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ABSTRACT

This study mainly focused on determining the faxtitrat have had major influence on
the implementation of class repetition policy thats intended to put a stop on forced
class repetition in all schools in Kenya. The studyried out in Ugenya District of Siaya
County, had four objectives. The objectives weoedeétermine how pupil teacher ratio
had affected the implementation of class repetipiolicy; to determine the influaence of
family income level on the implementation of thdipg to determine the influence of
physical facilities on the implementation of thelipg and to identify policy
interventions that should be put in place to heifigate the problem of hon-compliance
with the policy by the school managements.

The study was guided by the human capital theonyass proposed by Theodore Shultz
in his book ‘The Economic Value of Education’. Tkieory emphasized that most of the
economic value of people are enhanced as theynuentio involve in the process of
schooling. The involvement in schooling enablesmth® acquire knowledge, skills,

attributes and competencies, and other attribliigsenhance productive capabilities in
human being.

The study adopted descriptive survey research.i$hiself report study that requires the
collection of quantifiable information from a samgy interviewing and administering
guestionnaires to a sample of individual (Koth&@0@). Data collection in the study was
done by use of self administered questionnairesdacdment analysis guides. The data
collected included those that gave direct answersesearch questions and those that
gave highlights on the background information asslrepetition in the district data that
provided highlights on class repetition includpdevalence of class repetition; manners
of class or form of class repetition, whether védup or forced; and rate of class
repetition.

After the collected data had been analyzed, thaltrandicated that the directive, through
the policy, to stop forced class repetition was complied with in all schools that
participated in the study. The non- compliance wasnly due to the factors which
affected the delivery of adequate and effectivanieg in schools, especially to the
struggling learners and those from poor househdltiese factors included; physical
facilities available in schools; pupil teacher @ain schools; pupil teacher ratio in
schools; and levels of pupils’ family level of inne.

Based on the findings of the study the followingammendations were made: that the
government should carry out a nationwide studystteetain the extent of implementation
of the policy; that there should be afresh redistion of teachers to schools based on the
consideration of the number of pupils in a scht@f the government should put in place
policy interventions to enhance the implementatérihe policy; that the government
should take over, from parents, the responsibdityproviding basic physical facilities
such as classrooms and desks; and that it shouidabelatory for all schools to have
lunch programmes. The implementations of theseestgms would in turn, according to
the researcher, enable the successful implememtatiothe class repetition policy.

Xii



CHAPTER ONE

INTRODUCTION

1.1 Background of the Study

The international community has recognized thaetigyment can be sustainable
only if all natural resources are used in such g Weat present and future
generations around the world have an equal oppbyttm live and prosper. In
this line UNESCO (2009) affirms that educationhe single major tool that can
be utilized to raise this kind of awareness acmsthe nations of the world.
Education will determine how well people, their acoomities and their countries
prosper in today’'s global economy. The choices tioantries make today about
education could lead to divergent outcomes in &tW@ountries that respond
astutely to their educational needs should expeeigmogress in education which
eventually will lead to social and economic berseftt such countries. (World
Bank, 2007).This conviction has resulted into therldwide drive to increase
education enrolment, improve access to educati@himatrease its quality and

relevance.

Consequently this drive has resulted into the rsgttof the international
educational goals such as Education for All (EFAJ Millennium Development
Goals (MDG).To achieve these goals of educatiorctipes that influence and

ultimately lead to wastages such class repetitrah sthool dropouts, which hint



at internal inefficiencies, should be held at thainimal levels. Class repetition
represents wastage of resources. The society m®wchools, teachers and other
resources presumed sufficient to enable all stsdeninake expected advances in
their educational achievements. Failure to do sggests that these resources
were insufficient or that some students failed #tket advantage of the

opportunities provided.

Class repetition occurs when students begin a rdwos year in the same class
as the previous year instead of moving to a highess. UNESCO (2006), in their
‘Education Policy Series’, explains that class titjo& takes five major forms;

depending on the source and reasons for decisiarepéeat. The decision may be,
it continues, initiated by students themselves tf@ir families acting on their

behalf), or by the school. When repetition occuesduse of decision made by
students, or their families, it is usually volutaand undertaken willingly

because it is viewed as serving the students’ ingstests. Voluntary repetitions
that enable students to pass examinations or Eartent that was not learnt the
previous year are viewed by students and theirli@esnas rational decisions that
lead to desired outcomes. However, school impotsss cepetition has negative
effects on learner achievement and is sometimexiassd with social adjustment
problems and increased likelihood of school dropddCES, (2009) reports that
grade repetition is the major cause of school dutpm all the education systems

that still practice it.



These findings have led to some countries and $dystems to adopt automatic
promotion policies which mandate that all studemt® complete a given school
year be promoted to the next class level regardieiseir levels of achievement
(IIEP 2006). Automatic promotion, however, is oftepposed by people who
believe that it lowers school expectations and esttel achievement. These
proponents of class repetition argue that the wedf class repetition gives a
student more time to learn subject matter and aegsufficient social and

academic skills before moving to the next levelagld 2008). They also believe
that the practice sends the message to the pugil gbor performance and
minimal effort will not be accepted. Analyses tygllg conclude that neither
automatic promotion nor class repetition satisfalgt@ddresses the problem of
low achievers. The solution therefore lies in pdowy these students with more

and better learning opportunities.

The practice of class repetition is an issue oteom all over the world. The issue
is often debated in comparison to the policy ofi@opromotion which aims to
suspend class repetition in an effort to provideartunities for students to
improve their standards of living by acquiring edtion through a more

egalitarian distribution of educational opportuesti (World Bank 2010).

Class repetition is practiced in both developed dadeloping countries. The

European Commission reported a study that compaogd grade repetition has



been applied across schools in Europe. The repowred that the practice varied
greatly between countries, and that whether a dialdito repeat a year at school
depended more on education culture concerned actide appraisal than on the
child’s performance. One of the main findings o gtudy was that there was a
wide difference in class repetition rates acrossopel In some developed
countries, it continued, class repetition has Hegmed or strongly discouraged.
Where it is still permitted it is only common amosigidents in early elementary
schools. Even students with intellectual disalediti in countries where the
practice is strongly discouraged, are only allowedepeat when parents and
school officials agree to do so. (World Bank, 2010) Canada and the United
States, for example, repetition is usually restdcto specific subjects that the
students failed. A student can, for example, benoted in a Mathematics class

but made to repeat in a language class.

According to some of the recent data, as presebiedhe Programme for
International Student Assessment, only an averdde ercent of the 15-year-
old students across the Organization for Economio-oferation and
Development (OECD) member countries reported tiet had repeated a class at
least once. (PISA, 2009).The report continued pomrethat in Finland, Iceland,
Slovenia, the United Kingdom, Azerbaijan, Croatigzakhstan, Montenegro,

Serbia and the partner economy Chinese Taipeivarage of 97 percent of the



students reported that they had never repeatelhsa. dt also affirmed that class

repetition is non-existent in Japan, Korea and Ngrw

In Africa the situation is rather different. Like many other developing countries
in other continents, class repetition is still v@ngvalent. Results from a survey
carried out in countries in Southern, Central arastérn parts of Africa and
released in the year 2010, by the SACMEQ Il Sur&gject, showed most
school systems in these countries, have classitiepgiroblems. Overall, by the
time of data collection (in the year 2007), morartlone third of class six students
in these countries indicated that they had repeatadiss at least once. The
survey also reported very large differences indlass repetition rates across the
countries. However in many of these countries clapgtition rates were very
high by the year 2007. Among the countries withyy@gh grade repetition rates,
as reported by the survey report, were Malawi V@th3 percent, Mozambique
with 59.7 percent, Swaziland with 52 percent andatdtz with 51.7 percent.

(SACMEQ llI, 2010).

In Kenya the latest figures for repeater rates ewen higher. According to a
report by the Kenya National Examinations CounkiNEC) carried out in the
year 2010 and titled ‘Monitoring Learner Achieverte®0 percent of children in
Standard three had already repeated a class. pbé @dso reveals that Nyanza

Province had the highest number of repeaters, gque6&nt followed by Eastern



67 percent, Western and Coast Provinces had repedés of 60 percent and
Coast 58 percent respectively. According to themeNorth Eastern and Nairobi
Provinces recorded the lowest cases at 24 peroen2& percent respectively. It
is surprising to note that despite the Kenya Gawemt’s efforts to improve on
learner participation in schools there still exgsich high educational wastages
that could be easily avoided in the first placeroligh the child rights provisions
in the Children’s Act Of 2001, the government haadm remarkable efforts to
give the Kenyan child some of his very fundameset@licational rights. These
include: the right to education; protection fromld@habour; and protection from
harmful practices such early marriages. Also inetlith this act is the policy on
FPE that recognizes education as a fundamentakgyredor human resource

development. (R.O.K 2001)

The high repeater rates in Kenya seem to haveteglstiom the perception of
efficiency in, and standards of, education throeglamination index. Okwach
and Odipo (1997), in their education paper ‘Effiag of Primary Education in
Kenya’ noted that in Kenya the perception of eéfwy through an examination
index had had structural and financial impacts ahosls, teachers, pupils and
parents. As a result of this, they added, schoalagament committees had to
device ways of making sure that the ‘right’ cantiedawere registered for KCPE.
They noted, too, that the practice of having ohby ight candidates registered for

KCPE was one of the major root causes of forcedegrapetition.



Ugenya District, being a new and recently creaisttidt, may not have analyzed
data for the repeater rates for the district peN&vertheless crude data received
from the Ugenya District Education Office portrapat the situation is likely to
be. The data indicates that the learner enrolmentass seven in the year 2010
was 3619. In the following year, only 2447 pupilereyregistered for KCPE. The
1172 who did not register for the KCPE examinatiorese, most likely, either

forced to repeat or dropped out of school.

