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ABSTRACT

For any learning to take place discipline of tharhers and teachers is quite
important. The purpose of this study was to ingedé the implementation of
alternative disciplinary measures on students’ iplis® in public secondary
schools after ban of corporal punishment in Nyanaasouth sub-county. The
objectives were; to determine how use of guidamte eounseling influence
students’ discipline in public secondary schootsgstablish how suspension of
students influence discipline in public secondatyo®ls; to examine the extent to
which manual work influences students’ disciplimepublic secondary schools
and to determine the extent to which monetary fows#rol students discipline in
public secondary schools. McGregor’s (1960) The¥rgnd Y was used as the
basis for the study. The study adopted descrifgiveey research design. From a
target population of 217 teachers in 24public sdaoy schools, a sample of 15
principals, 15 deputy principals and 75 teacherss wigawn. The District
Education Officer also participated in the studye&ionnaires and interview
schedule were used as research instruments. Fedidgcated that indiscipline
cases were still a common phenomenon in publicrekny schools. The study
also revealed that there were significant relatigndetween variables such as
age, gender, teaching experience and academidigatbn of teachers and the
alternative disciplinary measures used. The sfudlings from the principals
and deputy principals indicated that; guidance awdinseling programme
enhance students’ discipline by building courage aroral uprightness thereby
inculcating good value and positive attitude towaddvelopment of self
discipline. The majority of the principals and dgpprincipals agreed or strongly
agreed that manual work is used as an alternatigeipinary measure in
secondary schools. Suspension reinforces misbehaatber than prevent it.
Inspite of implementation of alternative discipliwaneasures the discipline of
students is not improving. The study also reveglédance and counselling as an
alternative disciplinary measure was not effectsiace it was handled by
untrained personnel’'s. The study recommended thietministry of education
should sponsor workshops annually to train teacbarslternative disciplinary
measures that are not abusive to provide additimsatuction to principal and
deputy principals regarding the harm of corporatipment and the alternatives
to corporal punishment. Ensure that those conduajudance and counseling
programs for students receive professional traiammgj oversight.
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CHAPTER ONE
INTRODUCTION

1.1 Background of the study

The government of Kenya through the Ministry of Ealion has developed a
number of goals to be achieved through the edutaifochildren. One of this
national goals of education is that it should pdevifor the development of
knowledge, skills and attitudes that will enhanice &cquisition of sound moral
values and help children to grow up into self giBoe, self reliant and integrated
citizens (MOE, 2002). This means that by the time ¢hild complete school, he
or she should be a discipline person, that is ohe & morally and emotionally

upright, able to control himself or herself andwill into the society.

According to Songul (2009), discipline is requifed pupils in order for them to
be successful in education. Holden (2002) viewsiglie as the guidance of
children’s moral, emotional and physical developmand enabling children to
take responsibility for themselves when they areltadt involves teaching
children the boundaries of what is acceptable ahdtws not acceptable in the
society. Cameron (2006) defines school disciplmedlicies and actions taken by
school personnel to prevent students from engamgingnwanted behaviors. It
primarily focus on school codes of conduct, segunhethods, suspension from
school, fines, parental involvement and teachersthods of managing students

actions. The purpose of disciplining students idegelop and entrench desirable

1



social habits in students, to foster sound judgmantl morals so that they

develop and maintain self discipline throughoutré of their lives.

According to Porteus and Valley (2001), the scheydtem has used corporal
punishment to maintain discipline among learnehe 3ystematic use of corporal
punishment in schools in the world has been aswutiith both authoritarian
and non-democratic schools in which learners ateorepared for administrative
participation but rather, for simple obedience taemtral authority (Morrel,
2001).The problem of students’ indiscipline is alied universal problem.
Article 28 (2) of the UN convention on the rightsthe child state that school
discipline methods should be ‘consistent with thddés human dignity and in

conformity with the present convection” (UNICEF,9B).

The committee on the right of child which monitaraplementation of the
convection has consistently interpreted this atiab requiring prohibition of
corporal punishment in schools (Newell, 2003). Adaong to Kindiki (2009),

research study conducted in developed countriestti& United State of America
(USA), United Kingdom (UK), France and Spain cotesitly highlight similar

issues of the deteriorating scale and nature deng® and indiscipline within
schools. The Scottish secondary school teachersciaien indicated that

students persistently infringe on school rules (wsane.ac.uk).

In Tanzania teachers and school administratorseatipat indiscipline is a serious
problem and that student’s behavior is difficulidial with. Although the teacher

2



attests to the fact that the repetitive naturetoflents’ indiscipline caused them
stress, they are all not in agreement on how td d&h indiscipline cases

(Wright & Keetley, 2003). In South Africa, learneare alleged to have murdered
others inside the school premises, openly chall@éngachers and have a “don’t
care” attitudes towards their work (Masitsa, 2083.5Aziza (2001) notes that
suspensions and expulsion are highly prevalent estéfn Cape schools due to

physical and verbal confrontations.

According to Basheka (2008) the period between 1228@07), schools in Uganda
had witnessed an increase frequency in studentest against school
administration some of the strikes had resultediestruction of property and
injuries to school administration. Fiona (2005) her research on students'
discipline in Uganda found out that strike of setany students as a means of
seeking attention or protest in Ugandan schoolslveaeming rampant. Hardly a
term passed without a school going on strike anshasasserted the pattern was
becoming bizarre with school property being destpy students. In Uganda,
Rukundo (2009) in his study on relationship betwegmagement and strikes in
two secondary schools in Mutungomo District, idfleed causes of strike as
being indiscipline among students, failure of adstmation to involve stake
holders in decision making, harsh punishment, neisischool funds and failure
of administration to respond to the warnings fraodents.

In Kenya, as elsewhere in the world, corporal pumisnt has been banned as a

disciplinary mechanism in schools. Perception exikat this has resulted in an
3



increase in misconduct and indiscipline among seaon school learners.
Indiscipline and unrest in Kenya secondary schdates back to 1908 when the
first strike took place at Maseno School. It watofeed by St Mary’s Boys’ High
school, Yala (1960), Kericho High School (1961),kdaega Boys' secondary
school in 1961.These strikes were not violent htdrlthe strikes in 1970s turned
violent. For example Maranda Boys’ High school ion8o District went on strike
and damaged property in 1970. Other schools wgy@&ne in 1974, Kamusinga
Boys’ High school in 1975 and Lari secondary schooll980 (Republic of

Kenya, 1991).

Drug abuse by students causes indiscipline in ddimoanstance, incidences of
students abusing alcohol were reported at Murua&doB8dary school, Ndunyu
Njeru secondary school and Magomano girls High skbaring second term of
year 2013. The culprits were given guidance andselling after completion of

their two weeks suspensions. Some schools sayntbey to suspend children to
be successful. But a research done by Alex (2018)school discipline in

Washington DC reported that suspension if a copraeuctive disciplinary tool

that actually makes students to misbehave in diherd, fail the current grade
level, drop out and become involved with juvenilstice system. In Mekaro
secondary school form four students boycotted ¢ermal exam claiming they
were not prepared for it. The principal suspendwet for two weeks. The ring
leaders were also asked to level the playing groimMuruaki secondary school

students who sneaked out of school through theefemgo and buy alcohol in a
4



nearby shopping center were made to buy rolls didzhwire (DEO Nyandarua

South district 2014).

The government of Kenya has come up with sevesgiglinary measures which
are alternatives to corporal punishment aimed abicg the various cases of
indiscipline in learning institutions. Among thelsave been the establishment of
guidance and counseling departments in all sch@lglance and counseling has
been used in many secondary schools as an altegrditiciplinary measure, use
of manual work, monetary fines and suspensions (ARC.A.N., 2007) in spite
of these, there has been reported cases of puplistadents indiscipline while

majority of the cases go unreported for fear ofegament reprimand.

According to Ndichu (2005) guidance and counselingschools serves to fill in
the gap in the society by equipping the student skills to deal with the
modern society challenges. Simatwa (2007) maintdived lack of serious
guidance programmes in schools is the major cadisediscipline cases in
learning institutions. He contends that counseiingot given weight as a basis of
enhancing students’ discipline. In addition 50%seifvices in Kenyan schools are
on the hands of teachers without professional itrgirAlthough punishments at
school have changed and corporal punishment iomgel allowed, we can see
from the offences that students have not changeenrfH Lawson 1961).
Suspension or temporary exclusion is a mandatamel@ssigned to a student as a

form of punishment that can last anywhere from dag to a few weeks, during



which time the student is not allowed to attendutaglessons. In some countries
like US, Australian and Canadian schools, therewoetypes of suspension: In —

school suspension (ISS) and outer school suspe(9B8).

A student who is not conforming to school rules aedulations can be given
work to do using his or her own hand for exampéejng for the school garden,
cutting long grass in the field, by so doing thedesired behavior will be
suppressed. Undisciplined student can be given soaral work to do basing
on the belief that if students are made to suféerdoing wrong, they will not
repeat their inappropriate behavior and therefamprove discipline in school.
Educators in South Africa uses manual work likekpig up papers as an
alternative to corporal punishment but this neeans deterrent enough (Tauber,
2007). In some secondary schools monetary fines baen used as a means of

instilling discipline among students.

According to Macharia (2005) in his study on chadjes facing guidance and
counseling in public secondary schools in Kiambaasidn of Kiambu District,
monetary fines was one of the forms of punishmeetuo correct misbehavior.
For instance, when a students sneaks out of sctiwl,may be asked to buy a
roll of barbed wire. In this case, the parent emp$eing punished rather than the
culprit-the student. It however works since thegpaof such a student is likely to

reprimand his or her child.



1.2 Statement of the problem

School unrest has been prevalent in many publiorskry schools in Kenya
(MOEST, 2001). Ajowi and Simatwa (2010) note thespite the efforts made by
the ministry of Education Science and Technologydémocratizes the school
administrative system, as reflected by the bamefcane in schools through legal
Notice No. 56 of Kenya Gazette, indiscipline in @ols increased with a new
dimension. There are reported cases of violencelasttuction of property which
are premeditated and planned by students and fmused grievous harm to the
lives of the learners in different parts of the miby. For example at Kitogo
secondary school a form four boy confessed he \aak Kenya shillings 300 by
an outsider to assist him burn a dormitory. Thardtmry was burnt on %L April
2014 all the students were sent home. Off Barch 2014 an alleged rape case
was reported in Kambata secondary school. (DEO,ntigiaia South District,
2014)

Students of Nandarasi secondary went on strikenduterm one of 2012
protesting the sacking of a cook. They became ynanid walked out of the
school compound and demonstrated in the nearby pgigpcentre (DEO
Nyandarua South District 2014). Due to the banapaeral punishment by the
government of Kenya through legal notice No. 562601 and the persistent
occurrence of student’s indiscipline in public sedary schools, the study sought
to establish influence of alternative disciplinangasures on students discipline in

public secondary schools in Nyandarua south subtgourhis is because no
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research has been conducted on influence of alteendisciplinary measures on

students discipline in public secondary schoolNyandarua south sub- county.

