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ABSTRACT

Institutional management evolves depending on reyuirements and challenges. As a
result, institutions such as schools will needattopt strategies that are in perfect
alignment with the ever-changing goals. These geats increasingly dependent on
operating environments which means that once aitutisn has reconceived its own
contours, it will have to face a new kind of enwmeent. The effectiveness and
improvement of school strategies when applied demelously can lead to improvement
in school performance through delivery of succdssfhooling, leading to sustained high
levels of student achievement. The objective ofstiuely was to determine the impact of
school competitive strategies on academic achiememiprimary schools in Langata
District. The research design adopted was a suiiay population of the study consisted
of all the fifty four primary schools in Langatastfict. The study used primary data that
were collected through a self-administered questoe that consisted of structured
guestions made up of both open and closed endestigne Data analysis was done
using Statistical Package for Social Sciences ($R88 the results tabulated and
summarized using descriptive measures, percentaggsrequency distribution tables.
The findings of the study were that the schools em®petitive strategies which were
continuous modeling important values and practiceseating high performance
expectations, building a shared vision, creatind enaintaining shared decision-making
structures and processes, developing consensug gbals and priorities, developing
people through the provision of individualized gog and offering of intellectual
stimulation. The competitive strategies adoptedheyschools was found to have resulted
in significant improvement in both the academic gretsonal development of the
students, school effectiveness and students’ aefmewmt, academic improvement,
effective leadership in the institution and estgblicultures that are professionally
stimulating for teachers which increase their sesfsefficacy and beliefs that have the
capacity to make a difference to students’ learning
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CHAPTER ONE : INTRODUCTION
1.1 Background of the Study

Institutional management evolves depending on reyuirements and challenges. As a
result, institutions such as schools will needatiopt strategies that are in perfect
alignment with the ever-changing goals. These gaats increasingly dependent on
operating environments which means that once aitutisn has reconceived its own
contours, it will have to face a new kind of enwineent (Miller, 2008). In order to
position an organization to cope with the environtnehe strategies adopted need to
understand the competitive structure of the magkate in which his/her organization
operates and Porter (1985) suggested the “fiveefrenodel that can be used by
strategists better understand the competitive dicswf their market places and align

their organization successfully against each ofdhees.

School management is a central part of the eduttimanagement and a major feature
of the school life through which they play an imoit role in developing and
implementing the strategies that will lead to thalization of the institutional objectives.
The realization of the school objectives such gsstering a high pass rate of the students
or pupils requires adoption and implementation fiéative strategies. Through the
process the school can further its educational anusthe learners not only get the full
advantage of the teaching but in the examinatibag are also well able to obtain good
grades (Robbins and Hunsaker, 2007).

The lead person to spearhead the attainment of stieol objectives through
implementation of the strategies will be the hezather. As a result of the same, Kalara
(2007) is of the opinion that the chief areas @& tompetency of the primary school
headmasters are institutional planning, analysighefactivities of the practical situation
and humanitarian way to deal with staff and leankle further points out that primary
schools that have adopted specific strategies fwrawe their performance have been

found to register improved performance than thbaé @aperated without any strategy.



Langata District is one of the nine districts inifdai county. It was curved out of the
larger Nairobi West District. The district is ungranging from a large informal
settlement in Kibera to the affluent area of Kaaed Langata with a large area covered
with forest.

1.1.1 Concept of Strategy

The concept of strategy entails the determinatibrthe basic long-term goals and
objectives of an enterprise, adoption of courseaatibn and the allocation of resources
necessary for carrying out those goals. Gole (2@d&poses that a strategy should be a
process, directed by top management to determméutidamental aims or goals of the
organization, and ensure a range of decisions wWithallow for the achievement of
those aims or goals in the long-term, while prawigfor adaptive responses in the short-
term. The three core areas of corporate strategytined by Gole (2005) encompasses:

strategy analysis, strategy development and sirategiementation.

According to Pearce and Robinson (2007),tesgsa formulation is concerned with
determining where the organization is, where it twaio go and how to get there. It
involves carrying out situation analysis that leadssetting of objectives. Vision and
mission statements are crafted and overall corpashjectives, strategic business unit
objectives and tactical objectives are also develogn addition, a strategy that has been
formulated will need to be implemented, a procéss includes the various management
activities that are necessary to put strategy itioncand institute strategic controls that
monitor progress and ultimately achieve organizatigoals. While the strategy is being
implemented, it needs at the same time to be comiisly evaluated to review the
external and internal factors that are bases foategfies formulated, measuring
performance and taking corrective action, if neagss This is important as all strategies
are subject to future modification depending onimmmental turbulence (Robbins and
Coulter (1996).

Higgins (2007) on his part describes strategic enpntation as the process of allocating
resources to support chosen strategies. This @doekides the various management
activities that are necessary to put strategy itioncand institute strategic controls that

monitor progress and ultimately achieve organizetiqoals. Further, the studies points
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out that almost all the management functions—plamnicontrolling, organizing,
motivating, leading directing integrating, commuation and innovation- are in some

degree applied in implementation process.

1.1.2 Academic Achievement

According to Stoll (2000), a successful school aangroviding an environment in which
its members can contribute and achieve. It is aomck with the development of the
whole person, with learning through personal irgerand commitment, with social
development through collaboration and shared agtwhile exercising choice and self-
determination, and with acknowledging rights ba&thaevith responsibilities.In such a
successful school set up teachers work hard taecheamonious relationships in lessons
and to provide lessons which contain an interestiagety of activities which largely
sustain the interests of students. A good feat@iteaching is the way in which subject
teachers’ work with other professionals, parentd antside speakers to provide an

interesting and relevant curriculum.

On the part of primary schools, several factorsehéeen identified as hampering
academic achievement ofpupils’ performance in puthools. For instance, Etsey et al.
(2004) in their study of some private and publicaals in Ghana revealed that academic
performance is better in private schools due toemadfective supervision of work since
effective supervision improves the quality of teaghand learning in the classroom. The
attitude of some public school teachers and autbsrio their duties affects also the
academic achievement of the students and a belrawioere some teachers leave the
classroom at will without attending to their pupiian lead to insufficient supervision to

the students.

1.1.3 Competitive Strategies

The debate on whether competitive strategies leaidhproved academic achievement
has led researchers to emphasise different stestdbat schools can adopt to realise
improved achievement. By enhancing the teachingyleg process and the conditions

which support it, these internal school strategiegrove students’ achievement

(Hopkins, 2006). The school improvement perspectsvéherefore complementary to
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school effectiveness. The effectiveness and impneve of competitive strategies when
applied simultaneously can led to improvement inost performance through delivery
of successful schooling, leading to sustained higvels of student achievement
(Reynolds, 2004).

However, despite emphasis on characteristics andhamesms of improving and
sustaining effective schools in order to promotghhachievement of students, others
viewed students’ backgrounds as a key factor inftueg students’ achievement.
Coleman et al, (2009) recognised the impact oferite parents and poor social and
economic environments as key determinants of tHaeaement levels of students.
Hence, it is significant to also examine the pdsséffects of students’ backgrounds on

their learning and achievement.

