2002) revieweltl group psychotherapy in schools
and reported strong support for the effectivendsshibd group psychotherapy but urged
further research to clarify which type of groupni®st effective for specific presenting
problems. Omizo and Omizo (1988) study found thatug counseling provided by

school counselors significantly decreased partidgpaggressive and hostile behaviors.

2.3.4 Individual counseling

Individual counseling is face to face or one on @oenseling between the teacher
counselor and an individual student. Individualdstut counseling is a skill that has
proven to be highly effective in schools. Counselemploy their expertise by identifying
student problems as well as resolving these prableising established counseling

methods.

According to Borders and Drury (1992) individual darsmall-group counseling,
classroom guidance and consultation activities seemontribute directly to students’
success in the classroom and beyond and schooselous should spend the majority of
their time performing these interventions. Coortlora activities should be confined to

those that improve the program’s efficiency andbaotability.
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2.4 Student and Teacher Perceptions of Guidance ar€bunseling

Perceptions regarding the guidance and counselingrgmmes in public secondary
schools is an important component in evaluating éffectiveness of the process.
Attitudes towards a programme may contribute oibimhts success and the overall
participation of its practitioners and also its bkciaries. As such it is prudent to review
literature on the perceptions of students and twachEstablishing the perceptions
of students, teachers and parents involved in S&@ces can provide valuable feedback

that can be used to enhance the quality of thecssv

Studying the perceptions of student needs willsagsi identifying the strengths and
weaknesses of current school counseling prograngsirey assist with the development
of new programs to enhance the overall qualitytofient development. In this regard
the counselor is able to distinguish which coumgeiethods are preferred and have a
relatively higher chance of significant progressstadent discipline and development.
Feedback for the practicing school counselors, addcators and communication
between parents, faculty, students, school courssaelod administrators are cited as the

primary strengths for studying perceptions (Westyser, Overton, and Saltmarsh, 1991)

Since student satisfaction with the quality of sss received from their counselor has
not been reported frequently, there is limited aesle on the perceptions of students
(Engen 1988). Students often view counselors irery general perspective that often
times place them in an administrative role rattamta counseling role. On occasion,

students have perceived the school counselor apritmary source of assistance when
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discipline issues exist. Bartoo (unknown) repomntdividual counseling was perceived by
majority of students as the most effective, Conftadity, trust and sharing emerged as
the pillars for individual, peer, and group counsglmethods further recommending
more emphasis should be put on the use of indiVidoanseling in schools and as such

the need to have all teachers trained on the sKit®unseling as part of teacher training.

2.5 Role of the School counselor

The school counselor has different roles that theye in their provision of guidance and
counseling services. According to Schultz and Maqfu(1992) the role of the school
counselor may be extended in various directiongmigipg on the needs and circumstances

in each school. These roles are discussed inebtfa

2.5.1 Educational development role

The school counselor in effective SGC services emes of and implements services
designed to address the educational needs of ssuddre Kenyan school counselor has to
provide students with study skills so that they cape with secondary school work. The
role of the counselor is to assist students idgratifd use different study skills in their

course work especially in secondary schools wherdests undergo preps where they

are required to undertake their own studies.

2.5.2 Career development role

According to Shumba (1995) the role of school celors in careedevelopment is
matching students’ abilities in the various sulgeutith the variousoccupations

available on the job market. Thus, the school celangrovides students with accurate
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information about the world of work and existingrea opportunities, assesses
students' interests and abilities, which help irkimg appropriate subject and career
choices. According to MoE (2012) Career counselimgolves helping the student
develop the necessary skills to focus on a caratir fhat will be beneficial to both the
counselor and the society as a whole. The people thwe most experiences effectively
pass down knowledge, facilitating faster goal aetmeent by providing support and
innovative strategies. Mentorship has been seethesnost appropriate approach to

achieve this objective of guidance and counselergises.

2.5.3 Personal-social development role

The school counselor has a role to assist studentsnaking friends and to
sustain friendships and assist adolescent studenisderstanding themselves. In Kenya,
The school counselor has a role to help studengscome the socio-psychological

problems caused by the HIV/AIDS pandemic (MadhuB03).

2.6 Factors affecting Guidance and Counseling

Guidance and counseling has been in schools in &smce 1999, when guidance and
counseling departments were established to addreademic career and discipline
issues. Negative attitudes by parents and studemtards guidance and counseling
services and incompetence among the heads of depdag of guidance and counseling
are some of the challenges facing guidance andseting programmes in secondary

schools (Ajowi & Simatwa, 2010).
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The role and management of the guidance, counsafidgcounselor is determined by a
number of factors including the school’s perceptanmd understanding of guidance,
counseling and the guidance counselor role. Many,nbt all, schools do show a high
degree of understanding and appreciation of thee @bthe guidance counselor. The role
undertaken in the school may also be influencedhaytraining or lack of training,

experience and understanding of the role by theiapgd guidance counselor.

Although public secondary schools in Kenya havedgance and counseling units as
recommended by the MoEST. Studies attest to thenaksof strong guidance and
counseling units in their schools although it wassidered largely effective in dealing
with indiscipline cases as it deals with indisaiplibecause it addresses the problem and
its root cause (Kindiki, 2009). Each school has ri@@g its own unique challenges in the
management of a guidance and counseling prograrnmribis section the present study
will review literature on both external and intdrfactors affecting guidance and

counseling in public secondary schools in Kenya.

2.6.1 Teachers’ curriculum and duty responsibilitis Workload

A key factor that has been found to affect the atifeness of SGC services is time.
School counselors’ heavy teaching loadsd aother responsibilities such as
administrative and clerical duties in the schoalk little time for them to meet students
needing guidance and counseling services. In Amweschool counselors complain that
student-counselor ratios are too high and as susmegatively affect the school guidance

and counseling services (Reynolds & Cheek, 2002).
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There are also problems of time and workleaddeveloping countries. In Malawi
(Maluwa-Banda, 1998) and in South Africa (Bernatdak, 1997) school counselors
complain of high counselor - student ratio. Fortanse, in the recently released 2011
KCPE results schools indicated that completingsyimbus in the first term as a positive
strategy for exemplary performance. Teacher’'s vaattlhence becomes an obstacle to
their participation in guidance and counseling paogmes reducing guidance schedules
which are equally important. This is also a formimapeding the transformation being
undertaken in the education sector such as teacheing be inclusive of guidance and
counseling skills as indicated in KESSP 2005-2@ésley (2002) recommends for the
employment of full-time schootounselors in schools inorder to have effective

guidance and counseling services.

2.6.2 Guidance and counseling time and resourcedadation

Time allocation and resources within the school ams guidance and counseling
programmes are instrumental towards their effentgs. Headteachers bear the
responsibility for these programmes and their ¢bations are vital. Studies suggest that
headteachers perhaps might not be instrumentalisrggenough time and resources to
the guidance and counseling programs in their dsh@djowi & Simatwa, 2010)

Findings reflect the impact that the reduction oidgnce time in secondary schools had
on guidance programmes. The key requirements foehto make guidance programmes
more effective are very similar to those neededcimools for guidance counselors to be

more effective and to carry out their role apprafaly; that is, full school commitment
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with more time allocation, and a better understagpdand valuing of the work the

guidance counselor does (Cox, 2002).

Griffin (1994) and Bakhda (2004) note guidance emdnseling as a preventive approach
to student indiscipline and is therefore appropriat deal with disturbances experienced
in secondary schools. Ajowi and Simatwa (2010eoled that, guidance and counseling
was used in schools only after punishments optiat been considered. For instance,
secondary schools in Kisumu district did not exiptbe proactive approach of guidance
and counseling but only used it to justify the miiment offered to the students. This
creates negative perceptions and attitudes towguidance and counseling among
students and thus programmes tend to lose objgctivi dealing with indiscipline.

Ndiritu (1996) observed that lack of seriogsidance programs was the major

cause of dismal academic performance in leanmstgfutions.

2.6.3 Guidance and counseling counselors’ training

The training of school counselors has been fourtthie an effect on SGC services
implementation and effectiveness (Paisley, 2001)toRdoki (2000) study in South
Africa found that in South Africa, lack of trainingegatively affects the identification
of students’ problems. In Uganda, many educatiptzadners and heads of institutions are
not trained in guidance and counseling methods.n@wo lack of training, they do not

care about the importance of guidance and coumgsérvices.

The MOEST through various policy documents haveteraied the need for
professionalism to guidance and counseling in deh(i¢oech, 1999); Wangai, 2001).

The National Conference on Education and Train2@08) also recommended that; a
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national programme be instituted for professiorahing of teachers/personnel to handle
guidance and counseling services and that ther lattevices should be offered by
professionally trained mature members of staff. M2&L2) notes that many good ideas
have not been implemented in school guidance andsehing programmes. Funding and
lack of capacity are the main reasons for lack mfgpess in this regard. The report
further notes that recommendations for guidance @nuhseling programmes were not
provided with necessary support structures. Acogrdio Muganda-Onyando and
Omondi (2008) report many of the teachers involuedyuidance and counseling are
often not well trained to offer the specializedveéss such as dealing with the problem of

teenage mothers who are willing to come back toaskch

Mobiegi et al (2010) study findings show that sdhbad inadequate guidance and
counseling services. This could be due toeeith lack of trained counselors in
schools posted specifically to handle studentsitters or because of uninterested
headteachers in the establishment of suchnéglseservices in the schools.
However, the counselors in schools were fowmdbe locally appointed, untrained,

inexperienced, and had inadequate counseling skills

2.6.4 Stakeholders’ attitudes towards guidance ancbunseling

Attitudes have been found to affect theplementation and effectiveness of SGC
services in China (Hui, 2002). In Americaegative attitudes of some school
administrators, counselors and students affectetfextiveness of the SGC services
(Reynolds & Cheek, 2002). Students perceive scbaahselor effectiveness to be related

to the direct contact of counselors with students @cessibility of counselors to students,
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parents and teachers. It has been noted that lailgilaof resources and the necessary
training in SGC services positively affect the effeeness of the services provided. The
influence of availabilityof resources and the necessary training may betaffdy the

attitudes of studentschool counselors and administrators.

2.7 Theoretical Framework

The study used three theories; behavioural chahegery, social learning theory and
Anomie/strain theories. Behavioural change theoet#empts to explain the reasons
behind alterations in individuals' behavioural pats. This theory cite environmental,
personal, and behavioural characteristics as thgorméactors in behavioural
determination. In recent years, there has beereased interest in the application of this
theory is in the areas of behaviour developmenh wtite hope that understanding
behavioural change will improve the services offerEhe social learning theory explains
the various factors that contribute to indisciplem@ong secondary school students. The
anomie and strain theories explain student behawaocording to the norms and values
of the society which impact on their socializatiofor instance overemphasis on
academic achievement more often puts too much ymeess1 students and this leads to

their acting up in the school environment.