1.3 The purpose of the study

The purpose of this study was to investigate thplementation of alternative
disciplinary measures on students’ discipline irblgu secondary schools in

Nyandarua south sub — county, Kenya.

1.4 Objectives of the study

The objectives of the study were:-
i. To determine how use of guidance and counselinilyignte students’
discipline in public secondary schools in Nyandasoath sub — county.
ii. To establish how suspension of students influenseigdine in public
secondary schools in Nyandarua south sub- county.
iii. To examine the extent to which manual work infllesicstudents
discipline in public secondary schools in Nyandasoath sub — county.
iv. To determine the extent to which monetary fines trmbnstudents’

discipline in public secondary schools in Nyandasoath sub — county.

1.5 Research questions
The study sought to answer the following reseata@stjons.
i.  How does use of guidance and counseling influehaests’ discipline in

public secondary schools in Nyandarua south suluntg?



ii.  How does suspension of students’ influence disupin public secondary
schools in Nyandarua south sub — county?

ii.  To what extent does manual work influence studesigipline in public
secondary schools in Nyandarua south sub — county?

iv. To what extent does monetary fine control studedistipline in public

secondary schools in Nyandarua south sub — county?

1.6 Significance of the study

The findings of the study might help school prpads by making suggestions on
alternative disciplinary measures which when usexy nmprove discipline in
schools. The research findings might provide usaffibrmation for further
research and managers of educational institutioghimiise the findings. The
findings of this study might help the principalsdateachers to realize that
alternative disciplinary measures could help toagwe discipline in schools

hence leading to better performance.

1.7 Limitations of the study
It was impossible to control the attitudes of tkepondents which might have
affected the validity of the responses. This isdose respondents might have

given socially acceptable answers to please tleareer.



1.8 Delimitation of the study

The study was conducted in public secondary sshimoNyandarua south sub-
county. Research could be carried to all other@umnties in Nyandarua County

as well as private secondary schools.

1.9 Assumptions of the study

This study was based on the following assumptions;
i. That the respondents had knowledge of alternais@plinary measures.
ii. That guidance and counseling, suspension, monditaeg and manual
work was useful in maintaining students discipline
iii. That the correct information was given in the duesnaires

iv. That discipline is imperative for teaching and feag process

1.10 Definition of significant terms

The following are definitions of significant terras used in the study.

Alternative disciplinary measuresrefers to measures taken to replace corporal
punishment

Corporal punishment refers to caning, spanking or paddling of the siusl.
Counselingrefers to dialogue between someone who has agmmoahd someone
with specialized knowledge who can help in undeditag of the problem.
Discipline refers to student’s ability to act in a manneregtable in the school.
Guidancerefers to advice and information given to studentsnable them make

their decisions on educational and vocational mstte

10



Guidance and counselingefers to the concept of helping an individuakdiger
and develop their educational career or to achadyectives.

Manual work refers to physical work done by people with haesisecially with
contrast to that done by machine.

Monetary fine refers toa fine (penalty) money paid usually to superiohatity
as punishment for a crime or other offence.

Suspensiorrefers to mandatory leave assigned to a studempasishment.

1.11 Organization of the study

This study was organized into five chapters. Chapte covered the background
to the study, statement of the problem, purposth@fstudy, research objectives,
research questions, significance of the studypdttion of the study, limitation
of the study, assumptions of the study, definitimin significant terms and
organization of the study. Chapter two dealt wigview of related literature,
concept of discipline and punishment, importance stiidents discipline,
approaches to enforcement of student disciplinedagece and counseling,
suspension, manual work, monetary fines and sumroériterature review,
theoretical framework and conceptual framework. iéa three dealt with
research design, target population, sample sizesampling procedure, research
instruments, reliability and validity of instrumentdata collection procedure and
data analysis plan. The fourth chapter presentéal alzalysis, interpretation and
discussion of the findings. Finally, chapter fivegented a summary of the entire

study with conclusion and recommendations.
11



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter is the review of literature on keyexdp under the following sub
headings concept of discipline and punishment, mapce of students’
discipline, approaches to enforcement of disciplquedance and counseling as a
basis for enforcing disciplines, suspension as sisb#r enforcing discipline,
manual work as a basis for enforcing discipline,netary fines as basis for
enforcing discipline, summary of literature reviethgoretical framework and

conceptual framework.

2.2 Concept of discipline and punishment

From Wikipedia, the free encyclopedia, disciplire defined as systematic
instructions given to a disciple. To discipline shaneans to instruct a person to
follow a particular code of conduct “order”. Usyallthe phrase to discipline
carries a negative connotation; this is becauseremment of order, that is
ensuring instructions carried out are often regaathrough punishment.
Discipline is an important component of human bé&braut helps in regulating
people’s reaction to various situations. Withowdcgbline an organization cannot

function well towards the achievement of its gc&ihfatwa, 2007).
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According to Charles (1989) discipline is stepstako cause students to behave
acceptably in school and a system of guiding aividdal to make reasonable
decisions. Teachers can use discipline to suppressirol and re-direct

misbehavior that is aggressive, immoral or disugto learning (Charles, 1989).

Blandford (1998) advances the view that effectind &sting discipline focuses
on the ability of the individual to control themges. Discipline is conceptualized
as all the measures taken to enforce the rulesreidhmal or informal governing
an institution (Okumbe 2000). According to Bara2®(Q{), discipline is a

learning process that entails willingness to puthfoall the effort which is

required to attain a chosen objective. It entailedlom of choice as well as
understanding of consequences. It is the core éssirof all educational

institutions to instill moral values and producspensible men and women.

According to Okumbe (1998), discipline is the aestlly management to enforce
organizational standards. School discipline is gstem of rules, punishments
and behavioral strategies appropriate to the réigulaof children and the

maintenance of order in schools. Effective schastigline strategies seek to
encourage responsible behavior and to providetadlesits with satisfying school

experience as well as to discourage misconduct.

Discipline can generally be summarized as the mgtiess of an individual to
demonstrate decent conduct, respect for authdigyy, sense of responsibility and

love for orderliness, eagerness to discharge dpt@sptly and within efficiency.
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Punishment is a controlling technique and is usededuce or prevent bad
behaviors from re-occurring (Barasa, 2007). Punesftms used as a mean of
reform to attempt to change the individual from @rg doer into well behaved
individual (Mbiti, 1974). Punishment is any behavtbat someone (usually an
adult) applies to a child in order to change negabtehavior and that causes
either physical or emotional pain or both for thgict Punishment is harmful to

the child’s development (Charles, 1989).

Punishment by itself does not necessarily leagppyapriate behavior because an
individual punished for one form of an inappropeidehavior may replace it with
a different inappropriate behavior. For examplesoading to the report of the
presidential committee on student unrest and diseipin Kenya secondary
schools. Students at Mary Hill Girls’ secondarysahn Kiambu were sent home
from school “for reportedly refusing to answer mag greetings from their
Deputy headmistress. The remaining students stagedt setting the school
library and several classrooms a blaze (Republi€esfya 2001) when executing
any form of punishment extreme caution need toXdezotssed so that the form of
punishment does not reduce only the external sa@nmisbehavior but also

improve the attitude of the offender.

2.3 Importance of students’ discipline

A lot of research has been done on students’ diseijn educational institutions

but little emphasis on methods of instilling didicip. Discipline is pivotal in any
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institution if the objectives of the same are to tealized. In schools, the
discipline of the learner is a core factor thatluehce effective learning and

character building.

According to Gichuki (2012), sound discipline is assential ingredient in
creation of an industrious school community. Howewgehool administration is
faced with a wide range of demands and expectatrons the stakeholders some
of which conflict one another. Though the governteais issued out circulars
regarding handling of discipline in school, admiraton in schools have gone a
step ahead to form guidance and counseling depai$nte guide learners in
whatever they do with the corporal punishment bemglawed in Kenyan
schools, there seem as being a gap in that nobasl\dévised a more deterrent
mechanism for immediate use on students who deseree has committed
relatively serious offence. Public outcry is on thge against the modes of
punishment being employed in schools but the gowent has not yet given clear

guidelines over the same (Gichuki 2012).

2.4 Approaches to enforcement of discipline

Administrators in secondary schools are expecte@réwide opportunities for

their students to develop responsible attituderaadal training thereby preparing
them for the future life. The development of goadeptable character among all
the students is paramount. Administrators weredcas major contributors to

schools unrest for failing to consider issues #ftdct their students ( Republic of
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Kenya, 2001). Discipline is more effective whenistpart of caring human
relationship if the learner perceives that adulbhé&we his / her interest at heart,
he/she is more receptive. Discipline and punishngeren in the right approach
may help the learner to face life beyond the schamad in adulthood. The
community surrounding the school judges the institubased on the behavior of
their students thereby making school managers tkendeliberate efforts to

impress them by enforcing the highest degree aipline.

Howard (1996) says that discipline makes one toenaa&hoice and to understand
the consequences of the choice made. The mosttie$sdmective of discipline in
educational terms is to instill designed moral ealin students. Griffins (1994),
writing on school discipline said that, it is thghugood discipline that young
people who will be responsible even to adulthooll @ moulded. He further
said that good discipline brings good results irrgvields of school Endeavour

whereby the students will carry good conduct updolt life.

2.5 Guidance and counseling as a basis for enforgmliscipline

Discipline can be enforced by establishing guidasweé counseling departments
where teachers teaches students’ important moralevaand the general
principles of morality. Guidance and counseling @am®cess used to solve
problem of life. The basic difference is the appiodn the process of guidance,
the clients problems are listened to carefully aeddymade solutions are

provided by the expert whereas in the process ohsgling the client’s problems
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are discussed and relevant information is providedetween. In the end of the
counseling process the client himself has the imsig the problem he became

empowered with to take his own decision (Simatvi®)72.

Musungu (2002) defines counseling as a healinggssocAccording to her the
troubled person is helped to examine the situabomach various options and to
make informed choices at resolving or coping whk situation. Counseling is
considered with emotional disturbance and behavi@ounseling is usually

initiated by a client and it is intimate, persongfijvate and confidential. The
broad objective of counseling is to help the indiaal clear away the entangling
and hampering tentacles so that a person can behghaally is and contributes
more both to himself and other people. Counselhaykl therefore touch directly

on the lives of students more than any other hglprofession. Guidance and
counseling services are essential elements inpliiseimanagement of people in
all societies even the most primitive societiesagorit of the society of guiding

individual's behavior (Simatwa 2007).

