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ABSTRACT

This study sought to find out the Challenges of English as a second language with reference to
secondary schools. It tried to establish whether attitude, motivation, cultural background and
language policy affects English proficiency. The area of study was Lutsangani Secondary School, Kilifi
County, Kenya. This study adopted a descriptive survey where populations were investigated by
selecting samples to determine occurrences. The target sample population was drawn from the
senior classes because they were assumed to be more exposed to English language than their
counterparts in junior classes through purposive sampling. Stratified sampling was used to identify
sub-groups in the population and their proportions then formed a sample from each selected sub-
group. Questionnaires were used to collect data from students while interviews were used on
teachers of English. The data collected was analyzed through descriptive statistics for quantitative
data and inferential analysis for qualitative data. The data was presented in tables and charts. The
study formulated necessary recommendations and also came up with suggestion for further studies
on the place of English in the Coastal community.



TABLE OF CONTENTS

] O I N 2 I8 O ] P i
] 9 1 1@ N I (0 ] N PP ii
ACKNOWLEDGEMENTS ... et e e e e e e e e e aeneeeesaeeees v
LIST OF TABLES ... oottt ettt e e e et e e et e e e et e e e e e s e e e et e e e eann e v
LIST OF FIGURES ...ttt e e e aen e e et e e e e e e e e eaaas Vi
LIST OF ACRONYMS oot sttt e e e e e e e et e e e et e e e e e e e eaanas Viii
= 1S I O PRSP iX
TABLE OF CONTENTS ..ottt ittt ettt mmn et e s sttt e e e e ettt e e e e e s snssaeeaaanssbneeeaeeaanns X
CHAPTER ONE:INTRODUCTION ... ..cuttiiitiesiit s sssieeeaeeesssniseeeeaesssnnnsseeesesssnnnenesans 1
1.1 Background Of the STUAY ..........uuuuuimmmmmme e e e e e e e e e e e e e e e e e e e eeeaeeenes 1
1.2 Statement of the Problem.............ee e 5
1.3 Operational DefinitioN Of TEIMMS.........ucemmmreiiee e e e e e e e 6
1.4 Objectives Of the STUAY .........oveiiiiieeeeee e 8
ST o 1 001 =S = SO 8
1.6 Justification and Significance of the Study..e......cccooeeiiiiiiiiiie e 8
1.7 Scope and LiMItAtiON ..........eeiieis i eeeeeeeiiiiiiis s e e e e e e e e e e e e e e e e e ee e e e ennnneeeensnnn e eeeas 9
1.8 Conceptual FrameEWOIK ...........oooiiiii oot 10
1.9 LItErature REVIEW. ....cciiiiiiiiiiii it e+ttt s s s e e e e e e e e e e e aaaaeaeaeeeeeeeensesennnnns 11
1.9.1 Rationale for teaching English in Kenyan $1Q...............coooviiiiiiiiiiiiiins s 11
1.9.2 Factors affecting Competence iN ESL .o 12
1.9.2.1 Attitude and MOTIVALION ........cooiiiiiiiieicee e e e e e e e e e e e eeeeeenanaes 12
1.9.2.2 Cultural backgroUnd..........coooi i 16
1.9.2.3 LANQUAGE POLICY c.ceiiiiiiiiiiii ettt s e e e e e e e e 19
1.10 Summary of MethodolOgy .........cooiiiiiiiiiiii s 23
CHAPTER TWO: METHODOLOGY ...ciiiiiiiiiie ettt ea e e e 24
2200 I 11 o T [UTox 1 o] o [OOSR UPPUPOPPT 24
2.1 RESEAICH DESIGN... o iiiiiiiiiieieeiee ettt e e e e e e e e e e e e e e e ettt e nnnneae bbb b s 24
2.2 Population and Sampling TECHNIQUES....cammmmmmeeeiieiiieeiiiiiiiiiee e e e e e e e eeeee e e e e 24
2.3 Data Collection TEChNIQUE ........cooiiiieeeeeee e errre e e e e e e e e 26

P2 @ TN = 111V oo ] 11 (o] USSR 27



2.5 EthiCal CONSIEIATION ... e e et e e e e enaees 28

2.6 Data Presentation and ANAIYSIS ... eeeeeremimmmieeeeeeeeeeeeeeeeeeeeeeeeeeeseennnnnes 28
CHAPTER THREE: DATA PRESENTATION AND ANALYSIS ..o, 29
G0 I {1 £o T [UTox 1 o] o [OOSR UPPUURPP 29
3.1 DemographiCc CharaCteriStCS ........oeiiieeeeeeiiiiiiieie e 29
3.2 Attitude of learners and profiCieNCy iIN ESL e .o 31
3.2.1 English shouldn’t be made compulsory in Sdaoyn Schools .............cccccceeeeeeenn.. 1.3
3.2.2 Don't enjoy being taught in ENGISN .. ceeeeevveiieiiee e 32
3.2.3 In most cases need clarification in KiswatilNative Language and not Always
ENGIISI L e ——————— e aaaaaaaerara—————_ 33
3.2.4 English is the main barrier to understandioigtent subject ............cccceeeeviieeeennnn. 34
3.2.5 It is totally against will to speak EnglishSThool ..............oeviiiiiiiiiiiieeees e 35
3.2.6 Never use English anywhere else other thaohool in my conversation................. 35
3.2.7 Don't enjoy speaking in ENglish at @ll ceeeee.vvvveeiiiiiiic 36
3.2.8 English shouldn’t be given more time thareosubjects in school...................... 31..
3.2.9 English is not an easy language or SUbJEEEIm ................cccoeeiiiiiieiiiiienes e 38
3.2.10 Those who speak in English think they ateebéhan others...............ccceeeeee 38
3.2.11 Case Summaries for attitude of learnersrisvidne usage of English in Schools.... 39
3.3 Motivation of learners and development of ESL............cccccceiiiiiiiiiieeeieeceeeveeeeee, 40
3.3.1 English enables one to get a job aSily..ccceuveeiiiiiei i 40
3.3.2 English enables one to communicate with sthasily.................ciiiiiiiiiiiiiiiis oo 41
3.3.3 English promotes ones status among friends................oooviiiiiiiiiiiiin e, 41
3.3.4 English enables one to further StUdIES cccaeeuvveiiiiii i 42
3.3.5 English enables one to carry out tasks midi@emtly ..............cccceeeiiiiiiiiiiniiiiiieennns 43
3.3.6 English enables one to excel in other SUBJECT............ueiiiiiiiiii e 44
3.3.7 English is an official language of Kenya.............cooouviiiiiiiiiiiiieeeeeeee e 44
3.3.8 English enables one to integrate with westahure..............ccccooeeiiieveeiiiiiiieeeeee. 45
3.3.9 English enables one to integrate with theakthe world ..............vviiiiiiiiiiieenns 46
3.3.10 More enlightened people use English to coma@ate .................ccoeevviieiiiiiiiinini a7
3.3.11 Case Summary for Motivation for learning BSIg ..., 47

3.4 Effect of Cultural background of learners tdi8L learning and usage ..........ccccceeenn.. 48



3.4.1Language mostly used to communicate at hortfeparents ................ccoeevviieeeenens 8.4

3.4.2 Language personally used to communicated®isinool ...............cccceeeeeiiriiiinnnnn 49,
3.4.3 Opportunities to practice English in Commynit.............oooeviiiiiiiiiiiiiinne e, 49
3.4.4 Places where learners get opportunity totima&nglish in community .................... 50
3.4.5 Any other person other than the teacher witowages the use of English to

(o0] 1010 0101 g1 o= (= SRRSO 50
3.4.6 The person other the teacher who encouragesfuEnglish to communicate............ 51
3.4.7 People in the community who discourage oom fusing English..............ccccceeees 51
3.4.8 Persons in the community that discourag@seeof English ... 92
3.4.9 Influence of Local language to use or undexing of English.................c..ceee 52
3.4.10 Learners find self secluded for being abledammunicate in English ...................... 53
3.4.11 Case Summary for Cultural Background infagean the learning and usage of

[ T |1 o PR PPPPPPPPPPRRPRRT 54
3.5 Language Policy and ProfiCienCy iN ESL .. eevvevveeiiiiiiiieeeeeeeeeeeeeeeeeeveeeeeeeaenens 54
3.5.1 Presence of School language policy (SLR)........coovvvviviiiiiiiiiii e, 55
3.5.2 School Language Policy helps develop Endgisguage............ccccceeevvvvvvvvieennnnns 56
3.5.3 Schools should develop Language POl coiiieeeceiiiieeeeeeee e 56
3.5.4 Personal view of Importance of Language RoliC.........ccccoovveiiiiiiiiiiiiiieeeeiiiiins 57
3.5.5 Rate of Success of School Language Poli@giyf..........ccoooeeieeiiiiiiiieeei e 58
CHAPTER FOURSUMMARY, CONCLUSIONS, RECOMMENDATIONS AND
SUGGESTIONS FOR FURTHER RESEARCH .........otmneeeeiiiiiiee e 59
V40O I [ o1 (oo 18 ox 1 o] o HNU PP PP PPPPPPPPPPPUPPPP 59
4.1 Summary and Discussion Of fINAINGS ..o i e 59
A 0] o ot 11 13 o o IO TP 61
4.3 RECOMMENUALIONS .....ceiiiiiii ittt e e e e e e e e e et be e e e ee e e e e e e e e e s e naanes 61
4.4 Suggestions for further StUdIES........ccovvveiiieeeece e 62
REFERENGCES ...ttt e sttt e e e e st e e e e e e nnnees s ansnbaeeeeeeeannnees 63
Appendix A: TIMe fraMEWOIK ...........u e s 66
Appendix B: Estimated BUAQEL .........ooouiiiiiiiieiiiiiieee e 67
Appendix C: Letter Of REQUEST ......ccoi i ee e e e e eeaeaeeees 68
Appendix D: Learners’ QUESLIONNAIIE........ .o eeeeerrerrnnnnaaaaaeeeeeaeaseeeeeeessrmnneneessnsnnnnnn 69

Appendix E: Interview Schedule for teachers of BESIgL............cooooiiiiiiiiiiiiieeee. 74



CHAPTER ONE

INTRODUCTION

1.1 Background of the study

It has for some time now been widely acknowledgedpplied linguistics that non-native
speakers have come to outnumber native speaké&nsghish, that in fact most interactions in
English take place in the absence of the lattgy. @raddol 1997, 2006). There have been
numerous papers and book-length treatments onmpécations of the spread of English,
including issues such as the question of owner@hipdowson 1994, 1997), the normative
model in second language pedagogy (Cook 1999; Ramak1995), and reconsiderations of

the nature of communicative competence (AlpetkidZ@eung 2005).

