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ABSTRACT

The importance of education as an agent of so@moaauic developmentannot be
underscored; yet, pupils continue to drop out ainpry school despite basic education
being free in several nations, including Kenya. imented information show that both
boys and girls drop out of school, with gender digg in dropout rate from region to
region. In spite of this, previous researchersregking education issues related to
enrolment, retention and dropout rate are oftemvekletowards the girl child. This means
that, there is scarcity of information on challemdacing boys in education including
their dropout rate. This study sought to address tap by investigating factors
responsible for boys dropping out of primary schoolKihara Educational Zone of
Kiambu County, Central Kenya. The study exploregshaharacteristics that predispose
them to drop out of school. It investigated famdgmmunity and school aspects that are
responsible for boys dropping out of primary school

The study was guided by social capital theory wipolits that social relationship and
interaction with significant others influence onlividual’s behaviour and decisions they
make in life. The study used descriptive surveyigteslt focused on boys who had
dropped out of primary school since 2009 to date@sas head and class teachers. The
sample size was 56, however, 54 responded. Metbgally, information was collected
using in-depth interviews, key informants and syras a way of gaining insight to
factors responsible for boys’ dropout rate. Quatitie data was coded and analyzed.
Qualitative data was organised to sets of obsemstiand presented thematically
according to study objectives. The findings indéctitat most boys dropped out of school
in upper primary, several had abused drugs andobbad exposed to money at an early
age. It also established that the boys were trimaat,poor academic performance and low
education aspiration. The findings showed that wlys had dropped out of school were
from low socio-economic status, majority lived witbth parents who had attained only
primary school level of education and were workingthe informal sectors. These
parents had low value for boys education and gawe mreference to girls expecting that
boys can fend for themselves. The study found bat the community contributed to
boys’ dropout by having a materialistic approachifeinstead of education; it provided
illiterate role models and converted mixed secopdahools to girls only schools; it has
variety of economic activities that do not requaducation and high immorality that
lured boys out of school. The findings also indechthat schools have some push out
factors that affect boys such as, teachers siggliboys who were weak academically,
boys being sent away from school, boring lessoags being laughed at and humiliated
by other pupils for being poor, harassment andhhpusishment especially from teachers
who settle score with boys because of having adsflvith their parents in the village.
The study concludes that boys who drop out of schawe certain characteristics that
predispose them to withdraw from school. Similatlyere are family, community and
school factors that influence boys to drop outasifo®l. As such, there is need to address
issues affecting boys’ education just like it isxddor the girl child. Therefore, the study
recommends social change to promote and strengfieennderstanding among families
of the value of educating boys. It also recommenaitg policies to address the separate
needs of boys and girls, while still promoting gen@quality as well as strategies to
address the particular needs of boys as may bé&eedqu



CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

The importance of education has been emphasizedghout the world. Education is the
pathway to economic development of any societig. &t tool for shaping the thinking and
behavior of people to conform to their aspiratiang goals and enable them take up their
roles in the society (Chege & Sifuna, 2006). ThetéthNations introduced a Universal
Declaration on Human Rights that embraced educaisoa basic human right in 1948 on
a realization of the importance of education inrecoic development and the role it

plays in enhancing political and social well being.

The United Nation Educational, Scientific and CrdtuOrganization (UNESCO) has
been instrumental in enhancing education in its benstates. The member states are
under pressure to implement the Millennium DeveleptmGoals, among which is the
attainment of Education For All (EFA) by 2005, dddiversal Primary Education (UPE)
by 2015. Developing countries are given grants bahs by the World Bank and
developed countries to fund various educationajepts including free basic education
for its citizens (UNESCO, 2002). With these suppatthie countries are expected to attain
gender parity and to register high rates in enrabmeetention, survival and completion

of basic education.

These efforts are aimed at reducing the numberhdfiren dropping out of primary
schools. Despite intensified and deliberate measpté in place by United Nations
member states to uplift their education sectorsylarent and high dropout rate continues
to pose a major challenge (UNESCO, 2008). Primahpasl dropout rate is rampant the
world over; pupils continue to drop out of primaghool globally at a rate of 15 %, with
little difference between boys and girls. Boys dig of primary school at a rate of
14.9% compared to 15.5% for girls (UNESCO, 2008).

Kenya primary school Gross Enroliment Rate (GER) I@en relatively higher than that
of the neighboring countries (Uganda, Tanzaniajopth, Sudan and Somalia) and Net



Enrolment Rate rose from 77% in 2002 to 87.7% i0&0with boys at 88.7% as

compared to girls at 86.6% (Economic Recovery &gyt 2003—2007). Despite the
enrolment rates, the primary cycle still faces l@mges. For instance, about 1.7 million
children of school-going age are not attending ethHa addition, up to 13,000 pupils are
dropping out of primary school every year with alvable regional and gender disparity
(Kenya Demographic and Household Survey, 2006; MQE&)06). Some regions

experience higher dropout rate among boys thas. dtbr instance, 1998 the primary
school retention and completion rate for girls sgged that of boys. That year, the
average completion rate was 47.2%, with girls tegisg 48.1% compared to 46.4% for
boys (MOEST, 2000). EMIS School data returns frdd®@2to 2012 computing dropout

rates based on enrolment flow rates (MoE, 2013catds that it is only Central Kenya

that registers a higher dropout rate among boyseoed to that of girls. For instance in
1999 Central Province registered boys’ dropout mHt@3.5% compared to 17.3% for

girls. In 2003, the province registered a 20% dup@te among boys compared to
17.5% among girls (MoE, 2008). By December 200&nkbu East Educational Division

had recorded a total of 203 pupils of which 119enaoys compared to 84 girls who had
dropped out of primary school since January ofstiae year (MoE; 2008).

Boys’ dropout rate is an emerging serious phenomeimothe Kenyan system of

education. Huebler (2008) notes that the phenomermare more boys than girls’ drop

out of primary school contradict the existing natihat has always documented a higher
dropout rate among girls. Waugh (2008) suggestaidsithool dropout for boys should be
investigated. In spite of such calls, studies omary school dropout rates even when
they address both boys and girls, tend to be skdewdrds girls. Others are gender
specific in that they only address girls’ dropoaiter This shows that, factors responsible
for drop-out rate among boys in primary schoolsehaot been adequately addressed,
leaving a glaring gap. This study therefore, inggded factors responsible for drop-out

rate among boys in primary schools in Kihara EdocaZone of Kiambu County.

1.2 Statement of the Problem

Since the introduction of formal education in Kengtae system has always registered

above 50% primary school dropout rate, with gidsstituting a higher % of dropouts



than that of boys (Bogonko, 2002). Therefore, N&@d previous researchers have all
along directed their attention to issues affectyng child education in Kenya. Issues
affecting boy child education-- including droppiogt of primary schools--have tended
to be ignored, yet, both boys and girls have caomtthto drop out of primary schools.

According to Stearns and Glennie (2006), out-olesth employment, family
responsibilities, disciplinary policies, conflictsth teachers and staff lead to school drop
outs. Other studies addressing school drop outsFedricks, et al (2004) on pupil
engagement that guided much of the research orokdhap outs. Rumberger and Lim
(2008) on emotional behavior, individual pupil’'s ckground as well as family,
community and school factors (Allensworth and BasfD07; Lee and Burkham, 2003)

on low levels of attendance as a strong factoraresiple for dropping out.

In 2002, boys dropout rate was higher comparetdabdf girls in all the provinces accept
North Eastern and Nyanza Provinces (Chenge andh&if2006). Still, in spite of the
introduction of free primary school education irD30pupils have continued to drop out
of primary schools. Documented data from the MoES%0) , MoE (2009) and Ministry
of Education EMIS Data (2007-2012) indicate tlatrf 1998 to date, primary schools in
the Central Kenya have had a higher dropout ratengniboys compared to that of girls
(Republic of Kenya, 2003; Achola, 2007; Huebler 00M0EST,1999; MoE,2008).
Causes of this emerging phenomenon have not beestigated. Most scholars have
concentrated their studies on girls, boys are igthoThat means there is little literature
that has been documented on boys’ education edlgethat of their dropout rate in
primary schools. As such, there is great need ta twr attention to boy child’s
education and address the gap left by scholahidfis not done, boys will continue
dropping out of school without appropriate intertv@m. The study addresses this glaring
gap by investigating factors responsible for drop+ate among boys in primary schools

in Kihara educational zone, Kiambu County.



1.3 Objectives of the Study
General objective
» To identify factors responsible for primary schdobp-out among boys in Kihara
educational zone.
Specific objectives
» To explore boy’s characteristics that predispose tioi drop out of primary school
* To investigate community and family factors resplolesfor drop-out among
boys in primary schools of Kihara educational zone.
* To identify school factors responsible for drop-among boys in primary

schools of Kihara educational zone.

1.4 Research Questions
* What boy's characteristics predispose him to dnatpod primary school in Kihara
educational zone?
*  Which are the community and family factors respblesfor drop-out among
boys in primary schools of Kihara educational zone?
* Which school factors are responsible for drop-aubag boys in primary schools

of Kihara educational zone?

1.5 Research Assumptions

The research was guided by the following reseasshraptions:

Drug abuse contributes to boys’ dropping out ofmamy schools in Kihara

educational zone.

» Lack of parental support contributes to boys drogput of primary schools in
Kihara educational zone.

» Poverty is the main cause of dropout rate amongs boyprimary schools in
Kihara educational zone.

» Poor teacher- pupil relationship contributes to @yopping out of primary

schools in Kihara educational zone.



1.6 Justification and Significance of the Study

Should the findings be adopted by the Ministry dtiEation, the information generated is
useful in revising and developing new strategiesafidressing dropout rate among boys
and ensure that gender parity is attained in pgmsahools by 2015. The findings of this
study contribute to the advancement of knowledgeth@ gender and development
studies. The findings adds to the existing datéactors responsible for pupils dropping
out of primary school, particularly those that cab®ys to drop out of school and open

up new areas for further research.

1.7 Scope/ Limitation of the Study

The study limited its scope to boys who have drdppat of primary schools from 2009
to date. Therefore, it focused on a relatively entrperiod for which records could be
easily retrieved, or in the absence of such recbid®rmation, memory by teachers
would still be fresh and could easily be recalledthe purpose of the study. Moreover,
the scope of this study was limited to identifyiiagtors responsible for drop-out among
boys only in public primary schools sampled fronh&tia Educational Zone. Therefore,
the inferences and conclusions were only limitedht® area of the study. It was not
concerned with drop-out among boys in private prymschools or girl dropouts, for

these aspects, though important, are not considessehtial for achieving the principle

objective of the study.

1.8 Definition of Terms

Completion rate: In this study it refers to the ratio of the toraimber of pupilsvho
successfully complete and graduate from a cycla given year to the total number of
children of official graduation age in the popubati

Dropout: Person who leave school before completing his/teca&tion

Drop Out: Withdrawal of children from school at any stage dbef completion of

primary education class 8 and does not re-enroll.



Dropout rate: This is the proportion of pupilenrolled in a given class during an
academic year and who leave the school systeneindbirse of the academic year.
Enrollment: Refers to an act or state of making someone affjca member of a group,
society or organization through registration.

Enrollment rate: This refers to an enroliment of an official ageup of a given level of
education expressed as a percentage of the congisggopulation.

Gender: This refers to the socially determined power reladi roles, responsibilities and
entitlements of men and women, girls and boys.

Gender equality: This refers to equal treatment of women and megs land girls so
that they can enjoy the benefits of developmenuding equal access to and control of
opportunities and resources.

Gender equity: refers to the practice of fairness and justice he tistribution of
benefits, access to and control of resources, nsgipitities, power, opportunities and
services. It is essentially the elimination offaims of discrimination based on gender.
Gender parity: This is a numerical concept that refers to an equatber of girls and
women, boys and men relative to their respectivabers in the population.

Gender roles: These are socially assigned roles and responbildis opposed to
biologically determined functions.

Primary Schools: All the educational institutions providing educatito the pupils of
class 1to 8

Public primary Schools: All the primary schools run by central government

Repetition: This is going back to an educational level alrecalyered.
Repetition rate: The proportion in percentage of going back to ancation level

alreadycovered.



Retention: The ability to keep pupilBom leaving school.

Retention rates This is the proportion of keeping pupils fromve®y school.

Substances or drugs abuseThis refers to intoxicating chemical substancesngter,
leaves, liquid, roots, capsules or tablets) thatehdamaging effects and hallucinatory

effects on the individual.



