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ABSTRACT

The objective of early childhood program is to Hual strong foundation for cognitive,
socio-emotional and health development throughnlagrthat will enable children to
maximize their learning potential upon enteringr@ry school. However, concerns have
been raised regarding the learning in public eeniidhood centres in Kenya. The goal of
this study was to determine teachers’ perceptionfiaw selected school factors affect
learning in early childhood centres. The studyizeéd descriptive survey research design.
A sample of 79 ECE teachers was selected usintifislasampling. Questionnaires and
interview schedule were used to collect data. Thangtative data collected was
analyzed using the SPSS programme, while quaktatata was analyzed thematically.
The study established that the teachers perceheddstaffing in public early childhood
centres was low and that supervision of learninghégd teachers was inadequate. The
study further found that the learning resourcesewaadequate including the learning
facilities for both indoor and outdoor environmeAtl these perceptions had a negative
influence to learning outcomes. This study conctuttet teachers held mixed reactions
on how staffing, supervision, resources and legrr@nvironment affected learning in
ECE. This study makes a raft of recommendationsngnwehich includes training of all
head teachers to be effective institutional marsagehnis will make them learn more on
supervisory roles. All the stakeholders should perate in provision of learning
materials such as textbooks, toys, charts, and ¢daehing aids. School infrastructure
should be improved, especially classrooms, des#ideaching/learning material; there is
need for fair distribution and utilization of awle resources so that all schools in need
are adequately catered for and the governmentaade enough funds so that schools
can meet other challenges; and employing more fipdhieaching personnel in order to
deal with the problem of high pupil-teacher ratio.
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CHAPTER ONE

INTRODUCTION TO THE STUDY

1.1 Introduction
This chapter presents background to study probktatement of the problem and the

purpose of the study. The chapter also providegatibps of the study, research
guestions and significance of the study. Includedhis chapter are limitations and

delimitations of the study as well as operatioredlrdtion of terms.

1.2 Background to Study Problem

Formal schooling is one of several important ctntiors to the skills and development
of an individual and to human capital. The disttibo of personal incomes in society is
strongly related to the amount of education pedyee (UNESCO, 2004). Education

instills in the young crucial humanitarian valuegls as equity, tolerance and peace;
promotes sustainable development, environmentdegiion, improvement in maternal

and child health and participation in democraticiagloand political processes; and
directly contributes to national economic growtherf@&ssa, 2005). Access to good-

quality schooling is, of central importance to natil development.

Due to the importance placed on education by gowens around the world, many
countries, Kenya included, have invested heavilyjgany Childhood Development and
Education (ECE) (Bishop, 1989). The Kenyan govemineavisages enhanced quality of
education especially in ECE (Government of Keny@0)3). While the investments in
education have been quite successful at expandinglrents in education, for any
given level of efficiency, increased enrollmentguiee increased resources, in order to
maintain quality of learning (Verspoor, 2008).Hete resources are not forthcoming, the
increase in educational quantity may come at thgeese quality (Duraisamy, James,
Lane and Tan, 1997). Increasing the quantity dimogssof education is of little value if
the quality dimensions are ignored. Verspoor (20@R)ues that the most important
concern involves the relevance of program contentHe effective preparation of young
people for participation in an economy and socastain to see dramatic change over

1



the next decades. Verspoor (2008) argues that thexeconcerns on the quality of
instruction, learning environment in schools ané thvel of learning achievement.
Learning can be influenced by many factors but stisdy will focus on staffing,

supervision, resources and environment as thegarsidered to be the most critical in

early childhood learning environment.

Edmonds (1981), Kirk and Jones (2004), Daggett 30a8nd Lezotte (2010), in their
studies conducted in developed countries, haveblediad that learningtakes place in
what they refer to as ‘effective schools’, usuallyaracterized by: strong instructional
leadership, clear and focused mission, safe anohg@@climate of high expectations for
success, frequent monitoring of learner progressjtige home-school relations, and
opportunity to learn. Lezotte (2010) argued thaisthcorrelates of effective schools are
powerful indicators of successful places where diildren learn, regardless of
socioeconomic status or ethnicity. This study va#ek to establish how staffing,
resources, environment and supervision will affieetrning in public early childhood

learning centres in MeruSouth District.

Verspoor (2008) conducted a study to determinectmalitions and factors of effective
schools in sub-Saharan Africa (SSA). Verspoor0@dindings indicated that schools
associated with quality teaching and learning &g acterized by emphasis on classroom
factors such as time, grouping procedures, anductsinal strategies; emphasis on
school factors such as leadership, academic achmve and staff development; focus
on system factors like vision, standards, resoumedsvant curriculum, and incentives to
provide direction, and community factors such asn@cenvironment; and emphasis
community support for education to ensure localevahce and ownership. The
Association for the Development of Education in igdr (ADEA) noted that
improvements in education quality and better lesgrachievements of learners in SSA
will be determined in classrooms by motivated teashvho have the skills and resources

to respond effectively to learner’s needs (ADEAQ@D

In Kenya, concerns have been raised about leamipgblic primary schools and early

childhood learning centre since the commencemeireé Primary Education (FPE) in



2003 (UNESCO, 2005; Sifuna, 2004) and introducttbrcommunity support grant that
was aimed at improving learning in ECE. After theaduction of FPE, headteachers in
many schools found themselves being faced with n@ratlenges such as increased
enrolment, limited resources, understaffing , leagnenvironment and inadequate
supervisory time hence compromising Learning (Nweet2004). While there is a
consensus that FPE coupled with community supp@mtgare appropriate policies in
addressing the problem of declining primary schemess in Kenya, a serious concern
has been raised on the effects these may have aiyqaf education (Swamura and
Sifuna, 2008; Chuck, 2009; Oketch and SomersetQ;2&himada, 2010). Of major
concern to this study are the factors that may aegearning in early childhood learning

environment.

In Meru South District concerns have been raisedthkeholders regarding learning in
early childhood and Public Primary Schools; withogé in secondary schools
complaining about poor performance displayed bydestis admitted from primary
schools in the same district. Literature availahliicates that most studies focusing on
factors affecting learning have been conductedetosdary and higher institutions of
learning. The factors associated with learning Wwhieads to poor performance in
primary schools and particularly in early childhdeave not adequately been addressed.
Data obtained from Kenya National Examination Cdlunevealed that the average
national KCPE mean over the last five years was i®&4ks while that of Meru South
District was 232 marks. This shows that pupils iert¥ South District lag behind in
academic achievement. This suggests that solutmtise problem of poor performance
by learners in public primary schools in Meru SoDiistrict probably lie in learning in
early childhood. This is especially critical whessearch in other countries of the world
indicates that high quality early childhood leamieads to good academic achievement
and is a vital foundation for future learning agtner levels. This study will therefore
focus on establishing the extent to which teachpesteptions on how selected school
factors affects learning in early childhood centiredMeru South District, TharakaNithi

County, Kenya.



1.3 Statement of the Problem

Although access to early childhood education in y&ehas been increasing, concerns
have been raised on learning. Mwita (2010) haabéshed that the quality of education
in most public early childhood learning centretis. Despite efforts by the government
to improve learning in public early childhood cestithrough strategies like community
support grant, learning environments in most ofrthremain poor compared to that in
private primary schools.In Meru South District cents have been raised by parents and
other stakeholders regarding learning in earlydttfubd and public primary schools.
Teachers in secondary schools complain about pcamtesmic achievement by students
admitted from public primary schools in the sam&trdit. The factors associated with
learning which leads to poor performance in primsehools and particularly in early
childhood have not adequately been addressed. iRbs®p Akanga, and Osengo, 2011;
Dean, 2010; Kipchumba, 2011) dealt with factorshsexternal causes, language barriers
and learning disabilities. However, very criticalcfors such as staffing, supervision,
resources and learning environment have inadequbésin explored at the ECE level.
There is need therefore to investigate teachers’eptéions on how these selected school
factors affects learning in early childhood leagipentre sin Meru South District.
Learning can be influenced by many factors but stisdy will focus on staffing,
supervision, resources and environment as thegarsidered to be the most critical in

early childhood learning context.

1.4 Purpose of the Study
The purpose of this study was to determine whetbachers’ perceptions on staffing,

supervision, resources and learning environmengctiffearning in early childhood

learning centres in Meru South District, TharakéthNCounty, Kenya.

1.5 Objectives of the Study
The study was guided by the following objectives:

i) To establish how teachers perceptions on staffifects learning in early
childhood centres.
i) To determine how teachers perceptions on superviaftects learning in

early childhood centres.



iii) To find out teachers perceptions about how learngsgurces affect learning
in early childhood centres.

iv) To find out teachers perceptions about how learnemgironment affect
learning in early childhood centres.

1.6 Research Questions
The study sought to answer the following reseatastjons:

i) Does teachers’ perceptions on staffing affect iegrm early childhood centres?

i) How do the teachers’ perceptions about staff sugierv affect learning in early
childhood centres?

iii) How does teachers’ perception regarding use ohiegmresources affect learning
in early childhood centers?

iv) How do teachers’ perceptions regarding learningrenment affect learning in
early childhood centres?

1.7 Significance of the Study
The findings and recommendations of this studyiameortant to several stakeholders

including: the government, Ministry of Educationgheol administrators, teachers,
children and the community. To the government,shely provided data on how early
childhood education is being implemented at thestlevel and unearth the factors that
could compromise quality of Early Childhood Educatiat this level. This will assist
the government through the Ministry of Educatiorcéone up with the strategies needed
to ensure effective implementation of quality eashildhood education in Kenya. The
study will also provide valuable data to head teastand teachers on the influence of
various school-based factors on quality of Earljl@twod Education. Such factors
include teaching/learning resources, qualificatiafisteachers, teacher-pupil ratio and
financial management issues. By identifying thiea of such factors, the researcher
will be in a position to recommend measures thadheachers and teachers could
consider in order to cope with the problems, thegigiproving quality of early childhood
education as this is foundation for future learninghe parents, school administration
and school management committees may use the 8hdiygs to design strategies for
improving learning in early child hood centres. &Whquality of education improves,



children perform well and transit well to primargueation, secondary, tertiary and other
levels, leading to economic and social benefithatpersonal and community level. The
study will also add to the body of knowledge orriéag in public primary schools where
most public early childhood classes are mainstréaniehe study will also fill gaps in
research and could prompt other researchers tanditass studies in other regions or

levels of education.