English has established its position as the glbbglia francabeyond any doubt; along with
this status, it has become one of the symbols of timme, together with globalisation,
networking, economic integration, and the Internithas been subject to much debate and
has raised many fears. English has been seenhaisa to local languages and cultures, or
alternatively, its global uses have been seentheeat to Standard Englishiystal, 2001) At

the same time, English has been welcomed as aledifiefficiency in for example business
and science, or as a new means of communicatiorgl@dally emergent localities in a

variety of non-mainstream subcultures.

The spread of English from the British Isles h&staplace over a long period, starting from
the late 12th century, and it has taken differentn in different parts of the world. In some
cases newnative varieties developed, like thoskespm North America and Australia along

with British English. In other cases, again, Ernglisas adopted as a second language in



mainly Africa and Asia, and the resulting varieti@® often spoken of as ‘outer circle’
varieties or ‘World Englishes’. The latter have gained equal prestige to the native (core)
varieties, but there has been fairly extensive j@see research carried out on their specific
as well as shared features. Kachru's work sincel®®0s (e.g. Kachru 1982, 1985) has
raised awareness of the issues relating to Worlglighes, and important research has been
done towards the description of these varietiesgbiyp for instance brought together in Platt,

Weber and Ho (1984) and Kortmann and Schneider4(200

In many countries English is the dominant langudne, does not have official status. In

Australia, English is spoken by the vast majoritythee population and is the only language
used in government institutions, but Australia doeshave an official language. The case is
the same in the United Kingdom and the United Staleough many states and regions

within the US do have English as an official langgia

It is important to note that English is the soléoxdl language of the Commonwealth of
Nations and the Commonwealth Games (CommonwealtheGd-ederation Constitution,

2011). It is also one of the official languagestlné United Nations (UN) and one of the
working languages of the UN Secretariat, the Eusogdnion and the International Olympic

Committee. Many of these countries are currentoomér colonies or dependencies of the
UK or of the US, itself a former colony of the URf such countries, India consists of the
greatest number of speakers of English and thead® fofficial language alongside other
languages though the language policy of India is ohthe most complex ones.Kenya is
among the countries where English is considereatfi@al language and is enshrined in the

country’s constitution alongside Kiswabhili,



In contrast to the native and the established sktzorguage varieties, the use of English as a
lingua franca (ELF) has been hotly debated butively little studied. English as a language
of communication between speakers for whom it isadditional language is assuming an
increasinglyvital role outside countries where Ksigl has an official status. The
consequences of this to the development of Englshour understanding of the language

are surely worth attention in English Studies.

A description of the language situation of Kenyandg an easy and straight forward task as
one would anticipate. This is because the courgtrguilturally, racially and linguistically
heterogeneous with policies that are somewhat arobg and this, therefore, presents a
complex language situation that makes English Bsguage challenging. Webb &Kembo-
Sure (2000) put the tribes of Kenya at 42 with th&jority of the tribes coming from the

Bantu speakers.

English, the former colonial master's tongue isdfiigial language that is used in education,
judiciary, government, international business, iparent, diplomacy, etc. It therefore is the
language that many people seek to learn for obvo@useived monetary gains. Kiswahili is
the co-official and national language. It is usemt fnter-ethnic communication and
(especially oral) government and parliamentary ress. It is only allowed (subject to the
availability of interpreters) only in lower courtsut all court records are kept in English
(Kembo-Sure &Ogechi 2006, Republic of Kenya 2010).addition, it is a compulsorily
taught and examined subject up to form 4 and iseipline at university level. The other
indigenous Kenyan languages are for intra-ethnmroanication at home. They are used to

introduce education in the rural areas up to stahdavhen English takes over. In urban and



semi-urban areas either English or Kiswahili isdus®introduce education depending upon

which one is dominant in the catchment area.

The study looked at the challenges that face Hmgis a language and especially from a
school based approach. The study was carried @it adl-inclusive gender representation to
find out if gender can be used to establish suefieiges that are found in the advancement
of English as a language. The area of research wisehgani Secondary School, Kilifi

District, Kilifi County, Coast region.

Kilifi County is located in the Coast and conssitfive constituencies (Bahari, Kaloleni,
Ganze, Malindi and Magarini) with an area of 12)6h@ Kilifi District borders TaitaTaveta

to the west, Malindi to the northwest, Mombasa Emdle to the south. The position of the
district put it in a strategic location for induatrgrowth in the Kenyan coast. It borders

Mombasa (the second largest city in the country) l@nya’s main seaport of Kilindini.

Kilifi district is divided into seven administragvdivisions namely: - Kaloleni, Bahari,
Chonyi, Kikambala, Ganze, Vitengeni and Bamba. ds 86 locations and 108 sub
locations.Settlement patterns in the district aftuenced by infrastructure network (roads,
water, and electricity) and the agricultural poignof the zones (Republic of Kenya, 2005).
The county has about 64 public secondary schodasof®@lary schools in Kilifi County,
2013) to cater for the growing schooling populatkalifi District Development Plan 2008-
2012 notes that the total enrolment in secondanpas stood at just about 8,126 (Republic
of Kenya, 2008). Lutsangani Secondary school isbeetDay & Boarding public school. It
attracts students from within and also without dinsrict. The predominant language of the

area and of the majority students is Kichonyi, b-sibe of the Mijikenda tribe. The school



population stands at 811 with 531 boys and 283.githe school has four streams per each

form with only one stream being for girls.

1.2 Statement of the Problem

The language policy of Kenya presupposes that ary&n educated up to Grade 12 (form
4) is bilingual or trilingual in English and Kisw#irplus a mother tongue if s/he was brought
up in the rural areas. In reality, however, polayd practice are not always in tandem (Wolff
2002, Kembo-Sure &0gechi 2006 a & b). In many prynschools, children have a ‘they-
code' (English) forced on them through rewards untishment (Ogechi 2003) for using or
not using English. The pupils in turn resort tava-code' in the absence of teachers, outside
classrooms. That is, they use mother tongue, Kidwahd at times code switching

interaction.

The above observation clearly points out that leesrin school have been left with less
choice or no choice at all in regard to the langutligit should be used in school, that English
is an imposed language that learners have to litte Because of this, there is a ball game
played by trainers and learners of the languageh#@pers the language outlook especially
among the learners who are left with only the caa@tlearning the language regardless. It is
important to note that except for Kiswahili and eatlioreign languages (that are normally
optional), all other subjects are supposed to bghiin English. This automatically informs

a reader that there is rigidity of learners to @s®lish as their preferred medium of

communication and therefore brings about the ugguofshment and rewards to enforce the

adoption of English as the general medium of compation, teaching and learning.



In spite of the important role played by Englishdaage in Kenya, this rigidity of leaners
perhaps leads to the persistent complaints abbdungfatandards of both written and spoken
English since the late 1950s (Hawes, 1979; Olu©6B2; lyumagomya, 1989). Since 1985,
substantial blame at secondary school level isopuhe integrated approach to the teaching
and learning of English designed and implementeadimools (K.I.E., 2002).1t therefore is
clear that English though being an old Subjectcimosl| setting and the principal medium of
curricula implementation has received resistanoenftearners may be due to its complex
nature as compared to local languages and thergioseng serious challenges to both
trainers and trainees.From a school perspectianees can hardly express themselves
properly or interpret intermediate English well. 8icof the times, they resort to code
switching when communicating even during Englissséns. These challenges have led to
poor performance of the language in schools anefiiee, this study lookedat some of these
challenges and suggested alternatives or soluttossch challenges to inform policy makers
and other stakeholders to help transform the simapositively. It will also open up
windows for further probe by scholars and reseas;tand inform the public on the position
of English as a language among young Kenyans; lhey perceive it and how it may be
approached in its development. The study was cdadun Lutsangani Secondary School of

Kilifi District, Kilifi County.

1.3 Operational Definition of Terms
Lingua franca:a language that is adopted as a common languagedetspeakers whose

native languages are different according to thener®xford dictionary.



Official language:The language that is approved by the governmeat @juntry, taught in

schools, and used in legal and official documents.

National languageélanguage in widespread and current use througa@ecific country or
in parts of its territory, and often representativehe identity of its speakers. It may or may
not have the status of an official language. Exanplhaeto-Romance (Ratoromanisch) in

parts of Switzerland”(United Nations Group of EXgayn Geographic Names, 2002).