CHAPTER TWO

LITERATURE REVIEW

2:0 Introduction

Although a lot has been written about school drégathnis study prioritizes literature on
factors responsible for boys dropping out of priynschools. But before looking at that,
we look at literature on school dropout rate in ¥@nThe review summarizes what the
literature says, points out existing gaps and tilhites how literature is related to the
study. It will discuss the theoretical frameworkoapwhich this study was based and

coined to suite the study.

2:1:1 Overview of Primary School Dropout Rate in Kaya

Since her independence in 1963, Kenya has hadcatagag dropout rate of pupils from

primary schools, ranging from 20% in 1963 to 43.427d4999. During this period girls

registered a higher dropout rate compared to bbys.dropout rate heightened with the
introduction of “cost sharing” that was implementied1989. Between 1989 and 2002
most parents could ill afford the levies, and otfieancial requirements, which led to a
decrease in enrolment rate and an increase in dropgte. Many children were sent away
from school for failure to pay fees, but only a fewpils managed to go back. Most of

them opted to drop out of primary schools altoge(Ngau, 1991).

Information from the Ministry of Education and Humdesource Development, on
primary school completion rates by gender shows ithd998, the completion rate for
girls was higher compared to that of boys that8d % and 46.4% respectively, with an
average of 47.2% for both boys and girls (MoESTore®002). This implies that more
boys dropped out of primary schools than girls §edr. A lower retention rate among
boys compared to that of girls was a new phenomembith is contrary to expectation
in developing countries (Were, 1982). A similarntterecurred in 1999, where girls’
completion rate surpassed that of boys by 0.1%plte of these lower completion rates
among boys, no local scholars got inspired to igate factors causing boys to drop out

of primary school.



A survey carried out in eight thousand (8000) prynachools by the Ministry of
Education in 2002, established that more boys thds were dropping out of school in
all the provinces except North Eastern and Nyamasipces (MoEST, 2002; Chege and
Sifuna, 2006:44). In 2003, after the implementatainfree and compulsory primary
school education, Kenya witnessed a tremendougaserin enrolment rate, with 85%
for girls and 99% for boys (MoOEST, 2004). The Nerdment Rate in primary schools
increased from 73.7% in 2000 to 84.2 % in 2006 (&dwSambili, PS, Ministry of
Planning, 2007). There has also been a notableaserin the completion rate, from
68.2% in 2003 to 77.6% in 2005 and 84.2% in 2006EMT, 2008). Despite the notable
increase in completion rate, pupils still drop ofischool at a rate of 15.8 % nationally
(MoE, 2008), with a very small margin existing beeam boys’ and girls’ dropout rates
(IPPF, 2008). There exist regional disparities imgry school enrolment, survival and
completion rates. However, at national level femaes showing a higher survival and
completion rate than boys. This is supported byltrg2008), who indicates that girls’
survival rate stands at 70% compared to 63% fosbdhat is a 37% dropout rate for
boys compared to 30% for girls, 7% higher amongshibyan girls. Waugh (2008) stated
that the dropout rate is higher between Standatd&il Eight with more boys than girls
dropping out, the dropout rate being 57% and 53%peaetively. Huebler (2008) and
Waugh (2008) quoted contributing factors to drogpiout as boredom; being ill
prepared to sit for examinations; or a combinatidnadolescence and hostile school
environment (Huebler, 2008; Waugh, 2008).

Although the duo have noted that boys are regigiehigher dropout rate than girls
nationally, their findings contradict the Ministof Education data on primary school
completion rate by gender and province. The ladeorded a constantly high completion
rate among boys compared to that of girls from 12005 in seven of the provinces.
Only Central Province registered higher completiate for girls compared to that of
boys (MoE, 2008). That means it is only centraivproe where more boys than girls are
dropping out of primary schools. Still, despitestieimerging phenomenon of more boys
than girls dropping out of primary school in cehpeovince, no scholar has addressed it.
Okoth (2005) concentrated on factors causing pyns@hool dropout among girls in

different provinces of Kenya. So far no one hageskkd the causes of boys dropout rate



in primary schools. The study to address the glmap by investigating factors
contributing to boys dropping out of primary scheowl Kihara Educational Zone. It gave
insight to factors responsible for boys dropping ouprimary schools. These findings
can guide the educational stakeholders and resmarch come up with strategies to

reduce gender disparity in dropout rates.

2.1.2 Primary schools dropout rate by gender and mvince, 2003-2012

Education Management Information System (EMIS) sthtata returns from 2003 to
2012 computation of drop out based on enrolmeniv flates by the Ministry of
Education (2013) affirm that it is only Central K@nthat registers higher dropout rate
among boys compared to girls, as is depicted inerabl below:
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Table 2.1: Primary school dropout rate (%) by genaled province, 2004-2012

Province | 2004 2005 2006 2007 2008 2009 2010 2011 2012

Boys | girls | total | boys | girls | total | boys | girls | total | boys | girls | Total | boys | girls | total | Boys | Girls | Total | Boys | Gils | Total | Boys | Girls | Total | Boys | Girls | total
Coast ab ga | B3 |77 BT |73 |73 g0 |79 | a3 ad | ab 11 67 |73 | a6 8.0 6.9 aa ad | ab 13 Ba |73 19 18 18
Central a2 38 | 45 | 33 32 | 34 | 4B 12 | 34 | 22 1B 13 Kh a7 | 34 | a2 33 | 49 11 6 |18 4B 21 3.4 1.0 0.8 09
Eastern al ab | 88 | B3 67 | B3 | 7a ab | BE | 42 40 | 4 b.3 67 | B3 | a7 ab ab 412 40 | 4l 1a 2.6 BB 19 14 16
Rift Valley | 6.3 12 | B3 | 47 43 | 43 | BD az |8k | 3a 36 | 38 47 43 | 45 | Ba 12 6.9 3.4 36 | 36 6.0 2.2 ab 23 21 11
Nairabi 21 27 (21 |0 02 |02 |32 21 27 |18 B3 | 73 0l 02 |02 |27 21 21 18 BY |73 32 21 21 1B 1.3 1.0
Western | BB 8 |72 | 46 44 100 | 88 96 | 97 |1 22 | 1B ab 44 | 00 | BB 18 12 1 21 | 1B 449 96 47 24 24 14
Nyanza B.0 92 |78 | 38 ad | 46 | B4 al | Bl 23 44 | 34 349 ad | 46 | Ba 92 18 23 44 | 35 b.4 a7 Bl 28 3 29
North 122 | 24 | a3 | B4 8l 0 | 87 a9 | 40 Bl 47 B.4 gl 0 122 | 24 | 183 | 40 Bl | 47 8.7 ag | 23 3 1B
eastern
grand Bl B3 | B3 | 4D 49 | 43 | B8 ad | B4 | 32 37 | 34 al 49 | 48 | &I 6.9 B.0 32 37 | 3a 6.8 ad b.4 21 20 | 20
total

Source: EMIS school data returns from 2004 to 26daputation of drop out based on enrolment flovesat
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Table 2.1 depicts primary school dropout rate (%)gender and province based on
enrolment flow rates from 2003-2012. According e tata, in 2003 national dropout
rate in primary schools was 2.0%. Out of the tatahber of pupils who had enrolled that
year, 2.1% boys and 2.0% girls dropped out. Itlmamoted that years 2005, 2006, 2011
and 2012 experienced more boys than girls droppirigof primary schools nationally,
with varying gender disparity from one provincetlie other as can be observed in Table
2.1 above. Central Kenya, on the other hand, hatasively lower dropout rate among
both sexes compared to other provinces in Kenyavener, it is the only province that
registered a constantly higher dropout rate amayg sompared to that of girls between
2003 and 2012, a factor that motivated the researichinvestigate factors responsible

for higher dropout rates among boys in Kiambu Cgunt

It is against this background that Waugh (2008)gssted that the boy dropout rate be
investigated for a solution to be found in ordeclase the gender gap in primary schools
for Kenya to achieve progress toward education laguahis study intends to react to
these calls by investigating factors contributingobys dropping out of primary schools
in Kihara Educational Zone of Kiambu County. Thedstigation was carried out in
Central Kenya because it is the only region wittoastantly higher dropout rate among
boys compared to girls. Thus, it is hoped thatstuely gives valid findings. Majority of
the studies carried out on primary school dropouKenya are general or have been
skewed towards girls. Several factors may be msipte for boys to drop out of primary
schools. These factors are broadly categorized gs characteristics, family/

household, community and school factors. Theseifaetre reviewed below.

2.1.3Individual boys’ characteristics

The child related factors are closely associatdti tie family, community and school
related factors. Financial constraints and inappatg school environment tend to de-
motivate the children, making them loose interegheir studies and thus leading to their
eventual dropout. Further household circumstances$ academic failure increased
pupils’ alienation from school, leading to absersee which also influenced their

dropping out of school. However, Rush & Vitale (5%9ound that family income and
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parental support are less important than acadechéeement, age, or retention in

predicting dropouts.

Pupils’ attitude towards school is an importanteaspgoward their completion or not
(Berndt, 2000; Papalia, 1999). Pupils who dropasatmore likely to perceive the school
setting as non supportive and /or irrelevant. lieigP006) suggest that the pupils
psychological attachment to school and investmenearning are key to academic and
social success, and consequently key to remaimngcihool. Similarly, poor academic
performance such as poor grade and low test soorease pupils frustration and reduce
motivation to stay in school. Failing grades areorgy correlates of drop out. Poor
performance may discourage the pupils from proecgediith education. They may get

frustrated and may want to leave school to avoédfthstrating situation (Papalia, 1999).

Long absence or irregular attendance of classey tead to below average performance
(Kimaro, 1981). Wako (1980) posits that habitualseatieeism result to dropout.
Similarly a child who does not actively get engagedchool is likely to dropout. Drug

and substance abuse is a major problem for thechitg that contributes to high dropout
among boys (United Nation Office on Drugs and Cr{d®&lODC), 1998). Research has
shown that the amount of involvement in extracuac activities in school has a

negative relationship with dropout rates (Kronicklddargis, 1998). Participating in such
activities provides potential dropouts with motieat to come to school. These are

findings of a general study done on both boys arisl. g
2.1.4Family characteristics and community factors

Family characteristics are divided into socialafinial, and human capital factors. Social
factors related to dropping out include qualitypafrent relations with the school, the
family structure, and the quality of mother-chilelationships. Farmer & Payne (1992)
indicate that pupils from families with poor retais with the school, lack of parental
involvement, and single-parent homes are moreylit@ldrop out. Goldschmidt & Wang

(1999) state that students from single-parent hohs& parents with less time and

resources to devote to their children’s educatisrwall as transmit positive values to
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their children. This notion was affirmed by a stutiyne on causes of primary school
dropout in Othaya division of Nyeri district by Gaanbi(1990), who established that
boys more than girls tend to form the majority tildren who drop out of primary
school from single parent households. She attribiites the fact that boys might dropout
because they need a job to help the single pasgnth@ bills. Though done in primary
school of central Kenya, this study was carriediowu general sample comprising boys
and girls. The current study will specifically ddtah the relationship between single
parents and boys dropping out of primary schoolsilvara Educational Zone.

Factors of human capital include parental educatidccording to the social capital
theory (Coleman, 1988) children model the skillsl @ampetencies of their parents and
they base their expectations for their own sucoeshe successes of their parents. Parent
level of education and work situation might inflgenthe degree to which schooling is
valued in the household. Children from better etkatgparents more often go to school
and stay in school (UNESCO, 2005) .Parents who maasehed a certain educational
level might want their children to achieve at lethst same level. Papalia, (1999) posits
that a pupil whose father dropped out is 1.4 timese likely to drop out than that whose

father completed secondary level education.

In financial capital, family income is an indiaai of whether a child drops out of school
or not. Children who live in poverty are more likeb drop out (Goldschmidt & Wang,
1999). The number of children within the househsldn important factor in determining
if a child drops out of school education (Boyleagt2002: 4). Some studies indicate that
families with larger numbers of children have hdjopout rate. This is because families
with many siblings share the available resourcesranthem, leaving very little to invest
in education.This is supported by a study conduttedNCIES (2007) in Slovakia on
primary school dropout. They found out that 63%dadpout children come from large
families whose parents have 4 or more children.i@dbo (2005) established that in
Ujanga division, students whose parents had mamgreh had a higher dropout rate
than others with fewer siblings. Children whoseeolsiblings have dropped out of school

tend to emulate them and drop out. Supporting ribison is Leislie (2006) who stated
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that pupils with siblings who have dropped outdiml are likely to drop out of schools

themselves.