1.1.4 Primary Schools in Kenya

Primary schools in Kenya fall into two categorigeyernment and private. Government
funded schools are referred to as public schodtsivate schools are run by private
organizations, individual or churches. The gowsent of Kenya through its policy

documents has consistently stressed the importahceducation as a strategy for
eliminating poverty, disease and ignorance (GoK6)9%onsequently provision of

education in Kenya is fundamental to the goverrtmenerall development strategy

with the overall policy being to ensure equitaldccess, improvement of quality and
efficiency at all levels of education (GoK 199But there are challenges that constrain
its growth which include issues of access, equjtality and relevance (Kemugu et al,
1999)

In the primary schools the government concerntésreduce low participation and
transition rates (from primary to secondary &edondary to tertiary education),
quality, relevance and school management (Mak, R003). The public primary
schools are lowest level of the ministry of ealion’s hierarchy of implementing the
policies of the sub-sector. Public schools amaldished and managed by the state
through the ministry of education. The operatidrih@ public secondary schools is
delegated to the board of governors (BOGs) wieo appointed by the ministry for



education in accordance with the law (Educatioot A980). The board is expected to

meet twice a year and during an emergency.

There are a number of problems in the sub sectmrding to Kimagu et al (1999). The
issues of concern to educators, the members miblic and strategists include
escalating cost of running these schools, @aereasing number of pupils enrolled
that do not complete the eight years of educaiimability of parent to support their
children and delays by government in releasimg ftee primary education funds.
Other issues includes, serious cases of indiseiphigh debt portfolio, growing cases of
drug abuse have also surfaced. This raises thstigneof internal efficiency. Wolf

(1984) defines internal efficiency in educationtlas amount of learning achieved during
school attendance, compared to the resources mahvidsoing by KNEC results, the

performance in this sub sector has not been imipress

1.1.5 Primary Schools in Lang’ata District

Lang’ata district is one of the nine (9) distrigisNairobi County. The other districts are
Dagoretti,,Westlands, ,Makadara, Njiru ,Embakasisgtani, Starehe and Kamukuniji. It
was curved out of the larger Nairobi West Distrint June 2009 as a result of
decentralization of the creation of new districisbting services closer to the people. In
Langata district 94% of schools going children arechool. They are either in public,
private or non- formal schools. According to Laregalistrict strategic plan (2012),
Lang’ata district has fifteen public schools watliotal enrolment of 15,376.That is 7293
boys and 7648 girls. Teachers in the district d®, 36 male teachers and 282 female
teachers mainly under Teachers service Commis3ioa.teacher —pupil ratio was 1:48
in 2011.

The public primary schools are well endowed withorgces which are made available
by the government through the programmed of fram&y education (FPE) and the
Donors. Langata district has over 40 private schagth an enrolment of over 6115. The
total number of teachers is over 345.The teachpitpatio is 1:19 and the learning
resources are provided by parents through paynfesthmol fees. The infrastructure in
private schools are individually owned or run byamizations like churches. Some

private schools have well established infrastruectur
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There are 106 non formal primary schools with aroément of 25,720 pupils as stated
in the Langata strategic plan of the year 2012.sTtonstitutes 54% of the total
enrollment in primary schools in the district. Most these schools are situated in
informal settlement of Kibera and a few in KuwindaKaren. Majority of these schools
are needy relying on donors for school fees and tgkeep; however they offer an
alternative opportunity for children who have misecancies’ in public schools or
cannot afford fees in existing better establishedage schools. Very few non —formal
schools perform well in national exam. They lackrieng facilities. The district has
more female teachers than males in public primahogls as opposed to private and

non-formal schools.

1.2 Statement of the Problem

Institutions and organizations operate in an opatiety whereby they affect and are
affected by other variables within the system amdo¢ able to counter the possible
challenges, institutional managers will need tolexdepending on the new requirements
and challenges in the environment. Towards this #relcompetitive strategies that will
need to be developed have to be perfectly alignddthe ever-changing corporate goals.
Academic failure, which can be attributed to a latkeffective strategies, in primary
school is a worrying matter (Mesri, 2008) and i« avf the important problems in
primary education centers, which not only can catsdents have mental problems, but
also can cause them to be in the risk of inhibibbeducation, and it may be impossible
for student to compensate it. As a result, it bee®nmperative that school managers
come up with appropriate strategies to guide tih®aicto registering good performance
as well as generally realizing its objectives.

With the introduction of Free Primary educatiorKienya in 2003, the number of school
going children has increased especially in the gowent funded institutions.
Government primary school has not been sparednttrease in the number of students
and to maintain a higher academic achievement arttumgupils, the school managers
have had to develop new strategies in the faceewfchallenges. In Langata district, the
primary schools have had to cope up with an infiipupils especially from the informal

settlements in the district and which have creatsttain in the available resources which



have not changed in proportion with the numbere pupils. In the initial years of the
free education program, the increased number oflglpd to a drop in academic
achievement and it was until the year 2010, thatdistrict has witnessed an improved
academic performance. Among other factors thatdatie improved performance is the
effective change in strategies by the primary sthomanagers in the face of the
challenges. Different schools have had to adapheo unique challenges by employing
appropriate strategies and it is from this fouratathat the current research will wish to
establish what the impact that school strategiesloavacademic achievement in Langata

district.

There are many studies that have been done in Keggading strategic responses to the
changes in the environment especially in the bgsingrganizations. However, few
studies have been done in the educational sectdemya and more so, in their strategic
process.

A study Kitoto (2005) on competitive strategies ptegol by Universities in Kenya found
out that Kenyan Universities use satisfactory quaif teaching and recognized degree
with acceptable quality in order to achieve oJecalst leadership. Obado (2005) did
competitive strategies employed by the sugar matwfag firms in Kenya and found
out that the sugar manufacturing firms have foreeali vision and mission statements.
They employ competitive strategies of cost leadprsHifferentiation and focus to
different degree. Muhia (2009) in her research amify businesses succession practices
of Private schools in Nairobi ,observed that pagsilong a business-family run or not —
is a challenge involving numerous details, persemabtions and of course money . She
noted that passing along a business to a familylmerwan get tricky especially because
it affects all the facets of one’s life, professatip personally. Macharia (2011)
researched on the stakeholders involvement inttéegy implementation in secondary
schools in Nairobi and concluded that better resulis evidenced in schools that have an
effective stakeholders involvement and this wasl@wed in old established schools . As
observed above, the studies conducted on compet#irategies adopted by various
organizations have not considered the competitiadegjies which primary schools adopt
in order to enhance their school achievement. Assalt, the present study will seek to



answer the following research question; what coitipetstrategies influence academic

achievements of primary schools in Langata district

1.3 Research Objectives

The study objectives were;
i) ldentify the competitive strategies adopted by ryrschools in Langata district;
i) To determine the effect of school competitive sigats on academic achievement

of primary schools in Langata district.

