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ABSTRA T 

The purpose of thi tuly" ~~ tn inwsti ga tc the ex tent to which contextual, learner 

and institutional Ill 'hH inlluuwl'd stud ·nts' perceptions ofTechnical and Vocational 

Education and 1'1 tinin ' I l·T) p10grnmmes on socio-economic development in 

K ·n a. 'Jh :tu I ' h) ·u d ma111l on the perceived contribution ofTVET programmes 

in thl.' JHtldurti )1\ )I · illul hunutn resource and their contribution towards socio­
cnya. The study id entified five research objectives, and 

•uid • data collection and analysis. 

The stud) de tgn was mixed method including descriptive survey and regresston 

analysis . The research was conducted among students and lecturers in selected publi c 

and J rivate T ET institutions in Kenya, selected industri es and governm ' Ill 

mini trie . These institutions were random ly sam pled across the country and eff<) t t 

' a made to en ure that the whole country was represented. 

The review of related literature covered three main themes, namely; contextunl 

factor , Ieamer factors and institutional factors that addressed the objectives of the 
study. Other relevant literature to this study included an overview of the developmcnl 

of TVET programmes in developing countries with special emphasis in Africa . 

development ofTVET in Kenya since independence (1963), and policies on TVET in 

Ken a and especially in light of Kenya's Vision 2030. All this was reviewed with the 

aim of specifying the knowledge gaps that the study needed to be filled . 

Data' a. collected by u. c of the que. tionnairc a<> the major research in. trum nt. Thi" 

was further . upplcmented by inter\ ie\ . chedules and documentar r 1 w. ' IIH.' 

tc earch findings were analy7cd, both quantitatively and qualitati ly. '1 he 

qunntit. ti\ e data wa proce. ' cd and anal z d with the help of th . rss son\\ all' 

1 roc.rnmmc and umnwri7cd into fi·cqucnc_ tabl . and p rc ntag s. 

wa ubj ctcd to content analy i. fhm1 which relevant infom1ation wa 

h 1 th c w re t ted u in • 0.05 rccnt I v I nf si •nificanc 

tudy t t d 5 h. ·pnthc 

ualitati' c data 
tractcd. 'llw 

for rc •r ssion 

lth si I rev ·tied that stud nl ' 1 It: ptinn 



showed that they had a igni ftcant in llu nee on students' perceptions with regard to 

TVET progammes effect on , o ·io- ·nnomi ' d vclopmcnt. 

Overall, therefor , th t sult!\ p )int d nut that TVET programmes were perceived to 

have positiv · influ 'tl 't' nn ~n 'Hl l ·onomi' development in Kenya. In light of these 

findin 'S, th · ·tu h tl' ·nrnnH tHkd thnt a tracer study on the extent to which TVET 

gt ndunll' · u · · klltl\\ ll I • · .md ~kills acquired during training; this same study should 

c '!lll ltll • th •it I., I (I inno aliveness and crea tivity in relation to socio-economic 

devl'ltlptn ·nt. h11 th 't. th ' study recommended that other related learner and 

cont, tual Ia ·t<'r · on students' perception on TVET programmes on socio-economic 

development ·uch as learner academic achievement, family income, job aspirations 

and 1 eer influence should he assessed in order to verify if these factors also influence 

learner, · ~ erceptions towards the role of TVET programmes on socio-economi c 

de\ elopment. 
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1.1 Background of t h ' t tuly 

'HAPTER ONE 

INTROOlJ 'TION 

Sustainabl · d 'lllptll 'Ill dqwnds 011 a nation 's ability to acquire, share and apply 

kll(l\VI ·d • · kill so that ·very citizen can lead a meaningful life in 

lcdgc-ha'icd societies. There is evidence that shows Cl 

\.'h)S\.' r 'l~1ti1 n hi1 l 'tw ·n T 'chn i ·n l nnd Vocntionnl Edu at ion and Trninin, 

( 1 \' ~T). and social protection, employment and socio-economic growth according 

to the finistry of Higher F..ducation Science &Technology report, (M II bS&T. 

_oo ).Thi. L primarily attributed to the ract that TY['.T cnhnnccs th \ 

employability of individuals and competitiveness of firms of a gtven nation 

(MHES&T, 2008). 

It is important to note that there docs not exist a single TVET strategy that is nhlc 

to maximi7c creation of employment opportunities and also to foster socin 

economic growth. This then seems to suggest that ther arc charact ri tics ol 

T ET. , tcms that appear to have an impact on cmploym nt and socio-economic 

growth. f-irst. 1 \ r 1 systems nc 'd to h cone iv d as compnn nts nl 

comprchcn h c mplo ' Ill nt pnlicic and !rat •tcs. '1 h 'Y n d to locu ot 

life!< n • lcarnin 'lPJ mach and mu t lo tcr clo link to lnl our mar Cl"\1' • 

partn r hip I I\\ n •o crnmcnt. 1 ri\nt 

I iJ kin'· 

Ill lu tt n ml 

If 



governments must have a willingn , s to adopt policies that promote a more 

demand-driven and ·mpln) cr kd s stem; and that policy makers need to develop 

strategies that will m ll ili7.t.' pri at' sector resourcing to fill the demand gap 

c ·lndin · II I n• in on and T~on (2006), in a report sponsored by the Germany 

Tc ·hnic.ll 'oo1 cratinn (GTZ), 'I YET has had various thrusts in several countries. 

In china. tore ample. thrusts of TYET include, demand-oriented TVET which is 

cmcial for global socio-economic com petitiveness, competition is seen as a pre 

condition of socio-economic growth and that socio-economic growth does create 

more and better employment. This thrust has been evidenced by social costs of' 

socio-economic growth, investment in TYET for structural change, disparities ol' 

socio-economic growth, and an increasing internal labour migration and growing 

unemployment. Further Parkinson and Ron (2006) states that in Malaysia the 

thru ts of TVE1 are similar to the ones in hina only that the vidence of TVF I' 

impact include ; booming modern sector, high-tech driving grm th at the cxp 'nsc 

of labour inten ive production, regional and sectoral dispariti in human r source 

d Yclopmcnt and in employment and Ia tl ·r ET sustains tructural socio­

economic chan 'C in 1alay ia. 

P, rkin n nd Ron ( 06) a 1nin . tnt that. in the lJ A the thm ts of ' I VI• 'J luy 

m inl' nth t th t onnmic 'ro th n 

pm nt hum n n I 

n th 

h 

th 

II 1 I I ' 



high social cost of . ocio-cC0nomic growth and consequently little relevance of 

TVET for social coh rene . 

Parkinson ml I l\fl ()(l) J1<l tluthl·r to state that, in Slovenia and Germany, the 

tluu ·ts of I\ I 1 illlil:11 to thos · ol' USA. llowever in Slovenia, the evidence of' 

'I F r i · in li '.ll II y a strong locus on lifelong learning, employability and active 

lal our m.1rkct 1 olic . This has further enhanced human resource development as 

1 art of coherent employment policy for socio-economic growth; it seems to 

, ugge t that combining strategies for social and human capital works. In the case 

of Germany the thrust for TVET is evidenced by the social dialogue that sustains 

market-relevant quality ofTVET. Government secures broad access to TVET and 

often adopts alliance for work public-private partnership in socio-economically 

difficult times. All these examples point to the fact that various countries vi " 

TVET differently. In the countries mentioned above, the role of TYET in socio 

economic growth and development i c idcnt although in di ffercnt d grecc:; in each 

country. 

eng. (2007) oh · rvcs that. the i sue today i not so much tlhout the value and 

imp rtanc of'l VVI'. hut how to en ure its r I vane . rcspon h• ness and \'Hilll.' in 

T\ FJ 

du 

untri . In 

11 l h I t h I lui h 11 

n • f'urth r a crt that th t r, t student 'roup 

nd v, luc rcr 1ain du i\ t: . I n 

lo n 1 th • " Ill 

ll Ill 11 



This intense desire to pure ue a univcr. ity degree generates unrealistic expectations 

amongst parents and a hi::: pr ssurl' in s ·hooL to make children perform better in 

nntional exam in tli 1ns sn that tiH. ir ·hildrcn can enroll for the more socictnl 

ptcsti •iou · 0111 uch as tnedi ·in' and engineering. The consequence is n 

p1 ·judi·· 1 • tin t llVT· l hich in turn breads less than positive image; yet, the 

•rcak ·t •ap in hum<m resource development arc in technical education and 

technical ·kill ( eng. 2007). 

eng. (2007) further observes that in Singapore's early yea rs of independence 

from 1965, it became clear that the traditional trading, commerce and service 

ectors alone could not provide sufficient jobs for the number of school leaven; in 

a growing population. The overall strategic plan of the Singapore overnmcnt 

then was to diversify and accelerate 
. . 

socto-economtc growth through 

indu trialization. During this early phase of socio-economic devclopm nt, from 

the 1960s to 1970s in • ingapore. the educational priority was to prm ide and 

expand primar and secondary education, including t hnical education and 

training, ·o as to lay the nece ar. foundati< n f(lr the acqui ilion or basil· 

vocati< nal and tcchnicnl kill . It wa onl lh>m tht: 19 Os onwnrd . that "'' 

incr a in • cmphn i \ a 1 lat:cd on improvin' the level of skill and qualit _· of th 

umvcr itic , 1 lh t~:clm ir 

md V tli n I 'J hni , I h lu , ti< n 

Ill 

In 



intensive in the 1980s-! 090,. Then there was the "Innovation-Driven" economy 

powered by the nc d, or knn\\ ktl rc inten, ivc industries in the 2000s. Through 

these three pha · . :itwnpmc lws evolved from an "Early Industrialization" 

ewnomy to t " \·' I •- lnclustrinli;. ·d Country" (NIC) economy and then to n 

"( ;lobali · ·d tnd I j, rsifi ·d" economy that it is today. In tandem with the 

·hatH!.in • '( ·i1 - c nomic land<>cape, the VTE system evolved in response to the 

changing human resource needs. The education and training system ensured th<tl 

graduate, from the arious educational institutions had the necessary knowled ge 

and kills for the many new jobs, which were created in a rapidly growing 

economy. 

I humi, ( 198 1) in his study in Kenya, observes that education and development 

are inseparable and mutually supportive processes in the active and productive li f'l' 

of a people or community. In fact education is an integral part of development and 

at the same time a strategy for the wider de elopment agenda. Although 

development involve. the aspirations and action. of the p opl tm ards hi 'hl'r 

level of ocio-economic pcrfom1ance and achie ement, on the other lwnd , 

cdu at ion involves the art and act in which p opl ar' pr pared to crcat nt 

r r ate n w wnrkin' valu s and habits f( 1 th ir chan 1in' live. in 1 dynnmit· 

nvir nmcnt. 

f· id uth u 1 I th t Ill h II 

1 r n. t i n. I d 

1111 n nt 

all 



demand . Demand oriented pnrtncr. hip, supporting broad based implementation 

of ski ll s development . trnlq.!,iL'S hav' b 'Cn critical in adapting to the unique 

requirements of lonn tl sm.lll scnk ~nt 'rpriscs in South Africa. In Egypt, the need 

l(>t sktll ·d Wl>tkn h lllll t lit~ 1 ·qui r ·mcnts of its fast-growing economy has been 

i<kntili·d . lh I· I ,tpproach in Egypt focuses on demand led occupatiomil 

stand ml·. · tminntions and cctiification of training. In both cases a focus on 

demand lc 1 approaches to skills development through TVET has been critical in 

dealing with national development imperatives. 

aterian. (I 988) highlighted structural di fficultics encountered in education in 

Africa; uch as insufficiently contro ll ed population growth, poor knowledge ol 

social education demand, perenniality of large classes, insufficient control or 

tudents1 and teacher. 1 movements or nows and absence of school maps. Fm 

frica, in particular. the situation is serious. Holman (199]) also notes that Africn 

has been gripped by a fundamental struggle for socio-economic reco ry against 

mounting odd . Ca tro ( 1996) highlighted th problem of viewing trainin' non­

)' tematicall · by reminding reader. that there i. t a strong m th that "trainin 1 

cr~.:atc · johs." even when graduate of vocational school cannot lind jobs. '1 hl'. l' 

tudi indicat the potential p rccption of lcnrnct in lower I veL < f cducatinn . 

h p r ptinn , r lik I • to afli t th ir attitud tow rd Vl :.' l . 

In nth n 1 th I n •li h nd It 

I I 



provision of knowledge and ski lL in t chnical and vocational fields in order to 

meet national manp )\\' t n.: 1uiremenL in agriculture, business, industry and other 

technical s ·rvic ·s. I 111 th 1 k.ltH' nnd Kwcndc ( 1995) concluded that Africa could 

ulso ben ·lit ltntn ll ·hnical Yo ·a tional Education (TVE) and Technical and 

v~)l' tliPtt.d It tinin • (I I) hut this will only be possible if governments and 

s 'llttn p\)li '}m,lk •t and planners show a more practical commitment to the 

imt otian c of T F and TVT. This can only occur when TVET is established 

within the accepted academic environment (including the universities) . ompetcnt 

teachers should he prepared and upgraded by the universities. Policy makers nt 

ever level should he familiar with the theories and practices of vocational and 

technical education and training. 

The bottom line may he, however, as stated by Kerre in ( 1995) that :-

"/t is nmr recognized that no amount of education and traininR 11'ill lw 
Sl{(ficient to prm•ide Rain{ul employment without specific ROvemm('nt 
policiec; aimed at creating an enabling enl'ironment for husiness and 

industr\' to e_rpand." 

From the above discourse, it is evident that the. c tudics focused mainly on tlw 

role ofT ET in society and also on government policies in th de\ clopm ·nt or 

'T VI~T in re pcctiv' countries. 'J his tud ' I her fore sought to stahl ish the ·f'~·ct s 

f'I VET on so in-economic development in Ken •a. 

ment ( th impnct of th ct ht car. of primary education, four yems nl 

, ti( n nnd lour of uniHr it ' du ation sy km nl 

( n ( , ti( n lu ti n in th 

h 

1m ulum h n nt 

ur pi 



teachers handling pre' ocatinnal . ubj ·ts in th schools were generalists and thcv 

were therefore ill cqutpJ 'I inklkl'tu:tlly to pass on technical knowl edge and skill s 

to their puptl ". 

Kl.'ll u' · di\' ., T 1 cio- '(()nomic structure compnsmg of a growmg modern 

indu.·t t i·tl. 1 Jl( ·J H ·ssing and tourism sectors, as well as traditional cra fl.s and 

trmk · ~.:~1c. i ·ting with an informal sector, illustrates the need for a well 

diilerentiated 1 T system. 'J his is necessary so that the varying demands ol' 

enterpri. e and worker~ can be addressed. I lowever according to Sessional papct 

o.l of2005.( Republic of Kenya ,2005), the objective ofTVET is to provide and 

promote life-long education and training for self-reliance. TVET systems 

therefore play a crucial role in the social and socio-economic development or <t 

nation. Owing to their Jynamic nature, they are continuously subject to the forces 

driving change in the schools, industry and society. ften shaped by the needs or 

the changing global economy and local community, the challcn es and 

opportunities of r T r arc unique. A clo c rcvtew of Kenya's 

suggc t. that it has not risen to this challcng . 

FT s stem 

As m ntioncd earlier in this hack )round. th mgaporc c. p n nee and nH\11\ 

ther 1 'cwl lndu trializcd ( mmtric ). it is appar nt thnt kchnit'nl 

u , tion i Cl major mov r of <' i11-e onomic d \' )( pmcnt in ny t:ounlt y. 'I hi 

arl 1 ~.ouniT c m uti liz it ' lu tliou tl 
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Singapore is now a 'c\\ ly-lndu. trinlizcd ountry (NlC) while Kenya is still <l 

third world countt) H. worse still n dcv lopin, country (Powel , 2006). The 

Kcttyan case '1111 ht: p.ull.' .Jtttthukd to the stale of her technical education, which 

seems not to h 1' ]l.t eel its ti 1htl'ul role in the process of Kenya's socio­

l'l'PilOIIll' d., ·lnJtll nt (\1101<.., 2005). Thus the purpose of this study is to 

im· · ·ti 'nt, th, ctl, t ofT VF~'l on socio-economic development in Kenya. 

According to Se sional Paper no. I , (2005), and other existing evidence in man y 

publications. education and training, indeed, contributes to the scienti fi e nnd 

technological progress and also it helps the spread of knowledge, which is the 

mo t decisive factor of socio-econom ic development. In the later part of the 

twentieth century and now in the twenty first century, TVET has and is perceived 

as one prime mover of socio-economic development. In fact due to the pressure nf 

technological advancement and moderni7ation, the demand ror technicnl 

education for socio-economic purpose. hash en con tantly on the rise, esp ciall\' 

in the developing countries and Kenya in particular. 

'I h ref( re, ph ·~kal r nun.:c n11d hum·m r ·ourccs in K n_•a mu t ht.: activntl d 

m luclin' mohiliz·llion of pc pi and in titutinn in ot d r to 1 ate IlL'\\ acth itil 
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means of but the ju. tification for . ncio- conomic development. This means that 

the main aim of ocio-~ ·on 'mic de clopment is to improve the standard of living 

of human h in' . Kt.'l\\\1 :ts :1 cou ntr seems not to have achieved this level and 

h<.·nc • thl· 11 •t.•d lt11 this tud . 

It is imp 1rtunt to note that, despite the efforts of the government to make Ken ya a 

1.kn:h. ped countr since attaining her political independence in 1963, for about 

lilly year, now Kenya is sti ll rated as a third world country and hence " 

de\'eloping country. There is documented evidence that countries such as 

ingapore, Malaysia, and Hong Kong among others that arc now recognized HS 

ICs (Powel, 2006). The NICs have better standards of li ving for their peopl e and 

their economies arc growing and expanding faster than that of Kenya even though 

they had attained political independence almost at the same p riocl with K nya 

Thi. has been attributed to their recognition that Technical Education (T •) is 

critical in the indu trialintion process and consequently 
. . 

oc 1 o ·ceo nomt c 

dc\'elopmcnt ( Powcl, 2006 ) . 

• , o dat the dream to h conw socio-cconomicall · de\' ·I< ped country seems l<' 
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Poverty levels in the rural area, arc wor. ·ompared to urban areas. According In 

Kenya Economic un \ I F. , . 0 I ), Ill 0 II there were 520.1 thousand new 

jobs created ·om(.llt l tn 19~ . () thousand jobs in 2010. This represented an 

int:n.·ns ·of 1.7 p ·1 'l'llt in 0 II . This indicates that unemployment levels arc still 

h1 •h 111 K ·m 1. on id rin' th · hi •h population currently estimated at 40 million 

K~m·un . \\ ith r' 'nrd to economic growth real Gross Domestic Product (GOP) 

wa · 4.4 1 crccnt in 20 II compared to 5.8 percent in 20 I O(KES, 20 12). The overall 

problem is that. factors innuencing low rate of socio-economic development as 

well a the role ofTVET progammes in socio-economic development in Kenya do 

not eem to be well understood. As such, the low rate of socio-economi c 

development impacts negatively on the li ves of the Kenyan people. This scenario 

needed to be investigated and hence the need for this stud y. 

The concept of perception in this study refers to students' iews, attitudes and 

opinions on the role of T ET on socio-economic development in K nva. 

Howe\ r, it i imporiant to note that perceptions affect p opl ' choic s and 

hchavi ur and h nee . tudcnts' perception and choice of 1 I· r pro •rammcs is nn 

c. ccption. 

In tud conductl:d h th ( ncida-11 rkim r- 1adi on B1 atd of 'nnpl:r 1ti' l' 

·du ati nal rv1 111 I I rt < rd. \ ' York C l7 , it vas found th 11 1 ll: nt 111 
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influence on their friend.' (Gnunt , Palmer, 2005; Palmer, 2007). It was on the 

basis ofthis hack 'round that tlw statement of the problem was formulated. 

1.2 Sfut ·m •uf ut flu• JHnhlrm 

In li •Itt ~~r th ·I ,t k 'touncl information to this study it was1 evident that in terms ol' 

:t1Ctl)-, 'tltwmic grm th and technical ski ll s, Kenya has lagged behind the 

countries that arc her 'age mates' such as Malaysia, Singapore, Korea and South 

Korea. Hong Kong among others. 1\ closer look at what creates the greater 

difference between the economi c status of these countries was the approach 

accorded to TVET by the education systems in these countries. Singapore in 

particular adopted a very comprehensive approach towards TVET that has made it 

what it is today. 

The Kenyan approach seemed to lack this impetus as indicated in the Session;d 

paper 'o. l of 2005 (MOF, 2005). Thi lack of impetus had been partly due to tlw 

negati\e attitude mo. t Kenyans (including some govemment officials) had 

toward. T E'T programmes. '1 his had also been aggravat d b lack of adcquatt· 

fund to upport 'I vr~·l programme , old and outdnt d training equiptmnt. lac nl 

oordin, tion in the runnin' nnd mann 1CI11 nt of" 'T VI~ pro 'tatnmes. itt t hut to 

m nti n , few. 'I he 'c ional pap r 'o. l of 2< 05 recognize I the \'it tl ml' that 
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relevant stakeholder- in the de lopment of a comprehensive national 

ski ll s training stratc 'Y H1 l'VFT pm 1rnmme. did not seem to have had impact on 

the rate ofsocio- • 't llllllic pn)\\ th as would have been desired by every Kenyan. 

1'111s :tud . th 1 I< 1 ·.sought to investigate the effects ofTechnical and Vocational 

Fdm:ation t1nd Training (TVr:·r) on socio-economic development in Kenya. 

pecificall · the study examined students ' perceptions on the role of TVI~T 

1 rogrammes on socio-economic development in Kenya . In addition, it 

inve tigated the effects of contextual factors, that is, students' parental level of 

education and number of siblings ; second ly, Ieamer factors, in tenns of age. 

gender. level of education; thirdly, institutional factors, in terms of lecturers· 

qualifications, teaching and learning facilities and TV T curriculum and typ ol 

T ET institution. Finally, the combined effects of contextual, learner and 

institutional factors were assessed in relation to TV _T programmes' innuencc on 

. ocio-economic development. ·r he independent variable in this study wa. 'I I· r 

programme and the dependent variable was socio- conomic d velopmcnt in term s 

ofcmpln}1ncnt opportunities. s If employment, further education, nation huildin •. 

cinl c lh ion, moral intc rrit ' and qualit · tandnrds nflifc. 

l.J l he Purpo o th Study 
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ii) cletennine , tudcnts' perc ptions on the influence of contextual 

factor~ on the rnk of TVET on socio-economic development. 

iii) · ·1 1\li h tlw JWrt' •plion of learner characteristics towards th 

1 nk ( r I VI' pro 1rammcs on socio-economic development. 

I\ c amine students ' perception on the innuence of institutional 

factors towards the role of TVET programmes on socio­

economic development. 

v) cletennine the combi ned effects of contextual , learner and 

institutional factors on students' perceptions towards the role or 

TVET on socio-economic development. 

1.5 Study Hypotheses 

The study sought to test the following hypotheses; 

Hypothesis 1: TVET programmes do not significantly innuence students' 

perceptions towards their role in . ocio-economic d vel< pm nt. 

H~ pothe i11 2: ontextual factors do not. ignificantl y innuenc learn rs' 

pcn:cpti< n on the role of T ·1 pro 1ramm , on , ocio-cconnmll' 

de\' lopm nt. 

llypoth i 3: I earn r d1mact listie do not significant!; tlkd tht i1 

II I Jth 
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llypothesis5: Combined conte"X tual , learner and institutional factors do not 

signiti ·antlv inlluen ·e students' perception on the role of TVET 

pto •r.11nnws t)ll snc1o '·onomic development. 

I.Ct l.imitntiuu' ut th e St ud. 

l'hc ·tmh ''as fa cd with the following limitations: the socio-economi c 

tkn~Iopment m Kenya is affected hy many other factors other than TVET 

programme . Further individual perceptions could not be predi cted and 

manipulated. 

1.7 Delimitations of the study 

The study sampled 17 public and 5 private Technical Train ing Institutes (TTl s) 

across the country. The study focused on the perceptions of students on the er~·cts 

of TVET programmes on socio-economic development in Kenya in r lation tn 

contextual, learner and institutional factors. In addition, teachers, industries that 

consumes sen ices prcn ided hy TVFT graduate., the Ministry 11 ighe1 Education 

cience & Technology (MHF. &T) and the Ministry of Industrialilatlnn ' hirh 

wcr indud din the study for the purpos of triangulation. 

I.H , ignifi ancr of the Study 

1 h r ult of thi tudy arc ' p ·t I to provide inf(mnation sp ·dall: on till 

ntril ution ll ·1 VFI on on mi' dcv"lopm nt in Kl:nyn nnd thi . ' ill 
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programmes. Finally, the findings of th r search are likely to be useful to all 

stakeholders includin) r :enr ·hers, poli ·y mak rs, educational planners, relevant 

government mini llil:s, ltilttwrs nnd trainees in designing, implementation and 

monttotin' or I\ I· I fiO~IJ:Itlllll 'Sin Kenya. 

1.9 ""tunpthm'i r f the Stud, 

Th~: :tudy 1·sumcd that, ·r VET has significant effect on socio-economic 

de' elotment m Kenya in terms of salaried employment, self employment and 

further , tudic for students. The study again assumed that stakeholders in TVET 

institutions had relevant information on TVET programmes and th ir 

contributions to socio-economic development. 

1.10 Definition of Operational Terms 

Acquired skills refers to the ability to perform a spcci fie task eith r manualh 

or intellectually or both after an individual has und ·r gone sotnl' 

fom1 of training in TVFT institutions. 

ttitude. refer to an individual'. perc ption, ideas, "' '\ . and optnton..; 

which can either h positiv or n gati 

phenomenon (in thi regard. 'l 1·.'1 ). 

towards a c ·rtain 

I) mand d kill 1 fer 1<1 the nhility to pcrfi.H m a spc ·ifi · Ins whil'l1 t'llll 

ith r b manually or int II tuall: r 1uir d in Hcwmpli. hin 1 a 
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Education in thi. . tudy r G r. to th product and the process that prepares 

and initi, t . knrncr~ parti ·ularly the youth, into the arena ofTVET 

know! l.•l nnd ski ll s in order to make them useful in the society. 

Inch• ·h ·y t • \'t h ,, pia·' where production takes place and often utiliz.cs 

·kill lmanpow ·r generated by TVET training institutions. 

h..no" I dge refers to the know-how of doing things and especially in 

performing speci fi c tasks and assignments often acquired lhm1 

TVET institutions. 

Perceptions in this study refer students ' views, attitudes and opinions on the 

role ofTVET on socio-economic development. 

Skills refer to the ab ility to perform a speci fie task either manuall y ot 

intellectually or both. 

ocio-economic development m this study means cmplo mcnl 

opportunities, self employment, tmpro ed li \.in' standards :md 

furth r education or training. 

c h n ical education curriculum r ·f r to all th ' subjects taught and 

ncth itic pn \ id d at an 1 YE'T in titulion and ma · indmh: tim· 

dt:\Ot d to 'tt:h ul jcct activit'· 
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Technical trainings institution r fcrs to institutions that offer techni crd 

education 1\ I'T ·urri ·ulum and produce graduates ready for the 

j )I m trh·t . 

Tt.•rhni ·a I and ' <I( :t tionnl li:duc~•tion and Training (TVET) refers to 

It' hni ·11 ulu ·ntiona l curri culum designed to provide and promote 

indi' idual lif '· long education and training for self reliance. 

1.11 q:~anization of the rest of the Study 

Chapter two, deals with the review of related literature, theoreti cn l 

frame\ ork and conceptual framework. Chapter three, deal s with research 

methodology and it contains research design, target popul ation, sampling 

procedure, pilot ~tudy, description of data co llection instruments, dat:1 

collection procedures and data ana lysis techniques. Chapter four, contain" 

data analysi~, interpretation and presentation of research findings . Finallv. 

chapter five gives a summary of research findings, conclusions nnd 

recommendations for further re earch . 