Language policylanguage policy is about choice. It may be the ahoif a specific sound,
or expression, or of aspecific variety of langudgenay be the choice regularly made by an
individual, or a socially definedgroup of individeaor a body with authority over a defined

group of individuals” (Spolsky, 2005).

English as a Second Language (EShg teaching of English to speakers of other laggs
who live in a country where English is an official important language(Cambridge

Advanced Learners Dictionary & Thesaurus).

English as a foreign language (EFLENnglish taught to people who need to learn itHeir
studies or their career, and who do not live irtaglish-speaking country (Macmillan

Dictionary)

It is important to note that according to the oaldictionary, “ESL (English as a second
language)... and EFL (English as a foreign langualjeefer to the use or study of English

by speakers with a different native language.”

Barber (2000) says that “The distinction betweaosd language and foreign language is

not, however, a sharp one”



1.4 Objectives of the Study
This studyfocused on the following objectives:
1. To investigate the role of attitude to competemcspoken and written English
2. To determine how motivation promotes developmertraflish as L2
3. To explore how cultural background affects Englesdrning and usage
4. To find out howschool language policy impacts oe tisage of English among

learners

1.5 Hypotheses

The study was guided by the following hypotheses:

1. Attitude affects proficiency in spoken and writténglish.
2. Motivation promotes development of English as L2.
3. Cultural background affects English learning anages

4. School language policy impacts the usage of Englisbng learners.

1.6 Justification and Significance of the Study

Performance in English has not been that encouyaginoughout the Republic of Kenya and
more so in the Coastal region. Little or no studmrese been conducted to look at the
challenges facing English and especially in Kiifstrict. The study was not onlyimpelled by
poor performance (since it is the most availablel wf evaluation adopted in Kenyan
schools, one cannot ignore the data gained frormeaion assessments) but also through

direct interaction with members of the area, mostiydents at secondary schools.



The study aimed at informing policy makers and ienpénters, sponsors of education in the
region, scholars and academicians as well as sthkeholders on the highlighted challenges

facing the language of English in secondary schimoisach a thorough reconnaissance.

1.7 Scope and Limitation

The study aimed at establishing relationships offoi@ such as attitude, motivation, cultural
background and school language policy to the deweémt and competence of ESL in
secondary schools. The study waslimited to Lutsaingacondary school that has both
boarders and day school learners. Care was takeansore that both categories of
learnerswere included in the sample for effectinalygsis. Being a mixed school, both boys

and girls were sampled for quality purposes.



1.8 Conceptual Framework

Independent Variables Dependent Variables

Attitude ESL Proficiency
<_
o]

4

Motivation
é
N
Challenges
Cultural
background | Written and spoken
English

School
. Poverty l Attendance l
Languagepolicy [ | ! !

Fig 1.1 A conceptual framework for the challenges of English as a second language

Source: Adopted and modified from Oso&Onen (2005:26) A General Guide to Writing

Research Proposal and Report

In the above model, cultural background as weBdm®ol language policy affects attitude of
the learner. Also school language policy affectsivation while motivation and attitude are
inter-related. The above mentioned variables aesn@e as the challenges that influence the
proficiency of ESL in both written and spoken tarigers. However, the said challenges
might be influenced by the extraneous variablethéxmodel above. For example, poverty

may influence the presence of a student in schoarefore disadvantaging them on their



proficiency of English. Similarly, a school withnlited infrastructure may fail to expose a

student to the required standards of English.

1.9 Literature Review

1.9.1Rationale for teaching English in Kenyan schd®

According to the integrated approach, the followang pursued as the objectives of English
Language Teaching for secondary schools in Kenyath& end of the secondary school
English course, the learner should be able toerisattentively for comprehension and
respond appropriately; use listening skills to inéd interpret meaning correctly from
spoken discourse; listen and process informatiom fa variety of sources; speak accurately,
fluently, confidently and appropriately in a vayiebf contexts; use non-verbal cues
effectively in speaking; read fluently and effidilgt appreciate the importance of reading for
a variety of purposes; develop a life-long inteliesteading a wide range of subjects; read
and comprehend literary and nonliterary materia@ad and analyze literary and non-literary
works from Kenya, East Africa, Africa and the rekthe world, and relate to the experiences
in these works; appreciate and respect own as agelbther people’s culture; make an
efficient use of a range of sources of information¢luding libraries, dictionaries,
encyclopedias and the internet; use correct spellpunctuation and paragraphs; use a
variety of sentence structures and vocabulary; comecate appropriately in functional and
creative writing; write neatly, legibly and effeatiy; use correct grammatical and idiomatic
forms of English; think creatively and criticallgppreciate the special way literary writers
use language; appreciate the universal human vaoe&ined in literary works (K.I.E.,

2002).The Kenya Certificate of Secondary EducafkiC.S.E) examination is expected to



measure whether the learners have reached theredgstiandards or not. Objectives are
important because they define what the syllabus eat to achieve and create unity in

emphasis among the teachers involved in the tegchin

1.9.2Factors affecting Competence in ESL

1.9.2.1 Attitudeand Motivation

“People who are too concerned with how well theydmiag will be less successful and feel
less competent than those who focus on the taslkt itsSome psychologists call it a conflict
between ego-orientation, or between extrinsic atdhsic motivation... but in all cases, what
counts is whether attention is turned away fromt#s& at hand and focused on the self and
its future rewards, or whether it is instead trdioa the task itself. The latter attitude seems

the more fruitful’ Author unknown

Attitude affects levels of motivation and can makalifference in a student’s academic
career. For example, compulsory readings and meat@wn of terms versus classroom
involvement and social interaction can influenckearner’s attitude. One area of learning
that is unique, when compared to other types ahleg, is foreign language learning. When
learning a foreign language, students must takeeiang that is initially unknown and make
it a part of who they are. Techniques in the fieldeaching foreign language differ and can
be unique learning experiences. Students experidivegse emotions, as well as various

levels of success, while learning a foreign languag

Wenden (1991) states that “the term ‘attitudesliudes three components namely, cognitive,
affective and behavioural. A cognitivecomponentriade up of the beliefs and ideas or

opinions about the object of the attitude. Theaieone refers to the feeling and emotions



that one has towards an object, 'likes' or 'dislikewith’ or 'against’. Finally, the
behaviouralcomponent refers to one's consistingprastor behavioural intentions towards

the object.”

Van Els et al. (1984:116) suggests that “it doesraally matter whether all or only one of
the three components are measured; the relatiobgitvgeen the components is so close that
sufficient information on an attitude can be ob¢girby measuring only one component, no

matter which”.

Learning a language is closely related to theualts towards the languages. Karahan
(2007:84) postulates that “positive language atétulet learner have positive orientation
towards learning English”. As such, attitudes madgypa very crucial role in language

learning as they would appear to influence studentscess orfailure in their learning.

Gardner (2006) states “motivation is a very comgéenomenon with many facets...Thus,
it is not possible to give a simple definition”. @arding to the behaviouristic perspective,
motivation is quite simply the anticipation of redaBrown, 2000:160) while cognitivists

view the term motivation as being more relatedht® learner's decisions. However, in the
constructivists' definition of motivation, they p&"further emphasis on social contexts as

well as the individual's decisions” (ibid).

The importance of motivation in enhancing secondif;m language learning isundeniable.
Brown (2000:160) states that "it is easy in seclamgjuage learning to claim that a learner
will be successful with the proper motivation”. Gaer (2006) posits that “students with
higher levels of motivation will do better than démts with lower levels” and adds that “if

one is motivated, he/she has reasons (motives)emgaging in the relevant activities,



expends effort, persists in the activities, atteiodhe tasks, shows desire to achieve the goal,

enjoys the activities, etc”.

second/foreign language learners often refer tistandtion between two types of motivation
namely, instrumental versus integrative motivat{@nown, 2000). Gardner (1983) defines
instrumental motivation as learning a language beeaf someone or less clearly perceived
utility it might have for the learner. Wilkins (127184) puts it more specifically that a
learner is instrumentally motivated when he/she tevdn learn a language "to pass an
examination, to use it in one's job, to use it oliday in the country, as a change from

watching television, because the educationalsystemires it".

On the other hand, integrative motivation was daefims "learning a language becausethe
learner wishes to identify himself with or beconméegrated into the society” of thetarget
language (Gardner, 1983). Therefore, a learnetégratively motivatedwhen he/she learns a
language because he/she wants to "know more ofciltere andvalues of the foreign
language group... to make contact with the spealetsetanguages... to live in the country

concerned” (Wilkins, 1972:184).

Cooper and Fishman (1977)mentioned a third typemativation which they termed
"developmental”. Developmentalor personal motivati@according to them, refers to
motivation relating to “personaldevelopment or peid satisfaction” (Cooper & Fishman,
1977:243). This includessuch activities as watchimgvies and reading books in English

(ibid).

Vijchulata and Lee (1985) reported on a study theg¢stigated the students’motivation for

learning English in Universiti Putra Malaysia (UPk#vealed that UPM students are both



integratively and instrumentally oriented towar@srhing the English language.Another
study by Sarjit (1993) attempted to explore theyleage needs of consultants at a company.
Learners’ motivation was of concern in the studyeTstudyfound that instrumental

motivation was the main reason for learning thglemgefollowed by personal motivation.