2.7.1Behavioural Change theory

Empirical studies in discipline support behaviowrahnge theory. At the same time, the
general theory of behavioural change suggest pgessiplanations to indiscipline and
methods of correcting deviant behaviour. Since a®vibehaviour correction entails

behavioural change, understanding of behaviourahgé can facilitate the adoption of
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effective correctional methods in policy-making.r Fexample, the understanding that
deviant behaviour like malpractice may be learnelabiour resulting from reinforcers

like lack of proper preparations leading to pamigeng examinations.

2.7.2Social Learning theory

Social learning is a general theory that offers explanation of the acquisition,
maintenance, and change in criminal and deviantawieh that embraces social,
nonsocial, and cultural factors operating both wivate and control criminal behavior
and both to promote and undermine conformity. Tasidproposition is that the same
learning process in a context of social structumgraction, and situation, produces both
conforming and deviant behavior (Akers & Jense®420The theory was borne out of a
blend of two traditions of Psychology and Sociolagythe Yale University by Neal E.
Miller and John Dollard’s publication Social Leargi and Imitation (1941). Human
behavior is learned; precisely that behavior, whectvidely felt to characterize man as a
rational being, or as a member of a particularomatir social class, is acquired rather
than innate (Miller & Dollard, 1941). This implighat individuals will behave in a

certain manner owing to the reinforcements thag #ssociate the behaviour to.

Akers proposes four distinct concepts or varialdesthe central features of social
learning processes: 1) differential association, @gfinitions, 3) differential

reinforcement, and 4) imitation. Although all theswial learning mechanisms relate to
the behaviour of an individual the researcher adiopt the Differential association-
reinforcement perspective as most appropriate Herstudy. Akers and Sellers (2004)

define it as the balance of anticipated or actaalards and punishments that follow or
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are consequences of the behavior. In its origioain@lation, differential association-
reinforcement theory included both social and nocied reinforcers because some
consequences that may reinforce or inhibit furthemavior are physiological. However,
when incorporated into social learning theory, temphasis is on rewards and

punishments controlled by other people.

Jensen (2000) notes differential social reinforaeimefers to the actual responses of one
party to another’s physical and verbal behaviodiasnct from imitation. Such responses
may be accompanied by attempts to convey messdmmg proper attitudes, values,
norms, and beliefs, but differential reinforcememtconceptually distinct from such
socialization processes. This point highlights taktive importance of guidance and
counseling in dealing with occurrences of deviashdviour. The social interaction
between the counselor and counselee could infaet hgoositive impact to achieve the
expected behaviour. Imitation is also a socialriggy mechanism relevant to the study.
When a person copies a behavior because it hategieewarding outcomes or prevented
negative outcomes for someone else, this type sémhtional learning can be called

vicarious reinforcement, modeling, or imitation.

The rise of incidences of violent behaviour in petdecondary schools in Kenya has
been related to various factors one of which isdhestant exposure of mass media to
adolescents. In the recent past mass media caenttelevision and other forms is one
that is characterized by violence and violent behav Research indicates that violence
on television can induce mimicking in children shomafter exposure and that under

certain circumstances television violence can teaah increase in aggressive acts (Pearl
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et al., 1982; Dorr, 1986). This has been assoctatdige learning mechanism of vicarious
reinforcement. The types of reinforcement that available for students promote in
secondary school may either promote or limit deviendencies among secondary

school students.

2.7.3 Anomie and Strain Theories

Both Anomie and Strain theories argue that soaide stability, and integration are
conducive to conformity, while disorder and malgreion are conducive to crime and
deviance. A social system (a society, community,sobsystem within a society) is
described as socially organized and integratedhafet is an internal consensus on its
norms and values, a strong cohesion exists amsngéimbers, and social interaction
proceeds in an orderly way. This theory leans hgan the work of Emile Durkheim,
one of the founders of sociology. Durkheim (195%gdi the term anomie to refer to a
state of normlessness or lack of social regulatilomodern society as one condition that

promotes higher rates of suicide.

Robert Merton (1938; 1957) applied this Durkheimi@pproach to the condition of
modern industrial societies. To Merton, an integglasociety maintains a balance
between social structure (approved social means)catiure (approved goals). Anomie
is the form that societal malintegration takes whweare is dissociation between valued
cultural ends and legitimate societal means todlergls. In the Kenyan context there is a
high emphasis on secondary school performance bkassgsarily not had a relative
emphasis on the provision of resources towardsetlaebievement. Students therefore

have increased tension when it comes to final ggamination which has often resulted
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to violent and destructive behaviour as withessgithg the second term of the secondary
school calendar in 2008. Merton (1957) notes eveyis socialized to aspire toward
high achievement and success. Competitiveness acckss are glorified by public
authorities, taught in the schools, glamorizedchim media, and encouraged by the values

that are passed along from generation to generation

According to Merton (1957) anomie theory can alsoeliplained by institutions as the
units of analysis. For instance within the educslanstitution, schools are often under-
funded and educators underpaid. Public seconddngots in Kenya are often ill
equipped to compete for exemplary performance oalcrankings compared to private
or national schools. According to anomie/strainotigeCohen (1955), the school is an
important arena in which lower-class youths arefrooned with the failure to live up to

the conventional standards for status.

The failure to live up to these expectations hase students in secondary schools to
drop out and also as a motivation to participatédlégal and deviant behaviour. Cohen
notes the school experience, therefore, as oftid fvith failure and a strain toward
delinquency. Elliot and Voss (1974) by comparinfjcidlly detected crime (up to age
19) for high school graduates with that of youngsteho had dropped out of school.
Established that school dropouts had fairly higesaf delinquency while in school, but
they reduced their offenses considerably after girgp out. Contemporary anomie /
strain theorists such as Messner and Rosenfeld1lj2@tphasize that enhancing
legitimate opportunities for all is likely to badld because it simply fuels the desire for

greater monetary wealth and ultimately increasegtiessure to succeed at any cost. For
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example they propose that policy and decision-nsal@sening the strong ties between
academic performance and future economic prospsoctshat even those who cannot

achieve in school can count on economic survival.

Agnew (1995) proposes a modification of anomieiisttaeory where the concept of
strain is encompassed to have several sourcesani;ssuch as failure to achieve goals,
removal of positive or desired stimuli from the iwvidual, and exposure to negative
stimuli and by including negative emotions as thechanism by which some types of
strain lead to delinquency. Contemporary anomi@ stnain theorists also argue that
there are also promising interventions towardsidgalith delinquency in schools which

rely heavily on learning and bonding theories. Agn@995) writes most promising

programs focus on the family and involve parent ag@ment training and functional

family therapy; they also include in-school, peand individual interventions. These
sentiments give the impetus for guidance and cdungsprograms in secondary schools

and recommending certain methods and approachesyamay have different results.

2.8 Summary

Reviewed literature presents different views on dkailable methods for guidance and
counseling for students. However, the methods @&eudsed on the point of view of
school administrators and professionals where thieevof the students is not evident.
Acceptance of counseling approaches by student&dwaeld significant results as they
view themselves as part of the system rather thiédjests. The present study takes an

approach which will facilitate students’ opinion dhe methods of guidance and

33



counseling while establishing the challenges fadolgool programmes and how these

can be remedied by both sides of the continuum.

2.9 Conceptual Framework

A conceptual framework is a model of presentatioat shows the coherence through
variables empirical research of how the independanébles impact upon the dependent

variables of the research and illustrates the onéco

The conceptual framework (Figure 1) was developenhfthe literature reviewed for the
study where the independent variables which incltlte methods of guidance and

counseling used in secondary schools.
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Figure 2.1: Conceptual Framework
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For this study, the conceptual framework is showtmag different methods of guidance
and counseling have different impacts on promotlisgipline among secondary school
students. The factors affecting guidance and cdimgsémit the effectiveness of the
schools’ guidance and counseling programmes. Thasw®rs include the lack of
guidance and counseling materials, school fadlitimadequacy to promote an
environment for guidance and counseling serviceslack of trained and professional
personnel to provide guidance and counseling sesvi€he perceptions of the school
guidance and counseling role was also observedvte hAn effect on the sufficiency of
the school guidance and counseling programme tm@® discipline among secondary
school students.

Moderating variables refer to those that affect riflationship between the independent
and dependent variable where the government edacptlicies have an effect on the
relationship between the identified independenialde and the dependent variable. The
intervening variables of the study are availabilitly resources (financial, human and
material and the schools administration commitnterguidance and counseling. Where
it is assumed that availability of resources foidgnce and counseling implies that the

programmes will be more effective in dealing witldiscipline.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter describes the various methodologidsapproaches that the study sought to
incorporate inorder to collect the relevant infotima to address the study objectives.
These included research design, research methselrah format, research technique,
the population, sampling procedure, sampling tgaeapling technique and data analysis

which are applicable to the study.

3.2 Research Design

The study used the descriptive research designegsirand fact-finding enquiries of
different kinds. The major purpose of descriptiesaarch is description of the state of
affairs as it exists at present. In social scienesearch the term quite often used is the Ex
post facto research for descriptive research studithe main characteristic of this
method is that the researcher has no control dnevariables; she can only report what
has happened or what is happening. Ex post factdiest also include attempts by
researchers to discover causes even when they tceomiol the variables. Fraenkel &
Wallen (1993) describe descriptive analysis as thethod that involves asking a large

group of people questions about a particular issue
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This researcher used the descriptive survey meblegduse it was suitable for studying
the counseling methods, which have been used impds¢ It was also suitable for
establishing the role of guidance and counselingriomoting students’ discipline in
secondary schools as suggested by Kerlinger (1&8&)Ajowi & Simatwa (2010). The
survey method was also appropriate for the preséudy as it sought to obtain
descriptive and self reported data from school selors and students of their
perceptions of school guidance and counseling progres as suggested by Chireshe

(2006).

