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ABSTRACT

The purpose of this study was to establish theuémfte of cattle rustling on pupils’
participation in primary education in Makutani din of Marigat district, Baringo
County, Kenya. The study was guided by four obyedtithat focused on the influence
of cattle rustling on pupil enrolment, retentiorrpqmotion from class to class and
pupils’ participation in education. The study tasgkall the 22 primary schools where
the head teachers, teachers, PTAs and Chiefs weparticipate in the study The
study embraced descriptive survey design and dasacellected using questionnaires
and interview guide. The data was analysed usin§SS&nd presented by use of
graphs and charts. Through data analysis the gsidplished that the poor academic
performance of pupils in Marigat division is asesult of cattle rustling which is
prevalent in the area. The study established thenwcattle rustling occurs pupils
perform dismally in their examinations because lingstcontributes to high pupils’
absenteeism from school, teachers’ absenteeisnfetor of being killed, lack of
concentration of pupils when in class as they feabe killed, loss of property and
lives, hence affecting pupils performance in exatms. Such experiences would
most likely affect pupils’ concentration on thetudies which would be reflected on
poor academic performance. The study also esta&blishat cattle rustling affect
enrolments in primary schools by making parentshef children in school keep on
migrating from one place to another, enrolment g0 affected by some children
opting to stay at home for fear of being attackedh&y go to school. The absence of
teachers at school during the time of cattle nigtdlso make pupils not attend school
because there is no one to teach them. The ladkladol fees attributed to stolen
animals affects enrolment because pupils cannaibbeto buy school materials such
as uniform or pay for other levies required in swih@he death of parents also affects
enrolment because elder children stay at homeki ¢are of the young ones due to
orphanage. On retention rate, the study establidtedhere are low retention rates in
primary schools in Makutani division due to frequenierruption of school system.
Based on the findings of this study it is recomneshthat; The government should
eradicate black market for cattle to reduce casesitble rustling as this is brought
about by the commercialization of animals. In ortteimprove the situation on the
area the government in partnership with Non-Govemtad Organizations should set
up more boarding schools to shorten the distanderaprove on security by building
police camps near the boarding schools. The wargbould be enlightened to stop
the practice of cattle rustling as it causes telaahd pupils’ absenteeism, damage of
school facilities, hence disrupting learning. A#csrrity agencies and relevant line
ministries should collaborate with each other arnith Wey education stake holders to
ensure that the conflicts are promptly and effedyivesolved. Further studies can be
carried out in order to establish remedies to eattistling in Makutani division,
Marigat district.
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CHAPTER ONE

INTRODUCTION

1.1 Background of the study

Issues of education access and participation hawaindted world forum and
conferences on education due to the fact that ¢idacs considered a basic human
right. Education is considered as one of the mist&ve ways to reduce poverty,
give people opportunity to improve their lives amaise their voice, improve their
health, productivity and fosters participation iwvilc society. Whereas the need to
provide education to all those eligible to geteimains a fundamental requirement to
communities and governments, it is reported thatn@lfion children were out of
school globally in 2009. In sub- Saharan Africae ttumber of out-of-school children
was about 30 million while Kenya had about 1.058iom children out of school (UIS

Fact Sheet, 2011).

In developed countries, such as the United Kingdominstance, the government of
her majesty required that the education providamukl make accessibility to all
areas paramount, where the pupils’ views and thenaunity’s must be incorporated
in the planning for education service provisioniddil, Migiro and Ogula, 2012).
Whereas the need to provide education to all thelggble to get it remains a
fundamental requirement to communities and goventsnet is reported that today,

over 125 million children are not in school acrtdss world. (UNESCO, 2006)



The majority of children not in school are found Asia and sub Saharan Africa.
While the factors that keep these children out ohosl are formidable the

international community has the power to fulfil tipgomise of the Millennium

Development Goals (MDGs) and guarantee every dulcess and participation in
education by 2015(UNESCO, 2000, 2003). Psacharopaid Woodhall, (1985) are
affirm that education broadens employment oppoties)i increases income levels,
improves child and maternal health and helps tew slown the spread of HIV/AIDS.

The benefits of education extend beyond the familthe wider community and even
the nation. Increasing the number of pupils’ whaisih school leads to economic
growth, social and political stability, decline ihe crime rate, and improved social

services

As long as there is any form of conflict, the qualof education faces serious
impairment due to the adverse effects of confl8pillane (1972) thinks that conflicts
are given of life; they are unavoidable, especiallp scholarly setting. It is therefore
paramount for any administration to recognize aggblve the conflicts as soon as
possible. Mulkeen (2007) defines educational conflis any action which is
incompatible with educational goals or targets; amy action which obstructs,
prevents, injures, interferes with or in any waykesm it less likely to achieve

educational goals. The conflict may also lead tecaustling in a given area.

A cattle rustling is a practice that involves siegl or planning, organizing,
attempting, aid or a betting the stealing of lieekt by any person from any

community where the theft is accompanied by dangemeapons and/or violence.
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This makes it become one of the forms of insecw@#yecially in communities where

it is practiced. Save the Children Alliance (20@éhotes that the role of education in
conflict-affected regions has received growingrdtte during the past decade. This is
attributed to its significance for the achievementthe Millennium Development

Goals (MDGs) related to education. There has beanigg awareness that Education
for All (EFA) goals will only be achieved throughuccess of children accessing
education in conflict affected contexts, includicagtle rustling areas, who are among

the hardest to reach (Save the Children Alliand@620

High-intensity conflicts are taking place in Syrtag Central African Republic, the
Democratic Republic of Congo and many other crishsre children and youth are
living in very difficult situations and are lackingccess to quality education.
Humanitarian assistance makes a real differenchitdren affected by conflict. One
example is UNICEF who along with its partners hasueed that 79 000 children who
have fled from the conflict in Syria have been atdecontinue their education

(Christine & Allan, 2013).

The 1990s saw an increased awareness of the ‘twas’faf education, that is, how
education may in sometimes exacerbate or mitigadlict. Research has identified a
range of issues that may have such impacts, inaufdictors related to participation
access to education, the structure of schooliraghier recruitment and training, and
curriculum content (Bush and Salterelli, 2000). Whihis has had the merit to
highlight the need for ‘conflict-sensitivity’ in @dation programming, its emphasis

has mainly been on the negative effects. Converaslgxpressed in the Inter-agency
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Network for Education in Emergencies (INEE)'s Sttat Research Agenda, there
continues to be a need to identify how educatioy make a positive contribution to

peace building.

In Kenya, just like in Africa, primary-educationganded during the 1960s and 1970s.
The number of primary schools doubled from appratety 5000 in 1965 to 10,000
in 1980; the enrolment in primary schools increamash more dramatically, from just
over one million pupils in 1965 to nearly four ol in 1980 (Eshiwani 1993). This
expansion reflected policy changes which colletyivepresented major advances in
Kenya’'s educational development and the strategie of public expenditure in

support of educational policy goals (Abagi & Olwey@99; Makau 1995).

However, the growth in provision and participatiorcreasingly left behind the
pastoral districts of Northern and Eastern Kenyakirfiangi 1982; Narman
1990).Athough the policies that underpinned prima&agucation expansion were
responsive to the needs and interests of the rmgjtiney proved to be inappropriate
to the circumstances in Kenya's pastoral distrietsd neglectful of the rights of
children who lived there. The consequences arenatally low levels of educational
participation among pastoralist communities, andkexh disparities in provision and

participation in education between pastoralist atiér communities in Kenya.

The re-introduction of Free Primary Education (FREROO3 led to an increase in
enrolment by about 1.1 million new pupils in primachools. This number increased
steadily to about 1.53 million new pupils in 20ROK, 2007). This was a celebration

to participation in primary access to educationwideer, (Milu, et. al 2010) noted that
4



pupils from poor families had lower chances of asct formal education. This is
because factors that prevent children from pook¢pawinds from attending primary
school go beyond the inability to pay school feegoor household may cherish free
primary education, but rationally may be obligedseek meeting immediate basic
needs, thus prompting the household to send a whidbrk rather than to school. The
poverty level of Baringo County stands at 58% (RQR(13). Apart from this, cattle

rustling pose economic threats and access to edacat

Katam (2012) cites that a government’s task forceeducation also reported that the
implementation of the program (FPE) was faced withumber of glaring challenges
that required to be addressed. Cattle rustling was of the major challenge the
government faced in its effort to implement freemary education in the marginalized
parts of the country. With the rise in number o$es of cattle rustling in Baringo
district in the past one decade, most people fefmetheir lives hence disruption of
normal daily routines. As a result most areas éxgierienced cattle rustling recorded
low pupil enrolment since most parents feared fer ltves of their children (Katam,

2012).

Most schools in these marginalized areas also texgligh dropout rates due to
insecurity reasons. Teachers on the other hand beee forced to desert duty and
relocate to other places. All these happenings ecaeyious problems towards
participating in accessing primary education (Katé&t@12). Therefore, this study
embarked on finding the causes, effects and clggdiewith an aim of coming up with

measures that can be used to curb cattle rustiitigei specific area of study and also
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to have education come back to normal and childeenjoy their free primary

education services.

1.2 Statement of the problem

Participation to primary education by children imsimportant priority for any country
and it remains a very basic right that each andyegkild needs to get. The Kenya
government policy to achieve Universal Primary Eadion (UPE) has to be seen

within developments in the wider international @xit

However, serious challenges have bedevilled thdementation of the FPE policy
despite the Kenya’'s government efforts towardsréaization of Education For All
(EFA), (UNICEF & World Bank, 2009). In studying thearticipation levels of
education in Makutani Division, Marigat DistrictaBngo County, this study intended
to also investigate the influence of cattle rustlon pupil enrolment, promotion and

completion rates. This will be met by fulfillingetpurpose below.

1.3 Purpose of the study
The purpose of this study was to establish theigmfite of cattle rustling participation

on education in Primary education in Makutani douns Baringo district.

1.4 Research objectives
The study was guided by the following specificembives
i) Establish how cattle rustling influences pupil énvent in primary schools in

Makutani division.



i) To identify the role cattle rustling plays with seds to pupils’ promotion rates
in primary schools in Makutani division.

iii) To establish whether cattle rustling influence loetention rates in primary
schools in Makutani division.

iv) Assess how a cattle rustling affects school congrieamong primary school

pupils in Makutani division.