1.8 Limitations of the Study
One of the limitations of this study is that respents may have shielded important

information for fear of victimisation. In this, threspondents were explained the reason
for the anonymous questionnaires, and that nobaalyldvtrace the answers they gave.
Also, teachers’ biases on perceptions of the effétihe factors under investigation may
have influenced the findings of the study. This \wwasrcome by use of a different set of
instruments (interview guide) to reinforce the @sses.

1.9 Delimitations of the Study
This study was conducted in Meru South Districtead teachers, ECE teachers, and

ECE officers will be the target for the study. Theidy focused on how teachers’
perceptions on selected school factors affect iegrim public early childhood centres.
The specific aspects that the study focused orstafing, resources, supervision and

environment by evaluating how they affect learnmgublic early childhood centres.

1.10 Assumption of the Study
This study assumed that the sample representedatiget population and that the

respondents were willing to answer the questionggthem truthfully and on time.



1.10 Operational Definition of Terms

Affect: to have an influence on or effect a change srnieg in
early childhood centres.

Education: refers to all circumstances leading to the develamnand
growth of students’ intellectual, social, moral goiuysical
well-being.

Effects: consequences that school selected factors havehen t
quality of learning.

Learning environment: refers to the internal and external circumstancad a
influences surrounding and affecting pupils’ leagi

Learning resources: refer to materials used by pupils in a school farhing
purposes, including textbooks, exercise books, ,parak,
classrooms and furniture.

Learning: refers to the ways in which a school provides mupiith
the best possible opportunity to enable them perfoell.

Perceptions: feelings of teachers regarding how some schoctofa
affect learning.

Selected factors: refers to staffing, supervision, resources and niagr
environment.

Staffing: refers to the number of teachers in a school iatie to
the number of pupils (teacher-pupils ration), arm t
academic qualifications of the teachers.

Supervision: refers to the assistance offered by school admatiss for
the improvement of instruction. It comprises gugjin
directing, coordinating, advising, evaluating, sogimg the
work of teachers and providing a pleasant, stinmgat
environment in which teachers will want to work deel

secure.



1.11 Organization of the Study
The study comprised five chapters. Chapter onepduttion, consists of background to

the study, statement of the problem, purpose of stoely, objectives and Research
guestions, significance, limitations, delimitatipbasic assumptions and definition of key
terms. Chapter two comprises literature review itiigcal and conceptual framework.
Chapter three deals with the research methodolbgty domprises the research design,
population, sample and sampling procedure, validitg reliability, procedure for data
collection and data analysis. Chapter four willsar@ data analysis and discussion of the
study findings. Chapter five will deal with the somary, conclusion and
recommendations for further research.



CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.0 Introduction
This chapter provides a review of the related ditere under the following subheadings:

role of the school in learning, selected schooltdiac namely staffing, supervision,
learning resources and environment that influersa@ning. Finally it sums up with

theoretical and conceptual framework.

2.1 Role of the School in Learning
One question that has preoccupied researchersetadds is why some public schools

consistently perform well in examinations while eth perform poorly. A number of
researchers, Edmonds (1981), Scheerens and Bd€&)( Lezotte, Skaife and Holstead
(2002), (Kirk and Jones, 2004), and Daggett (20d@B)e demonstrated that successful
schools have unique characteristics and procesgesh help all children learn. Many
studies have therefore been carried out to determwhat accounts for improved
academic outcomes. Academic performance is a @&egern for educational researchers
because failure in the national examinations spaétlem for the pupils whose life

becomes uncertain and full of despair (Nyagosia,120

Researchers have shown that public schools regtriomg instructional leadership to
offer quality teaching and learning (Lydiah and bdlago, 2009; Lezotte, 2010). The core
role of the instructional leader is to ensure tblei@/ement of the established mission by
creating a good environment for the schools (Lezd2010). Such schools, which are
referred to as effective schools, are also chanaete by a clearly articulated school
mission through which the staff shares an undedstgn of and commitment to
instructional goals, priorities, assessment progejuand accountability. A study
conducted by Kenya Education Management Capacisegsnent (KEMACA, 2008)
established that 27% of Kenyan schools did not gaga strategic planning. In addition,
of those who claimed they did, only 49% were aldeptoduce the strategic plans.
KEMACA (2008) concluded that, mission and visioatstents for Kenyan schools tend
to be rather general and not sufficiently focuseauotputs and outcomes.

9



According to Lezotte (2010), in an effective schalére is an orderly, purposeful,
business-like atmosphere, which is free from theatof physical harm. In such schools,
there is a climate of high expectations in whicé #taff believes and demonstrates that
all pupils can obtain mastery of the school’'s es8akrurriculum. In high performing
schools, pupils are given challenging curricula atemanding tasks, and they are
expected to succeed, and each child possess aeugiitjto offer to society. Provision of
adequate learning materials and time are also sagedor effective instruction.
Consideration should always be given between thiuation materials and the limited

time for effective teaching (Lezotte, 2010).

In the effective school, progress of pupils on #ssential objectives are frequently
monitored and the results of those assessmentssacdeto improve the individual pupil’s

behaviours and performances, as well as to imptloeecurriculum as a whole (Lezotte,

2010). Learning is also improved when there amengtrrelationships between the school
and the community. Henderson and Berla (2004) atfyatethe most accurate predictor of
a pupil’'s achievement in school is not income anacstatus, but the extent to which that
pupil’'s family is able to: create a home environindrat encourages learning; express
high expectations for their children’s achievemeamd future careers; and become

involved in their children’s education at schootlan the community.

2.3 Teachers perceptions on how selected schoolttas affect learning
This section reviews literature on the factors tinéluence learning in public primary

schools. The factors considered are staffing, stigen, learning resources and

environment.

2.3.1 Staffing in ECE Centres
Teachers are important stakeholders in the schbloky form a fundamental resource in

an educational organization. The professional ofla teacher is a demanding one and
stretches from classroom teaching, curriculum dgakent, examination processing
pedagogical material preparation and evaluationmtmlelling the behaviour of the

students and acting as role models to the sod@tyribe, 2001). The issue of staffing in
public early childhood learning centres in Kenyas haceived less attention by the

government yet it falls within the framework of lasducation. Very few public primary

10



schools have adequate trained early childhood &aciThis may influence learning

negatively and requires to be investigated.

Bishop (1989) observes that rapid increase in dchomlment has resulted in large
classes especially at the lower primary level. sTias given rise to overcrowding which
in turn can give rise to low pupil performance dads than desirable teaching. The
average pupil/teacher ratio in primary schoolsSivaziland for example is 38 to 1.
Having such large classes can be detrimental t@uladity of teaching especially if the
teacher is unqualified or poorly qualified (Bisha®89). Olembo and Ross (1992)
indicated that the number of public early childh@edtres in Kenya was 13,400 with the
ratio of teachers to pupils of about 1:50 which Visigher than that recommended by
UNESCO of 1:36. According to MoE (2011) there doewt 40% early childhood trained
teachers in Meru South District. There is needhtestigate teachers perceptions on the

effect of staffing on learning.

Researchers such as Ng'ethe (2004) and Asyago (2@ported that leaders had
expressed dissatisfaction with the employment athersto implement early childhood
programme because the government had failed toehioeigh teachers to cope with the
increasing enrolment of pupils in primary schodiast making it difficult for them to

offer quality education.

The Ministry of Education recommended multi-gradd aulti-shift mode of delivery to
cope with over enrolled classes and understaffedas. It is obvious that most primary
school teachers do not have skills for multi-shiftd multi-grade teaching as well as
skills to handle the early childhood curriculum.eT¢urriculum requires that children be
taught using thematic integrated approach whictorgjof the teachers who underwent
P1 training have no knowledge of (Ong'ong’a, 200¥his study will examine the

perceptions of teachers regarding how staffingcédfearning.

2.3.2 Supervision in ECE centres
The monitoring of teaching-learning process invelvechool administration and

education field officers carrying out assessmertduoficulum instruction, subject content

delivery as well as curriculum exercise which isned at evaluating teachers’
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performance in curriculum delivery. Given the pai@ncrowding-out of bottom-up
monitoring, top-down monitoring and supervision thg Ministry of Education and its
subsidiaries are more important (Minutes, 2009)eréhis evidence that school
inspections are effective in improving educatiogaality (Bold, Kimenyi, Mwabua and
Sandefur, 2009). First, the likelihood of an indmetis sensitive to the performance of
the school. Districts with below average test sedrave almost 10% more inspections
than districts with above average test scores. rf&gdollowing an inspection, schools
tend to improve (Bold, et al, 2009). Districts wahhigh percentage of inspections see
their test scores increase by an average of 3 pominpared with districts with a low

percentage of inspections (Bold, et al, 2009).

Following the introduction of FPE, there has beemea concern that centralized funding
and monitoring has undermined local accountabditg ownership (Adam, Ndung'u and
Kimenyi, 2009). It has been evident that high levet community fund-raising, local
monitoring and incentive provision in (building amdhintaining school facilities, and
providing text books and stationery) prior to th#roduction of FPE are indeed

associated with persistently better performanaxaminations (UNESCO, 2005).

There are claims of lack of adequate time for nwimy and evaluation of curriculum
instruction in the primary education sector esgbcetter the inception of FPE policy.
Monitoring and evaluation of the MOE programs esd@ASO'’s to take stock of levels
of curriculum implementation and achievements aédi It also entails ensuring quality
teaching-learning materials and school environmBute to inadequate QASOs some
schools go through 3 year cycles without any fadfiter(s) visiting them; hence there is
no monitoring and evaluation of curriculum implertaion in such schools (UNESCO,
2005). With change in education as seen in FPEetiseneed to constantly inspect and
supervise teachers and also offer in-service ceuiishop (1989) observes that without
adequate supervision and administrative staff tepkpace with a rapidly expanding
education system it is not possible to maintairstattory standards.
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The Quality Assurance unit of the Ministry of Edtioa is charged with the maintenance
and provision of quality education in Kenya. Itdemin curriculum development and
implementation are: assisting in gathering of infation for needs assessment,
supervision of ECE curriculum implementation toeatain that high quality standards
are maintained. Preparing, developing and approoefreyllabus and curriculum support
materials, in collaboration with Kenya Instituteducation (KIE), organizing in-service
course for curriculum implementers, teacher edanagéidministration and field officers,
participating in vetting committees that scrutinemed recommend textbooks and other
support materials to be used in curriculum impletaton and assessing teacher trainees
during their final teaching practice (Shiundu anduando, 1992).

