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ABSTRACT

The purpose of this study was to investigate thetofa influencing pupils’
mobility in public primary schools in Sotik divisip Bomet Country-Kenya. The
study sought to establish the effect of: schoo&sfgrmance in KCPE on pupils’
mobility in public primary schools in the divisiodjstance from home to school
on pupils’ mobility; teachers’ transfer on pupilsiobility; schools’ policies on
promotion of pupils between grades on pupils’ mgbind how the nature of
parents’ occupation influence pupils’ mobility. Teeidy was guided by Rational
Choice theory by John Schott (Schott 2000). Theysatbpted descriptive survey
design. Systematic random sampling was used tb2ietad teachers, 37 teachers
and 188 pupils. In addition, 40 pupils in two s&decschools were selected for
focused group discussion. The research instrumesésl in this study were
interview guide, questionnaires, focused groupudison guide and observation
checklist. Quantitative data was analyzed usingcrijgé/e statistics and
presented in tables and pie-charts. Correlation wsexdd to make comparison
between the number of repeaters and the basisoaiqting pupils through end
year examination cut mark. The findings of the aeslke showed that schools’
performance in KCPE influence pupils’ mobility togaeat extent, pupils are
attracted to schools that do well in KCPE resuligade repeating as one of the
schools’ policies on promotion of pupils betweeradgs influenced pupils’
mobility as pupils avoid embarrassment that comigs itv Pupils’ mobility to a
great extent is associated with unstable parentsumations. The researcher
recommends that the head teachers and teacherddshark towards
improvement of schools’ performance and that thé&eMbould formulate policies
to stop grade repetition in schools. The researsbggests that a similar study
can be done on the effect of pupils’ mobility orittperformance.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Education is a process of continuous reconstructidrere harmonious and
progressive development of knowledge, skills, adi#s and experiences of those
who participate in it are done. It affects the lié¢ individuals and their
participation in the economic activities. Educatien strongly linked to the

national empowerment of its people (Drewry, 2007).

Education is a basic human right as stated in Kenyonstitution 2010.

According to the constitution, every child has ghtito education regardless of
race, class, religion, gender and status (ROK, ROR¥imary education

especially, is the bedrock upon which the entiracation structure is built and
determines the success or the failures of the eemtucation system (Basic
Education Act 2013). Mobility is not a new phenomerfor educators. Paredes
(1993) referred student mobility as the rate atcwhstudents move from one
school community to another, whereas Alexanderwiste and Dauber (1996)
defined it as the number of school changes by stsdeithin a year. Student
mobility in this context refers to students chamggsthools within division or

among divisions for reasons other than grade priomot

Modern world now is characterized by an increagingbbile population where

families move or relocate nationally and/ or intgronally to pursue new career



or a change in life style opportunities, (Taylorolldp and Henaghan 2009).
Americans change residence more often than any atloeistrialized nations.
Titus (2007) stated that with about one fifth oé ghopulation moving annually,
the United States of America (USA) has one of tighdst national mobility rates
in the world. As a result, student mobility is adespread aspect of education in
USA. The profound cause of student mobility is castad to residential mobility
where families change their residence more oftekisg for better paying jobs
and better life style in the urban areas (Hein&id Shinn 2000). The students of
parents from military and migrant workers are pdithose who change residence

frequently due to the nature of their parents’ w@kuwens, 2001).

Pupil mobility dominated British policy debates education because of its
potential impact on academic achievement and etirafuaf school performance.
The Department for Education and Skills (DfES) @0@rmulated policies to
evaluate pupil mobility in United Kingdom (UK). #greed that schools which

had high rate of pupils’ mobility were to be comgpaied.

Dobson, Hendhorne and Lynas (2000) analyzed theeand the causes of pupil
mobility in England as caused majorly by migratiBeople migrate to and within
England due to job related factors which may inelwéreer progression, job
opportunities and military transfers. Other causes/ be relocation of families
due to family related problems such as familieodie related cases and refugees

from other countries. This posed a challenge onilguprogression and is

2



associated with grade repetition among the leamethey acquainted themselves
to education system offered (Dobson et al 2000) h&lp the immigrants cope
with new life in school, UK has induction progrants Language Literacy
Development, especially for those from other caestwhere English is not their

mother tongue (Shart and Boyson 2012).

Olaniyan and Olabnji (2008), while reviewing Manamgt of Primary Education
in Nigeria, observed that there was great pupilsbiity from public to private
primary schools because of poor academic perforemamche former schools.
There is yet another problem especially in thelraraas. The report of National
Personnel Audit on basic educational instructio@1(), found out that the
northern part of Nigeria had a large number of atifjad teachers, overcrowded
classrooms and shortage of instructional materialse so in rural schools as
compared to the urban areas where schools werestaffed with qualified
teachers. The unattractive conditions, lack of rutdional material and low
teachers’ motivation caused teachers’ transfer froral schools to urban areas.
These conditions in the rural areas affected puplsbility to private schools

where they could get quality education.

In South Africa, education and population mobiltgre significantly influenced
by Apartheid policies. The policy restricted thedrmovement and settlement of
Black people (Wentzel and Tlabela 2006). Howevey, 1994 freedom of

population mobility increased considerably due pmartheid abolition in the



country. The adults moved to towns and cities lIngKor better living standards
leaving rural areas with low enrollments in schodlse influx of pupils in urban

schools posed a challenge to administration becatismitstretched resources
such as overcrowded classrooms and shortage ohirgarfacilities. The

overcrowded classrooms coupled with inadequateuress compromised the
institutions’ performance as well. Distance fromnt® to school was also a
challenge to learners as reported in the Southcafistatistics on General
Household Survey of 2009 which showed that childueme overcrowded in the
home-states. This could be an indication that theas an aspect of sharing

houses to access education in urban centers.

In 2003 the government Kenya implemented Free PRyintaducation (FPE)

program as a move towards attainment of EducatwnAf (EFA) by 2015. The

key concerns of this policy were access, retengguijty, quality, and relevance.
A review of 2005 on implementation of FPE reportbdt there were many
challenges facing the programme (ROK 2005). Thdsalenges included; a
significant increase in enrolment, shortage of lteas, lack of guidelines on
admission, lack of consultation with teachers aatepts, delay in disbursement

of funds and expanded roles for head teachers.

There is no specific time limit for admission siged even though the Basic
Education Act (2013) states that “at the commencgraéthe academic year or

within such extended period as may be prescribedck of restriction was an



open door for admission throughout the year. Bemmpulsory, schools received
learners of different ages many with no previouscation background. Those
who benefited the most from FPE were children frmarginalized regions and

those from poor families (World Bank 2009).

The increase in pupil-teacher ratio was evidergviarcrowded classrooms which
affected the performance even though the analymisgyed that KCPE results
have remained relatively stable (Wango 2011). Gitwercrowded classrooms,
shortage of teachers and inadequate instructioréémals, parents transferred
their children to private schools. However, thesrgdntroduction of quota system
for form one entry favored pupils from public primpachools. This has changed
the perception of parents causing an influx of [sufiom private to public

schools especially those in upper classes towx@wiaation class.

Sotik Division, the area of study, has witnessadtttlating figures in upper
classes enroliments an evident that there couldouggl mobility within the

division. An observation of school enrolment statss obtained from the DEO’s
office revealed that some schools within the donshave more pupils than the
other public schools in the same locality (SotikviBion enrolment statistics
2010-2014). Apart from cases of dropouts and dehdre could be other factors
that cause low enrolment in some schools and thathaattract learner to certain

schools.



1.2 Statement of the problem

The Government of Kenya (GoK) continues to investuily in education

especially at primary schools. The country’s prmrisof learning materials
through Free Primary Education are some of thertsffout in place to increase
access and retention of pupils in schools. Theragffert is the development of
Kenya Education Sector Support Programme (KESSRhasverall policy goal

for achieving Education For All (EFA) and the Gawerent’'s commitment to the
attainment of Millennium Development Goals (MDG) si$pulated in Basic

Education Act (2013). However, the frequent trarssté pupils in public primary

schools undermine these efforts.

Pupils in this division change schools especiatlyha upper classes (VI-VIII)
more often than at any other levels. Pupils mange school to an extent that by
the time they are in class eight they will haverbeethree or four schools in an
eight school course. In the year 2011 alone 146lpupoved among several
schools in the division (Sotik Divisional Statisti014). It was for that reason
that the researcher would like to investigate fesctofluencing mobility of pupils

in public primary schools in Sotik Division.

1.3 Purpose of the study
The purpose of this study was to investigate factofluencing pupils’ mobility

in public primary schools in Sotik division, Bonm@ounty.



1.4 Objectives of the study

The researcher sought to address the followingctiboges:

To determine the effects of schools’ performanceK@PE on pupils’
mobility in public primary schools in Sotik Divisig Bomet County.

To assess how distance from home to school affepiigd mobility in
public primary schools in Sotik division, Bomet Gy

To examine how the teachers’ transfers influencpilgumobility in
public primary schools in Sotik Division, Bomet Gaw.

To assess the schools’ policies on promotion ofilpupetween grades
affecting their mobility in public primary schoais Sotik division, Bomet
County.

To analyze how the nature of parents’ occupatioftuence pupils

mobility in Sotik Division, Bomet County.