HAPTER TWO 

REYTR"' OF RELATED LITERATURE 

2.1 Introduction 

'J his ·lwpll:t d -.tl "itll till 1 • iew of related literature on the nature of techni ca l 

c . .-du~· tli\ll1 in K ·n .1 . Htsl it deals with the concept of perceptions and how they 

nlf· ·t p '\1fl • hnic sand heh;wiour. The chapter di scusses contextual fa ctors that 

utlect f\ ET and their effect on socio-economic development in Kenya. rurthcr, it 

c.·amines the role of learner characteristi cs and their perception towards the rok 

ofT\'ET. institutional factors in TVET human capital formation , techni cal teachrr 

education and TVET government policies on socio-economic development in 

Kenya. It also discusses theoretical framework. Finally the chapter presents the 

conceptual framework developed for the study. 

2.2 The concept of perceptions and how it affects peoples' choices 

The concept of perception in this study refers to students' vi ws, attitud s and 

opinion. on the role of TVfT 0n socio-economic dev lopm nt in Kcnvn 

Hmvc\cr. it i. important to not that p rc ptions afli ct people ' choice. and 

h haviour and hence. tudents' p rc ptinn. and choice of T I 1 programm sis nn 

c. cption. 

In tudy nndu ted h ' th • C n ida-If rkim r- t tdi on I o ml of OOJt'rnli\ l 
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about career technical edu 'atinn (in this regard, TVET) to provide the right 

influence on their fti n Is l·mnf l' Pnlmer, 2005 ; Palmer, 2007). 

Findin •s fiotu th · .t1lh "fuel sfnf ·cl that 58 percent of the respondents that 

pmttrtpitl d in 11 t t ·hni ·n l ·clucation sa id that a parent or guardian influenced 

tit ·tu l\) t tk <u ·r technical education , while 16 percent of the students not 

1 arlictpaling in career technical education said that a parent or guardian influenced 

their deci. i n. It is then important for career technical education marketing strategies 

to reach out to parents and guardians to make sure they are informed about career 

technical programs and their potential benefits (Palmer, 2007) . The inOuence of' 

parent and guardians is significant and must be addressed if enrollment in career 

technical education is to flourish (Gaunt & Palmer, 2005). 

Gentry, Peters and Mann (2007) found that students commented favorably on thcit 

career technical education experience and negatively on their traditional high school 

exp rience when compared simultancouc;ly. The five major them s from theit 

comment. included: autonomy, effectivene. s, caring teacher.,. tudents with similm 

intere t , and relevant content in applied etting.. 'a r r t chni ·a l ducation 

student. felt their c p nence invnl\'cd a I arning nvironm nt that olfctcd 

curri ·ular connection to th prnfc ·si( n, hands-on I aming, and relevant c mt ·nt 

1ann, 2007). 
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enthusiastic about vocational cdu ·at ion. Many of them believed they could provide 

better on the job training and werl' \ illin r to incur that cost (Hollenbeck, 2007; 

Sawyers, I 976). ,\ ' lliHI lll:\jOI finding n·om llollenbcck's 2007 study was th ' 

systunatir dillu tl l'C ll'I\H'Cil vocationa ll y trained and non-vocationally trained 

w(>tk ·•"· ' I h ·\I) ' 11ic n.lll trained workers tended to : be younger at the age of hire. 

lmv · •r '<ll ·• • lu ·ational attainment, have less prior relevant work experience, br 

more likely to he promoted, receive more training on the job and experience 

greater wage growth during the early part of the employment relationship. 

ccording a\ yers ( 1976) if career technical education professionals rely on 

ob ervable results for the development of a more favorable perception it will 

take a lengthy period of time and will fail to maximize other very effective 

techniques for influencing public opinion. Relevant curricula, effective teaching. 

and ound administration are recogni7ed by the public and make essential 

contributions to creating a favorable image. It is also argued that even th most 

effecti\ e and producti e educational programs require continuous dynamic 

publicity, explanation, interpretation and emphasi . to maintain a positi c image 

( ' aw ·crs. 1976 ). Doh on and bdwanls ( 1971) noted that respondents in tht 

t, tc of foloridn who could r call ccin' mas m lin ad criisin, p rtainin, h' 

du .ati 1n ould not 1 call \\hat wn tr s c I in the advcr1isin •. Whtn 
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Ohio. While evaluating the c ·temnl factors that contributed to students' decisions 

to enroll in Career and I ·hni ·nl Fdu ·ntion (CTE) classes, Rossetti found that 

friends wer the mo t inllul ntinl with 5] percent stating that they had consulted 

th ·ir li i 'll(l ' I <>H 7) Th • next most influential figures were 

111oth ·r/1 ·ut,tl · u.11dinn (49%) ; f~tthcr/male guardian (44%); brother/sister 

( W 11 11 ): I..'\1Ull · ·lor ( %)· girl/hoyfricnd (32%); other relative (32%); teacher(s) 

(-~ 11 ,,): and athletic coach(es) (21%). A report by Dunham and Frome (20m) 

tool-.. a clo er look at the role teachers and counselors can play in encouraging and 

influencing tudents in their high school course selections. Their results wcr 

similar to Rossetti's ( 1991 ). 

Cun·ent labor markets can also affect a studen ts ' decision to enroll in TVET 

programmes. A publication by the National enter for Educational Statisti cs 

reported 'students may be more likely to concentrate on vocational areas that 

prepare them for occupations with increasing job opportunities" (Rossetti, 1991 ). 

In the case of the current U.S. job market, this would mean that students who 

take advanced cour. es in math and science and focus th ir tudi s towards 

engmc nng career. could he doin, so not forth ir inter st in tho e. uhj ·ts hut 

because they rcco 1niz d the lah< r mark t's shifl to ear rs in engin ring fields . 

I hi \\ould al om ·an that the c amc stud nt would sp ·ifically withdrnw fi·om 

imnlv 111 nt in cour li u in • n lo\\ d mand cnr r . 1 ~w IC. nn of car ·rand 
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factors. Key among these arc the parents, friends, teachers, employers, counselors 

and job market opportunitil's. rile stud ·nts therefore, make decisions to enroll ir1 

TVET pro ,ramm 's lqt ndin•1 <m lhl~ individuals who have higher influence on 

thc111 . 

. J ·( nt' tual fa tors in TVI~T and its effects on socio-economic 
d '' •lopm nt in enya 

Conte tual factors in this study referred to the parents' level of ed ucation and th eir 

supp01t of students who had enroll ed for different courses in various TV ET 

in titution . It also referred to social cultural factors, socio-economic factors of tlw 

both the students and their parents. These contextual factors do inOuencc thr 

perception of both the students and their parents on the effect of TV T on socio-

economic development in Kenya. 

Consequently Kenya's diverse socio-economic structure comprising of a growing 

modem indu trial, agro-proces. ing and tourism , ectors, a. well a traditiorwl 

crafts and trade coexisting with an infonnal sector, illu trates th need for a well -

differ ntiated T f.T . stem. Toward thi . end, th gm ernm •nt of Ken a hns 

. C\eral r commendation in p< lie docum nts and in various commissions sint't' 

Ken ra attainc I 1 olitical ind p nd nc' fi ·om Rritain h 1 I( m1 t ·oloninl mnsll'l in 

.J. I () ' I lJHll nt nf T\ 1.: 1 in ny rom1(l3t tiHJr nt 
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Strategy for Wealth and Gmplnymcnt C'rcntion (ERSWEC), 2003 2007(GoK. 

2003). This strategy" hi ·h hn~ L pirl'd hns b en followed up by the Kenya Vision 

2010, built on llun pilLus nnm ·ly, socio-economic, social and politicril 

(MIII•S&'I, 00 . 

In llld ., tP 111.tin th tin ·c pillars of vision 2030, namely, socio-economic, social 

und pPiitk·1l. the rol · of ·r VI~T has been identified as critical element at various 

kvcls. T\ · ET is expected to develop: (GoK, Vision 2030) 

1. the required skills for employability and job creation in support of priorit y 

growth sectors; 

11. train human resource for Micro and Small Enterprises (MSEs) through the 

technical. industrial, vocational and entrepreneurship (TVET) institutions; 

111. use (TVET) institutions to correct income disparities within Kenyan 

society; 

1v. ensure that there is a mntching of . kills to market demand b efTecti\ l'lv 

rcpo itioning and revitalizing ·1 I· r in. titution to absorb th, many 

ptimar~ nnd econdar. school gradual s' ho choo c to pursue 1 I I'; and 

v. promote L'-lc,trnin • within and without '1 f:.T institutions. 'I he latlct i. 

e p ted to IHcilitate cHici nt and c!Ih:tiv~.: achi v mcnt tll ' I VI· I 
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2030, it is anticipated that . crinus mcnsur swill need to be put in place to upgrade 

TVET institutions to '11 lhk them to provide quality training in ski ll s, consistent 

with emerging It: ·hmllll'il':-; and also introduce a national system of certification 

th ''' have been several ommissions on education and 

ttaining '' hich h:n c recommended actions with varying implications on skills 

dcvelo( ment for dcliYering evolvi ng national development strategies (MliES&T. 

~OOl ). ome key recommendations from relevant commission reports are 

ummarized in Table 2. 1 

Table 2.1: Key TVET Recommendations, 1964 to date in Kenya 

COMMISSIO 
REPORT/ YEAR 

ommi<;sion Report 
(Ominde Commi<;<;ion-1964) 

KEY RECOMMENDATIONS THRUSTS 
AND EFFECTS 

• Desegregation of education system 

• Fostering national unity 

• ( reation of technical secondary 
schools 

• Estahlishment of first ' lui tian 
lnduc;trial ·1 raining 'entre from 1965 
by ( K and stak holders 

• ( re:-ttion of Village Polytechnics from 
(Q6(, 

• Socinl lntegmtinn 

• I·stablishment nf 
sk1lls development 
institUI1011S 

J 



The Presidential Working 
Party on Education ancl 
Manpower Training for tht' 
next Decade and Rt'~ond. 
(Kamunge Ta kforc 1 tl 

Fclul'llllun 11111 I • linin fnl' 
tltc Ill' I l>l'l' Hie a !HI H ) nnd . 

( K1•cch ('ontJlli"ion - 199R) 

polic) frame" ork for 
Fducation. Training and 
Research - '\lini tr) of 
Education, cience and 
Technolog~ ( essional Paper 

o.l of2005 -GoK, 2005) 

(Source MHES&T, 2008) 

• Co. t . hnring 

•lntn' luction of C'nlr prcneurship 
l luc linn nlnngsid te 'hnical skills 
. wquisi I inn. 

• Pl<)lllOiinn or incom ·-generating 
.h lt vtlil'S in lcaming ins!i!u!ions. 

• R ClllOVcl l () r voca tional technica I 
suhi<'<'(S from primary and secondary 
cmriculum 

•Strengthening ofTVET instilutions 

• Revise 'I VET Curriculum in Kenya 

• Promote gradua te training in TVET 

•TVET skills for 
compel i live 
employment and 
job creation . 

• Rationalizing 
financing of skills 
development 
provision 

• Rationalizing of 
overloaded 8-4-tl 
curriculum 

•Revilaliza!ion of 
TVET 

• Restructure TV FT 
Curriculum 

• Establish TVET 
graduate 
programmes in 
Universities 

From the infonnation contained in Table 2.1 it is evident that the Kenyan TVFT 

stakeholder, in their etforts to address this challenge, confronts the stark realiti s 

of inappropriateness of the prevailing philosophy and practice of education . 

Hov ever, in relation to the socio-economic aspirations of th country and with 

regard to po\'erty radication and employment creation, cial inclusi itv and 

political cnt rpri e th s realities have to he addre. sed . 

·1 he pat, digm within which Kenya's conom: traded ' ith and rei at d to ntlwt 

l n Hlli , I nth \ 'ithin the rc rion lllld th wider out id W< rid hns h l:ll I a d 1111 

th un f rstandin • that. n 1 in •I C,< untr ' :ould prm id it df \\ ith Ill th · 

n umJ ti n 11 m nt 1111 
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production and so traded Thi. pnradigm has exhausted itself in the current 

Kenyan socio-cconomi • . tluatinn (MilE, &T, 200R). 

The new pawdi 'm 11 1 t< 1 ti:tll f(H this ern of globalized open market competition 

l ono1111 · business model way of thinking. This model 

l'lllph l i · .,,1111 ·titi' • ad anta 1C, 111 terms of human capital formation through 

cdu ·ation and training that nurtures and promotes individual and societal 

crealivitv. inno ation, continuous learning, entrepreneurship and a quality 

workforce to create and exploit select global market niches in pecu li arly 

differentiated products and services whi ch emanate from our cu lture and 

imagination (MHES&T, 2008). 

2.3.2 Global perspective on TVET 

However, Kcrre ( 1990) suggested that from a global perspective, the framework 

for technology education for any given nation must be drawn from two mai11 

a, pects: fir. t, a\\ idel recogni7cd and acceptable national conceptualization of till' 

role of technology in national development, th need to comp t 111\'01 ably in nn 

international mar ct, th clements of tcchnolog: education curriculum and thl· 

mpha i · to b giYcn in th school curriculum, a d arl d •fine I and articulnkd 

vo , ti nal ,md I dmical trainin' tun that r' ponds to th · m.: Is nf oci t • 

• and indi\ idual. . a dent! • dcfin d natitlll 1l 1 nlic. 
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stimulates employment creation through sci r employment in both the formal and 

non-formal sectors ofth' n·1tinnnl ~.·cnnomy. 

Fw th ·t. K .,, ~· 111 I K" 'tl<k ( 199')) spcci lied three types of structures that could he 

lt~t·d h1 impl ·m ·nt su ·h a policy: the traditional approach where TVE1 is offered 

u: a ·'I arulc ·)stem in its own separate TVET institutions, TVET is offered 

alnngside general education in the same institutions but still on a separate 

trajectory and an integrated one where TVET curriculum is a requirement for all 

Ieamer. at certain levels and an option at higher levels. They argued for the latter 

as it offered the widest opportuniti es possible for learners to pursue either gencrnl 

education or TVET, the demarcation between general and vocational education 

was minimized as learners experienced the interrelationships between theory and 

practice and it was feasible to focus on genera l aspects of education at the lowct 

level with an increasing amount of vocationallzation or training as the I arnet 

moves to higher lc\cls. This final point was reiterated in great r d tail h Ken<' 

( !991) and ( 1996). The argument is al o consistent with what' a mad b mtn~· 

(1993).' ho aid:" unified system doc not . parat a ·ad mi ·and ,·ocatinn;d 

route· but n.::co rnizcs that to fulfill the aims of il hi rhJ qualified \\Otkrotl'l, ll 

wid· ran' of difT r nt combination o nca lcmic and V< ·ation I studic n •nl t(' 

b p ihl that <lo not . para! tud nt into di I in I tr ·k ". 
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placed on education within th nlturc a, a whole. I lcr final conclusion was that : 

"A unified system i.- the )111 f\ttur for any country, whatever its current 

ci rcumstanccs. ·t I mi · ;md v(wn tional divi sions for all their embededncss in 

our ·ultur 111 I tl\lt in ti111tions ar' structures or the past which were developed in 

n .. -.·p(lll · · IP • ., t.till ir umstanc 'sat a particular time. That time has passed". 

Howl· · ( 1 (. c hoed thi<; very sentiment. I Je said that an occupational sk ill s 

I~Ku: l~1r the chool system particularly at its elementary and secondary levels wi ll 

1 roYe an expensi\e and ineffective productivity development strategy. This he 

further said will compromise the more genera l objectives of developing the 

capacity for critical thought, collective action, and further learning throughout li rc 

ilh th ( uun • 
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the state, and estab\i, hment of partnership. of work force quality. He added thot 

the Centra\ objecti\'C of industria l tra ining is improvement in producti vity. 

Training need to ht: It k vnnt to th • 11 ' (x is or employers, and automation has 

increas •d th · 11 • ·lin• H'fl,lininp lknncll (1 993) further mentioned that small and 

II H:dl\ 11 11 ·nl 'IJ 1 i c n ·cd stat· assistance with training but cautioned that most 

k ' 'Y- 'I ml · h m shave not worked well. 

l int art ( 19 6). reported about the Ad ul t and ontinuing Technical and Vocational 

Education ( T E), (lJ EVOC and UNESCO, 1995) and noted the fo ll ow ing 

ba. ic principles, among others, that were adopted: First, there is a need l(lr 

, ystematic policy on ACTVE in all countries. Thi s poli cy must ensure that it is 

rele ant to the following contexts: international; nati onal; and sub- regionnl. 

econdly, in order to create motivation for ACTVE among older persons and 

among the young, there shou ld be no barrier<:> to it, such as age, gender, reli 'ion . 

culture, and class hut rather integration of technical and vocational ducation 

. kills and learning into the formal educational system. Thirdly, Ac·r r must lw 

learner-centered. rca. on-ori ntcd. and u. er-friendl ' and r co 1 nizc prior lcarnin •. 

It need · to contain a value. -dependent perspective of p opl 

2.3.3 Par nt al ont tu al fac tor and hu l nt ' p rc ption of 'I VI•,T 
programme on o io- onomi d v I p m nt 
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mainly because most parents who nr du nt d and even those who arc not oflcn 

encourage their childr n tn >n fnr trnining to acquire either employment or sci r 

employment ·kill . h st J'<ll •nts th r ·f(H·' relate well with TVET programmes 

nnd hem·· th · • inllu llll' tlwit hildrrn to enroll for courses in the TVET training 

in ·titutitlll . 

lh' l~1mih ·izc 'hich is often determined by the number of siblings in a famil y 

als11 mflucncc the choice of students who enroll in TVET programmes. This is 

ol1en as a result of economic factors affecting the family. Most families that arc ol 

1 oor background are most likely to encourage their children to go for training in 

T ET institutions. These is often done with the hope that once trained then the 

children will get employed or engage in self employment and this is likel y to 

boo t their economic potential and consequently improve their standard of livin •. 

0 crall therefore. the level of education and the size of the family do in flu 'lll'l' 

students' choice to join TVFT programmes. 

2.4 Learner charactcri tic anct their Pcrccptiom on VET Programmr 

I cam r charactcri . tic. ar vcr vital in any fonn of training. 'I his ish ·ause the\ 

dcfin the learner and the whole proce. s of ducating him/her. 'l he output in thi 

rc •ani is seen in r Jation to th hen lit of trainin' which infonn ociiH:COIHllllic 

d v lopm nt 111 tc11n of kill I lal our. mplo m nt opJ utunitic • II 
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2.4.1 Gender and Perception, on TVET programmes 

J\ study by Shar I,. Youth · wum (. YF, 20 II) in Israel revealed that students' 

perception towar I I\ I I i:-. inllu 'IW ·d by scvcnr l parameters. The study looked 

nt studl·nts' pt ·I tllt lS, s1.t1us of cliff·rcnt careers, and their understanding or 

TVI 1'. lh· stahlish ·d that; Students' preferences were strong ly in 

f:t\'lllll llr c11 ·r: \ ith academic education requirements; students 

d 'llH111 ·tratcd an rnterest in careers with a more vocational path . The study 

further re\'caled that more than 90percent of students surveyed thought it wns 

important or very important to go to university. Only 15-25percent of students 

held trongly negative perceptions about vocational education (such as 

"enrolling in vocational education will be a disappointment"), although f'ot 

several perceptions numbers had increased slightly since 2009. Almost RRperccnt 

of students held the positive perceptions that "vocational education graduates 

could develop a profession" (SrT, 20 I I). 

With regard to student.' understanding of TV ~T. th study furth r rc\'calcd that 

72p rccnt oL tudcnt. knew what \'ocational education was (compared to o~p rct:nl in 

2009) and 5o p rc nt hcli vcd it was as important a acad mic education . Onl\' X 

und 

~nt wanlt: I to cmoll in a 'I VI! 1 cours . 'll1is was lower than in 009 (3(, 1 1 ·ntl. 

th ma h opti< n intn duccd in 20 I I. 1 total of almn t 
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The use of technology in future job~ makes it particularly important for both male and 

female students to de\' lop .·kills thnt ' ill help them become technology literate and 

prepare them to \\tHk in .1 It ·htwlo 1ical society. Several researchers have found out 

tlmt nttitu<ks 01 1 1 cption tm: md kchnolo 'Y diflc r significantly between males and 

fi.·Jnnl · ·• "ith mtl indi( ntin • 1reater interest and knowledge (Bame, Dugger. 

d ·Vtt · ·. I 99.1 ). Other researchers fi:>und that female students perceived 

tcchtwlom a" more difficult and less interesting than male students (Boser, Palmer, & 

Daugherty. 1998). According to Linn (1999), the difference in gender attitudes or 

1 erceptions and uses can he traced back to the placement and use of computers in 

education. where they were mainly used in research and administrative omces by white 

mal . Females were introduced to computers in word processing and secretmial classc<.:. 

while males used computers in advanced math classes (Linn, 1999). Silvem1an <md 

Pritchard's ( 1996) . tudy supports this gender attitude difference. In their stll(h . 

female ' attitudes toward technology went from njoymcnt of technology cducal inn 

and confidence in technological abilities at the beginning of the study, to ncgn\1\ (' 

attitude. by the end of the study that rc. ultcd from monopoli~ation of equipment lw 

males and the mal · making lim of the female-;. acks an I Bcllisimo ( 199.1) f(nmd thnt 

fl:mnlc attitud s toward computer he ·amc more p lsiti\e' hen the SJ ~nt motL' tinw 

n mputc . 
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counterparts who enroll in 'pcr'civcd mal course' such as electtical engineering, 

mechanical engine ring nnd nut 'mntiv' engineering among others. These findings 

had a lot ofr lation hi1 \\ i1h 11\l' I l'll an situation . 

•t.• "' I J•,., <' ption on TV ET Prognmmes 

'I h · ~")" 1·1111 lm ·nt Ratio ((if!- R) is de lined as the "number of pupils enroll ed in 

a '" '11 lc' cl of education, regard less o f age, expressed as a percentage o f th · 

1 opulation in the theoretical age group for the same level of educati on" (C'crcq, 

~004). feanwhile. the et Enro lment Rate (N RR) is defin ed as the "numher o l 

pupil in the theoretical age group for a given level of education enroll ed in th <1t 

level expressed as a percentage of the total populati on in that age gro up"(Crouch 

et al, 1999). 

The theoretical age group is critical in order to calcu late ho th indicators: for n 

given International Standard lassi fication of Education (I FD) I 'el this is .... 

in theory detennined h the general programme with the highe. t le\ el of nrolnwnt 

vicall ' there are no other general programme at the am I vel, or the t 'IHI to 

he much mallcr than the main one. 'I hus, d t 1-mining th denominator lo1 

enrolment ratio and 1atcs is r lativcly strai •htf(m\'anl in the casl: of 'l:lll:lill 

pr •r mmc , and th result in' li 'UI" i h ' md lm ' con i t nt with the t\ pil'.ll 

nt . if n ll II. nt I a 1 an imJ HI ml hIll' ol lh • 

n n r u I in 'J ' l· J r •rnmm . 
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be defined by vocational programmcc v n if the sum of their enrolments were 

higher than those of the nw~t pnpulnr g '11 ral programme. Moreover, theoreti cCI I 

Clge groups l()J \O'llitnl.ll Jl(\)'1:1111111 s m· oflen ambiguously or broadly defined : 

th • "t pi· tl" t utin • .1 l' 101 JllrlllY or these programmes is often, rather than an 

indtvidu t1 1 • •• u t.tn • • that cnn he as wide as 19-25 years. According to Dorc 

(I t>,'Q) th r ·I{ r . depending on whether the theoretical age group for the (usuCIIIy 

•cncrul) 1 ngramme that defines the level is narrower or wider than the 

,·ncational programme's, it is Gross Enro lment Ratio (GER) would lw 

respecti ,·el overestimated or undercsti mated . 

It i important to note that TVET enrolments by age arc not avai lab le as oflcn ns 

their general education counterparts. Even when avai lab le, they arc more likely to 

include ages that fa I I outside the range deft ned in the questionnaires ( l(ll 

instance, more than 24 years for secondary cclucation). Furthem1ore, TVET enrolment 

i. often not reported by age and grade, which in the case of general education is 

fr quentl_ u cd for con. istency analysi . onsequcntly, the numerator or the t'l 

Enrolment Rate 1s, to omc extent. more lik I to includ missin • data o1 

innc uracie. I(H· 'T r~· l than l(lr gcn ral education (U • I· 0. 200(l), 'I IH:n:l(lrl'. 

ct .:.nrolmcnt Rat s wa not calculntcd I(H' this tud~' h ·m1s it was not found tn 

b i nifi ant. 
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adequate income (The Gunrdinn, _()QR). Many factors can influence a students' 

decision to pursue a ,. '·nti n·1l trainin 1 pro 1rammc. The image of vocation81 

trainings i. one ol lhl' lll'l1Hs th;lt pl:1 an influential role in students' decisions to 

enroll in tilt'·· p111 1 1111 • P.urnts ns w ·II as school counselors with their person81 

Vll''"'· · 111 d ·11 infl\1('11 e n st 11d ·n t 's decision in pursuing vocational training. 

llnh1tlt1111t ·1\. m,m 'ha c negative view of vocational education as being a suitable 

l'ducational p<~th for low academic achi evers and school drop outs who want to go 

directly into the workforce (f loxter, 2002). 

ccording to Beltram (2007) vocational education is oflen considered sui table 1'01 

high ri k youths. and not having challenging CUITiculum as compared to the 

main tream academic path in which most of the bright students chose to he in . 

The e negative views can impact students' decision on whether or not to pursue 

vocational training. which will impact a country's agenda on human recourS{' 

development and con equently on socio-economic development. 

·r VE'T 1 concemed with the acqui. it ion of knm ledge and . kill for th • world or 

work to increa c opportunities for productiv' work, sustainable livelihoods. 

p r onal cmp nvenncnt and ·ocio-cconnmi · d vdopmcnt rn knmvkdce 

nonu and r·1pirll ' chan rin' wnr en ironmcnts (• 1a lcnn. Wil on ct nl. 

. R lw m, kind in I r tc1 1 hic\l' th 
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generation. Wherea. Yocationnl training can develop appropriate skills and 

thereby improve lnh\Hir UJ pi and th' " mployability" of the work force, the 

demand f{w lab l\11 lq t•nds on 111 • ·ntiv 'S for investment, including prices, th · 

exdtan • t Ill' 111 I 'llllt.tll . tiH' business ·limate in the country. 

(; l\lh,tll \', th nurnl ct of s ·condary students at the age group from I 0 to I R 

)"L't~r · ·nn)llcd in \ E'T increased from 46.6 million in 1999 to around 54 million 

in 007 with the percentage of females remaining around 45percent(IL0,2010). 

The I 6t ercent increase in TVET was slightly lower than the 19percent increase i11 

total econdar enrolment (including both lower and upper secondary enrolment) . 

During the same period the World's youth unemployment fell sli ghtl y from T\ .t;, 

million in 1999 to 72.5 millions in 2007, after which it rebound ed due to the 

global crisis. TI1e global crisis included the lJ A economic meltdown that 

affected the global economy. This fall i eq ui va lent to a fall in th World " 

youth unemployment rate from 12.6percent in 1999 to II.Rpercent in 007 (II 0 

_OJ L 201 0) . 

Thcr fore it i \'id ·nt that most student gl< hall . join r I· T institutions in thcit 

( rl I 20 .. , he a I or . tudcnts thcrcf(m: influcntcd th ir pt:rc ptinns IO\\'llld 

V ~:I . ajorit • 1f th I oth male and female would hav • fini h d hi •h s ·honl 

ul l t 11 \\ ith VI· pr< • 1111111 • 
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2005). These repotis refer to a urri culum structure in which students devote a 

minor share of their ·Ia . time t) \ ocntionnl or practi cal subjects, without, by so 

doing, elosin' th i1 1 1 ' IWl'ls lo1 hi gh ' r education . llowever, the main survey 

h fm mal I VET worldwide was conducted in 2006 by th C' 

UN I'".' '( In ·tilut · I Statisti ·s (I JIS). In addition to the more recent U IS (2009) the 

l ll: ( no pullicntion provides recent and more comprehensive stati sti cs on 

I'\' ·T cnr Imcnt a a percentage of total secondary school enrolment. Th e 

:tati tic. how onl a part of the whole pi cture beca use enrolm ent in fonnul 

TVET reflects only a small percentage of the total parti cipation 111 training, 

neglecting the other TVET modali ties (Kingombe, 20 12). 

Dar and Tzannatos ( 1999) suggests that research evidence poi nts to some 

generalizations about Active Labour Market Programmes (ALM Ps), whi ch the\ 

summarize programmatical ly that training for youth generall y had no posi tive 

impact on employment prospects or p sHraining earnings. It clearly could not 

make up for th failures of the education s . tem. Taking cost into account, the 

real rate of retum of these program in both the hmi- and long-run was usually 

nc '• tivc. 