The Quality Assurance unit faces some problems sasghnadequate school based
supervision of curriculum instruction. There ha®menadequate or no supervision of
curriculum instruction, learning resources and smmnent since the inception of early
childhood programmes in Kenya. Most early childhdedrning centres are run in
deplorable conditions, thus compromise quality. sTl8 due to inadequate quality
assurance staff and means of transport. The gowrnhas only provided one or two
vehicles to the district education officer andannot serve all education purposes in the
district plus the schools’ instructions inspectim@cause of their diversity in most districts
in the country (Nyabuto, 2008). Lack of action @sh on teaching and learning
methodologies to improve education standards andrp@ance may lower performance

in national examinations.

Inadequate means of transport to schools has lethtiequate visits escalating numbers
of public primary schools that house early childth@entres. Due to lack of vehicles to
travel to various schools most of the curriculustianctional supervision is not done. The
QASOs rely on the DEOSs’ lone vehicle to visit oM0 schools in some districts.
Otherwise the monitoring process relies on the $ieadpervision which may be
inadequate in cases where the head teachers atkonotigh in their supervisory work
(UNESCO, 2005). Inadequate support by head teachmusteachers may derail the

progress of curriculum instruction monitoring heneegatively affecting children’s
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academic performance. In most of the schools teacled head teachers feel that the
QASO’s work is not to evaluate performance butttimidate them. They are not happy

to be supervised because they think their mistakakl be used to victimize them which

are a major challenge to pupils’ improvement indaecaic performance (Abiero, 2009).

A study by Eisemon, Schwille, Prouty, Ukobizoba,ndaand Manirabona (1993) in

Burundi demonstrated that the most powerful featfreearning has to do with school

management in terms of school director visits, divect effects of visits on learning

outcomes as well as the indirect effects througlchter punctuality. A study by Harber
(1993) established that low performing schools amZania were characterized by high
teacher-pupil ratio which led to teachers beingneeeked and high rates of indiscipline
among learners as a result of inadequate supemnvidibe effects of supervision on
learning in early childhood centres are the prinfapus of this study.

2.3.3 Learning Resources in ECE centres
A study by Mbaabu (1983) revealed that lack of jtgidfacilities, materials, equipment

and tools was the major intra-organizational probtbat headteachers were faced with
in Kenya. The study found out that due to incrdasember of children the primary
schools were not enough and therefore those inesmds were congested. In most
schools classes had over fifty children. Ng'etB804) also found out that one of the
major constraints that face quality of educatiors waercrowding in classrooms. Most
programmes of instruction and pupil service reqsioene physical facilities including
school buildings, grounds and equipment (Olembon§daandKaragu, 1992). Olembo
and Ross (1992) further pointed out that Kenya atioical system suffered from
inadequate facilities and therefore required prdpeilities to satisfy the needs of the

expansions that were taking place.

Mbugua (1987) observed that one of the duties pfimary school headteacheris to
develop the school’s physical facilities. Mbuguguead that in dealing with physical

facilities a headteacher has to bear in mind wherdgouse the educational programme,
the population to be served by the facility, anduga that financial resources are readily

available for the school expansion. When primarycation was declared free, schools
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initially encountered a multitude of problems wiyhpil enrolment rising sharply. The
problems mainly hinged on acute shortage of phidawlities and equipment which

were sparsely distributed.

Motuka(1999) found that the major problem facingn@ary schools was lack of school
facilities. Individual parents of school going ahién struggle to finance these facilities
but with less success. In 1978 the governmentigidethat all public primary schools
form Parents’ Association (Republic of Kenya, 1988)raise funds for the facilities
collectively. The decree transferred the burdemayfing for school construction costs
from families of school going children to the eatlocal communities. Thus, instead of
the schools depending entirely on families of tbleo®l going children to pay levies for
running the school affairs, communities play a kel in raising funds for their local
public primary schools (Motuka, 1999).

The change from 7-4-2-3 to 8-4-4 education systerndanya requires extra educational
facilities in schools. The 8-4-4 system of edumatiequired many text books and other
physical facilities that were mostly non-existentmost public primary schools since
inception in 1985. On 8-4-4 education system, Irayid997) observed that the resources
and facilities that a school would need for theieodment of school’'s mission are
gualified teaching staff, physical facilities, tegbks, laboratories, library, furniture,
stores and enough play grounds. These facilitieseapecially important for learning at
the early childhood level. This study aims at fimglout whether availability of resources

has effects on learning in early childhood cenimégeru South District.

The government introduced community support grantehable primary schools to
increase physical and learning resources in edmlglmod programmes. Despite these
efforts, school facilities have not been adequitetuka (1999) found that efforts by
parents, community and individual schools to mabilresources through fundraisings
had not raised enough funds for the provision ofqadte educational facilities in

Rigoma Division of Nyamira District.
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Koech Report (Republic of Kenya, 1999) receivedvgidrom the members of the public
to the effect that the standards of education &t phimary school segment had
deteriorated. The falling standards were attributedarious problems, which included
inadequate and unsustainable physical facilitiegemals and equipment, inappropriately

trained teachers and overloaded curriculum.

Olembo, Wanga and Karagu (1992) contend that thdrhaster must ensure that all the
physical facilities in the school are available avell maintained. Such facilities include

classrooms, offices, stores, laboratories, workshefaff houses, dormitories, sanitation
and health units, dining halls and so on. For #dmaster to repair existing facilities or
create new ones according to the needs of the kctfuwhe must make plans ahead of

time.

Inyiera (1997) found out that primary schools whidd large number of pupils faced a
problem of insufficient educational facilities, @guonent and supplies leading to over-use
of some of the facilities that were available it@als. He noted that in this area, the
headteachers were likely to face a constraint gamizing pupils to utilize the limited

facilities, equipment and school supplies. Thisum is bound to affect coordination of
instructional processes in schools leading to paochievement of the curriculum

objectives by pupils, teachers and other stakehaldeis against this background that
this research seeks to find out the teachers p#wospon how resources affect learning

in Early Childhood Development and Education in M8pouth District.

2.3.4 Learning Environment in ECE Centres
Studies by Earthman (2004) Fisher (2000) and Mc@r€8004) concluded that the

quality of the physical environment significantlffexts student achievement. The
learning environment in which students spend a gieal of their time learning does
influence how well they learn (Earthman, 2004). Rostance, Fisher (2000) and
McGregor (2004) reported that desirable early ¢tututl learning environments should

be friendly, safe and stimulating.
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McGowen (2007) found that student achievement,ndi#tece and completion rate
measures were not statistically significant in tieta to school facility conditions.

Secondly, discipline was found to be significantlglated to the total learning
environment. This indicates that the subsectionsthef total learning environment
assessment could be used to predict disciplinefaébr schools in the study population.
Third, teacher turnover rate was found to be rdlatethe total learning environment
assessment subsections of specialized learninge spad support space, with the
correlation to support space being indirect.

According to the Design Council Report of 2005 be &ffects of learning environments
on students’ achievement, engagement, affective,sitendance and well-being, there is
clear evidence that extremes of environmental aiésn@or example, poor ventilation or
excessive noise) have negative effects on stu@ertgeachers and that improving these
elements has significant benefits. However, ondeoac environments come up to
minimum standards, the evidence of effect is lésarecut. The evaluation suggests that
the nature of the improvements made in schools naa less to do with the specific
element chosen for change than with how the prooéshange is managed. There is
strong evidence for the effect of basic physicalaldes (air quality, temperature, noise)
on learning. Some physical elements in the classrimoprove comfort, well-being and

probably attitude and so, perhaps, improve achiewem

Play is a pivotal part of a child’s life. It fosgecreativity, imagination, social connections,
and learned behaviors. Play is the activity whiah be defined as a range of voluntary,
intrinsically motivated activities that are nornyallassociated with pleasure and
enjoyment. Play can also be considered a rehefmsaicting-out real life events. For

children, play is a critical element of growing-.uplay is essential for helping children
reach important social, emotional, and cognitiveelgomental milestones as well as
helping them manage stress and become resilientiaiMe (2009) contends that

children’s outdoor play environments facilitateypl&arianne further states that not only

is play important for brain development, but alsgpk children develop flexible and
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divergent thinking which then provides them withe tlability to solve real world

problems. The skills are critical in enhancing ihéiag in early childhood.

Fojortoft and Sageie’s (2000) research on the ahemvironment as a playground for
children in Norway identified three types of plagch of which contributes to different
types of learning. Functional play corresponds twsgrmotor and basic skKill
development. This can be seen in running, climbamg] other physically active play.
Construction play occurs when children move andterelements within their playscape.
This contributes to creative thinking and problesivimg skills. Symbolic play or socio-
dramatic play is the simple “role playing and faytglay” which allows children to
experiment with social skills for use in future ke situations. According to this study,
the stimulation of inventiveness and creativityd ae possibility of discovery are
directly related to the number and the kind of dea$ in the environment. Outdoor
environment should have equipment and facilities fromote children’s development in
gross-motor, acquire creativity and problem solvsikgls that are also key elements in
learning at this level. The physical diversitytbe natural landscape has a functional
impact on children’s behaviour and play performanoecause it increases the
opportunities for creativity, learning, and devetmmt” and furthermore outdoor
environments offer more of these opportunities bseaf their diversity. However, most
early childhood learning centres lack adequate amrtdearning equipment such as
jungle-jims, steel climbers, balance beams, laddensd boxes, slides and swings among
others to facilitates for children to construct Wwiedge through manipulation and play,

thereby affecting learning.

Youell and Staempfli (2008) claim that indoor ‘semebased’ activities cause the “demise
of play” because media-centered play doesn'’t dffervariety of spaces that Fjortoft and
Sageie suggest is important for different typesle¥elopment. With increased use of
television, computers and video games, childremasee inclined to stay indoors than to
go outside and develop connections with nature. cdmnection made between children
and their natural environment teaches life-longdes that cannot be learned through

screen-based activities. Children are experienlgag nature than previous generations.
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Exposure to nature is needed for children to dgvealo environmental identity which
encourages environmental consciousness. This esgasuld potentially offer stronger
physical, emotional and social health. Childhoodnaztion with nature is decreasing
from generation to generation as emphasis on bealing, media entertainment, and
increased programed time are becoming more prevaléms creates a disconnection
between children and nature. Proponents of corstism argue that children learn best
through active interaction with the environment gatticularly through outdoor play.
Sobel (2008) states that experiences in naturenare important than facts and book

learning commonly found in classrooms.