1.5 Research questions

The study was guided by the following research tjoles

a) To what extent is school’s performance in KCPE affripils’ mobility in

public primary schools in Sotik Division?

b) How does distance from home to school affect pupilsbility in public

primary schools in Sotik Division, Bomet County?

c) To what extend is teachers’ transfer affect pupn®bility in public

primary schools in Sotik Division, Bomet County?



d) To what extend is school policy on promotion bemvegades affect
pupils’ mobility from one school to another in $otivision, Bomet
County?

e) To what extend is the nature of parents’ occupatidtuence pupils’

mobility in Sotik Division, Bomet County?

1.6 Significance of the study

This study on factors influencing pupils’ mobility public primary schools may
be useful to various educational stakeholders. fidwad teachers and education
officers may use the findings to sensitize the piareon effects of frequent
transfer of pupils on their performance achievemenhe researcher hopes that
the school administrators may use the findingsntprove on school programs
that are geared towards quality learning this mi#a@ and retain learners in
schools to their completion of primary level. Thedings also may be useful to
policy makers who may use the findings to formulatdicies to govern pupils’
mobility among schools. Finally, the findings ofglstudy may form a basis for

further research in the field.

1.7 Limitation of the study

Low literacy level of pupils posed a challengedhe ability to understand, fill
and respond to questionnaires. However, this wasrcome when the
guestionnaires were read out to the pupils andkplaeation given in the process

to assist them to understand the questions. Faougp gliscussion were initiated



to help respondents respond to various issues pih rpobility freely which gave
further information that was not well answered he tquestionnaires. Most
schools in the two zones that were sampled aragiart this posed a challenged to
the researcher on means of transport available.

Most of the schools had no records of pupils tremetl and the admission
records. The researcher relied on pupils to capgheeumber of those who were

admitted in a particular year.

1.8 Delimitations of the study

Delimitation refers to the boundary of the studyda$ined by Orodho (2004).
This study was carried out in public primary sclsoml Sotik division in Bomet

County. The respondents were the head teachechetsa and pupils. The private
schools were not studied because the policies dnungstrative management

approaches vary from one school to another.

1.9 Basic Assumptions of the study
The study assumed the following;
i) That the schools would provide data on admissian Was accurate and
reliable.
i) That there was a policy governing pupils’ trangfetween schools.
ii) That all schools were regularly inspected by Qualtssurance and

Standards to ascertain policy implementation obstpolicies.



1.10 Definition of significant terms

The following were the significant terms defineddonvey the sense in which

they were used in this study:

Distancerefers to the proximity to school from home or then total of space in

kilometers between home and school.

Enrolment refers to the state of being registered in a celtwvel of education. It

is the number of pupils in a school or grade.

Grade refers to level of study as it is in class or d&d which ranges from 1-8.

Influence refers to power that prompts mobility of pupils froone school to

another

Mobility refers to changing position or going from one planether, in this case
frequent transfer of pupils from one school to &eatIn this study mobility will

be used interchangeably with transfer.

Occupationrefers to any activity people are engaged for tinetihood.

Pupil refers to a learner in primary school. The termthrs study is used

interchangeably with student or learner.

10



Repetition refers to a situation when pupil is made to attdredsame class/grade

for another extra year mainly due to poor perforogan

School choicerefers to the various ways parents can chooséh@okdor their

children

School performancerefers to academic achievement in terms of meanesc

attained in KCPE.

School policiesrefers to schools by-laws that are distinctive aghschools to aid
curriculum implementation, for instance school pels on promotion of pupils

between grades.

Teachers’ transfer refers to shifting of teachers from one schoakrtother or to

other organizations on request or by the TSC.

1.11 Organization of the study

The study is organized into five chapters. Chaptex covers background to the
study, statement of the problem, the purpose ofthey, limitations of the study,

objectives of the study, research questions, sggmite of the study, basic
assumptions, definitions of the significant ternmgl arganization of the study.

Chapter two consist of literature review where @asi studies about the subject
and the findings on the various topics relatedhts study were presented under;
academic performance and pupils’ mobility, distafrcen home to school and

pupils’ mobility, teachers’ transfer and pupils’ iy, schools’ policy on
11



promotion of pupils between grades and pupils’ ityband parents’ occupation
and pupils’ mobility. This chapter also includeeféture review summary, the
theoretical framework and the conceptual framewofkhe study. In chapter
three, the methodology for the study is discus3ée. chapter started by looking
at the research designs, the target populationsémeple procedures, research
instruments, validity of the instruments, relialyiliof the instruments, data
collection procedures and data analysis technigGespter four presents data
analysis, presentation and interpretation. Lastigpter five deals with summary,

conclusion and recommendations of the study.

12



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter on literature review examined the lab& related literature on
factors influencing pupils’ mobility in public priany schools. The literature is
presented under the sub-headings; concept of pupdbility among schools,
academic performance on pupils’ mobility, distabeéween home and school on
mobility of pupils, teachers’ transfer and pupitabbility, schools’ policies on
promotion of pupils between grades and parentipation and pupils’ mobility.
Literature review, theoretical framework, conceptfuamework and summary of

the reviewed literature are covered.

2.2 Concept of pupil mobility among schools

Pupils’ mobility refers to movement between or adesof school, either once or
on repeated occasions. Debson et al (2000) defwogd mobility as ‘A child
joining or leaving a school at a point other thiaa@ hormal age at which children
start or finish their education at that school.eTddmission age of children differs
from one country to another however, pupils’ mapilh this study is viewed as
frequent transfer of pupils in public primary scleodobson,et al (2000) asserts
that student mobility is part of everyday life afueation system but when it rises

to higher level in particular schools then it beesma problem.

13



Pupils’ mobility is diverse and occurs for a rargfaeasons and in a variety of
different ways (Danaher, Moriarly and Danaher 200%)e most common pupil
mobility globally is that of transition from oneagte to another and residential
relocation that cause mobility. The nature of mopilthe causes and the
consequences linked with other policies, cannaid®n as concerns of education
alone (Dobson and Pooley 2004). This is becausdspwpo move more often
may be at high risk of dropping out of school, aynexperience some challenges
in academic achievement due to discontinuity oficutum between schools. It is
very important for administrators of learning itstions to monitor the volume of
pupils who leave and enter the institution for tlaistor may affect the school in

one way or another.

2.3 Academic performance on pupils’ mobility in pblic primary schools
Kenya's education system is highly examinatiormaieéd whereby candidates are
judged by grades at their certificates (Okumbe,0)98 fact the admissions to
secondary schools depend largely on candidateBrpsaince of KCPE (Michael,
Miguel and Rebecca 2004). The demand for educafi@iity is also increasing
as the government of Kenya views the satisfact@sfopmance of her basic
education systems not only instrumentally but asategically in relation to
economic development and international competitgsn(Orodho 2014). The
ultimate purpose of education is to improve pupdstcome and it is for this
reason that parents, pupils and other stakehotderattracted by high-performing

schools as pupils compete for few vacancies irséoendary schools.
14



Over stretched and inadequate instructional regguand facilities may pose a
challenge on pupils’ performance prompting them ttansfer. A study by
Olaniyan and Olabnji (2008) reviewing the managen@nprimary schools in
Nigeria, is in agreement with this statement whgrebhools in rural areas
performed poorly due to shortage of teachers asiauctional resources likewise
to schools in urban centers with overstretchedifi@s due influx of pupils from

rural areas.

Schools which post poor perform yearly may expegelow enrolment because
they do not attract the learners. A study by Anarid-ederation of Teachers
(2012) in Chicago found out that a total of 44 shavere shut down following
low enrollment due to low performance. Studentsnfiow-performing schools

were transferred to higher- achieving neighboricigosls.

Schools in towns and cities of South Africa expsredl over enrollment
compared to those in rural areas following the iéibal of apartheid in 1994
(Wentzel and Tlabela 2005). The Ministerial Comegtton learner retention in
South Africa school system (2008) reported thatetlveas a high rate of drop outs
of pupils and grade repetition both in rural antaur areas. The Sowetan Live
news (Thursday, January tI192012) reported that more than 4500 schools in
South Africa were closed down following a declinenumbers as a result of poor
performance in rural schools. This sparked a mignaof pupils to better

performing schools in the towns and cities.

15



2.4 Distance between home and school on mobility pdipils

A neighborhood schools provide an environment foldecen to be surrounded by
neighboring school system. Parents have a variesglwols to choose from for
their children. Many researchers have argued ti@t@ng neighborhood schools
allow for more parent involvement with their chidr performance which may

turn out to high academic achievement ( Kang, Stwanad Vandell,1996).

Distance between home and school in most casdseipriority when parents
choose schools for their child which has contridute pupil mobility due to
residence. The frequent change of residence indueSo job related factors have
in one way or another influenced pupils’ mobiliafiuki and Nash 1994). This
is in line with UK where a high percentage of mupiis linked to change in

resident (Dobson et al 2000).

In South Africa a General Household Survey of 2888orted that a significant
increase in household numbers. This could have demvave to accommodate the
large numbers of people moving to towns and citsegob and a change of life
style after the apartheid abolitions in 1994. Theak part of South Africa

especially Kwa Zulu Natal where children walked fong distance to access
education (Katharine, De Lannoy and Pendebury 20RR)ral areas were
predominantly for the Black people working in largettlers’ farms which were
characterized by poor roads, unavailability of edfble transport and schools

located far from residential areas.
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2.5 Teachers’ transfers and pupils’ mobility

Human resource is the most important resourcesichaol organization, (Onyago
2008). Teachers are the stronghold of pupils’ liegrnvhereby well trained and
motivated teachers are strong influence on pugels‘ning and are viewed as a
positive effect on their motivation (World Bank 200 It is the duty of the
Ministry of Education through TSC to staff publich®ols and manage teachers’
transfers. However, teachers’ transfer in or ousdfool may influence pupils’

mobility.