On the role of guidance and counseling the schadhimistration and
management of students’ discipline. Simatwa (200dicated that if well guided
by teachers students will do the right things ealato learning and will become
disciplined. Manoti (2002) states that the headhen has the responsibility to
appoint a teacher to be in charge of guidance andseling where the teachers’

service commission (TSC) has not appointed oneshdeld also appoint school
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guidance and counseling committee that is profasdiy prepared defining,
clarifying and allocating responsibilities to therklowever, guidance and
counseling in secondary schools has not yieldedl®@% compliance to
discipline. This is so because even after its @m@ntation most secondary
schools still have cases of indiscipline for ins&rn Kitogo secondary school,
school dormitory have been banned twice by theestisdinspite of the school
having a strong guidance and counseling departrfl2BO, Nyandarua South

2014).

2.6 Suspension as a basis for enforcing discipline

According to Henry (1961) suspension or temporatglusion is a mandatory
leave assigned to a student as a form of punishthahtan last anywhere from
one day to a few weeks, during which time the gstude not allowed to attend
regular lessons. In some countries like US, Alistrand Canada the schools
have two types of suspensions: In — school suspen@5S) and out school
suspension (OSS). In-school suspension requiresttident to report to school as
usual but sit in one room all day. Out — schoopsuasion bans the student from
being on school grounds. The student’s parentsdga@s are notified of the

reason for and duration of the out-School suspenaind usually also for in-

school suspensions. Sometimes students have toletmwork during their

suspensions, for which they receive no credit (A2083).
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In United Kingdom more than 2000 primary school iugvere suspended in
2009 as principals struggled to cope with the wioée of unruly pupil's

(Mucmahron, 2009). Opposition leader Baillieu agrég pointing out that poor
discipline was increasing among children of allsagaed school principals should
be given power to search for fire arms in the pujoltackle the problem. Herald
sun magazine published that the number of assawultand around schools
increased by more that 150 percent between 20002806d. In 2009, 16393
public primary and secondary students were susggnaere than 200 were

expelled (Mucmahron, 2009).

In American schools, student indiscipline is a @&si problem facing the
education system. According to Clarke (2002), abth# of the teachers in
America leaving the profession annually cite stuslebehaviour as one of the
reasons for doing so. However, while enhancing esited discipline, school
principals in America face several challenges. THual service for the children
normally seeks legal action / redress whenevercipats suspend or expel
misbehaving students. A suspension for instanamatabe more than five days.
Equally an expelled student must be allowed toyapplbe re-admitted not later
than the end of a semester after the incident oedwr one year after. Teachers
are even ordered by some boards to use “suspengrdsien” (students on
probation but can remain in school). The legaliserfor children helps to find a

lawyer for an expelled student (legal service foftdren, 2003). The teachers are
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restricted to few alternatives disciplinary measuaad often result to ineffective
measures like ignoring the students misconductgetteer. Furthermore, the
suspended or expelled student is allowed certght rby the United States
Supreme Court and more often when cases are takeoutt, school principals
lose and students care is re-admitted to the schoobnditionally (Student

Advocacy Center, 2003).

In South Africa for example it is very difficult tsuspend a learner from school.
There should be permission from Education Departraad the justification for

suspension has to be substantiated and a decssemived after many long and
winding meetings. Justice is actually delayed ahdimes never realized. A

learner may commit a very serious act of miscondmct remains in the school
while the hearing meetings are held and lettersnaitten. The process is long,
tedious and boring that it really sends wrong dgjt@ other would be offenders

(Masitsa, 2008).

Afullo (2005) observed that teachers apply varimgthods to cope with the tasks
of managing students discipline through suspensianning, pinching, ridiculing
and forcing students to kneel for long hours o@tdite classroom. On their part
deputy headteachers noted that pupils need friealyronment to make them
develop good habit and incase of any indiscipter@ency, they need to be
handled with caution so as not to discourage thesm fcoming to school.

However one deputy headteacher noted that they wsireg suspension and
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stated; “we hope that when they are away from dctitbey will have enough
time to reconsider whether they want to be learpersot”. Discipline is essential
for creating a positive school environment asiitfeeces good learners behavior,
especially in learners who have little interestsahool. Such learners may find
ways to stay away from school and suspension mase lthe unintended
consequences of promoting these learners use gqiprioariate behavior to
provoking disciplinary action that will allow theto stay out of school (Afullo,
2005). .

According to Alex (2013) in the year 2011-2012 thavere 269 suspensions
against 111 individual students indicating that ynatudents were suspended
repeatedly. Ayieko (1988) found that teachers used counselvithdrawal of
privileges, suspension, detention and referral é&srnatives to corporal
punishments. According to the manual for Heads emfosdary schools Kenya
(MoE, 1987), the principal is responsible for thesi@ll running and control of
the schools. Though the deputy principal is inchaof) discipline and helps in
minor disciplinary cases, serious disciplinary mattare referred to the principal.
The principal can suspend an indisciplined studdtgr which he or she has to
notify the Board of Management (BoM) of the suspemsThe BoM decides
either to allow the student back to school aftanpletion of suspension period or

recommend their expulsion to the Ministry of Edumat
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2.7 Manual work as a basis for enforcing discipline

Manual work or manual labor is physical work donegd®zople with the hand
especially with contrast to that done by machineoeting to Wikipedia free
encyclopedia. Because it can be difficult for adwultsee alternative ways of
bringing up children and youths especially on centevhere physical and
humiliating punishment is a social norm, save thédeen promotes “positive
discipline”. A student who is not conforming to schrules and regulations can
be given work to do using his or her own hand fareple, caring for the school
garden, cutting long grass in the field, by so ddime undesired behavior will be
suppressed. Undisciplined student can be given soamal work to do basing
on the belief that if students are made to suféerdoing wrong, they will not
repeat their inappropriate behavior and therefamprove discipline in school.
Educators in South Africa uses manual work likekipig up papers as an
alternative to corporal punishment but this neeans deterrent enough (Tauber,
2007).

Manual labour as a method of maintaining studesttigiine is frequently used by
teachers in public secondary schools since it sm¢sreach the young person
right (Simatwa, 2007). Afullo (2005) in his studpserved that manual labour
was being administered during games and lunch brbakce did not interfere
with the students learning in accordance with thenistry of education
regulations on punishment. On the other hand tipaitgeheadteachers noted that

manual labour was commonly used in public primaryosl because it was not
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only punishment but also a way of training youngmde to do other manual jobs

which some of them might fall back to after school.

Okumbe (2007) identifies manual work as one forntafrection of infraction
used in many schools. He however notes that itme tonsuming for both the
student and the teacher. Another demerit is thahaly make the victim to
associate manual work with some subjects like Adpuce that involve practical
training with punishment or something unpleasanhe Tsame applies for

situations where a physical drill like running sed as a form of punishment.

2.8 Monetary fines as a basis for enforcing disciple

According to Wikipedia free encyclopedia a fine nsoney paid usually to
superior authority, usually government authority, punishment for a crime or
other offence. The amount of a fine can be detexthoase by case, but it is often
announced in advance. The most usual use of thefiee, relates to a financial
punishment for the commission of crimes, especialinor crimes, or as the

settlement of a crime.

In New Britain, a new superintendent of schools tedrio end high truancy rates
among public school students and he proposed nmyne¢malties to get the job
done. A plan to fine students to the tune of $7b giépped school day was

considered by new British council members. Studentos Angeles could be hit
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with a $250 penalty for each count of truancy. IK bhore than 127,000 fines

have been issued since the law tool effect in Z81@4l Tuttle (2012).

2.9 Summary of literature review

The chief aim of school discipline is to endow eatident with respect which
helps them to develop self- confidence and cordfdheir behavior. Discipline
has to be maintained in school because Kenyan gdaocsystem continues to
experience an unprecedented number of strikes iohwthe students express the
frustrations as a result of accumulated grievamd@sh go unresolved until they
are triggered off by some incidents, for example tdomplaint from form one

students of Endarasha boys High of the principigls handedness (Ngigi 2010).

Corporal punishment has been used in Kenya thusatéming the rights of
children for it can be abusive and to some extejurious to the students. It is
therefore imperative that there be put a policyneaork in Kenyan education
sector which provide clear guidelines on the immamation strategies (Wango,
2012). The recommendations by some stakeholdetsctiporal punishment be
re-introduced is an indicator of dissatisfactioratthmust not be ignored but
addressed with urgency. Employment of alternativategies should be explored
with a view to settle indiscipline amicably. Guidanand counseling plays a
pivotal role in management of students’ disciplihénelps them make choices in
accordance with socially acceptable norms and gsalD&itaba (2008). Discipline

is secondary schools such as destruction of sqiroplerty can also be managed
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by improving leadership styles in schools, whicm ¢e achieved by training

principals and teachers on guidance and couns@atua, 2004).

2.10 Theoretical framework

Douglas Mc Gregor (1960), the proponent of theoryaixd theory Y, has
philosophical understanding of human nature. Theoagsumes that workers are
lazy and dislike work. Therefore, workers must berced, controlled, directed or
threatened with punishment in order for them to pmdfort towards the
achievement of organizations objectives (Okumb®&8L9Principals who look at
discipline as punishment subscribe to theory X bseahey use discipline as a
means to enforce responsible behavior on teachetsstudents. The principal
believes that orderly behavior depends mainly @r & penalties and does not
recognize the importance of self-discipline. Irsthase, discipline is exercised as

punishment to determine and to reattribute thenoiiées.

Theory Y employs a human and supportive approachanagement. It assumes
that work is as natural as a play or rest to thekewo The worker does not need to
be forced; workers exercise self-control and dioecttowards organizations’

achievement if they are committed to work. Workkarn to accept and seek
responsibility. Principal who employ theory Y apach to discipline uses

discipline as an effective by product of leaderskpl so as to gain cooperation
from teachers and students with rules and reguistieet by the educational

institution. This approach inculcates voluntary f seliscipline among all
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organization members (Okumbe, 1998). This can helgestoring discipline in

schools where students are self driven. Thus, ipafs; who know their staff and

students’ are essential in management of disciphri@eir schools because they

know that people do not need to be coerced to warko be disciplined.

Administrators uses theory X to control disciplineschools. They use monetary

fines to control indiscipline cases like destruatiof properties, theft and

sneaking.

2.11 Conceptual framework

Relationship between alternative disciplinary measun influencing students’

discipline and the effect of student’s discipline.