1.5 Research questions
In order to achieve the objectives of the studye fobllowing questions were
addressed,
i) To what extent does cattle rustling influence pugirolment in primary
schools in Makutani division?
i) To what extent does cattle rustling influence paglomotion rates in primary
schools in Makutani division?
iii) To what extent does cattle rustling influence retenrates in primary schools
in Makutani division?
iv) What is the relationship between cattle rustling aohool completion among

primary school pupils in Makutani division?

1.6 Significance of the study

It is a hope that this study may be of assistanceducation stakeholders (teachers,
parents and education administrators) in Makutamisidbn by measuring the
influence of cattle rustling to participation inimiary education in the area. These
findings can be compared to those of other simiégions and influence critical

7



decisions that may improve participation in edwwratiThe findings might also be used
to inform cattle rustlers, who may not comprehdmel magnitude of their actions, on
how their actions affect others. This can in tumused in peace campaigns in the

region.

1.7 Limitations of the Study

The study was limited to primary schools in Makutdivision of Marigat District;
hence the findings and interpretations may be agph other parts of the country
where cattle rustling are a problem as far as &ratneducation performance is
concerned. However, some teachers and local leaday have fail to give honest
information for fear of their lives thus makinghard to find out the most effective
solutions to improve academic performance of tlodildren. However, this was

countered by assuring them high confidentialityhi@ responses that they gave

1.8 Delimitations of the study

The study was conducted among primary schools endikiision and only targeted

those involved in primary education. This includespils, parents, teachers and
divisional administration. Data is intended to lodlexted between the months of April

and May 2014.

1.9 Assumptions of the study
The basic assumptions made in this study are:-
I) The respondents gave truthful and sincere infoomaduring the interview

i) There is adequate provision of physical facilitiegrning material in schools



iii) There was enough professionally qualified teacliagf.
iv) Cattle’s rustling has made Makutani Division vensafe.

v) Respondents were willing to give right answers.

1.10 Definition of significant terms

Cattle rustling refer to practice that involves stealing or plagnirorganizing,
attempting, aid or a betting the stealing of lieekt by any person from any
community where the theft is accompanied by dangeweapons and/or violence
Completion refers to the process of bringing or coming t@tural or proper stopping
point. In education, it means coming to a propet ehthe process, with an issuance
of a completion certificate. In this study, it meaacquiring of K.C.P.E certificate
after class eight

Enrolment refers to the process of registering formally gsadicipant or member.
With regard to this study it will focus on formadgistration of pupils to a primary
school institutions, at any grade levels (from slase to class eight) that exist in the
institution.

Participation refers to the act of being involved in sharingha activities of a group.
This study considers participation in educationjolhinvolves pupils, teachers and
parents. Their contribution to the education predgsshat this study focuses on.
Promotion refers to the advancement from one level to theé mean institution. In
this study, it means advancement from one claisetoext, by a pupil.

Retention refers to the amount of information a pupil carkeafter undergoing a

lesson in class.



1.11 Organization of the study

The study is organized into five chapters, chapter introduces the study by giving a
brief background to the research problem, purpdsthe study, objectives of the
study, research questions, significance of theystlithitations, basic assumptions
delimitations and definition of significant term€hapter Two includes literature
review highlighting the theories behind emergendyaation systems; this is then
followed by empirical studies related to the stu@hapter Three describes the
research methodology used in the study which iredudesign, target population,
sample size and sampling technique research instisndata collection procedures
and data analysis techniques. Chapter four focosesata analysis and chapter five

gives summary, conclusion, recommendations andestiggs for further studies.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

This chapter reviews literature on factors affegtparticipation in education. The
purpose of this study is to determine how cattlstling, a cause of emergency
situation, influences participation in primary edtion in Makutani division of

Marigat District.

The chapter highlights the concepts of educaticemergencies with special reference
to participation in primary education. Its startshwthe concept of cattle rustling with
reference to literature that is relevant to thigdgt It then proceeds to empirical
literature that touches on the factors affectingipi@ation in primary education. This
is followed by the theoretical framework, conceptitamework and a summary of

literature review.

2.2 Concept of cattle rustling on pupils’ participdion in primary education
Cattle rustling are practices among the cattle imgarommunities in Kenya.
However, in post-modern Kenya, cattle rustling hesnsformed from being a
customary means of livestock restocking where ti@til weapons such as bows and
arrows and spears were used to a commercial peastiere sophisticated weaponry

is used.

Conflict over alleged rustling was a major issuethie Johnson County, in the U.S

state of Wyoming (Johann Moritz Rugendas, 1858 ffansition from open range to
11



fenced grazing gradually reduced the practice siling in North America. In the 30

Century, “suburban rustling’ become more commonhwistlers anesthetizing cattle
and taking them directly to auction. It often talg@ace at night, posing problems for
law enforcement because on very large ranchesnittalee several days for loss of

cattle to be noticed and reported. Conviction is ta non-existent (Angel, 1892).

So far it is an area that had provoked quite a rarnalb researchers for the simple
reason that, security and education forms an iatggart of an individual's life and a
National base form an individual's life and a anahaions base for development.
Kenya and many other countries have used natiot@himations at various levels to
assess the achievements of their educational dodisiduals undertaking education
have been either promoted to higher levels or @dikiiged at a certain stages because
of these examinations. Thus it is for this rea@t schools usually face challenges
from educationist, parents as well as politiciangerformance as far as examinations
are concerned. These have been the main drivimgddsehind several researchers to
identify factors that affect pupils’ academic asl@ments since there were variations
in which some schools in secure areas realize gmotbrmance while others in

livestock raiding areas become victims of perforosan

Modernity has brought with it a more deadly formaattle-rustling, and has raised
concern because of its sophistication. Raids aa# planned and executed with
military precision characterized by the use of madend destructive weapons. Cattle
raiders are known to use small arms and light wesysoch as Mark 4, German Riffle

3, Alexander Klashikov 47, grenades and mortards Has virtually transformed

12



cattle rustling from a traditional practice to gy organized crime. The primary
element in these raids is that the cattle stolertaken to urban centers where they are
slaughtered and sold as beef. Only in rare cdsesattle are used to restock a
community whose resources got depleted. This neveldpment has made cattle

rustling a very profitable business, leading tacisnmercialization (Karanja, 2003).

According to Hendrickson, Armon and Mearns (1996jcke on livestock raiding
among the pastoral communities of Kenya. The aréchues that the long-persisting
and erroneous conception of famine among the mdstommunities in Kenya as an
essentially drought-driven-event has given way tmmng recognition today of the
key role which livestock raiding plays in the brdatvn of coping strategies.
However, this article argues that the phenomenoratiie raids parse is not the
problem. Rather it is the fashion in which raidimgs been transformed over the years;
from a cultural practice with important live hoodhancing functions, into more
predatory forms driven by an economic logic and enndorms of violence, which
attributed to low performance in schools, schoapdouts, causing death, deserting
the school premises, frequent transfers of teachmrd incompetent school

administrators.

2.3 Effects of cattle rustling on participation toprimary education

It is believed that violent conflicts around the ndohave involved around 300,000

children, both boys and girls, under the age ohteign (Blattman et al 2010, World

Bank 2005). More than 27 million children are estied to be out of school as a result

of emergency situations. According to the 1996 éthiNations report on the Impact
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of Armed Conflict on Childrencoordinated by Gragca Machel, two million children
died during armed conflicts between 1986 and 199@&/bzambique. Six million

children were seriously injured or permanently bied, and millions more were
separated from their families, physically abusdmjuated into military groups and,

particularly in the case of girls, traumatized leyw$al violence and rape.

Cantwell (1997), revealed that in Rwanda alonemasy as 300,000 children were
killed within a period of three months in 1994, lghvast numbers were physically
and psychologically maimed and forced to flee theimes. In Chechnya, 40 per cent
of civilian casualties from February to May 1995revechildren. In Bosnia and

Herzegovina, over 15,000 children were killed dgriiighting (UN, 1996). Many

children drop out of school before completing d fuimary cycle. In sub-Saharan
Africa alone, 10 million children drop out of primyaschool every year. In Pakistan,
almost half of children aged 7 to 16 from the pgbi@useholds are out of school,
compared with just 5 percent from the richest hbakis. In conflict affected poor

countries, 28 million children of primary schooleagre out of school constituting 42
percent of the world total. Children in conflicfedted poor countries are twice as
likely to leave schooling before completion as cansgd to other conflict free areas.
Only 79 percent of young people are literate inflctnaffected poor countries,

compared with 93 percent in other poor countri¢gateSand non-state parties involved
in armed conflicts are increasingly targeting @ank and civilian infrastructure.

Schools and schoolchildren are widely viewed by lgatants as legitimate targets, in
clear violation of international law. With over @@rcent of the population in many is

critical to overcoming the economic despair thaemfcontributes to violent conflict.
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Too many children entering school systems faildmplete a primary education cycle

(UNHCR 1994).

In 1996, Graca Machel presented her report on m@nldrapped in armed conflict to
the United Nations General Assembly. The reporéaéd the hidden face of conflict
the face of a child subjected to unspeakable btytdlhis is a space devoid of the
most basic human values, the Machel report comrdeiech unregulated terror and
violence speak of deliberate victimization. There &w further depths to which
humanity can sink. The international community mdsihounce this attack on
children for what it is intolerable and unacceptafMachel, 1996). According to
UNESCO (2012), approximately 42 percent of childrerSub-Saharan Africa drop
out of school early. Ensuring that children enteho®l at the appropriate age, that
they are prepared for school and that schools elved high quality education in the
early grades are among the key requirements farcred dropout rate (Ibid, 1996).
Although rapid significant progress has been madproviding access to education
for a number of children in the past decade, tieestill over 11.4 million school aged
children who are out of school in the Eastern andtls African region (UNESCO
2008). It is believed that violent conflicts aroutite world have involved around
300,000 children, both boys and girls, under the @igeighteen (Blattman et al 2010,
World Bank2005). More than 27 million children astimated to be out of education
as a result of emergency situations. A large priigoof these are internally displaced

(Mooney, Craven &Halse, 2005).
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In Kenya, recurring conflicts such as cattle rmgtlhave often disrupted learning and
adversely affected school systems and substantallyage. Both girls and boys are
endangered but girls seem to be more vulnerableetgepercussions of the conflict.
Boys keep moving with poisoned arrows in defenseheir cattle (Kikechi et al.,
2012). At this time due to the insecurity in theeargirls are prone to sexual
harassment and brutality leading to rape. Secwstityuld therefore be tightened in
conflict prone zones and also affected are thehyaiito are disadvantaged since they
go to fend for themselves and their family. Inceeascrime destabilizes communities
and denies the young people opportunities to adeasis education (Kikechi et al.,

2012).