1.4 Value of the Study

This study will be useful to many players in theiestional sector in the country. The
public school administrators and teachers would fims study important because they
get to learn how effective strategies will helprthn attainment of the objectives. Also,
they will get to understand to what extent thesakedtolders need to go in their
incorporation of views and how their influence abalfect the realization of the schools
objective. In addition to philosophical issuesltd brganizational strategies, the literature
on stakeholder involvement could help managers ealidg with the fundamental
challenges facing school administrators in todayisamic and competitive environment:
maintaining high levels of effectiveness, produtyiv innovativeness, and worker

motivation in an increasingly dynamic, competites@vironment.

The government as a major player in the sectorfimdl this study an invaluable source
of material in developing appropriate policies thatl guide and govern the school
administrators in dealing with different groups stbkeholders. By developing proper
policies on the relationship between schools amiwwa stakeholders schools will be able
to source for external funding since various stakddrs will be willing to deal with

institutions with proper structures for engagement.

Educators too in the education field would find thisrmation obtained from this study
beneficial to their curriculum in imparting knowlgel to students and researchers who
would be researching on the industry and how itlccaueatly benefit the country.For

academicians, this study will form the foundatiggoo which other related and replicated



studies can be based on. Investors can also gaimsaght on the business and its
strategic position within the environment, whicm @ssist them in determining viability

of their investments



CHAPTER TWO: LITERATURE REVIEW

2.1 Introduction

This chapter intends to reveal the already exiditegature from published and non —
published documents on competitive strategieshoals, academic achievements and

the effects of competitive strategies on academitopmance

2.2 Theoretical Framework

According to Kilbourn (2006), the theoretical perspive in a research reflects the
researcher’'s theoretical orientation, which is @udo interpreting the data in a
qualitative study, irrespective of whether it ispkaitly or implicitly stated. In other
words, theoretical perspectives play a role adiliee for focusing and bounding the data

to be collected.

2.2.1 Resource based view

The resource-based theory argues that any firnssendially a pool of resources and
capabilities which determine the strategy and perémce of the firm; and if all firms in
the market have the same pool of resources anditieipa, all firms will create the same
value and thus no competitive advantage is avalabthe industry (Barney, 1991). The
basis of the resource-based view is that succedsimis will find their future
competitiveness on the development of distinctind anique capabilities, which may
often be implicit or intangible in nature. Thusethssence of strategy is or should be
defined by the firm s unique resources and capesiliFurthermore, the value creating
potential of strategy, that is the firm s abilityéstablish and sustain a profitable market
position, critically depends on the rent generatiagacity of its underlying resources and

capabilities (Conner, 1991).

The resource based theory suggests that compeditiventage and performance results
are a consequence of firm-specific resources apdhidlities that are costly to copy by
other competitors (Barney, 1991). These resouroek capabilities can be important

factors of sustainable competitive advantage angersar firm performance if they
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possess certain special characteristics. They dhmul/aluable, increasing efficiency and

effectiveness, rare, imperfectly imitable and nabsditutable (Barney 1991).

2.2.2 The Porter’s five forces perspective

The theoretical perspective views competitive athge as a position of superior
performance that a firm achieves through offeringt@dvantages or benefit advantages
(Porter, 1980). This model attributes competitideantage to the external environmental
factors that a firm must respond to such as ergdbiaxriers of entry to competitors,
product differentiation, capital requirements, amayer switching costs (Ladet al.,
2002).

Industry structure determines who will capture tadue, but a firm is not a complete
prisoner of industry structure - firms can influenthe five forces through their own
strategies. The five forces framework highlightsawis important, and directs managers
toward those aspects most important to long-teramigige. In this framework, gaining
competitive advantage is determined primarily bgponding effectively to industry-
specific requirements. The five forces model cautgs a very useful way of thinking
about and analyzing the nature of competition witan industry. However, the model
presents a static picture of competition which tgkgthe role of innovation and de-
emphasizes the significance of individual compaiffeinces while overemphasizing
the importance of industry and strategic groupcstme as determinants of company
profit rates (Ghemawat al, 2009). At the level of strategy implementatioompetitive
advantage can grow out of the way firms perforncrdie activities, i.e. how they
conceive new ways to conduct activities, employ mewacedures, new technologies, or

different inputs.

2.3Competitive Strategies

A competitive strategy, from a business level pecsipe, is the achievement of
competitive advantage by a business unit in itsiqdar market. Sidorowicz (2007)
views competitive strategies as more skill-based amvolving strategic thinking,

innovation, execution, critical thinking, positioig and the art of warfare. Firms that

engage in strategic planning and have appropriateigned and applied competitive
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strategies tend to have higher performance thasethimat do not. Competitive strategies
can lead to high organizational performance, customsatisfaction, and increased
competitiveness in the face of other rival busiaesdHowever, achieving competitive
advantage and increased market share in a competitivironment is rather complex in
several aspects as businesses would need to op@thtelistinguished principles and
characteristics in order to continually adapt targie. Porter (1980) noted that a firm can
gain its competitive advantage by producing valreits customers. Porter also stressed
that a firm can gain its competitive advantage byfgrming the chain of strategically
important activities (such as production, marketisgles, service, human resource
management, technology development, procuremenvitas) cheaply or better than its

competitors.

According to lIttneret al (2003) firms need strategy to sustain and growefitability,
revenues, market share and most importantly-acceptaCompetitive strategy is
concerned with how a company competes in a paatidulsiness and gains a competitive
advantage through a distinctive way of competingsiBess firms need to consider the
overall strategy if it wants to remain relevanthie market. It is concerned with the mix
of businesses the organization should competenid,the ways in which strategies of
individual units should be coordinated and integglatCompetitive strategy helps to
search for a favorable competitive position in aduistry, aims to establish a profitable
and sustainable position against the forces thaerméne industry competition.
Competitive strategies have been classified inteetltypes: cost reduction, innovation
and quality-enhancement (Schuler and Jackson, 188f@as been argued that all three
strategy types can be used simultaneously to gaimedtic and international competitive
advantage, regardless of industry. Others arguethiege is only one essential factor in
determining a competitive advantage — i.e. the @afewhich competitors can enter or
expand in a given market (Greenwald and Kahn, 2005)

Two schools of thought have emerged on the conaépation and adoption of
competitive strategies. One school of thought hra@slgminantly considered that viable
firms can either seek efficiency or differentiatiohhe more efficiency is sought by

management, the less differentiated the firm wdaddWhile the more differentiation is
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sought by management, the less efficient the firoulds be Hambrick (1983). Porter
(1980), representing this school of thought, cotuazed low costs vs. differentiation in
terms of a continuum, with low costs at one end différentiation at the other end.
According to Porter (1980 p. 89), "a firm will utiately reach the point where further
cost reduction requires a sacrifice in differemdiat It is at this point that generic

strategies become inconsistent and a firm must rmakeice".