Bereavement amongst family members and in partiqud@ents often makes children
more vulnerable to drop out. Orphan hood often estaates financial constraints for
poorer households and increases the demands fdrlabhour and drop out. The notion
was confirmed by UNICEF (2000: 30) report on tweabtyntries which shows that the
average difference between enrolment rates forampland non-orphans is 19 percentage
points. HIV/AIDS brings about loss of parents andaglians, depriving many children
off their primary care taker. Therefore the HIV/ADpandemic denies many Kenyans
access to basic education as victims fall sick amdare orphaned. In this way some
children drop out of school to take care of thé& $aved ones. Others are left as family
heads and therefore are forced to drop out of pyirsahool to fend for their younger
siblings (Sifuna, 2003).

2.1.5 Community factors

In addition to the impact of a students’ family pay level, the poverty of the
neighborhood also affects dropouts. The pupil's mamity can also contribute to the
desire to remain in school or drop out. Vartanard Gleason (1999) states that
neighborhood in which pupils live affects boys mtiven girls, possibly because girls are
more likely to have stricter curfews conditions @rhialso directly affect the children’s
educational achievement. Communities that place degphasis on completing school as
needed for adulthood have higher number of dropthas those that place demand on
pupils to complete basic education (Papalia, 19%mployment opportunities for
unskilled workers might encourage dropouts, whitenmunities that clearly value
education and encourage school-community partresshie more likely to establish
programs and foster attitudes that maintain pupdjagement in schooling. Studies
conducted on the problem of primary school dropbave tended to emphasize in
collecting views on parents, teachers, dropouts and
administrators(Gachambi,1990;Ngau,1999; MwikaliD2)) very little attempt has been
made to unearth community factors contributingrimpry school dropout at least in the

Kenyan context. Therefore the findings contribuéerset of data that can be used by all
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stakeholders to redress those community factonggoresble for boys dropping out of

primary school.

2.1.6 School factors

Factors within schools, for example, practices settboling relations determine whether
a child drops out of primary school (Papalia, 1990)eachers are not effective then
pupils might drop out of school. Teachers’' effeetigess is influenced by teachers’
quality and academic performance, teaching loaajlahility of basic facilities and
resource and teacher pupil ratio (Sifuna, 2003).alde stated that unconducive school
environment ejects pupils out of school, e.g poerfggmance, repetition, corporal
punishment, uncompromising teaching staff and latkfacilities can cause school
dropout. Pupil-teacher ratios were significant prexuis of dropout rates. According to
McNeal (1997) larger pupil-teacher ratios may iaseea pupil’s likelihood of dropping
out by decreasing the number of interactions betwmgils and teachers. Schools with
larger ratios may make it difficult for at-risk pigoto seek help. McNeal (1997) found
that the pupil/teacher ratio at a school signifigaraffects a student’s likelihood of
dropping out. Although there is extensive reseatoche on school push factors (Rono,
1990; Kirui, 1982; Ngau, 1990; Gachambi, 1990), feave specifically concerned
themselves with how they influence boys to drop auschool. Therefore, this study

establishes how school environment contributeis lropping out of primary schools.

2:2 Theoretical Frameworks

The study was guided by social capital theory dgwed by James Coleman in 1988.
Coleman defined social capital as a resource ingeni the relations between and among
actors. He argued that resources that facilitatentbllbeing and development of children
are borne of these relationships. According to @Qale, social capital is a resource

available to individuals, much like human capitahwnetary capital.

Coleman posits that social capital theory includegltiple concepts and that each
concept produces a desirable outcome within aioeksttiip among different people. Each
person included in the relationship places valu¢hendesired outcome. This value is the

intangible resource that Coleman refers to as kaapital. Coleman (1988) defined
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social capital by describing its basic componetits; most basic components being the
numerous relationships and interactions among warfeople who are associated with
one another. Coleman talks of four components latiomships in social capital theory
which include:-
1) The relationships available to individuails all aspects of life: home, work, school,
church, and community, among others.
2) Information channel
This component involves interaction between peopleo know one another.
Information channels provide a mechanism for g@nknowledge, which is a
resource leading to action. The actor in the imtgya must determine how to react
to the information based on the perceived trustwoess of the channel through
which it was obtained.
3) Normsandsanctions developed through relationships
Norms and sanctions provide a rationale for certaitions, promoting some and
inhibiting others. Within the confines of relatidmgs, rewards and consequences are
established based on the accepted value placeldeoactions of the parties within
the relationships. Dropping out of school is ngbaial norm.
4) Trustandobligations
As a high level of trust is recognized by partiethim the same network, support and
positive interactions are established. Within relahips in the network,
expectations of reciprocity evolve from the intéi@ts and the development of trust
and obligations arises. The expectations of reciprgoromote actions within the
relationships that result from the feelings of ghtion.
Within these relationships, individuals developwwmks of information channels for
gathering data upon which action is based. Whetrerindividual acts upon the
information depends upon the level of trustworteseplaced on the source.
Trustworthiness is established and maintained tiiraworms and sanctions accepted by
individuals and networks. Through relationshipglividuals develop a sense of whom
they should trust. Groups form as individuals le@rirust others in their social network.

In addition, individuals build up obligations tohets based on the needs met by other
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individuals in the social network. These obligaidorm a type of non-monetary credit

that can be called social capital.

Within the setting of education, these interactiongy take various forms, including
parent-child interactions, parent-school interawiahild-school interactions, and parent-
parent interactions. Commenting on social caphabty and education achievements,
Israel and Beaulieu (2004) broke social capitab itiiree dimensions: family social

capital, school social capital, and community Slocigital.

2.2.1 Relevance of social capital theory to the sty

Social capital refers to social networks and soiciedraction that facilitates educational
attainment. The reasonable assumption is that eineehproduces the first and perhaps
most important influence on the mental developmehtthe child. The family

environment is only part of the total network ofdes acting upon the pupil, a network
that includes the home, the school and the communMagenaar (1987) attributes family
environment as a factor that can be used to explagpping-out behavior of an

individual. He also postulates that community atttep structural variables are useful in

showing how individual decisions can be affecteossantially by social structure.

Insight on factors contributing to pupils droppiagt of primary school will be drawn
from the three dimensions of social capital merdgtbabove, which will be looked at as
school-related, social-related, and family-relat8dhool-related factors include school
size, school climate, policies, practices, locatiprograms, teacher quality, curriculum,
absenteeism rates, and grade retention rates &lmth, 2005). Social-related factors
include substance abuse, sex, attitude towardsagdocrole models among others (Bryk
& Thum, 1989; Goldschmidt & Wang, 1999). Familyatd factors include
socioeconomic status, mobility, family structureargntal education, and parental
involvement (Goldschmidt & Wang, 1999).

The forms of social capital that contribute to Bay®pout rate, then, are relationships.
For example, a family provides one form of sociapital. Other social capital is

relationships with people at school or in the nbayhood. Relationships with teachers
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can afford access to information and opportunitieat enhance the educational
performance of children. These forms of social epnay lead to ultimate decision to

stay in or drop out of school.

Dropping out of primary school is not simply an eveRather, it is the culmination of a

longer process of disengagement from school. Samnditions traditionally associated

with the process of school disengagement are loadexnic achievement, truancy,
disruptive behavior, and low educational aspiraiqdordan, Lara, and McPartland,
1996). The social capital theory is found adequatethis study because it provided
parameters through which one is able to understamnd family related, school related

and social related factors contribute to boys’ didgprate. Collectively, the theory serves
as a lens through which it is possible to explam link between interrelated education
structures and their effect on pupils’ dropout r&ecial capital theory focuses on the
role played by each social capital in the educasimacture and its contribution to boys

dropping out of primary school.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction

This chapter describes the methodology and desigiheo study. It also explains the

procedures and strategies used and the area wWigeresearch was conducted. It focused
on sample selection procedures, target populatengdevelopment and administration of
research instruments, data collection procedures rapthods of data analysis and

presentation.

3.1 Research Design

In order to achieve the objectives of this studyeacriptive survey design was used.
Descriptive survey designs are used to allow thseaecher to gather information,
summarize, present and interpret it for the purpafselarification (Orodho, 2002). It

therefore involves description of the state of iaedfas it exists (Kombo and Tromp,
2006). Descriptive survey design entails detailgdng@nation of characteristics of an
individual unit, a single subject, a clique or antounity with similar events (Cohen and
Manion, 1989). The purpose of choosing descripstedy design was to probe and
analyze intensively the multifarious phenomena tiatstitute the life cycle of the unit,

with a view to establishing generalizations abdet wider population to which the unit
belongs (Cohen and Manion, 1989). This was doneioping the boys who have

dropped out of primary schools located in Kiharaigadional zone, and its findings

formed a basis for generalization to other regions.

3.2 Location of the Study

Because of the nature of the study, the researghmeferred to use Education
administrative divisions instead of the politicalnainistrative boundaries. Therefore,
field research was conducted in the Kihara Edunatidone of Kiambu County. Kihara
Educational Zone is one of the three educationa¢ 2§ Kiambu East education division.
The other two are Karuri and Ndumberi Educatioraies. Kihara Educational zone is

found in a peri- urban region that bonders the péainobi estates of Runda, Closeburn,
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Rosslyn, Nyari, Kitisuru and New Muthaiga to theuto To the North, it borders

Githunguri and Limuru regions, Kikuyu to the westlaRuiru to the east.

This is depicted on the map below.

Figure 3.1: A map of Kiambu County with the arrogiing at Kihara Educational Zone
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Kihara Educational Zone has eleven (11) public pryrschools. These are: Gacharage,

King'othua, Muthurua, Muya, Ndenderu, Wangunyu, iar Kamuiru, Kihara, Lower

Kihara and Gachie primary schools.

3.3 Study Population

The target population comprised of boys who hawgpped out of primary schools in

Kihara Educational Zone since 2009 to-date as alprimary school head and class

teachers.
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3.4 Sampling Procedure

Since the area of study is expansive, the reseafehied it necessary to narrow it down
to a smaller region, hoping that the findings wohéd generalized to the whole county.

Narrowing down was done through multistage sampisépllows:-

1% stage- selection of educational division

Educationally, Kiambu County is divided into foudueational divisions (namely
Kiambu East, Kiambu West, Thika and Githuguri ediocel division). Since the area is
found to be extensive, simple random sampling vpgied and Kiambu East education

division was selected.

2" stage selection of an educational zone

Kiambu East education division is divided into #hieducational Zones namely Kihara,
Karuri and Ndumberi Educational zones. It has 4Blipumixed-primary schools and
several private schools spread across the zonbkar&zone has 11, Karuri zone has 15
and Ndumberi zone has 14 public primary schoolg. §ihdy population was drawn from
the public primary schools, which are distributedoi its three Educational Zones.
Because these three Educational Zones are congittei®e extensive for this study, the
researcher decided to narrow down to one educatzome. Such a decision is supported
by Mwiria and Wamabhiu (1995:124) who said that ¢ualitative research, narrowing
down a wide research locale into manageable rdsesites and cultural scenes is
essential for the sake of manageability and cotlaadf in-depth data.” To make sure that
each of the zones had equal chances of being se]gubbability sampling method was
applied (Cohen, 1989; Kombo & Tromp, 2006). Througimdom selection, Kihara
Education Zone was selected. This was done byngritie names of individual zones on
a separate piece of paper. The three papers amefalded, put in a tin, thoroughly
shaken and then one paper (Kihara) is pickeds filt that one zone would represent the
others.

3 Stage Selection of schools
As mentioned above, Kihara Educational Zone hageal€11) public primary schools.

These are: Gacharage, King'othua, Muthurua, Muyderdleru, Wangunyu, Karura,
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Kamuiru, Kihara, Lower Kihara and Gachie primarp@als. Out of the eleven primary
schools, the study randomly sampled 4 schools tmdladed in the sample. These are

Gacharage, Karura, Ndenderu and Gachie.

4™ Stage Selection of respondents
The study population was drawn from the 4 sampigolip primary schools in Kihara
educational zone. In this stage the study emplqyaghosive sampling and snowball

sampling.

In purposive sampling, cases of subjects are hakdgibecause they are informative or
they possess the required characteristics. Pugasimpling allows the researcher to use
all cases that have the required information wébpect to the objective of the study
(Kothari, 2004). As such the 4 head teachers of4tteelected primary schools were
interviewed. The head teachers were in a posibogivte information on dropouts, such
as boys’ identity i.e. personal details and fanblgckground, including where their
homes are. They also gave opinions based on regwds by class teachers and his/her
observations on the reasons for more boys compareyls dropping out of primary

schools in the region.