It is important to note that while there is a grdetl of debate over the best specific
location for outdoor play (natural or constructezRperts agree that play and specifically
outdoor play is a pivotal part of childhood devetemt. Outdoor play offer children a
diversity of environmental stimuli that contributesincreased use of senses, increased
health benefits, interactive physical activity, agxperimentation with social situations
that prepare children for future life experienc®ay is both a developmental and
cognitive necessity. Outdoor play offer childrenrigher and more diverse play
environment than indoor and digital play which allehildren greater creativity and

flexibility in their play.

Educational theorists and practitioners have alwessognized the importance of
physical space in an early learning environmenthwrominent theorists such as
Werner, Piaget and Montessori arguing that a chihvironment is crucial to their
development and that educational environments ghbel rich in stimuli, providing

opportunity for exploration and testing (Moore, I98

The design of the physical environment should itatéd a child’'s sense of competence
(their capacity to explore their physical world vihndependence), creating opportunities
for learning and play (Maxwell, 2007).Unfortunately date, relatively little research has
focused explicitly on the role of the physical eowniment of early childhood centres and

the impact of interior and external space desigoqid and Sugiyama, 2007).
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Available literature suggests that three physicavirenment design dimensions are
believed to be most influential in early childhole@rning: space fostering exploration,
independence and development (a child’s senselfo&sé willingness to play), spatial
quality (through space, colour, light, noise andemnals), and integration of outdoor and

the indoor environment.

Integrating the outdoor and the natural environmenéxtremely important. Through
simple measures such as good solar orientationgeredficiency through natural day
lighting and ventilation, and links between theendr and exterior environments, an
early learning centre can have natural, healthy greken qualities (Dudek, 2000).
Research has demonstrated that natural play emveéots seem to be better for
children’s cognitive and physical development thHaumlt play areas. For example,
children who play in natural areas engage in mngsigally demanding play compared
to traditional playgrounds (Fjortoft, 2004), whildtose who attended a more natural
daycare centre showed better motor skills, incik@dtention spans and less sick days
(Bagot, 2005). To date, however, despite educdtidhaorists and practitioners
acknowledging the importance of design of the maérand external physical
environment in an early learning environment, redy little is known about the

experiences and views of Kenyan educators and {saren

2.4 Theoretical Framework
The study will be based on the Systems Theory g von Bertalanffy of 1950. The

theory is used to explain and predict behaviouthefcomplete organization: its people,
structure, environment and technology. Accordingthemerhorn (1993) a system is a
collection of interrelated parts that function ttge to achieve a common purpose.
Owens (1981) views a school as an open systemdbaitves resources (inputs) from the
environment and transforms them into products (@sdp As an open system, the school
receives inputs from its environment in form of pejpfinances and raw materials, which
it utilizes in order to process and bring out thd eroducts, which are then released back
into the larger society. The products or outputs i this case the successful pre
scchoolers and the skills they have attained imaiciwhile the environment is the larger

society.
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Inputs from society are transformed through thecatianal process to outputs in form of
educated graduates who should be absorbed in thegoket. A system is composed of
sub-systems or sub-units that work together inwsidin of labour so that the entire
organization can achieve its goals. The ultimatal gofor all sub-systems to perform in
ways that facilitate high productivity for the wieolrganization. According to the
systems theory, if one sub-system fails, the wkgitem is put in jeopardy. In this study,
the school takes inputs from the society and theegonent in terms of physical,
financial and resources. It manipulates these ressuthrough learning process and
releases outputs in form of quality graduates ttimmeng from lower to upper primary
and to secondary schools. The theory is relevantthis study because it is
conceptualized that schools need to have adequaiksiin terms of staff and resources
in order to realize optimal learning outputs. THigory has been used in this study
because learning in early childhood centres isuarfted by staffing, supervision,

resources and the quality of learning environment.

2.5 Conceptual Framework
A conceptual framework that captures the variatdeguide the study is shown in figure

2.1.

Teacher’s perceptions

\ 4

School Factors Learning

» Staffing » Participation

* Resources X > * Transition to

e Supervision upper primary
* Environment * Performance

A

Pupils’ entry behavior

Independent variables Moderatingariables Dependent variables

Figure 2.1:Teacher’s perceptions on how selectedadactors affect learning
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The independent variables are the selected fatiatscould influence learning. These
include staffing, resources, supervision and emvirent. Staffing is measured in terms of
the teacher-pupils ratio. Learning resources liet tbooks, learning materials, class
rooms and latrines will be measured in terms oif tagequacy in relation to the number
of children in early childhood learning centres.p&wision will be measured in the
number of times teachers get assessed while tepclewvaluating learners, lesson
planning and classroom discipline determine theligjuaf education they offer to

children. The dependent variable which is learnwil) be measured through children
participating in different activity areas and theceessful transition to other levels of
primary education. Moderating variables are govemimpolicy and pupils’ entry

behaviour.

2.6 Conclusion

The literature reviewed in this chapter indicatderent factors affecting the learning in

pre schools. Most of the reviewed literature iseldlasn different parts of the globe.

Missing, is the literature based in Kenya, and eigitlg on the perceptions of the teachers
on the factors that affect learning in ECE centeesl therefore, this study aims at filling

the gaps in the literature.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the methodology that was useithe study. The chapter covers
research design, the study location, the targetulptipn, sampling procedures and
sample size, research instruments, validity andb#ity, data collection procedures and

data analysis.

3.2 Research Design
The study employed the descriptive survey reseatebign to find out teachers

perceptions on how selected school factors affsntning in early childhood centres in
MeruSouth District. According to Gay (1992) a sayvs an attempt to collect data from
members of a population in order to determine tiveent status of that population with
respect to one or more variables. Survey studies canducted to collect detailed
descriptions of existing phenomena with the intamtef employing data to justify current
conditions and practices or to make more intelliggans for improving them (Lockesh,
1984). The descriptive survey design was relevarthis study because it enabled the
researcher to describe the state of affairs in a@shdy collecting data without

manipulating variables.

3.3 Target Population
The target population for this study was 90 headhers, 120 ECE teachers and 6 ECE

officers in Meru South District total to 216 respents (District Education Office —
Meru South District 2012).

3.4 Sample and Sampling Procedure
Orodho (2001) defines a sample as part of largailptipn, which is supposed to be a

representation of the larger population. Samplg@ iprocess of selecting a number of
individuals or objects from a population such thae selected group contains
representatives of characteristics found in théreemgfroup. A number of scholars have
suggested various ways of arriving at a represgetaample size. It is generally agreed
that the larger the sample, the smaller the ekos¢mo, 2006). Mugenda and Mugenda
(2003) articulate that the sample size must beelaegough to represent salient
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characteristics of the target population. Kathwmd &als (1993), state that the acceptable
sample size of 136 can be drawn from a populatid?il6. However, Kombo and Tromp
(2006) assert that with relatively small, cleargfided population, a sample size of at
least 30% of the target population would be repriedye. The respective subgroups
within the population vary in size. Wadsworth (2pOfecommends the use of
proportionate sampling when the subgroups vary dtaally in size in a population
hence be able to obtain a representative samphe é&ch sub category the researcher
employed proportionate sampling techniques. Wad$w@2005) further notes that
proportionate sampling strategies begin by stratgfythe population into relevant sub-
groups and then random sampling from each sub drbeptarget population was

distributed as shown on Table 3.1.

Table 3.1: Distribution of the Target Population

Zone Number of Number of
head teachers ECE teachers
in the target population in the target population

Kiang'ondu/Karingani 15 41
Mugwe/Kithangani 19 20
Mwonge/Rubate 13 27
Magumoni 12 26
Kajuki/Mutino 18 20
Kamwimbi 13 16

Total 90 150

Source: DEOs office Meru South District (2011)

Stratified sampling was used to obtain proportiersgmples of head teachers and ECE
teachers utilizing 30% representation of the tarfédmbo and Tromp 2006).The
rationale for stratifying the population is to abta@roportionate samples according to the
geographical areas that the schools exist. Heathées were targeted because they were
deemed more appropriate to provide the informatgmjuired since they are mandated to
enhance quality in the learning institution. ECEcteers were considered key informants
as they are responsible for implementing the culuim. Through stratification and
simple random sampling, 5 head teachers from Kaardy/Karingani zone, 6 from
Mugwe/Kithangani, 4 from Mwonge/Rubate, 4 from Magni, 5 from Kajuki/Mutino

and 4 from Kamwimbi zone were sampled to parti@ggatthe study. This brought the
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head teachers sample size to 28 subjects. A sigalapling strategy was used to obtain a
sample size of 150 ECE teachers as follows: 41 fkbamg’ondu/Karingani zone, 20
from Mugwe/Kithangani zone, 27 fromMwonge/Rubat@e026 fromMagumoni zone,
20 from Kajuki/Mutino zone and 16 fromKamwimbi zon€he ECE officers were
purposively selected as they are charged with éspansibility of ensuring that there is
quality education at this level. The study purpebiselected 1 ECE officer from each of
the 6 education zones in Meru South district tdigaate in the study. Table 3.2 shows
the distribution of the sample size.

Table 3.2: Distribution of Sample Size

Category Total Sampling Sample % sample

population procedure representation
Head teachers 90 Simple random 28 30
ECE teachers 150 Simple random 45 30
ECE officers 6 Purposive 6 100
Total 246 79

3.5 Research Instruments
Questionnaires and interview schedules were usedidta collection. Questionnaires

were used to gather data from the ECE teachershaad teachers while interview

schedules were used to collect information from B@Eers.

3.5.1 Questionnaire for Head teachers and ECE teaels
This questionnaire contained five sections. Secfiallected background information.

Section B contained items regarding the effectsstaffing on learning. Section C

collected data related to the effects of supermigio learning. Section D collected data
related to the effects of learning resources omnleg while section E collected data
regarding the effects of learning environment arreng in public ECE centres in Meru

South District.

3.5.2 Interview Schedule for ECE Officers
An interview schedule was used to guide face-te-fiaterviews with the ECE officers.