Cattle-rustling menace in some parts of BaringotiNtgads to many deaths. Children
are not spared the agony and those who surviveersyfbverty and neglect.
Consequently, affected parents of cattle rustlogether with their children hide in
market places, local chiefs’ camps, religious center roam in the village begging
for security and maintenance. These parents aralletto finance their children’s
education. It is noted that the psychological trauhe children suffer is likely to hurt
them for the rest of their lives. Many of theseldt®n have been forced to leave

school (Katam, 2012).

Institutional factors in relation to effects of gatrustling on school factors include the
environment of teachers and the learning spacextreme cases of violent conflict,
schools have been used as battlefield for congugipthild soldiers and attacking

teachers. In the conflict in Mozambique, for exaenpdSper cent of the primary
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schools were destroyed, and in Rwanda 66 per dehedeachers fled or were killed
UNESCO (2012). During and after theifada, Israel forced the closure of schools for
Palestinian children in occupied territories, inm&ocases for two years or longer and

this seriously disrupted learning.

The destruction of infrastructure, the absencesathers and reductions in schooling
capacity during violent conflicts across the worddfects primary schooling
disproportionately (Aguilar & Retamal, 1998). Dwethe destruction of industries and
infrastructure, job opportunities for skilled lablke teaching may become scarce
where schools do exist they tend to be temporargiezresourced, overcrowded and
limited to primary education. In cases of refugesssding in camps, accessing schools
outside the camps may not be an option due to sssdesafety. The loss or
confiscation of personal documents also makes ewmi difficult for displaced

populations (Aguilar & Retamal, 1998).

He further argue that education has the potentialct as a force for peace but too
often schools are used to reinforce the sociakius, intolerance and prejudices that
lead to war. No country can hope to live in peand prosperity unless it builds
mutual trust between its citizens, starting in ¢kessroom. State and non-state parties
involved in armed conflict are targeting school Idten, teachers, civilians and
schools with almost total impunity. This is esp#gitue where rape and other forms
of sexual violence are concerned. EFA stakeholsleosild act as a far more forceful

advocate for human rights. Schools should be sesnand foremost as places for
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imparting the most vital of skills: tolerance, maltuwrespect and the ability to live

peacefully with others (Aguilar & Retamal, 1998).

According to Mooney et al., (2005), armed groupsived in conflicts have always
targeted educational facilities with classrooms tirmly bombed, burned or
threatened. The combined effect of attacks on wmldthe fear, insecurity and trauma
experienced by people living in conflict zones, atamage inflicted on schools is
holding back progress on all the education forgalals. It should be noted with
concern that the promise of action tomorrow is arpesponse to children who are
today losing their only chance of an education.rdeys to school become a life
threatening experience and conflict and displacérhewe grave consequences for
education. It is believed that education systemmactbe fully insulated from the

effects of violence (Mooney et al., 2005).

The damage that armed conflicts cause on educa&i@omething that cannot be
underestimated. Current patterns of violence witimeal parties actively targeting
children and schools are destroying opportunit@sedducation on what may be an
unprecedented scale (World Bank, 2005). Once safepeotective policies are put in
place, it ensures regular school attendance angttied of truancy. Regular school
attendance is interrupted when children and theainilfy members fear violence or
abuse on their way to and from school. Therefaiis,necessary and very important to
make sure that a fence has been put around thelsidiosecurity purposes. When
children are safe and protected in school, they parsue their education to

completion and will enhance retention rate.

18



2.4 Formal schooling in the pastoralist communities

The provision of formal education can be preseagedntagonistic to nomadic society
and traditions when viewed from the perspectivEBA, as Krétli and others contend.
As a mechanism of cultural transmission, a ‘goodcation’ should promote the
efficient adaptation of a society to its particut@vironment (Kratli, 2000). Therefore,
the informal and non-formal educational procesaéeady exists in nomad society,
will be those that promote their own cultural formasd modes of subsistence, with
advantages adapted to their specific environmeHBwever, formal education
promotes a world view and a human environment ddrassentially from the western
historical context where it originally developed. i$ therefore more relevant to
western culture and socioeconomic realities, wine@madism never formed a part of
the socio-economic or cultural dynamic, is an amaih and can therefore be
represented as at a lower level in the evolutiosaale of human development. The
structures of formal (western) education can tleeefoe argued to threaten the
integrity of pastoral society and its specific neesl process which can happen in three

ways:

First, by focusing almost exclusively on individuahildren, formal schooling
detaches a child from the livelihood and welfaré&®household, which conflicts with
the structural organization of pastoral economaesl (many other traditional societies)
in which the basic unit is the household, not tigiviidual. Parents may not consent to
their children attending school as it is not in thest interest of the household as a
whole. Representing such an action as the conttiaveaf a fundamental individual

right may, therefore, not only be inappropriatet legitimate state interventions well
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beyond the scope of education, while simultaneoasiyjumventing valid issues of
accountability and the quality and availability educational provision. Kréatli (2000)
draws attention to the contentious issue of claliblr in this respect, pointing out that
although generally viewed in negative terms (palady in the west), traditional
families and children themselves may regard houdeheork in a far more

constructive light as being educationally beneficia

The imposition of formal western-style schoolingtiaditional societies, such as that
of nomadic pastoralists, is far from being as ghaforward or as beneficial as some
would like to maintain. Certainly it is true thdtet nomadic peoples, who are the
subject of this review, may have good reason toawuious of the potentially negative
aspects consequent on consigning their childrethéokinds of formal schooling

initiatives that have prevailed until recently amdmany cases are still the only
options presented for them. At the very least they parting with a key household
labour resource — personnel who share herding nsgpbities and other household
tasks — for an uncertain profit, with the addeck rithat the process may even
‘deculturate’ the children and dispossess themnagbortant traditional skills and

knowledge.

Second, the emphasis on the universal value ofgpyirachooling means that it may
be difficult to recognize the ideological dimensioh educational practices on the
ground (Bray, 1986). Although equity in the staterevision of services to its citizens
is obviously an important goal in principle, thadgs of equity and children’s right to

education may veil, more or less, deliberate prastiof cultural assimilation of
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minority groups into the dominant society. This qggss has a long and rarely
honourable history, for education has long beewgeized as a key instrument for
social change and control, and particularly forhegsng minority or subjugated
peoples into a form more acceptable to the rulimgnimers or majority. The mind of
the twentieth century western rationalist has fe#d on from that of the earlier
missionary in being appalled at the ‘ignorance’trdfal peoples and their obstinate

adherence to traditional belief systems and prestic

Third, the satisfaction of basic learning needsthsught to bring out, as a
consequence, the empowerment of individuals. Incgple, this seems particularly
appropriate for nomads, given that, in most caslesy are minorities suffering

problems of under-representation, social, econ@nd geographic marginalization as
well as incorporation by hegemonic groups. Howeverpractice the notion of

empowerment is often presented as an automaticlt re$uthe elimination of

disempowering illiteracy. For those pastoralistsovilke up schooling, they may do
so either for the personal advantage of acquireg skills, income, or other benefits
that may advantage their household, or becauserpisin is no longer considered to
be economically, or perhaps even socially and milyy sustainable. Parents under
these circumstances might decide to have one dffiéoh their eldest son educated,
with his eventual wages being expected to providealaable and probably more

reliable supplementary income for the householdherty as a whole.
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Krétli (2000) further remarks that strategies tokeaducation more superficially
relevant to their interests by, for example, introidg stock-raising knowledge into
the formal education curriculum in order to makeeievant to livestock keeping, are
unlikely to impress, for “from their point of viewhey turn to schooling because they
have lost trust in pastoralism as a viable option their children” (Kratli, 2000).
Education and schooling are of vital importanceammunity, family and individual
welfare and for this reason is often eliminatedimyiconflict as a tactic of combat.
The school building may be the only substantiahperent structure in a community,
making it highly susceptible to shelling, closure looting. There is a crisis in

education provision in war zones.

The capacity of the state to deliver even a badication service during conflict is

very much reduced. Education requires consistemdifig, complex administrative

systems and close collaboration between policy-ntakind funding bodies at the
national, regional and local levels, as well ashw#dgencies responsible for
implementation, supervision, monitoring and evabrat Maintaining such a system

during political turmoil when funding, staff, pupiand communications generally are
jeopardised often proves impossible. In some ocintlbnes there is no recognized or
functioning state: in others, education budgetaaloeven cover staff salaries.

While few countries are able to sustain nationalcation systems during intense
violence, conflict is often periodic, or seasorad in some countries rudimentary
services are run during lulls in fighting. In So8hdan, for example, fighting is most
intense during the dry season, when people areerdieg some distance from the

schools. They return with their cattle during tlany season, making it feasible for
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children to attend school at this time of year. iewehere much effort is made to
maintain education during conflict, quality and emage are likely to be seriously
undermined. UNICEF estimated that in 1992 of tl#Q@,000 primary age children in
South Sudan only 30 per cent were receiving baslicaion and of those only 1 in5

was a girl (van de Linde, 1995).

2.4.1 Retention rates in primary education in conftt areas

The Glenn Commission (U.S. Department of EducaB000) argues that “high

quality teaching requires that the teachers haweep knowledge of the subject
matter”. The teachers in emergency prone areadeamaving deep knowledge of
teaching various subjects but due to insecurity dhality of their knowledge in

teaching may not be realized because of lack o§istency in the teaching learning

procedures.

Teachers are also prime targets, largely becausg dine regarded as important
community members and are frequently more than llysymliticized (Graham-
Brown, 1992). This affects the amount of knowledgparted to pupils. The pupils on
the other hand are under pressure and cannot aasdin information taught. In
Turkey, teachers have been caught in the middlpotifical conflict: The Turkish
authorities have pressured teachers to inform ein gupils and their families, making
their position untenable in the local community.th¢ same time the rebels threatened
teachers for continuing to teach the Turkish cuitim, which denies Kurdish identity
(Graham-Brown, 1994). During the crisis in Rwanaaye than two thirds of teachers

either fled or were killed. Most were Tutsis.
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Teachers in Somalia would not work in schools atgheir clan area for fear of
violence; the reduction in female teachers dueotr gecurity was especially notable
(Jama, 1992). There was also a dramatic decreabe mumber of pupils in Somalia.
The closure of many rural schools and the longadists between those institutions
that remained open left very few educational faesi that were considered suitable
for girls. In some cases, this accelerated theily enarriage. As tribal warriors and
looters, school-age boys became crucial to famiwisal and defense, making
education participation impracticable for them alksurvey in Mozambique revealed
that more than one third of children had experidnd@mage to or destruction of their
school during the war (Raundalen & Dyregrov, 199y. 1989, 45 per cent of all
primary schools had either been closed or wreckehiam-Brown, 1994). The
provinces of Tete and Zambezia, those most affebigdRenamo actions, were
deprived of 80 per cent of their schools. On talkexgmination, pupils’ performance

was poor, showing poor retention rates.