The members of this school of thought have conetlérat the value chain required for a
low cost strategy is qualitatively different fronmet value chain required for the
differentiation strategy. The emphasis of the ddfeiation strategy would be on gaining
(even at considerable costs) superior quality amae throughout the value chain while
the emphasis of the low cost strategy would be han lowering of costs wherever
possible. Because of different thrusts of the stiats, according to this school of
thought, viable firms tend to compete with onetstgg only. Porter (1985 p. 24) said that
“sustained commitment to one of the strategiehagptimary target is usually necessary
to achieve success”. Later on he hedged this podity stating that, "A cost leader must
achieve parity or proximity in the bases of diffgiation even though it relies on cost
leadership for its competitive advantage. Hamb(it883) excluded the possibility of
firms competing with more than one strategy. Heppeed that even though the
competitive strategies may be found among variadsstries, not all of them would be
found within any one industry setting. He arguedit tthe low cost strategy would be
unlikely to be found in a dynamic industry envircemh According to Dess and Davis
(1984) competitive strategies represent broad egyattypes of strategic groups.
Consequently, the choice of strategy can be vieageithe choice of which strategic group

to compete in.

The second school of thought has considered thatldlv cost strategy and the
differentiation strategy may be adopted simultasgoby an enterprise (Philips, et al.
1983) and (White 1986). Accordingly, the adoptidrite differentiation strategy would

entail promoting higher product quality. This wouikely mean higher costs across a
number of the functional areas in order to supgietdifferentiation strategy and quality
products would presumably channel greater markeiade toward the firm.
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Development of competitive position helps the fiermore accurately forecast both and
long-term growth and its profits potential (Pearsom Robinson, 1997). Suppliers and
creditors pose dependable relationships betweemaahd its suppliers and creditors are
essential to the firm’s long-term survival and gtowThey provide the firm with
financial support, services, material and equipsieHuman resources are a source of
competitive advantage. A firm’s ability to attrastd hold capable employees is essential
to its success. A firm’s access to needed persosnaffected by its reputation, local
employment rates, and the ready availability of gbeowvith needed skills. Customers
consume company’'s products. They are the soursales revenue. Development of a
profile representing present and existing custonmaoves the ability of managers to
plan strategic operations, to anticipate changedbensize of the market and to relocate
resources so as to support forecast shifts in dépattern, (Pearce and Robinson 2002).

2.4 School Competitive Strategies

School competitive strategies will vary from onéh@al to another depending on the
circumstances that the school is faced with andeta of expectation and competition it
is experiencing. according to Leithwoaat al., (2006) these strategies will involve
analyzing the school contexts and situations baotiermal and external to school;
visioning and setting strategies; having strongs@eal and professional values and
respecting and aligning others’ personal and psidesl values; developing strong
teaching-learning characteristics including cuddou and instruction; fostering
professional development of themselves and staffuthth methods such as intellectual
stimulation, providing individualized support andodeling and also developing
collaborative cultures in which the high involverhehthe school’s other stakeholders in
the decision-making processes is exercised.

Leithwood et al. (2003) after conducting a seriestodies on school strategies proposed
a core set of basic strategies which are valuablalmost all school contexts. The
strategies they listed include setting directiohat tinclude building a shared vision,
developing consensus about goals and prioritiesl areating high performance
expectations. In addition, the school strategyukhanclude developing people by
providing individualized support, offering intelle@al stimulation, and modeling
important values and practices; and redesigning difganization through building a

14



collaborative culture, creating and maintaining rebdadecision-making structures and
processes which will involve building relationshipgith parents and the wider

community.

Establishing a school competitive strategy redusesertainty by directing teachers and
pupils to look forward, foresee change, deem thecebf change, and expand accurate
responses (Haynes and Mukherjee, 2001). A schaamhnplg decreases overlying
activities. Coordination prior to the fact is irctdo identify devastate and redundancy. In
addition when means and ends are definite, inefidies turn into clear and can be
accurate or removed. Ultimately planning estabBstie objectives or norms that are
utilized in controlling. Initially in planning we wld up the objectives. Then, in the
process of controlling, we evaluate the real penforce in opposition to the objectives,
identity and important variations, and take theem8ial counteractive action. Thus
without planning it would be impossible to contrilbchhar, (2006) has elaborated that
planning helps to identify where the pitfalls IM/ithout planning, the operational and
functional performance of the school will be lelsart optimal and the overall objectives
and goals of the school will be difficult to achéeat best. Educational planning is an
organized thought process participated by admatistn, managers, leaders, teachers,
students and community members. The ultimate reésuttentification of specific goals
using focused techniques, tactics, and strateglashwwill permit the school to meet
long term goals and objectives. Educational plagrand management encompasses a
wide range of roles and responsibilities which ud@ quality assurance, record keeping,
curriculum and pedagogy, human resource developmiafitastructure, personnel

management and monitoring.

According to Mulford and Johns (2004), successthiosls have their leaders intervene
in a variety of school aspects. These include wetations that either directly or indirectly
influence the students’ outcomes. “Teaching anchlag” strategy is believed to have a
direct influence on “students’ outcomes”, and “tdag and learning” is directly
influenced by *“school capacity”. “School capacitys affected by some “other

influences” including the policies and program &feznal organizations, organizational
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characteristics, community resources, stakeholdsnrd the social and economic
landscape. These “other influences”, according torGt al. (2003) vary with the

contextual variations of schools. Furthermore,fthdings support a claim made in most
school leadership research that successful scbkadkrship facilitates the attainment of
student achievement through the provision of bettdrool conditions (Leithwood and

Reihl, 2003).

2.5 Academic Achievements

In a review of the school effectiveness literatukégrtimore (1997) identifies two
research approaches. Some researchers have bemmnemhto isolate the determinants
of successful schools and the other approach idetatify the causes of school failure.
For instance, Stoll (1995) has drawn the attentimolack of vision, unfocused leadership,
dysfunctional staff relationships, and ineffectiglassroom practices as mechanisms
through which the academic performance of schomtsdeteriorate. He continues to say
that a successful school aims to provide an enmienmt in which its members can
contribute and achieve. It is concerned with theetment of the whole person, with
learning through personal interest and commitmeiity social development through
collaboration and shared activity, with exercisatngice and self-determination, and with
acknowledging rights balanced with responsibiliti€aising achievement is a key
objective for which there are planned developmanis targets in curriculum planning,

managing behaviour and assessment and monitoring.

On their part, Maden and Hillman (1995), emphadle® importance of a cluster of
behaviours: a leadership stance which builds ondawelops a team approach; a vision
of success which includes a view of how the scleaalimprove performance of students
and which, once it has improved, is replaced byridepin its achievement; school
policies and practices which encourage the plan@ng setting up of targets; the
improvement of the physical environment; commoneexgtions about pupil behaviour

and success; and an investment in good relatiotiisparents and the community.