The interview schedule contained structured itetret taptured information on the
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teachers’ perceptions on how staffing, supervisleatning resources and environment

affect learning in public ECE centres.

3.6 Validity and Reliability of the Instrument
According to Borg and Gall (1986) validity is thegtee to which a test measures what it

purports to measure. To validate the researchuim&nt the questionnaire were tested in
five pilot schools that were not involved in thadt. Content validity is a measure of the
degree to which data collected using a particuistrument represents a specific domain
or content of a particular consent. To assess nom#didity, the researcher consulted the
supervisors since they are experts and professiondhe field. The pilot study assisted
in identifying the problems that respondents ent&um the process of answering the
guestions. From the piloted questionnaires ambigut@ms were modified to make them
clearer. The respondents from the pilot study vieued to fear victimization, as a result
of the responses they give, however the reseamtm@ained to them the reason for the

use of the anonymous questionnaires.

Reliability is a measure of the degree to whiclesearch instrument yields consistent
results after repeated trials (Mugenda and MugeB@d@3). Prior to the data collection,
instrument piloting was conducted in five schodlattwere not included in the study.
This involved administering the instrument only erto a sample of ECE teachers, and
head teachers. The split- halves method of meaguelrability was used to estimate the
degree to which the same results can be obtainguinva repeated measure of the same
concept. It involved splitting the pilot questioimeainto halves and finding the extent of
correspondence or reliability between the halves;splitting the items in the instrument
into two and giving each group half of the itemsréspond to. Scores from the two
groups will then be correlated in order to estdibtiee extent to which the contents of the
guestionnaires were consistent in eliciting the esaesponses every time the instrument
is administered. The Spearman’s rank correlatiaifiment (r) was analyzed for the two
scores. A correlation coefficient of 0.72 was ofmeal from the questionnaires. Gay
(1992) states that a correlation coefficient ofeaist 0.7 and above for the two halves is

considered high enough to judge the reliabilityhe instrument. The reason behind pre-
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testing is to assess the clarity of the questioendéms so that those items that were

found to be inadequate or vague are discarded difiexb.

3.7 Procedure for Data Collection
A permit to carry out the research was obtainedhftbe National Council for Science

and Technology. The permit was presented to theri€isEducation Officer to be
allowed to visit the schools. The researcher visaed booked appointments with the
respondents to administer the questionnaires ahlelcterd them immediately after they
were satisfactorily attended to. The researchen theited every zone to interview the
ECE officers.

3.8 Data Analysis Procedure
The field data was cleaned by checking for any imgser inaccurate data and correcting

it appropriately. After data cleaning, the data waded and entered in the computer for
analysis. Quantitative and qualitative data wadyaed using descriptive statistics such
as frequency counts and percentages, and themesis\Vof the respondents were
analysed using Statistical Package for Social 8e®(SPSS) Version 20 for windows in
order to find out how teachers perceptions on s&fieschool factors affect learning. The
gualitative data was analysed using themes as aoWvaghancing quantitative data. The
results of data analysis were presented using émudistribution tables, bar graphs and
pie charts according to the study objectives asgarch questions. Table 3.2 shows a

summary of methods of the data analysis.
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Table 3.3: Methods of Data Analysis

Research Questions Independent Dependent  Analysis
Variables Variables Methods
i) Does teachers’ perceptions JBtaffing Learning Frequencies,

staffing affect learning in early Percentages

childhood centres?

i) How do the teachers’ perceptio 1§upervision Frequencies,

Learning Percentages
about staff supervision affect
learning in early childhood centres?
iii) How does teachers’ perceptiornearning Learning Frequencies,
. . resources Percentages
regarding use of learning resources
affect learning in early childhood
centers?
iv) How do teachers’ perceptiond.earning Learning Frequencies,
. : , ?nvironment Percentages
regarding learning environmen

affect learning in early childhood

centres?
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CHAPTER FOUR
PRESENTATION OF FINDINGS

4.1 Introduction

This chapter presents a discussion of the resdardings on teachers’ perceptions on
how selected school factors affect learning in pubarly childhood education centres in
Meru South District. The first section of this cheap presents the demographic
characteristics of the respondents. This is théavied by a discussion of the findings of
the study based on the four specific objectivesolisws; teachers perceptions on the,
effect of staffing on learning among children, tears perceptions on the effect of
resources on learning among children and effeaneironment on children’s learning

teachers perceptions on the effect of supervisiolearning in ECE centres.

4.2 Socio-Demographic Characteristics of the Respdants

This section presents a brief description of themalgraphic characteristics of the study
sample. Such a description is considered to be iraportant in providing a better
understanding of the respondents included in thdysand therefore provide a good
foundation for a detailed discussion of the resbdtsed on the stipulated objectives of the
study. The demographic characteristics includeddgen academic qualifications,
position held and length of service in the curmasiponsibility. The participants for this
study included 28 head teachers, 45 ECE teachdr§ &CE officers.

4.2.1 Gender
The study sought to establish how the sample ptpuolavas distributed by gender as

shown in Table 4.1

Table 4.1: Gender Distribution of Respondents

Category of Male Female
respondent Frequency Percent Frequency Percent
Head teachers 16 67.0 8 33.0
ECE Teachers 17 41.0 24 59.0
ECE officers 4 67.0 2 33.0
Total 37 34
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According to the findings in Table 4.1, majority7(6%) of the head teachers respondents
were males and 33.0 were females. Of the 41 ECGEhées who took part in this study,
59.0% were females while 41.0% were males. Thedgitured on Table 4.1 reveals that
67.0% ECE officers that took part in this study evemales while 33.0% were females.
This implies that there was gender parity amongréspondents that took part in this

study.

4.2.2 Academic Qualification
The study sought to establish the academic qualifin of the Head teachers and

Teachers respondents presented in Table 4.2.

Table 4.2: Head teachers and Teachers Academic Qifadation

Quialification Head Teachers Teachers
Frequency % Frequency %
P2 0 0.0 0 0.0
P1 19 79.0 35 85.0
S1 0 0.0 1 2.0
Diploma in education 0 0.0 0 0.0
Bachelor degree 5 21.0 5 12.0
Masters 0 0.0 0 0.0
Total 24 100.0 41 100.0

Data on Table 4.2 shows that majority (79.0%) efllead teachers had P1 qualifications
while 21.0% had bachelor degree. None of the heachers had a S1, P2, diploma and
masters qualification. According to the ministryesfucation, the requisite qualification
to be appointed as a head teacher in primary ssh®al minimum of P1 with at least five
years teaching experience. This implies that headhers who participated in the study
were qualified for that responsibility and were eg@d to carry out their mandate
effectively. The findings further reveal that matpr(85.0%) of the teachers had also P1
whereas 12.0% had bachelor degree and 2.0% haddlifiagtions. This further implies
that most teachers had the recommended qualifia@md training to teach in primary

schools in Kenya.
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4.2.3 Work Experience
The length of time spent in an organisation leadlstite development of shared

understandings and experiences (Smoley, 1999)edsed tenure in an organization is
positively related to effectiveness and performagMahoney, 1988). The study sought
to establish the number of head teachers and téacfears of service and the results as

shown in Figure 4.1.

Figure 4.1: Work experience

The information in Figure 4.1 shows that majori0.0%) of the headteachers who
participated in this study had a working experieotbetween 11-15 years, 30.0% had an
experience of 5-10 years while 20.0% had workedeadship below 5 years. Fifty five
percent of the teachers had an experience of ®eafsywhereas 30.0% had taught for 11-
15 years. This implies that all the respondents taaght for a long time (5 years and
above) and hence they could be able to give schaelated factors which influence
quality of learning in school. It also emerged thath head teachers and teachers were
able to perform their duties effectively since thed adequate teaching experience. In
relation to this finding, Borman (1993) and Schm({t®86) states that work experience
improves performance but only indirectly via reletvinowledge and skills because prior
work experience provides the opportunity for indivals to acquire relevant knowledge

and skills that in turn enhances performance irt¢hehing and learning process.
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4.2.4Position Held in the School
The study sought to establish the position helthiyteachers as shown in Table 4.3.

Table 4.3: Position Held in the School

Position Frequency Percentage
Head teachers 24 37.0
Deputy head teacher 14 22.0
Senior teacher 0 0.0
Head of subject 0 0.0
Class teacher 27 42.0
Total 65 100.0

The information presented on Table 4.3 shows thstipas held by teachers in their
school. The information shows that 37.0% were headhers, 22.0% were deputy head
teachers and 42.0% were class teachers. The date shat senior teachers and heads of
subject were not represented in the sample of nelgds. The conclusion that can be
drawn from this data is that there might be no #ework under the Ministry of Education

to have senior and head of subject teachers ingpyischools.

4.3 Teachers Perceptions on the Effect of Staffirgn Learning among Children
The first objective of the study was to establisé impact of staffing on the learning in

ECE. Teachers are important in a school as they farfundamental resource in an
educational organization. The professional roleadkacher is a demanding one and
stretches from classroom teaching, curriculum dgmaknt, examination processing and
evaluation, material preparation to modelling tleddviour of the students and acting as
role models to the society (Okumbe, 2001). Tabke shows the data obtained from
preschoolers.
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Table 4.4: Teachers’ Responses on the Effect of §tag on Learning

Statement SA A FA D SD

F % F % F % F % F %
There are adequate teachersforall 0 0 O 0O 35 54 10 15 20 31
subjects in my school
Frequent transfer of teachers has 45 69 14 22 6 9 0O O 0 0
affected learning
Teachers have high work load thathas34 52 31 48 0 O 0O O 0 0
compromised education quality
Teachers are overwhelmed bylarge 0 O 29 45 22 34 14 22 O 0
class sizes
Some lessons are not taughtdueto 35 54 19 29 11 17 0 O 0 0
understaffing
Teachers are always punctual to attendl0 15 15 23 40 62 0 O 0 0
classes
Adequacy of teachersinmyschool 0 0 O 0O 0 O 42 65 23 35
ensures syllabus coverage
The school requires more teachers 50 77 15 23 0 O O 0 0

The information in Table 4.4 shows that 54% of td&chers fairly agreed that teachers
were adequate, while 69% strongly agreed that tivere frequent teacher transfers and
this affected learningThere was however agreement by majority (52%) with
statement that teachers in primary schools had highkloads and that (45%) had
difficulties dealing with large number of childrefrurther, most teachers were in
agreement that some lessons were left untaughttashortage of teachers and that
teachers were punctual in attending classes. Ty stlso established that there was no

adequate syllabus coverage due to understaffing.