In each primary school, the study purposively delkclass teachers from Std. 1-8 to
make a sample size of 32 teacher respondents frerschool component. These teachers
responded to a questionnaire since their educdtémkground was well known. They
were selected on the basis that they are curreetlying as class teachers for Standards
1-8, or have served as one since the implementafiénee Primary Education in 2003.
These teachers had general information on why bogsgirls drop out of school. Hence,
they were in a position to point out the contemppressues facing boys that are

responsible to their dropping out of primary scisool

Another component consisted of the key informamteese comprised of 20 boys who
have dropped out of primary schools, 5 from eatiogk The researcher employed non-
probability sampling, especially snowball sampliogreach 20 boys who have dropped
out of primary schools from 2009 to date. In snallviampling, initial subjects with

desired attributes are identified using purposiangling technique (Mugenda &
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Mugenda, 2003; Grix, 2004). The researcher locdtey dropouts who have been
identified by the class/head teacher. After logatamd interviewing one, the researcher
requested him to name and directs her to other Wwhgsn he knew they had dropped out
of primary school in the village. The process wageated until the researcher got the
number of cases she required (Grix, 2004). Thidvledaan in-depth understating of

factors contributing to boys dropping out of pripmachools.

Purposive sampling allowed for effective coverafjiaotors responsible for boys to drop
out of primary schools. This is an element thatnoarbe achieved by use of random
sampling. It is felt that a sample size of 56 resfemts i.e., 4 head teachers, 32 class
teachers, and 20 boy dropouts, is a realistic sarfgpl the required validity since it
surpasses the stipulated minimum sample size ofe8pondents (Cohen & Manion,
1989). It is felt that 56 respondents would givéfisient evidence to substantiate the
results and yield research data that can be gérentaio a larger population (Kombo &

Tromp 2006). However, 54 respondents respondedramarized on table 3.1 below

Table 3.1: Summary of the sampled population

Sample Each Sample size Total respondents
school

Boys dropouts 5 20 18

Teachers 8 32 32

Head teachers 1 4 4

Total 14 56 54

Source: Author 2013

3.5 Methods of Data Collection

Different data collection methods were employedorder to look at the topic under
investigation from different points of view. This deemed necessary so as to help
validate observations and information. The methofiglata collection are discussed

below.

3.5.1 Survey Method

Self- administered questionnaires with open- erglesstions (Appendix- A2) were filled

by class teachers. The questionnaires were takssnipled schools by the researcher. To
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secure confidentiality, respondents were not reguio write their names or personal
employment numbers. The questions elicited infolmmabn boys, school, society and
family factors that are responsible for boys topdowut of primary schools. 32 teachers
duly filled in the questionnaire.

3.5.2 Key Informant Interview

The interview guide (Appendix- A3) was used in orde obtain standard data. It
contained open-ended questions on boys, family,nwonity, school and teacher factors
that are responsible for boys dropout rate. Heachters also gave a list of boys who had

dropped out of primary school in their stationsiedd teachers were interviewed.

3.5.3 In- Depth Interviews

In-depth interview was held with boys who had degbput of primary schools using an
interview guide with open- ended questions (Appendhl). The questions were
designed to capture relevant data that would peowadrich insight on demographic
characteristic and reasons that they think dispdiseoh to drop out of primary school.
This technique was used to explore the individaatdrs, school factors, peer factors,
family and community factors that caused him topdooit of primary school. The open-
ended questions provided room for thorough probdegailed information and helped
unearth their emic perspective as to why boys dropbprimary schools. The researcher
used various evocative skills, such as developiogdgrapport by according boys an
unconditional positive regard. In this way, it wagped that they opened up and gave
personal reasons as to why they dropped out ofgoyirschool. Although the study

hoped to interview 20 boy drop-outs, only 18 werteriviewed.

3.6 Data Collection Procedures

Data was collected from boys who have dropped déyirionary school, teachers and
head teachers of the schools of Kihara Educatidimale. After getting the official

research permit, the researcher worked throughhéhe of the head teachers of the 4
selected public primary schools. They assistedrgamizing class teachers to fill in the
guestionnaires. They also provided a list of naofdsoys who had dropped out of their

stations since 2009, together with direction tarthemes.
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3.7 Validity and Reliability

By splitting the pilot target sample into two anohtparing the answers, the researcher
established reliability index. At the same timewas possible to eliminate those
guestions that elicited other data than the desif@d obtaining the results the researcher

discussed the findings with the supervisor to distalcontent validity.

3.8 Data Analysis

Since both qualitative and quantitative data wdkecied for the study, quantitative data
was done by use of statistical packages for s@umnces (SPSS).The data was then
interpreted and presented in graphics and desaiiatistics especially, charts and
frequencies. Such tables are used for the commpaoisresults and for showing emerging

trends.

Qualitative data from interviews conducted on hésachers and in-depth interviews
from the boys was organized to reduce it to a rmamageable and intelligible set of
observations which were categorized and appropyiateded. The emerging patterns

were presented thematically according to resedbgtbves.

3.9 Data Management and Ethical Consideration

A research permit was obtained from the MinistryHdgher Education, Science and
Technology. In addition, the education administstéeachers and boys were informed
on the proposed research project. This ensuredeprgpordination and reduced
suspicion. The respondents took part in the stualyniarily and were assured of strict
confidentiality of both the information they proed and their identities. Data collected
was coded, edited, entered and stored at a safe placase the need to cross-check

arose.
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CHAPTER FOUR

DATA ANALYSIS AND PRESENTATION
4.1 Introduction

This chapter presents the results of the data atetleon factors responsible for boys
dropping out of primary school. The research waglaoted on 18 boy dropouts, 32 class
teachers and 4 Headteachers sampled from 4 selpatdat primary schools in the
Kihara Educational Zone. In-depth interviews westdhwith boy informants who had
dropped out of primary schools. The technique was applied to obtain information
from the Headteachers. In addition, questionnawese utilized to elicit data from the

sampled class teachers. The information is predexdeording to the research objectives.

4.2 Research Objective 1: To explore boy’s charadaistics that predispose him to
drop out of primary school

The study examined boys’ characteristics that gpetie them to drop out of primary
school. To address this objective, data on boys; algss from which they dropped out,
friends who had dropped out, general age of tHagsmates, year at which they dropped

out of school and class repetition was analyzed.

4.2.1 Analysis of Age at which boys dropped out @rimary school

The boy informants were asked the age at which dnegped out of primary school. The
analyses of the findings are presented in Figukdodlow.

Figure 4.1: Age at which boys dropped out of school
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Source: Author 2013
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Most of the boys (41%) reported that they droppetiad primary school at the age of
between 14-16 years, 36% between 12-14 years, 12%- 82 years, 9% over 16 years,
while 2% had left school when they were below 1@rge This implies that majority of
the boys had dropped out of primary school at thee @ 12-16 years, which is the age
category of most pupils in upper primary schoolirigl between Class Six and Eight. In
addition, the study analysed the ages of most gupithe dropouts’ class. Over three
quartors (77.8%) of informants said they were e age as other pupils in their class,
16.7% were younger, while 5.6% were older. Majootyhe boy dropouts being of same
age with their classmates shows that boys droppbathool from other factors rather

than because they are older than their classmates.

4.2.2 Class at which boys dropped out

Boy informants were asked at which class they dedpput of school. A half (50%) of
boys informants said they dropped out of primatyost in class 7-8, 39% in classes 4-6,
while 11% dropped out of school in class 1-3 (segife 4.2 below). This implies that
most of the boys in the Kihara educational zongpled out of school either because
they fear national examination which is done inssl&#8, or due to experiences of

turbulence during adolescent.

Figure 4.2: Class at which the boys dropped owabiool
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4.2.3 Year when the boy informants dropped out ofchool

The study examined the year during which the baformants had dropped out of

school. Table 4.1 below present the findings.

Table 4.1: Year of drop-out for the informants

Freqguency | Percentage
2009 5 28
2010-2011 8 44
2012-2013 5 28
Total 18 100.0

Source: Author 2013

44% of the boy informants reported that they hadpped out of primary school between
2010- 2011, while 28% had droped out in 2009 angvéen 2012- 2013 respectively.
This implies that despite the pupils learning unther Free Primary Education period,
there is still a high number of dropouts in Kihaducational zone. As such, boys do not
drop out because of lack of school fees but dusher factors that are discussed below.
The high number of dropout is also attributablé¢hi® trickling effect of 2007-2008 post-

election violence which resulted in massive disphaents.

4.2.4 Class repetition

To establish whether class repetition contribubesays dropping out of school, the study
assesed whether boy dropout informants had repeatedlass. Figure 4.3 below present

the findings.

Figure 4.3: Class repetition

Source: Author 2013
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A large number (61%) of boy informants reportedythad not repeated any class while
39% had repeated. When asked if repeating clasads them dropout of school, those
boy informants who had repeated a class said ieled their self-esteem because they
were labelled stupid by teachers and fellow pu@isce they never fitted in well in the
new class, they started absenting themselves atebamp dropping out of school. Key
informants also indicated that once boys repeait ferformance greatly deteriorates,
they become indisciplined, truant and eventuallypdout of school. This indicates that
boys are greatly affected by repeating classesaamdliscontented with their advanced
age as compared to other pupils. Because they \megeaof these facts, the key
informants said that unless it's a boy’s intiatieerepeat a class, they allowed them to
proceed and complete school instead of making tleg®at classes.

4.2.5 Boys’ response on why they dropped out ofimary school

Boy informants were asked what caused them to dudpof school. Figure 4.4 below
presents an analysis of their responses.

Figure 4.4: Boys’ response on reasons for dropmogof school
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Source: Author 2013

About a third (32%) of the infomants reported thlegpped out of school because they
felt that education was useless, 25% reported llaelyengaged in drug -taking, 21% said

30



they were neglected by either their parents or dtieool administration, while 16%
reported they dropped out of school because oflwewneent in crime. On the other hand,
6% indicated that they dropped out of school duether factors that included hunger,
lack of school uniform, lack of a guidance, andcpetion that those who are educated
don’t get proper jobs but perform odd jobs that t@ndone by uneducated persons.
Others dropped out of school because they felt ey were not performing well in

education, hence prefered to collect scrap metangage in other small businesses.

Teacher respondents had different opinions from ibbgyrmants on why boys dropped

out of school. slightly over a half (51%) of teachrespondents indicated that boys
dropped out of school because they lacked role tepd8% indicated that boys were
influenced by their peers who had also dropped ajuschool, 14% indicated poor

performance while 9% stated that boys dropped oettd influence of adolescence. Only
7% of teacher respondents concured with some irgotsnthat boys dropped out of
school because they were disobedient, abused dasged interest in school and lacked
basic needs. Key informants gave a deeper insightltoy boys dropped out of primary

school. They said that boys dropped out to engageime, gambling or small businesses
such as selling drugs and scrap metal to get mfumesurvival. They contended that boys
who engage in economic activities at a young ageuged to having their own money

early such that they do not aspire for education.

4.3 Research objective two: To investigate commugi and family factors
responsible for drop-out among boys in primary schols in the Kihara Educational

Zone

This section presents the analysis of findings amily and community factors
responsible for drop-out among boys in primary sth the Kihara educational zone.

4.3.1 Family Factors responsible for boy dropoutsrém school

The study was interested in household characiesisif boy dropouts that may give

inferences on factors responsible for their drogmuat of primary schools.
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4.3.1.1 Whom the boys lived with

Boy informants were asked whom the boys lived wikharge number (55.5%) of the
boy informants reported they lived with both paserwhile 22.2% and 11% said they
lived with their mothers and grandparents respeltivl he findings are summariezed in
Table 4.2 below.

Table 4.2: Whom the boys lived with

Person boys lived with Frequency Percentage
Parents (Both) 10 55.5
Grandparents 2 11.1
Alone 1 5.6
Mothers only 4 22.2
Fathers only 1 5.6
Total 18 100.0

Source: Author 2013

This indicates that majority of the boys who hadpiired out of school in the Kihara
educational zone lived with both parents. This iegplthat children who live with both
parents face some challenges that push them @ghaol. Either, none of the parents is
willing to take up responsibility for children, goints to diminishing role of fathers in

the families.

4.3.1.2 Marital status of the parents

The study wanted to assessed if parents’ maraélisicontribued to boys dropping out of
school. Boy informants were asked to state thetalatatus of their parents. Analysis of
thier responses are presented in Figure 4.5 below.
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Figure 4.5: Marital status of the parents
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Over three quarters (78%) of the boy informantsl $aeir parents were married, while
22% stated that their parents were single. Thisns#aat it is boys from parents who are
married who mostly drop out of primary schools. May of the boy informants openly

wished they were born of single mothers. They saad unlike children of both parents,

single mothers take good care of their children ereh take them to private school.

