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ABSTRACT

The autobiography portrays characteristics whiatwshs worth as a creative work. It is on this
strength that this study attempts a literary inguato Ngugi wa Thiong’o’Dreams in a Time of
War: A Childhood MemoiiandIn the House of the Interpreteéo discuss artistry. This study
shows how Ngugi's narratives employ various stigegp craft the story of his childhood life.
Through autobiographical approach, the study exesiithe nature and the functions of
autobiography to find out to what extent the tworatives are autobiographical in form. The
study focuses on the aspects of autobiographyexs msNgugi to craft the narratives of his life.
Further, it outlines how cohesion in the two navest has been achieved. It ascertains that
through deliberate choices of events and expergridgugi succeeds in projecting the thematic
concerns in his autobiography. His use of storgf, ptharacters, and the first person narrative

voice as aspects of artistry results in aesthejpeal and unity of his story in the two narratives.
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CHAPTER ONE

INTRODUCTION

1.1 Background to the Study

Over the years, literature from Africa has contmhte capture the historical developments of the
colonial era in the African states. Ngugi wa Thiag) Weep Not, Child1964) tells a story
characterized by violence and suffering under thiidation of colonial power. Later when he
captures his childhood experiencedbreams in a Time of War: A Childhood Mem¢2012),
we observe that the protagonist’'s experiences arallpl to those of Njoroge iWeep Not,
Child. It is worth noting that the colonial era andetsls had an impact on Ngugi’s life and this

might have compelled him to narrate this historeant in his story.

Wole Soyinka inAke: The Years of Childhogqd981) writes about his childhood between the
ages of two and a half and eleven. Through hisatiger we note that the whole memoir is based
on memories and associations which enable the atahareate vivid pictures of events which

occurred then. Particularly striking is the useh®f young narrative voice which is his choice of
narrating of his story. Like Ngugi, Soyinka decidesvrite the story of his earlier years when he

is an adult.

Writers who engage in writing narratives about teelves employ deliberate aesthetics to craft
their stories. Their efforts to recreate past evestd put them together in narrative form
constitute the basis of artistry. These autobidgeap employ literary devices and aspects of art
to construct their life story which render them thostudying in an attempt to find out their

motives for writing and also how the stories arafted. In Women’sAutobiography: Voices



from Independent Kenydennifer Muchiri observes that, “when studying Hutobiography as
literary form, we consider aspects of art suchtasysthemes, narrative voice, plot, characters

and setting” (34).

This study explores artistry in the autobiograpkydapicted irDreams in a Time of War: A
Childhood MemoirandIn the House of the Interpretem doing so, it interrogates how the
author employs the various aspects to represatisc@/er and reinvent himself, what | refer to

as autobiographics, a term used by Leigh Gilmo894)L

The autobiography is the account of an individomaman life, written by the self. This was
coined from three Greek words, “autos”, “bios”, diggaphe.” In Greek, autos mean self, bios
means life, and graphe writing. The words denotélige writing. This form existed much
earlier than 18 Century with terms such as memoir and confessimisg used to mark the

writer’s reflection of life.

The autobiography is only one form among many tghowhich writers speak about themselves
and incidents of their personal experiences. Theeeother genres closely related to this mode
such as diary, biography, epistle, and memoirs this last mode that | focus on. According to
the online version offhe Oxford English Dictionarymemoir originally came from a French

term ‘memoire’, meaning a written account or a doent containing the facts of a case to be

judged.



George Misch refers to the term as “the peculidolyse and apparently unregulated method
pursued by writing” (23). He adds that a memoirsloet have a person as its subject. This
definition tends to demean the significance of anmie. Giving a distinction between a memoir
and an autobiography supplies favourable defingtifm the two terms as used in this study. The
memoir is close to the autobiography as both asedban personal experience and are reflective.
The distinction between the two is that of intensitepending on the amount of self- revelation

contained in the memoir.

In distinguishing the two Muchiri observes, “thet@riography largely focuses its attention on
the self, but the memoir devotes more attentioodourrences around and outside the writer.
From the memoir we learn a great deal about theetsoim which the writer or subject moves,

but only get limited information about the writéhemselves” (39). Muchiri’s explanation shows
that a memoir although about the self dwells on plkeeple and events around the author.
Therefore the term ‘autobiography’ has been usdtisstudy to refer to its basic meaning, that

of self-writing.

Ngugi wa Thiong’o was born in Kenya in 1938. Hedstd at the Makerere University in
Uganda. He published his first short stories wihilestudent there. He eventually became a
professor of English and Comparative LiteraturthatUniversity of California. He has taught in
different universities around the world. He is avglst and dramatist, and he has also written
children’s stories. His works aré/eep Not Child1964), The RiveBetween1965),A Grain of

Wheat(1967),Petals of Blood1977),Devil On the Cros§1982),andMatigari (1989).