The study established a relationship in the teathand ECE officers’ responses
regarding how staffing affects learning in presdeo&rom the interview, ECE officers
indicated that learning in ECE was being comprothiby lack of enough teachers
resulting to poor syllabus coverage, high teachakisad that makes it hard for teachers
to be available to assist learners when neededfiiitiiegs further deduced that learning
in primary schools was being affected by too mueachers work load, large class sizes,
inability to attend to all lessons and teacher tsg@. This concurs with the findings of
Ng'ethe (2004) and Asyago (2005) who found thatitteeeasing enrolment of children
in preschools was making it difficult for teach&vsoffer quality education.
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With regard to the teacher’s responses on chalefegng staffing in preschools, the

information generated from the head teachers aaah&gs is presented in Table 4.5

Table 4.5: Teachers Responses on Challenges FacBtgffing in Preschools

Responses Frequency Percentage
Serious teacher shortage 36 55.0
Heavy workloads among the few teachers 20 31.0
Employment of form four leavers 7 11.0
Multi grade teaching 2 3.0
Total 65 100.0

The study established that the staffing challerfgesig ECE included serious teacher
shortage, as indicated by the majority (55.0%)yvieeorkloads among the few teachers
(31.0%), employment of form four leavers 11.0% amdti grade teaching (3.0%). Most
of these challenges were also reported by ECEerffimterviewed. When asked what the
schools were doing to mitigate the problem of stgffthe information that was provided

by the head teachers and teachers is shown in Fahle

Table 4.6: Strategies being employed to Address 3$fiag Problem

Strategies Frequency Percentage
Combining classes 2 27.0
Employing temporary teachers through school

management committee 56 67.0
Some classes left untaught 7 6.0
Total 65 100.0

Data in Table 4.6 shows that schools were copirtg teacher shortages by; employing
temporary teachers through school committee (67.086inbining classes (27.0%),
leaving some pupils untaught (6.0%). When askedsuggest strategies that could
effectively help address the staffing challengesnig primary schools, their information

is presented in Table 4.7
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Table 4.7: Suggested Strategies to Address the Sitafj Challenges

Strategies Frequency Percentage
Employment of more teachers by TSC 50 77.0
Ensure balanced distribution of teachers in schools 15 23.0
Total 65 100.0

From the information shown on Table 4.7, 77.0% heex reported that the most
effective remedy to the problem of understaffingpiimary schools was to employ more
teachers. This is in tandem with Bishop (1989) new@ndations that the number of
teachers in most schools in developing countriesdsdo be refurbished in order to
enhance quality of learning. Twenty three per adrihe teachers on the other hand said
that the problem of staffing could be addresseceguring a balanced distribution of
teachers in schools.

4.4 Teachers Perceptions on the Effect of Supervisi on Learning in ECE Centres
The second objective of the study sought to detegnfiow teachers’ perceptions on

supervision affect learning in public early childldocentres. Presented in Table 4.8 are

results obtained from the teachers responses.
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Table 4.8: Effect of Supervision on Learning amonghildren

Statement SA A FA D SD
F % F % F % F % F %

Supervision of time management
in the school is ensured
28 430 35 540 2 30 O 0 0 0

Monitoring of lesson attendance
by teachers is well expedited 26 400 24 370 15 20 O 0 0 0

The preparation of teaching and
learning resources is adequately 10 15.0 O 0 0 0 23 35.0 32 490
monitored

Professional teaching documents
are regularly checked 27 420 13 200 16 250 9 140 O 0

There is constant inspection of 0 0 0 0 6 90 33 510 26 400
school facilities

Head teacher checks that the
syllabuses are adequately covered 0 0 0 0 0 35 54.0 30 46.0
in time

Evaluation of learning processis40 620 8 120 10 150 7 110 O 0
done regularly

The headteacher always checks
to see how teaching is being done) 0 0 0 0 0 51 78.0 14 220

Headteacher is never concerned
with what goes onintheclass 0 0 0 0 0 0 60 920 5 8.0

From the above findings, it is clear that majoriB4%) of the teachers agreed that
supervision of time management in the ECE centras @nsured. Similarly, more than
half of the teachers agreed that monitoring ofdesattendance by teachers was well
expedited. The study established that about (49 @Rthe teachers strongly disagreed
with the sentiment that there was adequate mongarf the preparation of teaching and
learning resources. The findings reveal that psifeml teaching documents were
regularly checked. The findings further showed thapection of school facilities was

not regularly supervised. Head teachers were fowido be adequately checking and
supervising syllabus coverage. The study estallishat the learning process was

regularly evaluated but the headteachers did madya check to see how teaching in the
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classrooms was being done. The study found theat teachers were however concerned
with what goes on in the classrooms. The findinfshes study therefore imply that
supervision of teachers and pupils’ utilizatiortiofe was not effectively being done and
that head teachers were not checking on how tlohiteawas being carried out. Mbugua
(1987) observed that school head teachers shogldarty supervise and monitor the

learning process to enhance quality of learning.
Most of the ECE officers felt that supervision p$iruction in ECE had an impact on the
way learning takes place in these centres. The aamuhallenges that emerged from the

teachers and head teachers’ responses are capturable 4.9.

Table 4.9: Challenges Facing Supervision of Learnqmqamong children

Responses Frequency Percentage
Lack of commitment by some teachers 23 35.0
Lack of teachers support 14 22.0
Lack of adequate time by head teachers 16 25.0
Lack of adequate trained teachers to discharge

supervisory role at the ECE level 12 18.0
Total 65 100.0

From the findings shown in Table 4.9, it is cledatt the challenges facing the
supervision of teaching and learning in public E€&atres included lack of commitment
and support by some teachers, lack of adequatelyrtbe head teachers as they were
involved in teaching and overseeing curriculum\dely in upper primary to ensure the
school obtains good mean score in national exammatand lack of adequate trained
teachers to discharge supervisory. The strategieshance supervision of teaching and

learning suggested by teachers and head teaclkeeratured in Table 4.10.

Table 4.10: Suggested Strategies to Enhance Supeion

Strategies Frequency Percentage
Division of supervisory roles 36 55.0
Participatory approach to supervision 23 35.0
Less workload for head teachers 6 10.0
Total 65 100.0
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The strategies to enhance supervision of teachiddemrning suggested by teachers and
head teachers included; sharing supervisory rotesng teachers (55.0%), employing a

participatory approach to supervision (35.0%) aavdryg less workload for head teachers

in order to have adequate time to supervise tegamad learning (10.0%).

According to ECE officers, the major challenges ezignced when engaging in
supervisory management in schools were; lack olughcaclasses to accommodate all
pupils, lack of enough teachers , parents not giogibasic learning materials, negative
attitude towards education by some parents andpujyop out cases, and enrolment of
over-age pupils. When asked to comment on how sigi@en had affected learning in
ECE, most of the ECE officers pointed that mostdhieachers in primary schools were
concentrating in supervising curriculum delivery time upper classes to obtain good
school mean score in national examinations at Xiperese of ECE. To solve the above
stated challenges, ECE officers proposed that dwergment in collaboration with the
Kenya Education Management Institute (KEMI) shauédn headteachers to enable them
become effective institutional managers, all thekeholders should co-operate in
provision of teaching and learning materials suesh textbooks, uniform, teaching
resources and facilities; school infrastructureusthde improved, especially classrooms,
desks and teaching/learning material; there is fieethir distribution and utilisation of
available resources so that all schools are adelyuedtered for; that professionalism be
maintained at all levels of education managementengthening curriculum
development; the Government to provide enough fisads¢hat schools can meet other
challenges; and employing more qualified teachiagsgnnel in order to deal with the
problem of high pupil-teacher ratio.

4.4 Teachers Perceptions on the Effect of Resourcas Learning among Children
The third objective of the study was to find owdieers perceptions about how learning

resources affect learning in public early childhoedtres. Table 4.11 presents the results

obtained from teachers.
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Table 4.11: Teachers Responses on Effects of Resmes on Learning in ECE
Statement SA A FA D SD
F % F % F % F % F %

Picture books are adequate
0 0 0 0 0 0 40 62.0 25 38.0

There are enough toys 0 0 0 0 0 0 10 150 55 850
Flash cards are available 0 0 0 0 0 0 35 540 30.0 46
There are adequate

flipcharts 0 0 0 0 0 0 5 80 60 920
Modelling materials are

adequate 0 0 0 0 10 150 15 23.0 45 69.0
Construction blocks are

enough 0 0 0 0 0 0 46 71.0 19 29.0
Puppets are adequate 0 0 0 0 0 2 3.0 63 97.0

The findings show that majority (62%) teachers ragip disagreed with the statements
that learning resources such as picture books, tlagh cards flip charts, modelling clay,
construction blocks and puppets were adequateetonérs. This is an indication that,
most ECE centres did not have toys, charts andr atflated learning aids which
encourage implementation of ECE Curriculum as yocini¢gdren acquire knowledge in
ways that are significantly different from the walder children learn, they learn by
manipulating, exploring and experimenting with abge They learn most exclusively by
doing and through movements (National Associatibrclementary School Principals,
1990).Mbaabu (1983) found that lack of instructiolearning materials was the major
intra-organisational problem that head teachepublic learning institutions were facing
in Kenya. Mbaabu (1983) established that perforreaimc schools without adequate
instructional learning resources in national exations was low. This implies that

learning resources affect learning outcomes.

The study further sought free responses from teaabe the challenges faced ensuring
adequacy of teaching and learning resources. Tdponses were categorised and coded
to facilitate analysis. The common challenges émaérged from the teachers’ responses

are captured in Table 4.12.
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Table 4.12: Challenges Faced by Teachers in EnsugnAdequacy of Learning
Resources

Responses Frequency Percentage
Inadequate funds to procure learning resources 29 45.0
Mutilation and defacing of existing resources 17 26,0
Inadequate storage space 19 29.0
Total 65 100.0

The results obtained show that majority (45.0%¢leas felt that lack of adequate funds
to procure learning resources was among the clygtefacing public ECE centres in
Meru South District. Inadequate storage space wad by (29.0%) of the teachers as
being one of the impediments to acquisition of heéay materials. 26% of the teacher
respondents held the view that one of the chalenfat most schools faced was

mutilation and defacing of existing resources timeseasing the cost of maintenance.