In titutionnl r ·forms hould addr ·s the ti 'lllatinltion or \'(lCHtional tnlinin I 
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changing fast-paced global cronom_ , te ·hnology is becoming more and more 

important. Each of u "ill hl' u~in 1 snm' sort of technology everyday in our li ves, 

which means that 1he lit·ld ,,f \ <Wntional trainin' has never been as important as il 

is todn ( rlt'ttl '. c 01) • ' I his is o f great importance especially to learners in 

I V I I' in titu1i 111 • 

hl'•titution al factors in TVET and its effect on Socio-economic 
dc' clopmcnt in Kenya. 

l n~titutional factors in this study referred to: teacher/l ecturers' qualifi cati on. 

phy, ical infrastructure, teaching and learnin g faciliti es, TV ET curri culum 

appropriateness, TVET policies and relevance to socio-economi c development in 

Kenya. The. e factors were worth considering in thi s study because of their 

influence on the leamers perception on the effect of TVET on socio-economic 

development. 

2.5.1 Teacher qualifi c ation ~\ in T VET programmes and socio-cconomk 
development 

ccording to Dahlgren and Stone ( 1990) ' hilc addrc. sing train in' at the post -

crondary found that indu . try is concerned about th qualit ' of the tt:rhnil'nl 

tn tru tor who d liver technical tminin r. Jar< h ( 19 9) also stat d thnt lll:lll\ 

h r do not hn · th kilL n · the mod ·m wotkfon.:e. 

Jth U rh Ill lfl ' ~h 1( -th - Il l 
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surfaced in a review of the litcrntur c incc that time. Perhaps that was because 

vocational and tcchni ·at c lu ·:1ti m "as not firmly established in any university in 

Kenya. Kenc ( 19 ' (l ttl\ i!·d1mul tlw ·stahli shmcnt of graduate and post-graduate 

progtmn · iu \t>~ tlitlll II .md kthni ·a l ·ducation in Kenyan universiti es that would 

fpsh:t 'llllllllitm nt h • ·II ·n ·c in disciplined inquiry, personnel development, 

1111d 'l'r i ·-. H • 1 n ludcd that, though "programs of vocational education were a 

mt~iot part of en 'a's educational and training systems, it was surprisi ng to note. 

ht \\C\ er. that our national universities did not have any vocational tcachct 

education programs". However, Moi University currently offers a Bachelor ol' 

Education in Technology (B.Ed Technology). The main objective of thi <.i 

programme was to produce qualified graduate teachers so as to meet the evet 

increasing and insatiable demand for technical education teachers in Kenya. In 

2012, the educational sector in Kenya also saw the establishment of the Technicnl 

niver. ity of Kenya (TlJK) and Technical ni ersity of Momha a('l M). I hcq• 

two univer itie. would contribute great! to the production of graduates with 

TVET. kill in Kcnva. 

t a compr hen ivc level. this comment remains true. ·or individual subject<;. 

h w v r, thi tatcmcnt is not accut ttc . For c. nmplc, the !·acuity of hlucutinn at 

K 11) tta Univ it off ·r d Bach lor of' hluc linn (B hi) p,, t- ,, 1duat • 
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Kenya Technical Teacher. ollegc (KTT ), on the other hand, while not offering 

degrees, docs oiTc1 r iii Hna~ in ~c cral areas of vocational and techni crtl 

education and 111 ,\ 1\',\IWul Diploma 111 Electrical Engineering and 

l"nllcp1cn 'lll hip I• hll',ttion. As ol I 9R9, KTTC' was the "only institution in 

Kt'll ' t th.tl p11 du~nl p10l ·ssinnal lcclmi cal teachers" (Ayot, Patel, Kiminyo. 

01\\ "· k "h md HHiia, 19S9). At that time, it produced an average of 190 

teacher ~ cr _·car. far short of demand ( Ayot et al, 1989). 

KciTe ( 19 7) made the case for the need in Kenya to develop a hi gh number (ll 

ne\ teacher. with a vocational and technical education background . li e concluded 

that. among the three problems causi ng serious constra ints in the school s ro1 

ocational and technical education arc facilities, equipment and material~ . 

in ufficient and poorly trained teachers. I Jc went on to argue that, up to n 

minimum total of 5 vocationally trained teachers were required for each or the 

12.943 primary schools in the country. When secondary and post-sccondat y 

chool were added to this total. it was clear that there\ a. d linitel a need l(ll 

attracting and training technical and vocational t achers. 

Kcn-c ( 19 6) had earlier sug, t d that. Po 1- lradual Diploma in h lucatinn 

h uld h' <manl I to 1 ro p cti,• \n ntional t • ch rs who air ~ul • hdd diplonw 

111 \< 'IIi< n 1l nd I hnical m;as. 1n tc1 and I nctn1 tl 
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libraries, lagging behind in computer r volution and direct interference by the 

government in univcr.~ ity ·ttl~ms \\hi ·h hns been ,oing on for some time especia ll y 

during the one pa11 tuk in I ~ nya . 

/\11 urti(lt· hv ltutllicl• · (199~) conclud ·d that Kenya's higher-education syste111 

wus tit· ·m 1 f man ' poo1 ·r ;\ fri can countries two decades ago, but politicn l 

inl ,, f'·r ·n ··and mi management had brought Kenya's universities to the brink of' 

colla1 c Thi · entimcnt would he considered true at that time and not at the time 

of thi , , tudy. Things since then had changed, especially in the management or 

Public Kenyan niversities and there is minimal hand of the government in the 

management of these institutions. Nevertheless, in reality, and the context !'or " 

teacher education program in vocational and technical education need to be taken 

into account in carrying out the recommendations that should he followed in 

improving techni cal education in Kenya. 

In the current sccnnrio. things have not changed much though . The r F r stem 

ha a critical role to play in the production of a \ ork force that will contrihut~· 

:ignificantl to the achiev men! of the national d velopment goals ({lo"-. ISJon 

2030). uccc s in this Jl' •nrd would hi •hly d p nd on th cnpal'it • of th · TVI· I 

• t m. I Iuman rc oute<.: i the mo t im1 lrtant nss of any or •nnizatint l. 

urr ntl '. J11( t 'I VI ~' J in titution d 1 not have ad qu·tt innnl 
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challenge since the term. and condi tions of service in the sector are not attractive 

to the serving taft' ( lunbri ' ~'l\ 199)). Th current infrastructure and training 

resources m mo i r uhlit• 1 I· I' institutions were not appropriate for the 

product ton uHI 1 'I\ nlinn ol COlllp ·t •nt p ·rsonnel needed to train workrorcc 

tl·quil ·d 11 th \\lllkrluu·. In most of the institutions, the equipment were either 

1wt a' .till! I·. in di repair or ohsolctc. I lowcver, some national polytechnics and 

'I n ... had recent! acquired state of art equipment for some of their training 

1 r0gramme, ( IHE &T, 200R). 

ducation and training therefore are the two ma111 intertwined mechanisms 

through which any economy nurtures its lahour force with a view to producing 

nece ary skills, both technical and genera l ski ll s required in various sectors or tlw 

economy. Training in particular is expected to nuriure creat ivity, critica l thinking. 

and produce innovative and adaptive human resources with appropriate skil ls. 

attitudes and values for wealth creation, emplo mcnt and prosp rit . 'I hu -: 

although ba. tc (primar ' and sccondar ) education ha a k rol in Ia •in 1 thl' 

ba e for . kill development, real . kilL training tak . pia ·c in th • tcrtin1) 

cduC'ttion level includin 1 Technical and ncational hducation and 'I rainin' 

In titution n VI~ I ). middl' I 'V ·I colic I and at th · Uniwtsitit 

ti n f thi di < ut th t the n nila ilit o qutlifi d h tin 1 111 
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2.5.2 Physical infra trnctnrr, teaching, learning facilities and TVRT 
progamme 

Sifuna and Shiundu I ,',') l<lpd h 'r with Omulando (1988) indicated that, in 

t:oloninl d n h 'll' I 1 (l '· hln ·k Ali·icans were excluded from "academic 

srltoltr ·hip ''. llt1 it 1 clucation was li111itcd to rural <md industrial manual education 

(q1 \tli11n d 111d I<" r-level technica l education) for service to the white settlers. II 

wa · ,tl"\1 hc;n ily influenced hy evangelization, driven by the need for minimal 

litcrac) to read . cripturcs. 'Thus, at the time of independence, black Africans 

ru, hed to thrO\ off the "shack les" of vocational education to receive the academic 

and higher-technology education and training from which they had been 

, y tematically denied previously. Due to this historical trend the image ol' 

vocational and technical education remained tainted for a long time (Ngonw. 

1992). 

While thi attitude had been widely shared in interviews and repeated in s ycnd 

article .. it did not . ecm to account for the similar poor imag of vocational and 

technical education and training in countri s not baring thL hi tor . In! r stingh•. 

'•orne (1992) concluded that " ... allcr indcpcnd ·n · , th same \<H:ational 

lucati( n that wn rcje ·ted durin' th ooloninl rn h d he n embraced 1 •uin as a 

m ur of cmhin ' ~hn l) I av 1 ' un mtlo) rnent '. 
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school and entered the job mnrk t (Republic of Kenya, 1984). Specifically, in 

introducing the · ·t m. th lini ~ tr of Edu ·ation, Science and Technology then. 

gave rationale t'n· tin n~·, s skm ns th' need for a more relevant practicnl 

orient ·d nuti ulum "ith :tn rnphnsis on technical and vocational education. It 

wn · hPp ·I th tl thi oulcl ·nsm ·t hat graduates of every level had some scienti fi e 

nml p1.1 ·ti ·II kno'' I ·dgc fclr, sci f-employmcnt, sa laried employment, or further 

training (Republic of Kenya, 1984 ). 

It i. n t urprising that Kenya took this step, along with many other developing 

countrie . s Fisher ( 1993) observed, there was an intuitive appeal, underpinned 

t political and socio-economic considerations, to the claim that schooling should 

be made more 'relevant' to the world of work and the requirem nts of the 

economy. This claim h1d been particularly strong in developing countri es, wh ·rc 

from colonial time<>. governments had tried to curb educational 'ov r-production' 

limit the demand for higher education, inhibit migration from th rural areas to the 

town. and . trength n the contribution of th education . st m to ocio-cconomic 

growth. 

Ann . mcnt of the impact ( r the 8- -l s ·stem on \'OCatinnal cdu~.'ation in tlw 

clll I . how n:r. wa not ncnura 1in '· 'ili.ma ( Jt)l) ) md ih r:t 

nnl:r•r-.. l I that th ll \ . Ulli ulum h d 11< t I ) ith I I in flu n. I tud Ill 
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It was for these reasons, and other., that Fish r ( 1993) argued for "a late selection, 

high participation, integral' I curri 'tllum" rather than "an early selection, low 

participation and lit! tl'nli.ttul 'lllliculum" that would be preferred in TVET 

syslt'lll, Su ·h 1 till lu ion \ as consistent with the policy change of the World 

Bunk ( JlH> 1) 1 ll hilt d its prior itics from prevocational courses and secondary 

Vll \tlilll1 t1 tt.tinin ' to strengthening general education. It claimed that such a shin 

wa · rctlccti\ e of "nn emerging international consensus about the high costs or 

'o ·ationalization and the relative failure of school -based vocational programs to 

achieve their intended goa ls". The estimate was that "technical education ca n lw 

twice a expensive as traditional schooling''. 'a pi tal costs for vocationnl 

education may be five or six times higher than for general education". Lack of 

planning, especially relative to costs, was also blamed for the failure of the R-'1-•1 

. ystem by Muya ( 1993) and Kerre ( 1993 ). These cost problems xists even t<HI<I\ 

e\·en though the government allocates about 30-40 percent of its budget on 

education (Aduda.l994). llowever the go crnmcnt budgetar allocation tn 

education ha. greatly changed in the rec nt past to about 20-10 per c ·nt (( lol '. 

2012. 

In the Jua kali ~ector (infonnal husim: . < 1tcn ct up mainly on tht: sidt: of the 

d n I n lua kali hcd con lm t I hy th 'lWcrnmcnt) arrnn •cmu1t • 11 1inin, 
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economy is limited hy the number nr masters willing to take on apprentices, 

(Sifuna, 1991) 

Twoli and Maun lu (I t>tl c plaitwd th · process of training within the jua kali s to 

hr stq> wi l'. ttllin' "ith simpl • tasks, such as painting and cutting, and 

pw ~~ · ·o.:i\ ·h h 111 !lin, mot • advanced and difTi cull tasks like welding and 

S\lld ·rin ' · \\ ith this ~'Stem of master teaching apprentice in the way that he 

(usually wa. taught. there has hccn littl e infusion of new technology and new 

de ign into the Jua Kali (Ng'ethe & Ndua, I 992). One way to overcome thi s was 

through the use of regular seminars and exhibitions located close to the jua kn li 

. ite for the purpose of encouraging "ski ll innovati ons, sensitization to new 01 

changing business trends ... , administration of Jua Ka li business, and boosti ng .J ua 

Kali business" (Twoli & Maundu, 1994). 

Final! .. a common finding in the r . earches done on thi informal sector is tlwt 

tho e involved in the ector have little background or under. tandin, about how tn 

do bu. ines , ( g' th dua. 1992: ir re 1996; ·r' oli. 199 : and 1aund11, 

1994 . ·r woli and laundu ( 199 t rccomm ndc I that a f(num he developed tn 

i t Jua Knli arti an in uch kill n "' ncral rccor 1-k 1 in • s ill . tl and 

untin • kill ". ·1 o thi li t. 'I w li C Ill ) dd I "imJrovc IJuhlic..· n: I at ion •tn I 
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the infom1al sector are not lik ·ly tn be success ful unless all aspects of the support 

package arc carefull · inte lJ".It" I, i.L' ., cr ·dit, t chnical and managerial". 

From the ahovt: di l'tllll t\ it is 1.' icknt thnt most of these studies focused on the 

·hull'"!'·;.; 11 ·in • 1 \I · I in tl'lation to learners and institutional aspects in the 

l'(lllllllllnih . 1 hu1. i abo some assertion on its effectiveness in terms of skill s 

dev ·l\11111 ·nt I( t the trainees either in TVET institutions or in the Jua Kali sector. 

This tud) therefore sought to fill the gap of the effects of TVET on socio 

economic de\ clopment in Kenya. 

2.5.3 TVET curriculum, policies and socio-economic development 

Over the years, TVET had operated as a fragmented entity with a number ol 

challenges emerging due to lack of specific policy instrument. Part of the reason 

for this tate of affairs was that there had been no clear effort to integrate 'I VP I' 

into the national productivity and \ calth creation process. Th system had thus 

lacked a con istent frame\\ork to bring together the many pia ers within the secto1 

for purpo c. of dcvclopmg a uni lied policy and hannonizcd standard. Scssionnl 

Paper 1 'o. I of2005 outline many positive a p ts of'r f(HlllS which needed to lw 

, ddr • · cd hut wa · ambivalent about the current status and fi.ttun: dcvclnpmlnt Ill 

t hn log • education at 1 rimar 'and . condar · I vcls ( 1<lK, 200S). 
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administration, and ctm-iculum dcYclopm nt and teacher education. It was the 

main legal instrument tlrll '0\ ('rnul th ' TVET functions of the Mini stri es or 

Education and ol IIi >lt~o't hlu~:at ion, Sci •nee and Technology und er th • 

md llchnH.'nl Ed uca tion. ll owever, the 201 2 educati on /\ct 

ol' K ·nv t ll\tllin I I ·nly th · tslahlishmcnt of techni ca l institutions including the 

·stabli hm ·nt nt th ( ommission f(>r Un iversity Education (CUE). This act hnd 

s ·pamt ·d clearly the roles of the univers ities and T V ET institutions ( oK, 20 12). 

The Jt licy framework in this regard was clearer than in the previous years pri or to 

Education ct 20 12. 

The Directorate of Technical ducation is charged with the overa ll responsibi lit\ 

for the administration, supervision and regulation of the provision of voeationnl 

education and training including cutTieulum development, and regulation of 

private training providers. The Education Act provides mainly for primar and 

econdary education. with vcr_ little reference to I VF1 institutions \ hi ·h it 

addrc . c a. school . ·r raining in Univcr. itics is pro\ idcd for under the rcspccli\ l' 

Univcr itic. · ct.. ' I he 2012 education act saw th e tahlish of CUI~ which \\'ils 

ntm t d with the sol' rc ·pon ihility of m·cr. ccin • the ·stahlishrn ·nt and runnin • 

f II uni\ r iti m en '<1. 

h In lu tri, I I minin ' 1 und r th tnt IT o I I tl or and II uman I llll 

intm nt f lndu tri I 11 inin • 
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Industrial attachment chcmc nnd administration of trade testing and certification 

system. Under th 'J'T thl A ·t tslnhlish ·s El ·ven Sectoral Training Committees 

of 15 memb 1s \1 ·h I\' tel\ ICl' on industrial training matters regarding their 

I •sp •d I Vl ' ''(Ill 

lh · lndu ·t, iul T'r.tining Ad promotes training for industry through Industri al 

Training lev\' fund which was u-;ed to reimburse contributing employers trainin • 
"' 

co t incurred in training their employees. Currentl y, the fund does not suppotl 

training for, tudents who are not employees of training levy contributors, yet th ·sc 

tudent constitute over 95 percent of the entrants to the ski ll s labour mark t and 

most! from TVET institutions. 

n the other hand, the KAS EB Act empowers the hoard to conduct 

c-.:aminations and certification in some husine<>s career fields such ns accountancv 

while the K ct pro ide. for the administration of examinations and 

certification in . chool and in. titutinn. out ide the uni\'crsit (GOK, 197, ) llw 

conduct of natit nal and other in ·titutional xarnination arc not well coordinall'd 

du to th unch ked prnlilct.ttion of nth ' local nnd c. lerna! c. amination hodil' 

id KJ\ . 'I h mandate •tantcd to omc othc1 or •anizati11n 

ndu t th ir t' •n , min 1tion and awunl t: ttifi · t • 
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Other institutions fall under mini. tri . ns departments such as Kenya Institute of' 

Survey and Mapping Kl. 1), K. ·nyn Institute of llighways and Building 

Tcchnolo • (KIIIB I 1n I t\pliculturr and Livestock Training Institutes. There 

were 111 ·o pd\ He nlll •cs \ hi ell had been gazzctlcd to develop, teach, examine 

nnd r ·Jtih th ·it 1' n lt;lininp programmes in away similar to universities and yet 

thL'Y la~:kl: I ohcrcnt internal quality assurance mechanisms comparabl e to 

uni\ •r<;tt\ senate·. 

ome in, titutions had public servants in their serv ice while others had staff posted 

by the Teachers Service Commission. In some instances, such institutions lwd 

tate Corporations staff in their service. Support departments such as T achcrs 

ervice Commission did not adequately address TVET staffing i. sues. Pri,nt c 

colleges drew their starr from various sources with cost minimization as a major 

con ideration . Therefore many of their teachers po. sess only basic qualification 

lack pedagogy, kills and arc often engaged on part time ba. is. 

ccording to the Ken a Education Sector upport Programm '. (Kl· SP, 005) 

the main aim of tuhlic investment in the l I I uhse ·tor \\'as to enham:c skill 

d , e) pmcnt filr inn ·a cd produ tivity in order to timulate socio-c onnmir 

rr wth nnd d v lopmcnt 'l ''ell n cmplo ;men I cr 'II ion. 'I hi ·lim is r levant IP 

thi tud th tud ' ou rht t< 
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manpower development and produce skill d artisans, craftsmen, technicians and 

technologies for both fi.Hmnl and informal s 'tors. 

In li •ht of th · th >\ '''.i · li\ ·s, tiH.' gov •mmcnl committed itself to the following 

two IIIHjtll ·t• 11 • •i\· .• tlll<lllfl others, in order to address the key policy issue; first , 

n>tlllllllllll ·I t tkt h k nf th ·existing and anticipated demands for skilled labour 

in th, ·h lll tcnn ·md in the long run and; secondly to ensure the provision or 

rdcYant trainin l and undertake regular labour market skills survey and trainin, 

needed a, e sment in collaboration with the industry in order to develop 

man{ wer de elopment plans and provide appropriate feedback in curriculn 

de ign and development 

From this di course, it is evident that TVET policies in Kenya arc a nH1I01 

hindrance to its effective development and consequently the effect of TVFT on 

socio-economic development. There arc very many players in TVFT matt rs and 

lack of coordination among them therefore impedes its effectiveness. '[his also 

bring. in unnccc . ar_ competition and duplication of cour. c by 1 [• r institutions 

There i. therefore need to . trcamline alll V · T policie. as envi ag d in th · I I 

Bill 2012 in onl r to ensure that proper coordination i nchic\ d. 

2.'\.4 Puhli and Prh. t TVE'T in titution • nd qu. lity f 'l Vl~.: t progr.mun , 

rnm nt of K n 1 i c mmitt d to in r 'l in, ill\ tmcnt in 11\'1· I . 
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there are more pri\atc T\'FT in, titutions than public ones in Kenya. The 

private ones thri\' on th' hu:->inc:->. syn 'rgy where they advertise their co urses 

in order to attr 1 ·t tlllltt' ·lll·nts in til ' nam e or students. With regard to 

p ·r formanT h 'I\\ t•cu pt i all' nnd public TVET institutions in terms or 

qunlity. thi "ottld fn11n 111' hasis for another study. Thi s aspect was outside 

lhl· ~l:t)pc ~ r thi - tud . 

rhc T\'ET catchment population includes youth who, ror so me reasons do not 

enroll in the regular education system either at primary, secondary or 

uniYersity levels. TVET programmes are offered in Youth Polytechnics (YP). 

Technical Training Institutes (TTls); Institutes or Technology (ITs) and Ill 

ational Polytechnics. In 2012 two national polytechnics were converted to 

universities.There arc also other institutions that ofrer TYET programm ·s 

, pread across government mini tries as well as private institutions. Gradmtles 

from Tl T institutions arc awarded ccrti fieates and diplomas in vat ious 

di cipline (MoE. 200R) . 

'I he choice hy students to either join puhlic or private r· r institutions mainh 

d p r d t n the C-<1 I of the cour ' they me to put u . In most c·t cs till' pri wtlt' 

'J VI:. f COill{Yll I to the puhlil: 'I Vl ·'l in tilution 
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institutions which have to rei m tuition ft s paid by students. There are various 

reasons give by tu I nL In eithL'I ehoos in ' to be trained in either public or 

private 'I VI I in tituth n. 

2.6 TVF'I' fm llum:m t ~•pifal J)' clopmenl and Employment in Kenya 

Th · ttl\lthtl r '"I< pm nt Plan of I <J<J4 appropriately pointed to the necessity ol' 

h,n 111' '\ 1 I data nn employment and personnel suppl y and demand in order to 

make good deci ion in tcnns of development. It pointed to the necess ity of 

~ n.widing infonnation on the requirements, ava il ability, and di stri buti on of hum an 

re ource . This would be based on the understand ing of the present and fut ure 

ituation regarding supply and demand of manpower and their implications. 

Because of this perceived importance, the Plan committed the Ministry of Labo1 

and Manpower Development and Organizations to carry out periodic and rcgulnr 

manpower and production surveys to generate th necessary databas to facilitate 

a comprehensive manpower planning proce. s. 

anpowcr policie. were to he fonnulat d in relation to national n d . and 

appropriat educational and n cntional training • tcms wcr to be plann d In 

spite of' :uch a commitment. it apJ m that. at the end or the Plan's t rm, no surh 

r 1 rt 1r datah·t t: had h .n d vclopcd. librnrv arch hns produ d no ll\'h 

r p rt. vi it to th lihr r 1f th < nt , I Buruw ( f t lli til: 1l o t'(lllfilln thnt 
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because of the high degree or . uhstitutnhility among related occupations, f'cls t 

movmg technologi -., ·m I unpn.·di ·table flucluations 111 socio-economi c 

production Sho11 1l su·h ~t:t tistics, how ·v·r, the Plan, itself, did contain 

ini(>Jillltliou ou 1111 h IIH'llf and ·xp ·cl ·d chan ges in employment. llowever, it 

WHS ll\l\ tl til •( l1. II nwk ( 1991) warned, as to the source of the projections, 

l' • ·pl lh 1l th ,\ •rr ar cl to he intuitive on the part of the report writers. Thcv 

claimed. for c ample. that "the modem sector of the Kenyan econom y was only to 

ab, orl a , mall portion of joh entrants" (Repuhl ic of Kenya, 1994). On the othc1 

hand. the infonnal sector had heen expected to pl ay a major role in joh creati o11 

for many of the new entrants into the lahor market. There had been need to 

develop more advanced technical and entrepreneurial ski ll s for those who had the 

means to start their own businesses. 

With regard to retiring professionals, they needed management . kills like husin ss 

planning, record keeping, cost accountin 1 , procurcm nt and in cntor control. 

market analy. i communicating, . upervision nnd credit management l(lr their 

entrepreneurial engagements. All th e should he pr c d d h trainin • n • ·ds 

a ·c~ men\ to d tcnnine amon' other li1ctors the t r' t 'toup. I •vel of ttainin '· 

n, turc of~kills md fiH:ilitil:s !ill· trainin, (Republic of K n_ a. It)() t ). 
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1. applies basic or ad\'anc d know] d r to make things work for bett er 

quality of I if . 

11. is cnpahk ll , l·izin)' Ow sncin • ·onomic opportunities which the global 

'11\'iiOIIIll Ill j Jll'Sl lllillp 

Ill . d '111\111 lt,ll' multiple ' litcracics' 1n general intellect through 

c 1 rc ·.,ic nfdcmnnstration of language skills including foreign languages, 

independent and critical thinking 

t\'. has de\·eloped the capacity to create and take advantage of opportunities to 

control, improve, maintain and promote physical , mental , social and 

spiritual well-being; and to contribute to the health and welfare of the 

community and country. 

v. nourishes in him/her and in others, the full development of' each person' s 

potential without gender stereotyping; class stereotype and mhraces 

differences and . imilaritJe hch ccn lcmales and mal s as a source ol 

mental trength . 

v1. has an inf(nmcd respect f()J the diversity of our cultural hc1 ita •c and thnl 

of oth r . 

l1 
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It is this reality to which di 'Ink. thnt TVET institutions in this country have to 

embrace the philo oph · md practice or comp ten ·y-based education, training and 

certification. I hi lpJlll,l ·h tllSllllS that ·v ·ry certifi ca te issued is a guarantee of' 

th · hold ·r 's · llliJll'lt 11 ·c to per form at whatever level of the occupation anywhere 

in th · \\'lltld , c utlili ·ation must re ll ect and match competence and specifi c 

k"llllin, 11ul ·nm • ·. Tn add1tion, basing training curricula, assessment and 

ccrtili 'ation on internationally validated occupational standards, renders th · 

qualitication holder internationally competitive in a parti cular fi eld or occupation 

( THE &T. 200R). 

In order to have a modern, competitive, world class workforce, we need to adopt a 

philo ophy of training which promotes universal access, quality, relevance and 

equity within TV T. We further need a TVET system, which is driven hy ncxihlc 

and dynamic cmTicula derived from a broad common consensus as to th prolik. 

competencie and learning standard , the products of the system must meet. ·11w 

e ·i ting subject ha. ed and examination dri\'en syllahus-dri en system is no lont'l'l 

tenable. The TVET community ad\'ocates and i able to contrihut' si 'nificantl ) 

hnvard th creation of more holi tic lcmnin' outcome -based cmricula has ·d nn 

t, ndard derived rom the wnrkpla c. ·1 his nppronch ' •id n HCll' s to I ·nmin • 

a < f th ' 1dunt • not ju t th . uhj t h · ot 
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shortcomings in the prevailing philosophy and practice of training in relation to 

the socio-economtc a pirnti Hl . nrthc countr . 

2.7 Con· •ph• tl h .1111 "orl 

Til· -:tudv fi,lllllllltl I a con ·cptual framework. The conceptual framework in 

Fi •m · . I hCl\ . the relationship between TVET and socio-cconomi · 

de' ch)pmcnt in Ken a. The figure shows the relationship of the variables 

idcnti fied for the study. 1 he contcx tual factors, learner factors and i nsti tutiona I 

factor. were the independent variables. The Socio-economic development was the 

dependent variable. The assumptions in this conceptual framework were that: the 

independent variables, that is, contextual factors, learner factors and institulionnl 

factor, influenced students' perceptions on 'T VET and its role on socio-economic 

development. 