The consistent high repeater rates in Ugenya Distlespite the outlawing of its
application in schools, is an indication that themght be some opposing forces
that have made it difficult for head teacherscheas, pupils and parents to
comply with the government policy of non repetitiohclasses. Some of these
forces might be related, either directly or indilgcto the high poverty levels in

the district. This may be the case since Ugeny#&ibiss found in Luo-Nyanza

region of the country which according to one of llest UN agency reports, is
one of the regions in Kenya that are classifiedhas poorest in the country

(UNESCO, 2010).

1.2 Statement of the Problem
According to Circular No.QAS/N/1/22/(39) dated*2January 2009, from the
Permanent Secretary for the Ministry of Educatiforced class repetition is

outlawed in all schools in Kenya. This notwithstiugd the practice is still



consistently being applied in primary schools inebga District. Data from the
DEO'’s office indicate that a considerable numbeteafrners are still forced to
repeat classes each year. For instance, in the, 20t bf the eighty four public
primary schools in the district, eight of them netx repeater rates of above 50%
in class seven. One of the schools even had atexpede of 72.94 percent in
class seven. Averagely, the district’s class seeppater rate that year, was 32.85
percent since out of the 3619 pupils that werelass seven the previous year
(2010), only 2447 were allowed to enroll for thel2AKCPE examinations. This
number even included those who repeated class d¢mgitt year. This is an

indication that the net enrolments in these schib@syear was even smaller.

With such a scenario it is clear that the impleragoh of class repetition policy
in primary schools in the district is still an #wn. This is so despite the glaring
negative effects of class repetition that seentsetotensifying. These effects are
felt not only by learners but also by the schoahadistrators, the government,
parents and other stakeholders involved in the ihghaf education. It is also
important to note that the continued applicatiofion€ed class repetition does not
augur well for the government’s aim of achieving thternational goals such as
Education for All (EFA) and the Millennium Developmt Goals (MDGS). It is
also a drawback against the government’s aspimtiorbecome a middle level

economy by the year 2030.



If a large number of pupils is forced to repeassts each year, school systems
need to employ more teachers and avail more classoand facilities, and
instructional materials. In effect this leads taecessarily allocate more funds to
the education sector of the government. By so dothgr funds that would have
been allocated to other sectors of developmentranognes and activities are
strained. Since it raises the cost of schoolinge@omes a stumbling block to the
county’s effort to achieve universal primary edumatgoal by the year 2015. It
also impedes on the government’'s efforts in impleimg the free primary
education policy that was began in the year 2008enya. Furthermore research
findings, by the National Center for Education Btats (2009) has shown that
class repetition is the single major factor thdluences school dropouts. This,
other than being an educational wastage is a stngblock to government’s
effort to attain its goal of universal primary edtion by the year 2015. The
failure to implement class repetition policy as veliected by the Ministry of
Education through circular no. QAS/N/1/22/ (39),amge more and more children

still drop out of school as a result of forced slaspetition.

1.3 Purpose of the Study
This study aimed to determine the factors that henggor influence in the

implementation of class repetition policy in primachools in Ugenya District.



1.4 Objectives of the Study

The study sought to fulfill the following objectise

)

ii)

Determine how teacher-pupil ratio affects the impdatation of class
repetition policy in Ugenya District.

Determine the influence learners’ family income eevon the
implementation of class repetition policy.

Determine how physical facilities in primary schoobffect the
implementation of class repetition policy.

Identify policy interventions that should be insteéd to mitigate the
problem of non-compliance with government’'s repait policy in

primary schools.

1.5. Research Questions

1)

ii)

What are the effects teacher-pupil ratio in the lemgntation of class
repetition policy in Ugenya District?

What influence does learners’ family income levedvén on the
implementation of class repletion policy?

How does the situation of physical facilities ininpary schools in
Ugenya District affect the implementation of clasgletion policy?
Which policy interventions should be institutednatigate the problem

of non-compliance with the government’s class réipatpolicy?

10



1.6 Significance of the Study

It is hoped that the outcome of this study may @lewsome insight on the best
approach to be used in the implementation of al@gstition policy in the public
primary schools in Ugeenya District. The insighayralso be useful in other
districts that share the problems that exist innygeDistrict. When the policy is
complied with by the school management more childvél be able to complete
their primary education within the required timeh® this happens no extra
funds are spent on their education as would bedie if they repeated. In cases
where children are forced to repeat classes thexehigher chances of these
repeaters dropping out of school. This in turn denhem their educational rights
and opportunities which in effect means being diniee opportunity to acquire
knowledge and skills, the two major factors tha&t enucial in the development of

an individual’s socio-economic productivity, (Sctal1961) .

Since the outcome of this study may lead to theessful implementation of
class repetition policy, it is likely to benefitfidirent people or groups of people.
These include learners, teachers, parents, poliakers, the Teachers Service
Commission, and the government and its financiaingas. The policy makers
may use the outcome of this study to put into plaalecy interventions that will
initiate and accelerate the implementation of claspetition policy. The
successful implementation of this policy will opeoors of benefits to other

beneficiaries since the result of this will leadr¢éaluced repeater rates in schools.

11



If repeater rates reduce teacher-pupil ratio irssgda will improve leading to
improved teacher-pupil contacts, easier class cbaind reduced workload for
the teachers. Low repeater rates and high completites are signs of effective
and efficient utilization of resources in an eduwmatsystem. This therefore means
that the reduction of repeater rates and increasmsminpletion rates in schools,
that will result from the success in the implemé&antaof repetition policy will
benefit all stakeholders in education of Kenyanldtkn. Those who provide
financial and other resources to education sectmh sas parents and the
government and its financial partners will benstfitce there will be less wastage

of these resources.

Education is one of the children’s basic rightser&fiore when repeater rates are
reduced there will be an increase in the actualsctairvival rates in schools. This
will lead to children, who would have otherwise eafed and consequently
dropped out of school completing their primary lemeeducation. The benefit of
implementation of this policy, therefore, is notlythe effective and efficient
utilization of education resources that will comet oof it. The increased
proportion of citizens with the necessary knowledgkills, attributes and
competencies and other attributes that enhance phailuctive capabilities will
ultimately lead to an increase in the rate of s@donomic development of the
country. This is a necessity in the country’'s depelent aspiration of Vision

2030.

12



1.7 Limitations of the Study

This study had some limitations. One of these was dther than the factors that
were investigated in this study there might havenbleidden others that also had
contributed to hinder the effective implementatminclass repetition policy in
Ugenya District. To encounter this, headteachersewasked (in their
guestionnaires) to add more factors that they thougindered effective
implementation of the policy, other than those thate given by the researcher.
Another limitation was that the researcher wasaidé to control the attitude of
the respondents as they responded to the quettios bf the questionnaires. To
mitigate this, the researcher took sometime toarghe importance of the study
to the respondents. The fact that respondentsgciedyepupils, might have not
given honest responses for fear of victimizatiorthmsir teachers and parents was
also a limitation of the study. To mitigate thisfehe researcher assured them of

the high confidentiality that would be accordedHteir responses.

1.8 Delimitations of the Study

This study encompassed all public primary schooithiw Ugenya District.
Private schools were not included due to their a@strative and management
logistics which seem to differ from those of puldhools. From these schools, a
sample of twenty schools was drawn. From this sardpta was collected. The
findings of the study after the data analysis wlen generalized to apply to all

public schools in the district. The study targetezhd teachers and pupils as
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respondents to provide information on factors thfitienced the implementation

of class repetition policy in primary schools.

1.9 Assumptions of the Study

This study assumed that:

* The pupil respondents would be ready to honestigakthe number of times

they have repeated classes, and their family lexfalscome.

* The non-compliance with class repetition policythg school administrators

and management committees has been mainly dueedactors investigated

in this study.

1.10 Definition of Significant Terms

Drop out rate:

Education wastage:

Efficiency:

Refers to the number of children who enroll iscaool but
are unable to complete the primary school cycle, in
comparison to the total number of children enroliedhe
school within a given time (e.g. one year).

Refers to the inefficient utilization of educatibnesources,
facilities and opportunities.

Refers to extent of the efforts and commitmentiento
plan how to utlize the available resources and

opportunities in order to maximally achieve the @ational
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goal of increasing retention and completion ratgsrimary
schools.

Class repetition Refers to the practice of requiring students Wwhwe been
in a given grade level for a full school year tmeen in the
same grade for an extra year rather than being qtexto
a higher grade along with their age peers, duadgtpils’
lack of academic success.

Head teacher: Refers to the title given to the principal teachdro is in
charge of a primary school.

Professional Training: Refers to the programmes and activities teachers go
through in order to qualify as a teacher.

Repeater rate: Refers to the number of learners who are held afass,
out of the total enrolment in a school.

Social Promotion: Refers to the practice of promoting students to ribgt
class level despite poor achievement at their atirckass

level.
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1.11 Organization of the Study

This study is organized into five chapters. Chaptex highlights the background
and statement of the problem. Within this chapitdrer sub-sections are: purpose
of the study, research objectives, research questimnitations, and delimitations
of the study. Organization of the study and debing of significant terms are also
given in this chapter. Chapter two consists ofditere review which is presented
under the following sub-sections: why implementatod repetition policy should
be reinforced; the effects of class repetition; faadors that make implementation
of class repetition policy difficult to achieve. 8l covered in this chapter are

theoretical framework and the conceptual frame work

Chapter three deals with the methodology of theystand presents the research
design, target population, sample and sample tqabksi and research
instruments. Validity and reliability, and data legtion procedures are also
discussed in this chapter. Chapter four tacklea dalysis, interpretation and
presentation. Particularly it deals with; resporete of the respondents; and how
the independent variables of the study have inftadnthe implementation of
repetition policy in Ugenya District. Chapter fjvbeing the final chapter on
summary and recommendations based on the findirigshe study. Here
conclusions were made on factors that have had rmajftuence on the

implementation of repetition policy in Ugenya Distr
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter provides the conceptual backgroundhefstudy. It outlines the

conceptual and empirical literature of the varialkdé concern to study, and how
they relate to the problem of the study. It alsalslevith the gaps which the study
aims to fill. The theoretical framework on whichettudy is anchored and the

conceptual framework of the study is also outlihece.