Studies show that teaching traditionally has be®aracterized as an occupation
with high levels of transfer (Bryk, Sebring, KerbofRollow and Easton1998).
Teachers may request for transfer for varied reasehich may include
socioeconomic and environmental factors, managefaeitrs, and teacher and
student factors (Sargent 2001). Bennel (2003) ® gresentation on ‘Public
Private Partnerships for delivery of basic educaservices to the poor’, noted
that poor and declining quality of education in eleping countries have resulted
to mass exodus of teachers which may lead to thatils too. In whatever the
cause of teachers’ transfer, there should be acyaokhich spells out the

conditions and circumstances for transfer (Okunf#8)L

In rural parts of Nigeria especially in Kwara égtaa report from Civil Society
Coalition of Education For All (CSCEFA,2013) revedlthat there was great

shortage of teachers to an extend that one quhliéacher in a school. These
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areas had a number of challenges ranging from pd@structure, harsh climate
and inadequate learning materials to lack of teastaivation (Akila, 2004). As
a result, teachers moved to urban schools leavargngs with no option other

than transferring their children to private schamischools in urban centers.

Studies done by Asiamah and Pandit (1988) in Ghianzged that there was a
mass transfer of teachers from Ghana to Nigeriacdiner neighboring countries
following high number and poor working conditions the rural schools. The
Education Sector Performance Report of 2007 (MoR867) noted that the
northern region of Ghana’s primary schools wererattarized by lower pupil

enrolment, gender disparity and untrained teach@abbold (2006) asserts that
trained teachers were unwilling to work in the tuameas because of poor
working conditions. The short fall of trained teach therefore, affected the
quality of education and may have caused pupilsbititpy from rural public

primary schools to schools in other regions whichrevstaffed with trained

teachers.

As a move to ensure quality education, the govemirmeKenya is committed to

staffing all public schools with qualified teachensd reducing teachers’ transfer
using a bounding policy which restricts newly reted teachers from transferring
before the end of five years period (TSC 2008). ey Teachers’ transfer may
influence the transfer of pupils in schools esdbciahere school performance is

affected. It is a common practice across the cgunwtrere parents, pupils and
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other stakeholders push for the transfers of headhers whose schools posted
poor KCPE results, and resist transfer of teacthwasse schools performed well

(Waiheya 2004).

2.6 Schools’ policies on promotion of pupils betweegrades and pupils’
mobility

Grade repetition occurs when pupils are held insdome grade for an extra year
rather than being promoted to a higher grade (UNEB2G06). As much as many
schools see it as a corrective action that shoeldaken in case of academic
failure, it is considered that by repeating gradpils have a greater opportunity
to improve their learning skills. In many schooéstt scores are being used to
determine whether the pupils will be promoted te ttext grade or repeat the
same grade. This implies that pupils repeat gradenvthey do not achieved the
required test scores and are subjected to the saaterial they had covered the

year before (UNESCO 2006).

Grade repetition is extremely high in sub-Sahar#ica It was reported that 11.4
million pupils repeated primary grade in the ye@il @, which is more than one
third of the global total (UNESCO 2010). The fingaof this report concur with
the studies by Holmes (2006) who revealed that T@gmgo and Chad had high

rate up to 53% grade retention.

U.S had been lagging behind other countries in gnyngrade retention, however,

the No Child Left Behind Act of 2001(ED, 2004) spepl the social promotion
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stating that all children must meet state requirgsen order to move to the next
grade. The implication of the state requiremente ethat pupils are required to

attain required mark to be promoted to the nextigra

Majority of those who repeated grades in schooErigland were the children of
the migrants, refugees and military workers whdhe process of induction in
language literacy had to repeat grades (Shart aydd® 2012). Although there is
no specific legislation in UK concerning grade r#pm, a fundamental principle
enshrined in legislation which states, ‘educatibowd be for suitable age, ability
and aptitude’ (PISA Data 2009). This implies thapits are required to be in a

particular grade at the required age.

In California, studies done by Canno and Lipscor2b08) on early grade
retention and students’ success, revealed thategregention was high at the
elementary stage (K-1 to K-3) and decreased t@stimon in the upper grades
(Canno and Lipscomb 2008). This is contrary todbeeloping countries where
grade repeating is high at towards the final ydgpromary cycle (Eisenmo and
Schwille 1991). However, in other lower levels gradpeating may be associated
with low academic achievement and may cause a tyadk negative socio-
emotional outcomes which may result in pupils’ nibpi(Anderson, Jimerson

and Whipple, 2002).

There is no policy in place that spells out theiéssf grade retention in Kenya but

the Basic Education Act (2013) gives the directigasthe required entry age for
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grade one as six years and that pupils are novetisit for KCPE examinations
below the age of thirteen (ROK). However, schootévehtheir own policies
entangled as part of school rules which guide ptanmf pupils between grades.
The school policies in a way may cause pupils’ fitybsince grade retention

increases level of stress to pupils (Byrness 1989).

2.7 The nature of parents’ occupation and pupils’ mability

Australian’s Bureau of Statistic (2009) report raleel that student mobility in
Australia had become a social phenomenon wherastdefined by their frequent
moves of pupils among schools. One of the reasomthé& mobility was unstable
employment opportunities that saw influx of peoglging winter season, mainly
casual worker, to harvesting in North Queenslars Was in line with what Lee
(2000) and Neighbour (2001) observed that schodils kigh rate of mobility

have a number of children from low income backgrbun

The abolition of the apartheid in South Africa was open door for the people
(especially the Blacks race) who had been restritdtesome areas in towns and
major cities (Wentzel and Tlabela 2005). As pedjdeked in the towns and
cities looking for job opportunities, pupil mobylitwas realized from rural to
urban rendering the school in the rural area vaedmie those in urban centers

were overcrowded.
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2.8 Summary of literature review

From the reviewed literature Dobson et al (2000®e¢ L(2000) and Neighbour
(2001), concentrated on the type of population veine affected by mobility,
while Eisenmon and Schwille (1991) looked at theceetage rate of grade
repeating and the reasons why pupils repeat griad8sb-Saharan Africa. Kang
et al (1996) and Katherine et al (2013) lookedoaugl distance from home to
school affecting pupils’ academic achievement. Diamaet al (2009) looked at
pupils’ mobility as a transition between gradesstAdy by Olaniyan and Olabnji
(2008) looked at poor academic performance in eontiNigeria as the cause of
pupils’ mobility to private schools. It is evidetitat none of these studies saw
factors influencing pupils’ mobility in public priamy schools. Therefore, there
was a gap that this study sought to fill by lookiagthe factors that influence

learners to move from one public school to anoiidrin the division.

2.9 Theoretical framework

This study was guided by Rational Choice theorydblgn Scott of 2000 (Schott

2000). The theory states that human beings behaeepurely rational manner

and that the choices they make are for their owrefiis. International Academy

of Education (IAE) observed that the transfer dimary school pupils may be

initiated by pupils themselves or by their famil&ace they are still under their

parents’ authority. Therefore they choose schdwds are likely to benefit them

based on their expectations. This is in line wité theory which assumes that an

individual has perfect information on the outconfieh@ choices they make. For
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instance, the distance between home and schoolttengerformance of the

school they want to move to.

In this theory individuals are seen as being mtgideby want or goal that are
expressed in their preference from many choicesrardhem, in this case the
goal could be school performance, fear of beinguiéd when they repeat grade,
influenced by teachers’ transfer or parents’ oetigm that may cause change of

residence.

2.10 Conceptual framework
As a guide to data collection and analysis, thermhevas further conceptualized

to link the existing literature and the objectivasthe study as shown in figure

2.1.
Academic
performance :
Pupils’
School mobility
Distance fromr environment
home toschool ' -High pupils’
-Teaching and » enrolment
Schools’ policies learning process _
on grade retention -Low pupils
enrolment
Teachers’ trangr
Nature of parents
occupation

Figure 2.1 Factors influencing pupils’ mobility in public primary school

23



In this study it was conceptualized that therefaotors which influence pupils’
mobility among public primary schools. The conceptiilamework in the Figure
2.1 starts with the independent variables beingirtbat factors. These include,
but not limited to academic performance, distamoenfhome to school, school
policy on grade retention, teachers’ transfer aatune of parents’ occupation.
These factors through the process of teaching @adnihg determine the
movement of pupils which is the dependant variafileis means when the
schools’ performance are relatively low, definitglgrents would look for better
performing school. Occupation and distance mayrdete the choice of school
for in most cases schools near the residence aemibst appropriate. The
embarrassment of repeating a grade may influencey npaipils to transfer.

Teachers’ transfer which may lead to understaffig dedicated teachers
transferred to a nearby school may influence pupitsbility. Therefore pupils’

mobility in this case is dependent variable.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the system of methods amciplies used in the study. It
comprises the following; research design, targepufaiion, sampling size,
sampling procedures, research instruments, validitgt reliability of research

instruments, data collection procedures and datbysis techniques.