4.3.1.3 Parents’ Ocupation

The study sought to establish if occupations of bugs’ parents is an important
determinant of dropping out of school. Boy inforrteawere asked to name their fathers
occupation.

Figure 4.6: Father's Ocupation
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33



44.4% said their fathers were drivers, 16.7% m»ssmen and hawkers respectively,
while 5.6% indicated that their fathers were colsylgpastors, carpenters and farmers
respectively. This implies that majority of theHats in the Kihara educational zone
whose boys had dropped out of school were drivms. findings depict a trend of low
job profile for adult men in the zone, where mdjorare involved in informal
employment. This has an overall effect on the buidovho lacks mentoring on how to
pursue education and attain formal employment &sodsy nurses, teachers or pilots as
their role model (fathers) have not assumed sties ti

The study further examined occupation of the baogethers. Figure 4.7 below presents
the findings.

Figure 4.7:Mother’s Ocupation
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Mothers for 22.2% of the dropouts were either fasndousewives or casual workers
while 16.7% repored that their mothers were businesmen or hawkers respectively.
This implies that majority of the mothers in thehKra educational zone whose boys had
dropped out of school were farmers, house wivesasual workers. This also depicts a
low -scale job profile for boys’ mothers who aresalin informal employment and

consequently a diminished role model influencenslioys in terms of career guidance.

34



4.3.1.4 Parents’ educational attainment

The study investigated if parents’ educationaliatteent can be used as predictor of boy
dropouts. Boy informants were requested to sfateeir parents had attendend school.
Majority (83%) of the informants said their pareihtad attended school while 17% had
not. The study further examined parents educateal$. Boy informants were asked to
mention their fathers’ and mothers’ educationaklsvFigure 4.8 below presents fathers’

educational level.

Figure 4.8: Education level of the fathers
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Majority (61%) of the informants’ fathers had primachool education while 39% said
that their fathers had attained secondary schaatatn. This implies that majority of

the fathers whose boys had dropped out of schothlerKihara educational zone had up
to primary school education level. Hence, they dodt attain better formal employment
and consequently, had low income and also low amfte on the boy child’s education
achievements. Teacher respondents and key infosmmaaintained that because of their
low education, most of the boys’ fathers saw edaoaas irrelevant and were never
concerned about their children’s academic progress.

Boys’ mothers education was also assessed. Fighiteetbw presents the findings.
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Figure 4.9: Education level of mothers
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Most (78%) of the boy informants reported that theiothers had primary school
education while 22% said that their mothers hadrséary education. This implies that
majority of the mothers whose boys had droppedobsthool in the Kihara educational
zone had primary school education as their higHesel of education. Teacher
respondents maintained that mothers of the dropwats busy with other chores (such
as hawking food, clothes and vegetables) that they no time for their children’s

education or to understand the development andgesataking place in their children.

4.3.1.5 Family factors that contributed to droppingout of school

The study asked boy informants and teachers teatelithe family- related factors that
contributed to boys dropping out of school. Anadysi boy informants responses are

presented in Table 4.3 below.

Table 4.3: boys’ responses on family related- fescfor dropping out of school

Frequency Percentage
Parents favoring girls than boys 5 28
Lack of money to educate the
boy child 3 17
Poverty 3 17
Separation of parents and famjly
wrangles 2 11
Parent does not value education 4 22
Many children in the family 1 6
Totals 18 100.0

Source: Author 2013
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From the table above, slightly over a quarter (28%)oy informants indicated that
parents favouring girls than boys was the mainofafiir boys dropping out of school.
22% said that parents don'’t value education, 178icated lack of money to educate the
boy child, a further 17% cited poverty (lack of fhoack of money to buy school
equipment such as books, pens and poor clothing asi¢orn, dirty clothes and lack of
shoes) while 11% and 6% cited separation of parants family wrangles, and there
being many children in the family, as the familglated factors responsible for boys
dropping out of school in the Kihara educationaheoMajority of teacher respondents
concurred with boys’ reasons for dropping out dicd. They maintained that parents
neglect and abuse of the boy child lowers theii sabrth to the extent of dropping out
of school. They also cited child labour and famsoblems (fighting, poverty, and
uncaring attitude) as well as unstable employmsrha aspect which compelled boys to

drop out.

4.3.1.6 Parents’ Concern for the education of theichildren

Techer respondents were asked whether parents dhocovieern for the education of
their children in the school. Analysis of their peases are presented on Figure 4.10

below

Figure 4.10: Parents’ Concern for the educatiorttedir children
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Most (54%) of the teacher respondents felt thaemar were concerned about the

Source: Author 2013

education of their children, while 46% indicatedhervise. When further asked about

parents’ attitude towards boy child education, oeslents stated that parents have very
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low attitude towards education leaving the childtucation wholly under the teachers’
care. They stated that most of the parents valueesnanore than education. They,
however, added that parents encourage girls toedetation while boys seem to be
ignored, which contributed to their dropping oute\Kinformants said girls are given
more attention because they are obedient, caridgeady to learn, while the boys are
always a disappointment to their parents. Girlsiadion in the Kihara educational zone
is therefore valued because unlike boys, girls hi&r parents upon receiving good

education and subsequent formal employment.

4.3.2 Community Factors that contribute to boys’ dopping out of school

To establish influence of the community on boysltop out of school, the respondents
were asked to mention community factors that cbated to boy dropout, such as their

attitude towards education and the type of role efothey offered.

4.3.2.1 How community contributes to boys dropping@ut of school

Respondents were asked to state community facteponsible to boys dropping out of
primary school. The study examined from boy infontsaand teachers how the
community contributed to boys dropping out of panyschool. Figure 4.11 shows the

analysis of boys’ responses.

Figure 4.11: boys’ responses on how communityridmrtes to boys dropping out of school
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Over a third (38%) of boy informants said that t@mmunity lacked educated role
models to be emulated by the boys, 33.3% citedgh hate of drug and alcohol
use,22.2% indicted that the community valued gmtge than boys while 5.6% reported
that the community emphasized more on trading amsinbss than education. Most
informants reported that the community acceptedsbaio dropped out of primary
school in the cheap labour market (such as cleammpfetching water for hotels) thus

exploiting them, while others took advantage ofrtignorance.

Concurring with boy informants’ views, several teec respondents cited negative
attitude towards educating a boy child and suppgmirls’ more than boys’ education as
contributing to boy dropouts. Key informants addleat nobody bothers to find out the
problems boys undergo, but they are humiliated lzaldtled for minor offences which
tends to kill their ego and desire for educatioom® teacher respondents noted that the
community preferred educating girls to boys andlewtgd the boy child encouraging
them to drop out of school, with the perceptiontteducation was not of much
importance; after all the wealthiest men were etbtte. Supporting this view key
informants reported that the community has tramséal most of the schools in the area
from mixed secondary schools to girls only schodlis has impacted negatively on the
boy child’s education in the area. They explaineat while majority of the boys in the
area pass exams, they are taken to day schooleugilis who are taken to boarding
schools even when they have lower marks than tlys, waith the motive of protecting
the former. Also, shortage of formal employmentnaativates many boys from staying
in school because they see it as a waste of tirherefore boys prefer to take up the
available money generating activities such as cwflg and selling scrap metal,
collecting garbage, gambling, hawking and matatuting, doing casual jobs, fetching
water for hotels, cleaning hotel plates and flaonrd joining illegal gangs. Such activities

influenced more boys to drop out of school thatsgir

6.6% indicated immorality as a community factoattmakes the boys to drop out of
school. Many boys in the area get married/’kept’dby rich women who have a lot of
money, affecting their learning. Boys in this ragimndergo early circumcision. Once this

is done boys are expected to fend for themselvhesréefore, they get involved in all
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manner of activities including immorality and crineemake it in life. These findings are

summarized in Figure 4.12.

Figure 4.12: Teachers’ responses on community'faaesponsible for boy dropout
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4.4 Research objective three: To identify school &ors responsible for drop-out

among boys in primary schools in the Kihara Educatnal Zone

The study investigated school factors that wer@aesible for boys dropping out of

school. Different indicators such as class sizkostleadership and teacher composition

by gender were sought. Also sought from the inforte@and respondents were opinions

on school factors that could push

4.4.1 Gender of class teachers

boys out of sthideese are analyzed below.

The study asked the class teachers in the samghewls to indicate their gender. Figure

4.13 below presents the findings.
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Figure 4.13:Gender of class teachers

Source: Author 2013

As llustrated in Figure 4.15, majority (55%) ofethclass teachers in the Kihara
educational zone were females while 45% were mdlks is also an illustration of

gender disparity in primary schools in the Kihagu&ational Zone. From the findings, it
can be implied that within the primary educatiostsyn in the zone, the low number of

male class teachers negatively affects boys’ coiopleate.

4.4.2 Gender of the teachers in school

The head teachers of the four sampled schools asied to state the number of male
and female teachers in their schools. The analyfetheir report on gender of the

teachers is presented in Figure 4.14 below.

Figure 4.14: Gender of the teacher
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Source: Author 2013

Three quarters (75%) of the teachers in the Kileahacational zone were female while

25% were male. This implies that there is sharpatity in gender representation, with
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more female teachers than male, and consequeni/lack adequate male role models.
This is a great disadvantage to boys because #io&ynhentors in character formation. In
addition, majority of the headteachers (75%) wesdenwhile 25% were female. This
shows that majority of headteachers in the Kihahacational zone are male. In spite of
female teachers being over- represented in prireengols, they are underrepresented in
the administrative positions. Leadership is giverminority the group- men- and could
bring discontentment among teachers and contributkostile learning environments

which may push boys out of school.

4.4.3 Number of streams

In order to assess the capacity of the schoolshen Zone, the study asked the
headteachers to cite the number of class streanthein schools. Table 4.4 below

presents the findings.

Table 4.4: Number of streams

Streams Frequency Percentage
1-2 3 75

3 and above 1 25
Total 4 100

Source: Author 2013

The number of streams per class in majority of penary schools in the Kihara
Educational Zone as indicated by Headteachers darmggween 1 and 2 streams.
Therefore, there is an indication of low childrempplation in public primary schools
within the region under study. Probably childrenmafidle class to upper socio-economic
status are enrolled in private primary schoolsaddition, majority of the schools in the
Kihara educational zone (75%) had more than 40lpper class while 25% had between
25-40 pupils. Therefore, majority of the schoolgshe zone are overcrowded and have
high pupil/ teacher ratio. This means that teachepiblic primary schools in the region
under study may be overworked, making them unablgite individualized attention
especially to academically weak and undisciplinadils. Some pupils may feel ignored

and perceive going to school as a waste of time.
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4.4.4 Number of pupils who had dropped out of schd¢dSTD 1 to 8) from 2004-2012

The study examined the number of pupils who hagpuid out of school (STD 1 to 8)
from 2004-2012. Table 4.5 below presents the figslin

Table 4.5: Number of pupils who had dropped owotiool (STD 1 to 8) from 2004-2012

Boys Girls
Frequency Percentage Frequency Percentage
2004 25 50 2 6
2005 9 18 1 3
2006 34 68 1 3
2007 10 20 0 0
2008 24 48 0 0
2009 11 22 5 15
2010 21 42 9 26
2011 29 58 10 29
2012 15 30 6 18
Total 184 68% 34 26%

Source: Author 2013

It was noted that there were more boys (68%) wilupmid out of school compared to
girls (26%). This implies that boys dropped outsshool more than did girls. When
further asked what could account for this trendjomiy of the headteachers cited
community devaluation of the boy child and his edion, lack of attention at home,
poor parenting and poverty while others said abdits of small businesses and trading
in such items as scrap metal dealings contribuaddw education aspiration among the
boys.