3.3 Site Description

The study was undertaken in Kikuyu District of KiammCounty. It is a cosmopolitan
constituency in Central Province, Kiambu Countyisisituated on the Western side of
Nairobi and South East of the Rift Valley Proviramed covers a total area of 232.7 Km
and occupies 18% of Kiambu County. There has beadatkne in academic performance
in both primary and secondary schools over thesyegaome of the factors attributed to
this include; lack of community ownership, inadeguaumber of teachers, lack of role
models, Low transition rates, drug abuse and theswwmption of cheap illicit brews,
inadequate infrastructure and lack of motivationoamg teachers. Some of the social
problems affecting the education sector include pamh Alcohol and Drug Abuse
especially among the boy child thus plummeting thénsition to the next level of

learning, HIV/AIDS and other health related issa#fscting teachers and students.
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3.4 Target Population

Target population includes all the members of & seaypothetical set of people, events
or objects to which the researcher wish to germgdlie results of their research (Borg
and Gall, 1996). The target populations of the wtudre the 20 district public secondary
schools in Kikuyu District. The study targeted th&07 form four students who include
1,301 female and 1,406 male students, 20 headteaeine 20 head of guidance and

counseling.

3.5 Sample and Sampling Procedure

According to Borg and Gall (1989), sampling referghe process of selecting members
from a defined population with an intention thae tlample accurately represents that
population. Gay (2006) postulates that for a lapgpulation at least 10% of the
population is a good representation. The study tlsedurposive Sampling procedure so
as to identify the geographical area of the stutliclvis Kikuyu District with a total of
Twenty (20) public secondary schools (AppendixT™)e study chose the District owing
to its poor performance in the Kenya Secondaryifizte Examinations (KCSE) among
district level secondary school; high rate of dnaigoamong boys in public secondary
schools and indiscipline among secondary schoolsinaécated in the Kabete
Constituency Strategic Plan 2005-2010 characterigedlelinquent behaviour such as
drug and substance abuse. Table 2 presents theliSgqfpame comprising of District
Public Secondary Schools in Kikuyu District distribd around the four educational

zones. These are Kabete, Muguga, Karai and Thafmtes.
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Table 3.1: Sampling Frame

S/No. Zone No. of District Schools Sample
1 Kabete 7 7
2 Muguga 6 6
3 Karai 3 3
4 Thogoto 4 4
Total 20 20

Source: Kikuyu District Education Office

The key informants for the study were the secondahool students representative of
each of the schools’ in each of the educationakgoosf Thogoto, Muguga, Karai and
Kabete and these comprised a sample of Form 4 rggid8tratified random sampling
procedure was used to identify which schools wél ibcluded in the final sample of
students; these strata were based on the four wohaazones. Therefore the total
sample size of the study was as follows; four Heachers, four Heads of Guidance and
counseling. The researcher sought to randomly tsalschool in each educational zone;
from these schools the study targeted the Form Stogients who were assumed to have
experience and knowledge of the school guidancecandseling programme and were

the key informants of the study.
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3.6 Methods of Data Collection

The researcher used various data collection ingniisnso as to acquire concise and
concrete information based on the study objectivies. descriptive surveys the
guestionnaire is preferred due to its ability tealve the researcher and the respondent.
Churchill (1998) describe a questionnaire as a lebokf structured standardized
procedure, pre-coded and containing open-endedtigugsat times that are used to
collect information from the respondents who rectireir own answers. Mugenda and
Mugenda (2003) observe that questionnaires are ts@ttain important information
about the population. According to Mulusa (1998gsjionnaire are cheap to administer
to respondents scattered over a large area andnaspts will feel free to give frank
answers to sensitive questions

The questionnaire comprised of both open-ended @doded-ended questions. The
guestionnaires were self-administered so as tavalle researcher enquire for further
information through face-to-face interviews. Thessfionnaires were developed for the
key informants of the study that is the Headteaxhemd Heads of guidance and
counseling department and students. Section leofjtiestionnaire included background
information, section 2, counseling methods usedti@® 3 concerns the challenges and

factors affecting guidance and counseling seniitcaghools.

The researcher prepared an interview schedule widshused complementarily with the
guestionnaire administration process. The guidessesl the researcher by not deviating
from the research issues and as such did not adibdye strict so as not to limit the

interviewee in giving their perceptions and ideasuaderstood. The interview schedule
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was used among the Key Informants of the studyselrere the Heads of Guidance and
Counseling and Headteachers due to the importémtthey play in the management of
students’ discipline (Ajowi & Simatwa, 2010). Thaterviewer also took note of
conditions of the interview, probe with additiorsplestions and gathered supplemental
information through observation. The use of thésed methods enabled the researcher
to integrate triangulation into the data collectiprocess thereby improving on the
reliability of the research instruments as suggebteOlsen (2003).

Observation as a data collection technique involtlee researcher examining the
physical environment inorder to determine the difecess and efficiency of guidance

and counseling facilities in secondary schoolsuggiested by Chireshe (2006).

3.7 Validity and Reliability of Research Instrumens

Validity is often defined as the extent to whichiastrument measures what it purports
to measure. Validity requires that an instrumenteigable, but an instrument can be
reliable without being valid. The researcher soughheasure the content validity which
refers to whether a research tool appears to otbeoe measuring what it says it does.
This was done by face validity which is a simplenfoof content validity — where the
researcher asked a few people to check if the ¢owkred all areas. The researcher
engaged the university supervisor, peers in theaRemnt of Sociology and Social
Work, University of Nairobi in the designing of thesearch instruments as suggested by
(Carter & Porter, 2002)

Reliability refers to the degree with which repéat@easurements, or measurements

taken under identical circumstances, would yielé #ame results. This definition
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assumes that the act of measuring does not affectdriable or characteristic of interest.
So as to ensure reliability and validity the reshar conducted a pilot study among two
secondary schools which were not included in thalfsampling frame of the study. The
guestionnaire and interview guide were thus coecaccording to the observations

made to the study and modified to capture relidaka.

3.8 Data Analysis and Interpretation Methods

Data analysis involves the reduction of accumulateda to a manageable size,
developing summaries, looking for patterns and yapgl statistical techniques. It also
includes the interpretation of research findingshia light of the research questions, and
determines if the results are consistent with #search objectives and theories (Cooper
& Schindler, 2003). The analysis of data requiresimber of closely related operations
such as organization of categories, the applicaifdhese categories to raw data through
coding, tabulation and then drawing statisticalerahces. In case of the structured
guestions the researcher coded the responses wallogred easier computer processing.
In the case of the unstructured responses therobsgacarried out content analysis which
was used when originally qualitative informationrexluced to numerical terms. This
involved editing, coding and the processing of diat@ugh the use of the Statistical
Package for Social Scientists (SPSS) program. &searcher used descriptive statistical
analysis of the data which included the summary aredentation of data into tables,
percentages and frequencies. The results wereldtatisinto meaningful general
references and findings which were presented inesaland graphs along with

researcher’s interpretation and explanations ibaten.
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CHAPTER FOUR
DATA, PRESENTATION, INTERPRETATION AND ANALYSIS
4.1 Introduction
The following section of the study comprises of theta analysis and interpretation
according to the study objectives and researchtigpumss The data is presented in tables
and pie charts and interpreted and discussed atiarlto the literature reviewed for the

study.

4.2 Questionnaire Response Rate

The researcher administered questionnaires toemondents so as to collect data from
the study area. The respondents were the headtsabkads of Guidance and counseling
and form four students. The researcher expecteshdtbachers, 4 heads of guidance and
counseling and 132 form four students’ responsesuiniic district secondary schools,
Kikuyu division and administered questionnaire. fFFqQuestionnaires were returned from
the headteachers (100%), four heads of guidance@nuseling questionnaires (100.0%)
were returned, and all one hundred and thirty ttmdents’ questionnaires (100%) were
also returned. The overall return rate of the toégponse for the total target population
was therefore 140 questionnaires which complisedl@d the expected. This was

considered appropriate for the research study.
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The responses are tabulated in table 4.1

Table 4.1 Research instrument return rate.

Respondent Expected Actual

Response Response Percentage
Headteachers 4 4 100%
Heads of Guidance and counseling 4 4 100%
Form four students 132 132 100%
Total 140 140 100%

4.3 Socio-Demographic Data of Respondents

The following section comprises of the socio-denapyic data of respondents. These

include the age, gender, counseling experiencaeaudhing experience.

4.3.1 Gender of Students’ Respondents

Among the sampled students majority of them werkesnaho represented 65.9 percent

compared to their female counterparts who were Bdrigent as illustrated Figure 1. The

higher number of male students in the sample cbeldttributed to the higher number of

male students enrolled in the public secondary @shas observed in Kikuyu district

education office statistics. Gender in guidance @nehseling uptake has been a concern

in recent research where the differences in geocderalso be seen to influence seeking
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of guidance and counseling services however ttsskan non — conclusive. For instance
Nyambura (2010) found that male students were nmw@ved in seeking guidance and
counseling. However, findings related to Van Ded &moetze’s (2004) view that male
students are normally socialized to be strong aek avith their own problems and may
not seek guidance and counseling services. C¢lli@92) findings suggest that females
are more involved in seeking psychological helpexftch and Page (1997) found that
more female students than males sought for untyeasid career information from their
school counselors. Female students were also feaurite more positive about the
guidance and counseling information receivédnt male students. This finding also
agrees with the socio — cultural perception in Keapnd especially rural areas that males
should be more tolerant of their situations thegefand should be hardened by their

experiences given their gender.

Figure 4.1: Gender Distribution among Students’ Rgsondents

A -

W Female

4.3.2 Age of students Respondents

In regard to the age variable majority of the sadmtudents were aged 17 years and

accounted for 77.1 percent compared to those whe aged 18 who were 21.4 percent
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and 1.5 percent who were 19 years. Research fiadsnggest that junior students in
secondary schools are more receptive to guidandeamnseling and are more likely to
seek these services in their schools’ environmempared to older students (Atodo,
2008).

Figure 4.2: Age Distribution among students Resporehts

1.5%

W17 Years
m 18 Years

= 19 Years

In regard to the age variable headteachers ingaegeoup of 46 — 49 accounted for 50.0
percent of the sample and 25.0 percent were irajeegroup of 41 — 45 and over 50
years. The researcher established that the ade ¢fdadteachers had no impact on their
involvement in guidance and counseling programmetheir respective schools. These
findings are similar to those of Chuma (2010) whaorfd that headteachers' personal
qualities like age and administrative experiencel m® significant effect on their
involvement in guidance and counseling programrié® study also found that there
was no significant relationship between the typesdiool headed by headteacher and

their involvement in guidance and counseling.
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4.3.3 Counseling Experience

The researcher also sought to establish the experief teacher — counselors in the
sampled secondary schools where it was establigte@dhey had experience of 1 — 5
years with two respondents having 2 years expegiemige with 3 years and one with 5
years experience. Findings also indicated that rafrtee teacher — counselors had any
further training on guidance and counseling. Thelication is that effectiveness of the
teacher — counselors may be under achieved dugeioihexperience in guidance and
counseling. The more experienced counselors mayobdortable with their skill levels
and hence the less need for collaboration. AccgrttinLairio & Nissila (2002) school
counselors who are qualified teachers and who, alilog teaching qualification have

received training in guidance and counseling.