Buschenhofen (1998) sought to assess the attitodesds English among year 12 and first-
year university students. To collect the data, hdmiaistered a questionnaire on
approximately 50 % of year 12 and first-year ursigrstudents in Papua New Guinea. Both
groups were contrasted in terms of their toleraoeerds the use of English in a variety of
contexts. The results indicated (1) a generallyitpes attitude by both groups towards
English and (2) some significant attitudinal difieces in relation to specific English
language contexts. Buschenhofen attributed sucfereifces to the changing social,
educational, and linguistic conditions which chéedze the transition from year 12 to

university education.

A more recent study has been carried out by Kargp@®/) in the Turkish EFL context. The
motive of his study arose from the complaints ibg learners, teachers, administrators,
and parents about why most of Turkish EFL studestsnot attain thedesired level of
proficiency in English. Therefore, he conductedtady to find out therelation between
language attitudes and language learning which missing point ofdiscussions on the
problems of teaching English in Turkey. More speaify, Karahantried to identify the
interlaced relationship among language attitudes,starting age oflanguage learning, and
the place where the individual started to learrglerge withinTurkey EFL context. The
findings indicated that although the students wesg@osed to English in a school

environment more frequently than other studentpuditlic schools, they had only mildly



positive attitudes; especially female students hagher rates. In addition, the subjects
recognized the importance of the English languagertterestingly did not reveal high level

orientation towards learning the language. On teohand, the results revealed that the
subjects had mildly positive attitudes towards Erglish based culture but they were not

tolerant to Turkish people speaking Englishamomgriselves.

The above findings informed this study to invedegattitude in four tiers: attitudestoward
the use of English in the Kenyan educational cdntatitudes toward theuse of English in
the Coastal social context, attitudes toward thgliEm language and attitudes toward the

culture of the English Speaking World.

1.9.2.2 Cultural background

Our cultural orientation begins at birth. As we \wrand learn our first language, we are
acculturated into a particular way of life. It folis, therefore, that when a second language
learner begins a new language, the learner is me mdblank slate" culturally than they are
linguistically. Savignon and Sysoyev (2002:510) Haat “ learning of foreign culture does
not start from "an absolute zero". By the time mesis begin the study of a L2 context and its
culture, they have already formed certain concegitgeotypes, and expectations about L2
cultural realities. These expectations are notdfiaed immutable. But they will influence the

way learners comprehend and interpret a L2 culture”

Our cultural background shapes our attitudes, emsti beliefs, and values, and the
associated dangers of projecting one’s native strecof reference on that of the culture
being studied. The notion of projecting values arfdame of reference has been recognised

in foreign language teaching, and perhaps mostcesfyein teaching EFL. Notable in this



respect is the special role and status of Engksh global language. For example, Byram,
Morgan and colleagues (1994: 15) list among thdsgo& foreign language teaching the
development of "positive attitudes to foreign laage learning and to speakers of foreign

languages and a sympathetic approach to othereslé&und civilisations."

For Lindsay, Robins and Terrell (1999:26-27) “Cudtuis everything you believe and
everything you do that enables you to identify wibople who are like you and that
distinguishes you from people who differ from y@&ulture is about groupness. A culture is

a group of people identified by the shared histeajles, and patterns of behaviour.”

Hymes (1974:51) defines culture as a "speech contyfiua group ‘sharing knowledge of
rules for the conduct and interpretation of speeShich sharing comprises knowledge of at
least one form of speech and knowledge of its paitef use. Hymes’ concept of speech
community sets out a central role for speech—inathgs it connects and holds the members
of the group together, and in the ways it workstistain the group. The emphasis on the
conductand interpretation of speech foreground the ways in which languagetfans to
create meanings in a particular context of use.Tthesdefinition by Hymes stretches well
beyond simply a requirement for a shared linguistide. Inherent in this definition also is

culture as evolving and changing through interactimong participants.

Kitao (2000) cited in Genc, B &Bada,E (2005) givireference to several authors lists some of
the benefits of teaching culture as follows:
« Studying culture gives students a reason to stibeytarget language as well as rendering the

study of L2 meaningful (Stainer, 1971).



* From the perspective of learners, one of the mpjoblems in language teaching is to
conceive of the native speakers of target langaegesal person. Although grammar books
gives so called genuine examples from real lifeheat background knowledge those real
situations may be considered fictive by the leagnkr addition providing access into cultural
aspect of language, learning culture would helpnies relate the abstract sounds and forms

of a language to real people and places (Chadt@iti,).

» The effect of motivation in the study of L2 haseb proved by experts like Gardner and
Lambert (1959, 1965, 1972). In achieving high matiimn, culture classes does have a great
role because learners like culturally based a@wisuch as singing, dancing, role playing,
doing research on countries and peoples, etc. flidg sf culture increases learners’ not only
curiosity about and interest in target countries dso their motivation. For example, when
some professors introduced the cultures of theth@g taught, the learners’ interests in those
classes increased a lot and the classes basedtore duecame to be preferred more highly
than traditional classes. In an age of post-modernin an age of tolerance towards different
ideologies, religions, sub-cultures, we need toeusidnd not only the other culture but also
our own culture. Most people espouse ethnocenieiws/due to being culture bound, which
leads to major problems when they confront a dffiéiculture. Being culture bound,they just
try to reject or ignore the new culture. As ifstpossible to make a hierarchy of cultures they
begin to talk about the supremacy of their culturbis is because they have difficulty
understanding or accepting people with points eiwbased on other views of the world.

This point is also highlighted by Kramsch (2001)



People who identify themselves as members of aakgcoup (family,

neighbourhood, professional or ethnic affiliatioation) acquire common

ways of viewing the world through their interactsowith other members

of the same group. These views are reinforced tiranstitutions like the

family, the school, the workplace, the church, gogernment, and other

sites of socialization through their lives. Commattitudes, beliefs and

values are reflected in the way members of the mnege language-for

example, what they choose to say or not to sayhamdthey say it (p.6).
McKay (2003) contends that culture influences laggiteaching in two ways: linguistic and
pedagogical. Linguistically, it affects the sementpragmatic, and discourse levels of the
language. Pedagogically, it influences the choiteéhe language materials because cultural
content of the language materials and the cultoaals of the teaching methodology are to be
taken into consideration while deciding upon theglaage materials. For example, while some

textbooks provide examples from the target cultsoepe others use source culture materials.

1.9.2.3Language policy

Language policy formulation has always been a boiospolitical topic especially where it

is perceived that the ‘native language and cultwél be contaminated with ‘foreign

language’. The following observation was made byedee (2002, cited in Hagerman,
2009:51) “The Japanese view of foreign languages Historically been ambiguous and
contradictory. The simultaneous desire to embracerapel foreign influence is a recurring
theme ... There is a desire to learn about the autaidrld, but at the same time, this is
tempered by a genuine fear of the consequencessticht knowledge might bring. {This

pattern} has become entrenched in Japanese fdesgnage policy.”



Hagerman concludes that:
It is widely believed that Japanese are poor @amiag English. There has
been much hand-wringing over the fact that Japasuiperformed by most
other nations on English tests, despite the faat pblices have been formed
and reformed and great effort has been put intoli@ingeducation and
promotion. By examining past and present policyarding English it
becomes clear that there are great contradictiensden stated objectives
and actual practice. Moreover it is obvious thaglish education has been
consistently used as an instrument to further econa@evelopment while

being held back by a fear of outside influence.

...For all of the effort that has gone into foreiggmguage education,
individual bilingualism has not been greatly afegttoy policies. Education
policies have been implemented purely for the Us®reign language as a
means to knowledge, trade, and internationalizatidrhe various

bilingualism proposals have also been predicatedstate rather than
individual needs and aspirations. Meanwhile, thyghts of distinct cultures

within Japan have been largely ignored (Hagermaf9%1-62)

In a study conducted by Angrist, Chin & Godoy(20@6)find out whether Spanish-only
Schooling was responsible for the Puerto Ricandagg gap, the following observations
were made:Changes in Puerto Rican language otigtgin policies, culminating in the 1949
language reform eliminating English instructiongyaded a unique opportunity to assess the

long run consequences of English-intensive inswactor the English-language skills of a



Spanish speaking population. The results suggéstgdhe change from English to Spanish
as the medium of instruction in public schools hitle effect on Puerto Rican

Englishproficiency, at least as far as self-repbfglish-speaking skills were concerned.
The results were said to be especially unexpecteengthe presumption by American
policymakers at the time that English-only instroctwas the best way to raise English

proficiency among Puerto Ricans.

Their findings further revealed that there was wsttwith those reported by Angrist and
Lavy (1997), who evaluated the effects of a simitarguage reform in Morocco—in their
case, a change from the colonial language (Fretwhrabic in middle and secondary
schools whose results showed a marked decline eanchrlanguage skills among affected
groups. However, they said that they found a sicgmit effect on French writing skills, but
not on French reading skills and added that a ndetailed analysis might have shown a
similar pattern in Puerto Rico. They observed thadther likely difference between the
Puerto Rican and Moroccan experiences is the velgtabundant supply of French speakers
in Morocco, including French citizens and an ededatorkforce comfortable with a French-

speaking milieu.