When asked to comment on the strategies schools uging to address the problem of

shortage of teaching and learning resources, tfasmation is provided in Table 4.13

Table 4.13: Strategies Employed to Address Shortage Learning Resources

Responses Frequency Percentage
Engaging pupils 18 28.0
Improvisation 16 25.0
Buying cheap ones 10 15.0
Educational trips 8 12.0
Recycling of existing old ones 13 20.0
Total 30 100.0

The strategies that were being used by schoolsldoeas the shortage of teaching and
learning resources elicited from head teachersuded buying cheap ones (15.0%),
engaging pupils in the preparation and developnansome teaching and learning
materials (28.0%), improvisation (25.0%), educaiotrips (12.0%) and recycling of
existing old ones (20.0%).When asked to give sugges on strategies that could
enhance the acquisition of teaching and learnisguees, the information obtained is

presented in Table 4.14.
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Table 4.14: Suggested Strategies for Acquisition dfearning Resources

Strategies Frequency Percentage
Provision by Ministry of Education 39 60.0
Initiating income generating projects 8 12.0
Donations 5 8.0
Fundraising activities 8 12.0
Purchase by parents 5 8.0
Total 65 100.0

As shown by the data in Table 4.14, majority (60).@¥the head teachers suggested that
the Ministry of Education should provide schoolghatieaching and learning resources.
12.0% of headteachers suggested mobilization aisuhrough fundraising to acquire
teaching and learning resources. 12.0% of headtemchiso suggested that schools
should initiate income generating activities whgseceeds can be used to purchase
learning resources. 8.0% of the headteacher respt;iduggested that schools should
consider acquisition of teaching and learning reseaithrough donations while another
8.0% suggested that parents can be sensitizedrahhgse learning materials for their
children. An answer supporting inadequacy of taaghand learning resources in ECE
centres, obtained from interviews from the ECEagfifs was:

“Teaching and learning resources in ECE centresnaigiequate in terms of both
guality and quantity and sometimes we teach withiem.” Another respondent
stated: “teachers lack time, money and skills okimg@and buying them because
they lacked support from both parents and govermnrhen
Learning resources in public early childhood centreere inadequate and that schools
were facing a myriad of challenges including finahconstraints in trying to ensure
their adequacy. In the opinion of ECE officer'slaaf teaching and learning resources

limits children’s exploratory skills thus affectéghrning negatively.

4.5 Effect of Environment on Children’s learning
The fourth objective of the study was to find oe&dhers perceptions on how school

learning environment affects learning in public ECé&ntres. The responses obtained

from pupil respondents are presented in Table 4.15.
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Table 4.15: Teachers Responses on the Effects oflbor Environment on Learning

Statement SA A FA D SD
F % F % F % F % F %

Classrooms are attractive

and friendly 0 0 0 0 10 150 30 470 25 38.0
Learning corners are

simulative 0 0 5 8.0 5 8.0 10 15.0 45 85.0
Classrooms are not

congested 0 0 0 0 0 0 35 540 30 46.0
Classrooms are clean all the

time 0 0 0 0 0 0 5 8.0 60 920
Classrooms are well

ventilated 0 0 0 0 45 69.0 15 23.0 10 15.0

There are adequate toilets
for all pupils and teachers 0 0 0 0 0 0 46 71.0 19 29.0
Dustbins are strategically
placed in every class to
dispose of rubbish 0 0 0 0 0 0 2 3.0 63 97.0

The Data contained in Table 4.15 indicate that nigj@47.0%) of the teachers who
participated in this study felt that classrooms aveot attractive and friendly. This
implies that indoor learning environment in mosblauearly childhood learning centres
were not stimulative and conducive as it ought eéofdr young children. Similarly, the
study found that 54.0% of the respondents saidtltgatlassrooms were congested while
about 92.0% felt that the classrooms did not mieethygienic threshold befitting the
standards required in ECE learning environment. éi@w the respondents fairly agreed
that classrooms were well ventilated. This shovas$ thost ECE classrooms were suitable
for ECE Curriculum implementation. It is expectédtta room suitable for provision of
ECE should be well ventilated, spacious and wethteel with proper roof (Republic of
Kenya, 2006b).Participants strongly indicated tt&t indoor learning environment did
not have toilets or dustbins where children coukpase waste in order to maintain a

healthy indoor environment.
This study assessed participant’s views regardimgy general safety, hygiene and

adequacy of play and other learning materials enghysical outdoor environment. The

views of the respondents on the issues under iigatisin are captured in Table 4.16.
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Table 4.16: Teachers Responses on the Effects oft@oor Environment on
Learning

Statement SA A FA D SD
F % F % F % F % F %

Water taps are strategically 0 0 0 0 0 0 3 50 62 950
placed near the toilets for

washing hands

Security of learners is well 58 89.0 5 8.0 2 30 0 0 0 0
maintained

Proper hygiene is observed 0 0 10 150 55 850 O 0 0 0
to reduce disease outbreaks

There are materials to O 0 0 0 10 150 40 620 15 230
promote free play

Social amenities such as O 0 0 0 24 370 29 450 12 18.0
play grounds, halls are

adequate

There are a variety of fixed 0 0 0 0 0 0 60 920 5 8.0
play equipment

Play grounds are safe 57 88.0 3 50 5 80 O 0 0 0

From the information provided in Table 4.16, md(95.0%) of the respondents who
participated in the study reported that their EGEhtes did not have water taps
strategically placed near the toilets for washiagds. Data analysis in Table 4.16 further
shows that out of the 65 teachers who participatdtie study, majority (89%) strongly
reported that the security of learners in theirtemnwas adequate. Eighty five percent
teachers reported that hygiene of the physical cortdearning environment was
observed in most ECE centres. 62.0% of the teadlepairted that their ECE centres
lacked adequate materials to promote free playufl86.0% of the participants reported
that their ECE centres did not have adequate samehities such as play grounds while
another 92.0% indicated that the centres lackedriety of fixed play equipment. This
inhibits implementation of ECE Curriculum. Koech uédtion Report (Republic of
Kenya,1999) supports this when it reports that m&GE centres in Kenya are
characterized by inadequacies in basic facilitigshsas; properly ventilated classroom,
furniture suitable for children, kitchen, safe clemater, playground and toilets, few have
adequate qualities of instructional and play mateifhe physical environment, which
includes the classroom setting as well as the autsletting, should provide opportunities

for children to explore and learn. The InternatioAasociation for the Education of
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Young Children (1991) states that the quality & piinysical space and material provided
affects the level of involvement of the ECE childrand the quality of interaction
between the teacher and the children. The NebrBgfmrtment of Education and the
lowa Department of Education (1994) describe arr@gppate learning environment for
the ECE children as the one that provides time dppiies for children to experience
and respond actively to their world. It should loeial in nature providing secure and
stimulating climate for all children. Lombardi (189 notes that ECE learning
environment should be based on development appateppractice. This means that an
ECE classroom and outside environment should respmthe natural curiosity of young

children, reaffirm a sense of self and promote tpasdispositions towards learning.

The analysis of the interviews using themes geedrdtom the research questions
revealed that ECE officers viewed the state of maydearning environment in public
early childhood centres as relatively appropriateléarning although they were quick to
point that the quality of staff was predominanttetationally, there is a growing
awareness of the importance of early learningmisact on the individual child, and the
wider implications on the social and economic cépacf communities and nations.
Alongside teacher and program quality, the physe&alironment is seen as a critical
partner in a child’s cognitive, social and physidavelopment, described by many as the
third educator (Moore and Sugiyama, 2007).The guali the physical environment has
been linked to positive learning outcomes, withmalks body of research illustrating how
the design of interior (for example, room size,olaty furniture, lighting, noise) and
external (for example, outdoor spaces, nature, @pypment) space in an early learning

childcare environment may enhance children’s legyaind development (Evans, 2006).

Both educators and parents agreed that, alongstathand program quality, the physical
environment of early learning centres contributigghificantly to children’s development
and learning outcomes. In terms of ideal archit@ttand design characteristics, majority
believed that early learning centres should be gmeviting, bright, linked to the
outdoors and designed such that space welcomeshiidy, makes them feel safe
and encourage learning’. Consistent with past reke@Moore and Sugiyama, 2007),
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specific characteristics of the physical environtneauch as space, light, colour, and
materials were seen by both educators and parentsoatributing to the child’'s

enjoyment and learning in the centre. Criticallyhilat all ECE officers indicated the

value of the physically designed environment, thgyically had abstract and emotive
responses to space and often struggled to cleditylate the specific design features or
attributes common to architectural language (swchcale, form, organisation, light and
air qualities) that enabled children’s developmamd learning. Such findings highlight
the importance of designers adopting a human-ad&ntellaborative and jargon-free
approach to designing space, with the tangible @kesnof ideal space enhancing
understanding and communication between archiutiseducators about how best to

design and reconfigure space to enhance learnittgmes
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.0 Introduction

After the analysis of the data and the discussfaesults in the previous chapter, this
chapter presents the summary of the study, comeiasind recommendations arrived at

from the results obtained in this study, as welaggestions for further studies.

5.1 Summary of the Study Findings

The main purpose of this study was to determinehia’ perceptions on how staffing,
supervision, resources and learning environmergctdf learning in early childhood

learning centres in Meru South District. The follogrwere the main study findings:

5.1.1 Teachers Perceptions on how Staffing affecthildren’s Learning

The study established that majority of the partioig reported that most public ECE
learning centres were experiencing teacher shariyss, the teachers felt that learning
in early childhood centres was being compromisedbbl of enough teachers resulting
to poor syllabus coverage, high teacher workload made it challenging for teachers to
be available to assist learners when needed. Fhanfimdings it could probably be

concluded that learning in public early childho@hires was being affected by too much

work load, large class sizes, inability to attem@ll lessons and teacher shortage.