4.3.4 Teaching Experience

Teachers experience is also another factor thatribates to the effectiveness of the

individual counselor in providing counseling seesc Study participants indicated that
they had 5 — 7 years experience were 50.0 percehthse above 8 years experience
were also 50.0 percent. Quarto (1999) establisted teachers perceived school
counselors with teaching experience as more efiedti carrying out school counseling

activities. As such less experienced counselordetemore school guidance and
counseling services collaboration with colleeguthan more experienced school

counselors.
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The study also identified the type of schools ie fample where 75 percent were day
schools compared to 25 percent which were boardatigols. Although there was an

observed difference in type of school Atodo (2008)tends that type of school has no
significant influence on the students’ perceptidntlee effectiveness of guidance and

counseling.

Figure 4.3: Type of Schools

4.4 Disciplinary cases in public secondary schools

The researcher also used interviews with the schdotinistration and observation of
school records to identify the various cases ofistidline (objective 3) and what
disciplinary methods were used to deal with thisbl€ 4.5 highlights the different
disciplinary cases handles by the schools’ admatisih. School heads and teacher —
counselors indicated that there were still casesaicipline although the manner in
which they occur and nature was different. Fotanse, respondents acknowledged that

disciplinary cases such as bullying were not regabrDestruction and loss of school
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property were common. However, indiscipline casehsas students sneaking in mobile

phones and portable radios were observed despitg Beclared illegal in schools.

Table 4.2: Disciplinary cases and disciplinary meases observed in schools

Disciplinary Cases Disciplinary Methods
Rudeness to teachers Suspension

Boy / girl relationships Counseling
Sneaking Invitation to parents
Fighting among students Suspension
Smuggling mobile phones to school Confiscation

Non —attendance of classes Detention
Destruction / loss of school property Paymentrodéd
Cheating in examinations Counseling

Drug use / taking Expulsion

As indicated in Table 4.2 there is a limited apgiicn of guidance and counseling in the
sampled schools. School administrators identifteel different challenges they face in
implementing guidance and counseling programmeébkaim schools and as thus resulted
to use the above measures. However, it was nbgdcbunseling efforts were made
towards dealing with indiscipline cases such as bagirl relationships and cheating
examinations. Key informant interviews revealedt ttlteese were sensitive cases that
would otherwise have a long term impact on theesttsl future. For instance boy — girl
relationships which were bound to happen to theerhischools may lead to early
pregnancies for the girl students and also theaidbeing infected with HIV/AIDS. The
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researcher also noted that there was no evidencanifig / corporal punishment in the
sampled schools. This observation could be dukdg@tominence of the Children Act of
2001 which provides that a child should be entitiedorotection from physical and
psychological abuse by any person and the baneoédhe in schools contained in Legal

Notice No. 56 of Kenya Gazette (Supplement No.2%:dfa30th March, 2001).

The head teachers, and heads of teachers ofrg@idand counseling therefore, gave
the following actions which had to be taken by haistry of Education, for effective
guidance and counseling to succeed in promotirndesiiudiscipline in secondary schools.
First, the ministry should post trained counselmrschools to head the guidance and
counseling department. Second the ministry shoulghroze in-service training for
teachers on how guidance and counseling shouldé®® o manage student discipline in
schools. Third, the ministry should provide coumggimaterials like books, audio and
videotapes on guidance and counseling for dis@plmanagement and the ministry
should sensitize school management on approachasmgémenting guidance and

counseling based on the schools’ capacity.
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Table 4.3 Effects of the various disciplinary meages on students

Disciplinary Methods Effect

Suspension unreformed
Expulsion Transfer

Invitation to parents Truancy
Confiscation Replacement
Detention Negative attitude
Payment of fines Parent laid
Counseling Behavioural Change

Table 4.3 indicates that most of the disciplinargasures are taken for various
disciplinary cases in public secondary schools Hdtte on no effect in promoting the
students discipline. Sometimes the school heakézaand guiding and counseling
teachers suspend student from school for a pefidiche as a disciplinary measure. The
students are sent home during suspension and titeyie spending most of this time
either watching T.V or visiting friends since thparents are busy at work and when the
suspension period is over they go back to schookfarmed. Inviting parents or
guardians to school to discuss indiscipline casasbe used as an alternative disciplinary
method but it seems not to succeed in its intermedose since it leads the students to

begin playing truancy since they don’t want to gosthool and they won't tell their
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parents/ guardians they are needed in school. Herotases some students end up

bringing other people are not their parents or wilbnot be harsh on them.

Confiscation of mobile phones and other items #tatlents carry to school against
school regulations leads the students to buy dtheers to replace the confiscated ones
this does not change the intention of the discgsimmeasure since the trend continues.
Payment of fines on destroyed school propertiesctir affects the parents hence the
students don’t feel the pinch of their indisciplinBtudents given suspension as a

disciplinary measure either discontinue with leagnor are transferred to other school.

When counseling is used as a disciplinary meaduoffars a complete change on the
behaviour of the student. The student understarits v8 expected of him/her and is
made to know on the effects of their indisciplimses. Counseling also helps to improve
the students’ perception on the school rules amilagons. It also does not cause

emotional conflict between the disciplinarian ahd students.

4.5 Perception of students’ school guidance and ceseling services

The study further sought to establish the role afdgnce and counseling in the
perception and attitudes of students the researengiested the student to rate of their
school’s guidance and counseling services. As showkigure 4.4 majority of the
responses indicated poor and represented 74.8rnpesteéhe sample, 9.9 percent rated
that guidance and counseling services were good faindrespectively. Among the
responses only 3.1 percent indicated that guideemo@ counseling services were

excellent. These findings imply that students havewer perception of the effectiveness
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of their schools’ guidance and counseling servigkgh would lead to lower uptake of

these services.

Figure 4.4: Rating of Guidance and Counseling amon§tudents

m Very Poor
m Poor

W Fair

B Good

m Excellent

Headteachers agrees that there was a low percaptibreir schools due to the lack of
resources to fully implement guidance and counggiogrammes in their school. Lack
of professional training to teachers of guidance emunseling was a major hindrance to
the effectiveness of these services. These studiinfys agree with those of Kiprop
(2004) that teachers and headteachers experiemobteqms in the implementation of
these alternative approaches to discipline. Thaydby Kiprop (2004) further established
that teachers lacked the necessary skills to im@henguidance and counseling
programmes. Teachers felt that the Ministry’'s ensghan guidance and counseling
failed to take into account the fact that many sthavere staffed by ill-prepared

teachers and also lacked necessary resolikeebooks and office.
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Table 4.4 highlights student’s responses in ret@aglidance and counseling programme
where improved study habits are always and ofterctimtent of these services as shown
by the responses of 36.6 percent and 35.1 perespéctively. Efficient use of time was
also popular as per the responses where 27.5 pencecated always, 31.3 percent often
and 19.1 percent occasionally. This finding suggéke observed trend of focus on
academic achievement and performance in examirgadsra major pre — occupation of
secondary schools in the study. the high scoregrebd in academic guidance and
counseling was attributed to; Academic Guidanod &ounseling is in line with the
core function of the school being academicpleasis placed on the performance has
made teachers take a keen interest in their sulgeeds and also the lack of
professionalization of guidance and counseling alsads to teacher counselors
concentrating on their core subjects.

Knowledge on job applications and career opporesivere poorly integrated into the
school’'s guidance and counseling programmes whe& [$ercent indicated that it was
seldom the subject of guidance and counseling disawe?6.0 percent who said never.
Positive self image was also relatively poorly esgnted where 24.4 percent indicted
always and 21.4 percent often. There was a largeresentation of responses which
indicated there was less coverage of the topiemises offered with 16.8 percent and

17.6 percent showing seldom and never respectively.
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Table 4.4 Aims and benefits of school guidance armunseling Programme among

students

Aims and Benefits Always Often Occasionally Seldom Never Total
Improved study habits 36.6 35.1 17.6 7.6 3.1 .a00
Efficient use of time 27.5 31.3 19.1 12.2 99 010
Academic achievement 20.6 25.2 16.8 19.8 17.6 0.010
Improved classroom22.1 25.2 25.2 12.2 15.3 100.0
behaviour

Positive self image 24.4 21.4 19.8 16.8 17.6 .00
Knowledge on job 16.0 16.8 16.0 115 39.7 100.0
applications

Knowledge of career15.3 9.2 10.7 39.8 26.0 100.0

opportunities

To identify the perceptions of students in regaad their schools’ guidance and
counseling program the researcher posed staterteemibich students were required to
indicate to what extent they agreed or disagreadl€l4.4 highlights student respondents
in regard to these statements where 38.2 perceeecdghat the school counselor cared
for the welfare of students compared to 40.4 peradwo disagreed with this notion. This
negative feeling of the school counselor would #ygthat students would not have the
desire to seek guidance and counseling serviceschiool. According to Classroom
Guidance, 2005) teachers cannot love all studbntghey can care genuinely about their

behaviour, for the sake of everyone concerned. Hexacshould therefore, insist on
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decent, responsible behaviour from their studeBtisdents need this type of behaviour,
parents want it, the community at large expectant the educational process is crippled

without it.

Table 4.5 Extent to which students agree with theischool guidance and counselor

qualities

Statements Strongly Agree Neutral Disagree Strongly Total
Agree Disagree

School counselor cares foR0.6 17.6 21.4 20.6 19.8 100.0

students

School counselor maintains.1 16.0 29.8 30.5 17.6 100.0

confidentiality

School counselor respectd6.0 21.4 26.0 22.1 14.5 100.0

students

Schools counselor is easily19.8 11.1 12.2 34.7 22.1 100.0

available to students

Confidentiality is also an important component aidgance and counseling which the
researcher sought to ascertain the extent to whiadents were satisfied with this.
Responses indicate a poor perception of confidégt@mong school counselors where
48.1 percent disagreed that the school counselantama@s confidentiality. Nyambura
(2010) found fear of breaking confidentiality waseason why students indicated as a
reason that would keep them from seeking help. Beonfidential is one of the qualities
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that most students expect of their counselors tee.h@he study found that maintaining

confidentiality and respecting students positivedyn affect the guidance and counseling
services. For instance students indicated they dvbakitate to talk freely to counselors
fearing that the school counselors would reveal ttisclosures to parents or other staff

members. According to Besley (2002) the studentst imelieve in the school counselor.