3.2 Research design

A research design is the plan, structure and glyaté investigation conceived so
as to obtain answers to research questions (Mnadaak 1998). Descriptive
research design is valid method for research dfipesubjects and is a precursor
to quantitative studies. The design therefore, eemmed for this study since the
researcher wished to obtain the information thacdee the existing status of a
phenomenon and where possible draw valid genefalsaans from the facts
discovered on factors influencing pupils’ mobility public primary schools in

Sotik Division.

3.3 Target Population

According to Mugenda and Mugenda (2003), a targpufation is a total number
of individuals to whom the researcher intends toegalize the results of the
findings. This study was conducted in all publion@ry schools in Sotik division

in Bomet County. Records obtained from D.E.O’sa#findicated that there are
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40 public primary schools in Sotik Division groupietb two zones namely Sotik
zone and Rongena zone. The division has a populatioof 40 head teachers,

367 teachers and approximately13340 pupils.

3.4 Sample size and sampling procedures

Orodho (2004) defines sampling as the proces®letsng a subset of cases in
order to draw conclusion about the entire set. $tuely area, Sotik Division
comprises of two Zones, Rongena which has 19 ppbiary schools and Sotik
Zone having 21schools. In order to make the studénageable as well as
representative, a formula was adopted to decidedh®le size was 30 percent as

proposed by Gay (1992).

The formula was applied to obtain 12 schools dutOopublic primary schools in
the Division. To get the 12 primary schools frone tivo zones, the researcher
applied systematic random sampling method of delesthere all the 40 public
primary schools in the division were randomly Igst¢hen the researcher
determined the sampling interval by dividing theatmumber of pupils by sample
size (40/12=3.3). At the intervals of three, thguieed 12 schools were picked.
With the help of the check list (Statistics Sotik/iBion 2014), the researcher was
able to get the total of 124 teachers in the 12csetl schools. Thirty percent of
the 124 teachers gave a figure of 37 teachers.Wémstranslated to three teachers
per school. The number was narrowed down to thesdeachers of the three

selected classes (VI, VII and VIII) for this study.
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Ten percent of the large population of pupils drdsem classes VI, VII and VIii
purposely selected because of their ability to ustded and give the required
information. A hundred and eighty- eight pupils §18vere obtained from a total
of 1812 pupils. To get the number of pupils peroethl188 pupils by 12 selected
schools gave 15.6. This figure was translated topdgils for the first eight
schools in the selection list and 15 pupils in fast schools. Since head teachers
were part of the respondents in this study, 12 leadhers from the 12 selected

schools were included in the sample size to gitetad of 237 respondents.

3.5 Research instruments

This study employed interview guide, questionnaifesused group discussion
and observation checklists as research instrumdins.Questionnaires were
used to collect data from teachers and the pupidsording to Best and Khan
(2000), questionnaires are the most appropriatausecthey enhance collection
of data from a wide population. Both teachers’ pogils’ questionnaires were in
two sections. Section A was the demographic dath section B contained

guestions stemmed from the objectives.

Interview guide was one of the instruments used in this studyaim gnore
insight from the head teachers on factors influeggupils’ mobility. According
to Kombo and Tromp (2006), interviews provide imptheinformation about the
cases of interest to the researcher. They alloweékearcher to gain a detailed

understanding of the topic under study and areubidef studying sensitive
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topics. The instrument was found suitable for #hedy because of in-depth

information.

The researcher further us@bservation checklistas a tool to collect data from
DEQO’s office and the schools’ administration. Adadiog to McMillan and
Schumacher (2001), observation checklist is usedidscribe data that are
collected regardless of the techniques employecomRhe DEO’s office, the
researcher observed the staffing records of thepleaimschools, schools’
performance in KCPE mean scores, and schools’ merdl records between the
year 2010 and 2013 (Sotik Division Office 2014)eTdadmission records and the
registers were observed in the selected schoelsdertain the pupils’ mobility.
Finally, the researcher us€dcus Group Discussiortool on class six, seven and
eight pupils from two schools which had low andhhignrollment and which

could be as a result of pupils’ mobility.

Before administration of the instruments a pilatdst was conducted in two
schools, the schools where outside the sample ifigehtfor the study. The

respondents were; two head teachers where intezdiesix teachers and thirty
pupils filled the questionnaires. This process wgmated after two weeks and
the data of the first and the second tests werb/zeth using Pearson’s Product
Moment. A correlation coefficient(r) of 0.963 wasbtained in head teachers’

interview schedule, 0.825 in teachers’ questiomnaand 0.765 in pupils’
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guestionnaire. According to Gay (1992), a coeffitief 0.7 and 1.0 is considered

appropriate therefore, the instruments were consitiesliable.

Through the pilot study ambiguities in the questiasked were done away with
and new questions deemed relevant were introdwreexample; question 5 and
12c were introduced in the head teachers’ intensehedule before the actual
study was carried out. Irrelevant items were ddedrand others reworded to
elicit the required response. For example; questoa 4 in pupils’ questionnaire
were reworded. Test items in the questionnaire® wetarranged to flow in line

with the objective of the study.

3.5.1 Validity of instruments

Validity is the degree to which test measures whptirports to measure (Borg
and Gall, 1989). The items in the instruments weséed for content validity and
face validity. Content validity is the extent to s questions in the instruments
provide adequate coverage of the investigative toqpres It includes the issues,
the actual wording, the design of the items or tjaes and how adequately the
instrument answers the research questions of tisky $Best and Khan 2009). The
researcher sought the experts’ knowledge from sigmes and colleagues to
further assess the instrument whether they werengak and useful (Kothari

2004). Their feedback and recommendations wererpoocated to improve the

validity.
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3.5.2 Reliability of instruments

Reliability is the degree to which a test consigjemeasures what it purports to
measure. According to Orodho (2004), it is the degto which a particular
measuring procedure gives a similar result oveuraber of several trials of tests.
The more reliable a test-retest result is the numefirmation that the scores
obtained from the administration of the test wobklthe same scores obtained

even if the tests were to be re-administered (Bod) Gall 1996).

Reliability was assessed in terms reliability caééht. According to Frankel and
Wallen (2000), reliability coefficient value of .65 sufficient for social science
research. The reliability of teachers’ and pupitpiestionnaire items was
determined using Pearson’s Product Moment wheralewof 0.8256 and 0.765
were obtained. According to Gay (1992), any redeantth a correlation
coefficient between 0.7 and 1.0 is consideredbidi@nough for study. Therefore
the researcher found the instruments (questiors)aiediable enough to be used.
The administrative data obtained from interviewititg head teachers were
confirmed by use of observation checklist obtaiffeain the DEO’s office
(Statistics Sotik Division, Education office 2014#pcused group discussion was
used to triangulate some of the responses fronintkeview, questionnaires and

observation check list.
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3.6 Data collection procedures

The researcher obtain permit from the National Cdseion for Science
Technology and Innovation (NACOSTI). She then ediSotik Education office
to present the permit and asked for consent to sa$iools. The sampled schools
were visited to book appointment on when to adrtenithe questionnaires to the
respondents. The researcher administered the insits personally whereby the
head teachers were interviewed and the teacherstrencgupils filled their

guestionnaires.

The focused group discussion involved pupils drdwmm two sampled schools
based on classes six, seven and eight was condudiéaly 2014. The discussion
was cordial and all the participants discussedlyfréee factors that influence
pupils’ mobility in public primary schools. The disssions were used to generate

gualitative data that the researcher used to stpgpantitative data.

3.7 Data analysis techniques

Data processing and analysis seeks to provide asgeeesearch questions and
fulfill research objectives. Data analysis techeiqs a process of summarizing
the collected information and putting it together that the researcher can
meaningfully organize categories and synthesizerimnétion from the data

collection tools. It involves breaking down of datéo constituent parts to obtain
answers to the research questions (Borg and Gak)l1®Quantitative data was

analyzed through content analysis basing on theoretents general information
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on pupils’ mobility. Inferential statistics was donsing Pearson Product-Moment
where the responses from the questionnaires wélsztam and tallied. Frequency
and percentage frequencies were calculated andemgess using frequency
distribution tables and correlation table. This vamse through the use of the
Statistical Package for Social Sciences (SPSS)isM@P04) asserts that SPSS
software has the capability of offering extensivaadhandling and numerous

statistical analysis routines that can analyze lsimalery large statistics.

Qualitative data was analyzed and presented inuémcy tables and figures
where major concepts and themes were identifieddismlissed. Data from the
head teachers’ interview and researcher's observati collaboration with the
teachers’ and pupils’ questionnaires were analygeitatively. The themes were
explained in line with the previous findings andrev@resented thematically in

line with the study objectives and research questio

The study used correlation to determine the relahgps between grade repetition
and the basis of promotion through end year examimaut mark. The result was

0.791 at two tailed significant of 0.45.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

In this chapter, the results of data analysis aesgnted. Data were collected and
processed in response to the problem posed inahape of this study and in line

with its objectives. Head teachers, teachers amulgpuvere the respondents

whose data were captured through interview guidestionnaires focused group

discussions and observation checklist.

The quantitative data obtained is analyzed usingSS€omputer program version
20 and presented in form of tables, pie charts gnagphs. The qualitative data
from focus group discussions are analyzed througtudsions based on themes
created by the objectives and recommendation diased on the outcome of the

responses.