Figure2.J.Relationship brtwrrn sturlrnfs' pct·ccptions on TVET and socio­
economic drwlopmrnf 
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in the provision and upport f T FT education as well as students' perception ~ 

On the role Of "J \ f f' (Hl Stl ·in-Ll'l) t1()11li l' d l:V 'IOpmenl. 

The othel' asp I un k1 I I' u !u ·a tion was the learners' factors that al so 

dell' t tll in ·d til· •Ill' t of 'I hT in socio-economic development. The learner 

Iii ·to1.· in ·1\1 I· 1: <t • •• 1 ·nd ·r, and level of education . The lea rner factors or 

·haw 'l 'ri "tic .11 o influenced their perception on the role ofTV ET towards socio . 

ccon0m1c development. Institutional factors whi ch included teacher qualifi cations. 

1 hysical infra tructure, teaching and lea rning materi als, TVET curri culum and th (' 

category ofT ET institutions also influenced stud ents' perceptions on the ro le ol' 

TVET towards socio-economic development. Thi s was by ensuring that the sk ill s 

acquired from TVET institutions would result in ski ll ed labour and incr CIS d 

productivity and consequently affect the rate of socio-economic development ;11 

Kenya. Duri g the training proces~ the effectivene<;s of the training programme<> 

was influenced by the responsivenc~s of these programmes to the demand in tlw 

job market and learning time devoted to Requisition of kills by learners dlll in 1 

their training. The proces of training . hould ther for en. ur' quality trainin , 1(,1 

th I amcr . 

·r hcretorc the conceptual framework l'howcd the r ·I 1tionship h '(\\' l:Cil stU<knt · 

p r cption on Vl"l to\ •a ni c cio-c..: on mic d vclopm nt. ·1 hi 111 ant thnt 

,,., b ' nt tu I. I · m r nml 

in tituti nnl ''hi 'h 111 tum 

If (' th 



2.8 Summary of Reviewed Literature 

From the revi wed litcr"rlm \ rl wns l'Vid 'Ill that several aspects of TVET had 

been addressed h\ ' 11 inus scllolnrs, gov 'mment organizations, institutions and 

other t rkdrllld r I ht r · kwl'cl literature revealed that contextual factors, 

ku11r ""' l:r tnr 111d institutional factors affected the development of TVET in 

Sl'\ Tal wa . I he global village of scholars seems to agree that the role ofTVET 

in socio-economic growth and development cannot be underscored. 

The tudy therefore established that issues such as the role of TVET in socio 

economic development, challenges facing TVET, importance of TVET in skills 

acqui ition, among others had been widely addressed. JOvcrnrncnts on their par 1 

hod mad a lot of effm1s in enc;uring I VI~T acquire~ the recognition it dcser \ll's 

e pecially in the education c;yc;temc; hy way of formulating and implcm •nti 11 , 

government policies on TVE'T. 

In thi. r gard, there was general conc;ensus from the reviewed lit 'rnturc that 

T ·T plays a major role in the cconnm c ·pecia ll in the dcvclopnwnt nnd 

production of middle level manpower rcquir d by the cconom • at Jar 'l'. 'I hi 

. tud , therefore sou ,ht to cstahli h lh c tent In \ hi ~11 stud nt f~lt that ·1 VI 1 

ltlfril ut to . od< -cc m rni d ' I 1m ·nt in n ' . 



CIIAPTER TI-IREE 

RF. li ARCII METIIODOLO GY 

3.1 lntrocluctiou 

This l'hnplt.'l ·t~nt tin tc:-;carch 111ctllodology used in this study. This comprises the 

study d · i •n. t.u ' t population, sa mple and sampling procedures, research 

insiiLIIll ·nt ·. 1 ilot study and data collection procedure and data analysis 

t ·clmiques. 

3.2 Study De ign 

The study used mixed methods of research. This included descripti ve survey nnd 

regre sion analysis. Descriptive survey involves measurement, class ification. 

analy is. comparison and interpretation of data. This was because descriptive 

survey is generally used as a method in studies which have individuals as units of 

analysis. In this regard the data required for addressing the study objectives nnd 

research que. tions suits this method . Ary, Jacobs and Ra;arich ( 199o) defined 

de criptive urvcy re. earch method as a tcchniqu in which d tailed inf<mnation 

concerning a oc1al phenomenon is gathered b po. ing qu stions to respondent s. 

'The outcome of such imc ti 7ation make it po ihle to find plnnations of tiH· 

ocial phenomenon in question . 1u!,!cndn and fu • nda.( It 9t>) • plains th ut 

de criptivc d . i •ns nn ·wer.s qu lion cone ·nin' curn:nt tutu of tht: uhj <:1 j 11 

th tud , that , po ihl • •tlu nnd ·h 1 te l 1i ti 

h th 

J 1 tu d I 'll 
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factors (qualitative valuable.·) that niTc ·t TVET and its role in socio-economic 

development of the ·ountn rhis study design was also open and nexihl c, 

according to Bo •d,tn .1nd Hikkn , (I <)1N), because it helped to approach and 

stH.:c ·ss/ldlv llllflll'l' I til~· inllcr •nt complex ity of the interactions of students 

kamin • ·m ir llllll nt . fOJ <: sp ·cilica ll y it was more useful in measuring peoples' 

vi~:ws, attilu lcs .111d orientations in a large population . As such mixed method was 

I{ und tl) be uitable for this study. 

J.J. Taq~ct Population 

The target population for thi'l study included over 24,000 trainees/studen ts in 1 o 

public Technical Training Jn'!titutions (TTfs), and 2 public Polytechnics all ol" 

which are located in the different parts of Kenya. The study also targeted owr 

1200 lecturers in the target public TVET institutions, in this case each institution 

with an average of I 00 lecturers. In the private TVET institution<; five institutiorts 

were targeted with a population of over I 0,000 students. In the pri\alc 1 VI , 1 

in. titution the study targeted over 500 lecturer with each in titution having an 

average of 50 lecturer . rive hunwn r ourcc officer. in 5 industric that ,11 ~ 

c n. umcrs ofT ET ,raduat s wcr al o tar 'CI d in this . tudy. 'T hr • nllil'ial in 

th inistry 1 Jighcr Edut:alion. cicnc and 'J cdmolo, ' Ml 11:. 't ··1 l and I\\ 0 

otf1cinl in the finistr. of lndu trial {) ·wlopnH.:nt ( 

thi. tud ... in r ganl 11 1 oli ·' i u . uh' ct fo1 th tud ' \\ rt• nm11 1 ti 1m th 

t p J ul ti n. 
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order to have a repre cntati\'c . ample. A ·cording to rrankel and Wallen ( 1973) 

random sampling n. ur . th ·1t each clement within the accessible populati on has 

equal and indCJ n lent ·h,tlltt' of h •in 's ' I 'ctcd. Thus in thi s study, thi s method of' 

samplin • ,,. , lllllllcl tn lw most sui tab le since it invol ves a finite access ible 

populrt i<lfl. 

This 111 ·thnd was used due to the varied geographical location of the TVET 

institutions\\ hich had a bearing on the stud y. In rega rd to (Province) now ount 

representation. stratified sampling was used and TVGT insti tutions were samp led 

out of the (8 Provinces) now 47 Counties that f<mn the reru bli c of Kenya and 

a sumed to provide a representative sample of the (Prov inces) now Counties. 

However since the location of the TVET institutions was not based on the Count\ 

boundaries in the current constitutiona l dispensation, but the choice aimed 111 

ensuring that the country was more geographically represented than the Counties. 

Jn regard to TVFT institution. out of the 25 public TVFl institutions, 12 , en· 

, am pled u ing quota sampling with the expert consent of the supervisors. 1 hr•w 

included 10 TTI and the 2 polytechnic .. The pri at 1 V ~ T institutions ,..,. rc all 

. ampled from airnhi (Provine ) now ount .. ·r hcrcf(lr th institutions sampkd 

for thi .. tudy were rcprc cntativc of the whole c )lJtltry. 

'flw uhj Is fj(lm 'I VI· I in titution \' rc arnpl d h ' u c of impk 1 tndo111 

, mJ Jin, rnctlu I. 'I h tud ' nt m 1 h 1 th puhli 

·r Vl 1 in tituti n n th h t amp! In th ·r VI· 1 
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Three officials from the mini , tr. or du ntion and two from the ministry or 

Industrial Development in rdt' ant d 'partm nts were also sampled. r ive heads or 

depnrtments/humtn tl'>tHIICl' offi 't'rs w ' I"' sampled fl·om each or the industri es 

snrnpl ·d 1(11 tlli Ill I '. Jill' total S<llll pl c of the study is summarized in tabl e l 

T:thh.' J.l: , Jc t d Institution<; Sample for the Study 

-
In titution o. Of Students Trainers Heads of 

Institutions Department 

Public 12 480 60 -

T ET 
lnsti tutions 
Pri ate 5 100 25 -
TVET 
Institutions 
Industries 5 - - 5 

Government 2 - - 5 

Ministries 
Totals 24 580 85 10 

3.5 Re earch Instruments 

The c;tudy used two c;cts or rec;carch instrum nL that is, questionnaires and 

interview schedule. Jlowcvcr these ' ere supplcm nted hy documcntar rCVIt' \\' 

where nee s, ar '· ( ne questionnaire was filled h ' th' student train· · and tlw 

oth r h_ the lecturers/trainer!' . 'I he interview schedule wa" u c I lor nlfi ·ials in tlw 

gm mment ministric in titution nnd humnn rc our 'mana'~' in th~ indu tr ie . 

m ) , tphic and bn 
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The questionnaires hnd both . tructurcd and open-ended questior1s TJ11
· 

• · s was to 

enable the subjects to rr.·pnnd more c!Tcctively and cllicicntly to the study 

questions and al 'tl l'llthll thl' rt•srar ·h ·r •ather adequate information on the 

ctrcrts or I \ ' I I !Ill socio I'COIIOillic development in Kenya. The interview 

scht·du k "II" st ruclur eel in f(nm o I pro hi ng questions that were answered i 11 a 

discu.;swn '' 1th the respondents. All the items in both the questionnaires and the 

intcn iew schedule were hased on the research objectives and research questions. 

Thi was to ensure that the study remained focused. 

3.6 Pilot Study 

Before the research instruments were used to generate data for the study, they 

were discussed with the supervisors. However, a pilot study was conducted in two 

TVET training institution and one industry. These institutions were outside the 

sample identified for the study. The purpose of the pilot study was to pre- testinp 

the research instruments in order to detennine the instrument" Vnlidity nncl 

Reliability. The researcher conducted the pilot study by adrninisterin, tlu · 

que tionnaire and collecting them atlcr they had be n filled . orrections wen· 

effected in the final drat1 of the in truments together \Vith the su ''cstions fiom tiH · 

upervisors. The . nmple f(H· th pilot study was oO trairH.:c . S It tinct s. At thi 

tage imple random sampling was used. 

"Ih Validit 1 of th in.rrurn nt ''' 
f1( h 1 ll f ont nt ', li lit~ 111 rh , 

fi II< win' wa 1 
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questionnaire. were cl nr and understood by the respondents; determined 

whether th r were nmhi 1 uitic~ in any question item; indicated whether research 

objccttv · nnd qu ·stions were appropriately addressed; indicated whether the type 

or dtttn ·nll ··ted would he meaningful in relation to the research objectives and 

qu ·sli< n. thus enhance validity of the instruments. 

The Reliability of the instruments was determined by use of the Cronbach's Alpha 

test of variable reliability from the SPSS. The reliability coefficient was 

detennined to be 0.813 on all standardized items. This coefficient was proved to 

be accurate since the standard Cronbach's Alpha coefficient is usuall y 

0.812(SPSS, 201 0). This meant that the measurement of the effects of TVET 011 

socio-economic development with the above parameters was within acccptabl, 

standard. 

3.7 Data Collection Procedure 

The researcher made the necessary arrangements to obtain the relevant research 

permit from the National ouncil for cience and Technology (N S&T) under 

the Ministry of llighcr Fducation ciencc and Technology (MIIFS&T) . 

1 hereafter the rc~carcher made visits to th rcspccti c in titution, idcntifi ·d fn 1 

thi. re~carch for coordination puq o \ ith th r sp cti\ authorities and 

. 1lain d th purpo c of thi. rc carch. ·r he pnn ·ipttl r arch t administered tlw 

qucstionnair' rc can:h in trumcnts with th help of two r scar ·h assistants . 

Pr liminu ttainin, to th r 'llch n i 
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be availed in detail. as much as possible. After the actual field work, all the 

research in. trumcnts nnd reports were assembled for data cleaning, coding and 

subs qu 'nl lntn nnnl sis. 

J.N Oata \nnlysis Techniques 

lh puq osc of the study and the formulated research objectives and research 

que tion lead to co ll ection of partly quantitative and partly qualitative data . 

Patton (1990) says that massive qualitative data collection from questionnaires 

and interview schedules needs to be organized into significant pattems in order to 

reveal the essence of data. In thi s regard data collected was to be analyzed to 

derive descriptive statistics. This meant that the co llected data was then 

appropriately coded and entered in the computer and the Statistical Package for 

Social Sciences software (SPSS vers ion 19) was used to analyze the data. The 

Cronbach's Alpha test of variable reliability from the SPSS was used to determine 

the relevance coefficient at 0.813 on all standardized items. This coefficient was 

proved to be accurate since the standard ronbach's Alpha coefficient is usuall y 

0.812 ( PSS, 20 I 0). 

The hypothe, es fom1ulated for this study wa. t ted using the 0.05 or 5 p rc 'nt 

level of significance. '1 his level of signi fica nee' a con idcr d appropriat for thi~ 

study because the population was lar 'C in relation to the . ampl' propnrtion.Tlw 

tc t method of one-sample z-test wns us d to d t rmin whether the h pothcsil'l'd 

1 opulation proportion dil f·rcd si •nificantly liom the oh t vcd ampl propot linn 

\ a u d to d t~rmin the tdnti\ • l llltrihution ol th 1• 

nt tu·tl, I ·am o t ll I II t ' 1 l: tl l'J I i 1111 
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The common intcrpretntion of the computed regression parameters as measuring 

the chang in the 'XP 'ctcd vn lue of the dependent variable when the 

cotT spondinp indcp ' tHk nt variable is varied while all other independent variables 

ur • h ld ·nn"tant was not fully applicable when a high degree of correlation exists. 

This ' as due to the fact that with highly correlated independent variables it wns 

difficult to attribute changes in the dependent variable to one of the independent 

Yariable rather than another. The following were effects of fitting a function with 

high correlated independent variables: 

i) Large changes in the estimated regression parameters may occur when 

the variabl e was added or deleted, or when an observation was add ed 

or deleted. 

ii) Indi vidual tests on the regressiOn parameters may have shown the 

parameters to be non-significant. 

iii) Regression parameters may have had the opposite algebraic sign ns 

may not be expected from theoretical or practical consideration .. 

iv) The confidence intenals for important regre .. ion parameter ma ha' l' 

heen much ' ider than would oth r\\ ise h the ca. c. 1 h, olution to 

these problems ma , have been to select th mo. l si lnificant nr tlw 

cotr Iatcd v triahks and ust: it on I 'in th function. 

!low vcr it wns important hl not' that th c 111 ·I lion n l1i ·i nt indi ·atul thl' 

o lin , r ·n,mithl . ' uithl hi •hi\' r ·l1tul in 

hie n nd till h' < 



3.9 Ethical Considerations 

The stud ' oh. cn d thical considerations especially during data collection. The 

r c::cnr -h 'I :out~ht JKnnission lf·om the relevant authorities starting with the 

N( '.' ', r "llo issu d the research permit. The researcher also instructed the 

r 'S 'ar -h assistants that ethics during data collection should be observed. The 

r' earcher therefore explained to the research assistant the ethical requirement s 

during research. In the respective institutions, the researcher sought consent from 

the relevant authorities and the potential respondents before administering tlw 

research instruments. The researcher further assured the respondents that their 

identity confidentiality would be maintained and the information they provided 

would only be used for the purpose of the research. Once this was understood . 

then the researcher and the research assistants wel)t ahead to administer research 

instruments. 



CHAPTER FOUR 

D T AL , IS, PRESENTATION AND INTERPRETATION 

4.1 Introduction 

Thi~ 'IHq t ·r 1 r ·s ·nts the research findings of this study. Data was collected by 

Ill ·ans or questionnaires that were administered to both the students and lecturers 

from , elected public and private technical training institutions in Kcnyn . 

tati tical analysis of the data is presented and interpreted to unearth the 

relationship between the va riabl es studi ed and effects of techni ca l education 011 

ocio-economic development in Kenya. Descriptive statisti cs was used to analy7.l' 

data. In addition hypotheses were tested using regression analysis at 0.05 or .) 

percent level of significance. Data analysis was presented on the basis on the 

research objectives and the corresponding research hypotheses. I Iowever, first th e 

analys is of respondents' characteristics was made. 

4.2 Respondents Sample Size 

The nature and characteristics of the respondents in this study was based 011 lh(' 

gender of tudents and the lecturers, students' age, lecturers' leaching exp ricncc, 

courses pursued hy stud nts, and lecturers ' professional qualifications nnd 

category ofTVET institution. 

·r h . tudy c tahli . hcd the re ponsc rntc of re pondcnt b g ndcr a indica! ·d in 

·y able 4.1 (a) . 



Table 4.l(a): Demographic data of students, lecturers and category of TVET 
institutions 

l>cmogrnphil' nntn Students Lecturers 
11 4Y., 11 4~0 t- -

R l' '>fWII \' I ll h ''l hy Ma k 3 12 56.5 4R 64.9 
( ;l' lllll'l h:malc 240 43 .5 26 35.1 

Total 552 100 74 100 
\~c 15 19 year 20 3.6 - -

20-24 yea rs 240 77 .9 - -
25-29 yea rs 9 1 16.5 - -
30-34 years 10 1.8 - -
Over 35 yea rs I 0.2 
Total 552 100 

Level of Education 0 Level 531 96.2 
of Students 1\ leve l 2 1 3.8 

Total 552 100 
Category of Public 437 79. 2 59 79 .7 
Institution Pri va te 115 20.R 17 20.3 

Total 552 100 74 LOO 

The information captured in Table 4.1 (a) shows a total of 552 out of 580 student« 

participated, filled and returned the questionnaires and thi s formed 95. 17 percent 

return rate. Male student respondents constituted 56.5 percent whil e the fem<1 lc 

student respondents constituted 43.5percent. The study furth er sought to establi sh 

the age of the students. Thi s was done in order to determine the average age or 

. tudents in TVrT insti tutions. The <> tud y indica tes that 77.9percent of th students 

are aged between20-24 year<>. l hi <> is a clear indicator that most of them had 

joined technical trai ning institution imm diately an r com pi ting sccondn 1 y 

school le el of ducation. nothcr 16 "P rcent \\Cr aged h tw n 2') q car<.: . 

'J his is an older ,roup who could have sta ·cd out of chool f(,r some tim. and 

later de idcd to join tc .hnical tminin' institution .. 'l hl: stu ly also ·tahlisht.:d that 

79.2p n: nt I( lh tud nt \' r 11om puhlk I hni nl lrainin' in:-titulion" nnd 

nt • 1 • fu m tl t 1inin • in tituti( n th I .. , hl' 

I h I u<l n I h , < ' I lul ttion 



As far as participation of the lc ·turcrs is concerned a total of 74 out of 85 lecturers 

filled and rctum I th questionnaires and this formed 87.05 percent return rate . 

Male lc ·tur •r-; ·nnstitut ·d M.9percent while female lecturers constituted 

I .I pl'r · ·nt . 'I h · r ·turn rate of' questionnaires by lecturers was lower compared to 

tho~· { I students. '1 his was attributed to the fact that most of them were busy 

t ·aching and might not have considered filling the questionnaires a priority. The 

stud a! o has revealed that 79.7percent and 20.3percent respectively of the 

lecturers were from public and private technical training institutions. 

The study again solicited information on lecturers' professional qualifications and 

their teaching experience in TVET institutions. This information is captured in 

Table 4.1 (b). 

Table 4.l(b) Lecturers' Qualifications and Teaching experience 

litem Description In I% I 
Lecturers' Qualification Diploma in TE 32 43 .2 

B.Ed Technology 9 12.2 
B. Fd (Arts) 24 12.4 
B Fd (Science) 9 12.2 
Total 74 100 

Lecturers' Teaching fxpcriencc 1-5 years 23 31.1 
6-10 years 11 17.6 
11 - 15 year<; R 10 R 
On~r I 'i years 10 40.'i 
fotal 74 100_ 

A indicated in Table 4.1 (b). it is evident that 41.2percent of the lecturer had 
11 

r iploma in ·r chnicnl ducat ion. 'I his meant that mo. t of them wer • tik ·I) to hm l 

been trained at Ken ·a 'I cchnicnl 'I cachcrs C nile •c (K'n C'). ' I h K'n (' has ti
11 11 

I n • time h n th lllnior prodUl' r of technical IL·r ·h r in Kl~ny 1. Ll'l turcr~ whn 

ha I In I· lu '.tli' n l lmol I I on titut ~I I ... flll llll 
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in 1985 as Kenya's . cond public university. The rest 46.6percent had a Bachelor 

of Education ( rt.) forming (.L.4p rcent) and Bachelor of Education (Science) 

with(! .pcr··nt. ·rail 5.l.4pcrccnt of the lecturers had training in technical 

·du · tt1011 on I tl11" was a good indicator that they could relate well the effects ol' 

lc ·lmi ·al ·du ·ation on socio-economic development, since they had taught these 

course foro er 15 years. 

The study also sought information on lecturers' teaching ex perience. The analys is 

in Table 4.1 (b) showed that 40.5pcrcent of the lecturers had taught for over 15 

years. This seemed to suggest that a good proportion of them had a good 

understanding of the technical education issues and its effect on socio-economic 

development in Kenya. Another 31.1 percent had taught for a period between 1-5 

years. This appears to impl y that these were new graduates. This may be good fot 

succession management and also infusion of new idea by recent graduates from 

college. 

After analyzing bio data for both students and lecturers, the study sought to 

establish the cour. cs which students pursued in targeted TV JT institutions. This 

wa because there were ariouc; cour c offered in T PT institution .. 'I h analysis 

hO\ ing cour. c. offered in 1 r l' in . titution i. ummari7 d in 'T ahl 4. 2. 



Table 4.2: Courses Pursued hy SCudcnCs 

Course Pursued Frequency Percent 

Businc:s 
Flcctri ·nl l·n tin ·~..·rin 1 

ICT 
pplt ' I ' '1 'II • s 

F{ n I and Be ·rage 
1 chamcal Engineering 

Building and 'onstruction 

In titutionalmanagement 
Motor Vehicle Mechanic 
Tourism and Hotel Management 

Agriculture 
Total 

N 
124 
74 
70 
49 
47 
46 
45 
27 
22 
21 
14 

II 

2 
552 

o;o 

22.5 
13.4 
12.7 
8.9 
8.5 
8.3 
8.2 
4.9 
4.0 
3.8 
2.5 

2.0 

0.3 
100.0 

The information in Table 4.2 revealed that 22.5 percent of studen ts who 

participated in this study pursued various business courses. This was followed hv 

13.4percent of the students who were pursuing electrical engineering course. 

Another 12. ?percent of the students pursued In formation ommunicatinn nnd 

Technology (ICT). llowever, other cour. es such as Accounting, eeretarial, Food 

and Beverages, Institutional Management, Applied ct nces, Mechanical 

Engineering, Motor Vehicle Automotive f-ngin ering, Building and on . truction . 

griculture and Tourism and I lotel Management each con<;titute lcs than 1 o 

p rc nt of all th student rc ponscs. ·r he stud tahli . hcd that Rusincss courc.;cs . 

l!l ctrical I ~n 1inc ·rin' and I 'I . tm: I to he mo. t pnpul. r nmon' the students in 

'I Vhl in titution . < on id rin' th' IH11ta 1 of nlari ·d mploym nt th l' I:OlliM' 

tp[ r 'I ri t for im1 r1in 1 
nt ill t r j<Jl l t 1tion 

·1 h ti1 n md m 1 in 1 ' •11 1 1 
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4.3. Data Analysis by Study Oh,jccfivcs and Hypotheses 

After dealing with the nnnl sis of d 'mographic data, attention was focused on the 

nnalysis of dntt on \.'llt'h of th' r 'Senrch objectives and corresponding hypotheses. 

Thi: invoh ·d fir"'· th' analysis of students responses and, later, that of th e 

kl'ltll '1" . 

4.3.1 tudent ' Perception of TVET Programmes on Socio-economic 
Development 

The study sought to establish the overall perspective of students' perceptions 011 

the role of TVET programmes on socio-economic development. The lirst 

objective was to assess the effects ofTVET programmes on students' perceptions 

towards their role on socio-economic development. This was further to answer the 

first research question: How do TV T programmes influence students' 

perceptions on their role towards socio-economic development? 

Testing of Hypothesis I 

The first hypothesis stated that ; II, : TVET programmes do not signi ficanth 

influence ·tudents' perception towards their role on socio-economic development 

The regression nnalysis forte. ling of the first hypothe. is on . tud nts' perception 

on TV T programme. on socio-economic dc\clopment i. pr ·scntcd in 1 abl, 4 ~ . 

TabJ 4.3: . tudcnt ' perc ption of TVfi:T programm on o io- onomk 
d lopmcnt 

fcll ll tJU IIi II 
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development) that was being pr di cated in this study. The value (a) was the 

constant in the r gr .. ion nnn l. sis 'quat ion. The va lue (b) was the coefficient of 

X, while wn-: lhL \nlttl' of' independent variable. The independent variable for 

h yp()(hL·-:i~ 11 1 in this study was students' perceptions towards the role ofTVET 011 

~ot:i(l- · ·onomtc d · clopmcnt. This meant that X=students' perception predicted 

th • c!Tcct ofT ET on socio-economi c development. 

Therefore, the results revealed that there was a significant relationship between 

students' perception on the role of TVET programmes on socio-economic 

development. This was supported by the fact that the p va lue was less than 0.05 I· 

(1,546) =0.18, O.OO=p<0.05). Since R
2
= 17.9 it therefore, meant that 17.9 percent ol' 

the students felt that TVET programmes contribute to socio-economic 

development. This therefore meant that the hypothesis was rejected. The 

hypothesis was rejected because the significant level from the regression ana lysis 

was =O.OO<p=0.05. This therefore meant that the study had established that onh 

17.9 percent of the variables in TVET identified in this study could predict the 

influence on ocio-economic development. These findings concurred with tho. e of 

g'ethe & dua ( 1992). 

4.3.2 Jffcct of contc tual factor in TV i..T on o io- nomic dcv lopm nt 
in Kcn~·a. 

'The stud .., ou•ht tn nddrc.~ th· .~:r md nhj div which c. pt.: t I to dctctmilll' 

tu I nt • p r • pticn on th influ of ontc lutl I~ clot on th • rnl of •t 'I· 1 

1 r< •rnmm ' n hi lllth r to 111 \\u th 

I u I nl • 

n 'n th nt' lh 
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hypothesis on this objc ·ti\ too postulated that: f-h contextual factors do not 

significantly influence I nrncrs' p ·rc ption on the role of TVET programmes 
011 

socio-cconomi · dn elnpm 'Ill. 

Cont · tuul lit ·tt 1 • in this study comprised students' family background in terms 

{)r th ·par 'Ills· lc' ·I of education and the number of siblings in their families. The 

inl{mnation is summarized in Table 4.4. 