In regard to whether teacher — counselors wereeotfgp to students’ majority of the
respondents disagreed with and accounted for 5@&pt of the respondents compared
to 30.9 percent who agreed with this notion. Thiglihg is interpreted to mean that
students will not seek guidance and counselingesihey feel that their opinion may not
be regarded as process. Mapfumo (2001) observésti@aselors are expected to be
consistently empathic, genuine, accepting and mtgpeyenerally. They should be able
to develop a more open and trusting relationshiph véitudents and facilitate the
opportunity for students to develop more open austihg relationship with each other,
which usually results in a climate of collaboratiand mutual exchange in the learning
process. Nasibi (2003) points out that headteacdmdeacher counselors must be aware
of the rights of the children and protect them #rese would involve treating them with
respect and understanding. One should never acesggely towards a student e.g.
abusing, caning, or any form of humiliation esplgidefore the whole school. This

lowers the child’s self-concept and esteem;

Avalilability of the teacher counselor student ay @jiven time is an indicator of the
effectiveness of a school guidance and counselingramme.A key factor that has

been found to affect the effectiveness of SGC sesviis time.School counselors’
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heavy teaching loads and other responsibilitiet siscadministrative and clerical duties
in the school leave little time for them to meetdsints needing guidance and counseling
services. Students were asked to what extent vireie $chool counselor available for
them. Those who agreed accounted for 30.9 perwamipared to 56.8 percent who
disagreed and 12.2 who indicated neutral. Thisigspghat students may not acquire the
services of the counselor at any one time whenetkerthis indicated meaning guidance
and counseling programmes were haphazardly cortid#pending on the need and
availability of time. School counselors had no tiaies which the students would use
inorder to know when they were available for cotegidns. Teacher counselors also had
a huge workload as they had to attend to classeésterefore lacked enough time to
attend to counseling needs of students. This alggests that head teachers perhaps
might not have been involved or giving enough tiamel resources to the guidance and

counseling programmes in their schools.

4.6 Perception of schools guidance and counselodeadn assisting Children

The study sought to know the role of the guidanog eounselor in relation to student
perception. Majority of the respondents acknowledtiet assisting students with their
personal problems was very important with 29.0 @er@and 24.4 percent who indicated
important only 8.4 percent indicated not importastindicated in Table 4.8. This shows
that students identify that they have personal lprob and regard them as important
issues that need to be addressed inorder to improwgher areas such as academic

performance Robinson (1994) identifies that persprablems affect the students work.
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Table 4.6 Student perception of school guidance arabunselor role

Guidance and Very Important Neutral Unimportant Not Total
counselor Role  Important Important

Student personal29.0 24.4 22.1 16.0 8.4 100.0
problem

Student study 27.5 29.0 26.0 115 6.1 100.0
skills

Student 33.6 26.7 21.4 12.2 6.1 100.0
Discipline

Student study skills also ranked highly to respenskere they were identified as very

important with 27.5 percent and 29.0 percent asonapt. However, a considerable

number of the responses 26.0 percent were neuittalld.5 percent and 6.1 percent who

indicated unimportant and not important. In secopdehools students are required to

have self study sessions where they may as leaanergnfamiliar with the self-learning

materials and assignments and would require songagee on study skills, the process

of dealing with the assignments, and so on. Fdaimt®e students indicated the challenges

of accessing the Kenya Certificate of Secondary ceton (KCSE) examination

timetable for 2012 since the teachers went onestiikiey indicated they couldn’t find an

individual copy and had to result to download frtme Kenya National Examination

Council (KNEC).
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4.7 Guidance and Counseling methods used in secomglachools

There are different methods of guidance and coumgpébbjective 1) available for the
school guidance and counseling services in Kenydeadified in the literature. Based on
this the researcher included the different typescafinseling methods available to
students inorder to establish which methods wereerpopular than others in the school
environment. Figure 4.5 represents the studenbress where the most popular method
of guidance and counseling used was group cougseitih 57.3 percent compared to the
least popular method mentoring with 7.6 percerdividual counseling was represented
at 23.7 percent and peer counseling at 9.9 pembateas 1.5 percent indicated both
individual and group counseling methods. Studentadge of guidance and counseling
methods indicates that they are familiar with gnmkand counseling services in their

respective school.

Interviews with the headteachers and the teaclmdieated that there was a limitation in
providing guidance and counseling to students ginothe various methods that are
available. For instance undertaking individual cselimg was hampered by the lack of a
room for which to undertake the otherwise privdfaia The MOEST recommends that
the Headteacher has to recognize the importanceprofacy and respect for
confidentiality of counseling relationships by piding a room or office (Republic of

Kenya, 2000).
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Figure 4.5 Guidance and Counseling Methods Used
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Group counseling was identified as being more fablar to guidance on promotion of
discipline in the schools compared to individuatmeeling which was used for more
personal issues among individual students. Accgrdm Griffin (1994) and Bakhda

(2004) maintain that, group counseling is very img@at for the prevention of student
disturbances and to help develop a very free arddly atmosphere. The study sought
to ascertain how these services were rolled outr@avhespondents indicated that group
counseling was mostly done during preparationsnfiajor exams such as the Mock
examinations. Group counseling was also done oh @sues such as HIV/AIDS and
early pregnancies given that boy- girl relationshimay be formed in the school.
Individual counseling was only done where a studenght the services themselves from

the respective teacher-counselor.

Peer counseling was done through pairing up ofestigdin the school environment, this
would involve a senior student paired to a junitwdsnts where the former would be

required to guide the student through introductiorthe school environment through
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orientation and to attend to withdrawn peers in gbleool environment. Key informant
interviews established the schools involved inghmple involved volunteer counseling
which was offered by the local parishes where tingents were members. The study
found that individual counseling was also perceiveghly by students as effective,
although other methods were equally useful in somegue situations, and because of
certain strengths. Confidentiality, trust and shgemerged as the pillars for individual,

peer, and group counseling methods.

4.8 Services available in school guidance and cofiag programmes

To investigate on the counseling methods usedawmighng guidance and counseling the
researcher asked respondents to indicate whichcesrwere available in their school
guidance and counseling programme. As illustrate@able 4.7 educational study skills
were ranked highly as services offered in guidaaro@ counseling with 45.0 percent of
respondents indicating always and often with 34&rc@nt. This indicates that there is a
high regard of academic achievement among secorsgagols’ management. Provision
of personal and social skills among students aséed poorly where 39.7 percent and

19.1 percent of the sample indicated seldom andrmegpectively.

Occupational and career guidance is an importamponment of guidance and counseling
efforts among secondary students. This form ofningi is aimed at improving the
chances of students in life after school in the kwenvironment. However, findings
indicate that this is not the case as 36.6 penasponded that this service was offered

occasionally, response indicating seldom and nesxee also relatively high with 21.4
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percent and 16.8 percent respectively. Introductidnstudents to the new school
environment is important as it helps students ga&iceptance and integrate into a new
and challenging environment. Guidance and courgghrogrammes are required to
assist students’ transition from primary school iemment to secondary environment
which as identified in the literature presents atiéht challenges since the individual is
undergoing major transformations. Study findingggast that provision of these services
was present where 36.6 percent and 26.0 perceyarnéded always and often introduction
of students to the school environment were proviceaipared to 13.0 percent and 7.6

percent who indicated seldom and never respectively

Table 4.7 Guidance and counseling services provided students

Services Provided Always  Often OccasionallySeldom Never Total
Education Study Skills 45.0 34.4 16.8 2.3 1.5 0.00
Personal/Social Skills 8.4 4.6 28.2 39.7 19.1 0.0
Occupational/Career 14.5 10.7 36.6 21.4 16.8 100.0
Guidance

Introducing Teachers t026.7 29.8 24.4 11.5 7.6 100.0

New Students
Introduce students t036.6 26.0 16.8 13.0 7.6 100.0

School Environment
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According to the literature Egbochuku (2008) thensmiof a school guidance and
counseling services are based on a developmerggarbiny, which are to provide
students with: Opportunities to develop knowledgd appreciation of themselves and
others; Opportunities to develop relationship Iskiethical standards and a sense of
responsibility; Opportunities to acquire skills aradtitudes necessary to develop
educational goals which are suited to their negderests and abilities and information
that would enable them to make decisions abougliig career opportunities. The role of
school counselors is not limited to discipline bas been found to be very effective in
assisting middle school children in the area oéeadevelopment (Whiston et al. 1998).
Verduyn (1990) indicates that school counselorsedfective in teaching social skills.
Children who are experiencing family problems reépaing helped by school counselors

(Omizo & Omizo, 1988).

4.9 Factors affecting guidance and counseling in plic secondary schools

Guidance and counseling services are an activiticltwhequires resources inorder to
achieve its intended objectives. It was found thatdteachers faced a number of
problems during their participation in guidance atmlnseling programmes. These
included: students related problems, parent relgi@iblems, uncooperative teachers,
untrained personnel, too many administrative dutiegh work-load, lack of organization
by teacher — counselor and lack of resources ingjudinancial, and material. The
researcher asked headteacher to indicate to wiga¢el¢he following factors affect the
provision of guidance and counseling service tartbeidents. As Table 4.8 indicates

majority of the schools did not have materials fpridance and counseling, career
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material as well as college material. Observatiothe library also established that there

was no presence of reading material on guidanceandseling which was accessible to

the students. According to Mutie and Ndambuki ()98% necessary to have guidance

and Counseling centres stocked with newspapersazivegs, books, films and other

relevant materials that can help students.

Table 4.8 Factors affecting guidance and counselirggrvices in schools

Factors Always Often Occasionally Seldom Never Total
Available referral services 25.0 50.0 25.0 _ _ .000
Material for Guidance and68.7 13.9 12.8 4.6 _ 100.0
counseling

Human resources 75.0 25.0 _ _ 100.0
Time for guidance and25.0 25.0 50.0 _ 100.0
counseling

Counselor student ratio 75.0 25.0 _ 100.0
Career material _ 25.0 75.0 _ 100.0
College material 25.0 50.0 25.0 _ 100.0
Guidance and  counseling0.0 25.0 25.0 _ 100.0
handbook

Cooperation from ministry 75.0 25.0 _ _ 100.0
Cooperation from board 0f25.0 25.0 50.0 _ 100.0

governors
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Counselor training however is an important aspefttgoidance and counseling
effectiveness where the study established thattbaelders had no special training in
guidance and counseling. However 25.0 percent lesigmduate level of education
whereas 75.0 percent were degree holders. The pupsilar course was education.
Headteachers given their role as custodians ofipliise and schools require having
further training in guidance and counseling. Chu(®@@10) found that there was a
significant relationship between training of headteers in guidance and counseling and
their involvement in guidance and counseling progree. Contrary to this headteachers
given their role of promoting discipline ins schooequire some form of basic training
in counseling inorder to effectively plan and onganguidance and counseling in their

schools.