4.2. Response rate of the study

Questionnaire return rate is the proportion ofgbestionnaires that were returned
after administering to the respondents. The headhts, teachers and pupils
were used to gather data. The return rates ofabetiestionnaires and number of

head teachers interviewed are presented in Table 4.
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Table 4.1: Response rate of the study

Category Issued Returned

Freg. Freg. %
Head teachers 12 11 91.6
Teachers 37 37 100
Pupils 188 177 94.1
Total 237 225 94.9

Table 4.1 shows the questionnaires return rate haatl teachers’ interviews
conducted. Out of 12 primary schools visited 11dnemchers were interviewed.
The total respondents for this study were 94.9%ckwiwas deemed good for
study. The high response rate was attributed toddta collection procedures
where the researcher personally administered gteuments and waited for them

to fill.

4.3 Demographic Data

The head teachers and teachers’ demographic data based on gender,
academic qualification and the number of years theg been in their current
school, while for the pupils they were based ondgenage, and the grade they

were.

34



4.3.1 Distribution of Respondents by Gender

Gender was one of the demographic values for tsporelents to determine
whether it influence pupils’ mobility in Sotik dision. Teachers and pupils were
asked to indicate their gender and observation wade during head teachers’

interview on the same. The findings are presentélchble 4.2

Table 4.2 Distribution of Respondents by Gender

Categories Male % Female % Total
Head teachers 11 100 - - 11
Teachers 14 38 23 63 37
Pupils 98 55 79 45 177

The Table 4.2 show that none of the head teachetseisampled schools was a
female. The dominance of male in management ofdshmortrayed an image of
gender disparity in the division. The finding alswws that boys were more than

the girls by 10.8%.

4.3.2 Distribution of Pupils by Age
One of the demographic variables of the pupils thasage. Pupils were requested

to indicate their age category and the findingshame presented in table 4.3.
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Table 4.3 Pupils’ Age Category

Category Frequency Percent
Below 10 years 2 1.1
Between 10 - 13 years 40 22.6
Above 14 years 135 76.3
Total 177 100

Table 4.3 shows that the majority of the pupils evef age 14 years and above

representing 76.3%. The findings are in line whbe teport by the World Bank

that most schools in developing countries where RBE& been introduced have

learners of 14 years and above enrolled in prirsahpols (World Bank 2009).

4.3.3 Distribution of head teachers and teachers b cademic Qualification

The demand to improve schools’ performance weigrevity on schools heads

and teachers. Therefore, their qualification wasip@unt in this study to shade

light on competency of the school administrationichhcan offer schools’

performance that may determine pupils’ mobility.eTqualification of primary

school teachers is a P1 certificate and above wmbetke head teachers are

required by the MoEST to have a diploma in managenskills (ROK 2011).

Teachers’ response through the questionnaires itabooation with head

teachers’ response in their interviews are present&able 4.4.
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Table 4.4 Academic Qualification of head teachersnal teachers

Quialifications Head teachers Teachers

Freq. % Freq. %
P1 1 9.1 14 37.8
ATS IV 1 9.1 2 54
ATS 1l 1 9.1 6 16
Diploma 5 45.5 13 35.1
Degree 3 27.3 2 5.4
Total 11 100 37 100

The data in Table 4.4 shows the highest acadenaltfigation of head teachers
and teachers. From the table it can be seenttbanajority of the head teachers
representing 72.8% had diploma qualifications abdva. This indicates that
majority of them fulfillment MOEST requirement henbave the capacity, skills

and management acumen to steer school activitezessfully.

Teachers’ education is regarded as a driving fixeleind development in any
field. In this study, 40.5 % of teachers had diphogualification and above. This
indicates that most of the teachers in Sotik Donsare graduates are competent

to teach at the primary schools.
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4.3.4 Work experience of the head teachers and tdaars

The study sought to determine how long the heacthtga and teachers had been
in their respective schools before the study. Tvas to assess to the extent they
could have been relied upon to make contributieangHe study based on pupils’
mobility in the Division. Both head teachers andcteers were asked to indicate
the number of years they had been teaching in therent schools. Their results

are presented in table 4.5

Table 4.5 Number of years teaching in current schdo

Category Head teachers Teachers

Years Freq. % Freq. %
Below 2 4 36.4 13 35.1
3-6 4 36.4 14 37.8
7-12 2 18.1 8 21.6
Above 12 1 9.1 2 5.4
Total 11 100 37 100

The data in Table 4.5 shows the experience of heszhers and teachers in their
current schools. The study unveiled that the nitgjaf the head teachers had
been in their current schools long enough to gwmestantial report on pupils’
mobility in the division. Those who have been ieithcurrent schools for three

and more years were 27.2%.
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4.4 Effects of schools’ performance in KCPE on pufs’ mobility

Objective one of this study was to determine tifieces of schools’ performance
in KCPE on pupils’ mobility. The researcher souglhools mean scores in
KCPE dating back to 2010. Data from the teach@sponses was used to capture

the details presented in Table 4.6.

Table 4. 6 Schools’ Performance in KCPE from 201®t2013

School’ mean score 2010 2011 2012 2013

Freq. % Freq. % Freq. % Freq. %

Below 200 3 25 1 83 5 41.61 8.3
200 - 250 5 416 3 25 1 83 3 25
250 - 270 2 16.65 416 2 16.6 1 8.3
270 - 300 1 83 2 16.63 25 5 41.6
Above 300 1 83 1 83 1 83 2 16.6
Total 12 100 12 100 12 100 12 100

The data in Table 4.6 shows the categories of theds’ average mean scores
from 2010 to 2013 fluctuated. From the table it barobserved that performance
in the division is generally average at 41.8% afgiole 500 marks for the four

years. Most of the head teachers whose schoolsflhetdiating mean scores

reported that schools’ performance were affectetidyuent pupils’ transfer.

It was necessary to establish the attributes tlatenpupils attracted to schools.

One of the attributes determined was the effestchbols’ performance in KCPE
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on pupils’ mobility in public primary schools asattd in objective number one.
Data was collected from the pupils by asking themitk from the list given the
attributes that attracted them most in their schaoladdition to that obtained

from focused group discussions. The findings aesgmted in Table 4.7.

Table 4.7: Attributes that make pupil attracted toschools

Attributes Freq. %
Schools which post good results in KCPE performarti@ 50.8
Hard working teachers and quality learning 50 28.2
Friendly and approachable teachers 33 18.6
The school is near home 4 2.2
Total 177 100

The Table 4.7 shows that the majority of the pupdpresenting 50.8% were
attracted to their schools by the KCPE performance.

The researcher was further attempted to establisin fthe respondents the
number of pupils admitted in various schools irssés VI, VIl and VIII between
2010 and 2013. The data was obtained by analyziegctass registers and
admission books. Teachers’ response are used toreape values presented in

Table 4.8.
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Table 4.8: Number of pupils admitted in std. VI-VIII from 2010 to 2013

2010 2011 2012 2013

Freq. % Freq. % Freq. % Freq. %

Below 5 10 27 9 24.37 18.9 7 18.9
5-10 8 216 6 16.2 6 16.2 4 10.8
10-20 9 243 12 32.4 10 27 14 37.8
20 -30 6 16.2 6 16.2 6 16.2 7 18.9
Above 30 4 10.8 4 10.8 6 16.2 5 13

Total 37 100 37 100 37 100 37 100

Table 4.8 it shows that the majority of the sckaal four years admitted high
number of pupils ranging from ten and above. Thdifigs further revealed that
12.5% of schools had over 30 pupils admitted. Tamlver of pupils admitted

was high given that a majority of the schools #@gagted in the rural.

The researcher sought to determine the numbeuifsptransferred in various
schools between January and May 2014 this wascertam the magnitude of the

number of those who transferred. The values are presented in Table 4.9
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Table 4.9 Number of pupils transferred between Janary and May 2014

Numbers Std6 Std 7 Std 8

Freq. % Freq. % Freq. %
Below5 15 40.5 15 40.5 4 10
5-10 11 29.7 8 21.6 5 13.5
Above 10 7 18.7 5 13.5 2 4.4
None 4 10.8 9 24.3 25 67.5
Total 37 100 37 100 37 100

Table 4.9 shows that the majority of those whodfamed were from classes six
and seven representing 89.1% and 70.2% respectiVélgse findings may
explain the cause of fluctuating performance in EGkhereby pupils’ mobility
seems to target the prime pupils of various schomadering some
underperforming. These findings concur with tho$eDobson et al (2000) in
England who found out that pupils’ mobility posedchallenge on pupils’
academic achievement that led to grade repetitimhestablishment of induction

programs.

From the findings therefore it can be concluded #@hools’ performance in
KCPE had an impact on pupils’ mobility. School€rf®rmance attracted most
pupils more so in upper classes. Therefore, thie hignber of pupils admitted in
classes six and seven in various schools inditageghere is a mounting pressure

to prepare pupils for better performance. A shiaguality in numbers of
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transferred pupils per school shows that pupilsli&edy to move if the school

they attend has average performance level.