In Somalia many schools were destroyed by the mgriactions, while others were
closed down or looted (Jama, 1992). Reserves afosahaterials and supplies were
very low, mainly because of transport problems. édimhalf of primary schools in
Rwanda and all of the generally better equippedrsdary schools were ransacked,
even when children are able to continue attendoh@dal, their ability to learn maybe
seriously impaired by psycho-social distress orrpgaloysical health. Concentration,
comprehension and the ability to memorise infororatire often badly affected. For
example, teachers and pupils in one Palestiniatyseported that they had difficulty

concentrating, especially if they had witnesse@xperienced beatings, shooting and
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killings, or had family members who were in prisamin hiding (Nixon, 1990). This
leads to poor participation in the academic prgcessalated school drop-out rates.
Some researchers have found that exposure to gmlalso impairs moral learning,
especially among young combatants and others iedoinw active fighting (Boothby,

Upton & Sultan 1991).

2.4.2 Primary school promotion and completion in coflict areas

Preston (1988) highlights that education is oftessoaiated with formal state
schooling. But in practice it is a much broaderm@menon encompassing also the
learning and socialization that take place infofynaithin the family and community.
In rural areas these informal mechanisms may betheones available to children.
Informal education is deeply compromised by theisdogpheaval associated with
conflict. Changes in social and economic roles witthe family, disruption to
community and family life, family separation, psgebocial distress and the attrition
of figures of moral authority and leadership aldammine the transmission of values,

knowledge and skills across the generations.

While education may be a high priority for civilgnt is usually of little concern to
the militant. Because education (unlike healthleisfno obvious direct benefit for
combatants, the corrosion of education budgetsotsseen as problematic. Public
expenditure on education was reduced to virtuall\daring the fighting in Somalia
for example (Jama, 1992). This saw the recruitnoém¢enagers to being soldiers. In
the period 1970 to 1988 the bulk of recurrent exitere was absorbed by defense

and security needs, and both the level and sharedatation of government
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expenditure declined. Similarly, from 1985 onwatllere was a considerable drop in
resources allocated to education in Mozambiquetdubke war of attrition waged by
Renamo. By 1987 the education budget made up j8gtet cent of GDP, down from
4 per cent in 1983 (Graham-Brown, 1992). This fdrecaits in books, equipment,

furniture, writing materials and maintenance ofithngs.

Milu, (2010) noted that drop-out rates in primachaols in Kenya are higher among
pupils from poor households compared to those freealthier households. These
drop-out rates increased with the onset of FPEsadiwe country. This was attributed

to the basic needs poor households faced compatbdit wealthier counterparts.

2.5 Summary of literature review

This chapter sought to relate cattle rustling arsdimfluence on participation in

primary education. Related literature was reviewsdtch informed the theoretical,

empirical and conceptual framework for this studye foregoing researches are
inclined to say that access to education and emunedtperformance whether good or
poor depend on several factors as observed by d@bearchers. The studies, for
instance Miluet. Al (2010), Jama (1992), Eshiwahb&1), Onguyi (1986) and

Graham-Brown (1992), elaborate on education in geraies after conflict and the
roles stakeholders play. None of the studies, hewekave any information on

participation to primary education in Makutani Bvin, Baringo County, which is a

cattle rustling area. This is the gap that thiglgintends to fill.
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2.6 Theoretical framework

The term “education in emergencies” is commonlyduas short-hand to refer to the
theories and practices guiding the provision ofcation in contexts of crisis and post-
crisis transition (Sinclair, 2001). It refers brbado multiple levels and types of
education (i.e., from pre-primary, primary, secaydand tertiary to formal, non-
formal, and vocational) and to multiple types aéisr (i.e., from acute emergencies, to
protracted refugee contexts, to post-conflict recgvand civil war to natural

disasters). This study will look at EIE with fodasformal education in school set up.

Schools are social systems in which two or morequex work together in a coordinated
manner to attain common goals (Norlin, 2009). T@énition is useful, for it specifies

several important features of schools: (1) theyssbnultimately, of people; (2) they are
goal-directed in nature; (3) they attain their goirough some form of coordinated
effort; and (4) they interact with their externaveonment. The definition, however,
does not elaborate on one important feature ofashaeserving special attention: All
schools are open systemathough the degree of interaction with their eomiment may

vary.

According to open-systems theory, schools congtamiract with their environments.
In fact, they need to structure themselves to deal forces in the world around them
(Scott, 2008). In contrast, a closed-system thedpws schools as sufficiently
independent to solve most of their problems thraigir internal forces, without taking

into account forces in the external environmenngter a school closing or realignment
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of school boundaries for example; it affects thegbe in the school and those outside it.
Systems theory works on the inside and outsidehef drganization, as a way of

understanding and anticipating the consequencasyadecision (Ahrweiler, 2011).

This study is based on this similar form of edumatwhere violence erupts during the
education process. This touches on various socoesuic factors that have direct
and indirect influence to participation in educatitiouseholds lose their key source
of income to cattle rustling, and are deprived amseof meeting daily needs. Survival
being key compared to education, households woatdgb sending children to
school. Cattle rustling also cause insecurity nesyllto loss of lives, greatly affecting
participation in education. As soon as the situreticalm down some children are sent

to school while some do not continue with their eation.
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2.7 Conceptual framework

The conceptual diagram shows the relationship bEtviee variables. These variables
are assumed to be directly and indirectly relatethghat a change in the independent

variables causes a change in the dependent variable

Improved

* School enrolment Increased participation|
Cattle Rustling| | « Class participation > of pupils in primary

« Retention of pupils education

* School completion

Figure 2.1: Conceptual framework showing the inflnee of cattle rustling on

pupils’ participation in primary education

Figure 2.1 shows that in order to improve partitga in education, dependant
variable there needs to be enrolment in schoolsmetion from class to class,
retention and school completion (input processjhéncourse of the process, there is a
cattle rustling, which affects the output procegshlving direct or indirect impact on

the input process.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter describes the research methodologyinsmllecting and analysing data.
The section is organized along the following suldimegs namely; research design,
target population, sample and sampling techniquesssarch instruments, instrument

validity, reliability of instruments data collectigprocedures and data analysis.

3.2 Research design

A research design refers to the procedures usethéyesearcher to explore the
relationship between variables from subjects intougs, administer measures in
relation to the groups and analyze the data. Aaegrtb Orodho (2005), descriptive
survey design is a technique in which detailed rimi@tion concerning a social
phenomenon is gathered by posing questions to mespts. The study will use
descriptive survey design using both qualitative gnantitative approaches because it
intends to avail useful detailed information on tfectors influencing pupils’
participation in primary education in cattle rusgliprone areas of Makutani Division
in Baringo County. This choice of design was basedhe fact that it seeks to obtain
information that describes existing phenomena liyngsindividuals their perception,
attitude, behaviour or values .It can be used fogg and/ or explain existing status
of two or more variables. It is a flexible desigmdaa measurement of characteristics

of a large population.
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3.3. Target population

Target population is defined as that populationwioich a researcher wants to
generalize the results of the study (Mugenda & Nhaige 2003). The study targeted
all primary schools in Makutani Divisions of MartgaDistrict. There are 22 primary
schools in the division. The division also has tiyetwo (22) head teachers, one
hundred and seventy six (176) teachers, four (#fetand two hundred and twenty

(220) PTA members.

3.4 Sample and sampling techniques

Sampling is the process of selecting individuals dostudy to represent the whole
population. According to Mugenda and Mugenda (20®3¢ technique allows the
researcher to use the cases that have the requii@thation with respect to the
objectives of the study. Purposive sampling wasduse ensure that the entire
population of the study is represented. Purposarepling refers to non-random (non-
probability) sampling technique in much particigaate selected for a study because

of some desirable characteristics.

Gay (1987) says that a sample of 10% of the populas considered to be the
minimum while 100% of the population is required # small population. This is
used in drawing samples from various cohorts obpufation which have different
sizes and varying significance in a study. Largpypations attract a small percentage
of the sample size while a small population callléwger representation in the sample
size. This study therefore sampled 20% of the t@clb0% head teachers, 10% of
parents and all the local leaders of Makutani Davis
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Using the above technique, the sample size hasdaeuated as follows:

Table 3.1 Sample Population

Component Target Percentage Sample Size
Population Sampled
%
Head teachers 22 50 11
Teachers 198 20 39
Chiefs 4 100 4
Parents 220 10 22
Total 422 65

3.5 Research Instruments

The study employed questionnaires for the headhésacand teachers and Focus
Group Discussions and Interviews, parents andhredsc(Appendix Il, I, IV and V).
This is because the topic under study touches wsersitive issue among the
community members and most preferred for anonyniitys also gave a chance to
collect in depth information from respondents wieelfat risk of being exposed to

vulnerability.

3.6 Instrument Validity

According to Mugenda and Mugenda (2003) validitythe accuracy of inferences

which are based on the research results. Valifitthe instrument was done by

involving other master’'s students and supervisargliscussing the questionnaires.
The rationale behind this is that it was an opaculsion where members of the same

society are participating. It was therefore expedteat went go through the same
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experiences and others can attest to it. Faceityalichs determined by asking a

sample of the respondents to answer and commeheajuestions.

3.7 Instrument Reliability

In order to improve the reliability of the instruntean assessment of the consistency
of the responses on the pilot questionnaire wase.ddrest-retest technique of
reliability testing was used whereby the pilot gimsaires were administered twice
to the respondents, with a one week interval, lmnafor reliability testing. Then the
scores were correlated using Pearson Product-Mon@mtelation formula to

determine the reliability coefficient.