Headteachers indicated they were involved in thieosic guidance and counseling
programme in a number of ways which included plagrof guidance and counseling
services, staffing of guidance and counseling @agnes, involving other people in
guidance and counseling programmes, provision dfenas and other facilities for
guidance and counseling, encouraging students tuioked and counseled. Headteachers
supported that guidance and counseling plays aiwgsgrtant role in promoting student
discipline, they further indicated their knowledgiethe governments’ policy and legal
framework for provision of guidance and counselig the administration and
management of student discipline in schools butrditireceive the needed support to

implement guidance and counseling programmes in $hbools.
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Research findings also show that there was limited allocation for guidance and

counseling activities. Observation around the skhdal not reveal any time table set
aside for guidance and counseling implying thatregh&as no proactive approach to
dealing with indiscipline. Students indicated tiatidance and Counseling takes place
when a need arises. This finding agrees with Mabetyal (2009) on provision of

guidance and counseling services the services greem prominence when there was a
problem in the school. This reveals that Guidammk @ounseling is done haphazardly in
most schools. This really affects the effectivene$she programmes or teacher —
counselor as MOEST (1977) noted that lack of spetihe set aside for Guidance and
Counseling was hampering the success of the praogeasnlt, therefore, advocates for

specific times set aside for school timetable fardance and Counseling programmes.

It has been indicated in international literaturattthe influence of resources and the
effectiveness of SGC services may be affected byattitudes of parents, students and
administrators. Guidance and counseling as anigctequires support and collaboration
from the different stakeholders involved in the eation of learners. Stakeholders
include the parents, board of governors, educabfficers, teachers and learners

themselves.

Teacher/ counselors were asked to what extent gegdand counseling activities were
affected by stakeholders. As Table 4.9 illustrgiesents were indicated as to always
affect the guidance and counseling of learners WBI2 percent responses and 13.8
percent showing often. This could be interpretethascrucial role they play as guardians

also affects the extent to which students wouldnivelved in guidance and counseling

68



services. However, parents are not always in atipnsio help and it thus becomes a
problem of the school and the school guidance amdhseling services. According to

UNESCO (2002) parents concentrate on earning muoiput giving enough guidance

to their children. As such, schools are being mjitree responsibility to address students’
problems (Bruce & Cockreham, 2004) by providingdgnce and counseling services.
Arudo (2008) parents spend less and less timethdin children, the young are left on the
hands of their peers for advice, those with actegsternet get exposed to e-information,
others go for electronic and print media. Teacherounselors indicated that they were

dissatisfied with parental support in guidance emghseling.

The headteacher was also identified as a key stédexhto guidance given their role
dealing with disciplinary matters. The dissatisfattof teacher — counselors can be
attributed to the fact that the area is not a fiyi@s compared to academics. This finding
agrees with Kasayira et al. (2004) and Chivoniv@006) who found that school
administrators do not support Guidance and Coumgbkcause it is not an examinable

subject.

69



Table 4.9 Extent to which guidance and counselingsi affected by school

stakeholders

Stakeholders Always  Often  Occasionally Seldom Never Total
Headteacher 75.2 13.8 4.9 2.3 3.8 100.0
Students 65.7 12.9 11.3 4.3 5.8 100.0
Parents 78.6 10.2 5.7 3.3 2.2 100.0
Board of Governors 35.5 17.1 3.6 24.5 19.3 100.0

Students are the major beneficiaries of any guidamz counseling activities as it helps
them during their stay at school and prepares tf@niife outside the school, for the
world of work. Teacher — counselors indicated 8tatlents always affected guidance and
counseling given that their participation in thdiates was the only indicator of its
effectiveness. The effect of Board of Governors GBavas also noted as affecting
guidance and counseling where they were involvedhe allocation of funds to the
activity which would be used in acquiring of matési and resources to facilitate
guidance and counseling in their respective schddtsvever, the researcher observed
that some of the teacher — counselors were noteawfathe impact of this institution on

the management of guidance and counseling in sshool
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CHAPTER FIVE

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This section of the study presents the summarh@study, the conclusions of the study
based on the study findings and further, recomnteta are given also based on the

study findings.

5.2 Summary

The study sought to establish the influence of seling methods in promoting student
discipline in district public secondary schoolskikuyu District. The study was guided
by specific objectives which were to identify theidance and counseling methods used
in public secondary schools; identify challengeginfg school administration in
implementing guidance and counseling programmesitify the cases of indiscipline in
public secondary schools and establish perceptbrssudents on the role of the school
guidance and counselor. The study adopted theigggerapproach to collect the data
from the target population which included form fastudents, heads of guidance and
counseling and headteachers. The study was undartiking the teachers’ strike and
therefore there were challenges in gaining acaes$set study participants. However, the
study was able to acquire 132 fully completed daestires form students and four
guestionnaires from headteachers and four fromsheaduidance and counseling from

each of the four educational zone schools sampledigh the stratified random sampling
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procedure. The study presented the data in tabl@épi@ charts and the researchers own

interpretations.

5.2.1 Counseling methods used in secondary schools

The study revealed that there was use of diffeceniseling methods in the sampled
schools however with a differing degree and alsordéspond to different issues or
concerns. Group counseling was identified to bentlest popular method of counseling.
This method was mostly effective in dealing witlodwl issues affecting learners such as
preparation for examinations and issues such agAlDS. Individual counseling was
also used in the schools where this was promptedhbystudent to the teacher —
counselor for personal problems or dilemmas they beundergoing. Interviews with
teacher — counselor however indicated that thdeatgés with this method of counseling
was lack of sufficient time to undertake its adtes given they had other duties and
classes to attend to. Ajowi and Simatwa (2010) meuend that guidance and
counseling teachers should be given concessiomaitaourteen periods a week from
the normal teaching load to enable them carry oudagnce and counseling services by

providing individual guidance to students and cane®rmation.

5.2.2 Perception of the school guidance and counsetole

Study findings revealed that students highly regdrthe guidance and counselor role in
assisting students with their personal problemgd&its also acknowledged that school
guidance and counseling provider were mindful ogirthinteraction in the school

environment. Students indicated that they werethtced to the school environment and
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also introduced to new teachers. Asikhia (2010gsidtealthy interpersonal relationship
among the personnel in the school setting will helpromote beneficial environment for
teaching-learning situation. The healthy relatiopshwill attract and sustain the
academic interest of the learners. ConfidentiaMys also identified as an important
guality of students with regard to guidance andnseling. Confidentiality refers to the
end that any information shared with the teach@ounselor may not be divulged to
other members of the school fraternity. Studentdhér indicated that the school
guidance and counseling programme content coveesd bn knowledge on job

opportunities and career opportunities which sigdifthe focus of counseling towards
academic achievement and performance rather tf@rsKills which are important for

learners’ once outside the secondary level of dduta

5.2.3 Guidance and counseling programmes challenges

One of the major findings of the study is that gheras not a school among the sample
that had a guidance and counseling departmentageplThis finding was similar to those
of Nyambura (2010) where secondary schools in Linh&d no departments of guidance
and counseling in place. However, there were &a&ch counselors in the schools who
were tasked as teachers and also as counseldfseefetudents. These were however not
appointed by the Ministry but had volunteered t@adéhe guidance and counseling
efforts of the school administration. The headteaghsampled identified various
challenges they undergo in an effort to implemem guidance and counseling
programmes as outlined by the Ministry of Educatidirstly, the lack of human

resources to head and direct the established degatd, secondly lack of resources such
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as materials related to guidance and counseling sscthe guidance and counseling
handbook. Lack of support from the ministry andkstelders was also a major

impediment to running successful guidance and adingsprogrammes.

5.3 Conclusion

Study findings show that there is relative indigatto show that there is use of guidance
and counseling to deal with discipline problemsKitkuyu district public secondary
schools. Evidence suggests that there is a deléeffort by school administration to use
guidance and counseling to counter indisciplinedhools but these efforts are hampered
by resource challenges. The use of guidance andsebng was not popular in dealing
with the various management cases except for examim preparations, cheating in
examinations and girl — boy relationships. Theigigtary methods used in schools were
also found to be lacking given there are other puththat can be used such as peer
counseling and mentoring which have been identifedave far reaching results in

moulding students (Ministry of Education, 2012).

The disciplinary management methods in secondamgads in the sampled secondary
schools, Kenya was only leading to suppressedpiiisei but did not promote the full

growth of the individual child’s personality. Fanstance cases of indiscipline are still
evident in public secondary schools such as thentegpate of strikes by students in the
month of October 2012 term which is against theggamme development objective of
the guidance and counseling programme of the MoE&&ife to reduce the number of
institutional disturbances by 50 percent. Studeads beneficiaries of guidance and

counseling should be well informed on the aims laaxdefits of these activities. Lack or
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poor participation of children in the design andplementation of guidance and
counseling programmes or initiatives in the schoah also be a hindrance to the
effectiveness of these programmes. Parents and atia&eholder should also be
informed on their duties and responsibilities aardians in the process of guidance and

counseling.

5.4 Recommendations

Based on the study findings the researcher make®Hllowing recommendations;

1. There should be more communication between theeréift stakeholders in
developing and education on the school guidancecandseling objectives.

2. There should be continuous training of teacher nselors in schools facilitated
by cooperation among stakeholders given the dededtion of education
management which would suit the different guidaand counseling challenges
faced in schools.

3. The ministry should allocate each school a headjwflance and counseling
department who should have commensurate experemtexpertise in children
counseling.

4. School administrators and stakeholders should makeeffort to integrate
different counseling methods other than the predanti one observed i.e. group
and individual counseling.

5. Monitoring and evaluation of programmers is an intgat way to identify the

challenges and take corrective measures to impoovéheir delivery. Schools
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should be supported and encouraged to undertaketaning and evaluation
exercises of their school guidance and counseliagrpmme.
6. School administrators should reach out and invebaehers, parents and students

interested in guidance and counseling.