4.5 Distance between school and home on pupils’ nibty

To establish whether distance between home andokcéhBiuenced pupils’
mobility as stated in objective number two, theeegsher sought to determine the
average distance between public schools in thesidivi Teachers were asked to
estimate the distance between their various scharadsthe neighbouring public
schools. Their findings are presented in the T4H@

Table 4.10 Distance between public primary schools

Distance in meters Frequency Percentage
Less than 500m 2 5.4

Above 500m 15 40.5

More than 1000m 25 54.1

Total 37 100

Most of the public primary schools 46% in the stiga as illustrated in Table
4.10 are close to each other with an average distahless than one kilometer
apart. The researcher sought to determine thendestaupils cover from home to
school. Pupils were requested in their questioesaio indicate the distance they
cover to various schools in the study area. Thedirigs are presented in Table

4.11.
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Table 4. 11: Average distance between home and soho

Distance in meters Frequencies Percentage
Below 500m 15 8.5
Between 600m and 1000m 65 36.7

More than 1000m 97 54.8

Total 177 100%

Table 4.11 shows that most of the pupils 45% cavdistance of one kilometer
and below. This implies that most of the schooésragar their residential areas.

Further, pupils were asked to indicate the numlidmees they went to school
late. This was to determine the distance betweenehand school in relation to
the objective number two. The responses were caregoby giving approximate

figure in a month. Their answers are presentechinlel4.12

Table 4.12 Number of times pupils went late to sclob

Responses Frequency Percent
Many times(over 10) 40 22.6

Few times(5-10) 19 10.7
Occasionally(1-5) 51 28.8

Not at all (0 67 37.9

Total 177 100.0
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Table 4.12 shows that the majority 61.1% of theilsupever reported to school
regularly within the stipulated time of 8.00 amthe morning yet the distance
between home and school was relatively short. @eisotes laxity in schools’
administration to instill discipline on pupils’ patuality. However, 37.9% of the
pupils who went to school on time may be attributedthe short distances
between their residents and school as discusstahile 4.11.

Pupils were further asked to state the reasonth@r lateness this was to shade
light on the distance from home to school. Dataaiblgd from their
guestionnaires and that of focused group discussias used to generate the

findings presented in Figure 4.1.

@ Home is far from school

B Over-slept

B Sick parents

B Do a lot of work in the
morning

[ Not late

Figure 4.1 Reasons for going late to school
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The findings in Figure 4.1 reveal that 45% of thmifs went late to school but
gave reasons that were not related to distancs.ifitiicates that distance may not
have been a factor of their mobility between schoBfom the findings of this
objective, it can be concluded that distance froamé and school was not a

factor that influenced pupils’ mobility in Sotik @sion.

4.6 Effects of teachers’ transfer on pupils’ mobity

The objective number three sought to examine how tdachers’ transfers
influenced pupils’ mobility. Data on this objectiveas obtained by requesting
teachers to give the number of teachers transfdroed their various schools
from the year 2010 to date. The responses fromhda& teachers’ interview
affirmed the figures given by the teachers in tlgpiestionnaires. The findings

were categorized and presented in Figure 4.2

= 1to3
#4t06

= above 6

Figure 4.2: Number of teachers transferred in a sabol since 2010
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Figure 4.2 that most teachers 45% reported that teachers and abo
transferred per school. This may suggest that pugié subjected to freque
changes as new teachers are introduced. This nilagnoe pupils’ mobility a:
they tent to follow the teachers they have confiéein

The researcher further sought to investigate howv dbmmunity reacted 1
teachers’ transfer from their schools. Data wasidoby seeking the teachers ¢
the pupils’ opinions. The head teacherterview was used to triangulate 1
information voluntarily given by pupils and the ¢dars in the questionnaires ¢

focused group discussion. The findings are predentFigure4.3.

40 1 35.1
35 A
30 B
25 - B
S 189 |
20 - ‘
.}‘:1 135 . #Unhappy understaffed
5 4
J — ®mDemand replacement
10 5.4
5 | I B Happy teachers not
0 : : = performing
& o N 5 B Treated as any other
@}"b (g,@ ,bQQ* o\@ @,\_‘g« transfer
¢ N RS . .
N Qg,Q Mixed reaction
Reaction

Figure 4.3Community’s reaction over teachers’ transfer
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Figure 4.3 shows that 35% of the teachers repahni@dhe community had mixe

reaction. This implies that there was no commueattion whenever the teach
are transferre

To find out whether there were cases of pupils’ iitglinf luenced by teachers’
transfers, the teachers in their questionnaireg asked to clarify on this. Hei

teachers’ interview together with the informatigorh focused group discussi

gave the data presentedFigure 4.4.

-~ Yes

= NO

Figure 4.4Teachers’ transfer influence pupils’ mobility

The findings inFigure4.4 revealed that there are cases of pupils’ mglilie to
teachers’ transfer where 59% of the teachers weragreement. Therefor
frequent transfer of teachers in some 0ls may have had some effect on pug
mobility.
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4.7 Schools’ policies on promotion of pupils betweegrades and pupils’

mobility

The objective number four was on how the schoatices on promoting pupils
between grades affected their mobility from oneostiio another. The researcher
sought to investigate the grades mostly repeatedhnols. Teachers were asked
to indicate the number of repeater in the seleclaslses. Their data is presented
in Table 4.13.

Table 4.13 Grades repeated

Number of pupils  Std 6 Std.7 Std 8

Freq. % Freq. % Freq. %
Below 5 27 72.9 23 62.1 16 43.2
5-15 8 21.2 12 324 11 29.7
None 2 5.4 2 54 10 27
Total 37 100 37 100 37 100

The Table 4.13 shows 72.9% of the teachers reptinsdhere were repeaters in
their schools. The highest percentage was in da¥$eand VIl tying at 94.5

percent. The findings differ from those with studief Conno and Lipscomb
(2008) in California where grade repeating is comreged in elementary grades

other than in the upper grades.
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To ascertain whether end of year's examinatioruerfted grade repetition, it was
necessary to establish the basis of promoting pumtween grades. The head
teachers in their interview reported that there wagolicy in place that guided
the promotion of pupils between grades but end’yeatamination was largely

used. The information given by the teachers isquiesl in Table 4.14.

Table 4.14 Basis of promoting pupils between grades

Freq. %
Through examination cut mark 34 91.9
Automatic 3 8.1
Total 37 100

The findings in Table 4.14 show that the majorifyschools 91% promote their
learners through end year’s examination where pupilist attain the schools’
required mark. The findings concurs with the USaadion policy of ‘No Child

Left Behind’ (Education Act 2004) which states th#tchildren had to meet state
requirements in order to be promoted to the nexder These included

examination for pupils to qualify for the next gead

The respondents further indicated that there wtreraonsiderations that do not
conform to end year examination as a basis of ptimmoa majority of the

teachers (65%) reported that learners with spewads (SNE) and over aged
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pupils in most schools may not conform to schoptdicies of promoting learners

between grades.

To find out the most appropriate examination cutkrthat pupils must get to
determine their promotion between grades, teachers asked to state the most
appropriate cut applied in their schools. Theirvears are presented in Table data

4.15.

Table 4.15 Schools’ grade promotion cut mark

Responses Frequency Percent
200 marks 6 16.2
Above 250 25 67.6
300 marks 4 10.8
Above 300 2 5.4
Total 37 100

Table 4.15 shows that the majority of the teaclé®® reported that above 250
marks out of 500 is largely used in the study as dbt mark that determines
pupils’ promotion between grades. This implies thapils may have repeated

grades in order to get the required mark to be pteth

The researcher further sought to find out whethere was relationship between

grade repetition and pupils’ mobility. The variableere the number of repeaters
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in class seven and the basis of promotion througimenation cut mark. These
two were correlated using Pearson Product- Momewt their findings are

presented in Table 4.16

Table 4.16 Relationship between grade repetition @hbasis of promotion

between grades

No. of Basis of
repeaters in promotion
std. VI through

examinations

Pearson Correlatiol 45
No. of repeaters std. \ Sig. (2-tailed) 791

N 37 37

Pearson Correlatio.45 1

Basis of promotion
Sig. (2-tailed) 791
through examinations
N 37 37

Correlation coefficient of r (37) = .45, P<.79 walstained. This shows that there
is strong relationship between the two variabldseréfore, there is relationship
between grade repetition and promotion of pupiteugh end year examination

cut mark which may have influenced pupils’ mobility
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4.8 Effects of parents’ occupation on pupils’ mobity

Objective number five was on how the nature of p@’eoccupations affected
pupils’ mobility in public primary schools. Data wabtained by seeking the
teachers and pupils’ responses. Head teachersvigwe together with the

information freely given by teachers and pupilgirestionnaire was collaborated

and the findings are presented in Figure 4.6.

H Small scale farming
W Small scale business

= Both business and farming

Figure 4.5 Parents’ occupation influencing pupil’ nobility

Figure 4.5 revealed that the highest proportion 5wétk in their farms and
operate small scale business to earn their livitngs finding is line with what Lee
(2000) and Neighbour (2001) observed when they loded that schools with
high rate of pupils’ mobility have a number of chmén from low income

background.
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The researcher sought to determine the locatioscbbols in the study area.
Pupils were asked to describe the direction ofrtBehools. The findings are
presented in Table 4.17.

Table 4. 17 School Location

Responses Frequency  Percent
Near the shopping cen 37 20.9
Near milk factor 2 1.1
Near tea esta 11 6.2

In the rural 110 62.1
Both near the road and near shopping center 16 9.0
Both near the road and near tea estate 1 0.6
Total 177 100.0

From the Table 4.17, majority of the pupils 62.18parted that the schools which
they attended were situated in the rural. Thoughrtajority of schools are in
rural, 36.9% of pupils attended schools situatetharket places, along the road,

near tea estate and near milk factory.