In such a successful school set up teachers watktbacreate harmonious relationships

in lessons and to provide lessons which contaimimnesting variety of activities which
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largely sustain the interests of students. A gaadure of teaching is the way in which
subject teacher’'s work with other professionalsepts and outside speakers to provide
an interesting and relevant curriculum. Lessonsagk planned with clear objectives ...
Clear explanations by teachers leave students idoubt about what they have to do.
Teachers are skilful in ascertaining and developstgdents’ understanding through

skilful questioning and reformulating their respesis

According to Gewirtz (1997), in a successful schit@ head and senior management
team have a very clear view of what the schooldstaior? Whilst, there are political
differences and a range of emphases within thd, diaére is a generally agreed
commitment to offering students a broad and baldraemanistic curriculum within a
relatively relaxed and collaborative atmosphere rehehildren are encouraged to be
academically achieving, independent, critical aadng. Target setting and performance
monitoring are now firmly entrenched practices witthe school, although many staff

members are opposed to these and critical of #fifgicts on their pedagogical practice.

According to Cranston (2001), the factors influeigcihigh academic performance in
High Schools in the USA were grouped into socio-dgraphic factors; the school
environment (supervision, availability of teachingind learning materials,
homework/class assignment, and membership of g;dlhé home environment (the role
of parents, the role of the media, friends, andlrglb of the child); and social groupings
(such as membership of a club) and the influenceold models’. Another strategy
employed to improve the academic performance ofilpuwas the provision of
appropriate teaching and learning materials forilpugnd instructors. Wesonga (2008)
observed that students who develop an even breatief in-demand competencies—the
ability to think critically about information, sadvnovel problems, communicate and
collaborate, create new products and processesadayt to change—will be at an even
greater advantage in work and life. Applied skaisl competencies can best be taught in
the context of the academic curriculum, not aspdacement for it or “add on” to it; in
fact, cognitive research suggests that such comgiete are highly dependent on deep
content knowledge. Satisfactory achievement of thesic learner achievement

competencies/skills throughout the formative yedidearning of a pupil in any education
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cycle will ensure excellence in a pupil’'s acaderaghievement with all the other

variables being as expected.

In Nigeria, Adeyemo (2006) point out that the majeterminants of academic
achievement include School Management Factors. hEeacmust therefore create a
classroom environment and organize activities inctvistudents actively participate in
their learning. Other factors that influence acadeachievement were observed to
include teacher characteristics for example sexcatbn and professional qualifications,
and classroom environment which are class sizehieg aids, textbooks and homework
given. Others were school head characteristics lyarsex, education level and
experience, school environment that include schiesburces, type of school, pupils’
behaviour problems and school homework policy, segional environment that is the

province where the school is located.

2.6 Effects of Competitive Strategies on Academieerformance

The development and implementation of competititratsgies is spearheaded by the
school leadership and indeed, the importance ofodcHeadership for school
effectiveness and school improvement has beenubgea of research throughout the
countries. Different countries and education systeave introduced educational reforms
from time to time and emphasized on the importanteleadership for school
effectiveness and improvement ( Gurr et al., 2008ferent researchers have identified
effective strategies as one of the most importactiofs of successful schools (Townsend,
2007). Day et al. (2006) found the quality of sdhstcategies as one of the major factors
which affected teachers’ commitment and their nagton to remain at or leave a school.
Wallace (2002) stated that school strategies hawagaificant impact upon school
improvement. Similarly, there are a number of redess that indicates the significant
effect of school strategies on students’ outcorheghwood and Jantzi (2000) argued
that effective strategies employ an indirect buv@dul influence on school effectiveness
and students’ achievement. Caldwell (1998) dematesirthat head teachers played a key
strategic and empowering role in linking structuaapect of reform to teaching learning
process and students’ outcomes. Ainley et al. (R&B® noted that principals play a key
role in establishing cultures that are professignatimulating for teachers which
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increase their sense of efficacy and beliefs thathhe capacity to make a difference to
students’ learning. Looking into literature, an egnent seems among researchers that
leadership is one of the significant factors fdiea effectiveness and successful schools
are associated with the activities of effectivedkahip.

The physical and psychological environment of tobhosl may be such that do not
promote orderly behavior. Schools that are twodangpersonal, competitive, lack rules
and regulations, and meaningful curriculum may tere@onditions not conducive for
learning. Teacher's levels of intelligence, subjecatter mastery and professional
competence may determine the relationship withesttgdand success in behavior may be
influenced by the learnerspsychological disposition which in turn may hatsearigin
from the home (Sontrock, 2004).
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CHAPTER THREE: RESEARCH METHODOLOGY

3.1. Introduction

This chapter intends to describe on how the rebeaes conducted stating the research

design, the population of the study, how data vediected and the data analysis.

3.2 Research design

The study adopted a survey research design. Theyswas of primary schools in
Langata district, Nairobi. According to Emory (199% survey is feasible when the
population is small and variable and hence theareber was able to cover all the
elements of the population. Therefore a surveyoissitlered to be more efficient and
economical than observation. In addition, the nedesa adopted this design because the
study was concerned about a univariate questiomdich the researcher asked questions
about the size, form, distribution and existencealfool competitive strategies and their
influence on academic achievement of primary schoolLangata district. This method
facilitated the drawing of inferences and help imimaining the continuity of the

research process.

3.3 Population of the Study

The population of the study consisted of primaryosds in Langata district. According
to the District Education officer, as at *3December, 2012, there were 54 primary
schools in Langata district (Appendix II). In addiit all the schools are located in
Nairobi and thus it facilitated collection of adetg data by the researcher. Because of

the small number of the primary schools targetezbresus study was done.

3.4 Data Collection

The study used primary data that was qualitativd goantitative analyzed. A
guestionnaire was administered in which it contditieee sections. These sections was
about introduction profile, school competitive astigies and the role of school

competitive strategies on academic achievements.
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The respondents targeted were the school admitoistrand more specifically the head
teachers or the deputy head teachers whom thercesealeem having more knowledge
about the competitive strategies employed in tiselmools. The researcher adopted
purposeful sampling design since not all possibkpondents were privy to the role of

school competitive strategies.

3.5 Data Analysis

The data was analyzed by the use of descriptiveststa to summarize and relate
variables which were attained from the administeceebstionnaires. The data was
classified, tabulated and summarized using desggipmeasures, percentages and
frequency distribution tables while tables and bsapvere used for presentation of
findings. However, before final analysis was parfed, data was cleaned to eliminate
discrepancies and thereatfter, classified on thes lsdsimilarity and then tabulated. This
method of analysis is most desirable as it enatlledresearcher to have an insight on
how stakeholder involvement influences the sucoafssmplementing strategies in
primary schools in Langata. In accomplishing alalgsis details with efficiency and
effectiveness, the researcher utilized the StedistPackage for Social Sciences (SPSS)

software
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CHAPTER FOUR: DATA ANALYSIS, RESULTS AND DISCUSSION

4.1 Introduction

The research objective was to determine the implasthool competitive strategies on
academic achievement of primary schools in Langatict. This chapter presents the
analysis, findings and discussion. The findings aresented in percentages and
frequency distributions, mean and standard deviatié total of 54 questionnaires were

issued out and only 41 were returned. This reptedeanresponse rate of 76%.