Angrist, Chin & Godoy further observed that whikeirr results suggested English-intensive
instruction was not sufficient for improved Enghlisimguage skills, there was good
circumstantial evidence that English-intensive rundion was not necessary for good
English-language skills either. They used a 20Q@esureport where it was recorded that
41% of Europeans said they knew English even thdbgin language of instruction was a
non-English mother tongue, with English taught oatya foreign language. Moreover, 80

percent of those surveyed in Denmark, the Nethdslaand Sweden knew some English, and



60% of respondents in these countries reporteddgodetter” English. They also observed
that both the continued use of colonial languagéruction in many former colonies and the
American movement away from native-language insimacfor immigrant children are

partially motivated by the belief that children inted in a non-native language will have
better non-native language skills but that for Eheerto Rican-born, at least, that did not

appear to be true.

Malaysia as a country comes out as one which hdgdandergo changes in the quest of
promoting indigenous languages but still remaireabt with the globalization trend. To do
this it had to make various language shifts betweeal languages and English some of
which were very drastic and even difficult to implent. The language that was previously
used was English but after independence the prssupromote local language led to the
adoption of BahasaMelayueven at higher level ofnlieg@. Translation of materials from

English to BahasaMelayu was a major challenge siheepace was slow. Later on, the
government had to re-introduce English as a lang@@gcience and mathematics right from

primary year to other years (Gill, 2005).

From this literature, it emerges out clearly thagksh ought to be embraced and especially
when it comes to dissemination of knowledge. Howdabout it has always been a ball that
is played all over the world and especially to thagho perceive it as a threat to their
nationality; Kenya has not been left out in thidtleathough in as far as language of

instruction is concerned no single report has aateatfor its abolishment.



1.10 Summary of Methodology
This study adopted a descriptive survey where @tjauls were investigated by selecting

samples to determine occurences.

The study was conducted in Lutsangani Secondaryosch mixed day and boarding school
with a total population of 811 students. The santplesisted of students from the two senior
classes, that is, form three and four. The formseweade of four streams where each form
was made of three forms for boys and one strearhdgs and one stream for girls. The total

population for the senior classes was 391.

The study employed stratified sampling techniquat tidentified sub-groups in the
population and their propotions and selected fromechesub-group to form a sample.
Questionnaires and interviews were the preferred dallection tools. Questionnaires were

used to collect data from students while intervieas used on teachers of English.

Quantitative data collected from the closed endadstions was analysed based on the

objectives and hypotheses of the study. The dasgpnesented in tables and charts.



CHAPTER TWO

METHODOLOGY

2.0 Introduction
This chapter highlights a description of the receadesign, the target population and
sampling technique, data collection methods, qualdontrol techniques, ethical

considerations and data analysis.

2.1 Research Design

This study adopted a descriptive survey where @tjmuls were investigated by selecting
samples to determine occurrences (Oso&Onen, 200%. study was concerned with an
investigation of how attitude, motivation, cultutahckground and school language policy
affect English as a second language. The desigeftite provided quantitative as well as

qualitative description of some part of the popolat

2.2 Population and Sampling Techniques

2.2.1 Population

The study was conducted in Lutsangani secondaryosca mixed Day and Boarding school

with a total population of 811 students. The schwa$ considered appropriate for providing
a suitable sample due to its heterogeneous populathichwas large enough to provide a
good sample that represented the characteristidheofentire population not only in the

school but also the entire region. For triangulatpurposes and quality of the research,
teachers of English were also incorporated in threey. A pilot study was carried in another

school which was not included in the actual study.



2.2.2 Sample

The sample consisted of students from the two se@sses made of form three and form
four classes. The forms were made of four streamsreveach form was made of three
streams for boys only and one stream for girls .ofilye total population for the senior

classesand subsequent distribution is describ#teitable below. This sample was preferred
for their extensive exposure to English than themHeagues in junior classes and was
therefore assumed to give a better feedback. Tdangpe was reached through purposive

sampling.

Form Girls Boys Totals

Three 67 132 199

Four 61 131 192
128 263 391

Table 1 Population distribution of senior classaslents

2.2.3 Sampling Techniques

The study employedStratifiedSampling technique idhentifies sub-groups in the population
and their proportions and select from each subsgtouform a sample. Since the school had
a representation of all schools in one, that isadboth gender representation and was partly
day as well as partly boarding, the Stratified Stmgptechnique ensured that the population
was grouped into separate homogenous subsets hhatds similar characteristics and

ensured equitable representation of the popula@gomple (Oso&Onen, 2005).



The above technique was deemed appropriate siedartfjet population was not uniform in
characteristics. Therefore, the accessible pommaample was stratified into homogenous
groups to ensure proportional representation ofsalp as well as to account for different

characteristics of the group (Oso&Onen, 2005).

2.3 Data CollectionTechnique
Data is anything given or admitted as a fact onctvla research inference will be based. It is

anything actual, or assumed as a basis for recgdfidso and Onen,2005)

2.3.1 Instrumentation
Questionnaires and interviews were the preferred dallection tools. Questionnaires were

used to collect data from students while intervieas used on teachers of English.

Questionnairewas suitable because the target populaas literate and it facilitated quick

and easy derivation of information over a shoriqeeof time. To overcome the challenge of
unrelayed forms, the researcher physically coltdtee instruments. The approach of the
guestionnaires was semi- structured to allow féamze between quantitative and qualitative

data.

The questionnaires included the variable that cowldbe directly observed such as views,
opinions, perception and feelings of the respond®aita collected was presented and

discussedbased on the responses in the questiesinair

Interviewwas used to collect information that contut be directly observed or was difficult

to put down in writing. It was a preferred instrumheas it allowed the researcher to gain



control over the line of questions as well as téaomb historical information (Oso&Onen,

2005).

2.3.2 Research Procedure

Quantitative and qualitative data were collectennfrl94 (49.6%) respondents and 3 (75%)
of interviewees from 391 student target populateomd 4 teachers of English population
respectively during the month of June and July.@iaét was collected by the researcher in
person.The target student population was stratifieziday school learners and boarders then

into girls and boys as the operational strata.

2.4 Quality control

This refers to the validity and reliability of thestruments. Validity refers to the degree in
which a test or other measuring device is truly sneag what it is intended to
measure(Heffner, 2004).A pilot study was condudtednother school not included in the

research to establish the validity of the instrutmen

Reliability refers to the degree to which an assesd tool produces stable and consistent
results (Phelan & Wren).The study used the Teststatliability where the questionnaires
were administered to another school not includetherresearch and one week later, the
same questionnaires were administered to the saspomdents of the pilot study and both
results coded. The obtained correlation coefficiedicated the stability of the scores(Phelan

& Wren).



2.5 Ethical Consideration

Respondents were made aware of the relevance gratance of the study and assured of
privacy and confidentiality of the information thaas sought. They were also informed that
participation was out of free will and that theyutwithdraw at any point of the study. They
were guaranteed that the data collected there evhe tised for the intended purposes only.

No name was required anywhere in the course csttiay.

2.6 Data Presentation and Analysis

Quantitative data collected from the closed endadstions was analysed based on the
objectives and research hypothesisof the studycripgise statistics usedincludedmean and
frequencies while inferential statistics was bdsicie correlation analysis. The data was

presented in tables and charts.



CHAPTER THREE

DATA PRESENTATION AND ANALYSIS

3.0 Introduction

This chapter looks at data presentation, analygisraterpretation based on learners’ attitude,
motivation, cultural background and school langupgkcy influence on the proficiency of
ESL. Data collected from students was primarilytigh questionnaires. Effort was made by
the researcher to clarify the terms used in thestpm@aire. The response or return rate of the
forms was 100% because the exercise was supetwstt researcher and the administered
forms collected immediately. Qualitative data wallected from three teachers of English

through interviews. The presentations of the figdiare as below.

3.1 Demographic Characteristics

This section presents characteristics of respostigahder, form, mode of learning and age

as below:

3.1.1 Gender of Respondents

Table 2Gender of respondents

Frequency Percent Cumulative Percent
Male 120 61.9 61.9
Female 74 38.1 100.0

Total 194 100.0




According to Table 2 above, the number of maleasedpnts was 120 which represented

61.9% while that of female was 74 which translated8.1% of the total respondents.

3.1.2 Year in Secondary
According to the results shown in Table 3 belowjanty of the respondents were in form 3

with 116 students (59.8%) while those in form 4 evé8 in number (40.2%).

Table 3 Year in Secondary

Frequency  Percent Cumulative Percent
3 116 59.8 59.8
4 78 40.2 100.0
Total 194 100.0

3.1.3 Respondent’s Mode of Learning

Table 4 Respondent’'s Mode of learning

Frequency Percent Cumulative Percent

Day 67 345 345
Boarding 127 65.5 100.0
Total 194 100.0

According to Table 4 Respondents mode of learrBidg34.5%) were in day while 127
(65.5%) were in boarding. This shows that majaoityhe respondents were boarders in the

school may be because of the location of the school



3.1.4 Age in Years
According to Table 5 Age of the respondents, majaviere 17 years and above at 82.5%,

while those at 16 years were 17% and 0.5% at 15yea

Table 5Age in Years

Frequency Percent Cumulative Percent
15 years 1 5 5
16 years 33 17.0 17.5
17 + years 160 82.5 100.0
Total 194 100.0

This could be interpreted to mean that majorityhaf respondents were older that is 17 years

and above.

3.2 Attitude of learners and proficiency in ESL
In this section, the findings of how learners’ tatfie affects proficiency of English are
presented in pie charts as shown below. Respondents asked questions relating to their

attitude towards the general usage of English beth subject and a language.