4.4.5 School issues responsible for boys droppingtaf primary school

From boy informants, the study sought to find dw& school-related factors that make

boys drop out of school. Figure 4.15 below shovesfitndings.
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Figure 4.15: School- related factors that make baresp out of school
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From the results, 43% of boy informants said that/tlacked school requirements such
as books, pens, rubbers, pencils, school unifoowd fand money for extra tuition that
made them be sent away from school often. 21% tegdhat they left school due to
hard punishment especially given by female teacfarsninor indiscipline cases (like
wearing dirty or torn uniform or not having donent@work which is often too much to
complete). 15% further indicated that since teaxhee their neighbours at home, if they
quarrel with their parents, teachers settled scaiéls the pupils in school. They said
teachers who were their neighbours at home abusdddescriminated against them;
some teachers belittle and humiliate pupils in frohothers by relaying very personal
information about their parents. Such tendenciekenrlife very difficult for the child
who ends up dropping out. 10% said they dropped afuschool because of poor
performance where the school does not have spacacémlemic non-performers with
fellow pupils and teachers laughing at them fomfbefioolish. 6% cited boring lessons
whereby in some subjects teachers taught the sapiedver and over again. They felt
subject content was irrelevant in their lives. Spadpils felt bored because they were not
challenged to learn new things and thought it wiseeek more relevant and interesting

things to do, other than attend school and leathimg. 5% indicated they were sent
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away from school and never found it necessary tdagk. Teacher respondents gave
insight on why pupils were sometimes sent away frechool. Some cited pupils’
indiscipline, absenteeism, failure to do homewdakk of uniform and truancy as some
reasons, while others stated untidiness, lack aflag materials, theft, bullying and

laziness as reasons for pupils being sent away $arool.

Boy informants also mentioned other push out facichich include competition among
schools, lack of love and appreciation from teagheon-recognition, lack of motivation,
and lack of encouragement from teachers espedidhgy lack learning materials. They
further indicated that they were forced to repdasses unneccesarily by teachers who
also favored some pupils especially girls. Boysengiven more masculine jobs like
carrying desks while girls were given simple dulike wiping of tables and arranging
the books or papers. Other pupils humiliated arsdraninated against boys who were
from poor families for lack of food and for wearitmyn and dirty clothes. This coupled

with peer pressure negatively influenced boys tpdut of school.

Teacher respondents’ opinions of school factorpamesible for boys dropping out of
school were consistent with those of the boy dropoformants. However, the key
informants gave additional information on the issligey said that more female teachers
in the institutions acted as role models for dinlg not boys, which may discourage boys
from pursuing education. Some teachers felt thaéroboys tend to despise the female
teachers and dropped out if most of their subjeetchers were females.They also
mentioned that keeping pupils for long hours inghkool, coupled with strict discipline

in contrast to what they experience at home, malgs drop out of school.
4.4.6 How to curb school drop -out among boys

The study sought to find out what could be doneurd school drop- out among boys.
This question was posed to head and class teaabavsll as boy informants. Responses
from teachers are presented in Table 4.6 and floos®ys on Table 4.7 below.

45



Table 4.6 Increasing retention rate among boys

Teachers Head teachers
Frequenc| Percentag Frequenc| Percentag
y e y e
Eradicating and arresting drug peddlers 12 31 2 50
Encouraging boys and appreciating 21 43 1 25
them
5 11 1 25
Loving boys
Total 32 100 4 100

Source: Author 2013

From the teachers and head teachers perspectadecating and arresting drug peddlers
and alcohol brewers, as well as encouraging andeajing boys, would increase
retention rates among boys. This would involvestdkeholders who deal with boy child
issues. The community should be enlightened onrtiportance of education for both
genders. In addition the community should be eraped on enhancing cooperation
between teachers, parents and pupils. Furthernisashould eradicate child labour,

motivate boys to love school and nurture theirrtddor their improvement.

Table 4.7: Boys’ response on curbing dropout

Boys’ responses on what can be done to curb dropout Frequenc| Percentag
y e

Build more good boys secondary schools 11 61.1

Counseling for boys on drug use 3 16.7

Come up with relevant curriculum and encouragentale 4 22.2

development

Total 18 100.0

Source: Author 2013

The boys (61.1%) suggested that the governmentlghmuild more boys secondary
schools and that parents should value boy’s edutatvhile proper counseling for boys
on drug use should be enhanced. In addition, thvergment should come up with a
relevant curriculum that is suitable to boys touss boredom. Also, talent development

and technical skills should be tapped in polytectirsio that those who don’t make it to
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secondary schools can continue with education.hEurtsporting activities should be
developed, equipped and maintained to give boyswees to release their energy,
develop careers in sports and kill boredom in sthdbe stakeholders should be
sensitized on treating both boys and girls equally.
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CHAPTER FIVE

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter discusses the findings in relatiorth® study objectives. Following the

discussions, conclusions are drawn and recommemdathade.

5.1.1 Boys’ characteristics

The study found out that majority of the boys hadpged out of primary school at the
age of 12-16 years, which is the age category astmapils in upper primary school

falling between class six and eight. Boys changgr thttitude towards school as they
reach upper primary and, in consistence with socagdital theory, they take up the
aspiration spelled on them by the family and sgcat future heads. In this way boys
imitate community role models and focus on econamtevities in order to improve their

future social-economic status. At these classe®rakbiological processes take place in
the boys’ development and would require male teache role models to assist them
undergo the stage contractively. However, thisasthe case in the Kihara Educational
Zone, where majority of the teachers are femalds Timplies that boys lack male

teachers as role models to guide and counselthemmay dropout especially if they

resent female teachers. The boys’ characteristizg have resulted from their gender
socialization, in that in traditional African sotye boys are taught to be hard, not to
waver in times of crises. They are prohibited bgist@l norms to cry or share their
challenges (Kenyatta, 1938 /2004). So when indliffies they prefer to hide them for

fear of disapproval. They might adapt a coping rme@dm which may include abusing

drugs and /or exhibit antisocial behavior that micguse staying in school very difficult.

In this way the boy might be expelled for indismpl or he might perceive the school
environment as threatening and opt to drop outdfa[ 999; Santrock, 2000).

Peer pressure and dropout

The study established that several boys had frizriidshad dropped out of school; with

61% agreeing that their friends had influenced theihis is consistent with social
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capital theory whereby people like to associatén withers and build up obligations to
others based on the needs met by other individodlse social network. Children benefit
in several ways from doing things with peers. laugs, children may learn good or bad
habits depending on the type of people who coretithe group. People with bad
behavior may influence others. The recipients @hsafluence may follow suit. Papalia

(1999) stated that children who have trouble gettalong with peers are likely to

develop psychological problems, become delinquedica drop out of school.

Class repetition and low performance

The study found out that most of the boys who doap of school had not repeated
classes in spite of their low performance. The tesazhers said that they allowed boys
to proceed and complete school instead of repeatagses, because unless it's a boy’s
intiative to repeat a class, their performance tfyateteriorates and they eventually drop
out of school. The finding is contrary to othereash findings such as those of Ngau
(1990) who found out that pupils who were retainedhe same grade due to poor
performance were three times likely to drop oumntim®n- retained pupils in primary
schools in Machakos and Nairobi. The study alamdbout that boys who perform
dismally end up dropping out of school. This firglirs consistent with Gachambi’s
(1990) finding in her study of primary school drop®in Othaya. She found out that 60%
of dropouts were pupils of below average perforreaBé%were of average performance
and 4% were of above average performance. Simidmigs were recorded by Nderitu
(1987) and Esewo (1983) who assert that less erdlowléviduals get frustrated and may
want to leave school to avoid frustrating situasioRoor academic performance such as
poor grade and low test score increase pupilstrfatisn and reduce motivation to stay in
school. Poor performance may discourage the pdimia proceeding with education.
Leslie (2006) notes that poor grades and low testes increases students’ frustrations

and reduce motivation to stay in school.
Aspirations/Uncertainty about the future in education aspiration

The study established that most of the boys (32%icated that they dropped out of

school because they felt that education was useldssy prefer to engange in small
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businesses , doing odd jobs, and getting involvedrime and other economic activites
that ensure they have their own money at an egedy As such, they see going to school
as a waste of time. Education in Kenya trains guioit white collar jobs. Therefore, both
parents and pupils have a preconceived aim thatagidn is a means by which the pupil
can climb the social economic ladder through empleyt. People want to get education
to uplift their social economic status, unless ¢hex a reason to see otherwise. For
example, pupils seeing their predecessors (those halwe gone to college or finished
secondary and gone to university) jobless and perHaitering in the streets can
demotivate them to stay in school. If they alsoepbs that the social economic status of
the educated is not any better than for those vawve Imot gone to school, then education
may lose or lack meaning. Such pupils may see thtire chances of getting secondary
education or getting employed as minimal. The ftto success through education is
seen as bleak and a waste of time. Sakwa (200@ddtsat students in Kenya do not see
education as a means to alleviate poverty, becthesg realized that having more
education does not guarantee a job or higher incvité this realization, boys in Kihara
educational zone may easily decide to drop outthbsl and seek salaried employment

or engage in gainful activities rather than punstmary school education.
Drugs abuse and dropout

The study established that 25% of boys droppedbsthool because of abusing drugs
and alcohol. Pupils turn to drugs out of curiosdilya desire for sensation because of peer
pressure, or as an escape from overwhelming prab(dfgers, 1989). Drugs endanger
their present and future physical and psychologealth. Although drug and substance
abuse is a major problem for the boy child, it && such an acute problem for the girl
child. This may be explained by the fact that tfid child’s movement is more
controlled and also social expectations scare th&ire United Nation Office on Drugs
and Crime (UNODC, 1998) noted that in most Africaammunities, the cultural
traditions prohibit women and girls from using dsu@oys have freedom to roam; they

therefore engage in drugs without much restrictiod ultimately dropout of school.
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Absenteeism

This study found out that those who had droppedbathool were truants and absented
themselves often. Absenteeism may arise from peatti, suspension, looking after
siblings or sick parent or being frequently senmmkoto bring required items (Waka,
1980). Papalia (1999) in her book Child’'s World Infancy: through Adolescenstates
that school dropouts have a higher rate of truatheyn others, and that daily school
attendance reflects pupils’ motivation and parestgport. Long absence or irregular
attendance of classes may lead to below averaderpance (Okoth, 2005). Bright
pupils may get discouraged by performing below rthexpectation. Their Poor

performance may lead to repetition, or they migsttto drop out.

5.2.2 Family and Community Factors responsible foschool drop out

5.2.2.1 Family Factors

Family is a social capital that was found to detemwhether a boy remains in school or
drops out of primary school.

Parents Education Level

The study found out that majority of the fatherd amothers whose boys had dropped out
of school in the Kihara educational zone had uprtmary school education level, and
hence could not attain better formal employmend, lba&v income and also low influence
on the boy child’s advancement in education. Thslifig concurs with those of the
National Center for Education Monitoring (CIES, ZQ@vhich established that majority
of drop out children in Slovakia had parents whd baly 8 years of schooling and that

only 1% of children from low educated parents atezhschool for 16 years.

To establish which parents’ education level inflceoh that of the boy child, Huismen and
Smith (2009) conducted a household survey on 180¢b@dren in 322 districts of 30

developing counties. They measured the effectsarh@n’s education on households in
Nicaragua. A woman’s power within the household wassured by the number of years
she went to school relative to her husband. Theypdothat mother’'s educational level
always had a positive effect on boy’s educationgcomes. Peters and Mullis (1997)
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affirm that the level of education attained by ttteld is closely associated with the
parents’ education attainment levels as well as theonomic status in the society.
However, if both parents’ education attainment andnomic status declined, children’s
level of education participation and final levehded to decline too.

Parent employment and boy’s dropout

Majority of the boys (44.4%) dropouts had fathetowvere drivers, 16.7% businessmen
and hawkers respectively, while 5.6% indicated thair fathers were cobblers, pastors,
carpenters and farmers. Also, most of the boys2€2® dropouts indicated that their
mothers were either farmers, housewives or casodtess, while 16.7% indicated that
their mothers were business women and hawkers ciaggly. These findings were
consistent with those of a study carried out bysfen and Smith (2009) on parents’
employment status and how it influenced that of Huy child. They conducted a
household survey on 130,000 children in 322 distraf 30 developing counties, and
found that in Turkey children from self employedhfers are more likely to drop out of

school.

Marital status and dropout

Most of the boys (44.4%) lived with both parentsl dheir parents were married. Only
22% indicated that their parents were single. Tiniding is contrary to those of several
scholars such as Papalia (1999) who states thitre@hifrom single parents, whether
poor or affluent, are more likely to drop out oheol than those living with both parents.
It also contradicts Nderitu's (1987) and Gachamifi890) findings in their study of
causes of dropout in Kirinyanga and Nyeri distriotspectively. Also, unlike single
women who have freedom to empower themselves edoatiynby getting involved in
various economic activities which enable them tadféor their children, married women
are restricted by their husbands. In homes withh patrents, children’s needs may be
neglected as neither of the parent is willing tketaip the children’s burden and

responsibilities.
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Parents’ education aspiration and boy dropouts

The study established that parents in the Kiharac&ibn Zone have a very low
education aspiration. Parents’ attitude to edunadind their occupation are causal factors
of primary school dropout (Papalia, 1999). Thosthwrofessional qualifications tend to
ensure that their children remain in school. Paremth differing social backgrounds
have differing aspirations for their children intbhceducation and career. Lower class
families have lower aspirations for their childrigran upper class ones (Papalia, 1999).
Whatever the case, parents take their children dood for better occupational

opportunities.