Figure 2. 1: Conceptual framework
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Figure 2.1 indicates how the independent varialdash as guidance and

counseling, suspension, manual work and monetargsfiinteract with the
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dependent variables like adherence to school r@gegkes vandalizing school
property and academic achievement. The use of goé&dand counseling,
suspension, manual work and monetary fines may Irelpnodifying their

behavior and this maintains discipline without gstorporal punishment. The
use of these strategies will influence the way amticbehave. The conceptual
framework suggests that when disciplinary measwesh as guidance and
counseling, suspension, manual work and monetamsfiare well used in the
management of students discipline the result wbeldlisciplined students, high

academic grades, high enrolment and respectfuéstad
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the research methodology insiis study. It consists of
the following subtopics: research design, targeputettion, sample size and
procedures, validity of the research instrumergability of instruments, data

collection “procedure and analysis techniques.

3.2 Research design

According to Kombo and Tromp (2006), a researchgtiesan be thought as the
structure of the research undertaking. They furtb&ars the design as the “glue”
that holds all the elements in the research praggether. This research adopted
a descriptive survey design. A descriptive resedetiermines and reports things
the way they are. This type of research attemptsigscribe such things as
possible behavior, attitudes, values and charatiesi (Mugenda and Mugenda
2003). The researcher found the survey as the ammstopriate design as the
study was out to establish among others the opsnodrthe people with regards to
influence of alternative disciplinary measures tmdents’ discipline in public

secondary schools.
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3.3 Target population

Population refers to the entire group of peoplenéwr things of interest that the
researcher wishes to investigate (Mbwesa, 2006arget population is group of
individual, objects or items for which sample aaken for measurement (Kombo
and Tramp, 2006). The target population for thedgtwas all the 24 public

secondary schools categorized into mixed boardingys’ boarding, girls

boarding, and mixed day and boarding, and mixed st&ools. Teachers are
categorized as 134 males and 83females totalif@gflio The target population
constituted of all the 24 public secondary scho@4, principals, 24 deputy
principals, 217 teachers and 6648 students indheats (Nyadarua South district

D.EOs office 2014).

3.4 Sample and sampling procedure

Sampling is the process of selecting a number dividuals for a study. The
individuals selected should represent the largeigfoom which individuals are
selected Mulusa (1988). According to Orodho (2096)d representative sample
should constitute at least 20% of the entire pdpmriavhere population is small.
However Kothari (2004), added that a bigger samipédter represents a
population hence for the case of this study theaeh sampled 15 principals, 15
deputy principals and 75 teachers using stratifachpling. Stratified sampling
was used to pick the sample size due to the diftesategories of public schools

in Nyandarua south sub-county (Boys boarding, ¢nidarding, mixed day, mixed
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day and boarding) so that each participant hadogaralechance of participating
using the method of proportional allocation as necended by Kothari, (2004)
where sizes of the sample are kept proportiondhéosize of strata. Sampling
was done as follows; 1 girls boarding, 1 boys bard3 mixed boarding, 2
mixed day and boarding and 8 mixed day secondahpds. Mixed day

secondary schools were more because of their ligggogtion in the sub county.

3.5 Research instruments

The researcher with assistance from the supervisdessgned the research
instruments. The researcher used questionnairessasrch instruments for the
principals, deputy principals, teachers and stmectuinterview schedules as
research instrument for District Education Offi¢EfeQ). The principals, deputy
principals and teachers questionnaires were divitéal five parts. Part one
contained items soliciting demographic informatafrthe respondents. Part two,
three, four and five contained questions on usegudflance and counseling,
suspension as a basis for enforcing discipline, ualnvork as a basis for
enforcing discipline and monetary fines as a bdsris enforcing discipline

respectively.

3.6 Instrument validity

Validity is the degree to which an instrument measuwhat it purports to
measure (Kothari, 2004). This is determined bygatstent. Content validity refers

to the degree to which the research instrumenesir measures what it should
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measure (Kasomo, 2007). According to Mugenda andevida, (2003). Content
validity is established through the use of prof@sals or experts in that particular
field. The researcher consulted the supervisorasgess whether the items that

made the instrument was accurately addressingijeetoses of the study.

3.7 Instrument reliability

Reliability is a measure of the degree to whicheaearch instrument yields

consistent result or data after repeated trialsg@haa and and Mugenda, 2003).
An instrument is considered reliable when it carasuee a variable accurately
and consistently and obtain the same results uthdesame conditions. Test —
retest method was used to test the reliabilityhefinstruments.

According to Punch (2008). Test-retest is the adstretion of an instrument at

two points in time. Punch (2008), contends thabraetation co-efficient of above

0.70 indicates that instrument is reliable. Priatsp deputy principals and

teachers questionnaires were administered at tweksventerval to cheek their

reliability. The supervisors advice also helpedigermining the reliability of the

instruments.

3.8 Data collection procedure

The researcher sought a permit from the NationalnCib of Science Technology
and Innovation (NACOSTI). The researcher presetitecpermit letter to all the
relevant authorities who included county directdr emlucation and county

commissioner Nyandarua County. DEO and principélshe sampled schools
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were served with the introduction letter and at Haene time booked for an
appointment. The selected schools were visited ttwed questionnaires were
administered to the respondents with assistanga the school authority. The
respondents were assured that strict confidentialihs to be maintained in
dealing with their identities. The questionnairesra@vcollected the following day
to give the respondents ample time to fill themheTsame instruments were
administered to the same respondents without pradice to ensure that the
answers were not rehearsed. The District Educ@ftiner was interviewed in his

office.

3.9 Data analysis techniques

The raw data obtained from the questionnaire andnirew schedule were
analyzed qualitatively by using the detailed infatimn from the questionnaire
about influence of alternative disciplinary measusnd try to establish their
patterns, trends and relationship with the teashexje, gender, academic
gualification teaching experience and schools sReantitatively data from

guestionnaire was summarized using descriptivasstst This was done by
ordering the teachers teaching experience, agéeegeacademic qualification and
school size using ordinal scale by use of mode.n@tasive data was then
categorized. Categorized data was transferrecctomgputer sheet using Statistical
Package for Social Sciences (SPSS), with assistiBiooe computer specialist.

The data was interpreted and conclusion drawn.

32



Inferential statistics was used to explore theti@tghip between disciplinary
measures used and age, gender, teaching experiasegemic qualifications of

the teachers and school size. This formed the lhasidrawing conclusions and

recommendations.
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CHAPTER FOUR

DATA ANALYSIS AND INTERPRETATION

4.1 Introduction

This chapter presents the analysis and findingsthef study. The study
investigated the influence of alternative disciptyn measures on student’s
disciplines in public secondary schools in Nyandasub-county, Kenya. It
consists of the following sub-topics: questionnag&urn rate, respondents data
demographic information of the respondents, ingisoe problems experienced
amongst students in schools, measures used towd#maldiscipline issues in
schools, influence of guidance and counseling odestits’ discipline, influence of
suspension on students’ on students’ disciplinBuence of manual work on
students’ discipline in school, extent to which retamy fines control students
discipline in schools. The findings are based ornadaollected using
guestionnaires from the principals, deputy prinispand teachers in Nyandarua

South sub-count, Kenya.

4.2 Questionnaire return rate

The study was conducted in 15 secondary schodyamdarua south sub-county.
The researcher administered questionnaires to ib6ipals, 15 deputy principals
and 75 teachers. The researcher collected theiguesire from the respondents

after completion. The return rate of the questiamsas tabulated in table 4.1.
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Table 4. 1 : Questionnaire return rate

Respondents  Target Sample size  Questionnaire Returned
population returned rate %

Principals 24 15 11 73

Deputy 24 15 12 80

principals

Teachers 217 75 61 81

Total 265 105 84 80

Data presented in table 4.1 shows that the questices return rate was high
enough to guide credible research findings. Thizdgesponse rate was attributed
to the fact that the participants were informedlwebhdvance of the purpose and
objectives of the research. Secondly acceptanee the principals and teachers
on influence of alternatives disciplinary measuoesthe students’ discipline in
public secondary schools made it easy in adminigie¢he questionnaires. Failure
to secure 100% return rate was due to failure Inyesof the respondents to return
their questionnaires despite a constant appeal fr@mesearcher. Secondly some
guestionnaires were not completely filled in. Thegre discarded completely.
However, Rea and Parker (1992) contend that a iquesire return rate of 60%
is usually considered to be a good response rdtige W0% is good enough very

good. The response rate was therefore considesgfuatk for the study.
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4.3 Respondents’ bio data and school profiles

This section presents data from the respondentedbas the demographic

information of the respondents, characteristich& $chools relating to types of
schools and number of streams, state of disci@meng students in secondary
schools in Nyandarua south sub-county, alternatiseiplinary measures used by
teachers and relationship between disciplinary omreasused and age, gender,

teaching experience, academic qualifications afiiees and school sizes.

4.3.1 Demographic information of respondents

This section analyses the information of resporslent

4.3.2 Respondents’ gender
Respondents were asked to indicate their genderg&hder of the respondents is
summarized in figure 4.1.

Figure 4.1 : Gender of the respondents

PP

& Male H Male

®Female B Female

Teachers Principals
Data presented in figure 4.1 shows gender imbataboth at the levels of school

administration and in teaching positions. The majoof the principals 72.7%
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were male. The majority of the teachers 61.8% vaése male. This is consistent
with Kiumi, Bosire and Sang (2009) and Gachoki @0@ho showed that male
respondent were the majority in administrative poss in secondary schools in

Kenya.

4.3.3 Respondents age

Respondents’ age is important to establish thaioahip between the age and
experience in handling discipline issues. Partitipavere asked to indicate their
age bracket the result is as shown in figure 4.2.

Figure 4. 2: Age of the respondents
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Data presented in figures 4.2 shows that the nmgjorfi the deputy principals
58.3% were in the age bracket of 41-45 years. iitag be explained by the fact

that the more advanced in age the teacher is tine the teacher is experienced in
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handling discipline issues. Most proportion of teachers 35.1% was in the age
bracket of 31-35years. This has the implicationt tthee schools were under
relatively young teachers which according to Chapifz®03) is the most active

cohort of personnel in teaching and managing schibairs.

4.3.4 Academic qualification

The academic qualification of the respondents ipartant in establishing the
influence of students’ discipline in school. Thependents were asked to provide
information on their academic qualification. Theadabtained are summarized in
table 4.2.