3.2.1 English shouldn’t be made compulsory in Secdary Schools

From the findings in Figure 3.1 belovgnglish shouldn’t be compulsory in secondary
schools the majority strongly disagreed at 57.2% while3%4 disagreed. This brings the
total percentage of those who think that Engliska asibject should remain as compulsory at

68.5%. Only 3.1% were not sure, 9.3% agreed antPd 8trongly agreed that English should



not be made compulsory in secondary schools. Thswvs that the majority of the

respondents’ opinion is that English should be calsgry in secondary schools.

Fig 3.1English shouldn’t be compulsory in secondasghools

3.2.2 Don't enjoy being taught in English

From the findings in Figure3.2 belodpn’t enjoy being taught in Englisb1% of the total
respondents strongly disagreed, 26.8% disagre&® @ere not sure, 4.1% agreed
whilel5.5% strongly agreed. Therefore the majaity7.8% are of the opinion that they

enjoy being taught in English.



Fig 3.2 don’t enjoy being taught in English

3.2.3 In most cases need clarification in Kiswahibr Native Language and not Always
English
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Fig 3.3 Need clarification in Kiswabhili or nativednguage and not always in English



From the findings in Figure3.3 aboveged clarification in Kiswabhili or native languaged
not always in English32% agreed, 27.3% disagreed, 21.7% strongly ciedg 4.6%were
not sure while 14.4% strongly agreed. The sum ofa8D D stands at 49% while that of A
and SA stand at 46.4%. This therefore shows thabrihaof the respondents don’t need

clarification in Kiswahili or native languages fanglish taught subjects.

3.2.4 English is the main barrier to understandingcontent subject

From the findings in Figure 3.4 belo&nglish is the main barrier to understanding comten
subject 30.4% strongly disagreed, 23.2% disagreed, 20Wv&¥e not sure, 9.8% agreed and
16.5% strongly agreed. From the Figure this camtapreted that English is not the main
barrier to understanding content subject. It isaflgumportant to note that a good number of

respondents at 20.1% were not sure.
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Fig 3.4 English is the main barrier to understandincontent subject



3.2.5 It is totally against will to speak English aSchool

From the findings in Figure 3.3ptally against will to speak English at schodl6.4%
strongly disagreed, 25.5% disagreed, 7.3% weresma, 4.1% agreed and 16.7% strongly
agreed. Therefore the findings from the Figurethst it is not totally against the learners

will to speak in English at school.

Msa
B missing

Fig 3.5 totally against will to speak English atlsgol

3.2.6 Never use English anywhere else other than$ehool in my conversation

The findings in Figure 3.6 belowever converse in English outside school envirotmen
36.3% strongly disagreed, 24.9% disagreed, 2.5% wewot sure, 11.4% agreed and 24.9%
strongly agreed. This can be interpreted to mean iost learners use English outside

school environment at times.
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Fig 3.6 never converse in English outside schoolennment

3.2.7 Don't enjoy speaking in English at all

The finding in Figure 3.7 belowdon’t enjoy speaking in English at ab1.3% strongly
disagreed, 25.4% disagreed, 3.1% were not sureevh8% agreed and 16.9% strongly
agreed. This can be interpreted to mean that ntgjofi the learners enjoy speaking in

English.






From the findings in Figure3.8 abo\english needn’t to be given more time than other
subjects 46.4% strongly disagreed,24.7% disagreed, 19.k#wneat sure, 4.1% agreed and
5.7% strongly agreed. This can be interpreted tamtleat English need to be given more

time than other subjects.

3.2.9 English is not an easy language or subjectl@arn
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Fig 3.9 English is not an easy language or subjet learn

The finding in Figure 3.9 abov&nglish is not an easy language or subject to le&h9%
strongly disagreed, 24.2% disagreed, 19.6% wereurat, 16.5% agreed and 8.8% strongly

agreed. This can be interpreted to mean that Bniglian easy language or subject to learn.

3.2.10 Those who speak in English think they are her than others
The findings in Figure 3.10 belothose who speak in English think they are bettanth

others 37.6% strongly disagreed, 12.9% disagreed, 14\@%& not sure while 16% agreed



and 18.6% strongly agreed. This can be interprietedean that those who speak in English

are not better than others.

Fig 3.10 English is not an easy language or subjéztiearn

3.2.11 Case Summatries for attitude of learners towds the usage of English in Schools

Table6Case Summaries for Attitude of learners towards the usage of English in schools

English Don't Need English is the Totally Never Don't English English is Those
shouldn't be enjoy clarification  main barrier to against converse in enjoy needn't not an who
compulsory being in Kiswahili  understanding will to English speaking  be given easy speak in

in taught in or native content speak outside in more language English
secondary Eng language subject English school English  timethan or subject think they
schools and not at school  environment at all other to learn are better

always in subjects than

English in school others
N 194 194 194 194 194 194 194 194 194 194
Variance 2.690 2.140 2.055 2.035 2.158 2.691 2.174 1.336 1.733 2.426
Total Mean 2.2371 2.0722 2.9175 2.5928 2.1959 2.6289 2.0876 1.9794 2.4794 2.6495

Std.

1.64000 1.46282 1.43365 1.42667 1.46912 1.64029 1.47432 1.15601 1.31633  1.55747

Deviation




The findings in Table 6 abovease summaries for attitudes of learners towaresusage of
English in schoolsit can be concluded that respondents have aiposittitude which plays

a major role to proficiency in spoken and writtemgksh.

3.3 Motivation of learners and development ofESL

This part sought to seek the factors that motiledeners to learn and develop English. Ten
guestions were asked and the respondents wereeddaiselect the level that they
considered was relevant for their case in learaimg) developing English. These levels

ranged from Very important indicated by VI to Notportant indicated by NI in five levels.

3.3.1 English enables one to get a job easily

Fig 3.11 English enables one to get a job easily

The findings in Figure 3.11 abovEnglish enables one to get a job easily% felt it was

not important, 3.1% felt it was of little importasc3.6% felt it has some importance while



11.3% felt it is important and 65% felt it is vemportant. This can be interpreted to mean
that majority of the respondents felt that Englistvery important in enabling one to get a

job easily.

3.3.2 English enables one to communicate with otreeasily

From the findings in Figure 3.12 belo®nglish enables one to communicate with others
easily 17% felt it was not important, 3.1% felt it waklittle importance, 6.2% felt it had
some importance while 24.7% felt it was importamd 49% felt it was very important. This
can be interpreted to mean that English plays & waportant role in enabling one to

communicate with others easily.
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Fig 3.12 English enables one to communicate withets easily

3.3.3 English promotes ones status among friends
From the Figure 3.13 belovignglish promotes ones status among frier@3% felt it was

not very important, 17.1% felt it had little imparice, 13.5% felt it has some importance



while 23.3% felt it is important and 37.8% felistvery important. From this we can say that

English is very important in promoting ones stanwng friends.

O

y i
= / // i

/ & Missing
__

Fig 3.13English promotes ones status among friends

3.3.4 English enables one to further studies
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Fig 3.14 English enables one to further their stueh



From the findings in Figure 3.14 abouenglish enables one to further their studiés2%
felt it is not important, 3.1% felt it has littlenportance, 13.4% felt it has some importance,
12.4 felt it is important, 66% felt it is very imgant. This can be interpreted to mean that

English is an important language in enabling oniitther his/ her studies.

3.3.5 English enables one to carry out tasks mordfieiently

From the findings in Figure 3.15 belownglish enables one to carry out tasks more
efficiently, 21.1% felt it is not important, 6.7% felt it hbsle importance, 12.4% felt it has
some importance while 22.7% felt it was important 87.1% felt it was very important.
From this data we can infer that English is verpamtant in enabling one to carry out tasks

more efficiently.

Fig 3.15 English enables one to carry out tasks ra@fficiently



3.3.6 English enables one to excel in other subject

From the findings in Figure 3.16 beloknglish enables one to excel in other subjects
13.4% felt it is not important, 1% felt it has lEtimportance, 7.2% felt it has some
importance, 17% felt it is important and 61.3% feltis very important. This can be

interpreted to mean that English is very importargnabling one to excel in other subjects.

Fig 3.16English enables one to excel in other subjects

3.3.7 English is an official language of Kenya

From the findings in Figure 3.17 belpt#&nglish is an official language of Kenya1.9% felt

it is not important, 8.2% felt it has little imgance, 26.3% felt it has some importance,
25.8% felt it is important while 27.8% felt it \@ry important. From these findings we can

say that English is very important as an officeaiduage of Kenya.



Fig 3.17 English is an official language of Kenya

3.3.8 English enables one to integrate with westegulture
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Fig 3.18 English enables one to integrate with warst culture
From the findings in Figure 3.18 abovEnglish enables one to integrate with western
culture, 24.2% felt it is not important, 9.3% felt it hhdle importance, 13.9% felt it has

some importance, 17.5% felt it is important , 538.felt it is very important while 1.5%



were missing. From these findings we can infer taglish is very important in enabling

one to integrate with western culture.

3.3.9 English enables one to integrate with the resf the world

The findings in Figure 3.19 belowEnglish enables one to integrate with the resthaf t
world, 17.5% felt it is not important, 4.1% felt it hbisle importance, 6.2% felt it has some
importance, 18.6% felt it is important while 5%6elt it is very important. This can be
interpreted to mean that English is very importargnabling one to integrate with the rest of

the world.