4.2 Demographic Profile
The demographic information considered in the stwdye duration of school existence

and the number of students in the school.

4.2.1 Duration of School Existence
The respondents were asked to indicate the durtdt@school has been in existence and

the results are presented in Table 4.1.

Table 4.1: Duration of school Existence

Years Frequency Percent Cumulative Percent
Less than 5 4 9.7 9.8

5-10 7 17.1 26.8

Over 10 30 73.2 100.0

Total 41 100.0

Source: Researchers Data

The results indicate that 73.2% of the schools Haeen inexistence for over 10 years,
17.1% of the schools were indicated to have beeexistence for a period of 5 to 10
years while 9.7% of the schools were indicatedaeehbeen in existence for less than 5
years. The results indicate that the duration thegls have been in existence varied and
at the same time the strategies adopted in ordemmrove students’ academic

achievement.
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4.2.2 Number of students

The respondents were requested to indicate the @uofilstudents in their schools, as
shown in Table 4.2

Table 4.2: Number of students

Number of students Frequency | Percent Cumulative Peent
100 - 499 12 29.3 29.3

300 - 999 25 60.9 90.2

Over 1000 4 9.8 100.0

Total 41 41

Source: Researchers Data

The results show that 60.9% of the schools hadt@®®9 student, 29.3% of the schools
were indicated as having between 100 and 499 stsicdrile 9.8% of the schools have
over 1000 students. The results indicate that tmeber of students in the schools varied
and this will translate to the use of different qmtitive strategies by the schools to

ensure academic achievement.

4.3 School competitive strategies

School competitive strategies will vary from onéh@al to another depending on the

circumstances that the school is faced with andeta of expectation and competition it

is experiencing. The results established that la#l $chools appreciate the role of
competitive strategies in the realization of go@if@rmance. The strategies adopted by
the schools was indicated as syllabus coveragead gime, remedial teaching for the

weak pupils, setting of realistic targets and wogkitowards achieving the targets,

provision of adequate learning materials, extemamination and improvement of the

physical environment.

4.3.1 Strategies adopted by schools

The respondents were requested to indicate thiegitea adopted by their school in a five
point Likert scale. The range was ‘very low extéhf to ‘very great extent’ (5). The
scores of very low extent have been taken to reptes variable which had mean score

of 0 to 2.5 on the continuous Likert scalex B.E <2.4). The scores of ‘moderate extent’
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have been taken to represent a variable with a reeane of 2.5 to 3.4 on the continuous
Likert scale: (2.5 M.E. <3.4) and the score of both great extent @y great extent
have been taken to represent a variable which hattan score of 3.5 to 5.0 on a
continuous Likert scale; (X5L.E. <5.0). A standard deviation of >0.7 implies a
significant difference on the impact of the varalimong respondents. The results are

presented in Table 4.3.

Table 4.3: Strategies adopted by schools

Mean |Std. Deviation
Building a shared vision 4.214¢ .6964
Developing consensus about goals and priorities 4.0814 79085
Creating high performance expectations 4.352¢ .7018
Developing people through the provision of indivadized 3.705¢ .9851
support
Offering of intellectual stimulation 3.6471 .9314
Continuous modeling important values and practices 4.470¢ .5145
Creating and maintaining shared decision-makingcires 4.117¢ 9275
and processes

Source: Researchers Data

The results show that the schools adopt all treteggres although to a varying extent. The
strategies adopted were continuous modeling impbri@lues and practices (mean
4.4706), creating high performance expectationsa(me3529), building a shared vision
(mean 4.2148), creating and maintaining sharedsagcimaking structures and processes
(mean 4.1176), developing consensus about goals miutities (mean 4.0814),
developing people through the provision of indiatized support (mean 3.7059) and
offering of intellectual stimulation (mean 3.647The results show that the schools use
different strategies in order to ensure that thehieve the desired academic results. The
low variation of standard deviation indicates ttiat respondents were unanimous on the
strategies used by the schools. The results aliearwith Leithwood and Jantzi (2000)
observation that effective strategies employ afréetl but powerful influence on school

effectiveness and students’ achievement.
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4.3.2 Success parameters applicable in schools

The respondents were requested to indicate theessiqgarameters applicable in their
schoolin a four point Likert scale. The range was ‘stigndisagree (1)’ to ‘strongly
disagree’ (4). The scores of strongly agree/agese Ibeen taken to represent a variable
which had mean score of 0 to 2.0 on the continddkesrt scale; (& S.E <2.0) and the
score of both disagree and strongly disagree haen lbaken to represent a variable
which had a mean score of 2.1 to 4.0 on a contisliikert scale; (24 L.E. <4.0). The

results are presented in Table 4.4.

Table 4.4: Success parameters applicable in schools

Success parameters applicable in schools Mean Std. Deviation

A vision of success which includes a view of how 1.3857 5073
school can improve performance of students in
national examinations and the number of studerst
join secondary schools each year

School policies and practices which encourage 1.2941 4696
planning and setting up of performance targets

The improvement of the physical facilities 1.5573 6242
The head and senior management team have ¢ 1.4118 5073

clear view of what the school stands f@. increasin
the number of students who join secondary schauaig

year

Improvement of the physical environment; comi 1.5294 5145
expectations about pupil behaviour and success

An investment in good relations with parents ane 1.4706€ 6242
community

Source: Researchers Data

The success parameters applicable in the schoaks weéicated as the school policies
and practices which encourage the planning anthgeaip of performance targets (mean
1.2941), a vision of success which includes a vewhow the school can improve

performance of students in the national examinatamd the number of students that join
secondary schools each year (mean 1.3852), theamehdenior management team have
a very clear view of what the school stands farinereasing the number of students who
join secondary schools each year (mean 1.4118gstment in good relations with

parents and the community (mean 1.4706), improvéroethe physical environment;
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common expectations about pupil behaviour and sscdenean 1.5294) and the
improvement of the physical facilities (mean 1.567e results indicate that academic
achievement in the schools is dependent on sefemtdrs that the management of the
schools should ensure that it is in place. Thelt®sare consistent with Stoll (1995)
findings that a successful school aims to providesavironment in which its members
can contribute and achieve. Raising achievemeatksy objective for which there are
planned developments and targets in curriculum re; managing behaviour and

assessment and monitoring.

4.4 School Competitive Strategies and Academic Acdvement

The development and implementation of competititratsgies is spearheaded by the
school leadership and indeed, the importance ofodcHeadership for school
effectiveness and school improvement. The respdadegre asked to indicate the role of

competitive strategies adopted by the school odexo& achievement.