Table 4. 2: Academic qualification of respondents

Academic qualification  Principals Deputy Teachers
principals

Freq % Freqr % Freq %
Diploma 9 14.8
B.ED (Arts) 7 63.6 7 58.3 35 57.4
B.ED (Sc) 2 18.2 2 16.7 5 8.2
B.A with PGDE 1 8.3 2 3.3
B.Sc. with PGDE 1 9.1 2 16.7 1 1.6
Masters Degree 1 9.1
B.Com 4 6.6
Pl 3 4.9
KCSE 2 3.3
Total 11 100 12 100 68 100

Data summarized in table 4.2 shows that the mgjafitprincipals 63.6% and

deputy principals 58.3% had B.Ed (Arts). The m#&joof teachers 57.4% also

38



had similar qualifications. This may have negatifuence when it comes to use
of alternative measures of handling of disciplinecduse it is believed that
teachers with higher education level handle digogplissues with a lot of

expertise due to education knowledge acquiredghérilevel of learning.

It was also notable that the majority of responslemere university graduates
training in education. This is in line with TSC daline for hiring secondary
school teacher. A secondary school teacher muse ledther a Bachelor of
Education degree (B.Ed Arts or B.Ed Science or Bherhof Arts (BA) or
Bachelor of Science coupled with a post graduapéodia in education. Thus,
majority of teachers in the study were qualifieddach in secondary schools and
were also considered conversant with disciplinedssrom the perspective of an

educator. Two teachers has a KCPE qualification.

4.3.5 Administrative experience of principals and dputy principals

The experience of the administrator helps him artbehandle discipline cases
with a lot of expertise. Principals and deputy pipals were asked to indicate
their administrative experience. The administegxperience of the principals

and their deputies is summarized in table 4.3.

39



Table 4. 3 : Administrative experience of principas and deputy principals

Principals Deputy principals
Frequency % Frequency %
1-5 years 5 45.5 6 50
6-10 years 3 27.2 3 25
11-15 years 1 9.1 2 16.7
16-20 years 1 9.1 1 8.3
20-25 years 1 9.1
Total 11 100 12 100

Data presented in table 4.3 shows that most paiteigh.5% and equal number of
deputy principals 50% had administrative experieatd-5 years. This shows
that majority of administrators had little expegen |t is possible therefore that
they were learning on the job and may have infleedntheir disciplinary

measures.

4.3.6 Types of schools

Type of schools is important in establishing theioss types of indiscipline
found in each type of school. Respondents weredaskandicate the type of
school. The various type of school that particigatethe study are summarized

in table 4.4.
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Table 4.4: Types of school

Types of school Frequency Percentage
Girls’ boarding 1 7
Boys’ boarding 1 7
Mixed boarding 3 20
Mixed day and boarding 2 13
Mixed day 8 53
Total 15 100

Data in table 4.4 shows that equal number of thmas 53% were mixed day
school. Day schools may be many because the tugiems lower for day school
SO parents can easily pay the school fees. THalisved by mixed boarding and
mixed day and boarding schools. This implies thatigdline problems could be
minimally contained because most students commirted their home. Many
mixed day and boarding schools may mean that texrencidences of boy-girl

relationship.

4.3.7 Number of teachers involved in the study frordifferent categories

To ensure equal distribution of teachers in eatcbgoay of school respondents
were asked to indicate the type of school. Teactvere distributed in different

categories as shown in table 4.5.
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Table 4.5: Number of teachers involved in the studfrom different categories

of schools
Category of school No of teachers Percentage
Girls’ boarding 5 7
Boys’ boarding 5 7
Mixed boarding 15 20
Mixed day and boarding 10 13
Mixed day 40 53
Total 75 100

Table 4.5 shows that seven percent of teacherspatiwipated in the study were
from qirls’ boarding schools, seven percent fronydbboarding schools, twenty
percent from mixed boarding, thirteen percent fronxed day and boarding
schools and fifty three percent from mixed day sthdhis was based on the

number of schools in each category.

4.3.8 Distribution of teachers in different categaies of schools
For fair distribution of the number of teachers wparticipated in the study,
teachers were asked to indicate the type of schib@.result is as shown in figure

4.3.
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Figure 4.3: Distribution of teachers in different ategories of schools
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Figure 4.3 shows that 36 teachers (53%) who ppdied in the study were from

mixed-day secondary schools which were more irsthecounty.

4.3.9 Number of streams in schools

To establish teacher, students’ ratio which is irtg@ in dealing with
indiscipline problems teachers were asked to inditae number of stream in
their school. The number of streams of the schtbw@s participated in the study
are summarized in table 4.6.

Table 4.6: Number of streams in school

Number of streams Frequency Percentage
Single 2 6.7
Double 9 60
Triple 4 26.6
Four 1 6.7
Five

Total 15 100
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Data in table 4.6 shows that most of the schook @@ the sub-county were
double streamed. Increase in number of streamssgohaol reflects increasing
number of students especially in the context of fr@tion in secondary schools
that was introduced in 2008. Considering that therdocumented shortage of
teachers in secondary schools in Kenya (Sirima Rwoighoi, 2010), increase in
number of students with fewer teachers in postiray mesult to more discipline
problems at school due to lack of individual learatention from the teachers
(Cotton 1996) demonstrated that small schools lwded drop out rates as

compared to bigger schools.

4.4 Discipline problems experienced in the schools

To establish discipline problems experienced inostd) the respondents were
asked to outline discipline problems they expemehden their schools. The

number of respondents per each discipline probtetabulated in table 4.7.
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Table 4.7: Discipline problems experienced in schtg

Discipline problem Deputy principal Teachers

N % N %
Absenteeism 7 58.3 39 63.9
Lateness 9 75 38 62.2
Sneaking out of school 5 41.7 32 52.5
Theft 7 58.3 28 45.9
Boy-girl relationship 5 41.7 16 26.2
Noise making 10 83.3 24 39.3
Vernacular speaking 6 50 12 19.6
Drug and substance abuse 4 33.3 8 13.1
Destruction of properties 4 33.3 14 23
Fighting amongst students 8 66.7 20 32.8
Disrespect for authority 3 25 12 18.6
Not wearing uniform 2 16.7 4 6.6
Incomplete homework 2 16.7 6 9.8
Oversleeping 3 25 8 13.1
Teenage pregnancy 1 8.3 1 1.6
Homo sexuality (lesbianism)
Rape 1 8.3 1 1.6
Possession of pornographid 8.3
materials
Possession of gadgets such as 16.7 2 3.3
phones
Arson at schools 1 8.3 1 1.6

Data presented in table 4.7 shows that most épaitg principals as well as

majority of the teachers indicated that the mostvalent discipline problems in
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secondary schools in Nyandarua south, sub-courmtyde, absenteeism, theft,
lateness, sneaking out of school, noise making;didyelationship and fighting
among students. According to deputy principals teadhers these were relatively
high among students because most students wersctialars. Arson cases in
schools are minimal due to stringent rules putlate by the government to curb
it. These findings concur with the report of thepdential committee on students
unrest and indiscipline (MOEST, 1991) and KindiR0Q9) that the level of
discipline in many secondary schools in Kenya isyviaw. The report and
Kindiki indentified the most prevalent cases ofiguipline as fighting amongst

the students, insubordination, sneaking from schaal stealing other students’

property.

From the findings, it is notable that while thewgf the presidential committees
on students’ unrest and indiscipline was conduelatbst twenty five years ago
when corporal punishment was allowed in schoolsioat the same discipline
problems persist. However, there are emerging misei problems such as
students having pornographic materials and possess$igadgets such as phones,

which may be associated with technological changése society.

The government of Kenya implemented several measairaed at curbing the
various cases of indiscipline in learning instibag particularly the use of
guidance and counseling units, in all secondarpoash(MOEST, 2005). The

findings therefore imply that management of disoglin secondary schools in
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Nyandarua south sub-county might not have beerctefée using guidance and
counseling which proactively would have deterresldhcurrence of the identified
disciplinary problems. The findings may further isnpthat guidance and

counseling alone will not solve all the disciplip@blem experienced in schools.

4.5 Measures used to deal with discipline issuessehools

To examine the alternative measures of dealing wdiscipline cases in the sub-
county. The respondents were asked to explain l@wvsthool deals with the
indiscipline challenges that they encounter at sthdhe data obtained is

summarized in table 4.8.

Table 4. 8: Measures used to deal with disciplinssues

Measure Deputy principals Teachers
Frequency % Frequency %
Guidance and counseling 6 54.5 40 58.8
Manual work 8 72.7 47 69.1
Suspension 4 36.4 29 42.6
Parental involvement 3 27.3 15 22.1
Dialogue 1 9.1 8 11.7
Monetary fines 2 18.2 12 17.6
Close supervision of students 13 19.1

Data presented in table 4.8 reveals that manudt was the most frequently used
alternative disciplinary measure as indicated by’%2of the deputy principals
and 69.1% of the teachers. This is in agreemett Afidullo (2005) manual work
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was being administered during games and lunch breakce did not interfere
with the students’ learning in accordance with stiyi of education regulations
on punishment. Dialogue was the least preferreztradtive disciplinary measure
as indicated by 9.1% of the deputy principals atd?% of the teachers. Other
measures used to deal with discipline issues ireroaf preference include
guidance and counseling, suspension, parentalvies@nt, monetary fines and
close supervision of students. The finding conauith Kabiru (2007), Kindiki
(2009) and Alawo (2011) reveals that secondary ashon Kenya, use
suspension, manual work and guidance and counsdibingdealing with

indiscipline cases in secondary schools in Kenya.

4.6 Influence of guidance and counseling on studendiscipline

The first objective of the study sought to detemnine how use of guidance and
counseling influence students’ discipline in pubbecondary schools. The
findings of the study indicated that guidance amdinseling programmes in
schools seeks to establish the cause of behavewelis enabling teachers to

understand students better.

4.6.1 Guidance and counseling roles in public secdary schools

When respondents were asked if they have guidamdecaunseling teachers in
their schools 81.8 percent of the deputy principald 83.8 percent of the teachers

agreed. This meant that secondary schools had lisk&b guidance and
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counseling programme in their schools. When theyewasked who conducts

guidance and counseling, the result was preseststiavn in figure 4.4.

Figure 4. 4: Teachers responses on who conducts dance and counseling
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H Any teacher
N Deputy
principal

M Principal
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) counselling
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teacher Principal, 6% \-Deputy
,56% principal, 6%

As shown in figure 4.4, the guidance and counseiltngnainly conducted by
guidance and counseling teachers as indicated hga@®ers 56%. Guidance and
counseling help the teacher to understand the stuskdter and more so if the

teacher is trained on guidance and counseling.
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Figure 4. 5: Involvement of students in peer counsiag in schools

No response

As illustrated in figure 4.5, 34 teachers 50 % oatied that students participated
as peer counselors. This is important becauséaws the students are ready for

correction.

4.6.2 Training of teachers on guidance and counsed

Training help one to handle issues professionallgdtablish whether guidance
and counseling teachers are trained in handlindesiis’ problems respondents
were asked whether the guidance and counselinghdesacare trained, the

responses were presented as shown in Table 4.9.