Fig 3.19 English enables one to integrate with thest of the world

3.3.10 More enlightened people use English to commicate
The findings in Figure3.20 belownore enlightened people use English to communicate

23.3% felt it was not important, 6.2% felt it hi#le importance, 11.9% felt it has some



importance, 24.4% felt it is important, 34.2% felts very important. From these findings

we can say that more enlightened people use Englisbmmunicate.
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Fig 3.20 moreenlightened people use English to coumicate

3.3.11 Case Summary for Motivation for learning Engish

Table7 Case Summaries for motivation for learning English

Enable  Enableoneto Promotes Enable Enable Enable  Englishis  Enable Enable More
one to get communicate ones one to one to one to an official one to one to enlightened
ajob with others status further carry out excel in  language integrate  integrate people use
easily easily among their tasks other of Kenya with with the English to
friends studies more subjects western  rest of the communicate
efficiently culture world
N 194 194 193 194 194 194 194 191 194 193
Mean 4.0412 3.8557  3.6528 4.3093 3.4794 41186 3.4948  3.2723 3.8660 3.3990
Std.
1.53317 1.48212 1.35351 1.13686 1.55123 1.38884 1.30065 1.59908 1.52783 1.56837
Deviation
Variance 2.351 2.197 1.832 1.292 2.406 1.929 1.692 2.557 2.334 2.460

From the findings in TableGase summaries for motivation for learning Englisican be

concluded that motivation determines the develogrokEEnglish as L2.



3.4 Effect of Cultural background of learners to inESL learning and usage

This section sought to establish how cultural baokgd affects learning and usage of
English. The questions used in this section wemnigkd type, that is, open-ended and also
closed type of questions to provide qualitativeaddihe findings are presented in pie charts

below.

3.4.1Language mostly used to communicate at hometlwparents

From the findings in Figure 3.21 belolanguage mostly used to communicate with parents
at home 3.6% used other languages, 44.9% used mothen¢oAd.3% used Kiswahili while
8.2% used English in communication. This can berpreted that majority of learners use

mother tongue followed by Kiswabhili in communicatio

DOcther languages
PAnicther tongue
Dlkiswahil
B&HEnglish

44 33

Fig 3.21Language mostly used to communicate at leowith parents



3.4.2 Language personally used to communicate oulsi school

From the findings in Figure3.22 belolanguage used to communicate outside sghbtho
used other languages, 11.9% used Mother tonguertoncnicate outside school, 63.9%
used Kiswahili to communicate outside school, andmare 7.2% used English to
communicate outside school. This can be intergritat majority of learners use Kiswahili

to communicate outside school.

O other languages
Mather tongue
[ Kiswahil

™ English

Fig 3.22 Language personally used to communicatdside school

3.4.3 Opportunities to practice English in Communiy

From the findings in Figure 3.23 below, 37.1% dd get opportunity to practice English in
the community, 52.6% sometimes get opportunityraeiice English in the community, and
10.3% get the opportunity to practise English i@ tommunity. This can be interpreted that

there is little opportunity for learners to praeti€English language in the community.
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Fig 3.23 Opportunities to practice English in Commity

3.4.4 Places where learners get opportunity to préice English in community

From the data collected, most of the respondents sdid that they get opportunities to
practice English claimed that such opportunitiesenmostly in churches, over 50% while
few of the respondents said that they got such ppities while with friends at their social

places.

3.4.5 Any other person other than the teacher whaoneourages the use of English to
communicate

From the findings in Figure 3.24 beloany person other than the teacher who encourages
the use of English to communieaB9.7% had no person, 58.2% had someone, 2.1%otlid
respond. This can be interpreted that learnersllysuave somebody other than the teacher

who encourages them to communicate in English.
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Fig 3.24 any other person other than the teacher whencourages the use of English to

communicate

3.4.6 The person other the teacher who encourageseuof English to communicate

The respondents claimed that parents and relaave$7.4% were mostly the ones who
encouraged the use of English while friends aceaalifdr 5.2%. This tells of the influence
that people other than teachers have on the promeofi English as a language bearing in

mind that most of the time is spent away from ptrand relatives.

3.4.7 People in the community who discourage oneoin using English

From the findings in Figure 3.25 beloweople in community discourage one from using
English 50% had no people, and 19.6% said sometimeswkey discouraged while 30.4%
were discouraged from using English. This can berpmeted that half of the learners are not

discouraged from using English while the remairhayf are discouraged.
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Fig 3.25 People in the community who discourage dram using English

3.4.8 Persons in the community that discourage these of English
From the data collected in the open ended queshenespondents claimed that friends who
accounted for 21.1% were the greatest discouragerghers using English while relatives,

mostly grandparents, at 18.0% were responsiblsifon discouragements.

3.4.9 Influence of Local language to use or understding of English

The findings in Figure 3.26 belowocal languages influence use or understanding of
English 59.3% felt that it doesn’t, 19.1% felt that sommets it does, while 21.6% felt that
local languages influences the use or the undetistgrof English. This can be interpreted

that local languages do not influence the use derstanding of English language.
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Fig 3.26 Local language influences use/understandinf English

3.4.10 Learners find self secluded for being abl® ttommunicate in English
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Fig 3.27 Find self secluded for being able to commecate in English



The findings in Figure3.27abovéind self secluded for being able to communicate in
English 42.3% felt they don’t, 20.6% felt they were sommeis secluded, 37.1% felt they
were secluded for being able to communicate in iBhglrhis can be interpreted that learners
are not secluded for being able to communicate mgliEh since the majority of the

respondents felt they were not.

3.4.11 Case Summary for Cultural Background influere on the learning and usage of
English

From the findings in Table 8 belowase summaries for cultural background influence on

the learning and usage of English¢can be concluded that cultural background erfices

the learning and usage of English negatively.

Table 8 Case Summaries for cultural background influence on the learning and usage of English

Language Language Opportunities  Any person People in Local language Find self
mostly used used to to practice other than the  community influences secluded for
to communicate English in teacher who  discourage use/understanding being able to
communicate outside community encourages one from of English communicate
with parents school the use of using English
at home English to English

communicate

N 194 194 194 190 194 194 194
Mean 2.5619 2.6134 1.7320 2.1895 1.8041 1.6237 1.9485
Std.

.69699 .85171 .63598 .98448 87734 .81923 .89177
Deviation
Variance .486 725 404 .969 770 671 .795

3.5 Language Policy and Proficiency in ESL
This section sought to establish the impact of 8thanguage policy on the usage of ESL

among learners. It first posed whether there waslanguage policy in the school and



established the impact of the language policy #spnt on the development of English
language in learners. Also, respondents were redua tell whether the policy if there was,

was successful or not? The findings were presentpiks as below.

3.5.1 Presence of School language policy (SLP)

From Figure 3.28 below, which wanted to establishether there was existence of a
language policy in the school, 86.1% said there, W831% said they were not aware while
0.5% claimed there wasn’t. From the data collet®dw, it can therefore be concluded that

there is a language policy in the school.
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Fig 3.28Presence of School language policy (SLP)



3.5.2 School Language Policy helps develop EngliElnguage
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Fig 3.29 SLP helps develop English language

From Figure3.29 abov&LP helps develop English langua@®.1% said it does, 3% said
they were not aware while 11.9% said it does nobnFthe data collected it can be

concluded that a school language policy helps dgvEhglish language.

3.5.3Schools should develop Language Policy

Table 9School should develop LP

Frequency Percent Valid Percent Cumulative Percent
| don't know 1 5 33.3 33.3
valid No 2 1.0 66.7 100.0
Total 3 1.5 100.0
Missing System 191 98.5
Total 194 100.0




From Table9 abov8chools should develop a language po88y3% claimed they do not
know, while 66.7% said it should not. Since thepaglents were only three, the data could

not be reliable.

3.5.4 Personal view of Importance of Language Polic
From Figure 3.30 belowRersonal view of language policy8.9% said language policy is
important, 18 % said it's not important while 3.E5#id they do not know. From the data we

can conclude that language policy is important.

1 dontt know
Mo
Cves

Fig 3.30 Personal view of importance of languagelipg



3.5.5 Rate of Success of School Language Policwrify

CIMet sure
Unsuccessful
O successiul

Fig 3.31 Rate of success of school language poili@gny
From Figure3.31 aboveéRate of success of school language policy if, 9% said it is
successful, 37.1% said it is unsuccessful whil®%3aid they were not sure. From the data

we can conclude that the language policy presettmisnschool is successful.



CHAPTER FOUR
SUMMARY, CONCLUSIONS, RECOMMENDATIONS AND SUGGESTNS FOR

FURTHER RESEARCH

4.0 Introduction

The purpose of this study was to establish thelemgés of English as a second language in
Lutsangani secondary school in Kilifi County. Tklsapter summarizes findings of the study

based on empirical findings in chapter two. It afsesents discussions of the findings;

conclusions; recommendations and suggestion fanduresearch.

4.1 Summary and Discussion of findings
From the analysis of datacollected from the stualynumber of findings emerged as

presented in the preceding chapter.

In reference to objectiveone and therefore hypadbasthat sought to establish the role of
attitude to proficiency in spoken and written Eslglmajority of the respondentsshowed a
positive attitude based on the questions posedisagreeing. This therefore affirms the

hypothesis that attitude affects proficiency inlsggroand written English.

In regard to objective two that sought to deternfioes motivation promotes development of
English as L2, majority of respondents were gehenalotivated to learn English. This

therefore affirmed hypothesis two that motivatioarpotes development of English as L2.