2.2 The Concept of Class Repetition

Class repetition is the practice of making studerite have been in a given class
level for a full school year to remain in the sactass for an extra year rather than
being promoted to a higher class along with thegrp. According to a report by
the World Bank Economic Review (2010), the praciEeenerally considered

when a student does not meet the accepted leveérdbrmance necessary for
promotion to the next class level, or in some casasstudent seems immature or
too young for his or her age. This practice is domes referred to as class

retention.

UNESCO (2006), in its Education Policy Series pedtions, explains that class

repetition takes five major forms, depending on #Hwrce and reasons for
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decision to repeat. It states that when the detigiorepeat is initiated by the
student or their parents, acting on their behalitels, termed as voluntary class
repetition. When the decision comes from the sclibeh this becomes forced
class repetition. The alternative to class reqetits the social promotion. This is
the practice of promoting underperforming studenotsder the ideological

principle that staying with their own age peersingortant for the learners’

success. Class repetition practice is often uséd mope of giving the student
more time to acquire subject matter, organizatienavior and management skills

before moving to the next class level.

2.3 Origin and Forms of Class Repetition

Historically, class repetition was widespread intiBin schools as early as the
sixteenth century (Rose et al, 1983). Public schaolthe United States closely
followed many of the educational practices of thBhtish forerunners. The

introduction of graded schools in the United Staies to the use of class
repetition in schools in the United States. Here,many school systems, as
reported by Mainardes (2001), class repetition daptbto be a common practice
until 1930s. From 1940s, he continues, the UniteéateS policies of social

promotion appeared to be intended to reduce thebaunof overage low

achieving students and high repeater rates in $€hoo
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2.4 Prevalence of Class Repetition

Class repetition as a practice has been steadiyndey in developed countries.
In a number of these countries the policies of alogromotion are being used
instead. In the United States, for example, théat@comotion policies began to
be applied as from 1940s. These appeared to hadedeto reduce the number of
overage low achieving students, and repeater riRese et al, 1983). A report by
PISA (2009), affirms that grade repetition practise non-existent in some
developed countries and that where it still exists minimally applied. The
report continues to state that where grade repetits still applied in the
developed countries, a standardized test is usetbtermine whether a student
should be promoted or not to the next grade ldwnelhese countries teachers too

are well trained to make promotion/repetition diecis.

Data released by the Program for International &ttidssessment (2009) show
that class repetition is nonexistent in Japan Kaaad Norway, and that in
Finland, Iceland, Slovenia and the United Kingdom¥® of students have
reported that they have never repeated a class.dibhimishing application of
class repetition in developed countries may be dasethe fact that potential for

negative effects constantly outweigh its positiuédcome. (PISA, 2009).
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In Africa and other developing countries in othentinents the practice is still a
common practice. Here the practice is often comstleas a remedy for low
achieving pupils based on the assumption that aationpromotion would
disadvantage them. (SACMEQ IlIl, 2010). In mosth@de countries, according to
a study by UNESCO (2006), the major influence orkingdecision on whether
a pupil should be promoted or retained is mainky ¢pinion of the teachers ,
unlike in the developed countries where standaddiests are used. The same
study also reported that teachers in developingitt@s ordinarily are not trained
to make promotion/repetition decisions, and do mte access to the detailed

achievement standards and aligned assessment.

2.5 The Need for the Implementation of Class Repgon Policy

As was observed in the report by the World Bank ieooic Review (2010

volume 24), there is little research to prove ttlass repetition is an effective
practice. The report argued that the practice calp Isometimes but early
repetition of class is harmful and overall repetitis risky. According to the same
report cumulative research evidence shows thapthential for negative effects
of class repetition consistently outweigh its pgsitoutcome. Pegani (2008), too
decried class repetition and argued that studi¢l tengitudinal comparisons
shows that any positive effects of class repetifemtes out over a two or three

years period.
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Class repetition may be used in lower classes whepupil fails to make

significant progress in key subjects such as Ma#iesy Reading and Writing, as
stated by a World Bank report in its 2010 volumesgue. The practice is also
considered, it continues, when a pupil does nottntiee accepted level of
performance necessary for promotion to the nexscland if a pupil seems to be
immature or too young for his class. Many schoefgecially, in the developed
world, use standardized tests to determine whethprpil should be promoted to
the next level or not. In many developed countg&sss repetition has been
banned or strongly discouraged. In Canada and thted) States, for example,
repetition is usually restricted to the specifibjeats that the learner failed. This
allows the learner to be promoted in one subjettrétained in another that he
failed. This means that a student does not repedass but only the subject

failed.

In most countries in Africa decision about clasget&ion for individual pupils

can often be faulty because they tend to be basedchool-level perception

rather than justified national criteria. SACMEQ (R010) Report indicates that
research evidence has shown that decisions on pepibtrmance are made by
individual teachers. Pupils are often judged reéatd their classmates rather than
in comparison with acceptable performance levelséihool system as a whole.
As a result, some pupils (especially in high acimg\schools) are made to repeat

class when they would be promoted if they attentbedachieving schools.
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Proponents of class retention argue that the aglit of grade repetition
practice will send the message to the pupils tloatr performance and minimal
effort will not be permitted. In some school syssethe practice is seen to be a
valid corrective action that should be taken inesasf academic failure. There are
also exceptions to the usual association betweassclepetition and low
achievement. In Kenya, for example, some pupils ef@allowed to repeat are
selected for their high academic potential, as § wwaprepare them to compete

for limited secondary school openings. (SACMEQ 20,10).

The arguments for class repetition seem to be base@dmmon sense rather than
being based on research. In fact, as reported byWhrld Bank Economic
Review (2010) class level retention has been rekedrfor years and much of the
research has found the more negative effects tbaitiye ones. Many of these
negative effects have impact on academic achievensegial adjustment and
behavior, and the students post school life. Adogrdb a report b y the Institute
of Policy Analysis and Research (2008) empiricakesrch has shown that class
repetition does not improve the achievement ofdebilt as measured by tests of
basic skills. It continues to state that studiesaate repetition is either ineffective

or harmful, with more negative than positive eféegh learners.
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2.6 Effects of Class Repetition on the Learners

According to World Bank Economic Review (Jan 20&ss repetition research
findings have found many negative effects on thelestts, schools and the
country at large. On the students many of the megatffects have impacts on
their academic achievements, social adjustmentsbahdvior, and the students
post school life. Basing his arguments on the studhy Yamamoto and Byrnes

(1987), Brophy (2006), argues that:

School imposed or forced grade repetition is stuése students and associated
with reduced self esteem, impaired peer relatigsstalienation from school, and
sharply increased likelihood of eventual dropoublwitary grade repetition also
has negative effects on social, emotional and hebeal aspects of adjustment to
school. Although their teachers and even their riar@iew it as an enabling

opportunity, students experience as a personaspo@nt and social stigma.

At school levels grade repetition is said to negdyi affect school operations
because high levels of grade repetition lead toesmed class room sizes and
class room management problems due to large afgratites among pupils in
the same classroom. At the national levels grageetiteon is blamed for

increasing the overall cost of schooling. If mampis repeat each year, school
systems need to employ more teachers and avail wlassrooms and other

facilities.
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Research findings show that there are no significdifferences between
promoted and retained students on measures ofvachent or personal and
social adjustment. In those studies that did shaliffarence the results favoured
the promoted students, especially on measures loéwsment. (Pegani et al,
2008). Repetition, instead, leads to dropout anerage pupils in schools. The
National Centre for Education Statistics (NCES, @0Qoo0, argues that grade
repetition can increase the likelihood that a studeill drop out of school. It

continues to state that students who drop out igeetimes more likely to have

been retained than those who graduate.

2.7 Factors that affect Implementation of Class Regtition Policy

Most research in class repetition’s relationshgpeducational outcomes has been
done in developed countries (Brophy, 2006). Thalifigs of these studies,
therefore may not generalize well to developing ntnaes where repetition
repeater rates are higher than in the developedtges. Furthermore, repetition
in developing countries is more likely to be inid or at least accepted by the

family rather than imposed by the school adminigtra(PISA 2009).

The socio-economic differences between the two dgonhay also not make the
causes of class repetition the same. In developeatces absenteeism from
school, for example, may not pose as much problent does in developing

countries. In developing countries, especially unal areas, many learners may
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miss many school days because of health probleroasmmed by poverty or

because their families require them to assume @diédor work responsibilities.

Surveys on the effects of forced class repetiteens not to have provided much
concern to the government public in Kenya until ylear 2009. This is when the
Ministry of Education, through its permanent seamgtissued a directive through
a circular No.QAS/N/1/22/ (39) that outlawed foraddss repetition. Despite this
forced class repetition is still a prevalent praetin many, if not all, primary
schools in Ugenya District. School administratore aegularly reminded to
implement the policy of class repetition but itssesome factors would not allow
them to. In order for the implementation of thidigp to succeed, it is worth
noting, certain programmes need to be put intoepl@ne of such programmes
would require school administrations to initiateh@asl programme planning
(curriculum planning) at the institution level whigvould aim to effectively cater

for different kinds of learning needs of children.