Table 4.5: The role of school competitive strategseon academic
achievement

Role of school competitive strategies on acaden
achievement Mean | Std. Deviation
It helps in establishing cultures that are profassily, 1.6471 .6063
stimulating for teachers which increase their seo§
efficacy and beliefs that have the capadity make ;i
difference to students’ learning

It has helped in the academic improvement beingeste| 1.483¢ 5148
in the school

Effective strategies has an indirect but powerfiiluence 1.470¢ 51485
on school effectiveness and students’ achievement

It hasa significant impact upon school improvement inhl 1.411§ 5073
the academic and personal development of the stsiden

The school strategies has led to effective leadershthe 1.5887 .6183
institution

Source: Researchers Data
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The results indicate that competitive strategiespsetl by the schools has resulted in
significant improvement in both the academic ands@eal development of the students
(mean 1.4118), school effectiveness and studeakséaement (mean 1.4706), academic
improvement (mean 1.4836), effective leadershiphm institution (mean 1.5882) and

establish cultures that are professionally stinmdpfor teachers which increase their
sense of efficacy and beliefs that have the capdcitmake a difference to students’

learning (mean 1.6471). The results show that tmpetitive strategies adopted by the
schools have a favourable effect to the schoolexeiment. The results are consistent
with Reynolds (2004) findings that the effectivemeand improvement of school

strategies when applied simultaneously can ledmprovement in school performance
through delivery of successful schooling, leadingstistained high levels of student
achievement.

4.5 Discussion

The essence of competitive strategy for a company ifind a position in its industry
where it can best cope with these competitive ®mmecan influence them in its favor.
Knowledge of the underlying sources of competitp@ssure can reveal the basic
attractiveness of an industry, highlight the caticstrengths and weaknesses of a
company, clarify the areas where strategic chamgag yield the greatest payoff and
pinpoint the industry trends that promise the gstatThe study found out that the
schools appreciate the role of competitive strategand in order to improve the
performance the schools ensure that the syllabusovered in good time, remedial
teaching for the weak pupils, setting of realisdogets and working towards achieving
the targets, provision of adequate learning madsgri@xternal examination and
improvement of the physical environment. The resate consistent with the findings of
Cranston (2001) that the factors influencing highdemic performance in High Schools
were socio-demographic factors; the school enviemn(supervision, availability of
teaching and learning materials, homework/clasigasgent, and membership of a club);
the home environment (the role of parents, the oblihe media, friends, and siblings of
the child); and social groupings (such as membprsha club) and the influence of role
models’. Another strategy employed to improve tbademic performance of pupils was

the provision of appropriate teaching and learmiregerials for pupils and instructors.
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Leithwood et al. (2003) proposed a core set ofdbasiategies which are valuable in
almost all school contexts. The strategies thetedi include setting directions that
include building a shared vision, developing cosssnabout goals and priorities, and
creating high performance expectations. In addlittbe school strategy should include
developing people by providing individualized sugpoffering intellectual stimulation,

and modeling important values and practices; adésigning the organization through
building a collaborative culture, creating and ntaimng shared decision-making

structures and processes which will involve buddnelationships with parents and the
wider community. This was consistent with the sig&s found to be used by the schools
which were listed as continuous modeling importaaities and practices, creating high
performance expectations, building a shared vismeating and maintaining shared
decision-making structures and processes, devegopmnsensus about goals and
priorities, developing people through the provisioh individualized support and

offering of intellectual stimulation.

Firms that engage in strategic planning and hayeogpiately designed and applied
competitive strategies tend to have higher perfoceathan those that do not.
Competitive strategies can lead to high organinafioperformance, customer
satisfaction, and increased competitiveness in fdee of other rival businesses.
Leithwood and Jantzi (2000) argued that effectitrategies employ an indirect but
powerful influence on school effectiveness and etiisl achievement. Caldwell (1998)
demonstrated that headteachers played a key strated empowering role in linking
structural aspect of reform to teaching learningcpss and students’ outcomes. Ainley et
al. (2005) also noted that principals play a kele nm establishing cultures that are
professionally stimulating for teachers which irage their sense of efficacy and beliefs
that have the capacity to make a difference toesttsd learning. The findings of the
study are in line with previous research as the pmditive strategies adopted by the
schools was found to have resulted in significamgrovement in both the academic and
personal development of the students, school effawtss and students’ achievement,
academic improvement, effective leadership in tistitution and establish cultures that
are professionally stimulating for teachers whiokréase their sense of efficacy and
beliefs that have the capacity to make a differéncdudents’ learning.
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CHAPTER FIVE: SUMMARY, CONCLUSION AND
RECOMMENDATIONS

5.1 Introduction
This chapter gives the summary, conclusion andneeendations of the study. The

suggestion for further research was also highlghte

5.2 Summary
The study found out that the schools have beenistence for many years and therefore

they understand the strategies which they adoptrier to improve their academic

performance more than the previous years. The stystgpulation in the schools varied
and therefore in order to ensure improved perfooeathe schools have to adopt
strategies that would suit their student capaditye study found out that the schools
appreciate the role of competitive strategies andrder to improve the performance the
schools ensure that the syllabus is covered in giooel remedial teaching for the weak
pupils, setting of realistic targets and working/éods achieving the targets, provision of
adequate learning materials, external examinatioth inprovement of the physical

environment.

Strategy helps to achieve success whether in asine otherwise, success in this
context refers to the realization of objectived #ra desired. The study found out that the
strategies adopted by the schools were continuoadelimg important values and
practices, creating high performance expectatibodding a shared vision, creating and
maintaining shared decision-making structures amatgsses, developing consensus
about goals and priorities, developing people thhothe provision of individualized
support and offering of intellectual stimulationhel effectiveness and improvement of
school strategies when applied simultaneously &ad Ito improvement in school
performance through delivery of successful schgplieading to sustained high levels of

student achievement.
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The parameters which were used by the schoolgdioate their success was found to be
school policies and practices which encourage kenmng and setting up of performance
targets, a vision of success which includes a ve#whow the school can improve
performance of students in the national examinatamd the number of students that join
secondary schools each year, the head and senmageraent team have a very clear
view of what the school stands for i.e. increasihg number of students who join
secondary schools each year, investment in goodtiort with parents and the
community, improvement of the physical environme&etnmon expectations about pupil
behaviour and success and the improvement of tlysigai facilities. Establishing a
school competitive strategy reduces uncertaintylibgcting teachers and pupils to look
forward, foresee change, deem the effect of chaamye,expand accurate responses. The
competitive strategies adopted by the schools wasd to have resulted in significant
improvement in both the academic and personal dpwatnt of the students, school
effectiveness and students’ achievement, acadenpoovement, effective leadership in
the institution and establish cultures that ardgasionally stimulating for teachers which
increase their sense of efficacy and beliefs thaehhe capacity to make a difference to

students’ learning.

5.3 Conclusion

The realization of the school objectives such gsstering a high pass rate of the students
or pupils requires adoption and implementation fiéative strategies. Through the
process the school can further its educational anusthe learners not only get the full
advantage of the teaching but in the examinatibag are also well able to obtain good
grades. Sustainable competitiveness of a schoalsu@al and therefore the use of the
various strategies by the schools to ensure tlegtithprove their academic achievement
indicates the school willingness to ensure thay ghtect or improve their position in
the division and nationally.