Table 4. 9: Are the guidance and counseling teactetrained

Response Principals Teachers
Frequency % Frequency %
Yes 4 36.4 26 38.3
No 6 54.5 36 52.9
No response 1 9.1 6 8.8
Total 11 100 68 100

50



As shown in table 4.9, the majority principals 34.and the majority of teachers
52.9% agreed that guidance and counseling teadrersiot trained. Lack of
trained personnel makes guidance and counsellingnaffiective measure of
handling indiscpline cases in schools. This is widiscipline cases continue to
be reported despite the fact that they are guidandecounseling department in
schools. This is in line with a study done by Chapk (2011) which indicated
that 62% of the guidance and counselling teacherBuret district were just

appointed to head the guidance and counseling thegat.

4.7 Influence of suspension on students discipline

The study sought to establish how suspension dfestis influence discipline in
secondary schools. When asked if they suspendciptiieed students, 27.3% of
principals, 33.3% of deputy principals and 42.6%eafchers agreed. This means
the minority of the respondents agreed they suspleadstudents. This means
therefore suspension as an alternative disciplina@gsure was not used in most

schools.

4.7.1 Principals’ responses on the type of suspeosiapplied in schools

To establish the type of suspension used in scliRvedpondents were asked to
indicate the type of suspension applied in thdiwost The results are as indicated

in figure 4.6.
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Figure 4.6: Principals’ responses on the type of spension applied in schools
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Figure 4.6 indicates that the majority of the setayg schools 92% in Nyandarua
south sub county where indisciplined students veergpended uses out-school
suspension. Nyaga (2010) in his findings indicatieat effective disciplinary

action should start with a preliminary investigatithen a temporary suspension

followed by oral or written warning and finally dmsssal from school.

4.7.2 Frequency of suspending indisciplined studest

Frequency of suspending students is important Isecéaffect their performance
when asked to rate instances of suspension in sikcbwols the responses are as

shown in table 4.10.
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Table 4. 10: Frequency of suspending indisciplinestudents

Response Principals Teachers

Frequency % Frequency %
Always 1 1.5
Often 1 9.1 5 7.4
Occasionally 3 27.3 15 22.1
Rarely 1 9.1 8 11.8
Never 5 45.5 20 294
No response 1 9.1 19 27.9
Total 11 100 68 100

As indicated in table 4.10 most of the respondshtsved that students are not

frequently suspended from schools due to indisegplcases. This could be

attributed to the fact that majority of principali®uld prefer students remaining

in school for better performance.

4.7.3 Teachers Reponses on who is responsible fasgending indisciplined

students

In order to establish the person involved in sudpenstudents, teachers were

asked to indicate who is responsible for suspenttiagndiscipline students in the

schools. The data obtained is summarized in figure
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Figure 4.7. Teachers Reponses on who is responsibfer suspending
indisciplined students
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As shown in figure 4.7, suspension is mainly doypéhle deputy principal. This is
because Deputy Principal is the one in-charge séigline in school. This is in

agreement with heads manual for secondary sclidloE, 1987).

4.7.4 Implementation of suspension on students diptine

To determine the implementation of suspension odesits’ discipline deputy
principals and teachers were asked to indicat®um point scale and the results

are shown in figure 4.8.

54



Figure 4.8: Deputy Principals and teachers’ viewsfathe implementation of

suspension on students discipline in schools.
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According to the figure 4.8 most of the deputy piprals strongly disagree with

suspension as a measure of discipline. However gaotber of deputy principals

strongly agreed with suspension as a measure cipliige. Most of the teachers

as it was with the case of deputy principals agwitkd suspension as a measure

for discipline. Some teachers however disagree aupension as a measure of

discipline. This implies the majority of the respl@nt agreed suspension is not an

effective way of instilling discipline because disphe fact that it has been used

in most schools discipline is not at 100% percdietcéve.
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4.8 Influence of manual work on students’ disciplie in schools

To establish whether manual work influence studedisgipline principals were
asked whether manual work should be used as amnatitee to corporal

punishment the results are as shown in figure 4.9.

Figure 4.9: Principals view of manual work on infllence of students
discipline in schools

HNo

W yes

As illustrated in figure 4.9, 7 principals 63.6%eed that manual work influence
students discipline to a large extent. However des${s use to influence students’

discipline, indiscipline cases are increasing atraing rate.
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4.8.1 Teacher view of the influence of manual andtglents’ discipline in
schools

To examine whether manual work influence studedistipline teachers were
asked to indicate to what extent manual influertadents’ discipline. The results

are as shown in figure 4.10.

Figure 4.10: Teachers view of the influence of maml work on students’
discipline in schools
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According to the data in figure 4.10 most teaclagneed with what the principals
had said. They agreed that manual work was an teffeevay of instilling
discipline in schools. This would imply inspite mianual work being used as an

alternative measure for instilling discipline, sostedents are still indisciplined.



4.8.2 Deputy principals and teachers responses onhw is responsible for

giving manual work

To examine the person responsible for giving manwaik to indisciplined

student, deputy principals and teachers were asgkedlicate who is responsible

for giving manual work. The results are as indidatetable 4.11.

Table 4. 11: Deputy principals and teachers respores on who is responsible

for giving manual work

Response Deputy principals

Frequency %

Teachers

Frequency %

Principal 2 16.7 4 5.9
Deputy principal 3 25 21 30.9
Teachers 2 16.7 16 23.5
BoM 1 8.3

Prefects 1 8.3 6 8.8
Not applicable 3 25 13 19.1
No response 8 11.8
Total 12 100 68 100

Data presented in table 4.11 shows that the deputyipals are the one

responsible for giving manual work in schools. Tissn line with government

policy (MOE, 1987) that states that the deputy @pal is the one in charge of

discipline in school.
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4.8.3 Type of punishment through manual work

To establish the type of discipline cases punidineananual work respondents
were asked to list some of the indiscipline cabas$ make students to be given

manual work the result are as shown in table 4.12.

Table 4.12: Principals and teachers view on discipple cases leading to

manual work to influence students’ discipline in shools

Discipline case Principals Teachers
Frequency % Frequency %
Noise making 7 63.6 39 57.3
Absenteeism 6 54.5 31 45.6
Fighting among students 6 54.5 29 42.6
Lateness 5 45.5 27 39.1
Boy-girl relationship 4 36.4 12 17.6
Sneaking out of school 3 27.3 12 17.6
Mother tongue speaking 3 27.3 9 13.3
Rudeness among students 2 18.2 3 4.4

According to the data represented in table 4.12rtbst prevalent discipline cases
that lead to manual work in Nyandarua south sulmioincludes noise making,
absenteeism, fighting among students and lateridssenteeism and lateness
were relatively high among students because maskests were day scholars.
This is in line with objective iii which sought texamine the extent to which
manual work influence students discipline in se@pdschools in Nyandarua

south sub county.
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4.9 Extent to which monetary fine control studentsliscipline in schools

To determine the extent to which monetary finestrmbrstudents’ discipline in
schools both the principals and teachers were asieether indisciplined
students pay monetary fines. The results are asaitedl on figure 4.12 for

principals and teachers.

Figure 4.11: Respondents’ view of monetary fines icontrolling of students
discipline in schools
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According to the data in figure 4.11 the majoofyprincipals as well as teachers
agreed that monetary fines do not control studedissipline. Instead it end up
punishing the parents as per the findings of aysatried out by Macharia

(2005) on challenged facings guidance and courgselipublic secondary school

in Kiambu district.
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4.9.1 Offences that indisciplined students’ pay maatary fines for

To establish offences that leads to payment of taoypdines respondents were
asked to indicate some of the offences that legzhyonent of monetary fines by

indisciplined students in schools the results armdicated in table 4.13.

Table 4.13: Deputy principals and teachers view owffences that leads to

payment of monetary fines by students in schools

Offences Deputy principals Teachers
Frequency % Frequency %
Stealing 3 21.7 12 17.6
Destruction of property 3 21.7 10 14.7
Sneaking through the fence 2 17.4 6 8.8

Data presented on table 4.13 indicates that steaimd destruction of school
properties are the most common offences that legzhyment of monetary fines

as indicated by 21.7% of the deputy principals.

4.9.2 Students awareness of the fines in advance

To establish whether awareness of fines in advarflreence students discipline,
teachers were asked whether the students are afahe monetary fines in

advance the result is as shown in figure 4.12.
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Figure 4. 12: Teachers view of the students’ awaress of the fines in advance
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As shown in figure 4.12, 54 teachers 79.4% agrbatithe students are aware of
the fines in advance. 10 deputy principals 83.3%ehthe same view with the

teachers.

4.9.3 Teachers rate of effectiveness of monetarnés in controlling students
discipline in schools

To examine the effectiveness of monetary finesomtrolling students’ discipline,
teachers were asked to rate effectiveness of mgnite in controlling students

discipline in schools. The data obtained is sumznearon figure 4.14.
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Figure 4.13: Effectiveness of monetary fines in ctrolling students discipline
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Data presented in figure 4.13 shows that monetaegfwere fairly effective used

to control students’ discipline as was indicated3byteachers 51.5%.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter consists of the summary of the stadggclusion, recommendations

and suggestion for further research.

5.2 Summary of the study

The purpose of this study was to investigate th#tuence of alternative
disciplinary measures on the students’ disciplimgublic secondary school in
Nyandarua south sub-county, Kenya. The objectiveshe study were to
determine how use of guidance and counseling infleestudents’ discipline in
public secondary schools, to establish how suspensi students influence
discipline in public secondary schools, to exantime extent to which manual
work influence students’ discipline in public sedany schools and to determine
the extent to which monetary fines control disciplin public secondary schools

in Nyandarua South sub-county, Kenya.

The study adopted a descriptive research desigratteampted to determine and
report things the way they were. Possible behavaititudes, values and
characteristics were described. The target pojuldtr the study was 24 public

secondary schools in Nyandarua south sub-countgsdltschools have 217
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teachers and 6648 students. (Mulusa, 1988) adwbcfite a third of this

population which is; 8 principals, 8 deputy priredgpand 73 teachers.

However, the number was increased by the reseatchds principals, 15 deputy
principals and 75 teachers for more reliable outcotratified sampling was
used to pick the sample size due to the differateégories of public schools in
Nyandarua south sub-county (Boys boarding, girlarthmg, mixed day, mixed
day and boarding) so that each participant hadgaalechance of participating
using the method of proportional allocation as mwnded by Kothari, (2004)
where sizes of the sample are kept proportionah& size of strata. District
Education Officer also participated in the studyat® was collected by the
researcher using questionnaires for the princighputy principals and teachers.
Structured interview schedule was also conductedthen District Education
Officer. The principals’ instrument gave a corriglat coefficient of 0.8027
indicating strong reliability. The teachers and wgporincipals’ instrument gave
correlation coefficient of 0.7642 and 0.753 indicgta moderate reliability. The

guestionnaires and interview schedule were thezefonsidered reliable.