In order to improve the reliability of the instrumean assessment of the consistency
of the responses on the pilot questionnaire wag .dbest-retest technique of
reliability testing was used whereby the pilot dimsaires were administered twice
to the respondents, with a one week interval, ltmafor reliability testing. Then the
scores were correlated using Pearson Product-MoB@mmnélation formula indicated
below to determine the reliability coefficient.

rxy= NYXy- 3x). 0y)

VAN (x2)-(XX) 2} N (2y2)-(y) 2}

Iy = Correlation coefficient

N = The number of samples

¥X = Total score odd items statement
YY = Total score even items statement

2XY = The number of multiplication of X and Y
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The reliability test was carried out using the abdermulae and the correlation
coefficient of 0.88 was found after carrying oue ttest. This was acceptable as

recommended by Mugenda and Mugenda (1999).

3.8 Data Collection procedures

A permit was obtained from the National CouncilSzience and Technology. Copies
of the permit was presented to the District Comiorex and District Education
officer, Marigat district who further granted pession to visit schools under their
areas of jurisdiction. The researcher contactedptfimary head teachers through a
letter and thereafter made arrangements for theabsthools visits (Appendix 1). A
date was then set to have a meeting at a venukatdocus group discussions as per
the guide (Appendix Il and 1V). An appointment walso arranged with the chiefs so

as to administer the interview as per the interviende.

3.9 Data analysis

The raw data collected using the questionnaire wedied and cleaned by checking
for any inconsistencies. The close-ended and epded questions were coded. After
coding the template was prepared and was fed SR8S (Statistical Package For
Social Sciences). The SPSS was used to analyseddataiptively to yield results

which are presented by use of frequency tables.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter present data which was analysed fl@mtiestionnaires and interview
schedule. The chapter aims at liking the resuitthis study with literature from
studies carried elsewhere in order to draw compari3he chapter focuses on the
questionnaire return rate, demographic informatioh the respondents, data
presentation, interpretation and discussion ofifigsl which focused on the influence
of cattle rustling on pupils participation on edtma, pupils enrolment, retention and

pupils promotion from one class to another

4.2 Questionnaire return rate

Questionnaire return rate is the proportion ofdbestionnaires that are returned after
they have been administered to the respondentshé&lb0 questionnaires which were
given out to both head teachers and teachers warmed making the questionnaire
rate to be 100%. The questionnaire return rate ia dable 4.1

Table 4.1: Questionnaire return rate

Designation Questionnaires Questionnaires Percentage
administered returned

Teachers 39 39 100

Head teachers 11 11 100

Total 50 50 100
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4.3 Demographic information
The study sought to establish demographic informnadif the respondents such as age,

level of education and length of service

4.3.1 Gender of the respondents
The study sought to establish the gender of thehtra and Head teachers, this aimed
at establishing whether the views of all gendersewsmnsidered for the study. The

results are as in Table 4.2

Table 4.2 The gender of teachers and head teachers

Teachers Head teachers
Gender Frequency Percentage Frequency Percentage
% %
Male 16 40 8 70
Female 23 60 3 30
Total 39 100 11 100

Table 4.2 shows that in the teaching fraternity de&vm dominate males at 60% and
40% respectively but on school leadership materesndominate at 70% and 30%
respectively. This implies that there are a fewdlarteachers who are in leadership

positions
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4.3.2 Age of the respondents

The study sought to establish the age of the heachers and teachers, this aimed at
ensuring that the head teachers and teachers datwssges were involved in the
study. The results are as in Table 4.3

Table 4.3 Ages of the respondents

Teachers Head teachers

Age category Frequency Percentage Frequency Percege

Below 25 5 13 0 0
25-34 10 26 2 18
35-44 12 31 4 37
45-54 8 20 3 27
Over 54 4 10 2 18
Total 39 100 11 100

Table 4.3 shows that over 50% of the teachers aadthachers are above 35years of
age. This implies that they have been living in Maki division for a long time to
witness cattle rustling and its effects on childpanticipation in primary schools in

Marigat district.

4.3.3 The educational level of respondents
The respondents were asked to indicate their eidunciatvel, this aimed at establishing
the qualification of the teachers teaching in prymechools in the area. The results are

asin Table 4.4
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Table 4.4 Professional qualifications of respondest

Teachers Head teachers

Frequency Percentage % Frequency Percentage %

Untrained 8 20 0 0
P1 16 40 5 45
Diploma 8 20 3 30
Degree 6 15 2 15
Masters 2 5 1 10
Total 39 100 11 100

Table 4.4 indicates that 41% of teachers and heachers have P1 qualification and
the rest 59% are above P1 qualification. This isiratication that teachers are
qualified to teach in primary schools but theirigedy of curriculum is affected by

high rate of cattle rustling in the area

4.3.4 Length of service for teachers and head teasts

The length of teachers’ service and head teactmrgth of service in leadership
position was sought. This aimed at establishindehgth of service for the teachers in
order to find out their experience. This was basedthe assumption that those
teachers who have taught for a long time are abldarly link cattle rustling with

pupils’ participation in school. The results arepassented in Table 4.5
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Table 4.5 Teachers and head masters length of sesei

Teachers Head teachers
Length of service Length of service as head
as teachers teachers

Years Frequency Percentagefrequency Percentage

% %

0-5 years 12 30 0 0

6-10 years 16 40 2 20

10-15 years 8 20 3 30

Above 15 years 4 10 6 50

Total 39 100 11 100

Table 4.5 shows that 50% of the head teachers $@wed for more than 15 years.

This is an indication that for one to be a head sthool one must have served for a
long time as a teacher. This confirms that thearses given by the head teachers
were based on the experience on teaching and oherdie responses are reliable.
Table 4.5 also shows that majority of teachers 4@e served as teachers for 6-10

years an implication that their responses is gredrah wide experience on teaching

4.4. Causes of cattle rustling

In a bid to establish the effects of cattle rustlon pupils’ participation in education

the respondents were asked to identify the causessting in the areas, several

reasons were given for the cause of cattle rustlifige results are as presented in

Table 4.6
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Table 4.6 Causes of cattle rustling according to pants

Causes of cattle rustling Frequency Percentage
%

Availability of guns 9 40

Traditional value attached to the activity 2 8

Commercialization of the raided cattle 5 24

Poor leadership in the area 5 22

Need to have livestock to pay dowry 1 6

Total 22 100

During the discussion focus group, the parents wetke opinion that the prevalence
or massive use of guns in cattle raiding is theomapuse of and persistent cattle
rustling in the area. 40% of the parents reported, tavailability of guns is the major
cause of cattle rustling. The other cause of catilling is the traditional value
attached to the activity as reported by 8% of theepts. The parents were of the
opinion that a cattle rustling has been taking @lacthe area for a long time and
therefore the practice has been accepted in thencmity as one of the values of the
society. This makes cattle rustling to be a via tannot be wished off anyhow. They
acknowledged that before the introduction of tha,gbe residents and people in the
neighboring community have been using traditionehapons such as bows and arrows
to raid. Traditionally, both communities observesdding rules including; theft of

livestock, capture women and children, but theres wa murder or destruction of
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property. Captured women and children are intedratgéo winning community

through socialization.

According to the parents, access to illegal fireaismblamed on the porous Kenyan
boundaries in the north with Sudan; to the eash Bibmalia; and to the west with
Uganda and the resistant armies. The presents ofliate in these countries

encouraged the free movement of arms into the hahd®igbouring communities

besides, individual effort of acquiring guns, tlespondents were of the opinion that
Politicians were also involved in acquiring gunsl @mmunition for the residents. The
availability of guns and presence of guaranteedketarfor stolen animals escalated

the practice of cattle rustling.

The other factor that promoted cattle rustlingoadmg to the parents was the
willingness of some community members to provioledfand transport to the raiders
up to the areas where raiding took place and batkrjeted. Poor leadership was also
mentioned as one of the factors that contributeattie rustling. The poor leadership
promoted laxity in the community on matters of ségthence enabling the raiders to

easily carry out the act scot-free

The other factor is commercialization of raidedeltock, 23% of the parents held the
opinion that commercialization of raided livesto@ccelerated cattle rustling.
Commercialization here refers to the ready markatash for stolen/raided animals.
Unscrupulous business people with good links tatip@ns and senior government

officials were reported to have organized and suped cattle rustling for individual
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gain. They purchasing stolen livestock at low mi@nd fetching high profits by

selling them in major urban centers and internatiomarkets.

These activities implied raiding had become a suwt livelihood to those who
owned guns and a means of making quick wealthHemselves. Traditional values
such as dowry/bride wealth were identified as fiacthat encouraged the youths to
participate in cattle rustling accounting for 6%he respondents reported that bride
wealth is as high as 20 — 60 cows and 10 — 40 doatse to get a wife. This figure is
not uniform because it is pegged on the beautyracker and education level of the
girl. As a result of a high stake associated witiud wealth the youth are highly
motivated to carry out cattle rustling in orderget livestock to offer as bride wealth.
This factor alone is responsible for the high tutnaf raids conducted by neighboring

communities.

The findings of this study mimics the work of JBM& (2010) report which alluded
that the arming of communities in preparation to a@ntribute to cattle rustling, they
further said that illicit arms and light weapon® @asily be concealed and transported
from one place to another. The JETEMS report aldecates that physical boundaries
cutting across traditional migratory routes andleatustling among the pastoralist
communities is one of the main contributors of leatustling. The competition
resources such as water and pasture escalateraattiag due to animosity created as
the communities fight for these resources. A stdoye by Hendrickson (1996),
confirms that, due to proliferation of small firemes and commercialization of cattle

rustling, there is a large-scale violent cattledirag between neighboring pastoral
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communities in Kenya. Another study done by Diei®§7) says that livestock
movement into grazing lands and watering pointsiltéato conflicts as a result of
competition and sometimes the grazing lands an@rmat points stretch into crop-
growing areas which result into conflicts. The KHRZD10) also asserted that cultural
practices is a major cause of cattle rustling siitcis considered to be a deeply
entrenched in cultural practices where young meal divestock either as a show of
heroism or for re-stocking their livestock for \@rs purposes including payment of

dowries.