5.5 Suggestions for Further Study

The researcher proposes further research in tlmniolg areas:

I.  This study needs to be replicated in private seagnsichool and in other districts

in the country in order to compare the results.

ii. A study should be done on other disciplinary adiotihat the schools

administration use other than guiding and coungelin

76



REFERENCES

Ajowi, J. O. and Simatwa, E. M. W. (2010). The raieguidance and counseling in
promoting student discipline in secondary schoalKenya: A case study of
Kisumu district. Department of Educational Managetnand Foundations,
Maseno University, Kenya.

Alexitch, L. R. and Page, S. (1997). Evaluation Amfademic and Career Counseling
Information and Its Relation to Students’ Educatio@rientation. In Canadian
Journal of Counseling, 31 (3), p.205-218.

Akers, R. L. and Jensen, G. F. (2004). Social Liegriand the Explanation of Crime:
New Directions for a New Century. New Brunswick,: Nldansaction Publishers.

Arudo, T. O. (2006). Kenyatta University Peer Calimg Outreach for Secondary
Schools: A Case Study of St. Albert’s Ulanda GNisanza Province.

Arudo, T. O. (2008). Peer Counseling Experience ragnBelected Kenyan Secondary
Schools. Paper Presented at the KAPC Conferencai Sadrk Hotel ¥ to 4"
September 2008

Asikhia, O. A. (2010). Students and Teachers’ R#ioe of the Causes of Poor
Academic Performance in Ogun State Secondary Sshodigeria: Implications
for Counseling for National Development. Europeaardal of Social Sciences —
Volume 13, Number 2

Atodo, M. M. (2008). Students’ Perception of Effeeness of Guidance and Counseling
in Secondary Schools in Eldoret Municipality. Mastd Education research

project. Mount Kenya University

77



Baker and Gerler (2001). Counseling in School® |@. Locke, J., Myers, and E.L. Herr
(Eds.), the Handbook of Counseling, Thousand O@ks,Sage Publications.

Bakhda, S. (2004). Management and Evaluation bb8ls. Nairobi: Oxford University
Press.

Bartoo, J. P. (Unknown) Students Perception oBtfiectiveness of Counseling Methods
Used In Secondary Schools of Kenya: A Case of KBiigtrict

Bernard, R. M. F., Pringle, E. F. and Ahmed, N.9@9 A Preliminary Investigation of
High
School Counseling Resources on the Cape Penirsukdolescence, 32 (126),
p.373-

380.

Besley, A. C. (2002). Into the ®ICentury: The McCrone and McConnell Reports
Opening the Possibility for Introducing Fuikle School Counselors into
Scottish Schools. In Scottish Educational Revied(13, p.61-75.

Bruce, M. A. and Cockreham, D. (2004). Enhancihg Spiritual Development of
Adolescent Girls. In Professional School Counseling), p.334-342.

Carter, D. E. and Porter, S. (2000). Validity amdiability. In Cormack D (ed.) The
Research Process in Nursing. Fourth edition, OxBlackwell Science. 29-42

Chivonivoni, T. (2006). The State of School Couimgelin Chiredzi North Secondary
Schools. BSc Counseling Dissertation: Zimbabwe Qprawersity.

Churchill, G. A. (1998). Marketing Research. Metblmgjical Foundations. Chicago:

Gryden Press.

78



Cooper, D. R. and Schindler, P. S. (2003). Busimessarch methods. Irwin: McGraw-
Hill.

Cowley, S. (2001). Getting the Buggers to Behawsndon: Continuum.

Cox, R. (2002). Report on New Zealand Secondaryo@shPastoral Care Survey.
Auckland: Project K Trust.

Digolo, O. O. (2006). The Challenges of EducatiorkKenya in the 21st Century. In the
Journal of the school of Education. The Educatosl.(\ No. 1) Eldoret, Moi
University Press.

Durkheim, Emile. (1973). “The Dualism of Human Na&wand Its Moral Condition.” Pp.
149-163 in Emile Durkheim on Morality and Sociesdited by R. Bellah.
Chicago, IL: University of Chicago Press. (Origimadrk published 1914)

Egbochuku, E. O. (2008). Guidance and counselingo#prehensive text. Benin City.
University of Benin Press.

Fraenkel, R. J. and Wallen, E. N. (1993). How tsiDQe and Evaluate Research. 4th Ed.,
lllinois: F.E. Peacock Publishers, Inc.

Government of Kenya (1976). Report of the Natio@mmittee on Educational
Objectives and Policies”. Nairobi: Government Rerst

Government of Kenya (2001). Republic of Kenya, (POOReport of the Task Force on
Student Discipline and Unrest in Secondary Schb®sirobi: Jomo Kenyatta
Foundation.

Griffin, G. (1994). School Mastery. Nairobi: LeatgPublications.

Hendrikz, E. (1986). Introduction to Educationayé®logy. London: Macmillan.

79



Kasayira, J. M, Chireshe, R. and Chipandambira2R04) Educational Behaviour. BSc
Hons Psychology, Module HPSY 403. Harare: Zimba®pen University.

Kigotho, W. (2011). District schools register pqmrformance in KCSE exams. East
African Standard. Nairobi. Published on 04/03/2011

Kiige, M. J. (2010) Influence of SMASSE training ofiathematics and chemistry
teachers on the KCSE performance in Kikuyu DisthMaster of Project Planning
and Management Degree Project. University of Nairob

Kinyanjui, K. (1976). The Distribution of Educati@nResources and Opportunities in
Kenya. University of Nairobi: Institute of Develogmt Studies Discussion Paper
No0.208.

Kiprop, C.J. (2004). Challenges Faced by Teachets Headteachers in Maintaining
Student Discipline in the Post-caning Era. Unpuigds M.ED. Thesis, Egerton
University.

Lairio, M. and Nissila, P. (2002). Towards Netwaigiin Counseling: a Follow-Up Study
of Finnish Schools Counseling. In British JournbiGuidance and Counseling, 30
(2), p.159-172.

Mabeya, T. M., Ndiku, J. M. and Njino, J. (2009pI& of church sponsor in management
of secondary schools: Impact on academic performamcl conflict concerns in
Kenya. Journal of Education Administration and &pl&tudies Vol. 2 (2), pp.
031-038

Maluwa-Banda, D. W. (1998). School Counselors’ Bption of Guidance and
Counseling  Programme in Malawi's secondary sahotl British Journal of

Guidance and Counseling, 26 (2), p.287-295.

80



Makinde, O. (1987). Foundations of Guidance amdirSeling. London: Macmillan
Publishers.

Mapfumo, J. (2001), Guidance and Counseling in Btdok, Jongwe Printers, Harare.

Ministry of Education Science and Technology (20B8nhya Education Sector Support
Programme 2005 — 2010. Government Printers. Nairobi

Miller, N. J. and Dollard, J. (1941). Social leargiand imitation. New Haven: Yale
University Press.

Mobegi, F. O., Ondigi, B. A. and Oburu, O. P. (2D8B&condary school headteachers’
guality assurance strategies and challenges in &didtrict, Kenya. Educational
Research and Reviews Vol. 5(7), pp. 408-414

Muindi, B. (2011). 2,927 denied results over cheatMarch 1!, Daily Nation. Pp. 9.

Muganda-Onyando, R. and Omondi, M. (2008) Downdten: Counting the Costs of
Teenage Pregnancy and School Drop Out in Kenya.Cidwdre for the Study of
Adolescence.

Mutie, E. K. and Ndambuki, P. (1999). Guidance ammlnseling for schools and
colleges, Nairobi: Oxford University press (Eastiéd).

Nasibi, W.M.W. (2003). Discipline: Guidance and @ealing in Schools. Nairobi.
Strongwall Africa.

Ndichu (2005). Guidance and Counseling: HandboolSithools. Kur Career Ventures,
Nairobi.

Ndiritu, J. K. (1996). An Investigation into thegwision of Guidance and Counseling

services in Kenyan Secondary Schools. Case Studidafragua division in

81



Nyandarua district” unpublished post-graduate dr@oin Education research
project, Kenyatta University.

Omizo, M. M. and Omizo, S. A. (1988). The effectgarticipation in group counseling
sessions on self-esteem and locus of control anaglodescents from divorces
families. The School Counselor, 36, 54-60.

Olsen, W. K. (2003). Triangulation, time and the&iabobjects of econometrics. In P.
Downward (Ed.), applied economics and the criticadlist critique. London.
Routledge.

Paisley, P. O. (2001). Maintaining and Enhancing Brevelopmental Focus in School
Counseling Programmes. In Professional School Gangs 4 (4), p.271-277.

Quarto, C. J. (1999). Teachers’ Perceptions of 8cBounselors With and Without
Teaching Experience. In Professional School Countgett (5), p.378-383.

Republic of Kenya (1977). A handbook for schooldguce counselors. Nairobi: Jomo
Kenyatta Foundation

Reynolds, J. and Cheek, J. (2002). The 7 HabitHighly Effective Texas School
Counselors. In CA - Journal, 30 (1), p.86-98.

Rothney J. W. (1976). Adaptive Counseling in Sd¢hooEaglewood Cliffs. Prentice
Hall, Inc. Eaglewood cliff, New Jersey U.S.A.

Robinson, B. (1994). Assuring quality in open anstathce learning. In F. Lockwood
(ed.).

Materials Production in Open and Distan@arning. London: Paul Chapman

Publishing, Ltd.

82



Rutondoki, E. N. (2000). Guidance and Counselingkétere University. Institute of
Adult and Continuing Education

Schultz, B. and Mapfumo, J. S. (1992). Guidance @adnseling Training Manual for
School Counsellors. Harare, Zimbabwe

Sellers, C. S., Pratt, T. C., Winfree Jr., L. TndeCullen, F. T. (2000). The empirical
status of social learning theory: A meta-analysigaper presented at the Annual
Meeting of the American Society of Criminology, Samancisco.

Shumba, A. (1995) Career Counseling. In Teach&mmbabwe, 5 (3), p.5-6.

Simatwa, E. M. W. (2007). Management of Studentcipigie in Secondary Schools in
Bungoma District, Kenya. Unpublished Doctor of IB&ophy Thesis in
Educational Administration. Maseno University

Sink, C.and Yillik-Dower, A. (2001). School Counsed’ Perception of Comprehensive
Guidance and Counseling Programmes: A Nationaleurin Professional School
Counseling, 4 (4), p.278-288.

Stoops, E., Rafferty, M. and Johnson, R. (1981 hdaok: Educational Administration:
Guide for the Practitioner. Boston: Ally and Bagcnc.