Table 4.4: Analy~is of contextual factors 

Item Description Frequency J>crcentage 
n 'Yo 

Fathers· Level of Education Primary 75 13.6 
Secondary 120 2 1.7 
Col lege 225 40.8 
University 132 23.9 
Total 552 JOO 

Mothers' Level of Education Primary 107 19.4 
Secondary 198 35.8 
College 193 35.0 
University 54 9.8 
Total 552 100 

Number of Siblings 1-2 69 12.5 
3-4 218 39.5 
5-6 153 27.7 
Over 7 11 2 20.3 
Total 552 100 

The re ult in Table 4.4 revealed that, 40.8percent of the students indicated that 

their fathers had a college level education, followed by 21.9 perc nt ,, ith 

untver<;ity education, 21.7pcrcent with secondary education, and U.op ·rc nt with 

primar ducation. With regard to education I Ycl of moth r , l5.9p rccnt or tlw 

tudcnt indicated th ir mother. had . ccondnr cducati< n. follow ·d h_ JS .o 

percent , ith colic •c education. 19. p rc nl with primary lc\ ·I of ducation. nnd 

it , lw.ntion . It wn th r on: l\ idl: nt tint O\ u 111 10. 

nl n th JUi r lu Hi Ill n<l ~ . l p I nt unh I it 

lu ti< n, \ •hi I .OJ I nt c th Ill th h I oil I lu 1ti n n I 9. 1 r l Ill 

uni it • lu tic n. 
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This meant that, since mnjority of th fathers (40.8 percent) had acquired co llege 

and 23.9 perc nt hnl uni\ ·rsit ·du ·ation it cou ld be deduced that they had 

finnncial mean: tn su1 pn1 t th •i t sons and daughters to pursue coll ege education, in 

thi s cast· t • ·hnt ·al ·du ·n tion . On the other hand, it also implied that, although 

J .. Jpl:r · ·nt of' the fathers had ei ther primary or secondary education and 

5. ·-P ·n:cnt of the mothers had either primary or secondary education they wou ld 

also upport their sons and daughters to pursue coll ege education. 

The level of education was also an indi cator of the ab ility of the parents to engage 

in ocio-economic activities that would generate income. This wou ld be either in 

fonn of salaried employment or self employment. This also meant that parents had 

better awareness levels about the role of TVET in promoting socio-economi c 

development and thi s could have been achi eved through education. Since mosl 

parents valued the socio-economic independence of their ch ildren, then thc v 

would do this by supporting them to go for technical courses. This investment is" 

clear indicator that parents supported technical education. By extension, th , 

demonstrated that technical education did affect socio-economic devclopm nt in 

Kenya, ju t a it affect the li ves of their children wh n the ngage in inco111 e 

generating activities they nrc ltkcl) to put into practice the t chnicn l ~kdls 

acquired from technical trainin • in. titutions. The. findmgs concun-cd with tho. l' 

of' Kingombc, (2011) who indi ated that often parental I ·v I or education did 

in flu m: tudcnts' perc ·ption. 

·111 tu 1 al 0 ou •ht to t bli h th numl r 1 iblin' tu 1 nt 111 •1 VI· 1 

in tituti n h cl . •t h ti n 

II 

il iblin • 
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12.5percent with 1-2 sibling . . This meant that, overall 87.5percent of the students 

came from familic with more thnn J siblings. This in effect meant that these 

students were not grl'ntl :tff' ·t ·d hy the number of their siblings in terms of them 

nt:c ·ssing ami lliiSlllfl' ll; ·hnicn l educa tion. At the same time, it also meant that 

ntosl 1 un:nts 111 th' study regardless of the size of the family were willing to take 

their children to technical education , where they would acquire vocational skills 

perhap in order to enhance their socio-economic independence as they would get 

job opporiunities either as salaried or self employed. 

Overall therefore, the contextual factors by extension did affect socio-economi c 

development. This could be attested by the fact that, when families supported their 

children to pursue technical courses, they did so because of th e socio-economi c 

gains attributed to these courses. 

Testing of Hypothesis 2 

In order to detennine the influence of contextual factors on students' p rceptio 11 

on TV T towards socio-economic development, the . cconcl hypothc. is wn« 

te. ted. Thi hypothcsic:; stated that: ll 2: ont tual factors do not signi ficanth 

influence learners' perception on the role of 1 FT programme. on socin 

economic development. 'The result of rcgre 1011 anal 1. done to test thi s 

h J oth i me contnin d in Table 1.5(a). 



Table 4.5(a) 

Model of conte, tual factors on socio-economic development 

Sid hmr of'thc Change Statistics 

I IAdttr~l~·d R ~·stimnt~· Durbin-Mod•l H R Square F Sig. F Sqlloll~' SqtraH' ~·sl inwlc dfl df2 W<1 tson 
l •stirnnlc 

Change Change Change 

07 ' () 005 0.000 0.3940 0.005 0.939 3 544 0.422 1.972 

l1 Prctlicltn·: ( 1,n,tant). , umhcr of siblings, llighest level of your fat her's education, I l ig h e~t level of' your 

nH,Ihcr'~ education 

h. Dependent ariahlc: TVf~ r Perception 

The results from Table 4.5(a) were summarized by the fo llowing regression 

equation; y = a + bX; where Y = Value was the dependent variable (socio 

economic development) that was being predicated in this study. The va lue (a) wns 

the constant in the regression analysis equation. The value (b) was the coefficient 

of X, while X was the value of independent variable (contextual factors) .Tiw 

independent variable for hypothesis H2 in this study was contextual factors and 

their influence on students' perception towards the effect of TVET on socio 

economic development. This meant that X-contcxtual factors predicted the effect 

ofTVET on socio-economic development. 

1 herefore. th r . ult in ·r able 4.5(a) indicat d that the . igni ficanc level was at 

Si '.F- 0.422 and tllll grcalct thnn p 0.05. F (3.544) - o.oo, p 0.05). R2 n 

p rccnt. 'I hi meant thut the parcntu11 vel of cducntion and thl: nutnhl:r ol sihlin , 

in I ntifi I in thi not 1 r I il: I tud nt ' I ll: ption on th • I ll ol 

on 1111 d •t hi .m lilt th 11 

11 11 
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R
2
=0 it meant that parental level of ducat ion and the number of siblings did not 

explain the variation or st udent s' perception on the role of TVET on socio-

economic dcv lopmcnt. I h' t\'Stllt s disagreed with the findings of Abd, I-LA, et al 

( 0 I I). 

llypotll ·~i~ further sought to determine the relative importance of contextual 

factor · in T ET on socio-economic development. The results are contained in 

Table 4.5(b). 

Table 4.5(b) 
Relative importance of contextual factors on socio-economic 
development 

Model 

J. (Constant) 

Highest level of your father's 
~education 

Highest level of your mother's 
~education 

Number of sib lings 

Unstandardized 
Coefficients 

B Std. Error 

4.114 . 123 

1 -.055 I 
I 

.03R 

I .037 .04 1 

I -.o2s 1 .029 

Dependent Variable: Socio-econorn•c Development 

I 
I 
I 

Standardized 
Coefficients 

Beta 

-.ORo 

.054 

-. 039 

Sig . 

33.470 .000 

1-1.44 21 . 150 1 

I .R93 I .377. 1 
I -.R7 1 I .3R4 I 

The analysi in Table 4.5(h) revealed that, father's level of education, mother' s 

and number of. ibling. in a family in a b. olute term w re not signi II ·ant to . ncio 

conomic development as indicated hy the b ta tandardi7ed coeffici nts . ' I hi s 

e m d to sug ,est that the rol of ·y ·1 programm . < n socio ·onomi e 

d vclopment fi·11m this per ·p · th c did not in flu n · stud nts' p ·n: •ption . 

llo\ve\ cr from the linings ahn\l' it is t.:vidcnl that mothct • I vel ol c lucatintl 

ould huv hnd more intlucnc on tudt.:nt • I fl plion th Ill lllh~r ' 11:\d 
111 



4.3.3 Learner factors in TVET and socio-economic development in Kenya 

The third objcctl\ or thi~ st udy sought to establish the effect of learner 

charnctcristH:s on till' ml' of' TVET programmes towards socio-economic 

dt'Vl'lopnlt'll!. Th1" ' as in relation to the research question 3 that sought to ask; to 

whnt e t ·nt do I 'amcr characteristics affect their perception on the role of TVET 

programmes tO\ ards socio-economic development? The hypothesis thnt 

addre sed thi objective stated that: 1--h : Learner characteristics do not significantly 

affect their perception on the role of TVET programmes on socio-economic 

development. 

The variables with regard to learners included age, gender and level of education 

at their entry in to TVET institutions are summarized in Table 4.6. 

Table 4.6: Learner factors analysis 
I Item Description 

I n Percentage 
o;o 

Gender Male 312 56.5 

f-emale 240 43.5 
Total 552 100 

Age 15- 19 year 20 3.6 
20-24 yearc; 240 77.9 
25-29 years 91 16.5 
30 34 year<> 10 I.R 
Over 1" years I 02 
J otal 552 100 

Student Lcn-1 of 0 I C\d .531 96. 
J: ducation IC\CI 21 J.R 

Total 552 100 

Information in Table I.) show that 'o.5 1 ere nt or th stud nts w 'rc mall: whik 

nt w r fi mal . •t ht 1 ult \\' rc <.:< nsi. I nt with th • utt nt t ltll nf 

t u I nt r1i ir. ti< n in Vl··t in titution . hnthc1 d 11,, 

nt c th tu I 
II 

hi I nl . 0. 1 1 nt ol th 



students were aged over 35 'Cars. AI. o the table shows that 96.2 percent of the 

learners had 0- lev 1 du ·ntinn whil J.R percent had A- level education. 

In order to llll I 'I s(<lll<l the ,n·'ct of learner factors on socio-economic 

dev ·lop1m.:nl. th, stud sought to establish learners' views on the relevance', 

impact and inOucnce of TVET on socio-economic development. These three 

a 1 eeL \ ere used to elicit learners' perception on the role of TVET on socio-

economic development in Kenya. After looking at these aspects, then th<' 

hypothe is 3 on the effect of learners' perception on the role of TVET on socio 

economic development is then tested at the tail end of this section. 

In response to relevance of TVET to socio-economic development, several 

parameters were put into perspective and students' responses sought on them . 

These parameters included; relevance of TVET to employment opportunities, se ll 

employment, further training, nation building, and standard of life. The sca le or 

rating ranged from very irrelevant as the least rating to very relevant as the high st 

rating. The findings arc shown in able 4.7. 

Tahle 4.7:, tudcntc;' perception on r le ance of TVE training progr·amm 
41 

If m II \'rry \lodrrnlr Ol Very Total 
Dr ripfion Rrlrvn nl Relr' nnt Rrle\alll Rrlr,nnl lrrrlrvnnt P rrrnlngr 

:; ... J 2 I n ' 1 0 
n ' ti l ' 0,',, I 

' " II I n 1 0 



As per the results presented in tabl 4.7, the study revealed that 26.8percent ofthC' 

students indicated that T VFT wns very relevant to employment opportunities. 

Some 41.7percent of the stud ·nts indi ·atcd that it was moderately relevant while 

22.6pcr ·t.:nl indt \tt ·d tl ' as fi1irly relevant to employment opportunities. This is 

an indication that majority of the students took technical courses because they 

believed that T FT' a<> an avenue for getting jobs in the labour market. nly ~.(1 

percent of the tudents indicated that TVET was not relevant to employment 

oppotiunities at all. This could be attributed to the fact that they may have chosen 

TVET courses against their wish. 

The other parameter that sought to indicate the effects of TVET on socio­

economic development from students' points of view was the relevance of TVET 

on self employment. The study revealed that 36.1 percent of the students indic8 tcd 

that TVET was very relevant to self employment. Another 38.8percent rated it ac; 

moderately relevant while 17.Rpercent rated it as fairly relevant. This meant that 

mo. t of the students were looking forward to engage in sci f employment altct 

graduating from technical colleges with specialized skills they would haw 

acquired. llowcvcr, 5.1 percent of the students rated 'T VFT as not being rei vant to 

elf cmplo m nt. These arc iikcly to have hccn tho e c;,tudcntc; '' ho f It the. did 

not hnn; capital to . tart sci r employment acti itic Som of th tud nts ma . twt 

hn\' h en mvare of the availability of th mon . fl·om the Youth l'\ ·lopml'lll 

hllld (YI F) which . upports the ·outh to ngag' 111 cl cmplo. nH:nt activiti 

tud t hli II I rh tl m I oun • 1 lJI Wlll lik ly to 11 •a '( ill 

mrl 'In Ill ' r th ir tr inin' in I VJ•'J in tiluti ll . I hi Ill tur l \\ ltt)d 

lir I hi mi •ht t1 n 

ht n 111 rn I i lh 1 lh m t tud nl lh 



role of TVET on socio-economic dcv lopment. These findings concur with those 

of Keere ( 1990). 

The students wut.' futlll r nsk d to rate the relevance of TVET in relation to 

cnlwncin • ltnlh ,, trainin' with the aim or acquiring more specia lized skills. Their 

responscs arc dlso captured in table 4.7. The analysis revealed that 42 .2percent ol· 

the tudenl indicated that TVET was very relevant to further studies. Another 

35.5percent rated it as moderately relevant and 17.6percent rated it as fairl y 

relevant. Overall, therefore m~jority of the students rated TVET as being relevant 

for further studies. This meant that, most of the students looked forward to 

fmihering their training in TVET courses after completing training at techni ca l 

training institutions. This further training was likely to lead to more specialized 

training in their respective ski lls and as a result enhance their productivity either 

in self employment N salaried employment. This in turn would lead to more 

contribution of trained labour force and consequently to socio-economic 

development in Kenya. These findings also concurred with those of Keere ( 1990). 

1 he other aspect that the students were asked to rate was the relevance of TVFT 

to nation building. ation building in this . tudy meant the contribution of tlw 

student. toward . the nationnl wellbeing in tenns of being engaged in ocio ­

cconomic activitie .. 

1 h dat, captur ·d in Tahl' l.7 further indicate that W.4p ·rccnt or the stud ·nt 

1, t d t Vl.::l a b in,' 1 'r I vnnt to nation huildin 1• 1 nnth 1 J7.7p n.: 111 1 tlul it 

I( I it 

m t ol th ' nt h n ti n huillin •. 11 11 
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economic development in Ken. a and this was often seen by various activities of 

national building. Thi . nl. t mcnnt that, as the students were pursuing TVET 

courses, the wcr' ll lkin' f(m ani to contribute towards nation building either by 

h ·in' sel r 'lllpl(ly~:d 01 in salaried employment. Also the majority of the students 

wcr · bL·in' pr 'I dl' ·I to h ·actively involved in aspects of nation building as they 

pursued r\'FT courses. 1 he recognition of the relevance of TVET to nation 

building b_ the students was a good indicator of its effect on socio-economic 

de elopment in Kenya. These findings concur with those of Keere ( 1990). 

The students were also asked to rate the relevance of TVET in improving an 

individual's standard of life. Standard of life in this study meant the kind of life an 

individual was able to lead or afford according to their level of income as ma y 

often be determined by the type of vocation one was engaged in either salaried or 

self employment. Ideall y it meant one's ability to afford basics life requirement s 

uch as food, shelter, health and clothing to a satisfactory level. The students' 

response arc also captured in Table 4.7. 

he analy. i .. hmv that J0.4pcrccnt of the tudent indicat d that "T r r was, cry 

relevant to improving an indi idual . tandard of life. Another 40.6pcrccnt rat ·d it 

H ~ mod rat I rei evant and 20., p rc nt rnt d it a f~ti rl rei vant. " 't a 11 

therefore. majorit ' of th tudcnt rat d TVT:.T a , r levant to improvin, an 

in ividual t, ndard ollil . J\n individu II tandard < I livin '· i u u•tll .. • 111 indi "l itH 

th tr n •th ' 11 llllh . id Ill 
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The study agam solicited information on students' reasons for joining TVET 

institution. In order to nddress this aspect several parameters were put into 

perspective nanwly: Jt I tntu u;t, entry into well paying job, gaining sel r 

cm plo rnent s ~ill s llld qualifi ·ation for further training. The analysis of students ' 

n:sp<111s •s • 1 larnin, their reasons for joining TVET programmes are contained in 

Table 4.8: Students' reasons for joining TVET programmes 

Item Description n Very Moderate Somewhat No Total 
great Impact Impact I rnpact Pet·ccntng<' 

Impact J 2 I 'Yo 
4 % % % 
% 

! Job Interest I 7. 1 I 3.2 100 ! Well Paying Job I Io.7 I 2.6 100 
cl f Employment 100 

Skills 

Further Training 100 

The analysis in Table 4.R revealed that 61.6percent of the students indicated th
8
t 

job intere. t had a very great impact on their choice of TYET courses. Another 

2R.l percent rated it as moderate impact and 7.1 percent of the student. rated it as 

having somewhat impact. vcrall ther fore, majority of th students indicated that 

i< b inter st had influenced their choice of r ··r cour es. What thi actuall y 

rn ant wa that. mo t of' the student w r awar of th influcnc 1 VI 1 

pro •rammcs had in the job rnar ket. ajorit · \\'cr a! n , ' arc that 1 \ 1 

W< uld 1 d th m t 1 , ttin • ·, h and th r lor puttin' into pr.t ti · th 
ill. th~' 

quir d in ·r VI· I in tituti< n . < c n JU uti th 
n hi 

lh Ill t Ill 1111 it Ul • t 1 



The students were also a. ked to rate th ex tent to which the desire to join a well 

paying job inl1uenccd their choice or TVET courses. The students' responses arc 

as shown in Table L' I .1!<1 ·aptun:d in Table 4.8, revealed that 50.5percent of the 

students indirul ·d th 11th' d ·sir 'to secure a well paying job had very great impact 

in their ·hoi·, to 1oin I I·T institutions. Another 36.2percent rated it as moderate 

impud and I 0. 7) crccnt as having somewhat impact. In general therefore most or 

the student indicated that a well paying job had influenced them in their choice or 

T ET cour e. This meant that, the students were aware of the likelihood th at 

TVET courses might lead to obtaining well paying jobs. Well paying jobs are 

a sociated with a higher standard of li ving since one has some income to spend . 

Students were further asked to rate the impact of TVET programmes 011 

acquisition of ski ll s for self employment. The responses arc also shown in Tnblc 

4.8. The results indicate that 63.6pcrcent of the students rated acquisition of skill s 

for self employment to he of very great impact in their decision to understand su ·h 

a course. Some 2R.4percent of the students rntcd it as of moderate impact nnd 

6.5percent rated it as having somewhat impact. n the who! , majority of the 

student indicated that the need to acquire skills for sci f emplo mcnt had impact ·d 

gr at! on their choice of 1 I· r cour e . ·r his meant that th driving force 1(11 

tudcnt to pursue r rT course wa acquisition of kill f r . elf mplo mcnt. It 

i th r for \'idcnt that most of' the l\t ud nt ' ante I to a quir skill s f(H s ·II 

m1tn m nt. ·r he c kill would at the nd of the cour c I nd th m tn cn ,11 'l ill 

Ill 111 cam omc inc.:om that \\ould h It thC'IIl 
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employment would be a great contribution to socio-economic development 111 

Kenya by way of incrcn 'C I in ·omes nnd 'mployment creation. 

The study also askt·d tht• -.;tud ·nts to rntc how acquiring qualification for furth er 

trninin • inllu 'II· ·d tit ·ir ·hoi '' of'TV I ~T course. The students' responses are also 

shown in Tall, .< • ·r he ana lysis revealed that 64.5 percent of the students 

indicated that acquiring qualifications for further training had very great impact 011 

their choice to join TVET programmes. Some 26.3percent of the students rated it 

a moderate impact and 6.3pcrcent rated it as some what impact. Overall 

therefore, most of the student indicated that the need to acquire qualifi cations f() 1 

further training as having greatly impacted their choi ce of joining TVIn 

programmes. This meant that the majority of students recognized the need f'or 

furthering their education in order to acquire more specialized ski ll s. These 

specialized skills would lead to better productivity of the students when thcv 

engaged in income generating activities. As a result, the increase in productivit \ 

would lead to increase in <>ocio-economic development of the country. Furthc1 

training therefore docs contribute to socio-economic development as thi s oflcn 

lead. to production of high ski lled labour which i<> alway. required in a gn)\\ in.• 

e onom like K nya. 

In order to establish th factors tltnt influ nee . tudcnts' perc ption 011 thl' 

influence or ' I Vl ~· r pro •mrnnH on . o io- conomic dcv lopmcnt in Kcny 1 tlw 

tul nt w r a ed to rat th influ n ·of lnhlUI mark t n 1 . 1 1c.; 1111 ,, (ll 

urri ulum to th I mark t. qu lit ' > tr in tt tinin • 

ui1 m nt n I VI I pr •r 111111 • I h r 



Table 4.9: Factors that influence development of TVET programmes 
Item J)e~cription "' \ Cl~ lnnuentinl Less Not Percent Jnnurntinl J lnlluentinl Influential % I •y., 2 I 

"' 'Yo 0/o '" -Labom Mat Kl'l ~·l·d,_ IN .ns - 52.0 10. 1 0.4 100 ~'tiiiCIII 1\ I I •1.1 56.4 16.8 2.7 100 ( 'utt irultutt - -
lilt lit pi lttim·t -: l JX.6 - 46.9 12.5 2.0 100 -l'tuinill • ll[tttpn~nt ~ .15.7 46.2 15.2 2.9 100 

Th, results in Tahlc 4.9 reveal that 37.5percent of the students indicated that the 

labour market need<; was very influential to the development of TVET 
programmes. Some 52percent rated it as influential while I 0.1 percent rated it as 

les influential. On the whole over 52 percent of the students indicated that the 

labour market needs influence development ofTVET programmes. 

This further meant that, TVET development in Kenya is highly influenced by the 
demands in the labour market. This therefore explained the reason why there w 1-e 

very many courses in TVET institutions. There were courses in all business field s 

including business studies, technical courses, sciences courses, agricultural 

courses and engineering courses. The labour market in each of these fields leads tn 

the demand for skilled manpower that was in most cases trained in T f· r 
in. titutions. Therefore, the study had established that the labour market n cds did 
influence the type. or labour trained and at different 1 \ I.. 'l his in itself did 

influence the development of IV£ T' in Ken a. It ' as ther fore clear that 1\ I· 1 

did all' ct < cio-cconomi<.: d velopmcnt in en a n reveal d b the inl1u ncl' nl 

th labour market n d . 

Vith r t tt th vhi h th Ufl 
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percent of the student rated th current TVET curriculum as influential to the 

development of TVI'.T pr 1grnmm 'S. This therefore meant that majority of the 

students indica! d that thl t'\ltr 'Ill I'VET curriculum influenced the development 

or TVPT pro •nttllllll'S ;111d was I ·levant to the job market. This further impli ed 

that a~ th , jnl tn.ll'k ·t ahsot hcd the graduates from TVET institutions and hence 

the su11 ortcd the development or TVET in Kenya. Therefore the students were 

of the vic\\ that TVET programmes affected socio-economic development 

through production of the labour force needed by the economy. This was further 

supported by the fact that some 56.3 percent (Table 4.9) of the students said th <l t 

curTent cuniculum being offered in TVET institutions was influential to the 

development ofTVET programmes consequently to socio-economic growth of the 

country. 

The infonnation in Tahle 4.9 also revealed that 3R.6percent of the students rated 

the quality of trainer. a. v ry innu ntial to the development of TVF'I 

programmes. Another 46.9 percent rat d it as influential whi le 12.5p rccnt rat d it 

as Ie. s influential. Overall, over 46.9 percent of the students indicat d that th , 

quality of trainers influenced the d clopment of 'T •T in Ken a. This meant 

that the current qual it of trainer. in 1 rT in. titution \ a. rei , ant to tlw 

d vclopment of 'I r~T programme. in Ken a. 

'I he. findin ' m d to supptHI th result pr nlc I in 'l ahl t I (b) slllm·in, 

thut . nu~jotil of the lc Iuter in tar ' tc I ' I VI~' ! in titutions wert' trninnl in th 

r I vnnt 

Jll lit , 
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job market in Kenya. This further . upportcd the contribution of TVET on socio-

economic development In term.' nl' n ailability of qualified training personnel. 

The study also sou 'ht ·tu It nts' i 'WS on the inlluence of training equipment on 

the (kvl'loptll ·nt I\ I· I ttaining programmes. The results in Table 4.9 indicate 

thnl J . . 7J Tccnl ( r the students ' rated training equipment in TVET as very 

influential to the development or TVET programmes. Another 46.2percent rated 

them as \'cry influential and 15.2pcrcent rated them as less influential. Therefore 

over 46.2 percent of the students rated training equipment as influential on TVET 

training programmes in Kenya. This meant that the current training equipments 

were relevant to the current training in TVET institutions and this was ensuring 

that the graduates were well trained. During data collection the researcher 

observed that in most of the TVET institutions, most of the training equipment s 

had been upgraded and modernized. This was in turn supported by the 4() .) 

percent ofthe students' views on the influence or the training equipmcnts as hein !.! 

influential on the development ofTVFT programmes. 

The lecturer. too were asked to rate the influence of TVET on socio- conomi r 

de clopmcnt in Kenya. T'hcir rc. pon<>cs arc shown in Table 4.1 0. 

Table 4.10 Lcctur rc;' \icnc; on the influcnc of ' ET on ocio-cconomic 
mcnt 
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Some 48.6 percent of the lecturer. rated it as high influence and 31.1 percent rated 

it as being fair inOucntial. Thcr ·rorc ov ·r 48.6 percent of the lecturers indicated 

that TVFT highly mllu n 'l' .;;o ·in c ·onomic development in Kenya. The lecturers ' 

view~ on the postt1H' Jnflu ·n ·c or TVET on socio-economic development in 

Ken n ·~111 ·ur "1lh thos' of students. 

ln light ofthc aho\e discourse, the study established that, TVET was very relevant 

to socio-economic development in Kenya. Thus an average of over 35.2 percent ol· 

the students indicated that TVET programmes was relevant to socio-economic 

development in Kenya in terms of its relevance to employment opportunities, sel !' 

employment, futiher studies, social cohesion, nation building and moral integritv 

and standard oflife. 

Additionally, the study established that TVET programmes impacted on socin 

economic development in Kenya. This was also supported by the fact that ovc1 

60.1 percent of the students indicated that TVET programmes greatly impacted 011 

socio-economic development in Kenya in tenns of job interest, enhanced w 11 

paying job, gaining sci f employment skill and qualification for further training. 

Further, the study revealed that 1 I· T programme. did influenc socio- conomic 

de,·clopmcnt in Ken. a. 'T hi was indicated by 11 9 percent of th tud nts nnd 

67.5 pcrccnt of the lcctur rs who indicat d that T I l programmes had hi •hl~ 

in flu nc d ocio-c ·nnomic dcv ·lopm nt in K nya in ll:nn . of th \about markl·l 

n th d v Jopm nt 1 'I Vl· 'l . r 1 ~van of I 1 ~' 1 curticulum to the job m.11 kcl . 

)UaJit f t Ill I 1 tt tinin' cquipm nt md influ n · ol tt tinin • 
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Testing of Hypothesis 3 

In order to understand ho'' the' nrious I 'arner characteristics influenced students' 

perception on tht. n ll nf I' ET programmes towards socio-economic 

dcv ·lopm ·nL til· third 11 1 othcsis stated that: ll 3: Learner characteristics do not 

signilicanlly uiT· t th ·ir perception on the role of TVET programmes on socio-

cconomi ·de' clopment. This hypothesis was tested using regression analysis. The 

results of this anal sis are shown in Table 4.11 (a). 

Table 4.1 l(a) 
Mo d I f I e o earner f t . d ac ors on soc1 -economic eve opmen t 

Std. Error of the C hange Stati s ti cs 

R Adjusted R estimate R Square F Sig. r 
R Square Square Estimate Change C hange dfl df2 C hange 

0.073" 0.005 0.000 0.3940 0.005 0.979 3 544 0.402 

a. Predictors: (Constant). What IS your h1ghest level of education?, what IS your age group? . 

Please indicate your gender. 

b. Dependent Variable: Socio-economic Development 

The results from Table 4.1 I (a) were summarized by the following regression 

equation; y ~ a + bX; where Y = value was the dependent variable (socin 

economic development) that was heing predicated in this study. The valu (a) was 

the constant in the regre sion anal sis equation. Th value (b) was th co fficicnt 

of X. ,, hile X ' as the value of indepcnd nt variabl (learn r factors). lhe 

ind p ndcnt variable fiH· hypothc i I h in thi . tud ' a learn r factor, and their 

influ nc on students' p rccption towmds the IT ·t nf r [· T on < cin-cc momil 

Ill I I H.:h I tudcnts' p tc ptions on 
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Thus the predictors identified to ctct rmm the effect of learner characteristics on 

their perceptions on rvr' r tm nnls sn ·in-economic development in this study 

were not signitknnt. ' llw n.·sults th rd()r' suggested that learner factors, that is, 

age, g 'lld I tllld ll'\ l'l nf ~·ducati011 W 'rC 110l predictOrS Of learner perceptions 011 

th' roll- or lVI ; r lcmanls <iOCIO socio-economic development. These findings did 

not agr" wtth K111gomhe, (20 12). According to Kingombe, the age, gender and 

students' le\'el of education did inOuence their percep6ons. The difference or 

opinion with Kingomhe in this study was because Kingombe 's study was 011 

, econdary school students whil e thi s study focused on TVET students . 