Through such programmes children with differentetypf learning needs would
be identified at the early stages of their caremrd then provided with the
necessary assistance. These types of assistancénohage support system of
extended learning programmes and one to one tgtoiNASP, 1998).The
programmes may provide a better way to supportggting students without

unnecessarily applying class repetition practicéctyhmore often than not, leads
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to dropping out of students. Without early diageoand target intervention
struggling students are unable to catch up withr theers whether they are

promoted or made to repeat (David, 2008).

The school administration should also be able ifilate programmes that would
cater for the needs of children from families withv income. These programs
should aim at supplementing the essential needs these children cannot
adequately get at their homes. These may inclwadérgy lunch programs in their
various schools and buying school uniforms for ¢htisat are in need. They
should also be in a position to supplement thehiegcstaff to boost the quality of
curriculum implementation. Several factors migtgréfore, have influenced the
non- compliance with this policy. This study willrsey three factors which seem
to be more outstanding. They are: teacher-pupib iata school; the level of a

learner’s family income; and the inadequacy of pdglidacilities in schools.

2.7.1 The Teacher-Pupil Ratio in Schools

As reported by Abagi & Odipo (1997), there exists important relationship

between teacher-pupil ratio and pupil’s achievemé&etver pupils per teacher
give more opportunity for interactive and effectilearning. Pupils, therefore

learn better in smaller classes. This situationaeohs academic performance of
both teachers and learners since there is incresather-pupil contact. This

increased teacher-pupil contact increases the l#vattention and participation
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per pupil. In situations where pupils’ number pEadher is large teachers become
overburdened in their efforts to have contact ve#ich of the learners in a class.
In such cases a lesson may end where most of dheels have not acquired the
concept of the lesson topic; and therefore ‘insidht’ learning takes place. Such
scenarios more often than not end up in situatwmsre a number of pupils in a

class do not qualify for the promotion to the nelass.

2.7.2 The Adequacy of Physical Facilities in a Schb

In order to have school programmes operating tosvdhé achievements of
desired goals, adequate physical facilities shdaddnade available in schools.
Physical facilities in primary schools include: loings such as classrooms; pit
latrines; furniture, especially desks for learnersit on; and land on which other
facilities create conducive learning environmentthm which the school
community can work comfortably and effectively toheeve institutional goals
and objectives. Furnishing classrooms with the eypate furniture for example,
is key to ensuring that learners are seated coatftyrand are able to learn well.
Children who are seated well on suitable chairsdesks or benches, will be able
to acquire good writing skills, have good eye-cohtaith the chalkboard, and

concentrate better. (MOE 2011).

Adequate buildings such as classrooms are alsmtesdse children’s learning.

The availability and safety of the buildings cobirie towards the creation of
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conducive learning environment. Physical facilitigberefore contribute to
effective learning since their adequacy will lead improved teaching and
learning; increased retention of learners; improdestelopment of a sense of
belonging among learners; and development of ovareia the parents and the

school community in general. (MOEST 2004).

2.7.3 Learners’ Family Level of Income

In several families in Ugenya District, many yourigldren of school going age
are left with their aged grandparents whose phys@apacity cannot allow them
to provide the required assistance to these orpHansome instances children
even play the role of parents to their youngerirsgsl .These are the cases where
both parents are deceased and no close relatready to accommodate them. In
cases where one or both parents are present byotlesty level is high, these
parents cannot adequately provide the requiredtassee to their children both at
home and at school. In this district, it is notasge to encounter children who
show several signs of poverty. These children laakic care such as shelter,
food, clothing, security, and affection and protactoffered by parents and
guardians. Sessional Paper No.4 on HIV in Keny®(R. 2001), states that such
children do not grow well physically, socially andfsychologically. The paper
continues to argue that children in such condiimmvulnerable to exploitation by

unscrupulous individuals in matters of sex and labo
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The scenario does not auger well for the childresffective learning. Proper
nutrition, for example, is very essential in pupdarning .Well nourished pupils
are generally healthier, more active, learn batieschools, and have a greater
chance of fulfilling their potential (MOE, 2011)oferty can also lead to low
esteem. Children from poverty stricken homes arigkqto notice that other
children dress better than they do and then theprhe embarrassed. This can
cause them to withdraw in class. Other than loweerst occasioned by poverty,
repetition can also result from the constant droamal re-entry attributed to non-

payment of school levies. (Wasanga & Kyalo 2010).

With inadequate research findings to prove thatgreepetition is an effective
practice it is surprising that despite it being aumtlawed practice it is still
prevalent in many schools. The practice has beeveprto have negative effects
on the learners’ academic achievement and everisopdst school life yet it is
still preferred to social promotion. It is also igrsof inefficiency and a form of
educational wastage yet the people entrusted Wwehntanagement of education
such as headteachers, outrightly select not to omgh the governments’
policies that aim to mitigate the problem. Our doyieing a developing country
that dearly needs educated and skilled populacfféxtively participate in its

socio-economic development can not gain much frém policy of grade
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repetition. Its continued practice in schools thene is an impediment to the

country’s aspirants to become a middle levels ecgnoy the year 2030.

2.8 Theoretical Framework

This study is anchored on the Human capital thexsyproposed by Schultz
(2961) in his book ‘The Economic Value of Educatidrne theory states that the
economic value of education and training enhandées groductivity of an
individual which in effect enhances all forms ofvd®pment be it social,
political, economic or cultural. The theory emphasithat most of the economic
abilities of people are not given at birth or & thme children start schooling. The
abilities are enhanced as one continues to invoivthe process of schooling
through which one acquires knowledge, skills, laties and competencies, and
other attributes that enhance productive capacitieshuman beings. The
economic value of education therefore basicallyedes on the proposition that
people enhance their capacities as producers ansucwrs by investing in

themselves.

The importance of education as a factor of devekagms that it enables the
educated human capital to coordinate the effectise of other factors of
production. As one keeps on being retained in dcand climbs to higher class
levels of education the more the individual acaquio®gnitive knowledge that

sharpens the skills needed to make the human tapita productive. Schooling
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leads to higher productivity and efficiency of tierkforce. When a pupil
completes his/her primary school education it ipdtbthat he/she should have
acquired the necessary basic knowledge, skillstudét and competencies
necessary to make him/her more productive thasetiieho have not completed
their primary level education. This enables him/ tee effectively contribute to

his wellbeing and the socio-economic developmerthefcountry.

This theory is relevant to the study since its psafon supports retention of
pupils in schools. Retention of pupils in schoolfl e enhanced if some of the
following are available in schools: adequate leagriacilities; adequate teacher
pupil ratio; and effective teaching programmesthdre are available in schools
there will be high levels of learner participationschool activities. This will in

effect translate to increased learner performafddes ultimate result of this

situation will be a decline of repeater rates ahdrdfore decline in school

dropouts.

Forced class repetition which in effect leads topdut goes against the human
capital theory proposition that the more one stayschool, and climbs up
through education ladder, the more he/she becomssra active and productive

participant in the country’s socio-economic devehent.
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2.9 Conceptual Framework

For the implementation of class repetition poliocy ducceed, there should be
appropriate and adequate resources and educatwogtammes in schools.

When these resources are effectively and effigrantilized the results are always
desirable. Figure 2.1 below shows the outcome efatiailability of the some of

these resources and if they are effectively andiefftly utilized.

Figure 2.1: Conceptual Framework of factors that ifluence the

implementation of class repetition policy in primary school

Input Process Output
«  Availability of » Level of participation * Increase of learnef
adequate in school activities performance
learning . * Increased of
facilities *  High level of one to school retention

one tutoring rates

e Availability of

A 4
\ 4

adequate «  High teacher pupil o
teacher-pupil contacts * Declinein
ration repeater rates
e More regular school
«  Availability of attendance * Decline in school
schools teaching drop out rates
programme
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The conceptual framework in Figure 2.1 above shtvet the availability of

adequate learning facilities, good teacher-pupiloyaand the availability of

supplementary learner diets are some of the fath@atsdetermine the quality of
learning and teaching activities that take placa school. Their availability and
the adequacy in which they are available, will aietthe quality of learning and
teaching activities that take place in a school.eWkhere is favourable learner
participation in school activities such as regutahool attendance and high
learner participation in school activities, in ddth to high teacher-pupil contacts
the outcome is bound to be encouraging. When ikdrgh quality learning and

teaching activities in schools the result will ajwabe increased learner

performance and school retention rates.

This will also translate into decline in repeatates and dropout rates. With the
existence of such situations in schools it willdmmparatively easier to manage
classes and schools in general, and forced clagsitien will no longer be a

problem.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This section gives details on: the research desitya¢ were used; target
population; and the sampling techniques that weezluo attain the sample from
which the data were collected. Details on researstiuments are also given on
issues such as the type of instruments that weee, usnd their validity and

reliability.

3.2 Research Design

This study adopted a descriptive survey design.mbpr purpose of this design
is to describe the characteristics of the sampedandents (Fraenkel, 2006). It is
used to study across section of a sample of a ptpalat a single point in time
(Ary et al, 2006). This involved activities suchs@npling a representative group
from the research population; use of questionnanesdocument analysis guides
to collect data from respondents. It also adoptedx@lanatory procedure since it
went beyond merely collecting data on variablesdism attempted to use the data
to explain how these variables have influenced ithplementation of class

repetition policy in primary schools in Ugenya Dist
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3.3 Target Population

Target population “are the people about whom yashvio learn something” (Ary
et al, 2006). In this study the target populaticasvidentified as all the members
of a real hypothetical set of people who the redearwished to generalize the

results of the study (Borg and Gall, 1996).