The first objective of the study sought to detemnlow use of guidance and
counseling influence students’ discipline in puldecondary schools. The study
findings from deputy principals revealed that miyoof them fifty seven percent

(56.5%) preferred using guidance and counselirgnt@ance discipline in schools

the same idea is supported by fifty nine percer8.8%) of the teachers.
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Counseling programme enhances students’ disciphngugh building courage
and moral uprightness, thereby inculcating goodueradnd positive attitude
towards the development of self discipline that ames behavior change.
Students are also able to understand their probs&sdsappreciate how to rectify

the bad behavior.

To establish how suspension of students influensapdine in public secondary
schools, highest proportion (34.8%) of deputy ppats agreed that suspension
influence students’ discipline in schools. The leigthproportion (42.6%) of the
teachers concurred with the deputy principals. iRgsl shows that suspension at a
low percent influence students’ discipline thougfis may be attributed by the
fact that majority of the schools uses out sctsugpension where the students
loses a lot and it become difficult to catch ughwothers. Some students also

enjoy when they are out of schools.

To examine the extent to which manual work inflerstudents discipline in
schools (72.7%) of the deputy principals indicateat manual work is used as an
alternative disciplinary measure to corporal pumsht. They were supported by
most of the teachers (69.1%). Among the most pesnaliscipline cases that lead
to manual work in Nyandarua south sub-county ineludoise-making,
absenteeism, fighting among students and latefest five percent (45.4%) of
the teachers were of the opinion that manual woak effective in influencing

students’ discipline. This view was supported bstyfeeven percent (47.3%) of
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the deputy principals. This implies that manual kvoifluence students discipline

to a large extent.

To determine the extent to which monetary finestrmdrstudents’ discipline in
schools public secondary schools, stealing andudd#&in of property were the
most common offences that students pay monetass fior. Majority of the
principals (72.7%) indicated that monetary finewvenhavery low influence in
managing students’ discipline in public secondaryosls therefore they do not
apply it. The same percentage of the teachers cattwith the principals and
deputy principals. Equal number of the teachersc@) were of the opinion that
monetary fine was fairly effective in controllindqudents discipline in public

secondary schools.

The study reveals that manual work and guidancecandseling were the most
preferred alternative disciplinary measures to omab punishment. However
there are insufficient trained personnel to offeridgnce and counseling in
schools. The study also reveals that fifty fivegeet (54.7%) of guidance and
counseling teachers in Nyandarua south sub-cowmyrted that they were just
appointed to head guidance and counseling depatrtamehwere not trained on

the new role.

5.3 Summary of the findings of the study

I. Inspite of implementation of the alternative disiciary measures the
discipline of students is not improving this iseasdence by various cases of
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indiscipline noted in many secondary schools sushabusing alcohol,
sneaking out of school through the fence noise ngglabsenteeism, boy-girl
relationship among others.

ii. It was noted that guidance and counseling as @tiisry measures was not
effective since it was handled by untrained perstsnThis means it could

not be effectively be used as a disciplinary measur

5.4 Conclusions

The study concluded that;

I.  Guidance and counselling has been used in mosh@dagoschools as an
alternative disciplinary measure as per the agreerng the respondent
that is the principals, deputy principals and teash

ii.  Implementation of suspension as an alternativeiglisary was fairly
used in secondary schools.

iii.  Monetary fines as an alternative disciplinary measmas not commonly
used in most secondary schools.
iv.  The majority of the secondary schools uses mansgahra alternative

disciplinary measure.

5.5 Recommendations

a) The Ministry of Education should:
I.  Sponsor workshops annually to train teachers orerradtive

disciplinary measures that are not abusive to pevadditional
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instruction to principal and deputy principals retjag the harm of
corporal punishment and the alternatives to cofgmraishment.

ii.  Ensure that those conducting guidance and cougseliograms for
students receive professional training and ovetsigh

iii.  Sensitize parents, community and sponsors occdliaratheir roles
on students’ discipline management in schools ideorto curb
disciplinary problems experienced in public secopdahools through

workshops and seminars.

b) Teachers’ training colleges and universities shaulttease instruction of
future teachers on classroom management techniopeésling lessons on the
harms of corporal punishment and the alternatieesarporal punishment
make instruction on alternatives to physical meaindiscipline a mandatory

and significant part of the curriculum.

5.6 Areas for further research

From the findings of the research, further reselahbeen suggested in the areas

below:

I. Since this study was limited to one sub-county,rdhes need for
replication of the study using a larger area teitelinore information
show national perspective on the influence of mfieve disciplinary
measures used by secondary school teachers aftdvati of corporal

punishment.
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There should be a comparative study on alterndis@plinary measures
in private secondary schools in Kenya.
A similar study to be carried out to investigatewthere are indiscipline

cases inspite of the implementation of alternadiigeiplinary measures.
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APPENDICES
APPENDIX A

INTRODUCTION LETTER

University of Nairobi,
P.0.Box 30197 — 00100,
Nairobi.

The principal,
Secondary School,

Dear Sir/Madam,

REF: PERMISSION TO CONDUCT RESEARCH IN YOUR SCHOOL
| am a post graduate student undertaking Masté&rdoication Degree Course in

Educational Administration at the University of Kabi.

Currently, 1 am carrying out a researchiofiuence of alternative disciplinary
measures on students’ discipline in Nyandarua SoutBub-county. The study
has been designed to collect data from public sgargnschools and your school
has been sampled in this study.

| wish to assure you that the information obtaimedhis exercise is purely for
academic purposes and your identity will be treatéti utmost confidentiality.
Findings of the study shall upon request be avddegu.

Yours Sincerely

Ngunyi Joseph Chege.
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APPENDIX B

QUESTIONNAIRE FOR PRINCIPALS

This questionnaire is designed to gather geneffarrnmation about alternative
disciplinary discipline used by public secondariaas in Nyandarua south sub
county. Please respond to the questions by ticRihghe appropriate response or
by writing the relevant response. You are kindlyuest to respond to all times.
Part I: Demographic information

1. What is you gender? A)Male ( ) b) Femélg

2. Please indicate you age bracket in the bracketigedv
a) Under 25 years b) 26-30 years ) 31-30 yed)y$86-40 years
e) 41-45 years f) 46 -50 years Oggr 50 years
3. What is your highest academic qualification?
a) Diploma ( ) b)B.ED Degree( ) c) N=asDegree ()
d) Any other SPecCify ........oooiii
4. For how long have you been teacher in the presdmat? Please indicate in

the spaces

5. What is the type of your secondary school?

a) Mix day school ( ) b) Mix boarding school ( )

c) Girl boarding () d) Boys boarding (e) Mix day and boarding ( )
6. Indicate the number of streams in your school?

a) Single stream () b) Double stream () cpleristream ( ) d) Four ()

™~

a. Does your school experience any indisciplindl@m? Yes ( ) No ()
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b. If yes, what kind of indiscipline is it?

8. Kindly explain how the school deal with the ind@aie challenges indicated

in question 8 (b) above

9. How many teachers in your school are trained inlgute and counseling?

Part II: Use of guidance and counseling
10.Does your school have guidance and counseling nastes ------ No —
11.1f Yes, who does guidance and counseling in yohost?
a) Counseling teacher () b) Principal ( )) Deputy Principal ( )
d) Any teacher
e) Others. Please specify -----------=--mmnmmnmmmmeme-
12. Is the teacher trained in that area? Yes (No ()
Part Ill: Suspension as a basis for enforcing dispiine
13.Do you suspend students when they are indiscipMes?( ) No ( )
14.1f yes, which type of suspension do you apply inryschool?
a) In — school suspension () b) Out — school susipn
15.How would you rate instances of suspension school?
a) Always () b) Often () c) Occasiondlly) d) Rarely ()
e) Never ()
16.Below are some alternative disciplinary measuresiue influence students
discipline in schools? Please the most commonlyieghp your school.

a) Guidance and counseling

b) Manual work

c) Peer counseling

d) Suspension

e) Monetary fines

f) Expulsion
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Any other specify

17.Who is responsible for suspending the in disciglisidents in your school?
a) Principal () b) Deputy principal ( ) )Teachers ( ) d) B.O.M ( )
18. Suspension of indiscipline students influence stislaiscipline in school
a) Stronglyagree( ) b)Agree( ) c) Neufral)
d) Disagree () e) Strongly disagree ()
Part IV Manual work as a basis for enforcing discipine
19.Are indiscipline students punished by being giveanoal work in your
school? Yes () No ()
20.If your answer is yes in 19 above, who punishesith
a) Principals ( ) b) Deputy Principal ( ) c) Teacher ( )
d) Prefect () e) BoM ()
f) Others SPeCITY ...
21.What are some of the indiscipline cases that makedents to be given

manual work?

22.How effective is manual work in influencing studgrdiscipline?
a) Very effective () b) Effective ( ) caidy effective ( )
d) Not effective ( )
Part V Monetary fines as a basis for enforcing digpline
23.Do indiscipline students pay monetary fines? Yégs (No ( )
24.What are some of the offences that indisciplindestis pay fine for
a) Sneaking through the fence ( ) b)8tgdl ) c¢) Truancy( )
d) Fighting ( ) (e) Destruction obperty ()
f) Any other specify............ccooeiiiininn .
25. Students are aware of the fines in advance. YeNG ( )
26.How do you rate effectiveness of monetary fines?
a) Very effective () b) Effective ()
c) Fairly effective d) Not effective ( )

Thank for your participation 79



APPENDIX C

QUESTIONNAIRE FOR DEPUTY PRINCIPLES

This questionnaire is designed to gather geneffarrmmation about alternative

disciplinary discipline used by public secondariagas in Nyandarua south sub
county. Please respond to the questions by tickihghe appropriate response or
by writing the relevant response. You are kindlyuest to respond to all times.