Parents and children estimate future employmenspacts by looking at the current

trend in the local labour market situation. Therefoparents’ expectations of their

children’s education are private returns of profipecearnings, mostly calculated in

financial terms. If such prospects are lackingaaisty, then there is likelihood of parents
not sending their children to school. They might sehooling as a waste of time and
resources and withdraw their children, or fail tw@urage them to return to school once
they have dropped out. However, Datta (1992) difidightly by saying that enlightened

parents do look at other advantages that are lioetgsult from formal education.

Parent attitude towards boy child education

Most of the respondents (28%) indicated that paréamtouring girls than boys was a
reason for boys dropping out of school. 22% indidathat parents don’t value boys’
education to the extent that they preferred bugictgpol equipment for girls and not for
boys. Devaluation of the boy child and his educatamntributes to their increased
dropout rateParents in the Kihara educational zone investris’g@ducation and sideline
boys. This finding is contrary to expectation whér@ys are taken to school at the
expense of the girl child. Most communities in Kangew girls as a source of wealth,
literate or illiterate (Wanjohi, 1981). Emphasigist on boys education because of their
ultimate role as family heads and bread winnersndtau, Otieno and Karugu, 1992)
and again the myth that boys are more intelligeantgirls (Odhiambo, 2005) .
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The difference could be attributed to gender pesfee in favour of girls because they are
more responsible than the boys and they provideéhir parents in old agén Kenya,
children are expected to provide for their parentsld age. That is why parents would
consider educating the child who will bring retuntts self and them (Datta, 1984).
Therefore in cultures where sons are considerdddk after their parents in old-age,
parents will be more inclined to invest in theinsoThey might not invest in educating
girls because they will get married and benefiufethusband’s family (Bill, 1986).
However in families which are less patriarchal, gpés are more likely to invest in
educating girls and encourage them to stay in doqWdanjohi, 1981; Datta, 1984). This
is supported by findings of Rankin and Aytac reeardn NICE (2006). The duo found
out that in Turkey which is a matriarchal socigigrents invest more in girls’ education
because they will take care of them in old age.

Parents’ Social economic status and dropout

The study established that most boys who had dbppeof school come from families
living in abject poverty, in that they lived in tex houses and lacked food, uniform and
other items required for comfortable learning. Thrgling is consistent with Okoth’s
(2005) finding in his study in Kuria district. Hstablished that majority of the dropouts
come from poor families, those that are not abléug their children school uniform,
pens and other items. Similarly, it is consisterthwiuisman and Smits (2006) in their
education survey of 322 districts in developing rdoes which found that economic
constraints create problems of completion everchildren whose parents are aware of
the importance of education. The notion is affirnbgdFitzsimons (2002) who found a
very strong relationship between household income& school attendance in a study
carried out in primary schools located in the Hera district of North Eastern Brazil
where the poverty level is highest in the country.

Family involvement and school dropout

The study established that parents of boys who lrepped out of school rarely
involved themselves in their son’s education. Timsling concurs with Myers’(1998)

and Leslie’s (2006) views that parents of dropoate more likely to view school
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negatively, have minimal involvement with the schand place little value on school
attendance and achievement. Family involvemenhésnost important contributor to
school completion and success. This is becausatgacan exert positive influence in
preparing children for success in school as welielp them cope with difficulties both

personal and academic.

From the foregoing, we can say that parents’ saagpltal does influence whether boys
remain or drop out of school. Sociologist Jamese@®aln argued that human capital
(parental education) and financial capital (paremi@ome) were sufficient to explain the
connection between family background and schoaless: He argued that social capital,
which is manifested in the relationships parentgehaith their children, other families,

and the schools, also influence school achievemnelgpendent of the effects of human

and financial capital (Coleman, 1988).

5.2.2.2 Community Factors

The community is the other social capital that dbaotes significantly to the education
system. The society should be willing to investeucation and produce good role
models. It should play an inculcating role through members putting preference to

formal education before other demands.

Participation in school projects and dropout

Teachers cited that the community preferred eduagagirls and neglected the boy child,
thereby encouraging him to drop out of school witle perception that education was
not of much importance - after all the wealthiestnmare illiterate. As noted, the
community has transformed most of the schools m dhea from mixed secondary
schools to girls only schools which has impactegatigely on the boy child education.
For example, Senior Chief Koinange, Wangunyu, Mupilau and many other

Presbyterian Church of East Africa (PCEA) sponsa@ubols are now girls only, even
though they started off as mixed schools. To adthat it's only girls secondary schools
that have been started since 1990 within the disffihis result in few chances of boys
gaining form one admission within the district. Wihese limited chances of transiting to

form one the boy child might feel demotivated taotioue with his primary education.
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He might opt to withdraw and engage in productiggviy than waste time in primary

school with no promising job or form one positionfuture.

This finding is shocking since the former Centnadl &Nyanza provinces have a history of
early school development than other provinces encbuntry. Boys have always had a
head start in education in all the provinces (Wamat el., 1992) because the majority
of schools in Kenya during the colonial period éled boys (Sifuna, 1990). Central
Kenya was privileged in that after independence dtieools were taken over by the
government (Datta, 1984). Todays disparities incatlan are demarcated along region
and gender, with more girls than boys enrollingvsing and completing primary level
education. More boys are dropping out of primatyosd than girls in this region.

Labour market and dropout

The study established that the community accept®gs who had dropped out of
primary school in the cheap labour market (suckclaaning and fetching water for
hotels, gambling, touting and scrap metal dealiegploiting them in the process, while
others took advantage of their ignorance. Thisomssistent with the World Bank report
(2005) which noted that worldwide, an estimated 8%ion children aged 5 to 17 are
engaged in economic activities and that, econormiiwvites of boys and girls differ by
country and region. Girls tend to perform more letwadd chores than boys. But boys
have a higher participation rate in economic atiéigi than girls, though girls have a
higher total work participation rate at all agesyB are more likely than girls to get
involved in economic activities such as agriculfuranufacturing, trade, restaurant and
transport while girls are more concentrated in @eat service (UNHCR, 2006). As a
result, child labour is a rampant practice that ¢t@stinued to keep pupils out of schools,
denying them a chance to education. Studies daaig in Kenya by the United State
Department of Labour (2006) and cited by UNHCR @0ftates that rural children were
more likely to work in coffee, tea, sugar, pyretinrand rice plantations.
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Breakdown of social fabric and immorality

The study established that one of the major inftesrin the society is the recruitment of
school boys into illegal groupslhe boys are lured to join such groups to satisfy
psychological or social needs such as those fayngalg and receiving attention and
affection. In such a group, individuals are denmxtess to sensitive or restricted
information held by a group until they are admittetdb full membership (Baron, 1994).
Groups contribute to social identity and the morespgious the group to which an
individual is admitted the more his self-concepbadstered. Groups often exert powerful
effects upon the behavior and cognition of theinrhers. Mungiki is one of the illegal
groups mentioned in connection with enticing orreeaschool boys to join. Boys who
are recruited in such groups may end up droppingbschool. This finding is consistent
with a recent report by the United Nations Cente Human Settlements (HABITAT,
2008) which states that many boys are abandonimgp$@nd joining criminal gangs.

The study found out that immorality is another camniity factor that makes the boy drop
out of school. Boy informants said that severalddsop out of primary schools because
they have been ‘kept’ by old rich women who havetaf money. They explained that
some women lure boys in upper primary and seconsengpol through offering small
gifts of money, nice clothes and food and perhapsngses of starting a business for

them.

5.3.0 School Factors and Dropout

School is the other social capital of the primaslaol education system. Facilities must
be adequate, and a conducive studious atmospheredted. In this way the school will
perform its role in preparing pupils for achievitigeir academic goals or lead to

dissatisfaction and therefore drop out.

Grade retention and dropout

The study established that majority of informangl mot repeated a class. Teachers
affirmed that class repetition made pupils truams eventually drop outs. Consequently,

boys are promoted to the next level regardlessedbpmance in order to complete their
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schooling and look for other alternatives. The iingdof the present study differs with
Ngau’s (1991) findings of her research on gradent&n and dropout in Nairobi and
Machakos primary schools where she found out that pupils who had repeated that
drop out more than those who had never repeatezldifference could be attributed the
fact that in Nairobi and Machakos parents and tet@chave a tendency to encourage and
push boys to work hard and perform better than theyo girls. Therefore boys who
perform below average might be forced to repeatievengirl below average performance
is acceptable and promoted to the next grade. Gelsjgarity in grade retention reveals
the different outlook these counties have towanigcation and its role on future socio-
economic status of boys as the future heads ofliEsniBoys and their parents in the
Kihara educational zone are aware that the edu@atedot getting the few white collar
jobs. This leads to their frustration because mogey the hands of the uneducated.
There is no inspiration to high education so if baye requested to repeat they might opt

to drop out and engage in a more economically giabhture.

School environment and dropout

School effectiveness is likely to depend more Hgawn factors that encourage
attendance and retention than on those more dirdictked to the development of
cognitive competences. School quality, particuléinyse aspects affecting retention, may
have gender dimensions. There are different aspleatsmatter more for boys and for
girls. Boys and girls may have different experience the same school because of
differences in environment. For instance, this gtestablished that boys dropped out of
school because they were being laughed at by fetlopils, discriminated against for
lack of good food and clothes, sidelined due toegptyy or discriminated against for
wearing torn clothes. Several boys had droppedfaubeing unfairly humiliated by
being compared to the children of their father'stnéss who were smart, yet their father
had neglected them to the extent of going to schoolgry and in torn dirty uniform.

Because of embarrassment and frustrations facey difop out of school.

This study established that boys dropped out obaichecause the teachers were boring

and taught one thing every time. If teachers ateeffective then pupils might drop out

58



of school. Teachers’ effectiveness is influenced teégcher’'s quality and academic
performance, teaching load, teacher/ pupil ratiova as availability of basic facilities
and resources. If there is shortage of teacheassichool, teachers might be assigned to
upper grades leaving the lower grades unattendedydb the lower grade is the

foundation of future success.

School composition and dropout

The study found out that there were more femalehtes in the institutions in the Kihara
Educational Zone, which may discourage boys fromsying education. It was also
established that keeping pupils for long hourshmdchool, coupled with strict discipline
in contrast to what they experience at home, mdd@®s drop out of school. These
findings are contrary to various studies that shbet the sex ratio of teachers is a
dimension of school environment that is said tommge important for girls enrolment
given the potential importance of female profesasiammle models in gender-stratified
society to their encouragement and success (Pa#8@). Going by the findings of this
study, we can contend that every child requiresradepsional role model. Therefore
overrepresentation or underrepresentation of acpéat sex may lead to drop out of the

gender whose role models are under- represented.

5.4.0 How to curb drop out among boys

From the teachers’ and head teachers’ perspectvadicating and arresting drug
peddlers and alcohol brewers, alongside encouragimd) appreciating boys, would
increase retention rate among boys. This would luevall stakeholders who deal with
boy child issues. The community should be enlightean the importance of education,

gender matters and enhancing cooperation betwaehdes, parents and pupils.

The boys suggested the government should build rhoys secondary schools; that
parents should value boy’s education, and thateropunseling for boys on drug use
should be enhanced. In addition, the governmenuldhoome up with a relevant
curriculum that is suitable for boys to reduce lbdora. Also talent development and
technical skills should be tapped in polytechniostisat those who don’'t make it to

secondary schools can continue with education hEurimore sporting activities should
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be developed. The stakeholders should be sensibzdtie need for equal treatment of

boys and girls.

5.5.0 Conclusion of the study

Based on the study, several conclusions were nladéegin with, the study concludes
that the relationship in form of social capital @sted by family, school and community
that interact with boys, determines if they dropg ou remain in school. The study
concludes that majority of the boys who droppedajfigchool in the Kihara educational
zone had not repeated any class and dropped owedmtstandard 7 to 8 during
adolescence. Such boys were easily influenced diy pleers to drop out of school. Most
of them dropped out because they were abusing dsudsd involved themselves in
crimes and other economic activities that introdutteem to handling money at a young
age. Having their own money at such tender agédekeir low value and aspiration for
education, such that they got bored with school areferred to engage in more
interesting activities, among them doing small bass, playing video games and
watching pornography, that require no educatiofl. skiich plays a big role in enhancing

school drop out.