Ugenya District has eighty four public primary sol® The target population
therefore was all the eighty four public primarhaals in the district. The total
pupil population in these schools was 36104 fronctvla research sample had to
be obtained. Since each school had one head tedlcber were 84 head teachers
to sample from. This gave a total population of @ from which respondents

were sampled.

3.4 Sample and Sampling Procedure

Sampling was done through the application of sinmpledom techniques. The

technique would allow every subject in the popolatequal independent chance
of being selected, (Mugenda & Mugenda 2003). Tdhi® all the names of the

eighty four public primary schools were writtencleaon a piece of paper. All

these pieces of paper had the same colour and Himepieces of paper were
rolled and put in an open box and then mixed. Tis¢ fwenty names that were
drawn from the box, without replacement, were thesoused as the sample for

the study from which data were collected.
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From the twenty schools sampled, a second simpldora sampling was done to
get twenty respondents from each of the sampleateh®his was obtained from
classes seven and eight of the schools. Each ofcldweses produced ten
respondents. To do this, pieces of paper equalmber to the class roll were
used. Numbers one to the last number in the ctdss/ere written on the pieces
of paper that also had same size and coluor. Ifclass roll was forty, for
example, numbers 1 to 40 were to be written ormpthees of paper. These pieces
of paper were rolled, put in an open box and theteda Pupils in the class were
then allowed to pick one piece of paper each froelox. Those who picked

numbers 1 to 10 were to be the ones to participatee study as respondents.

Table 3.1 below shows the sample size of the redgds per school.

Table 3.1: Sample Size

Category of Sampleof Respondents
respondents

Head teachers 1

Class 8 pupils 10

Class 7 pupils 10

Total 21
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3.5 Research Instruments

Two types of instruments were used to collect datese were self administered
guestionnaires, and document analysis guides. Tk# administered
guestionnaire as defined by Bernard (2006) is sstgpenaire that a respondent
completes on his/ her own either on paper or ahgrowriting material provided,
by answering questions designed to obtain answeminpnt to research
hypotheses. This type of instrument were consideqgoropriate since all the
respondents were expected to have had sufficiesraly level to enable them
read, understand and answer the given questioagasred. This instrument was
applicable here since the study area was not tae land therefore it was not
difficult to disperse the questionnaires to thepoeglents. A further justification
for the application of self administered questiareavas the fact that it was
considered less expensive as compared to the érsdarview or telephone

interview.

The document analysis guide, as an instrument tasgie researcher in the
systematic collection, organization and interragatof documents. Here this
guide was in a form of fill in table that providedfficient indications of what

documents to search and information to look fore Tiformation got from these
records was useful in the analysis of data sucleasher establishment, and

pupils gross enrolment in a school within a giveerigd. The necessary
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documents here included school enrollment registdass attendance registers,

monthly statistical returns and quarterly statadtieturns.

3.6 Instrument Validity

To ensure the validity of the questionnaires usled,following had to be done.
First, since some of the questions were based @enetspondents’ attitudes and
opinion, multiple-choice questionnaires with addquaptions were used.
Secondly for the objectives where construct vaeshlere measured there were

the inclusion of as many contents of the constrastgossible.

Thirdly, questionnaires were piloted and the questiand answers provided by
the respondents were then analyzed to determinewalkdity. To do this, two

head teachers and twenty pupils, from two scho@sevgelected from the study
population (but outside the study sample). Eacloaichrovided a head teacher
and ten pupils. Here if one of the two schools mtes respondents from class
seven, the other provided respondents from clag#.erhis was to ensure that
both classes were included in the piloting. Thergspondents from each school

were then obtained through random sampling.

3.7 Instrument Reliability
Instrument reliability refers to the degree to whie test consistently measures

whatever it is intended to measure. The more regliah instrument is the more
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confidence we can have that the data obtained frenresearch are essentially
the scores that would be obtained if the reseaere we-administered to the same

respondents, (Gay et al 2006).

To ensure that the instruments of data collectiere hwere reliable, equivalent
forms method was used. This was done during pdotuhere two different but
alternative forms of the questionnaires were adstenéd to the respondents in
the pilot schools at the same time. The questiemstwere different on the two
forms of questionnaires but constructed to santiesaime content. The two sets
of data from the two forms of questionnaires weseduto calculate reliability
coefficient. This was done using the formula= i1, where % is the reliability

coefficient and % is correlation between the two scores.

3.8 Data Collection Procedures

The researcher first sought the authority to contheresearch from the National
Council of Science and Technology. He then got ¢basent of the District

Commissioner, Ugenya District, to conduct the regea the district. Collection

of data was done using two different types of unsints. These were
guestionnaires and document analysis guides. ThstiQanaires were delivered
to the sample schools and left there for an agpegtbd of time. This was the
period the respondents used to fill in the questimes. They, (questionnaires)

were then collected from the schools ready forrthealyses.
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For the administration of the document analysiglgsi the researcher visited the
head teachers’ offices one by one. He also visitedr education offices within
the district to get the necessary records. Fronsetheffices the researcher
requested for the necessary records from whichxtraated information that was

needed.

3.9 Data Analysis Techniques

The analysis of data obtained from the field begdth identification and
correction of mistakes in the data. Mugenda and évidg (1999) say that data
have to be cleansed before coding. The correctedhdal therefore to be coded.
This was done, as stated by Nachimias (1996), tblenclassification into
meaningful categories. After coding had been dbwmedata were then analysed
according to their themes. This study generated foantitative and qualitative
data. For the quantitative data, analysis was doypeuse of frequencies,
percentages and averages. On the other hand, agwalidata had first to be
organized into themes corresponding to the stuggctibes. These were coded
into descriptive codes, and descriptive data tephes were then used to analyze

the data
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CHAPTER FOUR

DATA ANALYSIS INTERPRETATION AND PRESENTATION

4.1 Introduction

In this chapter, analyzed data that were submftiu questionnaires that were
submitted to schools are presented. These datdaaexl on the study objectives
that concerned: determining how teacher pupil ratfect the implementation of
class repletion policy; determining the influendelearners family income level
on the implementation of the policy; determiningwh@hysical facilities in
primary school affect the implementation of theipgl and identifying policy
interventions that should be initiated to mitigéte problem of non-compliance

with the government’s efforts to reduce repeatesran schools.

The data presented here therefore are the outcdmesearch findings which
aimed at establishing factors that influence thplé@mentation of class repetition
policy as had been directed by the permanent sayreif the Ministry of
Education, in the year 2009, through a circular KPAS/N/1/22/(39). This
directive outlawed the practice of forced classeti#jon in all schools in Kenya.
The format of presentation of data applies the afséescriptive, tabular and

graph forms.
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4.2 Background Information on the Respondents

The respondents of this study consisted of healgeacand pupils of classes
seven and eight of the sample schools. Each otldsses produced ten pupils
and therefore each school produced twenty pupils respondents. The

information is given in table 4.1 below.

Table 4.1: Background Information on the Responderst

“Category of respondents  Samplef Respondents
Head teachers 20
Class 8 pupils 200
Class 7 pupils 200
Total 420

4.3 Questionnaire Return Rate

The questionnaires were administered to twenty heachers and four hundred
pupils. Out of the twenty head teachers, sixtespaerded to the questionnaires
and four did not respond. The response rate fod beachers was, therefore, 80
percent. On the other hand, out of the four hundsagdils that were given
guestionnaires to fill in the response was as Wadtoone hundred and eighty out
of the two hundred class eight pupils respondetiéajuestionnaires submitted to
them; and one hundred and sixty five out of the twodred class seven

respondents supplied with questionnaires respontael response rates for head
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teachers, class seven and class eight responden¢s80 percent, 82.5 percent

and 90 percent, respectively.

Table 4.2: Questionnaire Return Rate

Category of Sample Size Questionnaires Percentage
respondents returned return rate
Head teachers 20 16 80%
Class 8 pupils 200 180 90%
Class 7 pupils 200 165 82.5%
Total 420 361 85.95%

4.4 Background Information on Issues related to Clss Repetition in Public
Primary Schools

Responding to the questions aimed to establiskithation of class repetition the
results showed that all the schools that respoialéide questionnaires submitted
to them practiced class repetition, both voluntamg forced. The result further
revealed that among the class seven respondents, them 50 percent of them
have repeated a class at least once. Of the eiglstdeools that responded the
school with the least number of pupils that hackeded a class at least once since
they enrolled in class one had a rate of 50 perddm school that had the highest
rate had 90 percent, as shown in appendix V. laratbhools the rate rose as high

as 90 percent. Averagely out of the one hundred sirty five pupils that

43



responded to the questionnaires, one hundred aedtywseven of them had
repeated a class at least once since they enrollethss one, giving a rate of

74.49 percent.

For class eight pupils the findings gave a lowgretition rate. The school with
the lowest rate had 40 percent while the schodi Wighest rate had a rate of 100
percent. This indicates that in some schools &l ldarners in class eight had
repeated at least a class from the time they edrail class one. On average, out
of the one hundred and eighty pupils that respontiedhe questionnaires
submitted to them, one hundred and thirty of thexa &t least repeated a class, a

percentage of 72.22. These results are also showalle 4.3.