The third hypothesis also sought to determine the relative importance of learner 

factors on socio-economic development. The results are summarized in Table 

4.11 (b) 

Table 4.1l(b): 
Relative importance of learner factors on socio-economic development 

Unstandardizcd Standardized 
Coefficients ' ocfficicnts 

Model n Std. Frror Beta l Sig. 

I ( on<;tant) . ~0() 29'i 12 900 000 

Pleao;e indicate your gender OQ5 O'i4 077 I 7'i1 .ORO 

\\'hat I" your age group'! 001 052 .00 1 .0 5 .9RO 

What is ·our highe<;t level nf' formal 
.021 . 14} .OOo . 145 .SX I education'! 

. 
II . D r nd nt Vanahl . SOCIO· C 011(\1111 Dcv lopment 

1 h in nmation captur d in ., ahl t II (h rurtht:r indi at d that I ·~till I a '<.'. 

r nd I • nd I v I () f lu tlion w r in nh nlutl: k r m not i •nili<."lllt ll1 (l Ill · 

indi h ' th I t 1 
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Young (2000) who found males wcr' more inclined to gender biased views ol' 

technology. This fwthcr c plninul wh female students were likely to enroll in 

'perceived' female l'Ollf"'oil'" as was with male students who enroll in 'perceived' 

mnle cours ·s. 

4.3.4 IUfc.·do; of imlitutional factors in TVET on socio-economic 

drYclnpmcnt in cnya. 

'l he fourth research objective was to examine students' perception on the 

influence of in titutional factors towards the role of TVET programmes on socio-

economic development. This was further to address research question four: how 

do institutional factors influence students' perception on the role of TVF'J 

towards socio- socio-economic development? The fourth hypothesis thus stated 

that: H4: Institutional factors do not significantly influence learners' perception 
011 

the role ofTYET programmes on socio-economic development. 

The hypothesiS on institutional factors was tested in terms of lecturers' 

qualifications, physical infrastructure, teaching and learning facilities , TVFT 

curriculum and category of TV T institution were taken into consideration. ' f he 

student.' and lecturers' \ icws on these variable. were xpectcd to prm ide 

infonnation from both the lecturer and the student on what the heli cd \\cr. 

th cff ct of institutional f:tctors in T rT towards th role of 1 I· I on ocin-

onomic development in Kenya. 

With 1 1 ct to I tur r ' qualification , l(lur ast ds w 'I addr ss~.: 1. 'I he l' 

111 lud I JU lifi 1tion . ll: tdtin, Ill: • Ill th( d (I( 

qu tlit ~ ( I 

th 

7 



on lecturers' qualification as on of th institutional factors that would affect the 

development ofTVrT and ·nn~equcntl socio-economic development in Kenya. 

The study l'tu t her I id t ·d in f(mnat ion on the methods of teaching that were 

wmnH)nly u · ·d I y I • ·tm ·rs. The methods of teaching most commonly used by 

th ·I ·ctun:r~ in T L· 1 institutions arc contained is in Table 4.12(a). 

Table 4.12(a): Teaching methods used by lecturers in TVET institutions 

Method of teaching 
Frequency 

N 

I Lecture 53 71.6 

I Demonstration 2 1 28.4 

I Total 74 100.0 

The analy is in Table 4.12(a) revealed that 71.6percent of the lecturers used the 

lecture method and 2R.4 percent of the lecturers used demonstration method. The 

re ult in Table 4.12(a) suggested that the most preferred method of teaching wa<> 

lecture method which was by and large teacher centered. This finding wa<> 

contrar to ' hat ' as exp ctcd in technical education. Jenerall , methods of' 

t aching fort chnical education w r expect d to he don through demonstration . 

practical a signmcnt among others. f Jowev r, re ult in Table 4.2 show d tlwt 

nH 1 . tud nt were enrolled in Busin s r !at d ar as wh r d mnn !ration 

hi n • 11111 ru I lla' c he n u I I n:qu nt I ' '\s in ot h t mon.: tc ·hn ie.ll 

n •in · rin •. II ' ould th r f(,, imtort tnt in lulur tc •at h In 

n I I 1 ulu I u in 
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The study agam sought to e. tnbiL h the distribution of lecturers by teaching 

department. This was nimc I nt und r. tanding the reasons for their choice of' 

teaching method ' I h ·inti tmatinn is ~ummarizcd in table 4.12(b). 

Table.· 4.12(h): l>i'ilril ucion of lecturers by teaching department 

Tl•nchitl)! llcp:nlmcnt Frequency Percent 
N 'Yo 

Bustne~s 27 36.5 

\pplted ctences R IO.R 

Engineering 20 27.0 

Institutional management I R I O.R 

I T II 14.9 

Total 74 100.0 

The analysis in Table 4.11 (b) shows that 36.5percent of the lecturers were in 

business studies department. This meant that most of the courses in this 

department were taught by lecture method becau e they were oflen more 

theoretical. Another 27 percent were in Engineering department, followed by 14.9 

percent in ICT department and I 0.8 percent in Applied cience and Institutionnl 

Management respectively. The courses in the engineering departments were oflen 

practical in nature and hence the most preferred method of teaching was usuall y 

demon. tmtion though it did not seem to ha e be n the case by a majorit of the 

lcctur r . 

' I h tud. further sou 'ht to 'd an insight on wh thcr I ctur r got on UJ d ltin 1 

th ir knm •I ·d 'C and . kill . 'I he ' w~rc n:qm:stc I wh th r th ·y hnd att ·mini in 

tr. inin' in th ir ar a nf Vel\' vital in 
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attended in-service training a, a way on enhancing their professional 

qualifications and comp tenet: . T'hcir rcspons s arc shown on table 4.13. 

Table 4.13: Lrrfun r • :tth•tul:llll'l' of in-service courses in TVET 

l~nh· uf St·nh• Fn•ct uc11cy )'<>rCCilt 
N percent 

s ·ldt)(ll 1() 4R .6 

I css hcqucntly 26 35. 1 
Frequently 9 12.2 

\'cry frequently 3 4.1 

Total 74 100.0 

The infonnation in Table 4.13 indicates that 48.6percent of the lecturers seldom 

attended in-service training while 35. 1 percent indicated that they attended in 

service training less frequently. Nevertheless 12.2percent and 4.1 percent of the 

lecturers indicated that they attended in-service training frequently and very 

frequently respectively. This meant that most lecturers lacked an opportunity of 

being updated in their training through in-service training programs. 

A an institutional factor therefore, the tudy established that there was need for 

more in-service training for lecturers in order to enhance their prof c. sional 

competence and qualification . In-service training wa critical because it k pt the 

trainer. ahr ast with new dcv lopment in the economy and more particulnrl . tlw 

lahour market. 'J he lecturers would in turn pass the knm I dg to th train 't' . 

when tcachin •. 

'111 nth r a p d Ihat \HI invcsli 'Hinlundcr in titutionnl fitctor w 1s :Hkquncy nl 

t a hin' nd I am in, fa iliti . 'I h tud~·. ou •ht student tnd I rtun:t vk·"· 
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Table 4.14: 
Lecturers' and students' views on adequacy of teaching and learning facilities 
in TVET institution. 

- -Rate of Seal I t'l'lllf ,,,.,, Vkws Students' Views 

I• Jt'IJ II!'IH'Y Percent Frequency l~ercent. 

%, N 'Yo 

N\l( Udl'ljlhlll' 7 9.4 29 5.3 

lntltkquntc 17 23.0 143 25.9 

dcqualc 42 5o.R 263 47.6 

Very adequate R IO.R 117 21.2 

Total 74 100.0 552 100 

The analysis in Table 4.14 reveals that I 0.8pereent of the lecturers indicated th 11 t 

the training facilities in their institutions were very adequate. Some 56.8percent or 

the lecturer indicated they were adequate. Another 23percent indicated the 

training facilities were inadequate while 9.4perccnt indicated they were not 

adequate. Also the analysis reveals that 21.2 percent of the students indicated that 

teaching and learning facilities were very adequate while 47.6 percent indicated 

that they were adequate. Some 25.9 percent of the students indicated they were 

inadequate " hilc 5.3 percent indicated they were not adequate. In gen ral 

therefore, 56.8 percent and I O.R percent of the lecturer. indicated that teach in , 

and 1 aming facilitic. \\ere adcquat and vcr adequate r . p cti ely. Thi s "as 

aim< . t . imilar to student ' \'iews which indicat d that 47.6 p rccnt and 2 1. 

p rc nt had aid that the teaching and learning faciliti . \ r adequate and vcn 

, I quatc r cti v •I ·. Ilene~.: lcctur r an I tud nt held similar \' icws 011 th 

d qu • of l a hin ' nnd 1 :u nin • " r. lh rc i n 1i •ht di 1 t n 1 

I· r in t 111 th 111 a ' hin' md I 'li nin • 
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The results revealed that TVFT in. titutions had adequate training facilities . 

Ilowevcr, over 9 percent nn I \ percent of the lecturers and over 5 percent and 

25.9 percent ol the -.tlllknts !(lund r;t ·ilities not adequate and inadequate 

rcspcctiv ·I . 'I hi· Jlll'.llll th:tt th ·r' was inequality of teaching and learning 

fucilitil'S tltnt mad· I ·aming mcffcctivc. lienee provision ofteaching and learning 

fnciliti ·s should I c addrc'\scd. 

In , umming up this section, it could be stated that lecturers who used teacher-

centered method were more likely to be satisfied with less learning resource 

facilities compared to those who used learner-centered methods of teaching. 

The study also investigated issues relating to relevance, mechanism of quality 

assurance in TVET programme, administration and organization or TVET. The 

views oflecturers are dealt with first. These views are captured in Tables 4.15. 

Table 4.15: 

Lecturers' views on the relevance of current TVET curriculum to 

socio-economic development 

Rate of Seal<' 

j1 ess rele\'ant 

I Rele\'anl 

I Very relevant 

I Total 

15 

J9 

20 

74 

201 

52.7 

27.0 

100.0 

I h I ult in "In hie l.l4 indicat that 7 r rc nt or th' I ·turcrs indicated that tlw 

urr nt uniculum \ H v r ' 1 onomi ' d ' ln1 m nt j 11 

it • 
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The students too were asked to rat th r I vance of the curTent TVET curriculum 

to socio-economic dcvclopm nt in I ' en a. The students' responses are shown in 

Tabl e 4.1 o. 

Table 4.1 (,: 

Students' view-. on the r I ancc of the current TVET curriculum to socio­

economic dcYClopmcnt 

R:tll' of Sca le 
Frequency Percent 

N 'Yo 

Not rele' ant 16 2.R 

Fairly rele,·ant R7 15.R 

ReleYant 299 54.2 

Very relevant 150 27.2 

Total 552 100.0 

The information captured in Table 4.16 reveals that 27.2 percent of the students 

rated the current TVET curricu lum as being very relevant to socio-economic 

development in Kenya. Another 54.2 percent and I 5.8percent rated it as relevant 

and fairly relevant respectively. The study therefore estab lished that about 

54.2percent of the students and 52.7percent of the lecturers rated the curT 'Ill 

TV ·T curriculum as being relevant to socio-economic development in Kcn y<J 

This was a very good indicator of the effect of 1Vf<T on . ocio-cconomir 

development in Ken a since over 50 percent of the . tudcnt and lectur rs rat d tlw 

current TVrl curriculum as relevant. B tension th r fore, a r lc\'nnt 

curriculum cnsur s that prop 'I' trainin' wa don and cons qu ntl_' the graduate. 

from the ·r vr::r in titution would nl o h rd vnnt to the nnom , a th ) , •nulcl 

havin' uc )Uir I rd vant ill from n 
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The other aspect that the study investigated wns the quality assurance of TVET 

curriculum. The aspect or qunlit .' nssurnn · is very crucial in any programme 

since it ensures that tht: Jl'lll'lilnlllll' is or hi rh quality and meets the demands or 

the trninecs and lht· 1.11 1111 mnrk 'I at Jar 'C. The views of students on qualit y 

assurum: , (lr 1"\ I· I 'llll i ·ulum me captured in Table 4. I 7. 

Table 4.17: 
tudents• vie\\s on quality assurance of mechanism of TVET 

curriculum 

Rate of Scale Frequency Percent 
N 0/o 

Not releYant IR 3.2 

Fairly relevant IIR 21.4 

Relevant 267 4R.4 

Very relevant 149 27.0 

Total 552 100.0 

The analysis in Table 4.17 above reveals that, 27 percent of the students rated the 

current mechanism of quality control of TVET programmes as very relevant. 

Another 4R.4 percent rated it as relevant while 21.4percent rated it as fair!\' 

relevant. Overall 75.4 percent of the students rated the current quality assurance 

mechanism in T F r as being relevant. This was a good indicator that 1 F 
1 

curriculum i perceived to be relevant and of good quality. This seemed to suggest 

that the current 1 Vh'f programme wa well monitored and qual it a suranc, wns 

maintained h ·the n.:spl:clive arm or 'O\ ernmcnt. 

·r h VI~'I curriculum thnt th tudy e • mined wa it 

man r, !mini tmti m , nd 1 r' miz·ttion. ' I h tud nt I It) I HI 

th m nt o 
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Table 4.18: 
Stude nts' views on managcmcn 0 i t fTVET P 1mes rognn 

Rate of Scale Frequency Percent 
N %. 

Not lnllucnl1nl ~ 4.6 

I css Jnllut•ntud <)<) 17.9 

Jnllut'llllill ():) 4R .O 

Yl'IY 11111\ll'llll II I r11 29.5 

'J'(lflll 552 J 00.0 

The infonnation captured in Table 4.18 shows that 29.5 percent of the students 

rated the management ofTVET programmes as very influential. Some 48 percent 

of the students rated management of TVET programmes as influential while 

17.9percent rated it as less influential. These results seem to suggest that the 

management of TVET programme has been supportive in ensuring that the 

programme yields the desired results. Some of the results include quality training 

of graduates, relevance of the TVET curriculum, adequate teaching staff and 

provision of training facilities . As at the moment, it is important to note thnl 

administratively, the entire TVET programmes are under the ministry of lli ghcr 

Education cience & Technology (MH S&T). The ministry plays an ov rsight 

role of checking the quality of TVFT programmes. Ilowcver the Directorate ol 

Technical Quality 1\. surancc and ' tandard (DT A, ) p rfonned the main role ol' 

en uring quality of programmes and training is maintained . At th institution :ll 

lc\ c) the principals or public institution and managers of private institution · 

mana • the dn • to day nmnin 'of' the pro •nm1mc · . 

. 
4.3.5 Student'' vi(.•\\ on their pn:par dn 
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how ready they felt they were to join th labour market. Two aspects were 

addressed in thi s case .In r sp' ·t tn stud nt s preparedness in tem1s of skill s 

acquisition and pr par' llw~s f(ll· til' job market during the training. Their 

rcspons ·s m · shtm n in t.d l • 1.1 <)and 4.20. 

Tnblc 4.19: Studrnt•i 'i · on their preparedness in terms of skills acquired 

durit g training 

Ratr of Scale Frequency Percent 
N %, 

Not adequately prepared 16 2.9 

Fairly prepared 120 2 1.7 

Adequately prepared 2R2 51. 1 

Verv adequately prepared 134 24.3 

Total 552 100.0 

The analysis in Table 4.19 reveals that 24.3 percent and 5 1.1 percent of th , 

students indicated that they were very adequately prepared and adequatclv 

prepared respectively in tenns of skills acquired during training. Some 2 1 7 

percent of the students indicated that they were fairly prepared . I fowever q 

percent of the students indicated that they were not adequately prepared in t rm" 

of kilL acquired during training. This meant that as the students w nt through the 

training majority of them w r able to auge th m I e in t nn of hm the\ 

acquired. kills and how read they would u th acquir d skil ls in th .i< h lll<lrkl·t . 

1 hi wa Cl ,< od incli ·at or thnt the: w re rc ·civin' th n cc ar. trainin, nnd as 

u h th , \ '<)llld he reml ' to utili:rc the acquired skills in th, job mnrk t. 

h r t of dn wa in rcl ·ttion to th jc b Ill II k t. 'I hi 

t1bli h tu lent ' I in ' tc \ •n t i 1 h " 

nd Ill I l ur m rk t. I h ir ht \ n in 
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Table 4.20: 
Students' views on their prcparrrlnr. s for the .ioh market 

Rntr of Scnll' Frrqnrncy Pr1·cent 
N "lo 

Not .tlkqu Itt I "' t'pllll'd 4 O.R 
I 111 h ,, il'qualt'l ptl'pm ·d 62 11.2 

dt•qu.tlt'h ptt•pmt•d 332 60.1 
\ ' ., ' .1 kquaf ·I p1cparcd 154 27.9 
I otal 552 100.0 

Information captured in Table 4.20, reveals that 27.9 percent and 60.1 percent of' 

the students indicated that they were very adequately prepared and adequately 

prepared respecti vely for the job market after their training in TVET institutions. 

Some 11 .2 percent of the students indicated they were fairly prepared while 0. 7 

percent indicated they were not adequately prepared. The study therefore 

established that a majority of students from both public and private institutions 

were feeling adequately prepared for the labour market. This meant that the TVFT 

programmes were producing majority of graduates who felt that they were 

adequately prepared for the job market. This also was a good indicator of the 

c ntribution ofTVET programmes towards socio-economic development. 

4.3.6 tismatch hetwccn TVE.T and socio-economic development in cnya 

eY rthcle .. • the students w r ask d to indicat \ heth r ther \ a a mi match 

hctwe n ·r I.:.T progmmmc. and ocio-cconomic d v ·lopm nt in K nya . ·1 he 

a p ct or mi match wa:-; on the hnsis or c t. hli hin r wh th r in practice th ·n~ wa. 

mi · in lin 

., hi im II I i it i 11 ' md h: tur 1 on h tl th 
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Table 4.21: Students' views on thee ·tent of mismatch between TVET and 

· socio-economic development 

-r---

Rate of Scale fq NJII IH'~ Pt'n'enl 

II % 

Nom· C) 17.2 

Not \TI v 'H'.rl I rt'i 29.9 

( ;ll\l( I(, .19. 1 

v l'l \' )!I l'.tl "' (j ll .R 

Total "\52 100 

It is evident in Table 4.2 I that I 3.R percent of the students indicated that th e 

mismatch between TVET and socio-economic development was very great. Some 

39.1 percent of the students rated the mismatch as great, while 29.9 percent rated 

the mismatch as not very great. Incidentally I 7.2 percent of the students indicat ed 

that there was no mismatch between TVET and socio-economic development. 

Therefore the study established that slightly over 50 percent of the student ~ 

indicated that there was a mismatch between TVET programme and socio 

economic development. 

Lecturers were also asked to rate the extent of the mismatch betw en TVFT 

programmes and the skills required for socio-economic development. Theil 

rc pon cs arc captured in Table 4.22. 

1 able 4.22: 
Lecturer , view on the :xtent of mi<~match hehH n T ET and 

'locio-economi dev lopm nt 
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The results in Table 4.22 indicate that 14.9 percent of the lecturers rated the 

mismatch between 'TV ·T pr )grnmmc. and socio-economic development as very 

high. Another 52.7 pcrn nt tIll I this mismatch as high and 23.0 percent rated it as 

less mismntth . lm·ldt'tlt .tlh m 'I 9 p '1 ·cnt of the lecturers indicated that there was 

1w misnwt ·It b ·tw · ·n I f l pro 'rammcs and socio-economic development. This 

meant that the I ·durcrs· ic\ s were different when compared to students' view on 

the mismatch between TVET programmes and socio-economic development. The 

difference in the rating would be attributed to the fact that the students' 

expectations about TVET programmes and socio-economic development were 

higher than that of lecturers. The lecturers were able to interpret the mismatch ol 

TVET programmes and socio-economic development in a better way than the 

students. Therefore, the study established that there existed a great level 0 r 

mismatch between TVET programmes and socio-economic development. This 

ituation needed to be investigated in future studies. 

4.3.7 Fa t tracking socio-economic development through TVRT 
programmes in Kenya 

The study further sought information from lecturers with regard to whether TVFT 

programme did fast track socio-economic development in Kenya. 1 he lecturer· , 

re pon. e arc shm n in 'Table 4.2J. 

Tabl ~.23: 
L tur r ',j w on "a) in whi h 'TV ;r can fat track , o io- onomi 
d v lopm nt 
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The data in Table 4.23 indicntec that 55.4 percent of the lecturers felt that 

provision and acquisition of tc ·hni ·n l . kill. were ways that TVET programmes 

could fast track socio e ·on )tlll • ck elopmenl. This was followed by 27.0 percent 

represented b t1 ninin • nr 1111ddl ' I ·vel manpower through TVET institutions and 

17.(> p ·rc 'Itt n:pr ·s ·ntin' marketing of TVET products would also fast track 

socio-ccolwmi' d '' clopmcnt. 'I he study findings seemed to suggest that the bes t 

wa or fast tracking socio-economic development was through provision <llld 

acquisition of technical kills which were offered in TVET institutions. 

4.3.8 Challenges facing the development of TVET programmes 

The study also sought students' and lecturers ' views on the challenges facing the 

development of TVET programmes in Kenya. Some of the challenges facing 

development of TVET programmes in Kenya identified by students are contained 

in Table 4.24. 

Table 4.24: Students' views on challenges facing TVET 

Type of challl.'nge 
Frl.'quency Percent 

N o;o 

I·ew training equipment 171 31.0 

Few Job opportunities for 122 22.0 
trainee:; 
Inadequate training 24'i 44.4 
f.1c iIi ties 

o proper linka •c with th 
0.4 

indu try 
on 12 2.2 

'I otal 552 1 0(),() 

An < v n •h lmin • m jnrit ' th tud ni < 7.Cl 1 ·n: nt) st \l d that ' I VI· 1 
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of workshops, laboratoric., cia .. cs, t xt books and furniture among others. 

Another 31.1 percent of th . tudcnL indicated that few equipment were another 

challenge fncing 'I VI r. ' I h is~u' of ·quipment would include items such as 

mnchincs, tools. rotnputl't s .1111011' oth ' tB. This was a challenge mainly because or 
the numlK't ~)r ·tud ·nts ·nrollcd in a spcci fie course and the available equipment 

had to be shar ·d amon ' the trainees. The other challenge identified was few job 

oppmiunitics l trainees after graduating from TVET institutions. This was 

identified b 22 percent of the students. Finally a very small number of students 

0.4percent identified lack of proper linkage with the industries as a cha ll enge. This 

was mainly because often times a few students lacked places for attachment 

practicum. 

The lecturers too identified some challenges that face TVET programmes. These 

challenges are presented in table 4.25. 

Table 4.25: Lecturers' views on chaJienges facing TVET 

Frequency 
N 

I Political mterferencc 7 95 

I 
"ompetition from l(l 35.1 
nivcrsitics I Inadequate funds from the 36 4R.Il 

govcmmcnt 

I (l room for e. pan.;ipn 5 6. 

l't otnl 74 100.0 

'I h in ormation in 'I able L2 indi ·at th· t I OOpcrccnt of the h:ctlll r a rn:..: 1 that 

r. Ill ' Ill challcn' . Unlik th tud nt ho\\ '\'ct. the \c I llll I 
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especially in terms of acquisition of training materials and when they are not 

avai lable the quality of ttaining is nl. n a r~ cted. In most cases when lecturers 

lacked training mnt t ials th t'lldu l up ·ovcrin , the theory part of the course at 

the ex pense ol th pta ·ti ·,ll pntt. Th' other chall enge identified by the lecturers 

was C(l tllpl'lit i(m liom uni' ·rsiti 'S. Some 35. 1 percent of the lecturers indicated 

that TVFT institution ' ere facing competition from universities in terms or 

courses the were offering. For example, some of the Engineering courses such as 

electrical engineering, mechanical engineering applied sciences among others are 

offered in both TVET institutions and Universities. Students often seemed to 

prefer to study similar courses offered by the uni versities due to socia l prestige 

rather than TVET institutions. The other aspect of competition fi·om uni versiti s 

was the issue of affi liation of co lleges to existi ng public and private universities. 

The effect of this was that students would prefer to be in a co ll ege which is 

affi li ated to a certain university either because they believe the programmes 

offered were of high quality or just for social prestige. 

1 he other challenge identified by o.R percent of the lectur r. was lack of room l'ot 

expan. ion. This wa a challenge c. pccially for private collcg s that ofl 11 used 

hired premise. and experienced an influx of students. 'J he public institutions alsn 

f~tc '4.1 n similar chnllcn 'l' in a ·en c that there was no nom to put up more 

I· I i i ti iall , lor tho • thnt Wl:t locat I in th urban ccntc 1 • ' I hL' othu 

. 
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The other challenge identiti cl by 0.5 p rcent of the lecturers was the issue of 

political interference. This "ns n mnjor ·hall 'nge especially where most public 

TVET institutions w ·n· I ill!' cnm 'I ted into university constituent colleges . 

When TVET institutitHts " ., (' tnkl'll up by universities, it meant that their 

number:-; w ·~~ 1 ·du ~.: in' ltlld in tum the number of trainees in such institutions 

would eventually reduce. The long term effect of this was that there would be very 

few graduates from T ET institutions who wou ld provide middle level manpower 

for the econom . This in turn may adversely affect the rate of socio-economic 

growth and development. These challenges needed to be addressed in order tn 

ensure that TVET programmes continue to play their vital role in enhancing socio 

economic development in Kenya with minimal or no challenges. 

4.3.9 Responses from heads of departments in industries on the role of 
TVET programmes on socio-economic development 

The study also interviewed five heads of departments from five industries. Their 

views were collated and analy7ed thematically on the basis of the re, earch 

objectives and rec;;earch que. tion .. 

11 the re pondents agreed that T f<T \\as pia ing a r vital rol 111 soein 

ec< nomtc d vclopm nt 111 Ken a. 'I he ' further indicated that amon, thcit 

employe wcr those li-<Hn 'T VJ:.'T in titutions who 1 roved to h, v •r comp tent 

\ h n p rlormin • thl'ir duti ~-

In t nn < 1 VI· I tt. inin tn th indu tr ', til tl• 1 I I HHk Ill 
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industry. With respect to involvement of the industry in curriculum design, most 

of the respondents indica! I thnt th . ' cr· not ·onsulted in their capacity as heads 

of dcpmtmcnts. I lowcvt:t thl' · agt '·d that because of offering internship or 

nttachmcnt oppotluntti · In th · TVET trainees then indirectly they were 

l;Ontributin' to ~.:uni ·tdum d •si •n by offering the practical component. 

With regard to matters of policies, all the respondents indicated that the current 

TV ·T policie needed to be harmonized with the industry demands in order to 

make TVET more effective. This wou ld be achieved by ensuring that the trainees 

in TVET institutions were offered practical opportunities in the industries since 

industries were the main consumer of the services of graduates from TVET 

institutions. In relation to challenges facing TVET, most of the respondent s 

indicated that the duration for the field attachment for students was very short. In 

most cases trainees had three months for their attachment period . The duration fot 

the attachment was perceived to be inadequate or short compared to what th y 

would be expected to learn in the specific industry. 

verall, therefore all the respondents indicated that there is a need for TVET to be 

streamlined ,.,,ith other government policic. in order to giv it the imp tus it 

require · in the promotion of socio-economic de lopment in Kenya. '1 h r ·suit s 

cemed to su, rest that the industry . hould a! o h' sen. itizcd on th vital roll-

'J Vl:.'l pin '· in d H.:lopin 1 human capital. l ·o thcr' m d tn he a dis -cnnm ct 

n th indu tti . and 'J VI· I in titution in terms of nll~rin 1 traim·t· 

tt, hm nt pp rtuniti . ·1 1i hould I d tn n tile th indu tr tu 
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industry. The envisaged collaboration b tw en the industry and TVET institutions 

would require policic. both I gnl nnd I 'gislative to be put in place in order to 

strengthen this collabor,ltitHl I{ r mutunl b ·ncfit of all the parties concerned. 