4.5 The influence of cattle rustling on pupils’ paticipation in Primary education

in Makutani division, Baringo district
The main purpose of this study was to establishinfleence of cattle rustling on
pupils’ participation in primary education in Makni division. The respondents were
therefore asked to indicate the extent to whicHlehges related to cattle rustling as

indicated in Table 4.7 affects pupils participatioreducation.
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Table 4.7 Head teachers and teachers’ opinion onehinfluence of cattle rustling
on pupils’ participation in Primary education
1= very small extent 2= small extent 3= moderatd¢eex 4=large extent 5= Very

large extent

Challenge 1 2 3 4 5

% % % % %
Poverty due to stolen cattle 10 15 5 60 10
Death of parents to support pupils 0 0 0 20 80
Children involved in cattle rustling 50 10 20 15 15

Lack of learning facilities due to destruction 70 010 10 10

Inability for pupils to travel to schools due t® 0 0 15 85

insecurity
Lack of enough teachers in schools 10 25 15 30 20
Fear of attack while at school 0 10 O 80 10

The Moran’s who practice cattle rustling have 0 0 75 25
no opportunity for accessing education

Forced early marriages due to poverty 40 20 O 10 30

N=50

Table 4.7 shows that there are several factors dffatts pupils participation in
education in Makutani division, such factors in@agInability for pupils to travel to
schools due to insecurity as attested by 85% ohéaglteachers and teachers who said

it greatly affect pupils participation, Death ofrgats to support pupils as indicated by
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80% of the head teachers and teachers who saffbdtsa to a large extent, Fear of
attack while at school 80% large extent, the Masamho practice cattle rustling have
no opportunity for accessing education 75% largergxand poverty due to stolen
cattle as indicated by 60% of the respondents 84id it affects participation to a
large extent. According to the headteachers aadhtss, other factors that affects
pupils participation in primary education but not @ large extent includes: 20%
children getting involved in cattle rustling, 40%ck of learning facilities to

destruction during cattle rustling period, and 10@%children are forced to early

marriages due to poverty.

4.6 Influence of cattle rustling on pupil enrolmentin primary schools

The other objective of the study was to establish effect of cattle rustling on
students’ enrolment. Both teachers and head temebene asked to indicate whether
cattle rustling affect enrolment in primary schod@sth teachers and the head teachers
agreed that cattle rustling affect enrolment asshby declining enrolments as shown
in Table 4.8

Table 4.8 Number of pupils in ten schools for thealkst three years

Year 2011 2012 2013

Number enrolled 3018 2692 2540

Table 4.8 shows that cattle rustling contributedexlining number of pupils in
schools. When the teachers and headteachers wkee &s indicate the factors
associated to cattle rustling which contributes declining enrolments, they
highlighted several factors as in Table 4.9
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Table 4.9 Factors associated to cattle rustling wblh contribute to declining
enrolment in primary schools in Makutani Division, Marigat District according
to headteachers and teachers

1= very small extent 2= small extent 3= moderatdeex 4=large extent 5= Very

large extent

Factor 1 2 3 4 5

% % % % %
Insecurity 5 5 0 80 10
Poverty 0 0 0 75 25
Death of guardians/parents 20 10 O 60 20
Revenge attacks after cattle rustling 15 15 10 500 1
Migration due to cattle rustling 0 10 O 20 70
N=50

Table 4.9 shows that one of the factors associatethttle rustling resulting to low
enrolment rates includes migration of parents foma place to another to protect their
animal from cattle rustling as indicated by 70%lw teachers and head teachers who
said that migration to a very large extent affguipils enrolments. The other factor
is insecurity which forces children to opt to sttyhome for fear of being attacked as
they go to school as indicated by 80% of teachedsteead teachers who agreed that
insecurity to a large extent affects enrolmentsachers were also of the opinion that
cattle rustling can affect enrolment by making tesas to stay away from school and
therefore pupils fail to go to school where there ao teachers. On the other hand

lack of school fees due to poverty attributed tslof livestock through cattle rustling
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affect enrolment as indicated by 75% of teacherd head teachers. When the
livestock is stolen parents have no money to papdacfees because most of parents
rely on livestock as their source of livelihood. €Tkeath of parents also affects
enrolment because elder children stay at homek® ¢are of the young ones due to
orphanage. Absenteeism by either the student cetieher leads to either incomplete
coverage of the syllabus or poor coverage. Thisrednce the quality of education.

Being in a cattle rustling area, being absent fsminool due to insecurity caused by

cattle rustling would be understandable.

The head teachers were also of the opinion thadlerets are nomadic pastoralists
whose main economic income rely heavily, if noirehy, on cattle. Instances of cattle
rustling would therefore take away a big sourceesenue from the family and this
would affect any household’s expenditure. This doddle an explanation to
absenteeism due to school fees according to Hésdng Armon and Mearns (1996)
the fashion in which raiding has been transformedr dhe years; from a cultural
practice with important live hood enhancing funepinto more predatory forms
driven by an economic logic and modern forms ofence, which attributed to low
performance in schools, school drop outs, causiegthd deserting the school
premises, frequent transfers of teachers and inetenp school administrators. The
same sentiments were shared by village elders kiefsovho said that incidences of
cattle rustling lie in cultural practices that ateeply rooted in lifestyle of pastoral
communities, moralism, circumcision and paymend@fry are very common among

pastoral communities hence affecting enrolmenthosls.
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The results of this study on the influence of eattlisting on pupils enrolments
concurs with Blattman et.al (2010), who mentioreat tmore than 27 million children
are estimated to be out of school every year assaltrof emergency situations, of
which cattle rustling in Baring county is consid#te be an emergency case. This is
also cited by Katam (2012) who said that many efc¢hildren in conflict areas such
as cattle rustling have been forced to leave schakéchi et.al, (2012), also said that
when there is insecurity in learning institutiogs]s fail to go to schools because they
are prone to sexual harassment and brutality wénemtually may lead to rape. This
denies the pupils the opportunity to access balicaion. They continue to say that
recurring conflict in Kenya such as those causedcatle rustling often disrupts
learning and adversely affect school system andtanbally damage. Both boys and
girls are endangered. Boys keep moving with bows @mows in defense of their

cattle.

4.7 Influence of cattle rustling on pupils promotio from one class to another
according to teachers

The study sought to establish the effect of cattf#ling on promotion of pupils from

one class to another. This was informed by theorgag that low promotion rate

affects internal efficiency of education. The réswere shown in Table 4.10
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Table 4.10: Factors influencing pupils promotion fom one class to another

Factors Frequency Percentage
%
Cattle rustling 16 40
Absenteeism 8 21
Poor performance 6 15
Family separation 7 18
Psycho-social stress 2 6
Total 39 100

According to Table 4.10, 40% of the teachers atbshat cattle rustling negatively
affect promotion because pupils fail examinatio2$% indicates that high rate of
absenteeism associated to cattle rustling is arfaghich affects promotion. This
result mimics the work of Preston (1988) who asskthat formal education is deeply
compromised by the social upheaval associated wathflict like war or cattle
rustling. 15% of the teachers indicated that pafggmance due to lack of syllabus
coverage is also a hindrance to promotion. 18%eft¢achers indicated that changes
in social and economic roles within the family, rdggtion to community and family
life, family separation as contributed by cattlesthng is also a factor which affect
promotion, while 6% of the teachers indicated {stcho-social distress also affects
promotion. The same sentiments were also sharddiloy et. al (2010) who noted
that promotion rates in Kenya are low from pupilsoncome from households

affected by conflict like wars and cattle rustliogmpared to those from peaceful
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areas. This low promotion rate negatively affetis policy of FPE which sought to

promote access to primary education.

4.8 Influence of cattle rustling on pupils’ retenton

Student retention rate is measured as the ratéhiahvgtudents remain in a learning
institution, in relation to the required amounttimhe the student should spend in the
learning system. This implies that high retentiates means high number of students
who remain in the learning system to the complepomt while low retention rate
implies few students enrolled in schools stay imosds to the completion point.

In this study, the main focus on student retentiates was specifically channeled
towards how cattle rustling influences retentioresaThe findings are as presented in

Table 4.11

Table 4.11 Influence of cattle rustling on pupils’ retention according to

headteachers and teachers

Factor Frequency Percentage
%

Lack of fees 8 16

Poor performance 12 24

Lack of concentration 2 4

Absenteeism 8 16

Drop-out 12 24

Death of parents 8 16

Total 50 100
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The findings in Table 4.11 show how cattle rustlinfluences retention rates among
the student fraternity in Makutani division. Theghi dropout rate, 24% and
absenteeism, 16% was attributed to male studenisgof join the community in

cattle rustling activities. Lack of schools, 16% a result of stolen livestock, 24%
poor performance due to lack of syllabus coverdayk of concentration 4% due to
fear of being attacked as they are in school ar¥d tléath of parents due to being
killed by the raiders. This is a similar finding Kratli (2000) on why formal

education cannot fit in the nomadic pastoralistsiywof life. The lack of fees is

attributed to the economic dependence on pastoraligiich is used to raise fees for
children. This is impaired in case of cattle rugfliThe gravest effect of cattle rustling

to the society is death of community members.

4.9 Influence of cattle rustling on completion amog primary school pupils

School and class completion is vital in the proads®rmal education as it is used to
measure the internal efficiency of any educaticstesy. When pupils do not complete
a particular education system the education systesaid to be inefficient because it
leads to wastage rates. A student needs to begilass or education course and
complete in order to acquire skills to make therafuisand relevant in the society
after schooling. To this effect the teachers wesleed to indicate the extent to which
they strongly disagree, disagree, neutral, agrestrongly disagree with some stamen
related to cattle rustling in relation to schootmmetion. The results are as in Table

4.12
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Table 4.12 Influence of cattle rustling on completin among primary school

pupils

1. Strongly disagree, 2. Disagree, 3. Neutral, 4rée, 5. Strongly disagree

Statement 1 2 3 4 5
SD D N A SA
% % % % %

Cattle rustling lead to pupils drop out 0 0 0 10 90
Cattle rustling causes insecurity in learning 10 O 70 20
institutions

Cattle rustling disrupts learning activitiesingols 10 10 10 20 70

Cattle rustling leads to death of parents 0 10 100 620
Cattle rustling leads to poverty 0 0 10 20 70
Insecurity forces teachers to desert duty 0 20 O 580
Insecurity leads to teachers shortages 20 30 O 40 1
Revenge forces children to join armed conflicts 6010 O 10 20

As presented in Table 4.12 it can be deduced tiaitspdropout rate increases due to
cattle rustling as indicated by 90% of the teaclsrd head teachers who strongly
agreed that cattle rustling affects pupils completiate. The other factor that affects
completion is cattle rustling disrupting learningiaities in schools and poverty as a
result of cattle rustling. When learning is disegbpupils tend to drop out of school
hence leading to low completion rates. Cattle mugthlso lead to death of parents,
Insecurity hence teacher’s shortages or teachegsrtiteg their work. This affects

completion rates because pupils will opt to stayyiwvom school due to absence of

teachers.