Table 4.3: The Situation of Class Repetition in Puiz Primary Schools in

Ugenya District

Class Number of Have repeated Have never Percentage
respondents a class repeated a of repeaters
class
7 165 127 38 76.97%
8 180 130 50 72.22%
Total 345 257 88 74.49%
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According to the data in Table 4.3 classes sevenegght pupils in the district,
consist of repeaters than non repeaters. The egaabke up almost seventy five
percent of the total pupil number in classes seaed eight in the eighteen
schools that provided information to this questidhis is an indication of high

wastage of resources that are allocated to thésmlsc

4.4.1 Manner and Rates of Class Repetition

In response to the question as to whether theyblead forced to repeat classes
they repeated or they repeated voluntarily, thalte®f pupils’ responses showed
that some repeaters were forced to repeat and sgmeated voluntarily. Out of
the one hundred and twenty six class seven pupid tesponded to the
guestionnaires provided, sixty said they were forierepeat and sixty said they
repeated voluntarily. For class eight pupils, oa tther hand, out of the one
hundred and twenty nine pupils that responded eéajtrestion, forty five of them
said they had been forced to repeat. The otheryeiglir responded that they
willingly repeated the classes. Table 4.4 belowegia clearer picture of the

pupils’ responses.
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Table 4.4: Manner and Rates of Class Repetition

Class Number of Voluntary  Forced Percentage of forced

respondents repeaters repeaters repeaters

7 126 66 60 46.61%
8 129 84 45 34.88%
Total 255 150 105 41.17%

The results in Table 4.4 also show that out oftétee hundred and fifty five pupils
that responded the question one hundred and fiftheam said that they repeated
voluntarily. On the other hand one hundred and é¥ée two hundred and fifty
five respondents indicated that they were forcedefieat. The forced repeaters,
who constituted 41.17 percent of the responderdse .wore likely to drop out of

school.

It should be noted here that even if most clasgatps did so voluntarily, the
main cause for their repetition was that they datl qualify for promotion to the
next class. The main issue to be addressed henefahe is not how many of
them repeated voluntarily, but why they did notlgudéo be promoted to the next
class level. The answers to this question wouldyeafrom: irregular school
attendance; inefficient teacher pupil contact, ety to struggling learners; and

inadequate physical facilities that would enableaainers’ friendly environment.
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4.4.2 Rate of Class Repetition in Class Seven
To determine the rate of repetition in class seveth classes seven and eight
pupils were asked whether they had repeated céa@n r not. Their responses

are given in Figure 4.1.

Figure 4.1: Rate of class Repetition in Class Seven

Repeater Rates In Class7

B Repeated Class 7

B Never Repeated Class 7

Being a class that would determine whether onelifie@ for KCPE candidature
or note, the results got show that more than a tbir the respondents had

repeated class seven.

4.5 Influence of Family Income Levels of Learnersmtheir Performance
To determine the levels of income of families frarhich the learners came, both
classes seven and eight were asked questionsatdisistthe following questions:
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the number of meals they ate in a day; and whekwgr stayed with their parents,

grandparents or other relatives. Their responses vaptured in Table 4.4.

Table 4.5: Learners Home Background

Class Number of  Stay with Stay with Stay with
respondents parents grandparents  others

7 165 111 43 11

8 180 126 38 16

Total 345 237 81 27

Table 4.5 shows results that indicated that thezesaveral cases where learners
are total orphans and either stays with their goanehts or other relatives. Out of
the one hundred and sixty five classes, seven pupat responded to the
guestionnaires that were submitted to them fortgdlof them stayed with their
parents while eleven of them stayed with othertirada of theirs that were neither
their parents nor their grandparents. For cladst gigpils, out of the one hundred
and eighty pupils that responded to the submittezstjonnaires, one hundred and
twenty six stayed with their parents, thirty eighit them stayed with their

grandparents and sixteen stayed with their otHatives.
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The indication here is that a substantial numbdeafners do not stay with their
parents. They are therefore likely to be involvea@gctivities such as childcare and
work responsibilities.

These results as presented in Figure 4.2 belowtitaesa substantial percentage.

Figure 4.2: The Proportion of Learners who do not &y with their Parents

Figure 4.2 indicates that about a third of theltatamber of learners in classes
seven and eight do not stay with their parents &ty with either their

grandparents or their other relatives.
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To further determine the income levels of the fasilWwith which the pupils stay,
the pupil were asked to state the number of mdedy &te in a day. Their

response is shown in Table 4.6.

Table 4.6: Number of Meals Pupil Eat in a Day

Class of Eat 3 meals a Eatless than 3 Sometimes Total
repeaters day meals aday none

7 93 65 7 165
8 85 78 23 180
Total 178 143 30 345

As is indicated in Table 4.6, one hundred and sgviemee out of three hundred
and forty five pupils that responded to the questis to how many meals they ate
in a day, one hundred and forty three of them daag ate less than three meals in
a day. This is almost a half the number of the Isupiho responded to the
guestion, a very high fraction indeed. The resalt® show that out of the one
hundred and forty three that ate less than threalsna day thirty of them

sometimes did not eat even a single meal some d#yex.

With the inadequate meals, this category of learigetikely to be malnourished
and less active. They therefore may not be abldulidl their potential in

learning.

50



4.5.1 Effects of Physical Facilities on Effectiveelrning

To establish the situation of physical facilities public primary schools in
Ugenya District, the questions asked were intertdeshade some light on: the
average number of pupils that share a classrocansichool; the average number
of learners that shared a desk in a school; andatrging capacity of the types of

desks in a school. The details of this informatoa given in appendix VII.

The outcome of questions that were directed toamdgnts to solicit for answers

that would give information on how they shared gpiactheir classrooms in their

various schools resulted into the information pded in Table 4.7.
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Table 4.7 Average Distributions of Pupils per Clag®om

Category Frequency
26-30 2
31-35 1
36-40 5
41-45 0
46-50 1
51-55 4
56-60 1
61-65 0
66-70 1
71-75 1
Total 16

The information in table 4.7 above shows that tleeea considerable number of
cases where classrooms are overcrowded. Three sttiools, according to these
data, have an average of more than fifty five puwilone classroom. According
to this information, the pupil class ratio in thistdct range from below thirty
pupils per class to above seventy. When the meail glass ratio is calculated
using the data collected in this study a ratioM6i6 is attained. This is much
above the national ratio of 35.5 in the 2007 (ROB0?. The congested

classrooms might have had some effects on the desirrperformance and
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therefore affected the effective implementationhaf policy. This is so since in a
congested classroom movement becomes a problennagifiect reducing the
human interaction between the learner and the &eadlhnis situation, other than

being a health hazard, does not help in createwnducive learning environment.

When head teachers were asked to state the prglits’the number of desks they

had, and the carrying capacity of desks they hatheir various schools, they

gave the results shown in Table 4.8.

Table 4.8 Sharing of Desks in Classrooms

Utilization of desks Frequency
Underutilized 2
Adequately utilized 7

Over utilized 7

Total 16

The results in Table 4.8 indicate that in two s¢h@ut of the sixteen schools that
returned their questionnaires, two of them haveentban enough desks for their
learners. Seven of these schools have just enceslts dor their learners. The rest
seven schools do not have enough desks for treemdes. This means that seven

out of the sixteen schools, learners do not seafatably enough to enable them
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acquire good writing skills, have good eye contaith the blackboard, and

concentrate adequately in the class activities (MOEL).

45.2 Effects of Teacher Pupil Ratio on the Implenmgation of Class
Repetition Policy

To give informed answers to the research questiahaimed to establish whether
pupil teacher ratio influenced the implementatidéiclass repetition head teachers

provided the information recorded in Table 4.9.

Table 4.9 Distribution of pupils’ teacher ratio

Category Frequency
26-30 1
31-35 2
36-40 3
41-45 1
46-50 2
51-55 5
56-60 1
61-65 0
66-70 0
71-75 1
Total 16
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As indicated in table 4.9 above, the pupil teachatio in the sixteen schools that
returned their questionnaires varied from one sktwanother. The school with
the least pupil-teacher ratio had a ratio of thaity and the one the largest pupil-
teacher ratio had a ratio of seventy four. Thigega ratio range of thirty nine
.The average pupil-teacher ratio, as found by rmégearch, was forty eight point
five percent (48.5%). This was higher than theamsti ratio which stood at forty
six point seven eight (46.78), as reported by therlivVBank in their 2010
economic report. Despite the modest ratio therénascation that there is a

problem with the teachers’ distribution in the salso

In the cases where the pupil teacher ratios wegle, hindoubtedly, there ere less
teacher pupil contact resulting to inefficient ldag. Teachers become
overburdened in their efforts to contact each @f larners in a class. In such
cases lesions end when some of the learners hawquoired the concept of the
lesion topic. This in effect contributed to the rieaxs’ failure to qualify for

promotion and consequently hindering the implentestiaof the policy.

4.6 Headteacher opinions on Causes of Learners’ HigRepeater Rates

In trying to establish the main causes of learn&asure to be promoted to the
next class, head teachers were given the follow@agons as some of the causes
of class repetition in public primary schools: irgdate physical facilities;

malnutrition among children from low income famdjehigh absenteeism among
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children from low income families; and pupil teachatio in schools They were
then asked to rank these reasons according tarigreggh of their effects, as per

their opinions. The outcome of this exercisenigven in Tables 4.10 a and b.

Table 4.10 a.: Causes of failure for Grade to Grad@&ransition Ranked as the

First Major Cause

Cause Frequency of selection

as first major cause

High pupil teacher ratio 7
High absenteeism of learners from low 6
income families

Inadequacy of physical facilities in schools 1
Malnutrition among children from low 3

income families

Total 16

Table 4.10 a indicates that high pupil ratio waeded, by the majority of the
head teachers that responded to the questionedgshmajor cause of inability
to qualify for promotion to the next class. Highpdiabsenteeism was the second
most selected as the major cause. The least stleads the inadequacy of

physical facilities. This shows that majority of age teachers consider pupil
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teacher ratio as the main cause of learners’ ialtd qualify for promotion the

next class.

The head teachers were also asked, in the samganqélse reason they thought,
among the four that were given, was the least negase of failure to qualify for

promotion to the next class. Their selection pattemgiven in Table 4.10 b.