4.3.1 0 l{<.•spcm~>l'" f•·om hraclo; of department in government ministries on 
thl' roll' ofT\ I~T on socio-economic development 

Th, stud ' also in ten iewed five heads department from government ministri es. 

T' o were frc m the Ministry of Jnd uc:;trialization (Mol) and three were from tlw 

Ministry of Higher Education Science and Technology (MHES&T). Their views 

were also collated and analyzed thematically on the basis of the research 

objectives and research questions 

Jn response to the extent to which TVET influenced socio-economi c development 

in Kenya, all the pariicipants indicated that the role ofTVET in producing human 

capital required by the industry was vital. This view was in concurrence with that 

of respondents from the industry. The respondents from the Ministry of 

Jndustriali7ation indicated that, TVFT was the driving force in the Ministry since 

it produced human capital with practical skills. They aL o indicated that th re w ·re 

many activitic. initiated between th Ministr , TVFT institution. and th industry 

in order to cnhanc collaboration among them n of th main collahoratiw 

acti iti conducted h this mini. try \\'ere trad . hihition . For in tance in 

0 toh r 20 II th • mrnr It ' hnd or •nniz ·d n trade e hihition at the Kenyalf n 

lnt m ti nal ( onl I llC ( .. , hi provi<k Inn or 1 H tun it lor v 11 hllt 
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th 111 hi ur h icl 

int Jth th in lu tr . 

1 



The respondents from the Minish· of lli rher ducation Science and Technology 

indicated that they were a ·ti' cl. involv d in the implementation of TVET 

programmes. Thi~ wn m·1inl: un th quality assurance and standards in order to 

ensure lhnt all I' I· I institutJOilS both public and private were officiall y 

rc ristcrcd . Th' ministn c1ho endeavoured to ensure that relevant training 

pro rnnnmcs ,,. 't' l cing offered and properly examined and certified in 

collaboration '·ith relevant stakeholders. Thi s was done in order to ensure 

credibility of the T ET programmes. In tum this would create public con fidencc 

in the graduates from TVET institutions. 

With respect to the relevance of TVET programmes on socio-economic 

development, the respondents in both ministries agreed that TVET was very 

relevant to socio-economic development in Kenya. This was felt to be so becaus<' 

most graduates from TVET institutions were either getting salaried employment 

or elf employment. One of the respondents from the mini try of Industrialization 

indicated that he was aware of a number (about I 0 percent) of TV T graduates 

who had secured funds from the Ministry of Youth Affairs and had ventured in to 

. elf crnplo mcnt. 1 his to him was a good indicator of how TVET gradual . were 

contributing to . ncio-eeonomic d v loprnent in Ken a. Thos ' ho engaged in s 11 

mplo ·ment were not onl ct ating job for th m. ch but aL o for olhl'l 

nyan the nm' tim they w rc promoting th d lopm nt of I I· 1 in 
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would address this challenge by committing the Government of Kenya to fund 

TVET institutions adequatclv In nnkr to hav proper policies suitable for TVET, 

a national TVFT nuthodt\ \\':ls pmposcd. This authority would oversee all tlw 

activities ol' TVI ' I in I ·n a in terms of policies, curriculum development , 

tminin' inst1tutinns ,J · '1 ·ditatJon, examination and ce1iification. This authority 

would ensure ·ITicicnt and effective running and implementation of TVET 

programme . In relation to socio-economic development, the authority would 

ensure that T ET plays its effective role in tenns of human capital development 

and technology advancement in Kenya. 

Overall, therefore the responses from respondents from both Ministries seemed to 

be in concurrence with the views of the students and the lecturers that TVET did 

play a major role in socio-economic development in Kenya. Almost all the 

respondents indicated that TVET should be enhanced by all the stakeholders so as 

to make it more effective and relevant to socio-economic development in Kenya. 

Te ting of Hypothesis 4 

In order to understand the effect of in titutional factor on. tudents' p rception 011 

th rol ofTVE'T towards socio-economic de\ elopm nt, th fourth h_ poth si wns 

tested . 'This h •pnthesis stated that: I J4: In . titutional factors do not ignilicantl v 

influ n ·e learners' perception on th' role of TV ~·y pro 'rammcs 011 OCIO -

h 1 {lthc i v ts tested usin , rc •r · sion analv. is nnd 
" . 

th ult 



Table 4.26 
Model of -institutional factors on socio-economic development 

Change Sta ti stics 

R Adttl'•ted R • td. I 11111 11! th~ R Square F Sig. F 

R Squall' ~()ll.lll' h>lllll<lll Change Change dfl d(2 Change 

.14H'' I I . I () . 571 () .12 1 75.435 1 546 .000 

n. l'n·d il'lllls (l\'ll"l,llll. ln,tituiH111al: 
b. 1 cpl'mknt V ,n hthk. Sncio-cconm111c Development 

The rc. ults from Table 4.11 (a) were summarized by the following regression 

equation; Y = a + bX; where Y - value was the dependent variable (socin-

economic development) that was being predicated in this study. The value (a) was 

the constant in the regression analysis equation. The value (h) was the coefficient 

of X, while X was the value of independent variable (institutional factors).Tiw 

independent variable for hypothesis H4 in this study was institutional factors and 

their influence on students' perception towards the effect of TVET on socio 

economic development. This meant that X=institutional factors predicted 

students' perceptions on the effects ofTYET on socio-economic development. 

Therefore. the results in Table 4.26 re ealed that there was a significant 

relation. hip between Institutional factors and student ' perception on the role ol' 

TVE'f pro ,ramn1es towards socio-economic d elopment a F (1,546) 75.4\" 

p<0.05 .• inc the signi licancc 1 vel wa 0.00 p 0 05 th n the h p< th c wns 

r i ted. ·r his further mean that . incc R
2
- 12 p •recnt th n there was a si 'ni fiuml 

r lation ·hiJ b twc 11 in titutinnal ladot nnd student . r I <.:cptinn Inward !hl: tPil' 
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there were other institutional prcdictoL that needed to be investigated and were 

not covered in this study rh results or this model suggested the need to be 

reformulated for futur ' Ill li ~ in Md1..'l' to hnvc other factors that would predict 

students' p 't'l'l~ptHHt at mnt1..' than 1 p ·rccnt as was with this model. 

4.4 Th<' comhincd effect of contextual, learner and institutional factors 
on th<' role ofT ET on socio-economic development 

Aller testing each individual hypothesis independently, that is: namely hypothesi s 

on overall students' perceptions on the role of TVET programmes on socio-

economic development, a well as contextual, learner and institutional factors the 

study sought to test the combined effect of contextual, learner and institutional 

factors on students' perception on the role of TVET on socio-economic 

development. The hypothesis stated that H5: Contextual factors, learner 

characteristics and institutional factors do not significantly influence learners' 

perception on the role of TVET programmes on socio-economic development 

The result ba cd on regrcs ion analysis are shown in Table 4.27(a). 

Table 4.27(a): 
Model of contextual, learner and institutional factors on socio-economic 
development 

Chnngc tnt1stics 

R dju ... ted R Std. Frrcn nf the R ~quare I ''g I· 
R .:quare Squan: I· timatc Chnngc Change dfl df2 <...hnng~..' 

.365~ .133 . 12.2 .5709 . 133 II .R4Q 7 S·Hl ' ()(l(l 
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economic development) that was being predicated in this study. The value (a) was 

the constant in the regr •. ion anal ·si.· quat ion. The value (b) was the coefficient 

of X, while X was the '.llu' nf' ind 'P ·ndcnt variabl es (combined effects of 

contextual, ll·atlll'l tnl institutional factors).Thc independent variables for 

hypothesis II in thi · tud\ ' as the combined factors-contextual, learner and 

inslituliomll rn ·tors and their in nuencc on students' perception towards the effect 

or T T on socio-economic development. This meant that X=combined factors 

predicted , tudents' perceptions on the effects of TVET on socio-economic 

development. 

Therefore, results in Table 4.27(a) revealed that there was a significant 

relationship between contextual, learner and institutional factors when combined 

together on students' perception on the role of TV T towards socio-economic 

development. This evidenced by r (7,540) - 11.849, ig. F=O.OOO<p-0.05. Thi s 

meant hypothesis was accepted. This fmther meant that since R2 - 12.2 percent. 

then the tudy established that of all the contextual, learner and institutionnl 

factor, , thi. study could only account for 12.2 percent of the variations that could 

predict tudcnt. · perception on the role ofT FT on socio-economic d lopmcnt 

'I hcrcf()r • the ~tud. established that th re " rc other factors that did in flu 'IH.'l' 

tud nt . p rccption on the role or 'J vr~· y toward ocio- conomic devclnpm ·nt 

th r than c nt tual. I , rn r • nd in titutionnl t:tctnrs. 'I his findin, a ,1 cd "ith 

n· 
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Table 4.27(b) 
R elative importance of contntual, learner and institutional factors on socio-

. d I t economac eve O_E_mcn 

l l n~lnndardiz<.'d Standard ized 
t '1w rri ·icnts Coefficients 

1-

Model B Std. Error Beta t Sig. 

I (< 'onslnn1) 2.112 .346 6.679 .000 

II iglwst kwl 11l \PHI f 11h 1 ·._ .054 .036 -.085 - . 132 
cduculh111 1.5 10 

II ighcst kwl 11r ~ 11ur nl(lthcr\ .053 .039 .078 1.359 . I 75 
cducntion 

Numlcr or siblings -. 009 .027 -.0 13 -.3 19 . 750 

Please indicate your gender .099 .05 1 .080 1.937 .053 

What is your age group'' .000 .049 . .000 .003 .998 

What is your highest level of fom1al .092 . 135 .on .684 .494 
education? 

Institutional .447 .052 .350 8.679 .000 

The results presented in Table 4.27(b) indicate that institutional factors in absolute 

tem1s were the most significant factors in influencing leamers' perception on the 

role of TVET towards socio-economic development. Other inOuential factors 

were not significant. Institutional factors were most significant because the\ 

influenced students' perception on the role TVET towards socio-economic 

development. The.e findings concurred with Muya (1993) and K rre (J9tn) 

ccording to Mu a and Kcrre institutional factors influenc d tudcnt s' 

p rc ption h cau c students interacted more with their teach r and coli ague irl 

the 1 roc of I ''llllin ' and quite often th ir vi \ s had an impact on students' 

rc ptinn 

It i imt rtnnt t not th t in titutional Ia h r w r mo t inllucntinl 011 tudltlt • 
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shared their aspirations with each other. /\t the . a me time they would get a lot or 

infom1ation from guest speak.er~ im itt·d to sp ak to them on career days especially 

on the requirement of the JOI ma1 k 'L These findings were similar to those or 
Omulnndo (I (J!<X) Pll ·tutknts' 1K't 'l'ptions. 

4.5 tudent • uggestions for addressing challenges facing TVET 
Kenya 

in 

Aller identif ing the challenges, the study sought from the respondents how these 

challenges hould be addressed. The students suggested a number ways or 
addressing these challenges. Their responses are shown in Table 4.28. 

Table 4.28: Students' suggestions for addressing TVET challenges 

Frequen 
Percent Suggestions to challenges cy 

o;o 
N 

Provision of relevant training 172 31.2 
equipment 
Provide industrial attachment 191 34.6 

Provide loans to trainees 189 34.2 
Total 552 100.0 

rhe data 111 able 4.28 hows analy i tudents' . ugge, tion. for addressing 

challenge facing l T 1' programm . Some 34.6 p rcent of th student ~ 

su,, sted thnt TVI~T should endeavour to provide indu. trial attachm nt as a wny 

0 linkin, the tminin' ' •ith th industri . ·r h ndvanta, ol this wa that it would 
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Another 34.2percent of the student su 7gested that graduates of TVET 

progammes should he pro\ id d \ ith loans in order to enable them to start their 

own business at the end or th '11 pm 'tamm 'S . This was a very good indicator that 

about one third \lr th · lt .lin 'l'S w 't' willing and ready to engage in self .. 

ernploym 'ltlnll ., •wduatin1! It om 'I VET institutions. 

The other .·ugg 'stion b students was the provision of relevant training equipment 

during training. This was in response to the challenge of few equipment being 

available during training (Table 4. I 4 ). In order to address this challenge 31 .2 

percent of the students suggested that TVET institutions should provide relevant 

and adequate equipment for training. 

Therefore, the study findings revealed that the students' challenges and concerns 

revolved mainly around issues of industrial attachment and capital to start incom<' 

generating activities after completing TVET programmes. 

4.6 Lecturers' suggestions for addressing TVET challenges 

After analy1ing tudcnt ' uggcstions on addressing challenges facing T FJ 

attention wa. focu . cd on lecturers' sugge. tion on how to deal with challcngl'S 

f~lcing ·y VET programm s. 'The relevant data i. contained in Tahl in Tahl 4. l) , 

Tahl 4.29: L ctur· r • ugg tion for addr ing 'I VE chall nge 



The infonnation captured in Table 4.29 indicates that lecturers suggested four 

ways of addressing challenge:-; rn ·in T r ET programmes. Some 83.7s percent or 
the lecturers suggest 'd in TL'"\Sl' 1n pn l'mmcnt funding to TVET institutions. This 

wns bccn usc inml ·qunt · l'undin' translated in to inability to purchase training 

'quipm ·nt und mnl ·ri.lls that could he used towards improvement of the existing 

infmstru ·tun: in f\'E r institutions including other capital developments. 

Another suggestion raised by 9.5 percent of the lecturers was the need to improve 

TVET policies. In this regard there was need to ensure that the Kenya education 

ystem as a whole incorporates TVET programmes right from primary school to 

secondary schools. Technical subjects such as art and craft would be mad, 

compulsory at primary school level. At the secondary level subj ects such as art . 

power mechanic, carpentry among others should also be offered and made 

compulsory. This was likely to ensure high transition rates from seconclan 

education to TVET institution. 

The lecturers (5.4 percent) also suggested that the chall enge of expansion should 

also be addressed by the government. This was in respon. e to the ever increasing 

number. of trainee, in the T f· r institution every year. Henc th r \ a. nc d to 

expand the e facilitie. in I· r institutions in on\ r to accommodat tht 

in rca. ing numbers or students \\'ho were looking for oppotiunitic to pursue 

'I v ~· 1 cou c . ' I he Ia t challcn '' id ntilicd h ' 1 tur r that faced ' J Vl~' l wn" 

01111 titi n n m uni' c1 iti .. om· l . 1 rc nt of the lcctur rs su, •c ted thnt th 
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universities in order to allow as man. , tud nts who wanted to further their studies 

at the university level to do . o. 

To sum up this section, tlw an.tl _ si" r' •nl d that institutional factors in terms or· 

rclcvnncc or cun irulum. JU.tlity assuran c and its management were perceived by 

both krtur ·rs and students to he 111flucntial in the improvement and development 

of TVET programmes and in turn enhancing socio-economic development i11 

Kenya. 



CHAPTER FIVE 
SUMMAR\', CO C'Lll .. ION AND RECOMMNEDATIONS 

5.1 Introduction 
This chapter pt"l'l\ent, thl' . un1nw1 of the 111il;J01' findings of the study, the 

conclusions or tlw ·t Ulh. Fin.lll it makes pertinent recommendations on the basi s 

or the mnin limlinc-.: . 

5.2 Sumnuuy of the study 

The purpose of this study was to investigate students' perceptions on the rol e ol' 

TVET programmes on socio-economic development in Kenya Five speci fie 

research objectives of the study were formu lated to guide data co ll ection 8nd 

ana ly is. These were: to assess the effect of TVET programmes on students' 

perceptions towards their role in socio-economic development; determine· 

students' perceptions on the influence of contextual factors on the role of TVFr 

on socio-economic development; establish the perception of learner characteristics 

towards the role of TVET programmes on socio-economic development, to 

examine students' perception on the influence of institutional factors towards the 

role of rvi· r programmes 011 socio-economic development and the combined 

effect. of c ntcxtual, I arner and institutional factors on tudcnts' perc pti< ns 011 

the role of"f VET programmes on socio-economic d vclopmcnl. 

·y he study dl: i •n was mi. cd method includin 1 d scriptiv , urv 

ondu l d nmnn tudcnt and I tur rs in ckctcd public 

nd Vl·"l in ituti< n 111 I indu llics and •m tnm nt 

' nd 111 I \ I 

the I th pr nt I 
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expert advice of the supervi. ors, . ince th study aimed at getting views from both 

learners and lecturers from a ·rn .. th ·nuntry. 

The review or rdnt d lit 't tllllt' en 'r'd, the three main themes addressed by th e 

objt'ctivcs or lhl' ·tu(h 111d oth 'I I ·I 'VCint literature to this study. An overview or 
the dcv ·lopm ·nt nf' I \·'T in Kenya since independence (1963) was also 

presented . T\'r:T de' elopment in developing world with special emphasis in 

frica wa. aL o re\ iewed. The literature reviewed too looked at Kenya's policies 

on TVET especially in light of vision 2030. All thi s was reviewed with the aim or 
indicating the knowledge gap that the study needed to be fill ed. The stud y 

identified the role of TVET on socio-economic development in Kenya as an 

aspect that needed to be addressed by this study. 

During data collection seventeen (17) TVET institutions were involved in the 

study out of which twelve ( 12) of these institutions were public and five (5) were 

ptivate (See Appendix V). Five heads of departments in five industries and three 

(3) officials in the Ministry of lligher ducation cience and Technology, two ( ) 

officials in the Ministry of lndu<;trialization were also involved in the study. From 

the T Ff in titutinns ft\'c hundred and ftfly two (552) student. filled in the 

que tionnairc out of the c. ·pcctcd five hundr d and eighty (5RO) . nt. fou1 

lcctun::rs (74 filled in the questions out of th xpcct d eight ( 0). II the h ads 

of dc1, t1mcnt in th live indu !ric participated in th int rvi ws as well as tht• 

m i I in th ini tt ( f lndu It ia liz·tt i< nand th 1inistr , o l Ii i •h t: l h hH:nti lll 

Ill I hnoh • '. 
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Research findings were analpcd both quantitatively and qualitatively. The 

quantitative data wa" proc . cd nnd :mal z 'd with the help of the SPSS software 

programme and wcr' summ:Ht/l..'d into frequency tables and percentages. 

Qualitative dntn w 1 · suiJI..' ·t~..·d to content analysis from which relevant 

inl'ormntion wu· · lt,t·t ·d. Oven\11, the interpretation of the results points to the 

fact that TVFT docs affect socio-economic development in Kenya positively. 

5.3. Summary of the major findings 

The major findings of this study are anchored on the hypotheses. We begin with 

findings on assessment of the effect of TYET programmes on students' 

perceptions. 

5.3.1 Findings based on hypothesis H, 

The findings relating to students' views on the influence of TV T programmes on 

socio-economic development revealed that majority of students (89.5 percent) 

agreed that the labour market had affected the development of TYET. Anothc1 

80.4 percent of the students were of the opinion that TV T curriculum affected 

the development of l'YVf. In addition 5.5 percent of th c;tud nt. stated thnt 

quality of trainers affected 1 I· 1 development \ hile 81.9 percent of the student s 

stat d that ad quncy oftrainin 'cqmpment and mat rials affect d th d clnpmcnt 

(lfTVr~· l . ' I hi . cnncuncd with Ml.5 p rc nt of th I tur rs \ ho agr cd that thcs1.' 

a c t d the. d v lopm nt 'I Vh'l and ocio-c onomic d vdopm •nt ut 

11 (. 
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analysis revealed that 17.9 percent of th variables identified in this study 

predicted the inOuence of IV · l' nn so -in-' 'onomic development. Thus the 

hypothesis was rejc ·t -d. ' I ht's' lind in'S 'Oncurrcd with those of Ng'ethe and 

Ndua,( 199 ). 

5.3.2 Finding" ha' d on h. pothcsis ll2 

The conlc ·tual ll1ctors were investigated in terms of parental level of education 

and the number of iblings in the family. The study findings seemed to suggest 

that: 

i) Parental level of education did not significantly inOuence learners' 

perception on the role of TVET programmes on socio-economic 

development in Kenya. However, this was despite the fact that most or 
the fathers 64.7 percent had college and university level of education 

while 44.8 percent of the mothers had college and university level ol 

education. 

ii) The other factor under consideration in respect to contextual factors 

was family size. Thi. was addressed in tenns of the numbe1 of sib lin!!" 

students in technical training in titution had. 1 h tud stablishcd 

that the number of sibling in a famil ' as not . ignificant to learners· 

p n:cption on the rol' or ·y E'T pro 'ramm s on . ocin- cnnomie 

cl ,. lopm nt. 

· Ill w v 1, th fin lin' ho\ d ma 'olit of tht.: ~tud nts ( 7. " I' tl Ill) 

unili t m r th n lhr ihlin, . 1 hi in 
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was presumed that their parents would afford TVET education 

programmes forth 'it childr 'n. 

The testing of hypothesi - 11.'\~·alul tlwt r'lationship between contextual factors 

nnd studrnt s' jH.' I • ·pln)n on I VET on the role towards socio-economic 

dcv ·lopm ·nt was m t i '11i ficant. ·r his meant that the hypothesis was rejected 

since the p value "as greater than 0.05 percent test of significance. This further 

meant that the contextual factor<; identified in this study could not predict the 

influence of tudents' perceptions on the role of TVET programmes on socio 

economic development. This finding implied the need for another study to 

establish other contextual factors that could predict socio-economic development. 

5.3.3 Findings based on Hypothesis H3 

The study had sought the effects of learners' factors in TV Ton socio-economic 

development in Kenya, three aspects i.e. relevance, impact and influence were 

identified to elicit the actual impact of TVFT on socio-economic development in 

Kenya from the students' point of view. This included relevance of TVET In 

employment opportunitie<>, elf employment, further studies, nation building, and 

tandard of life. 

(i) ·y hl: rc. ult hm cd that 70.5 percent of th tud nts agr d that 1 f• 1 was 

1 1 vant to mplo •rncnt nppottunitics in var •in, de •r .. It was vidcnt from till' 

tud 111 • i w that maiotit of th m w r lakin' I hnic·\l ulutscs h , lll t: thl 

b 1i ' I th, t nt r in to th lui ur mar t. 
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were looking forward to engage in . elf employment after graduating from TVET 

institutions. 

(iii) The lindings nlso I '\l\th. I that 77.7 percent or the students indicated TV ET 

ns being rcll'vunt h) l'ur tit 't studi ·s. 'I his meant that, most of the students looked 

l(m vnrd to li.Jttltcrinu th ·ir training in TVET courses after their completion at the 

technical training institutes. 

(iv) The findings also revealed that 71 percent of the students found TVET as 

relevant to the standard of life. Standard of life referred to the quality of life th at 

an individual would enjoy having pursued TVET training. This would further be 

measured by the level of income one was able to generate from either sci r 

employment or salaried employment or engaging in any income generating 

activity using skills acquired in TVET institutions. 

(v) Further data analy is revealed that 78.1 percent of the students found TVET as 

relevant to nation building. This meant that most students understood and agrc d 

that T FT did affect socio-economic development in Kenya and this was often 

seen by variou activitic. of national building. 

·r her ns( ns why. tudents joined l I T programmes includ d: job int r st, dcsirl' 

to enter 11 well pnyin, joh. •nining sd r cmplo •mcnt kills in thi ar ·a of L' pntisl' 

md qualilil:ntion lm liutht·r tminin ' · '1 h' tindin' r ,. at that· 
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ii) Another 92 percent of the students indicated that acquisition of skill::, for 

self employment inllucm: d thcir chnic · nfTVET courses. This meant that 

the drivin ' fon.:t: lot tht st' studt'nts to pursue TVET course was acquiring 

skills l(,.·st·ll 'tllplmnwtll. 

iii) 1wth ·r ,'(, p 'rC 'nt of the students indicated that a well paying joh 

int1ucnccd their choice of TVET course. This meant that, the students were 

aware that TVE r courses often lead to well paying jobs. As such majority or 
them,. ere pursuing TVET courses due to the fact that they would get well 

paying jobs. 

iv) Another 80.8 percent of the student indicated that the need to acquire 

qualifications for further training influenced their choice of TVET courses in 

technical training institutions. This meant that the majority of student" 

recognized the need for furthering their education in order to acquire more 

peciali7cd skills. 

In relation to TVFT programmes' inOuence on socio-economic development , tlw 

student views rev a led that majority of students (R9. ~ percent) found the \about 

mnrk 1 affected development of T'\'f · r. noth r R0.4 perc nt of the student s 

found that ·1 VE'T curriculum in flu nc ·d the de ·lopm nt of 1 [• T. Som~ X5 5 

per 111 ofth tud nt. n •r t:d that qualit ' of train rs alf ct d 'I T·.'l d ,, ·loptmnt 

vhil th tu I nl indi at I that ad qua tuipm nt 
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On testing hypothesis 3, the finding. r v aled that there was no significant 

relationship between lemn r fa ' lor. id ntili d in this study and students' 

perception towards th' roll: nl I F r on socio-economic development. This 

therefore meant that tht' In p 1tll ·sts v as rejected since the p va lue derived from 

the regrc~~i(lll ltl:ll\' is was tteater the test level or significance of 0.05 . This 

meant that the kam ·r fa ·tors identified in this study were not predictors of socio­

economic dcvdot ment. 

5.3.4 Findings based on hypothesis l-14 

The study in e, tigated the effects of institutional factors on students' perceptions 

on the role of TVET programmes on socio-economic development in terms or 

lecturers' qualifications, teaching and learning facilities and TV T curri culum . 

The findings indicated that; 

(i) some 53.4 percent of the lecturers had training in technical education and 

this was a good indicator that they could relate well the effects of TVFl 

on , ocio-economic development. 

(ii) majority of the lecturers (71.6 percent) had taught for over 5 years nnd 

thi . indicated thnt there wa. a likelihood that they had good 

und rstnnding of the I I r issue and it effect on socio- economic 

dcv lopmcnt in K ·n a. 

111 111 71.6 1 r nt nd . 1 r nt nl the lcctur r u 1 1 l:lut m thnd 
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(iv) some 48.6 percent of the lcctur rs indicated that they seldom attended 

in-service courses. Thi. mcnnt that most lecturers lacked the 

advantage or bcin • tq l.ttul in their trainin 1 in respect to the courses they 

tnught. 

(v) ~omc (1 1 hi ·rccnt of the lecturers found that the training facilities were 

adequate !<.1r training. These were mainly public technical training 

in, titutions where the researcher, during data collection observed that most 

of the training equipment had been upgraded in the recent past. llowevcr, 

in some private technical training institutions they also had adequate and 

updated training facilities. 

(vi) some 68.8 percent of the students find training equipment as adequate 

in TVET training in Kenya. This meant that the current trainin g 

cquipments were relevant to the current training in TVET institutions and 

thi was ensming that the graduates were well trained. 

(vii) . verall therefore, teaching and learning facilities were available and 

relevant to the current training at 1 V •T institutions. This th refor meant 

that majorit. <'fthc lecturers 67.6percent and 6 .8 percent students, er or 

the vi w that th cun·ent teaching and learning facilitie ' r available and 

r I vant in 'I 1.::1 institutions. 

·urri ulum. th tud , ttl I" I I 11 1 ) IS 1 l It • I 

1 r nt < f th th I ·tut 1. loun I the 1111 nt 'I\ 1 1 
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tenns of the current curriculum being of~ r d in both public and private TVET 

institutions. 

5.3.5 Findin~s ha rd un h) pothl''li'l II'; 

The study inwst1 'tll·d th\' combined effects of contextual, learner and 

inst itutionnl !itd~1rs nn students perception on the role of TVET programmes on 

socio-economic dc\elnpment. The findings indicated that there was a significant 

relationship between the combined effect of contextual, learner and institutiomtl 

factors on students' perceptions on the role of TVET programmes on socio · 

economic development. The hypothesis was accepted. This was supporied by 12.2 

percent of the variations that could predict students' perceptions. On the relative 

importance the study revealed that institutional factors 35 percent in absolute 

terms were the most significant factors in influencing learners' perceptions on the 

role ofTVET programmes towards socio-economic development. 

5.3. 6 On students' preparedness after TVET training programmes 

With regard to students' preparedness for the job market after TVET trainin, 

programme. ' the tudy ,ought to establish the extent to which students rclt 

equipped with kills forth job market. Th finding. indicated that; 

i) orne 75.4 percent or the student found themsclve. a ad quat ly 

ii 

pr par din terms <'f skill. acquisition. 'I hi m 'ant that as the students m.:nt 
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well with their courses of, tud) nnd th y w re able to gauge their readiness 

for the labour market" here the. ' cr xpecting to go after their training. 