UNESCO (2002) Terms of Reference: The First Intéonal Conference on Guidance,
Counseling and Youth Development in Africa, 22 -Af8il 2002. Nairobi, Kenya.

UNESCO (2010). World Data on Education VII. Ed. @l: Kenya. United Nations
Educational, Scientific and Cultural OrganizationRetrieved from

www.ibe.unesco.org on #0February 2012 at 12.00 P.M.

83



Van der Riet, M. and Knoetze, J. (2004). Help Sagkratterns in Urban and Rural
Youth in Two South African Provinces: A Socio-Cextual View. In School
Psychology International, 25 (2), p.223-240.

Verduyn, Lord, and Forrest, (1990). Social skitlriing in schools: An evaluation study.

Journal of Adolescence, 13, 3-16. 17

Waweru, K. (2011). Unique learning that nurturescitline and talent. East African
Standard. Nairobi. Published on 14/06/2011

Webb, S. (1999). Counseling children in schools:ofmion. New Zealand Association
of Counselors Newsletter, 20 (2): 33-34.

Whiston, Sexton and Lasoff (1998). Career-intenoentoutcome: A replication and
extension of Oliver and Spokane (1998). JournaCofinseling Psychology, 45,
150-165. 16

Youth Alive — Kenya (2008) “Strikes in schools...rtghor outrage? Imprint Volume 1-

Number 2. Youth Alive Kenya. Nairobi

84



APPENDICES

Appendix 1: Questionnaire for Headteachers

| am a Master of Arts student in Sociology counggliluster at the University of Nairobi

undertaking a study on the influence of counselngthods in promoting students
discipline and performance in Kikuyu Division. Younstitution has been chosen as a
case study and you are requested to fill the quasdire to the best of your ability.

Thank you in advance.

Sectionl: Background Information

1. Gender?
1 =Male [ ]
2 = Female [ ]

2. Age group?

1=2530 []
2=3135 []
3=36-40 [ ] \
4=4145 []
5=46-49 [ ]
6=0ver50 [ ]

3. What is your level of education?
1 = Diploma [ ]
2 = Degree [ ]

3 = Post-graduate [ ]



Section 2: Guidance and counseling methods

4. What guidance and counseling approaches best des@ur school guidance and

counseling programme?

1 = Peer education and counseling [ ]
2 = Group counseling [ ]
3 = Individual counseling [ ]
4 = Mentoring [ ]

5. What are the perceived benefits of using the ifiedtcounseling methods?

Counseling method Benefits

Peer counseling

Group counseling

Individual counseling

Mentoring

6. What are some of the disciplinary cases do you caaness in delegating your

duties?
1 = Drugs and substance abuse [ ]
2 = Cheating in exams [ ]
3 = Bullying [ ]

86



4 = Stealing [ ]

Other 6pecify ....covvvi i

7. What are the methods do you employ in dealing withscipline cases?

1 = Suspension [ ]

2 = Manual work [ ]

3 = Guidance and Counseling[ ]

4 = Corporal punishment [ ]

Other 6pecify ....covvvvei i

8. How would you rate your school guidance and coumgeservices in your
school?

1 =excellent [ ]

2 = Good [ ]

3 = Fair [ ]

4 = Poor [ ]

5 =Very poor [ ]
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Section 3: factors affecting gquidance and counselimpprogrammes

9. To what extent do the following factors affect thse of guidance and counseling
programmes in your school? (1=always, 2=often,c8asionally, 4=seldom,

5=never)

Factors Always| Often | Occasionally| Seldom | Never

Available referral services

Available material for G&Q

services

Available human resources

Available time for G&C services

Counselor student ratio

Available Career material

University/ college material

Available Guidance handbook

Cooperation  from  ministry

officials

Cooperation from Board af
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governors

10.What are some suggestions would you give to impmvgour school guidance

and counseling programme?
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Appendix 2: Questionnaire for Head of Guidance andCounseling

| am a Master of Arts student in Sociology counggliluster at the University of Nairobi

undertaking a study on the influence of counselngthods in promoting students

discipline and performance in Kikuyu Division. Younstitution has been chosen as a
case study and you are requested to fill the quasdire to the best of your ability.

Thank you in advance.

Section 1: Background information

1. What is your sex?

1 =Male [ ]

2 = Female [ ]

2. What age group do you belong to?

1=20-25 [ ]
2 = 26-30 [ ]
3=31-35 [ ]
4 = 36-40 [ ]
5 = Over 40 [ ]

3. What is your highest level of qualifications?
1 = Certificate in education [ ]

2 = Diploma in education [ ]
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3 = Bachelor’s degree in education [ ]
4 = Master’s Degree in education [ ]

5 = Other Specify ......ccoiiii,

4. Have you received any professional training in gaice and counseling?

1=Yes [ ]
2=No [ ]
(b) If yes, please elaborate.............cooiiiiiiiii

5. How many years of experience have yalidsaa counselor?

1= 1-5 years [ ]
2 = 6-10 years [ ]
3=11-15years [ ]
4 = Over 15 years [ ]

Section 2: Guidance and counseling methods

5. (&) What are some of the guidance and counselinthads used in your

department?
Individual Counseling [ ] Peercounseling 11
Group Counseling [ 1] Mentoring [ ]
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(b) What are the perceived benefits of using thenseling method identified in 5 (a)

above?

Counseling Method Benefits

Individual counseling

Peer counseling

Group counseling

Mentoring

6. How often does your school counseling service gl®vhe following information
to students? Please indicate as per the given sfdle5 (1= always, 2=often,

3=occasionally, 4=seldom, 5=never)

Information Always Often | Occasionally| Seldom | Never

1.Educational, such as study

skills

2.Personal/social, forming

relationships

3.0Occupational/career

guidance
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7. What criteria does your department use in evalgatie effectiveness of your
school guidance and counseling method? Pleaseabedis per the given scale of

1-5 (1= Always, 2=often, 3=occasionally, 4=seld@mnever)

Criteria Always | Often | Occasionally| Seldom | Never

Academic achievement

Positive attitudes towards school

Achieving goals

Improved reading

Improved behavioural patterns

Observation of peer relations

8. How would you rate your school guidance and coumgeservices in your

school?

Excellent Good Fair Poor Very poor

Section 3: Factors affecting quidance and counsetimprograms

1. To which extent do the identified factors influenttee effectiveness of your
school guidance and counseling services? (1= Alwaysften, 3=occasionally,

4=seldom, 5=never)
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Factors Always | Often | Occasionally | Seldom | Never

Availability of human resources

Avalilability of materials e.g. handbooks

Avalilability of counseling facilities

Availability of time for counseling

Availability of monitoring/evaluation

2. To what extent is your school guidance and coumgelervices affected by the

following people? (1=always,2=0ften,3=0occassioageldom,5=never)

People Always | Often Occasionally Seldom Never

Headteacher

Students

Parents

Board of Governors

3. To which extent are you satisfied with the par@étipn and cooperation from the
following people? (1=very satisfied,2=satisfied)®st] satisfied,4=not

satisfied,5=strongly dissatisfied)
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People Very Satisfied | Just Not satisfied Strongly
satisfied satisfied dissatisfied

Headteacher

Teachers

Parents

Students

Ministry

4. What are some suggestion you would recommend fiirtiprovement of your

school’s guidance and counseling programme?
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Appendix 3: Questionnaire for form four students

1. Which of the following services are provided inuyoschool guidance and
counseling programme? (Please rate 1l1=always, 2ax8fteccasionally,

4=seldom,5=0ften)

Services Always | Often Occasionally| Seldom | Never

Educational such as study skills

Personal/social skills

Occupational / career guidance

Introducing teachers to new students

Introduce students to school environment

2. What do you believe are the aims and benefits afr \gchool guidance and

counseling programmes?

Aims / benefits Always | Often| Occasionally| Seldom| Never

Improved study habits

Efficient use of time

Academic achievement

Improved classroom behaviour

Positive self image
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Knowledge on job applications

Knowledge of career

opportunities

3. What is the perception of your schools' guidanocg @unselor role in assisting

students?

Role Very Important

important

Undecided

Unimportant

Very

important

student personal problem

[72)

students in study skills

Student discipline

4. Please indicate the extent to which the followitatesnents relate your school

guidance and counseling programme? (Strongly adrekgree=2, undecided=3,

disagree=4, strongly disagree=5)

Statements Strongly

agree

Agree

Undecided

Disagree

Strongly

disagree

School counselor cares fpr
students

School counselor maintains

confidentiality
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School counselor respegts
students

School counselor is easily
available to students

5. Suggest how the school and guidance programme dmaildnproved in your

L o] 410 1] P
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Appendix 4: Interview Schedule for Headteachers

. What are the channels of communication used by dchdministration to

communicate to students on issues of discipline?

. How often does the school administration communid¢atstudents on issues of

discipline?

. What are some of the disciplinary cases in youmsith How do you deal /
manage these indiscipline cases?

. Does you administration include student particqmatin the developing school
rules and regulations?

. What areas of guidance and counseling do you tl@giire more emphasis?

. What are some of the challenges that the schooliresinations faces in
undertaking guidance and counseling

. How do you overcome these challenges?
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Appendix 5: Kikuyu District Public Secondary Schoos

S/No. | Name of school Zone Category

1 Alliance Boys H. School Thogoto National School
2 Alliance Girls H. School Thogoto National School
3 Mary Leakey Girls H. School Kabete Provinciah&al

4 Moi Girls, Kamangu Karai Provincial School
5 Uthiru Girls H. School Kabete Provincial School
6 Kirangari H. School Kabete Provincial School
7 Musa Gitau Sec. School Thogoto District School
8 Gathiga Sec. School Kabete District School
9 Kikuyu Day Sec. School Thogoto District School
10 Rungiri Sec. School Thogoto District School
11 St. Kevin’s Sec. School Kabete District School
12 Kabete Sec. School Kabete District School
13 Karai Mixed Sec. School Karai District School
14 Gichuru Memorial Sec. School Muguga Districth&ul

15 Kahuho Uhuru High School Muguga District School
16 Muhu Sec. School Thogoto District School
17 Kanyariri Sec. School Kabete District School
18 Renguti Sec. School Karai District School
19 Muguga wa Gatonye Sec. School Muguga Districiio8l

20 Kerwa Sec. School Muguga District School
21 Kanjeru Girls High School Muguga District Soho

22 Kibiciku Girls High School Kabete District ScHoo
23 Mai-i-1hii Secondary school Karai District Schoo
24 ACK Nyathuna Secondary Kabete District School
25 Nderi Secondary Muguga District School
26 PCEA Gikuni Kabete District School
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