The strategies adopted by the schools resultedmiproved academic achievement
through the adoption of teaching-learning procése. effectiveness and improvement of
school strategies when applied simultaneously leéadimprovement in academic
achievement through school policies and practichgtlwencourage the planning and
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setting up of performance targets, a vision of sasavhich includes a view of how the
school can improve performance of students in #i®nal examinations and the number
of students that join secondary schools each yearhead and senior management team
have a very clear view of what the school standséoincreasing the number of students
who join secondary schools each year, investmegbad relations with parents and the
community, improvement of the physical environme&gimmon expectations about pupil
behaviour and success and the improvement of th&iqat facilities.

5.4 Recommendation
This study makes several recommendations for pafigglementation and also suggest

for further research.

5.4.1 Recommendations for Policy and Practice

The study has established that the primary schosés several strategies in order to
ensure that they improve their academic achieverardtit is recommended that the
schools should use only those strategies which dvarisure that they maximize

academic performance. The successful implementatfothe strategies and academic
performance in the school depends on school Ielaigeand it is recommended that the
head teachers should be in the forefront in pramgostrategies and structures that are
professionally stimulating for teachers which irage their sense of efficacy and beliefs

that have the capacity to make a difference toesttgd learning

The study established that in order to ensure ssbdeimplementation of the strategies
and improved academic achievement school planniag necessary and it is therefore
recommended that head teachers should be at thdrémt in strategic planning to lead

the school into incremental improvement by streamg the non value added functions.
By ensuring proper time management and conduceehteg learning environment, the
headmaster can inspire teachers to engage themséiveself development and

consequently contribute to improved academic aemmnt.

5.4.2 Recommendations for further research
The study confined itself to primary schools opergatin Langata District. It is

recommended that the study be replicated in bathgmy and secondary schools in the
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county in order to determine the competitive stgme adopted and its impact on

academic achievement.

5.5 Limitations of the study

Despite the research having met its objectivesretheere challenges that were
experienced by the researcher. The respondentsotidave enough time to answer the
guestions and thus led to the delay in receivirgg game. This therefore might have
comprised on the quality of the response from &@searcher. Since this researcher was a
undertaken in only one District, it would be prutienbe undertaken in the whole county
to get a much representative results. Other schoalstherefore have different cultures,
structures, competencies and resource capabiliitrd hence display different
achievement as a result of using the strategies.
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APPENDICES
APPENDIX |

QUESTIONNAIRE
Please give answers in the spaces provided andtick the box that matches your

response to the questions where applicable.
PART A: DEMOGRAPHIC AND RESPONDENTS PROFILE

1) Name of the SChOOL: ... ..o e

2) What is your designation in the school? .............cccoo i iceice e

4) How many students does the school have? Boy3 ( Girls ()

PART B: School Competitive Strategies
5) As a school, do you appreciate the role of schooipetitive strategies in the
realisation of good performance?
Yes () No ( )

6) If yes, give any two competitive strategied @ in place in the space provided
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7.) Below are a number of strategies that can be addptdoth private and public
schools. Please indicate the extent to which yolioasl employs the various

strategies.
Key

5) Very great extent; 4) Great extent; 3) Moderatextent; 2) Low extent; 1) Very

low extent

School Competitive Strategy 5 4 3 2 1

Building a shared vision

Developing consensus about
goals and priorities

Creating high performance expectations

Developing people through the provision of

individualized support

Offering of intellectual stimulation

Continuous modeling important values and practice

U

Creating and maintaining shared decision-making

structures and processes
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8.) The table below presents statements regardinguitess parameters applicable in
schools. Indicate the extent to which you agredisagree with each statement by

ticking on the appropriate column, using the stalew.

SA  —Strongly Agree A —Agree
D —Disagree SD —Strongly Disagree
Statement SA | A D SD

1. A vision of success which includes a view of hoe #ithool
can improve performance of students in the national
examinations and the number of students that piorsdary
schools each year.

2. School policies and practices which encourage ldenmng

and setting up of performance targets

3. The improvement of the physical facilities

4. The head and senior management team have a eany cl
view of what the school stands for i.e. increashynumber

of students who join secondary schools each year.

5. Improvement of the physical environment; common

expectations about pupil behaviour and success

6. An investment in good relations with parents ane |th

community.
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PART C: The Role of School Competitive Strategies on Academ
Achievement

9.) The table below presents statements regarding ffeet eof stakeholders in the
schools strategy implementation process. Indidaeektent to which you agree or

disagree with each statement by ticking on the @ppate column, using the scale

below.
SA  —Strongly Agree A —Agree
D —Disagree SD  -Strongly Disagree

Statement SA A D SD

It helps in establishing cultures that are profassily
stimulatingfor teachers which increase their saisdficacy and
beliefs that have the capacity tomake a differéncgudents’

learning

It has helped in the academic improvement beingestged in

the school.

Effective strategies has an indirect but poweridillience on

schooleffectiveness and students’ achievement

It has a significant impact upon school improvemertioth the

academic and personal development of the students.

The school strategies has led to effective leadeiathe

institution

THANK YOU FOR YOUR TIME
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APPENDIX I

List of primary school in Lang’ata District

A\

Langata West Primary School
Olympic Primary School
Madaraka Primary School
Ngei Primary School

Kongoni Primary School

Raila Education Centre
Langata Barracks Primary
Ayani Primary School
UhuruGardens Primary
Kibera Primary

NgongForest Primary

Karen C. Primary
LangataRoad Primary
St.Mary’s Karen Primary

Moi Educational Centre Academy
Green Pastures Schools Academy
White Star Academy
Jonathan Cloag Academy

St. Elizabeth Karen Academy
St .Hannah’s Academy
Bellevue Academy

All Saints Cathedral Academy
Church the Rock Academy
Faulu Academy

Langata Junior Academy
Talent Academy
SpurgeonsAcademy

Nairobi Muslim Academy

Our Lady of Peace Academy
Laini Saba Academy
Damside Preparatory Academy
Three Bells

Malezi preparatory

Winka academy

Karengata academy

VVVVVVYVVVVYVYVVVVVVYVYVVVYVYVVVYVVVYVYVYVYVYVVYVYYYVYYYVY
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VVVVVVYVYYVYVYVVVYVVYVYVVYYVYYVYYYVY

Kibera blessed academy
Logos academy

Soweto academy

Karen South school

Shilida academy

Jeremic Adventist academy
Little Prince academy
Glory academy

First step Junior academy
P.C.E.A Langata academy
Don Bosco school
Al.Majlis Alifrigia academy
ACK Good Samaritan
Heritage academy

Kibera Free M ethodist
Joowi academy

St Charles Gatwekira
Mashimoni academy

St Augustus

Lifespring academy

Source: Ministry of Education (2013)
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