5.1.2 Teachers Perceptions on how Supervision AftscChildren’s Learning

The study established that the quality of supeswisdf curriculum implementation in
most public early childhood centres was generathprp Respondents cited lack of
support and heavy head teacher's workloads as ibotihg to ineffectiveness in
executing the supervisory role. The study furthstialelished that about 49.0% of the
teachers reported that monitoring of the prepamatibteaching and learning resources
was adequate. The findings further showed thateictsgn of school facilities was not

regularly supervised. The study established that I#arning process was regularly
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evaluated but the headteachers did not always checkee how teaching in the
classrooms was being done. The study found thaat teachers were however concerned
with what goes on in the classrooms. The findingshes study therefore imply that
supervision of teachers and pupils’ utilizatiortiofe was not effectively being done and

that head teachers were not checking on how tlohiteawas being carried out.

5.1.3 Teachers Perceptions on how Learning ResouscAffects Children’s Learning

Most participants felt that the ECE centres did mte adequate books, toys, flash cards
flip charts, modelling clay, construction blocksdaouppets were adequate for learners.
This is an indication that, most ECE centres did mave learning resources which
encourage implementation of ECE Curriculum as yocini¢gdren acquire knowledge in
ways that are significantly different from that tife older children. Mbaabu, (1983)
found that lack of instructional learning materialgas the major problem that head
teachers in public learning institutions were faciMbaabu (1983) established that
performance in schools without adequate instruatidearning resources in national
examinations was low. This implies that inadeque&ening resources affected learning
outcomes negatively. To cope with lack of adequatehing and learning resources,
learners were engaged in development of some ralsterhile in most cases teachers

were required to improvise.

5.1.4 Teachers Perceptions on how Learning Environemt Affects Children’s

Learning

The teachers and headteachers who participatdusrstudy felt that classrooms were
not attractive and friendly. This implies that imddearning environment in most public
early childhood learning centres in Meru South istwere not stimulative and
conducive as it ought to be for young children. i&irty, the study found that 54.0% of
the teachers said that the classrooms were cogestée about 92.0% of the teachers
felt that the classrooms did not meet the hygighieshold befitting the standards
required in ECE learning environment. However, tleepondents fairly agreed that
classrooms were well ventilated. This shows thastn€CE classrooms were suitable for
ECE Curriculum implementation. It is expected th@abom suitable for provision of ECE
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should be well ventilated, spacious and well aeratigh proper roof (Republic of Kenya,
2006b). Participants strongly indicated that thraoor learning environment did not have
toilets or dustbins where children could disposestezan order to maintain a healthy

indoor environment.

The respondents who participated in the study &urtbported that their ECE centres did
not have water taps strategically placed neardhets for washing hands. The teachers
felt that the security of learners in their centnes adequate. Eighty five percent teachers
reported that hygiene of the physical outdoor legyenvironment was observed in most
ECE centres. 62.0% of the teachers reported tleat HECE centres lacked adequate
materials to promote free play. About 45.0% of teachers reported that their ECE
centres did not have adequate social amenitiesasighay grounds while another 92.0%
indicated that the centres lacked a variety of dix@ay equipment. This inhibits
implementation of ECE Curriculum. Koech EducatiogpBrt (1999) supports this when
it reports that many ECE centres in Kenya are chtarazed by inadequacies in basic
facilities such as; properly ventilated classrodomniture suitable for children, kitchen,
safe clean water, playground and toilets, few redequate qualities of instructional and

play material.

5.2 Conclusion
Based on the findings as summarized above, thdystancludes that most public ECE

learning centres lack adequate teaching staff,hiegcand learning facilities, poor
sanitations, and inadequate indoor and outdoonilegifacilities. The study revealed that
due to overcrowding in classrooms, teachers werablento perform their duties
effectively and this affected learning. It furthemerged that the learning environment
was not conducive for learning and teaching protesske place. Teachers were also not

being supervised frequently. This undermined thedityuof education at this level.

5.3 Recommendations of the Study
i) The government through the Kenya Education Managerestitute (KEMI)

should train all head teachers to be effectiveititginal managers. This will

make them learn more on supervisory roles.
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i) All the stakeholders should co-operate in provisibreearning materials such as
textbooks, toys, charts, and other teaching aids.

i) School infrastructure should be improved, especialbssrooms, desks and
teaching/learning material; there is need for fhstribution and utilization of
available resources so that all schools in needdequately catered for;

iv) The Government should provide enough funds so ghhabols can meet other
challenges; and employing more qualified teachiexg@nnel in order to deal with
the problem of high pupil-teacher ratio.

5.4 Suggestions for Further Research
i) A similar study could be carried out in other digs in the country to find out

whether similar problems exist, and determine thargy strategies employed.

i) A study could be carried out to find out the impattelected factors on private
primary schools academic performance.

iii) A research could also be carried out on the predotiuldren’s perceptions on
the factors affecting learning in preschools.

iv) A study could also be carried out on other factaffecting learning in ECE
centres in the district.
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APPENDICES
APPENDIX A

QUESTIONNAIRE FOR HEAD TEACHERS AND ECE TEACHERS

This research is meant for academic purpose. llitnyito find out teachers perceptions
on selected school factors affect learning in pubdrly childhood centres. You are
kindly requested to provide answers to these quests honestly and precisely as
possible. Responses to these questions will béetiteas confidential. Please do not
write your name or that of your school anywherghis questionnaire. Please ticH [
where appropriate or fill in the required infornaation the spaces provided.

Section A: Background Information

1. What is your gender?
[ ] Male[ ] Female
2. What is your academic qualification?
[1P2
[]P1
[]s1
[ ]JECE certificate
[ JECE diploma
[ |Diploma in education
[ ] Bachelor degree in education
[ ] Bachelor degree in ECE
[ ] Masters
Other (SPeCITY) ouuieii e
3. For how long have you served as a head teacheri&&tiBer?
[ ] Below 5 years
[ ]5-10years
[ ]11 — 15 years
[ ]16 — 20 years
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4.

[ ] Above 21 years
What is your current position in your school?
[ ]Class teacher
[ ] Head of subject
[_]Senior teacher
[] Deputy head teacher
[ ]Head teacher

Section B: Effects of Staffing on Learning in ECE

5.

Key:

In the table below, indicate whether you agreeisagtee with the statement

given regarding your school is concerned.

SA — Strongly AgreeA — Agree;FA — Fairly AgreeD — DisagreeSD —

Strongly Disagree

Statement

SA

FA

SD

There are adequate teachers for all subjects
my school

n

Frequent transfer of teachers has affected
learning

Teachers have high work load that has
compromised education quality

Teachers are overwhelmed by large class si:

res

Some lessons are not taught due to
understaffing

Teachers are always punctual to attend class

5€S

vii)

Adequacy of teachers in my school ensures
syllabus coverage

viii)

The school requires more teachers

i) What challenges does the school face on st#fi

i) How are the challenges on staffing addressgeur school?
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iv) Suggest strategies that could help addressttffing challenges.

Section C: Effects of Supervision on Learning in EE

6.

Key:

In the table below, indicate whether you agreeisagtee with the statement

given regarding your school is concerned.

SA — Strongly agreeh — Agree;FA — Fairly AgreeD — DisagreeSD — Strongly
Disagree.

Statement SA A FA | D SD

Supervision of time management in the school
is ensured

Monitoring of lesson attendance by teachers|is
well expedited

The preparation of teaching and learning
resources is adequately monitored

Professional teaching documents are regularly
checked

174

There is constant inspection of school fac#itie

Head teacher checks that the syllabuses are
adequately covered in time

vii)

Evaluation of learning process is done regylar

viii)

The headteacher always checks to see how
teaching is being done

iX)

Headteacher is never concerned with what gpes
on in the class

i) Which are the challenges on supervisiorhefteaching and learning in your

school?

i)  Suggest strategies to enhance supervisidgaauhing and learning
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Section D: Effects of Resources on Learning in ECE

7. In the table below, indicate whether you agreeisagtee with the statement
given regarding your school is concerned.
Key: SA - Strongly agreei — Agree;FA — Fairly AgreeD — DisagreeSD — Strongly

disagree
Statement SA A FA | D SD
) Picture books are adequate
ii) There are enough toys

iii) Flash cards are available

iv) There are adequate flipcharts

V) Modelling materials are adequate
Vi) Construction blocks are enough
vii) Puppets are adequate

viii) | There are enough crayons

i) Which are the challenges on supervision of #ahing and learning in your school?

i) How does your school address the shortageawftiag and learning resources?

iii) Suggest strategies that could enhance theisitigm of teaching and learning
resources.

Section E: Effects of Environment on Learning in EE

8. In the table below, indicate whether you agoeealisagree with the statement

given regarding your school is concerned.
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Key: SA —Strongly agreeA — AgreefA — Fairly Agree;D — Disagree;SD —Strongly

disagree

Indoor environment

Statement SA A FA D SD

i) Classrooms are attractive and friendly

i) Learning corners are simulative

i) | Classrooms are not congested

Iv) | Classrooms are clean all the time

Classrooms are well ventilated

v) | There are adequate toilets for all pupils and
teachers
vi) | Dustbins are strategically placed in every
class to dispose of rubbish

Outdoor environment
Statement SA A FA D SD

i) Water taps are strategically placed near|the
toilets for washing hands
i) | Security of learners is well maintained

iy |Proper hygiene is observed to redyce
disease outbreaks

Iv) | There are materials to promote free play
v) | Social amenities such as play grounds, halls
are adequate
vi) | There are a variety of fixed play equipment
vii) | Play grounds are safe

i) What challenges do you face in ensuring therenslgoive environment for
learning in your school?

i) Suggest strategies that could be adopted to entthesehool environment for
Learning

Thank You for Participating
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APPENDIX B

INTERVIEW GUIDE FOR ECE OFFICERS

1. a) What is your role as an ECE Officer with regergublic primary schools?

b) How would you rate the adequacy of teachers ublip primary schools
handling ECE in your zone?

¢) How has staffing affected learning in your zone?
2. a) What problems do you face in supervisory managm

b) What are the supervisory issues that need tdeessed to improve Learning
in the public ECE centres in this zone?
¢) How has supervision affected learning in thiseZd

3. a) How would you rate the adequacy of learninguesss in ECE centres in this
zone?
b) What problems are faced in acquiring the teaglind learning resources in
this zone?

¢) How has the problem of teaching and learningueses affected learning in
this zone?

4. a) What is your opinion regarding the state of ldgning environment in ECE
centres in this zone?
b) What is your opinion regarding the effect of and and outdoor learning
environment on learning in ECE centres in this Zone
¢) How does the indoor and outdoor learning envitent in an ECE centre affect

learning?
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