Table 4.10: b Causes of Learners Failure for Gradeo Grade Transition

Ranked as the Least major Cause

Cause Frequency of ranking as the

least major cause

High pupil teacher ratio 2
High absenteeism of learners from low 1

income families

Inadequacy of physical facilities in 5
schools
Malnutrition among learners from low 3

income families

Total 11

From the results in Table 4.10 a and 4.10 b, thlecations are that majority of

head teachers that responded to this questiond=esi inadequacy of physical
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facilities to be the least cause of failure formation to the next class. On the
other hand, majority of them considered high ptgaicher ratio to be main cause

for failure to qualify.

On the same issue of factors that are consideredetahe major causes of
learners’ inability to qualify for promotion the & teachers that responded to this
guestion also gave more of such factors. One ofréhsons they gave was the
issue of low literacy level among the members efdbmmunity within which the
schools are found. According to them this makearpteg and implementation of
educational activities more difficult. Here theysal indicated that parents
disinterest in their children’s learning was alsdaator that affected learners
progress in schools. Another striking factor theyt gave was teachers’ inability

to cover the necessary content of the syllabusinvitie allocated period.

4.7 Difficulties in Implementation of Class Repetion Policy

In order to establish the difficulties head teashmay encounter in their effort to
implement the class repetition policy head teachen® given three reasons that
the researcher thought presented the greatestutiifis in the implementation of

class repetition policy. These were: teachers’ngtrbelief that social promotion

would not effectively benefit the low achieving tears and those from low

income families; high expectations on learners’ i@ogtment on terminal

examinations, from parents, some education offie@d the general public; and
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the learning environments in public primary schoalkich mainly affected

children from low income families and the struggliearners.

Presented with these three factors, the responaesTts required to order them
according to the strength of their impacts on leshachievements in learning.

The result of this activity is given in Table 4.41

Table 4.11: a. The Main Factor Causing Difficultiesin Implementing Class

Repetition Policy

Difficulty Frequency of ordering as

the main difficulty

Teachers’ opposition to social promotion 3
Parents’ and education officers’ high 11
expectations

Unfavorable learning environment 2
Total 16

The results contained in Table 4.11 a shows thastrhead teachers had the
opinion that their efforts to implement class rép@t policy has been made
difficult mainly due to the high expectations froparents, some education
officers and the general community on schools perémce on terminal

examinations.
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The respondents were also required to give themiaps on which factor did
they think, among the three, imposed the leasicdiffy in implementing the

policy. The result is given in Table 4.11 b.

Table 4.11 b. Least Factor Causing Difficulties inImplementing Class

Repetition Policy

Difficulty Frequency of ordering as

the least factor

Teachers opposition to social 8
promotion
Parents’ and education officers’ 3

high expectations

Unfavorable learning environments 5

Total 16

Table 4.11 b shows that majority of head teachadsthe opinion that teachers’
opposition to the practice of promoting studentdhte next class level despite
poor academic achievement posed the least difficaltheir efforts to implement
the class repetition policy. On the same ques&spaondents were also requested
to add more factors that they thought made it diffi to implement the class

repetition policy.
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The system of education was one of the factorsngivdany of the headteachers
had the opinion that the current system of edunasdoo examination orientated
and demands too much on the learners’ performanegaminations. In relation
to the system being too examination oriented, ramlof schools according to
their examination index was also claimed to benalf@nce to the implementation

of the policy.

Inadequate learning resources such as supplemebtaiys, charts and other
educational media also came up as a hindrance.tiiéysclaimed was cased by
two main factors: the poverty level of the commigsitwithin which these schools
are found; and inadequate funding by the governrtieough the free primary
education (FPE) programme. Some headteachers Vgerefahe opinion that the
approach by the Ministry of Education in implemagtithe policy was not

appropriate. They felt that the Ministry would hasearied a situational analysis
before initiating the implementation, instead ofrciog the policy on

headteachers.

Some headteachers were even opposed to the imphkgioarof this policy. They

argued that class repetition gives learners moppnity to acquire what they
had missed out in the previous year. They wantadsctepetition to continue
provided that the learners’ parents and guardiaas@nsulted and their consent

acquired before their children are made to repBagir conviction was that an
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extra year that a learner is given to repeat essagsbles his/ her to acquire the
concepts he/ she missed out in the previous ydas. they said would result in

improved standards and quality of education pravidethe learners.

Suggestions by headteachers that supported thawongj of class repetition
policy centered on the following: the unsuitabilif the education system;
inadequacy of basic educational resources; powartgng the community; and
the general attitude exhibited by parents and gaasdon their children’s’

academic progress.

Some of the major key suggestions were that: athgmy schools should have
compulsory feeding programmes, to cater for thedses children from poor
families; more teachers should be employed and dkisting ones to be
redistributed equitably to all schools; and theegoment to increase fundings to

schools to enable the schools acquire basic learesources and facilities.
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4.8 Suggestions on Policy Interventions to MitigatdBlon-compliance with the

Policy

The last item in the questionnaires for head teachas for them to list down
some of their suggestions on how the implementatiodlass repetition policy
should be approached. Here some head teachersnuetal disagreement with
policy. They supported the situation where learrtbeg failed to qualify for

promotion were made to repeat the failed class.

Those who supported the implementation of the dlapstition policy as had

been directed by the Ministry of Education gaveftil®wing suggestions.

)] All stake holders in education involved directly indirectly, should be
sensitized on the effects of forced class repaetitio

i) Parents and guardians of learners should be smtsitdo have interest
and supervise the academic progress of their @mldrore regularly.

i) Meriting of schools based on examination resulighbe abolished.

iv) Local education officers should be advised to spspssuring head
teachers and schools to attain high school meae.sco

V) The rigid examination oriented system of educasibauld be abolished,
and a system where learners are also assessedaonmricolar activities
be introduced.

vi) Education officers, teachers, parents and the gemerblic should be

sensitized on the principles of individual diffeces among learners.
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vii)

viii)

More teachers should be employed to improve ind&ichttention given
to teachers and encourage one tone tutoring fastthiggling learners.
Teachers should be better remunerated to motiveste tand improve
their performance.

All primary schools should have compulsory feedprggrammes right
from nursery classes to class eight.

All learners home background should be establisaed the needy
learners such as orphans and vulnerable childrerbetogiven the

necessary help.
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CHAPTER FIVE
SUMMARY, FINDINGS OF THE STUDY, CONCLUSIONS AND

RECOMMENDATIONS

5.1 Introduction

This chapter comprises of summary of the studydifigs of the study,

conclusions, recommendations and suggestions fatheiu research. In

particularly, the researcher gives a summary oftofac that influence

implementation of repetition policy in public prinyaschools in Ugenya District,

Kenya. The researcher also provides recommendatiomghat should be done by
the Ministry of Education so as to successfully lenpent the repetition policy in

public primary school in Ugenya District, Kenya.

5.2 Findings of the study

The researcher analyzed data collected the, cameitipthe findings given

below.

)] The implementation of class repetition policy, ascted by the Ministry
of Education in the year 2009, through circular Q&S/N/1/22/ (39),
has not been complied with in all the schools ttwatk part in the
research.

i) From the survey of factors that were considerechase had major

influence on the implementation of class repetitmmicy the findings
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ii)

show that majority of head teachers do not opplsalirective from the
Ministry of Education to stop forced class repetiti They have been
unable to implement it due to the factors that hbgen studied in this
research.

Ineffective and inadequate learning in schooldés major cause of non
compliance with the class repetition policy in palgrimary schools in
Ugenya District.

The inadequacy and in effectiveness of learningpublic primary
schools is influenced by factors related to pugeicher ratio, inadequacy
of physical facilities, and poverty levels among families from which
learners come.

There is need for policy interventions to be putplace to encourage

head teachers to comply with the ministry’s dineeti

5.3 Conclusions

From the findings of the study, the researcher lkemed that class repetition

policy has not yet been effectively implementedUgenya District. The findings

on the learners family background show that majoot learners in primary

schools, in the district come from poverty strickesmes where less than three

meals are eaten in a day. This then generally mtdera less healthy and less

active. Their weak health and inadequate activitiearning would therefore, not

allow them have enough chance of fulfilling theatgntial.
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The findings on the learning facilities, especidhlg availability of desk, enabled
the researcher to conclude that a good numberaohdes in the district will not

perform well in their class work. This conclusianinfluenced by the fact that in
seven schools out of sixteen each desk carriedast bne extra occupant. This
condition makes the squeezed children uncomfortabl# are unable to learn
well, are unable to have good eye contact with llaekboard, and unable to

acquire writing skills (MOE 2011).

The study also enlightened the researcher’s coocluthat the inadequate
distribution of teachers in the district has magBarhers in schools with high pupil
teacher ratio perform below the potential. Thespilpudo not receive enough

attention from teachers to enable them learn efelgt

The findings on the factors that were seen to arfie the implementation of the
policy indicate that its implementation will sucdeié these factors are dealt with

the aim to mitigate their effects on the affectbddren.

5.4 Recommendations

The research makes the following recommendatiomasitivess the key findings of
the study:

a) The government should carry out a nationwide amalys ascertain the

extent of the implementation of class repetitiotigyo This is necessitated by
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b)

d)

the fact that despite the government’s directivedioools to stop forced class
repetition the practice is still prevalent in mgublic schools. In line with the
analysis the government should also find out thiguenfactors, in different
regions, that influence the non-compliance with gudicy implementation
and address them accordingly as dependent on uregs®f each region.
Since the study has found out that inequitableildigion of teachers is one of
the major causes of high pupil teacher ratio insachools, there is need for
redistribution of teachers based mainly on the idanation of the number of
pupils in a school.