The study concludes that parents’ education attamnand occupation affected boys’
education aspiration and influenced their dropmogof school in the Kihara educational
zone. This is because majority of parents of bofe Wwad dropped out of school had
primary school education as their highest levedddication and low profile jobs. Boys’
drop-outs had parents who showed little concerntlf@ir child’s education, valued
money more than education because they were veytbu have time for their children.
Some were financially unstable while some were r@ilegeparents and did not even know
about their children’s progress. Additionally, paieof boy dropouts lacked the money
to educate the boy child, or valued girls’ edumatihan boys.” The parents were abusive
to the boys because of taking illegal brews and@ysirwvhich made them lose focus on
their childrens education and pushed boys out bbaic Similarly, poverty and parents

separation were the reasons why most boys dropyteaf primary school.
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The study concludes that the community has aawitihat encourage boys to drop out of
school. Such activities include: high rate of dalpse, acceptance of boys in the cheap
labour market such as casual laborers in tea afféec@lantations, hotels and bar
businesses, matatu touting and casual works likeveah. Additionally small boys left
school because they were involved in small busiaesstrading while they ran errands
for grownups who exploited them while others todkantage of their ignorance. Others
joined criminal gangs, while others turned to stepto cope with the challenges they
face. Boys lacked role models and some marriedrigld women. The community
emphasizes girls’ education than that of boys amlthus converted most of the mixed
secondary schools to girls only schools a factat thas contributed to boys low

aspiration for education for they are not assuraasition to secondary level education.

The study also concludes that an unsuitable solimalonment has push-out effects on
boys. For instance, teachers(female teachers) esged boys to drop out of school by
mistreating them on very minor omissions or comioiss They gave them too much
homework and hard punishments, while they abuse Famdiliate them for having

conflicted with their parents in the village. Bowgtso dropped out due to boredom
especially where teachers repeated one thing diragy Teachers concetrated only on
the bright children, leaving behind others mostoni poor families. Boys dropped out of
school for being sent home every time for mindewtes or for wearing torn or dirty

uniforms.  The study also concludes that being Hadg at by fellow pupils,

discrimination for lack of good food and clothesaadl as being sidelined due to poverty

also encouraged boys to drop out of school.

5.6.0 Recommendations of the study

The study recommends that all the stakeholderslghbrect focus on boy child issues
just like they have done for girls, so as to sawe lboy child from the dangers he is
exposed to. The government should also eradicateamest drug peddlers and alcohol
brewers in the community to provide a conduciveiramment for education, mostly for

the boy child who is involved in drug and alcohakkinhg as well as employment in such

illegal businesses, prompting them to drop out a¥fosl. On the other hand, parents
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should love boys just like girls and treat themalyu Boys should also be encouraged

and motivated to continue with education.

The study also recommends that the community bgheahed on the importance of
education, so that it can encourage the boys fomemwvell in school alongside acting as
role models to be emulated by the boys. On theroki@nd, parents should take
responsibilities and provide boys with basic neédsfood, clothing and shelter so that
they can feel comfortable in school and prevenimtlieom being humiliated by fellow

pupils. The study also recommends that parentsldHollow up their boys’ education

progress, eradicate child labour, motivate boytote school, as well as identify their

talents and improve on them.

The study further recommends that teachers shoctidas role models to the boys,
providing them with guidance and counseling so thay can be comfortable in classes.
Teachers should also be friendly and stop punishayg for no good reasons, and should
encourage them to change their behaviour so tlegtdan fit well in the community after
they clear their education. Teachers should aksat tboys equally with girls and stop
seeing them as a source of problems. The teacheutdsalso keep the boys more active
all round (academically and in co-curricular adtes). Schools should also have feeding

programmes.

The study further recommends that sponsors be staigissist those boys who could not
get access to education. The government shouldbaldd more good boys secondary
schools so that boys who leave class eight caplgeés in high school to prevent them
from being idle. Recreation facilities should abs®built in many parts of the country to
engage boys who are mostly idle to prevent themm femgaging in illegal activities. The

government should also come up with more intergstishucation programmes which are

accommodative to pupils to stop them from dropmingof school.

The study further recommends that the governmemiuldhcreate incentives for
households to send boys to school e.g. by providiegrriculum relevant to their future
roles, ensuring a secure school environment aequade sanitation facilities and hours

that enable boys to carry out their home dutieengthening school-parent relations,
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convincing parents of the importance and relevariaeducation for boys; providing in-
service training for teachers on the problems bface and providing gender-fair
classroom management, and to overcome their geth@eeectations of pupils’ abilities
as well as provide male teachers for boys as rol@ets and counselors.

The study further recommends that boys should bleidied in the debate about gender
equality in education. Social change should be ptechto strengthen the understanding
among families of the value of education for bdgssome instances, families may place
a high value on education, but have only a limitedierstanding of the policies and
benefits that may already be in place. Advocacy aitd through boys should also focus

on increasing the awareness of already existinigipsland benefits.

In addition, proper attention should be given todgr issues throughout the education
lifespan, including from birth, through early cthlobd education approaches. Education
policies should examine and redress gender imbagant the education system and
actively promote gender equality. Equity policies @ddress the separate needs of boys
and girls, while still promoting gender equalityraédegies to address the particular needs
of boys may be required. These might include th@agation and careful examination of
the pros and cons of single sex schools, the priomaif active learning styles and the
review of curricula for gender stereotypes. In ¢hesntexts, it is also particularly useful
to plan and implement interventions with a ‘gent#rs’ where planning and analyses
focus on the specific needs of young boys.

Counseling and mentoring can help boys to develoing their adolescent years and
mature into men who are non-judgmental and are skbms advocates for gender
equality. Role models can provide positive exammé&snasculinity, and promote an
environment that questions stereotypes. Guidant@naschools is also vital to ensure
that pupils undertake appropriate learning, andarerwithin the education system. Boys
whose educational needs are not being met shouldlabsitioned into more suitable
contexts, such as those that promote mother tobgsed education, and vocational or
technical schools. Schools need formal career gaglanechanisms to complement
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informal mentoring. Boys can also be recruited agners and allies in the process, and

can be effective mentors and advocates for gerglealigy in education.

5.7.0 Recommendations for further study

Further research is necessary as the findings lgsed on a relatively small sample that
may have influenced the nature of results that wwétained. There is need to expand on
the sample size and carry out similar researchharareas. The descriptive analysis that
was used is always not sufficient to draw conclusion a phenomenon, and to provide
adequate information that can be used for poliseigment. Further research focusing

on factors responsible for drop-out among boysimary schools need to be carried out.
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APPENDIX Al1: INTERVIEW SCHEDULES FOR DROPOUTS
General information

Name of the school------------------------------ —

Age of the respondent----------------=------m-oo-—-
Demographic information

1. Which year did you drop from primary school?

2. Which class were you before you left school? And lotd were you?

3. Have you ever repeated a class?
Yes No

b). If yes, which class and how many srhave you repeated?
Class ------------- number of times.............

Whom do you live with?
What is the marital status of your parent?
What is your father's 0ccupation?------====-s e

o0k

7. What is your mother's 0CCUpPatioN?-------=-mmm oo

8. Is the house you live in rented or owned by any fmemof your household?

10. Have your parents attended school?.........cccccceeeennnenn.

b). Which is the highest level attended by younda®---------------------------mcmcmmcm -

c). Mother’s highest level of education iS? --——---------=-----m-mmmcmmm -
11.How many brothers and sisters do you have in yaunil{/?
Brothers .........

Sisters ............
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b). Do you have any of your siblings who has evepped out of primary school?--------
------ c). If yes, how many dropped out beforenpdeting primary school

Brothers........
Sisters .......
13. What did you estimate was the general age st pupils of your class?
1. Younger than you
2. Same age as you
3. Older than you
14. Did you have friends who had dropped out obsth ---------------------

b). If YES, how many?----------------
16. Did they influence you to drop out and joinrthim their activities?----------------

17. What made you want to drop out of primary s¢hoo

Anything else?
Probing further

18) How did the following persons make you drap af school?
== 1o =] R e e

Other pupils-----=-==-mmm oo

ParentS-----mmmm e e

NeighbOors-----=- e e e
Community role models---------=-=-=-=m o m e
What elSe 2 -----nmnmmmmm e oo e

Explain any other activities that made you drop olitschool? E.g school activities,
employment OPPOrtUNITIES-------=--mmmm oo e

Thank you for your response
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APPENDIX A2:

QUESTIONNAIRE FOR CLASS TEACHERS RESPONDENTS
General information

Name of the school-------------------=---------- —

Sex of the respondent------------=====--=mnmu- —

Number of years you have worked--------------=-==-=-----
What is the average number of pupils in your class?2-----------------=-om-mmuueev
At what level do most boys drop out of school?-------------=-----m-m-memmeeeeee

Factors contributing to low retention rate amongsbio your school

1. In your opinion, what factors contribute to logtention rate among boys in primary
schools Anything else?------=-mmnmmm e

2 What are the general characteristics of mothiettseoboys who have dropped out?

b) What are the general characteristics of fatbéthose boys who have dropped out of
school?

3. In your opinion, do parents show concern for édecation of their children in your
school?

4. Do parents of your pupils consult with you abitnat progress of their children?

5. What is the general attitude of parents towalutation?

6. What makes parents want to educate girls thgs imothis community?

7. What is the general characteristic of boys witop aut of school?

a) What can we say about the performance of boysdmbp out compared to the others?
b) What can we say about the repetition of boys diop out compared to the others?

¢) What can we say about their involvement in stlactivities compared to the ongoing
boys?
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d) What can we say about the general disciplinbays who dropout compared to the
others?

8. What are some of the reasons why pupils are o sent away from school?
9. Boys would feel more comfortable being taughtriale teachers, comment.
10. What are some ways boys adopt to cope witcliaenges they face?

11. In what way do you think the community conttégito more boys dropping out than
girls?

12. What are some reasons boys give for sometitagimg away from school?
13. What is the community’s attitude towards ediocé&t
14. What type of role model does the community exate?

15 What are some school- related factors that ntlakeboy drop out of school? e.g.
facilities, participation, teacher composition etc

16. Comment on some activities in the community thay encourage boys to drop out
of schools.

17. Can you elaborate if the community is encourgdoys to join outlawed groups?

18. In what ways has the peri -urban location erficed more boys to drop out of school
than girls?

19. What can be done to increase retention ratengroys?
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APPENDIX A3

INTERVIEW SCHEDULE FOR HEADTEACHERS
General information

Name of the school-------------------=---------- —

Sex of the respondent------------=====--=mnmu- —

How many complete streams are there in your scheeb?------------------—-—-
How many pupils are there in your SChOOI?-------=-=--=mmmmmm oo
What is the total number of teachers in your school

How many are Female---------——-=-m-m-mmm oo

How many are Male-------------——---mmmmmmmmmm oo
4. How long have you been in your current appoenrtt?

5. How many pupils have dropped out of school (ST 8) from 2004-2012

boys girls
2004 3,2 2,
2005 2,1 1
2006 1 1
2007 1
2008 1
2009 2,1,2 13,1
2010 2,18,1 1,7,1
2011 15,2 10
2012 13,1 5,1
total 8 4

6. What can account for more boys than girls togpdoat of primary school in your

school?

b) What are some school- based factors that danérito more boys than girls dropping

out of primary schools?
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c) What are some parent- based factors that comgrito more boys than girls dropping
out of primary schools?

d) What are some pupil- based factors that cortilbe more boys than girls dropping
out of primary schools?

e) What are some communities- based factors thatribate to more boys than girls
dropping out of primary schools?

7. What can you say about parents’ attitude tovisasdchild education?

8. What are some challenges facing primary schimol®ur area that can contribute to
more boys than girls dropping out of school?

9. How has the peri- urban location of Kihara citmired to more boys than girls
dropping out of primary schools?

10 . what is parents reaction to in educationqatsj within the region?
b) What are the major priorities accorded by parantd the community?
11. Elaborate on the community leader support b@grojects

12. Comment on the community priorities that cantgbute to boys dropping out of
school?

13. Generally, what is the community’s value of eation?

14. What are some of the communities - based &esuihat contribute to more boys than
girls dropping out of primary schools?

15. What are some of the schools- based actith@scontribute to more boys than girls
dropping out of primary school?

16. What are some of the pupils-based activities tontribute to more boys than girls
dropping out of primary schools?

17. What are some of the teachers -based actittitadscontribute to more boys than girls
dropping out of primary schools?

18. Elaborate on the effect of teachers’ compasitmboys’ dropout rate?

19. In your view, what can be done to curb the mefa
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