5.3.7 On mi. matd• h 'i"' l' H T l•,T nnd socio-economic development in 
l((•nya 

The study uls() S(lll •ht In ~·stHhlisll fmm both the students and the lecturers the 

ext 'Ill or th, mi smatch I ct\ ccn ·r VET and socio-economic development. The 

!indings revealed that: 

There , as a hi gh level of mismatch between TVET and socio-economic 

development and this was as indicated by 52.9 percent of the students who rated 

the extent of the mi match as great and 67.6 percent of the lecturers who rated the 

mismatch as high. The difference in the rating between students and lecturers 

could be attributed to the fact that the students may not have had su ffi cicnt 

knowledge about the requirements of the job market compared to their lecturer" 

who were older and more experienced. 

5.3.8. On fast tracking of socio-economic development through TVRT 
programmes in Ken. a 

In rclati 11 to , hcthcr TVFT doc" fast track "ocio-cconomic dcv lopmcnt, tlw 

stud sought to c tnhlish students' and lecturer ' ic\ s. The finding rc\ cal ·d 

that: 

Som 9_ .2 p n.:cnt of the lcdur 'IS f{nrnd that '1 vr~T did fast track OC10-

c on m1 d vel pm nt. noth r 1 r nt of the lcctm ·r s indi ·nt I th 1 
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the lecturers indicated that TVET programmes would fast track socio-economic 

development if marketing of 'T Vfl produ 'L wn. enhanced. 

llowever, on test in' hypothl sis I. th' study findings indicated that institutional 

fi1ctors wer · signdkilnt in predicting students' perception on the role ofTVET on 

socio-l-corwmic de\ 'lnJmcnt. 'l his was evidenced by the analys is of the level ol' 

test nf significance that \\a" less that p- 0.05. Hence the hypothesis was accepted . 

The stud also revealed that institutional factors in TVET predicted 17.9 percent 

of socio-economic development. · 

5.3.9 On challenges facing TVET in relation to socio-economk 
development in Kenya 

The study also sought to establish the challenges facing TVET in relation to socio 

economic development. The findings indicated that; 

i) About 44.4perccnt of the students found that the maJor challenge 

facing TVET to be inadequate training facilities for example. 

inadequate workshops, laboratories, classes, text books and furniture 

among others. While 31.0percent of the students found that inadequate 

equipment ' as another challenge facing T ·T. Th is. u • of' 

equipment would include item. such as mach in . , t< ols. computet s 

amon ' others. 

11 ·r h • 1 ctur r id ntilkd four major l:hallcn ' fa in' 'J VJ::.:J in Kl•nvn 
" 

halkn ' lll lud I: It ·k n r Hill\ for l: . pan ion ( 6 . p n.: ntl. 
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TVET development in Ken a and consequently its role 111 sociO­

economic development. 

5.3.1 () Suggestion tow ml~; impro t'mt'nt of TV I~ T programmes 

1. In onl 'I 111 .tddt •ss th ·s • ·hall cngcs, the students suggested that durin g 

tmininc. adequate training eq uipment should be provided (31. 2 

percent). Industrial attachment (34.6 percent) should also be enhanced 

to enable them have experience of the real world of work where they 

were likely to go after training. They also suggested that students 

should be provided with loans (34.2 percent) after training so as to help 

them start small businesses after training. In thi s way they would 

contribute to socio-economic development of the country. 

11. The lecturers on their pa1i, suggested that the chall enges should he 

addressed by way of increasing government funding to TVFr 

institutions (R3.8 percent), streamlining the TV J T courses with the 

universities curriculum ( 1.4 percent), improving government policies 

on 'T ET(9.5 percent) and finally expanding the TV T institutional 

capacities(5.4 percent). 

SA on lu ions of th tudy 
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significant in predicting the p r ptions of students towards the rol e 

ofTVET progmmme~ on . o ·in-c ·onomic development. 

iii) The lindmgs rut thl'l sup l 'Sl d that learners' factors identified in terms 

of gl'lld~·t, n • 11Hl I ' cl of education at entry behavior to TVET 

inslttutinn" '' ·r' not ~igni ficant in predicting students' perceptions on 

the dTcct ofT ET programmes on socio-economic development. 

iv) The findings of the study indicated that institutional factors in TVET 

were significant in predicting students' perceptions on the role of' 

TVET programmes on socio-economic development. Testing or 

hypothesis 4 reveals that institutional factors are signi ficanl ttl 

predicting the effect of TVET on socio-economic development. In thi s 

case the hypothesis was accepted. 

v) The findings also indicated that there was a significant relationship 

between the combined effect of contextual, learner and institutional 

factors on students' perceptions on the role of TV JT programmes 011 

. ocio-economic development. This hypothesis was accepted. This was 

. upportcd by 12.2 percent of the variations that could pr diet students' 

p rccption . On the relati e importance the study r '\cal d that 

institutional litctors "5 1 rccnt 111 ah olut tcnn ' cr th, most 

i •nifit"lllt fa ·tor. 111 influ ncm' I amcrs' pen.; 1 tion on th · mil 111 

·1 VJ· 'I pr 1 ''• mm Inward o in- c mnmic dn lnpmcnl. 
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skills acquisition and read inc .. for the job market. Therefore students' 

preparedness influ nee I their per eption on the role of TVET 

programmes on s) 'll) l't'( nomt' d •vclopment. 

vii) Thr :tudv h,, · imli ·at ·d that there was a mismatch between TVET and 

~{) 't{) , 't)IH mi · de\elopment in Kenya. The extent of this mismatch 

differed from students' and lecturers' points of view. Therefore tlw 

mismatch bel\ een TVET and socio-economic development affected 

students' perceptions on the role of TVET programmes on socio­

economic development. 

viii) The study further revealed that both students and lecturers agreed that 

TVET did fast track socio-economic development in Kenya. This was 

evidenced by 98 percent of the student and 1 00 percent of the 

lecturers who indicated that TVET fast tracks socio-economic 

development. 

ix) The study finally concluded that there were a number of challenges 

tn 

facing 1 Vf<T in relation to socio-economic development in Kenya. 

'The c challenge. according to the findings of th study continued to 

inhibit the effect of'l 1:.'1 programmes on socio- conomic 

dev lopmcnt in Kenya. llowevct' the stud also su •gcst d that i r 

th • hnllcn • :.; wctc full 'addr 
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Ieamer factors indenti ficd Ill this study were found not to be 

significant. 

5.5 Recommendation · frnm tiH' Stud. 

On th · bnsi s ()I' the tindin 'S and concl usions of the study, a number ol 

recommendation · Ita\ '1 ccn made. These recommend that: 

i) II TVET institutions, whether public or private should ensure that 

the are well equipped in tenns of teaching and learning material s, 

teaching and learning facilities and the training equipment. This would 

ensure that trainees received proper training for skills acquisition in 

readiness for the world of work. The quality and standards assurance 

arm in the MHES&T should reinforce this for quality purposes. 

ii) All TVET institutions should ensure that they upgrade their traininl.!. 

equipment since these were very pertinent for students' skills 

acquisition and also in ensuring their relevance in the job market. 

iii) The government should i nereasc funding to TVPT institutions fnr 

purpo. cs or cxpanston of their capacities and acquisition or th' modem 

trnining equipment. 'I his would further cnhanc . tudcnt trainin 1. 

1v 'I\ 1-'1 in tillltinn :-;hould \\'()rk v r ' close) ' with the industrit.:s in 

t 1111 ofcurli ullllllll\i \ 'and d vclopllll'lllln order to cnurt th 

h th indu hi . 
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world of work. This would enhance students' preparedness m skills 

acquisition for the jol mnrk t. 

vi) In onkt to mtntmt;' th ·ompctition between TVET institutions and 

univ ·rstlt '"· 1 1 It 't ·s should be put in place to streamline the training 

ut both I'\ ·\". Thic;; wou \1 ensure that universities train at a higher level 

while the T ET institutions continue to train middle level manpower 

but\ ith room and opportunities for further training at the universities. 

vii) The government should reconsider the policy of taking over and 

convetting existing TVET institution in to universities. This i r 

continued, would undermine the role of TVET in socio-economic 

development in tenns of producing middle level manpower. 

viii) The government should consider establishing a fund that would enahlc 

graduates from TVET institutions to hon·ow soft loans with good terms 

of payment. This would enable most of the graduates from TVFT 

institutions to venture into business immediately after completing thcit 

training in<;tcad of looking for joh .. This would furth r ensure the\ 

cngag d in income generatin, acti ities and in so doing cr ate i<'h 

opportunities which would al o enhance ocio- conomie de\ lopmcnt 

Ken '<1. 

ln rd r or '1 VL I' to Ia I tnt k n ·io-cc ,nom it: d vcloJ m ~nt. p '\icil 
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x) Emphasis in the T FT curriculum should be on skills acquisition for 

innovations and t ·hnolo ri ·nl advancement. This in the long run 

would cnhnn ·e nn It mnwt ~o 'io-cconomic development in Kenya. 

5.6 Suggest ions for furllu•r st ndics 

The ~tudy ~u • • '!'(L'd a numl r of areas for further research. These were: 

i) tracer stud on the extent to which graduate students of TVET 

institutions use knowledge and skills acquired and their level or 
innovativeness and creativity should be studied. 

ii) Other related Ieamer and contextual factors on students' perception on 

TVET progammes on socio-economic development should be assessed 

such a Ieamer academic achievement, family income, job aspirations 

and peer influence. 

1 
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PPENDIX I 

STtlOF T QtlRSTIONAIRE 

Dear respondent, 

This is to rcqu st you IP pat~ snm tim' and fill this questionnaire. The purpose 
of thi s qucstionnattl' i · In ·nlkl'l data for my PhD studies that I am currently 
pursuing at th · t lni'' ., it r• ( f airohi. I am studying the Effects of Technical 
Education on .\1 ·n1 · '\ nomi · D 'vclopment in Kenya. I take thi s opportunity to 
assure ou that the tnlnrmation you will provide will not be used for any other 
purpose sale that \\ htch is stated here. All confidentiality will be maintained. 
Please respond to all the questions as honestly as possibl e. Do not write your 
name anywhere in this document. 

SECTION A 

l. Please indicate your gender. Male [ ] 
2. What is your age group? 

15-19 years 
20-24 years 
25-29 years 
30-34 years 
Over 3 5 years 

3. What category is your institution? 

[ ] 
[ ] 
[ ] 
[ ] 
[ ] 

Female r ] 

Public Technical [ ] 
Private Technical [ ] 

4. What i your highest level of fonnal education 
KCPE [ ] 
'0' Level 
'A' level 

[ ] 
[ ] 

5. What· th h. I t le el of your parent' d t' ?T k IS e tg lC:SI v se uca ton. IC 

l e\·e l of l;ducat1on f·ather 

Primary 

. Secondary 

College 

Uni\ r it ' 

. 
1• 1 hm man; sthltn' arc there 111 )OUr 1mml '! 

i) 1- I 1 
i i) - t 
iii) - ) 

() t 7 

[ ] 
[ 1 
[ ] 

Mother 
appropnate ly 

7. Ut ntl ' put uin • from th lolhm in· · . 

1 



vi) 
. vii) 

viii) 
ix) 
x) 
xi) 

SECTION n 

Applied Biology 
Mechanical Gngin ring 
Motor V hi ·It: m ·hani · 

Buddin, ·md 'nnstru ·tion 
n, ulh 'I (. ' pt.: ·il'y) 

R. To what · ·t ·nt i · I\ I· I ·du ·ation relevant to the fo llowing? 
An·n 11l R ·I.,. 111 ' cry Moderate Fairly 

Relevant 5 relevant relevant 3 
4 

Fmpl11Yl11Cllt 11J1pClrtllltity 

Set f-emplClyment 

Further education 

Nation Building 

Social Cohesion 

Moral Integrity 

Quality standard of life 

Not Vc.:ry 
relevant I rre In :1 

2 

9. What would you say is the effect of Technical Education on employment 
opportunities in Kenya today? 

i) Very relevant 5 [ ] 
ii) Moderately relevant 4 [ ] 
iii) Fairly relevant 3 [ ] 
i ) Not relevant 2 [ ] 
v) Very Irrelevant I [ ] 

10. Hm would you rate the impact ofTechnieal dueation on oelo-
economic de elopment in Kenya today? 

i) cry high impact 
ii) lligh impact 
iii) Moderate impact 
iv) o impact 

1 1 

4[ ] 
l [ 1 
2[ 1 
1 [ ] 

nl I 



11. To what extent do you think the following factors affect the development 
. I l . . K ' oftcchmca C( ucat10n t 111 cnyn. 

Factors \'cr Effective 3 Less Not 
I 11\.'rt iw 4 Effective Effec ti ve 

2 l 

'I rainec-. attitude-. 

Trnim't" nt!ltudl'" 

l'~t~llllll • 1"1nliti ·-. 
-

( ;(l\' l'l\1111 ·nl pt'licic.; Oil r VF I' 

('psi nf'training 111 1\ I· f 

rVf'T CU1Ticulum 
1 

12. How would you rate the influence of the following factors on the 
development of technical education in Kenya? 

Factors Very Innuential I ,ess Not 
innuential 3 innuential in nuentia I 
4 2 1 

Labour market needs 

Relevance ofTVFT 
curriculum to the job market 

Quality of trainers 

Adequacy of training 
equipment 

tah.JS of physical facilities 
used for training 

ReJe,·ance of training 
materials and text book-; 

1llnagcmcnt pf I VI I 

progr:~mme 



13. To what extent did the following r asons influenced you r decision to join 

technical education? 

-- -
Reasons for joining 'J'('chnil·nl \ t' ry prnt Moderate Somewhat No extent 

fi:ducntion t''< ll'nt 4 extent 3 ex tent 2 I 

In order to t• nl t l I (llh lh.ll 

intc ll'sts )'l l\1 

In lll'd t'l ' ' ' ·nt n n ' l'l lpa~ in • 
jllb 

ro ol Ialii k1H1Wled e fo r 
infi.mncd II' ing 

ro gain ~el f- employment skill s 

ro obtain qualification for 
further training 

14. a) Do you think there is a mismatch between TVET and socio-economic 

development in Kenya today? 

Yes [ ] 

No [ ] 

b) If your answer to (a) above is yes, how would you rate the extent of thi s 

mismatch? 
i) 
i i) 
iii) 

Very great 

Great 
Not very great 

3[ ] 
2[ ] 

I [ ] 

c) In your opinion li st four aspects of thi s mi smatch 

i) . ... .. . ........... ..... . . .. . .... . ....... . 

ii) . . ........ . . . ................... . ...... .. 

iii) ............ . ................. . ..... . . . . 

i\) . ..... . ................... . ............ . 

1 



15. How relevant are the following aspects ofTVET to socio-economic 

development? 

TVET AsJll'Ct'l Vt'ty Relevant 3 Fairly Not 
Rt•kvn nt Relevant 2 Relevant ,, 

(\tttl'tlt I VI (cntthlllttnt 

I-
Sktlls I ' tttttt' I 111 lt,tinin 
lns!ltult\111" 

Sktll~ demanded by the industry 

1\lcchanism for quality assurance 

I Fxi~ting training equipment 

Involvement of the private sector 
in curriculum design & 
development 

Current organization and 
administration ofTVET 

16. In relation to your course of study, how would you rate the foll owing 

teaching and lcaming faci liti es in your institution? 

Teaching and Very Adequate l.ess Not Not 

I 

-· 

Learning facilities Adequate 4 Adequate Adequate Available 
5 3 2 I 

Training equipment 

Textbooks 

Desks, , 

Chairs 

Chalk bo:ml, 

I ibrar f.1cilitit's . 
I h rntori 

Work h 1 



17(a) Considering what your progrnmm is expected with practical skills, how 

do you rate the following in your in. titution? 

Course Syllahu l'l Adequate Very Not 

coverage <kqunt' 3 inadequate Adequate 
I 2 I 

Lemnin • IHHtrs lht skill~ 

ucquisiti\)tl ;111d 

dcvdopm '111 

Time allocated for 
practical lessons 

Qualified trainers 

Time allocated for 
coverage of the course 

b) Considering that your programme is expected to equip you with 
practical skill, does yo_pr institution organize trips to the following 

places? 
i) Industries 
ii) Factories 
iii) Jua Kali Industries 
iv)Other(s) 

Yes [ ] 
Yes [ ] 
Yes [ ] 

No [ ] 
No [ ] 
No [ ] 

Specify ................................................. . 

c) Does your institution organize industrial attachment for you? 

Yes [ l No [ ] 
15. How would you rate overall the current training equipment in your course/ 

institution? 
i) 

i i) 
Very Modem 
Modern 

3[ ] 
2[ ] 

iii) utdatcd If 1 
16. a) I low many hours of practical lessons are allocated for skills acquisition 

and developm nt p r \ cck in our course? ...................................... . 

b) !low \\"ould ·ou rate the time allocated for skill acqui ition and 
de\ clopmcnt in your coms ? 

i) Vcr ' adcquat 31 ] 
ii) dcquat 21 I 
iii) ot ad qunt I [ 1 

t[ ] 

I I 
[ ] 

I( ] 

)DUI 



1 8. In relation to work expectations, how would you rate your preparedness 

for the job market? 
i) 
ii) 

Yen nd qunt ly pr pared 
I' ]lintel prepared 

4[ ] 
3 [ ] 
2[ ] 
I [ ] 

i 11) 

I\') 

\ ) 

I '~~ d~.:quat ·ly prepared 
ot p1 ·par ·d 

19. I low W\)uld wu 1.11' th' t 'nt to which TVET contributes to socio-

, '\Hlomi · d '' ·h)J111 ·nt in Kenya today? 
1 'ontributes very greatly 4[ ] 
ii) ontributcs moderately 3[ ] 

iii) ontributcs fairly 2[ ] 

i\) o contribution I [ ] 

~0. a) Do you think TVET has any effect on socio-economic development in 

Kenya? 
i) Yes [ ] 

ii) No [ ] 

b) If your answer is yes for (a) above, suggest three ways that this can be 

done. 
i) ................................................................................ . 

ii) ................................................................................ . 

iii) ............................................................................. . 

21. a) Does TVET have any challenges? 
Y cs [ ] No [ ] 

b) If'Yes', List three such challenges 

i) .......................................................................... . ............. . 

ii) ......................................................................... .. ......... . . 

iii) ................................................................................... . 

22. Suggest three ways of making TV T education more relevant to socio­

economic development in Kenya; 
1.) •••• 0 •••••••••••••••••••••••••••••••••••••• 0 ••••••••• 0 0. •••••••• ••••••• • 

i i) •••••••••••••••• 0 •••••••••••••••••••••••• ••••••••••• 0 •• 0 ••••••••••• 0 • •• • 

iii) 
•••••••••••••••••••••••••••••••••• 0 ••••• •••••• ••••••••••••• ••••• ••••••• • 

23. \ hat would ·ou like to do most\ h n you fini h our training' . 

............................................................... ········· ................... . 

. . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
·························································································· 

nn • 'our tir 1 nd r 1 Hulin •. 10 I hi 



APPENDIX II 
QUESTIONNAIRE FOR LEC'TlJRERS IN TVET INSTITUTIONS 

Dear respondent, 

This is to request you to : pare sntnL tim' and respond to the following questions. 

The purpose of this qm.·stit nn 111 is to collect data for my PhD studies that I am 

cut n.:ntly put utt , "t. l 1 1 1 ,, of ·u robi. l am studying the Effects of 

Technical Fduc.:ntit)ll on .'n ·1n ( ·nnomic Development in Kenya. T take thi s 

opport unit (\) ns!'m' \ nu that the in fonnation you wi II provide will not be used 

for any other puq 1sc 'lafc that which is stated here. All confidentiality will be 

maintained . Please re pond to all the questions as honestly as possible. 

l . Plea, e indicate your gender [ ] Male r ] Female 

2. Plea e indicate the name of your Institution: 

3. What category is your institution? Public [ ] Private r ] 

4. Which department are you teaching currently? 

5. How long have you taught in your teaching career (in 

years)? ...................................... . 

6. What subject(s) do you teach? 

7. How many trainees do you have in your subject area? ............................. . 

8. Are you trained to teach TVET courses in your college? Plea e indicate 

your professional 

qualification ................................................................... . 

9. I I ow ofien do you attend in- ervice course. , seminar./work. hop. on 

TVE'I '. 

Ver' r qucntl 4[ 1 Frequently 3[ ] L . Fr qu ntl 2[ 1 , ldom II 

10. \ hichm·thod It dmiqu snr·rec<mm nd dh KIFfort a·hin' T II 

in your department? PIC.1S indica! thr Ill thods our rr qu ntl , ll ' ': 

i) ................................................................... . 

11 ................................................................. .. 

111 ................................................................ . 

II. PI nt nth , \nil bilit' hin md I unin • m ll ti tl m 

l I I JU t I 1 

l 7 



12. What support do you received from the government to promote effective 

teaching ofTVFT in your nil g '. PI ase specify three such support; 

i) ............................................ ....... ..... ....... .. 

i i) ............................. ................... ....... .. .. ... . . 

iii) ................................... .......... . ................ . 

11 . Pll'a ~ · ind1 ·at· til· ·If· ·t ofTVET on socio-economic development in 

Kenya toda\ . 

cr high Influence 4[ ] Iligh Influence 3[ ] Fair lnfluence 2[ ] 

No Intluence I [ ] 

14. What factors affect the development ofTVET in Kenya today? Pl ease 

indicate 4 such factors; 

i) ........................... . ............................... . .. . ..... . 

i i) ...................................................... . .......... . 

iii) .......................... . . . ........................... . .. . . . ... . 

iv) ............................................................... . 

15. Do you think there is a mismatch between TVET and socio-economi c 

development in Kenya today? Please indicate the extent of this mismatch . 

Very high mismatch 4[ ] High mismatch 3[ ] Fair mismatch 2f ] No 

mismatch I [ ] 

16. How would you rate the relevance of the current TV T programmes on 

socio-economic development in Kenya? 

cry relc ant 4[ ] Relevant 3[ ] ess relevant 2f ] Not r levant II 1 

17. Do you think TVrT can fast track . ocio-c onomic dev lopm nt in K n~ a? 

If •e . PI a. c. tate thrc ' ay how thi , can be done· 

i ) .............................. . .. . ..................................... . 

ii) ........................................................................ .. 

iii) ............................................................................ . 

that hould I r ·tddrc s d in ( rd r f(u I \'1:.'1 111 

· nomi d v loprn nt. If • plc·1 t, t tin 

I ........... .. ............................................................. 
II •.•.......•.....•........•.•..•.....•.••.•..•..•••....••.•..• , •.. , .. , ..•• 

I II •••••• , •••• , •••••••••••••••••••••••••• , •• , •••••••••••• , •• , ••••••••••••••••• 

1 



19. Please state three main challenges facing TVET in llght of socio-economic 

development in Kenya'. 

i) ................................. ............................................ . . 

i i) .......•..•................................ . ...... ......................... . 

iii) ............................................... ............................ . 

0. Whut would vou su 'g -.·t as solutions in addressing these challenges? 

i) . . .............................. ........................................... . . 

i i) ........................... ............................................... . 

iii) ................................. ........................................... . 

Thank you for your time and responses. God bless. 

1 



APPENDIX Ill 

INTERVIEW SCHED LR FOR HEADS OF DEPARTMENTS IN 

INDl J, TRIES 

Dear respondent , 

This is tor ·qul·st wu It) "I ar' som ·time and respond to the following questions. 

The purpos, of tl11 · inl 't' 1 '" sch ·dulc is to co llect data for my PhD studies that I 

nm ·urrcntlv pursu111u at the niversity of Nairobi. I am studying the Perceived 

EfT·ds ofTcchnical Education on Socio-economic Development in Kenya. I take 

this opportunit • to as ure ou that the infonnation you will provide will only be 

used for academic research. All confidentiality will be maintained. Please respond 

to all the questions as honestly as possible. 

I. What is the name of your Institution? 

2. What category is your institution? 

3. Which department are you heading currently? 

4. How long have you been head of your department? 

5. How long have you been involved in production in your industry? 

6. How many staff do you have in your department? 

7. How many of them are from TVET institutions? 

8. How often does your staff attend in-service courses, seminars/workshops 

on TVET? 

9. Please comment on the relevance ofTVET training to your industry. 

I 0. Do you think there is a mismatch between TVET and socio-economic 

development? Please comment. 

II . How relevant arc the TVET training programmes to your industry? 

12. Would you like to be involved in curriculum design and development for 

TVET? Please comment. 

• 13. What relationship do you think exists between TV T and socio-economic 

development? 

I l. What arc our views on the impact ofTV Ton socio- conomic 

development? 

15. Do you a 'l'C that ·1 ET affects ocio-cc nomic de elopmcnt in Ken. a 

today' Please comment 

I 1. What policies would •ou r comm nd in I I T . o as to promotes< ·io· 

onomic d • • lopmcnt in Kenya? 

17. \ 1hat I would. <HI lik to a ,•1 

u r u tim 



APPENDIX IV 

INTERVIEW SCHEDULE FOR .OVERNMENT MINISTRY OFFICIALS 

Dear respondent, 

This is to request you I) sp.lll' som 'time and respond to the following questions. 

The purpose or tillS int 'I\ I'\ s ·h ·dulc is to collect data for my PhD studies that I 

am ·urn:ntl pur:u111' at th • Uni crsity of Nairobi. I am studying the Perceived 

Effect~ ofT· ·htn ·al Educat10n on Socio-economic Development in Kenya. r take 

thi~ opportunity to assure ou that the infonnation you will provide will only be 

u~cd for acadcmi ·research. All confidentiality will be maintained. Please respond 

to all the que, tions a, honestly as possible. 

I. What is the name of your ministry? 

2. Which department are you heading currently? 

3. How long have you been head of your department? 

4. How many staff do you have in your department? 

-5. How many of them deal directly with TVET institutions? 

6. How long have you been involved in TVET programmes? 

7. What i your opinion on the trend ofTVET in Kenya for the last one 

decade? 

8. How often do you organize in-service courses, seminars/workshops on 

TVET? 

. 9. Plea e comment on the relevance ofTVET training programmes to the 

industry in Kenya . 

. 10. Do you think there is a mismatch between TVET and socio-economic 

development? Please comment. 

. II. Ho\ relc ant arc the TVET training programmes to socio-economic 

de clopmcnt? 

12. Ha\'c you been involved in curriculum de ign and development forT ··1 '? 

Plea c comment. 

13 . lim do . ·1 £<.. T aff ct socio- conomic d vclopment in K n a? PI a c 

comment 

14. \ hat arc your vi \VS on the impact ofT rT on c1o- cc nom1 

dcv lopmcnt? 

1:.'1 affects . ocio- con< mic d v lopmcnt in Kenya 

< \ to promot n ·1n-

ll 1r tim , (I 111 

l 



APPENDTXV 

List of TVET Institutions Sampled for the Study 

A. Public TVET In, titution. 

Name of ltdituf 

I. Kaimo~i T' ·!1111 ·•II Train in' Institute 

2. Kinmlu lnst1tut' of cience and Technology 

J. Kirin_ aga Technical Training Institute 

4. Kisi\ a Technical Training Institute 

5. Machako Technical Training Institute 

6. Masaai Technical Training Institute 

7. Nairobi Technical Training Institute 

8. Nkabune Technical Training Institute 

9. Rift Valley Institute of Science and Technology 

I 0. Rift Valley Technical Training Institute 

ll. Rwika Technical Training Institute 

12. Thika Technical Training Institute 

B. Private TVET Institutions 

I. Bell Institute of Technology 

2. omcr tone Training ollege 

3. airohi A iation ollcg 

4. acrcd Training Institute 

Z tc h oil gc 

1ini tries 

I. lini tr of IIi'" 1 hlm·ntion Sci m: and I ~hrH lo' • 

1ini try o In u tri, Iizati n 

Location 

Kakamega 

Kiambu 

Kerugoya 

Bungoma 

Machokos 

Kajiado 

Nairobi 

Meru 

Nakuru 

Eldoret 

Emhu 

Thika 

Nairobi 

Nairobi 

Nairobi 

airohi 

a1robi 
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