Part I: Demographic information
1. Whatis you gender? a)Male ( ) b)Femalg
2. Please indicate you age bracket in the bracketigedv
a) Under 25 years b) 26-30 years c¢) 31-30 years
d) 36-40 years e) 41-45 years BB years
g) Over 50 years
3. What is your highest academic qualification?
a) Diploma ( ) b)B.ED Degree( ) c)N=asDegree ()
d) Any other SPecCify ..o
4. For how long have you been teacher in the prestuios? Please indicate

in the spaces

5. What is the type of your secondary school?
a) Mix day school ( ) b) Mix boarding school ( )
c) Girl boarding () d) Boys boarding (
e) Mix day and boarding ( )

6. Indicate the number of streams in your school?

a) Single stream ( ) b) Double stream () mpl€ stream ( ) d) Four ()
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7. a. Does your school experience any indisciplindj@m? Yes ( ) No ()
b. If yes, what kind of indiscipling iS it? .....oooiviiii i,

8. Kindly explain how the school deal with the ind@oie challenges
indicated in question 8 (b) above...........ocoi

9. How many teachers in your school are trained indgue and
(0011 0 1ST= 1T T

Part II: Use of guidance and counseling
10.Does your school have guidance and counseling masteYes () No ( )
11.1f Yes, who does guidance and counseling in yohost?
a) Counseling teacher () b) Principal ( )) Deputy Principal ( )
d) Any teacher
e) Others. Please specify --------------———--—----
12.1s the teacher trained in that area? Yes (No ()
Part lll: Suspension as a basis for enforcing displine
13.Do you suspend students when they are indiscipMes?( ) No ( )
14.1f yes, which type of suspension do you apply inryschool?
a) In — school suspension () b) Out — stkaspension
15.How would you rate instances of suspension school?
a) Always () b) Often () c) Occasiondlly) d) Rarely ()
e) Never ()
16.Below are some alternative disciplinary measuresiue influence students
discipline in schools? Please the most commonhieghm your school.

a) Guidance and counseling b)udinwork
c) Peer counseling Sudpension
e) Monetary fines f) Expulsion

g) Any other specify
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17.Who is responsible for suspending the in disciglisidents in your school?
a) Principal ( ) b) Deputy principal ( x)Teachers () d)B.O.M ( )
18. Suspension of indiscipline students influence stiglaiscipline in school
a) Strongly agree () b) Agree () c) Nel¢ )
d) Disagree () e) Strongly disagree ()
Part IV Manual work as a basis for enforcing discigine
19.Are indisciplined students punished by being giveanual work in your
school? Yes () No ()
20.If your answer is yes in 19 above, who punishegith
a) Principals ( ) b) Deputy Principa) ( c) Teacher ( )
d) Prefect ( ) e) BoM ()
f) Others SPeCITY ..o

21.What are some of the indiscipline cases that makedents to be given
MEANUBL WOTK?. .ttt e e e e e e e s s enannes
22.How effective is manual work in influencing studgrdiscipline?

a) Very effective () b) Effective ( ) caiy effective ()
d) Not effective ( )
Part V Monetary fines as a basis for enforcing digpline
23.Do indiscipline students pay monetary fines? Ygs (No ( )
24.What are some of the offences that indisciplinedents pay fine for
a) Sneaking through the fence ( ) b)8tgdl ) c¢) Truancy( )
d) Fighting ( ) (e) Destructiohproperty ()
f) Any other specify............ccooiiiiiinnenn .
25.Student are aware of the fines in advance. Y@N¢ ( )
26.How do you rate effectiveness of monetary fines?
a) Very effective () b) Effective ()
c) Fairly effective d) Not effective ( )

Thank for your participation
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APPENDIX D

QUESTIONNAIRE FOR TEACHERS

This questionnaire is designed to gather genafaimation about alternative
disciplinary discipline used by public secondarigas in Nyandarua south sub
county. Please respond to the questions by tickihghe appropriate response or
by writing the relevant response. You are kindlyuest to respond to all times.

Part I: Demographic information
1. Whatis you gender? Male ( ) Femalg (
2. Please indicate you age bracket in the bracketigedv
a) Under 25 years ( ) b) 26-30 yearsc] 3)1-30 years ( )
d) 36-40 years ( ) e)4l1l-45years () f)46-50years( )
g) Over 50 years ( )
3. What is your highest academic qualification?
a) Diploma ( ) b)B.ED Degree( ) Master Degree ()
d) Any other SpPecify ..o,
4. For how long have you been teacher in the presttiod? Please indicate

in the spaces

5. What is the type of your secondary school?
a) Mix day school ( ) b) Mix boarding schoo) (
c¢) Girl boarding () d) Boys boargi( )

e) Mix day and boarding ( )
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6. Indicate the number of streams in your school?
a) Single stream ( ) b) Double stream ( )Triple stream ( ) d) Four ()
7. a. Does your school experience any indisciplindlem? Yes ( ) No ()

b. If yes, what kind of indiscipline is it?

8. Kindly explain how the school deal with the ind@oie challenges

indicated in question 8 (b) above

9. How many teachers in your school are trained indgute and
(00 11 1 1ST= 1T T

Part II: Use of guidance and counseling
10.Does your school have guidance and counseling mastes ( ) No ( )
11.1f Yes, who does guidance and counseling in yobost?
a) Counseling teacher () b) Principal ( )x) Deputy Principal ( )
d) Any teacher
e) Others. Please specify --------------——--mmn---
12. Is the teacher trained in that area? Yes () No ()
Part Ill: Suspension as a basis for enforcing dispiine
13.Do you suspend students when they are indiscipMes?( ) No ( )
14.1f yes, which type of suspension do you apply inryschool?
a) In — school suspension () b) Out — sthaspension
15.How would you rate instances of suspension school?
a) Always () b) Often () c) Occasatiy ( ) d) Rarely ()
e) Never ()
16.Below are some alternative disciplinary measureedut influence
students discipline in schools? Please the mostrmoty applied in your
school.

a) Guidance and counseling
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b) Manual work

c) Peer counseling

d) Suspension

e) Monetary fines

f) Expulsion

Any other specify
17.Who is responsible for suspending the in disciglirstudents in your

school?
a) Principal ( ) b) Deputy principal () ®dchers( ) d)B.O.M ( )

18. Suspension of indiscipline students influence stiglaiscipline in school
a) Strongly agree () b) Agree () c) Neufral)
d) Disagree () e) Strongly disagree ()

Part IV Manual work as a basis for enforcing discipine
19. Are indiscipline students punished by being giveanoal work in your
school? Yes () No ()
20.If your answer is yes in 19 above, who punishemthe
a) Principals ( ) b) Deputy Principal ( ) c) Teacher ( )
d) Prefect ( ) e)BoM ()
) Others SPeCIfY ..o
21.What are some of the indiscipline cases that makedents to be given

manual work?

22.How effective is manual work in influencing studgrdiscipline?
a) Very effective () b) Effective ( ) caidy effective ()
d) Not effective ( )
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Part V Monetary fines as a basis for enforcing digpline

23.Do indiscipline students pay monetary fines? Ygs (No ( )

24.What are some of the offences that indisciplinéetds pay fine for
a) Sneaking through the fence ( ) b)8tgdl ) c¢) Truancy( )
d) Fighting ( ) (e) Destruction obperty ()

f) Any other specify............ccooviieee i

25. Students are aware of the fines in advance. YeNg ( )

26.How do you rate effectiveness of monetary fines?
a) Very effective () b) Effective ()
c) Fairly effective d) Not effective ( )

Thank for your participation
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APPENDIX E

INTERVIEW SCHEDULE FOR DEO

Name of District

Number of secondary schools in the District

Number of teachers in the District

Which indiscipline cases do you have in your
district?

What are the indiscipline cases that are ram payour District?

Are there indiscipline cases that principals arableto handle in the schools

in your District? Please highlight them.

In case of school unrest, what action do you take?

What are the influence of alternative disciplinamgasures used instead of

corporal punishment in  your DIStrict? 1)..ccoviiiiiiiiiiiiiiinnns

As a DEO how do you handle indiscipline cases bnbugo

you?

10.What other comment would you like to make concegriscipline?

Thank for your participation
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APPENDIX F

RESEARCH PERMIT
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APPENDIX G

RESEARCH AUTHORIZATION

LD
G

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9™ Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

27" June, 2014
NACOSTI/P/14/5389/2097

Joseph Chege Ngunyi

- University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out resecarch on “Frufluence
of alternative disciplinary measures on students discipline in public
secondary schools in Nyandarua south sub-county, Kenya,” I am pleased to
inform you that you have been authorized to undertake research in
Nyandarua County for a period ending 31 December, 2014.

You are advised to report to the County Commissioner and the County
Director of Education, Nyandarua County before embarking on the
research project.

On completion of the research. you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

[l

2L -
SAID HUSSEIN
FOR: SECRETARY/CEO

Copy to:

The County Commissioner
The County Director of Education
Nyandarua County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certified



APPENDIX H

RESEARCH PERMISSION

MINISTRY OF EDUCATION
Y U
Telegram: P District Education Office
Telephone: 05050234 REPUBLIC OF KENYA Nyandarua South
FAX: 05050234 P.0. BOX 18
E - Mail:nyasoueduc@gmail.com North Kinangop

When replying please quote;
#

—ﬂ—_w

NYA/S/ED/GEN/64/30 DATE: 20t* June, 2014.

All Principals
Secondary Schools
Nyandarua South Sub - County

RE: INFLUENCE OF ALTERNATIVE DISCIPLINARY MEASURES ON
STUDENTS: JOSEPH CHEGE NGUNYI- REG.NO.E55/72862/2012

The above mentioned person is authorized to carry out a research
on the above mentioned topic in all our Public Secondary Schools
in Nyandarua South Sub County.

Please accord him the necessary assistance.

/ 'eon DISTRICT EDUCATY™* LR
nun ) NYANDASUA SC. ..
Ndung'u Kahg'oro

For: Sub —~County Director of Education
Nyandarua South.
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APPENDIX |
AUTHORIZATION OF RESEARCH

A

OFFICE OF THE PRESIDENT
MINISTRY OF INTERIOR AND COORDINATION

OF NATIONAL GOVERNMENT
COUNTY COMMISSIONER

TRICEOAMIE, 2avve e wsssimnmm o snmnsas NYANDARUA COUNTY
Fax No. 020-2196509 P.0. BOX 3
Email.countynyandarua@yahoo.com OL KALOU

When replying please quote

REF. NO. CTY/CORR.3/3/VOL.1/31 30™ July, 2014
Joseph Chege Ngunyi

UNIVERSITY OF NAIROBI

RE: RESEARCH AUTHORIZATION - JOSEPH CHEGE NGUNYL

The above named has been authorized to carry out research on “Influence
of Alternative Disciplinary Measures on Students Discipline in Public
Secondary Schools in Nyandarua South Sub-County Nyandarua County
(Kenya).

Ensure that you report to the Deputy County Commissioner, Nyandarua South.

D.]. R% NO

FOR: COUNTY COMMISSIONER
NYANDARUA COUNTY

ce. Deputy County Commissioner
NYANDARUA SOUTH SUB-COUNTY
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