To determine the effects of predominant economitvic on pupils’ mobility,
the researcher used the teachers’ and pupils’ nsggoin their questionnaires.
The data obtained in collaboration with head teetheesponse and focused

group discussions is presented in Table 4.18.
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Table 4.18: Predominant economic activity in schoel catchment area

Activities Frequency Percent
Mixed farming 17 45.9
Small scale business 4 10.8
Tea farming 3 8.1
Farming and business 13 35.1
Total 37 100.0

Most of the teachers 45.9% observed that the pradoneconomic activity in
the study area was mixed farming. Finally, theagsher sought to determine the
effects of predominant economic activity on schemiolment. A majority (72%)
of the head teachers interviewed reported thatdshwear tea estates, shopping
center and along the main road had high enrolmedtthat schools near tea
estates were affected by frequent pupils’ transfBnss implies that pupils whose
parents are plucking tea are faced with frequelotcation which contributes to
pupils’ mobility.

Therefore, it can be concluded that pupils’ mopilg associated with unstable
parent’ occupation confirming the findings made Anstralia where a lot of
pupils’ mobility was as a result of parents’ ocdiga (Australia Bureau of

Statistic 2009).
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter gives summary of the findings in ceapdur and conclusions made
from the findings. It also presents the recommaadatnade by the researcher
and offers suggestions for further research. Adisthare done in respect to the

laid down objectives of the study.

5.2 Summary of the study

The purpose of the study was to investigate theofacinfluencing pupils’
mobility in public primary schools in Sotik divisip Bomet County, Kenya. The
study focused on five objectives where the researclought to establish the
effects of: schools’ performance in KCPE on pupitgbility in public primary
schools in the division; distance from home to sthon pupils’ mobility;
teachers’ transfer on pupils’ mobility; schools’lip@s on promotion of pupils
between grades on pupils’ mobility and how the reatof parents’ occupation
influence pupils’ mobility. The study targeted thead teachers, teachers and
pupils’ responses. The data was obtained through ititerview guide,
guestionnaires, focused group discussion guidecdservation checklist which
anchored on; effects of schools performance on Igupmobility, effects of
distance between home and school on pupils’ mghiiitfluence of teachers’

transfer on pupils’ mobility, effects of schoolsdligies on promotion of pupils

56



between grades on pupils’ mobility and the naturepa@rent’ occupation on

pupils’” mobility.

The study adopted descriptive survey design to egaboth quantitative and
qualitative data. The study involved 11 head tees;i®¥ teachers and 188 pupils
as respondents. The schools were selected thrangblesrandom sampling,
purposive random sampling to select the upper piirokass teachers, systematic
random sampling to select pupils from each of kined classes (VI, VII and VIII)
and purposive sapling to select two schools andsel for focused group
discussion. Data was collected by use of interwyende for the head teachers,
guestionnaires for teachers and pupils and focgsaap discussion for a sample
of pupils. The instruments were approved by theesugpors. Pilot study was done

to test their reliability. Therefore, a response & 97.6% was realized.

5.3 Summary of the findings

The findings of the study are based on the fiveedbjes: effects of schools’
performance in KCPE on pupils’ mobility, effectsdistance between home and
school on pupils’ mobility, influence of teachetsansfer on pupils’ mobility,
effects schools’ policies on promotion of pupilstieen grades on pupils’

mobility, and the nature of parents’ occupatiorpapils’ mobility.
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Effects of schools’ performance in KCPE on pupilsmobility

To determine the effects of schools’ performancE@PE on pupils’ mobility in
public primary schools, the research sought to fintl the mean scores of the
sampled schools in KCPE. The findings revealed %3a2% of the schools had
mean score of 250 and below. These dismal perfaesarseem to have
influenced pupils to move from one to another. &mample the number of pupils
admitted in various schools in classes VI, VII and between 2010 and 2013
ranged between 20 and 30. This is a very big nurglven that pupils commute
to school or generally go to schools near their ég@mHowever, the transfers
were mostly in classes VI and VII at 89.1% and %®.2spectively. Therefore

schools performance played a very significant nolpupils’ mobility.

Influence of distance on pupils’ mobility in public primary schools

Objective number two sought to find out whethetatise from home and school
influenced pupils’ mobility. The findings revealddat most public primary
schools (46.3%) are close to each other with aanggt of one kilometer and
below. Forty five percent of pupils cover a disamf one kilometer and below
to school. Pupils who went to school late were &ilvithereby 45% gave a reason
of long distance to school. Therefore, distance natsa factor that influenced

pupils’ mobility in Sotik Division.
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Effects of teachers’ transfer on pupils’ mobility

Objective number three sought to find out whethggils’ mobility is influenced
by teachers’ transfer. The findings revealed thanfthe year 2010 to the time of
the study 2014, most schools (45%) had four teached above transferred.
During the same period there were major transféngupils in classes six and
seven representing 89.1% and 70.2% respectively aandiverage of 12.7%
schools admitted over thirty pupils in the samesits. This was confirmed by the
majority of the teachers (59.5%) who reported tthetre have been cases of

pupils’ mobility because of teachers’ transfer.

Effects of schools’ policies on grade repetition opupils’ mobility

Objective number four sought to find out whethepifg mobility is influenced
by grade repetition. The findings revealed thatfadl schools had repeaters with
the majority (94.5%) of them from classes VI and. Wlalso revealed that 91.9%
of schools use examination cut mark in promotingilsubetween grades with
consideration of pupils with special needs andehelso are over aged. The study
found that 250 marks out of the possible 500 mademn to be the most applied
policy in majority of the schools (67.6%) to det&me pupils’ promotion to the
next grade. As a result, the study found out thgiilp may choose to repeat

grades in other schools to avoid embarrassmehgin¢urrent schools.
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A correlation between number of repeaters and #masbof promoting pupils
between grades through end year examination gaamtngent coefficient of r
(37) =.45, <97. This indicated that there is straetptionship between the
variables. Therefore, schools’ policy on promotioh pupils between grades
influences pupils’ mobility. Therefore grade repieti had an effect in pupils’

mobility.

The nature of parents’ occupation and pupils’ mobiity

Finally, objective number five sought to investgathether the occupation of
parents influenced pupils’ mobility. The study raele that 58.6% are the
majority of parents who work in their farms and @te small scale business and
that their predominant economic activity is mixeaning. It also revealed that
the majority of the schools (62.1%) are situatedural. Significant figures of
schools (37.9) are near shopping centers and tatee$hese were schools with
high rate of pupils’ mobility and high enrolmentdrefore, the nature of parents’

unstable jobs influence pupils’ mobility when thé&sdrequent relocation.

5.4 Conclusion

The following conclusions were drawn from the fimgls of the study basing on
the objectives. It has been found that schoolsfopmance in KCPE affect
pupils’ mobility to a great extent. Pupils and eyament are attracted schools that

do well in KCPE.
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The schools’ policies on promotion of pupils betwegades had great influence
on pupils’ mobility. The study found that pupils ynehoose to repeat grades in
other schools to avoid embarrassment in their atisehools. Teachers’ transfer
had an effect on pupils’ mobility. Frequent tramsfef teachers as a move to

improve the quality of learning have affected psipihobility.

Lastly, the findings of this study on how parentgcupation influence pupils’
mobility found out that parents with unstable jatkeange residence frequently

forcing their children to change schools more aften

5.5 Recommendations

In view of the research findings, the researcherkemathe following

recommendations:

i) Schools which post good results in KCPE yearly seeattract many pupils.
The schools’ head teachers in collaboration withchers should work
towards improvement of schools’ performance whidymttract and retain
learners.

i) That the MoEST should formulate a policy that stgpade repetition in
schools.

iii) Lastly, school administration should keep schoabrds properly for future

reference.
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5.6 Suggestions for further research
i) This study was limited to the factors influencingppgs’ mobility in public
primary schools. More research is needed to findefiects of pupils’
mobility on performance.
i) The study was limited to Sotik Division in Bomet @uy; a similar
research may be done in a county in order to coenffeg results since

every division may be experiencing unique factors.
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APPENDICES
APPENDIX |
LETTER OF INTRODUCTION

Sr. Pauline Kebenei,
University of Nairobi,
P.O. Box 30197.
NAIROBI.
The head teacher,
................. Primary School,
Dear sir/madam,
RE: REQUEST TO CONDUCT RESEARCH IN YOUR SCHOOL
| am a postgraduate student at the University afddg pursuing a Master of
Education Degree in Educational Administration.nh avriting to solicit your
support in carrying out a research on the topictéis influencing movement of
pupils in public primary schools in Sotik DivisioBpmet County”
Kindly respond to the questionnaire attached. fHsponses will be used for the
purpose of study only. Your identity will remainrdaential.
Thank you in advance.

Yours sincerely,

Sr. Pauline.
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APPENDIX I
INTERVIEW GUIDE FOR HEAD TEACHERS

Section A: Personal information

1. What is your highest professional qualification?

2. How many years have you been a head teacher cd¢chal?

Section B: Academic performance and pupil’ mobility

3. What was your school's KCPE mean score in the yearthe following
years?

2010 [ ] 2011 ] 2012] ] 2013[ ]

4. How many new comers in upper classes (VI, VII arid)Were admitted in
the following years?

2010[ ] 2011[ ] 20012 ] 2013[ ]

5. How many pupils in upper classes have left yourostlon transfer since
January 20147?

Std6[ ] Sd7[ ] Std 8]

Section C Distance between home and school on pupil’ mobility

6. What is the average distance between your schablo#tmer public primary
schools in the neighborhood?

7. What is the approximate distance that pupils traedly to school (in meters?)

Section D: Teachers’ transfer and pupils’ mobility

8. How many teachers have transferred from your scéiook the year 2010?

9. How did the community react to their transfers?
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10.Are there any cases of pupils seeking admissioyour school following a

transfer of a new teacher?