52



4.10 Chiefs responses on influence of cattle rustfis on pupils participation in
primary education in Makutani division

The researcher conducted a discussion through t@nview schedule. From the
discussion, majority of the chiefs interviewed raeel that most of the communities
affected by cattle rustling end up losing theireBtock. This creates poverty hence
affecting the pupils because their basic needs rete met and therefore lack
concentration in their class work. It also strongiyerged from the discussions with
the informants that practice of cattle rustlingdedo abuses of children’s rights and
collapse of education. For instance, traditiontdignage boys after circumcision were
engaged in cattle rustling from the neighboring oamities hence abandoning
learning. They also raised challenges such aditvadl beliefs, for example moranism
being a major pull factor that increased schoolpduts among boys and also
insecurity owing to cattle rustling and attacks nironeighboring communities.
According to the chief of Makutani Division, factothat exacerbate incidences of
cattle rustling lie in cultural practices that ateeply rooted in lifestyle of pastoral
communities, moralism, circumcision and paymend@fry are very common among
pastoral communities. The challenges reported ey diiefs during the interview

greatly affect pupils’ participation in primary exhtion in Makutani division.

4.11 Parents responses on influence of cattle rusths on pupils participation in
primary education in Makutani division

The parents during the focus discussion groupwsHothat banditry and cattle

rustling have had negative impact on the commuegpecially on women and

children. There has been massive theft of livestdobting and destruction of
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property, collapse of education systems, insufficiafrastructural facilities. These
and many other problems make survival of victimscaftle rustling difficult thus
affects their pupils’ participation in primary edtion. Persistent conflicts between
neighbouring communities have caused negative itapag the assessed division
where education system has been affected by ca#ing. At least four schools have
been closed as conflict heightened, closure osth@ols have caused a major blow to

the free education programme being implementedh&Kenyan government.

4.12 Suggested Conflict Resolution Mechanisms to la Rustling in Kenya

Although Kenya is prominently present and activeha international and regional
initiatives on conflict resolution, the governmdras achieved very little in terms of
controlling trade in illegal arms in rift valley.h€ government deploys General
Service Unit (GSU); Anti Stock Theft Unit (ASTU);diinistrative Police [AP] and
Regular Police whenever cattle rustling takes pladecattle rustling still persists in
the area affecting children schooling. This apphoat conflict resolution has three
weaknesses; one the officers lacks coordinationicpdarly when a raid occurs,
second is that officers are less armed comparectattie rustlers who have
sophisticated weapons and thirdly is whether thmursly officers should shoot at
raiders who are citizens (Kimenju et al. 2003). Sehaveaknesses make the security
officers insufficient in curbing cattle raids ang associated impacts to residents of
Marigat district. The government also organizesasmmal security operations in the
North Rift aimed at confiscating illegal arms frantizens. However these operations
have failed because residents are intimidatedamtbcess. The government has also

used tactics of declaring amnesty to those willingsurrender guns, while using
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threats and ultimatums to others. Whenever suctrrisggoperations are carried out
the residents are physically abused, molested apped of property. These

government tactics have only served to create imaired and despise for government
security personnel in the region. Cattle rustleln®\get forcefully disarmed ending up

upgrading their weapons into sophisticated ones.

The issues that underlie the conflicts betweerdezds of Marigat and neighboring
communities has earlier identified are linked talemdevelopment, illiteracy, poverty
and inequitable distribution of resources. Any nueas that are set to resolve these
conflicts should address these underlying issudsereiin introducing or reducing
them. The triggers of these conflicts are iderdifes the easily accessible guns,
commercialization of cattle raiding and politicatitement. The gun market should be
demolished from source.

Politicians who incite their votes to raid othemwaunities should be arrested and
charged in court. The government should invesomflict resolution and stop relying
on NGOs to bring peace in the region. There is nirgeeed for all stakeholders to
develop the region through construction of SchoBlsads, Markets and awareness

creation on alternative forms of livelihood othlean pastoralist life.
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CHAPTER FIVE

SUMMARY OF STUDY, CONCLUSIONS AND RECOMMENDATION

5.1 Introduction

This chapter focuses on the summary, conclusiodsesommendations of the study

5.2 Summary of the study

The purpose of this study was to establish theuenfite of cattle rustling on pupils’
participation in primary education in Makutani divin of Marigat district, Baringo
County, Kenya. The study was guided by four obyestithat focused on the influence
of cattle rustling on enrolment, retention, prorontiand completion of primary
course. The study embraced descriptive survey demigl data was collected using
questionnaires and interview guide. The data wasyaed using SPSS and presented

by use of graphs and charts.

Through data analysis, this study establishedttreaacademic performance of pupils
in Marigat division is as a result of cattle rusfjiwhich is prevalent in the area. The
study established that when cattle rustling ocqupgils perform dismally in their
examinations because it results to high pupilseateeism rate, teachers’ absenteeism
for fear of being killed, lack of concentrationmipils when in class as they fear to be
killed, loss of property and lives, hence affectmgpils performance in examinations.
Such experiences would most likely affect studentsicentration on their studies
which would be reflected on poor academic perforreaiihis shows a relatively big

magnitude that cattle rustling has on the qualitgducation.
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5.3 Findings of the study

The study also established that cattle rustlingcfénrolments in primary schools by
making parents of the children in school keep ograting from one place to another,
enrolment is also affected by some children optmgtay at home for fear of being
attacked as they go to school. The absence of éemet school during the time of
cattle rustling also make pupils not attend scHmedause there is no one to teach
them. The lack of school fees attributed to sta@aemmals affects enrolment because
pupils cannot be able to buy school materials saschniform or pay for other levies
required in school. The death of parents also &ffenrolment because elder children

stay at home to take care of the young ones dasptmnage.

On retention rate the study established that theeelow retention rates in primary
schools in Makutani division. The low retentiorteras attributed to cattle rustling
which contributes to lack of school money to medtuaational demands, poor
performance which make pupils repeat classes hamogping out eventually, lack of
concentration in class due to fear of attack, alesesm associated to fear of reporting
to school especially when rustling occurs and de&thupils in the process of cattle
rustling process. The completion of education eceuskey because the learner leaves
the education system with the skills required fochs education level. In Makutani
division, the study established that the completiate is low as a result of cattle
rustling which leads to being absent from schaowecurity, the distance from home to
school due nomadic way of life among pastoralisis sparse population of learning

institutions
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The major findings of this study are cattle rugtlcontributes to poor performance in
examination because children are forced to be batlwol for a long period of time

as indicated by 100% of the teachers and headtesagi® attested that cattle rustling
in-deeds affects pupils’ participation in educatidine other finding is that; cattle

rustling results to low participation rates of dgpin school. This was attributed to
chronic schools absenteeism by teachers and pamilsndicated by 17% of teachers
and head teachers and pupils fearing to go to $ahg® to insecurity as shown by
25% of the respondents. Another major finding &t ttattle rustling affect promotion

from one class to another. Cattle rustling affgctamotion from one class to another
by making children repeat classes especially whey are absent from school for a

long period of time due to insecurity instigateddagtle rustling.

5.4 Conclusions

Through data analysis the study established thtile caustling in-deed is a great
hindrance to access quality education in publimpry schools in Makutani division.
From this study, it denies the access to qualitycaton mainly by causing insecurity
which claims lives of education participants, sdhdoopouts and migration of
inhabitants to safer areas. This leads to pooremadperformance and minimized

retention and completion rates in schools.

Cattle rustling pose a big problem to the paststalommunities in Kenya and the
world. From the findings of this study, cattle tisg affect various aspects of the
learning process which need to be addressed inr dodémprove the quality of

learning in public primary schools in Makutani divin.
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5.5 Recommendations

Based on the findings of this study it is recomneshthat;

)

ii)

Vi)

The community should be enlightened on better nusthaf dowry payment
other than cattle as this will reduce cases oflingst In addition, the

governmental and non-governmental organizationsildhdemarcate the land
to avoid conflict due to competition of pasture amdter. This will help in

improving pupils participation in primary educationMakutani division.

The government should eradicate black market fattecéo reduce cases of
cattle rustling as this is brought about by the gwrcialization of animals.

In order to improve the situation on the area theegnment in partnership
with Non-Governmental Organizations should set @penboarding schools to
shorten the distance and improve on security blgimgj police camps near the
boarding schools. With this regard learning envinent will be conducive

thus improve retention, completion, promotion ancbenent rates.

The warriors should be enlightened to stop thetm®of cattle rustling as it
causes teacher and pupils’ absenteeism, damagehoblsfacilities, hence

disrupting learning.

All security agencies and relevant line ministsé®uld collaborate with each
other and with key education stake holders to enshat the conflicts are
promptly and effectively resolved.

The government should have an appropriate actkemtagainst cattle rustlers.
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vii) Security forces should deal firmly with people fdurstealing cattle or
engaging in cattle rustling. This will discourageyafurther acts of ‘cattle

rustling hence improve the security and cause @mnltbo school.

5.6 Suggestions further research
Out of this study, it could be recommended thahe&absence of interventions, further
studies can be done on:

i) Improved ways of formal education that can be aslbjpt nomadic pastoralist
areas that can improve the quality of education.

i) There is a need to carry out a study on the peaosepif pupils about
education, this could help improve retention andngletion rate because
pupils’ perception on education could affect enrmtrbesides cattle rustling.

iii) There is also need to carry out a study of thisineaih a large area to establish
whether the influence of cattle rustling on retemtand completion rates is the

same throughout the entire pastoralist community.
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APPENDICES

APPENDIX I: LETTER OF INTRODUCTION

Kipkorir Henry Siele
University of Nairobi
Department of Educational
Planning and Administration
P.O. Box 30197
Nairobi

THE HEADTEACHER

Dear Sir/Madam,

RE: REQUEST TO CONDUCT RESEARCH IN YOUR SCHOOL

| am a post graduate student of the University afrdbi. Pursuing a degree in
Educational Planning and Administration. | am aaetthg a study ontnfluence of
Cattle Rustling On Participation In Primary Educatin In Makutani Division Of
Marigat District, Baringo County, Kenyaand your school has been chosen to
participate in this study. | am hereby requesforgyour assistance when collecting
data in the school. The content of this data ballfor academic purpose only. The
confidentiality of the respondent will be highlyspected.

Thank you in advance.