Objective three tried to explore how cultural backod affects English learning and usage.
Most of the respondents admitted that they rarsg/English outside the school environment

and that they prefer to use mother tongue and Kigimta communicate. However, most of



the respondents claimed that the usage of locgukge did not undermine their use or
understanding of English. It was also observed Hadt of the respondents said that they
encountered discouragement from peers and relatwes they tried using English in the
community. The respondents also admitted of corapbetpartial seclusion when they used
English to communicate. These observations afflienhypothesis that cultural background

affects English learning and usage among learners.

For objective four: to find out how school langugm®icy impacts on the usage of English
among learners; majority of the respondents feit éhschool language policy is important to
their development of English. The majority alsoupbt a language policy in school is
important and rated their SLP as being succeskfulgh their teachers disagreed on the
success. From the hypothesis School language piofipgcts the usage of English among

learners, it can be deduced that language poliegafESL positively.

From qualitative data from teachers of English véhasews were collected through an
interview, it was revealed that the many challenigeshg the teaching of ESL could be the
leading contributing factor that is influencing fceency in ESL. They sighted lack of
commitment among the learners, poor reading cylppwer role models among the teachers
themselves, learners failure to buy set bookss#téexts being changed too soon, high work
load for teachers and failure by learners to rekisglish as a subject. They also said that the
learners have negative attitude toward English danguage. They advised teachers of
English to ensure that there is a reading cultamersy learners, to stop over relyingon guide
books in the teaching of literature and encouragenkers to love English as a language and
subject. In conclusion they said in order to pramehglish as a language;learners should be

exposed to good speakers of the language andraisoiaged to read extensively.



4.2 Conclusion
In conclusion, it is established that attitude da#fect proficiency in spoken and written
English; motivation promotes development of Englesh L2;cultural background affects

English learning and usage among learners andathgiiage policy affects ESL positively.

However, it should be noted that the teachers djli&m think that the learners have a
negative attitude towards English, are poorly naitd and are heavily influenced by their
culture in understanding and using English. Theyiaragreement that SLP helps learners
develop their knowledge of English but were of thnion that the SLP was not very

successful. This is in sharp contrast to the qtative data obtained from the learners

4.3 Recommendations

The findings of this study have elicited profoungformation from learners and their
teachers. As most of the learners say that theg hapositive attitude, the teachers think that
they have a poor attitude towards English as miostezn do not even revise for tests nor are
they able to express themselves well either intenribr spoken English. Learners think they
are motivated, the teachers think that they lackivation. The only place they agree is on
cultural background influenceand school languagkcydherefore, the study made the

following recommendations in order to promote thefipiency of ESL:

1) Learners need to be made aware of the importahEmglish as a language so that they
can develop a positive attitude and self-motivatmenhance their competence and prowess

for their socio-economic development;

2) The community needs to be enlightened on theortapce of their children to develop

diverse cultures for their own benefit and survimalhe modern world;



3) The society also needs to provide opportuneied avenues for its young generation to
openly and without reservations practise Englighiteocentral role in business both locally

and internationally;

4) Schools, government and other stakeholders dhmarhe up with language policies that
promote the use of English without threateningube of other languages to enhance cultural

integration.

4.4 Suggestions for further studies

The research suggests the following areas fordudtudies:

1) Astudy on the influence of indigenous languagesthe proficiency of ESL in Coastal
region of Kenya since this study has established mhajority of respondents usually use
more of mother tongue or Kiswabhili in their conadiens.

2) Proper study be conducted to clear the paredigbonses that have been found in this

study so as to have a clear understanding on #ue jif English among Coastal communities
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Appendix A

Time framework

PHRASE | ACTIVITY MONTH APPROX DURATION

1 Topic development Feb 2 weeks

2 Development of Proposal Feb - May 12 weeks

3 Presentation of the Proposal May 1 week

4 Correction and Pretesting pdune 3 weeks
guestionnaires

5 Collection of primary data June - July 3 weeks

6 Analysis of data July 2 weeks

7 Report writing August 3 weeks

8 Presentation of the Report Aug - Sept 6 weeks
TOTAL 8 MONTHS 32 WEEKS




Appendix B

Estimated Budget

NO ITEM TOTAL COST (KSHS)
1 Typing and Printing 6,000
2 Travels 20,000
3 Binding 600
4 Miscellaneous 10,000
TOTAL 36,600




Appendix C
Letter of Request

Dear Sir,

REQUEST TO CONDUCT RESEARCH

| write to request you to allow your teachers of English to take a few minutes of their
time to respond to interview questions regarding their views on the challenges of
English they have experienced in the dispensation of their duties at school and to

allow your students to take part in answering questionnaires.

The information gathered from the teachers in this research will not only benefit most
ofus teaching in high schools especially in rural setting, as it will help to establishing
the root causes of whatseems to be a lack of motivation among the rural high school
learners toacquire English proficiently, but also some of the leading rural-based
attitudes, language and community cultural influence as well as the influence of
school language policy to the promotion and development of English as a Second

Language.

The one gathered from learners will help educators, policy makers, researchers,
scholars and other stake holders to understand the underlying effects affecting the
teaching and learning of English in rural Kenyan secondary schools.

| thank you in anticipation for your assistance.

Your colleague,

T. W.MUTUA



Appendix D
Learners' Questionnaire

SECTION A

PERSONAL INFORMATION

Make a tick [//in the box, against the box that best describes gersonaparticulars

Gender: Male [ ] Female [ ]

Age: 15years[ ] 16years[ ] 17 and abovq]|

Form: One[ ] Two[ ] Three [ ] Four[ ]
Category. Boarder [ ] Day scholar[ ]

SECTIONB

Below are the statements that could relate to jattitudes toward the usage of English asan
additional language and as a medium of instructioachools. Please make a tick/throughthe
letter that best describes your position.

MEANING OF LETTERS

SA = Stronghyagree
A = Agree

NS = Not Sure

D= Disagree

SD= Stronglydisagree

SA A NS D SD

1. English should not be made compulsory in seagnda
schools

2. 1 do not enjoy being taught using English asntieglium of
instruction

2. In most cases | need clarification in Kiswabiimy native
language and not always in English

3. English is the main barrier to me in understagaiontent
subjects




4. It is always totally against my will to speakinglish at
school

5. I never use English anywhere else other thagchiool in
my conversation

6. | don't enjoy speaking in English at all

7. English should not be given more time than osiudjects
in school

8. English is not an easy language/subject to learn

9. Those who speak in English think they are béitn
others

10. | feel tired, even bored when learning English

SECTION C

In this section, kindly rate your motivation foataing English by ticking the appropriate level
in each case.

MEANING OF LETTERS

VI = Very important

| = Important

S| = of some importance
LI = of little importance
NI = Not important

Vi I SI|LI NI

1.1t will enable me to get a job easily

2.1t will enable me to communicate with others basi

3.1t will promote my status among my friends

4.1t will enable me to further my studies

5.1t will enable me to carry out my tasks morecéntly




6.1t will help me excel in my other subjects

7.1t is an official language of Kenya

8.1t will enable me to integrate with Western cudtu

9.1t will enhance my interaction with the rest bétworld

10.More enlightened people use English to commumica

SECTION D

This section seeks to find how cultural backgroimfidiences the learning and usage of
English as a language. Kindly give your responsehé questions below as directed

1. Which language do you mostly use to communicate at home with your parents?

2. Which language do you personally use to communicate outside school?

3. Do you get enough opportunities to practice English in your community?

YES[ ] SOMETIMES [ ] NO[ ]

4.1f your answer in Q3 above is YES or SOMETIMES, mention the specific places where you get this

opportunity (e.g. market

5. Is there any person other than your teacher who encourages you to speak English?

6. If the answer to above is YES, who is this person?

7. Do people in your community discourage you from using English?

YES[ ] SOMETIMES [ ] NO[ ]

8. If your answer to Q7 is YES or SOMETIMES, mention the person(s) (e.g. friend/grandparent)




9 Doesyour local language influence your use or understanding of English?
YES[ ] SOMETIMES [ ] NO[ ]
10. Do you find yourself secluded because you can communicate in English?

YES[ ] SOMETIMES [ ] NO[ ]

SECTION E

In this section, circle the most appropriate choice answer according to your views (e.g. A)

=

. Does your school have a language policy?

A. Yes B. No C. | Don’t Know

2. If your answer to Q1 is Yes, do you think it is helping you develop English language?

A. Yes B. No C. | Don't Know

3. If your answer to Q1 is No, do you think your school should formulate a language policy?

A. Yes B. No C. | Don’t Know

4. In your own views, do you think language policy is important?

A. Yes B. No C. | Don't Know

5. How can you rate the success of language policy of your school if any?

A. Successful B. Unsuccessful C. Not sure

Thank you!
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Appendix E

Interview Schedule for teachers of English

How long have you been a teacher of English?

How long have you taught English at Lutsangani?

How would you rate the performance of English as a subject in general?

As a teacher of English, what are the challenges you experience in the dispensation of your
duties?

Have you or has the school done anything to mitigate the above mentioned challenges?
Does the school have a language policy?

If it does, which one is it and how successful is it?

How would you rate the attitudes of learners towards English as a language?

Do your students always use English as their means of communication in: a) class, b) outside
class?

As a teacher, what do you do to promote the learning and use of English as a language?
As an institution, are there rewards for learners who use English language?

What is done to those who do not use English language?

Should English be retained as the medium of instruction in Kenyan schools?

What do you think can be done to promote English as a language?

What factors do you think make learners to have negative attitude towards learning of
English?

How does the local culture influence English as a language?

What is the role of parents to the growth or retardation of English outside schools?

What advice do you have for the teachers of English?

Thank you for your cooperation.