School E: Policy on promotion of pupils between gides and pupils, mobility
11. How many repeaters are in the following cla®ses

Std6[ ] Std7[ ] Std8[ ]

12. On what basis are pupils promoted from one erad another in upper
primary?

a) Through examination cut mark [ ]

b) Automatic promotion [ ]

c) Any other method [ ] specify-------- -

d) If your answer is through examination cut mavkat is the schools’ cut mark

that determines promotion of pupils between grades?

Section E: The nature of parents’ occupation and ppils’ mobility

13 Where is your school located?

14. What are the general parents’ occupations of gohool?

15. What is the general parents’ occupation of miiool?

16. What are the predominant economic activitiesilad your school?

17. How does the economic activity within the sdhenvironment affect the

school enrolment?

THANK YOU FOR YOUR COOPERATION
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APPENDIX Il
TEACHERS’ QUESTIONNAIRE
Please read the questions below and kindly givapipeopriate response by either
ticking (V) or by giving further information in the space yided. This study is
purely for academic purpose your identification Iwile treated with strict
confidentiality.
Section A: Personal information
1). Gender: Male [ ] Female [ ]
2). What is your highest professional qualificafton
P1[ ] ATS 4] ] A3 ] Diploma [ ]
Degree [ ] Mastersgbee [ ]
4). How many years have you been teaching in tified?
Below 2 years [ ] Betweb years [ |
6-12 years [ ] Aboveygars [ |
Section B: Academic performance and pupil’ mobility
5). What was your school’'s KCPE mean score in gegin the following years?
2010[ ] 2011[ ] 2012[ ] 2013[ ]
6). How many new comers in upper classes were gethiit the following years?
2010 ] 2011[ ] 2012 [] 2013[ ]
7). How many pupils have left your class on transifece January 2014?

Std6[ ] Sd7[ ] Std8[ ]
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Section C Distance between home and school on pupil’ mobility

9) What is the average distance between your sciowlother public primary
schools in the neighborhood?

i). Less than 1km [ ]

i) Lkm.[]

i) Above 1km|[ ]

10).What is the average distance pupils travelyd@m home to school (in
meters?)

i) Below 500m [ ]

i) 500m [ ]

iii) Above 500m [ ]

iv) More than 1000m [ ]

Section D: Teachers’ transfer and pupils’ mobility

11). What is the number of teachers who have tearest since the year 20107

[ ]
12).How did the community react to their transfers?-------------------=---emnm---

13). Are there any cases of pupils seeking adnmissio/our school following a
transfer of a new teacher to your school?

Yes [ ] No [ ]

72



School E: Policy on promotion of pupils between gi@des and pupils, mobility
14). How many repeaters do you have in your classtsfrom other schools and

your current school?

i)Std6[ ]
i)Std7[ ]
iv)Std8[ ]

15). On what basis are pupils promoted from onalgrp another in upper
primary (vi-vii)?
a) Through examination cut mark [ ]

b) Automatic promotion [ ]

c) Any other method [ ] specify--------

d) If your answer is through examination cut mavkat is the schools’ cut mark
that determines promotion of pupils between grades?

Section E: The nature of parents’ occupation and ppils’ mobility

16). What are the general parents’ occupation®of gchool?

Occupation Below 50% 50% | 100%

Small scale farming

Tea farming

Teaching

Working in the hospital

Working in school/ polytechnic

[2)
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17) What is the general parents’ occupation of \gmool?

18) How does the economic activity within the sahenvironment affect the
school enrolment?

19) Where is your school located?

I).Along the main road [ ]

i) Near major shopping center [ ]

iii) Near tea estate [ ]

iv) In the rural [ ]

THANK YOU FOR COOPERATION
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APPENDIX IV
PUPILS’ QUESTIONNAIRE

Please read the questions below and kindly giveatiy@opriate responses by
either ticking () or by giving further information in the spacesyded. This
study is purely for academic purpose your iderdtimn will be treated with strict
confidentiality.
1). Gender: Male[ ] Female[ ]
2). How old are?
i). Between 9-10 years [ ]
ii). Between 11-12 [ ]
ii). Above 12 [ ]
3). Indicate your class
)Std6[ ]
i) Std 7 [ ]
i) Std 8 ]
4). What do you like most in your school? (Tick trees applicable to you)

a) Teachersteachwell [ ]

b) Itis the best school around that perform well GRE [ |

c) Teachers are friendly and approachable [ ]

d) The school is near my home [ ]
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5). Of the pupils you were admitted with last y&fX13 are there any who
transferred?

Yes[ ] NoJ[ ]

6). Is your school located

a) Along the main road [ ]

b) Near major shopping center [ ]

c) Near tea estate [ |

d) In the rural area [ ]

7). On average how many times have you come toottiuie?

Many times [ ] fewtimes[ ] ocaazally[ ]None[ ]

a)Why were you late? -- -
8).What is the average distance pupils travel dailgnd from school (in meters?)
i) Below 500m [ ]
ii) 500m [ ]
iii) Above 500m [ ]
iv) More than 1000m [ ]
9). Are there teachers in your school who werestiemed?
Yes|[ ] No [ ]
a) Were you happy when they were transferred?
Yes|[ ] NoJ

10).How did the community react to their transfers2-------------------emcmeemu--
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11). Where you in this school last year 2013?
Yes|[ ] No[ ]
12). Which classes have you repeated since yoedaitass one?
1[ 1] 2[ ] 3[ ] 4l ]
50 ] 6[ ] 71 8[ ]

13). Are you required to get a pass mark in end’yexams before promoted to
the next class?
Yes [ ] No [ ]
b). If yes what is the required pass mark thatrddtee promotion to the next
grade?
14).Where do your parents live and work?

a) Along the main road doing business in the shoppéerger or town [ |

b) Near tea estates working in tea farms [ |

c) Near milk factory working in the factory [ ]

d) In the village working in the farm [ ]

e) Near school or hospital working in any of them ][

THANK YOU FOR COOPERATION
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APPENDIX V

PUPILS’ FOCUS GROUP DISCUSSION GUIDE
The purpose of this focus group discussion guid® igather information about
the factors that influence pupils’ mobility in pudprimary schools.
Date Venue of FGD:
Group: Pupils Gender:Boys [ ] Girls [ ]
Age range of participants 12-14 years Numberaofigipants in the FGD: [ ]
1. What do you like most in this school?
2. What will you do if your school’s performances aeor?
3. Who came to this school this year?
4. Why did your classmates transferred from this sthoo
5. Who among you has been coming late to school latesd every day?
6. What are the reasons for late coming?
7. How far is your home from school (in meters)?
8. How far from your school is the next public primaghool?
9. Who has ever repeated a class?
10. Why do pupils repeat classes?
11.What do teachers check before promoting pupils éetwgrades?
12. Are there teachers who have transferred from tthis@?
13.Who among you came to this school because the dedbley love was

transferred here?
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14.Where do your parents work?

15.How do people around your school earn their living?

THANK YOU FOR YOUR COOPERATION
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APPENDIX VI

AUTHORIZATION LETTER

>
\./

o

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9% Floor, Utalii House
2241349,3710571,2219420 Uhum Highway

Fax: +254-20-318245, 318249 P.O. Box 30623-00100
Email: secretary@nacosti.gake NAIROBI-KENYA

Website: wwwnacosti.goke
Whien replying please quote

Ref: No. Date:

26" May, 2014
NACOSTI/P/14/8425/1637

Pauline Jelagat Kebenei
University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following vour application for authorily to carry out research on “Factors
influencing pupils mobility among public primary schools in Sotik Division,
Bomet County-Kenya,” | am pleased to inform you that vou have been
authorized to undertake research in Bomet County for a period ending 31
December, 2014,

You are advised to report to the County Commissioner and the County
Director of Education, Bomet County before embarking on the research
project.
On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

2/
SAID HUSSEIN
FOR: SECRETARY/CEOQ
Copy to:
The County Commniissioner

The County Director of Education
Bomet County.

National Commission for Seience, Technology and Innovation is SO 9001 2008 Certified
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APPENDIX VII
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APPENDIX VIII

LETTER OF AUTHORIZATION

MINISTRY OF EDUCATION

Telegram: “ELIMU” DISTRICT EDUCATION OFFICE

Telephone 052532135 SOTIK DISTRICT,
When replying please quote P.0,BOX 27,
Email address-deosotiki@yohoo.com SOTIK

13" May 2014

TO WHOM IT MAY CONCERN

RE: KEBENEI PAULINE JELAGAT REG NO. E55/75233/12

The above mentioned is undertaking post graduate studics at the University of Nairobi. She is
currently doing her research on “Factors Influencing Pupils Mobility Among Public Primary
Schools in Sotik Division, Bomet County Kenya.”

She has been allowed to visit Public Primary schools in Sotik Division. She will carry out
document analysis in selected schools. Please give her the necessary assistance.

i Ko DISTRICT ERUCATION OFFICERD
B\, STKONTRCL

James Angatia

FOR:

DISTRICT EDUCATION OFFICER
SOTIK
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