To address the headteacher’s claim that some eoduocafficers exert
unnecessarily ‘high’ pressure on them, so as tovelehigh school mean
score, these education officers should be senditre the effects of class
repetition.

Policy interventions that would enable successfoplementation of class
repetition policy should be put in place. Theseusthanclude giving legal
powers to children to sue their parents (or guas)iand teachers who fail to
meet their sides of responsibilities to learnerse Ppowers should include
suing parents for failing to pay school levies, yidang school uniforms to
their children, and other responsibilities of paseto their children. The
policy interventions should also include those theduld improve the
learners’ nourishment. This could be done by makingandatory for schools

to have lunch programmes.
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e) The government should take over, from parents, régponsibility of
providing physical facilities to schools. Parentsl ahe community should
only come in where there is the necessity to pmwagtra facilities such as

libraries and halls.

5.5 Areas of Further Research
Since the area where this study was carried outawasal setting the factors that
have been studied may not have the same effecéh @givdifferent social and
economic set up. The researcher therefore sugthedta similar study should be
carried out in an area with a different social aasdnomic set up such as an urban
set up. In addition, further research should &lsccarried out in the following
areas:-

» The influence of education officers in the failuré implementation of

repetition policy.
» The effects of headteachers’ level of professiotraining on their

efficiency in the utilization of educational resoes.
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APPENDICES

APPENDIX I: INTRODUCTION LETTER
David Onyach Ochieng’
P.O. Box 30197,
Nairobi

Dear Sir/Madam,

RE: PARTICIPATION IN RESEARCH

I, being a student of the University of Nairobi,n#ly request for your
participation in a research | intend to carry dilte research is on ‘Factors that
Influence Implementation of Repetition Policy in dia Primary Schools in
Ugenya District.’

As a major stakeholder in education you have besected for the study. |
therefore kindly request you to spare some of ybore to complete the
guestionnaire included therein.

Please be assured of high confidentiality on afgrimation you will provide.

Your cooperation will be highly appreciated.

Yours faithfully,

David Onyach Ochieng

E55/73901/2009
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APPENDIX II: QUESTIONAIRES FOR HEAD TEACHERS
Please complete the questionnaire below by ingpdtitick or a number inside the
bracket that represents your response to the guestr filling in the blanks

provided below the question that calls for fillimgblanks.

1. Is class repetition practiced in your school?
[ ]Yes [ ] No
2. Do pupils who repeat classes do so voluntarily?
[ ]All repeat voluntarily
[ ] A bigger fraction of repeaters repeat voarily
[ ] A bigger fraction of repeaters are forceddpeat
[ ]All repeaters are forced to repeat
3. How many teachers in your school are employed ¢ T
veee...... teachers
4. What is the total pupils roll in your in your sch®o
TR o 8] o]1
5. How many classrooms are available in your school?
civeenne.. Classrooms
6. How many pupils’ desks are available in your s¢hoo
cevenren.desks

7. Averagely, how many learners should share a degéun school?
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8. The following are some of the causes of pupils’biity to qualify for
promotion to the next class. Please order themrdgp to the strength of
their effects.

[ ] High pupil-teacher ratio

[ ] High absenteeism by children from low incofamilies

[ ]Inadequate physical facilities in schools

[ ] Malnutrition among children from low inconfi@milies

[ ] Others. (SPeCify). ===-=s=smsmmmemm e

9. Below are some the reasons that have made ituifto implement class
repetition policy in primary schools. Please ordleem according to the
strength of their impact
[ ] Teachers have strong belief that social pybom would not effectively
benefit the low achieving students.

[ ] The high expectations exhibited by the ptsesome education officers
public and the general public on learners achievésneon terminal
examinations would not allow school administrattos comply with class
repetition policy.

[ ] The learning environments in most publibaaols do not favour children
from low income families, and low achieving childre

[ ] Others
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10. Please list down some of your suggestions am the implementations of

class repetition policy should be approached
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APPENDIX Ill: QUESTIONNAIRE FOR PUPILS
Please tick inside the bracket that is next to wmurect response, insert a number

as required or write your answer in the spacesigeov

1. What is your current class (grade)
[ ] Class7 [ ] Class8
2. Have you ever repeated a class?
[ 1 Yes [ ] No
3. If yes:
a) Did you repeat the class/classes voluntarily?
[ ] Yes [ ] No

b) Which class did you repeat and how many times?

[ ]JClass1 times
[ ]Class 2 times
[ JClass3___ times
[ JClass4 __ times
[ ]Class5 times
[ JClass6 _ times
[ ]Class7 times
[ JClass 8  times
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4. Who do you stay with at home?
[ ]Parents
[ ] Grandparents

[ ] Others. (Specify). ------m-m-mmmm oo

5. Do you have lunch programme in your school?
[ ] Yes

[ 1 No

6. How many meals do you normally eat per day?

[ ] Three
[ ] Less than three
[ ] Sometimes none
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APPENDIX IV: DOCUMENT ANALYSIS CHECKLIST

School:

Table 1: Teacher establishment

YEAR TSC Teachers PTA Teachers Total

2004

2005

2006

2007

2008

2009

2010

2011
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Table 2: Pupils’ Gross enrolment

CLASS 2004 2005 2006 2007 2008 2009 2010 2011

1
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APPENDIX V: REPEATER RATES IN CLASS SEVEN

Code No. that responded No of repeaters Repeaterte
S1 _

S2 8 4 50%
S3 9 8 88.89%
S4 10 9 90%
S5 8 6 75%
S6 10 7 70%
S7 1 1 100%
S8 10 8 80%
S9 _ _ _

S10 10 5 50%
S11 10 9 90%
S12 10 8 80%
S13 10 8 80%
S14 10 10 100%
S15 10 6 60%
S16 9 8 88.89%
S17 10 6 60%
S18 10 9 90%
S19 10 6 60%
S20 10 6 60%
TOTAL 165 134 81.21%
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APPENDIX VI: REPEATER RATES IN CLASS EIGHT

Code Number that Number of Repeater
responded repeaters rate
S1 _ _ _
S2 10 9 90%
S3 10 6 60%
S4 10 7 70%
S5 10 6 60%
S6 10 4 40%
S7 10 7 70%
S8 10 8 80%
S9 _ _ _
S10 10 4 40%
S11 10 9 90%
S12 10 8 80%
S13 10 10 100%
S14 10 7 70%
S15 10 9 90%
S16 10 4 40%
S17 10 8 80%
S18 10 9 90%
S19 10 7 70%
S20 10 7 70%
TOTAL 180 129 71.67%
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APPENDIX VII: SITUATION OF PHYSICAL FACILITIES IN P UBLIC

PRIMARY SCHOOLS

Code Pupils No. of No. of Carrying capacity of
roll classrooms desks one desk
S1 _ _ _ _
S2 313 8 97 4
S3 415 8 179 5
S4 352 10 95 3
S5 425 8 97 3
S6 464 8 220 3
S7 413 8 110 3
S8 736 11 178 4
S9 _ _ _ _
S10 _ _ _ _
S11 _ _ _ —
S12 255 7 60 3
S13 564 9 141 4
S14 339 9 96 3
S15 585 11 160 4
S16 247 9 150 2
S17 491 10 103 5
S18 243 8 70 4
S19 301 8 130 3
S20 300 8 _ 3
TOTAL 11443 145 1676
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APPENDIX VIII: SITTING SITUATION IN SCHOOLS

Code Pupils roll Desk Pupils sharing a
capacity desk
S1 _ ~
S2 313 5 4
S3 315 4 3
S4 352 3 4
S5 425 3 5
S6 464 3 3
S7 413 3 4
S8 736 4 5
S9 _ —
S10 _ _ —
S11 _ _ —
S12 255 3 5
S13 564 4 4
S14 339 3 4
S15 585 4 4
S16 247 2 2
S17 491 5 5
S18 243 4 4
S19 301 3 3
S20 300 3 4
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APPENDIX IX: SITTING ARRANAGEMENT

Code No. of Desks Desk Pupils sharing a

capacity desk
S1 - _
S2 97 5 4
S3 179 4 3
S4 95 3 4
S5 97 3 5
S6 220 3 3
S7 110 3 4
S8 178 4 5
S9 _ _ —
S10 _ _ —
S11 _ _ —
S12 60 3 5
S13 141 4 4
S14 96 3 4
S15 160 4 4
S16 150 2 2
S17 103 5 5
S18 70 4 4
S19 130 3 3
S20 - 3 4
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APPENDIX X: RESEARCH PERMIT
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APPENDIX XI: RESEARCH AUTHORIZATION

REPUBLIC OF KENYA

NATIONAL COUNCIL FOR SCIENCE AND TECHNOLOGY

Telephone: 254-020-2213471, 2241349

254-020-310571, 2213123, 2219420
Fax: 254-020-318245, 318249
When replying please quote

P.O. Box 30623-00100
NAIROBI-KENYA
Website: www.ncst.go. ke

secretary@ncst.go.ke

Our Ref:

NCST/RCD/14/012/872 29" June 2012

Date:

David Onyach Ochieng
University of Nairobi
P.0.Box 30196-00100
Nairobi.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on
“Factors that influence implementation of repetition policy in primary
schools in Ugenya District, Kenya,” | am pleased to inform you that you
have been authorized to undertake research in Ugenya District for a
period ending 30" November, 2012.

You are advised to report to the District Commissioner and the District
Education Officer, Ugenya District before embarking on the research

project.

On completion of the research, you are expected to submit two hard
copies and one soft copy in pdf of the research report/thesis to our office.

\\A«‘%@\‘i&b
DR. M. K. RUGUTT, PhD,

DEPUTY COUNCIL SECRETARY
Copy to:
The District Commissioner

The District Education Officer
Ugenya District.
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