Yours Sincerely,

Kipkorir Henry Siele
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APPENDIX Il: HEADTEACHERS’ QUESTIONNAIRE

Introduction
| am a post graduate student at the University afrdbi, pursuing a degree in
educational planning and Administration. | am cartthg a study to establish the
influence of cattle rustling on pupils’ participati in primary education in Makutani
division of Marigat district, Baringo County, KenyRlease tick in the appropriate
brackets and in other cases give your opinion yreeDo not write your name or
designation anywhere. The source of this inforamatill be completely confidential.
SECTION A: Background Information
1. Please indicate your gender? Male [ | Female [
2. How long have you been in this position?
1-5 years [ ] 5-10years[ ] Over10rnged |
3. How frequent does cattle rustling occur in MariDadtrict

Often [ ] very often [ ] rare 1

4. Which months of the year is cattle rustling frequen

SECTION B: Effects of cattle rustling on School Enolment
Please indicate the extent to which you considerfahowing factors as the effects of

cattle rustling to school enroliment in Marigat Dist.
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Use the scale of: Use the scale of: 1= Very smd#reg 2=Small extent 3= moderate

extent 4= Large extent 5= To A very large extent

No. | Factor 1123 4|5
1 Insecurity
2 Poverty

3 Death of guardians

4 Revenge attacks after cattle rustling

5 Migration due to cattle rustling

6. Kindly state any other factor that you consideraaseffect of cattle rustling to

student enrolment in primary schools in Marigattis.

7. What Measures are being taken by head teaahénsrease student enrollment in

primary education?

Section C: Effects of cattle rustling on pupil comfetion of education
Kindly indicate the extent to which you agree witle following statements as effects

of cattle rustling on pupils’ completion of primaggucation
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Use the scale of: 1= strongly 2=Disagree 3= Noaglise 4= Agree Sure 5= strongly

agree

No. | Statement 1123 4)| 5

1 Cattle rustling lead to pupils drop out

2 Fighting causes insecurity in learning institno

3 Cattle rustling disrupts learning activities aheols

4 Fighting leads to death of parents

5 Cattle rustling leads to poverty

6 Insecurity forces teachers to desert duty

7 Insecurity leads to teachers shortages

8 Revenge forces children to join armed conflicts

9. Please indicate any other effect of cattle ingthn pupils’ access to education.

10. What Measures are being taken by head teathensrease primary education

completion?
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Section D: Effects of Cattle rustling to participaion in Education.

Please indicate the extent to which the followihglenges related to cattle rustling
affect pupils participation in education. Use tlvals of: Use the scale of: 1= Very
small extent 2=Small extent 3= moderate extent drgé extent 5= To A very large

extent

e
o

Challenge 1123/ 4]5

Poverty due to stolen cattle

Death of parents to support pupils

Children involved in cattle rustling

Lack of learning facilities due to destruction

Inability for pupils to travel to schools dueitsecurity

Lack of enough teachers in schools

Low performance in KCPE

Fear of attack while at school

O©| O Nl O g & W N| B~

The morans who practice cattle rustling have | no

opportunity for accessing education

=
o

Forced early marriages due to poverty

11. Kindly indicate any other effects of cattle thing that affect participation to

education by pupils.

12. What Measures are being taken by head teatthérsrease student enrollment in

primary education?
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APPENDIX Ill: QUESTIONNAIRE FOR TEACHERS
| am a post graduate student at the University afrdti, pursuing a degree
educational planning and Administration. | am castthg a study to establish tl
influence of cattle rustling on pupils’ participatiin primary education in Makuta

division of Marigat district, Baringo County, KenyBlease tic (+) in the appropriate

brackets and in other cases give your opinion yredDo not write your name
designation anywhere. The source of this infornmatidl be completely confidentic
SECTION A: Background Information
1. Please indicate your gend¢Male [ ] Female [
2. How long have you been in this positic

1-5years[ ] 5-10years|[ ] OverlOyears [ ]
3. How frequent does cattle rustling occur in MariDagtrict

Often [ ] Very often [ ] Rarely [ ]

4. Which months of the year is cattle rustling freg

SECTION B: Effects of cattle rustling on School Enolment
Please indicate the extent to which you considefdiewing factors as the effects
cattle rustling to school enrollment in Marigat Dist. Use the scale 01= Very small

extent ZSmall exter 3= moderate extent 4= Large extentTs=A very large etent

No. | Factor 1123 4]| 5

Insecurity

Poverty

Death of guardiar

Revenge attacks after cattle rust

g b~ W N

Migration due to cattle rustlit
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6. Kindly state any other factor that you consideran effect of cattle rustling to

student enrolment in primary schools in Marigattiis.

7. What Measures are being taken by teachers t®ase student enrollment in

primary education?

8. In your own opinion, can you briefly explain howvattle rustling affects the
following:

a) Completion of homework

b) Concentration in class

c) Pupils retention rate

d) Pupil's punctuality
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Section C: Effects of cattle rustling on pupil comfetion of education
Kindly indicate the extent to which you agree witle following statements as effects
of cattle rustling on pupils’ completion of primagducation. Use the scale of: 1=

strongly 2=Disagree 3= Not disagree 4= Agree Sarstfongly agree

No. | Statement 1123 4)| 5

1 Cattle rustling lead to pupils drop out

2 Fighting causes insecurity in learning institno

3 Disrupts learning activities in schools

4 Fighting leads to death of parents

5 Death of cattle leads to poverty

6 Insecurity forces teachers to desert duty heeeeher

shortages

7 Revenge forces children to join armed conflicts

8. Please indicate any other effect of cattle ingthn pupils’ access to education.

9. What Measures are being taken by teachers toedse primary education

completion?
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Section D: Effects of Cattle rustling to participaton in Education.
Please indicate the extent to which the followihglenges related to cattle rustling
affect pupils participation in education. Use thmle of: 1= Very small extent

2=Small extent 3= moderate extent 4= Large externft®A very large extent

No. | Challenge 1123/ 4]|5

1 Poverty due to stolen cattle

2 Death of parents to support pupils

3 Children involved in cattle rustling

4 Lack of learning facilities due to destruction

5 Inability for pupils to travel to schools dueitsecurity

6 Lack of enough teachers in schools

7 Low performance in KCPE

8 Fear of attack while at school

9 The morans who practice cattle rustling have | no

opportunity for accessing education
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APPENDIX IV: FOCUS GROUP DISCUSSION GUIDE FOR PARENTS
| am a post graduate student at the University afrdbi, pursuing a degree in
educational planning and Administration. | am catthg a study to establish the
influence of cattle rustling on pupils’ participati in primary education in Makutani
division of Marigat district, Baringo County, Keny&he source of this information
will be completely confidential. Kindly give youpmion freely.
1. Who is usually affected in case of cattle rustiimgdents in the household?
2. What is your family and other families’ positionstand on cattle rustling?
3. Do families benefit in any way from cattle rustlihg
4. How does cattle rustling affect school going clalu?
5. How do parents get affected by cattle rustling?
6. In general how do you think a cattle rustling aféethe following in participation
in education:
a. School going children
b. Parents
7. How does cattle rustling influence the following:
a. Sending children to enrol in schools,
b. Promotion from class to class
c. Performance in class
d. School completion
8. How secure are homes for both schools going cmldrel parents?
9. What can be done to improve patrticipation in edoocan this cattle rustling prone
area?
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10.What is the role of culture and tradition in catiistling?

11.Early marriages are blamed for raising the demanddttle to pay dowry in some
regions, how is this one a challenge to accesdutaion by pupils from this
region?

12.Are there cases where young men drop out of schoarder to engage in
activities such as cattle rustling?

13.Who is mainly involved in fuelling cattle rustliragtivities in Makutani Division?

14.What are the effect of cattle rustling on the faliog
a) Pupils enrolment

b) Pupils retention rate
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APPENDIX V: CHIEF'S INTERVIEW GUIDE
Introduction:
| am a post graduate student at the University afrdbi, pursuing a degree in
educational planning and Administration. | am cartthg a study to establish the
influence of cattle rustling on pupils’ participati in primary education in Makutani
division of Marigat district, Baringo County, Keny&he source of this information
will be completely confidential.
Before | start, | want to remind you that there macewrong or write answers in this
interview. | am interested in knowing what you thiso feel free and frank to share
your point of view regardless of whether you agreéisagree with what you hear. It
is important that | hear your opinion.
1. Who is usually affected in case of cattle rustiimgjdents?
2. What is the community’s position or stand on catilk&tling?
3. Does the community benefit in any way from cattlstling?
4. How does cattle rustling affect school going clelu?
5. How do teachers get affected by cattle rustling?
6. In general how do you think a cattle rustling afégoupils participation in primary
education in Makutani division?
7. How secure are schools for both pupils and tea@hers
8. What can be done to ensure pupils participatioprimary education in this cattle
rustling prones area?

9. What is the role of culture and tradition in cattlstling?
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10.Early marriages are blamed for raising the demanddttle to pay dowry in some
regions, how is this one a challenge to accesdutaion by pupils from this
region?

11.Are there cases where young men drop out of schoarder to engage in
activities such as cattle rustling?

12.How does cattle rustling affects pupils promoticoni one class to the other?
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APPENDIX VI: RESEARCH AUTHORIZATION

(2
\/

.

i
NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9* Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:
9" July, 2014
NACOSTI/P/14/3144/2497

Kipkorir Henry Siele
University of Nairobi
P.0.Box 30197-00100
NAIROBIL

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Influence
of cattle rustling on pupils participation in primary education in Makutani
Division of Marigat District, Baringo County, Kenya,” 1 am pleased to
inform you that you have been authorized to undertake research in Baringo
County for a period ending 31" December, 2014,

You are advised to report to the County Commissioner and the County
Director of Education, Baringo County before embarking on the research
project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

el
SAID HUSSEIN
FOR: SECRETARY/CEO

Copy to:
The County Commissioner

The County Director of Education
Baringo County.
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APPENDIX VII: RESEARCH PERMIT

THIS IS TO CERTIFY THAT: Permit No : NACOSTI/P/14/3144/2497
MR. KIPKORIR HENRY SIELE Date OfIssue :'9th july,2014
of UNIVERSITY OF 'NAIROBI, 69-20200 Fee Recieved :Ksh 1,000

KERICHO,has been permitted to conduct
research in Baringo .County

on the topic: INFLUENCE OF CATTLE
RUSTLING ON'PUPILS PARTICIPATION IN
PRIMARY EDUCATION IN MAKUTANI
DIVISION OF MARIGAT DISTRICT,
BARINGO COUNTY,'KENYA.

for the period ending:

31st December,2014 : “:{lf"]w"ﬁ e
Applicant's Secretary
Signature 1 National Commissiorn for Science;

Technology & Innovation

i