In the first three, the author focuses on writbagk to the colonialists by giving an account of
their deeds during the colonial period in Africdnellast three are about African leadership after
independence. They reflect on the issues of gowemahat affect the society including
corruption and moral decay. The author is alsorafraional writer who has come out strongly
to defend the use of African languages in writinfgican literature as seen Decolonizing the
Mind which was published in 1986. His other essays Hmmecoming(1969), Moving the

Centre(1993, Writers inPolitics (1997) andGlobalectic52012).

Dreams in a Time of War: A Childhood Memwainich was published in 2010 captures the life of
Ngugi as a child before he starts school to thestime leaves home after attaining the best
position which earned him a place at the prestgilliance Boys High School. This work is his
attempt to represent and rediscover himself atna tvhen the country is experiencing colonial
domination under the British rule. He sets outelbthe story of his struggles amidst the struggle
of the nation. The reader is able to relate wit(yr@ving boy who dreams to achieve his goal
despite the challenges of colonialism in Kenya.r&he poverty and family struggles not to
forget a state of hopelessness that Ngugi hasgerexnce even as he dreams. Towards the close
of the memoir there is a dramatic turn of eventengtthe protagonist almost misses the chance

to go to school but eventually arrives in a cargant

The second volume of Ngugi’'s memoihs,the House of the Interpretea,sequel t®reamsin a
Time of War: A Childhood Memoirs about Ngugi’'s life as a student at the Alliaridgh
School between 1955 and 1958. Ngugi narrates seohs instilled in the boys through the

institution and actually moulded by the then Pra¢j Carey Francis, the “Interpreter.” The story



opens with excitement and hope for the young Nguw is going home at the end of his first
term in school. This ends and a feeling of feaepsein the young teenager when he discovers
that his home has been destroyed and the familybbas moved to a concentration village.

There is a state of emergency.

His stay at the Alliance High School arouses in fina desire to understand the world around
him. He also becomes a saved Christian and retiratshrough the Christian principles he is
unable to convert any of his friends to salvatiéu.the end of the memoir, the colonial

government arrests him on account of not havingl gakes but thanks to the confidence
cultivated in him at school he successfully detehioinself in court. This narrative is a tribute to

the school and Carey Francis whom he indicatesegl#lye role of father figure in his life.

This study takes note of the fact that “the cent@aicern of all autobiography is to describe,
evoke, and recreate the development of the autlesperience” (Abbs 6). Ngugi in his texts
under study employs aspects of art in a way thatrd®es his experiences artistically. It is on the
basis of this concept that this study proceeds thighaim of examining aspects of artistry in the
autobiographical form and how they are portrayedNgugi’'s Dreams in a Time oWar: A

Childhood Memoirandin the House of the Interpreter.

1.2 Statement of the Problem
This study discusses artistry in two memoirs by ¢Ngua Thiong'o, namelyDreams in a Time

of War: A Childhood MemoiandIn the House of thinterpreter. The study analyses the story,



the plot, the characters, and the narrative vaicerder to find out how these aspects contribute

to the overall artistry of the memoirs.

1.3 Objectives
The objective of this study is to discuss the atspet artistry inDreams in a Time of War: A
Childhood Memoir and In the House of the Interpretewhile showing how they are

autobiographical texts.

1.4 Hypothesis
The hypothesis guiding this study is that Ngugi By artistry in the texts under study which

also renders them as autobiographical narratives.

1.5 Justification

| discuss artistry irDreams in a Time of War: A Childhood MemamdIn the House of the
Interpreterbecause most critics have paid scholarly attertbaihe thematic concerns raised by
the author, and no study has been done on the tsvoains jointly. Limited research has been
done on artistry irDreams in a Time of War: A Childhood Memaind In the House of the
Interpreter. Hence the need in this study to examine how Nginggugh the aspects of art,
executes his purpose in the two narratives. Muchertttan this, Ngugi is a well known writer
throughout Africa and beyond, this would imply thia¢re are certain qualities in his identity and
character which may be worthy of study. It is theoliographical form that reveals the true

identity of the author.



Ngugi’s popularity as a fictional writer is not doubt. His artistic prowess in fictional writing
has received considerable acclaim. What is noty falbpreciated is his literary artistry i
autobiographical writing. Indeed, there is the danghat his fictional writing tends to
overshadow the autobiographer in him. This calisafgtudy to examine how he crafts the story
of his childhood and teenage years employing aytestd how this brings cohesionreams in

a Time of War: A Childhood MemandIn the House of the Interpreter

Therefore an effort to investigate artistry in tha texts reveals features unique to the genre of
autobiography and brings to the surface the artigély in which the author crafted his narratives
through autobiography. This study may be used sgriagboard to other studies on the same

texts.

1.6 Literature Review

In this section, | review the literature that toaslon the nature of autobiography, critical works
on the autobiographical mode and works on the taxder study.

Peter Abbs’Autobiography in Educatioputs emphasis on an individual's experience in the
cycles of learning. Abbs states that “educationasprimarily concerned with the accumulation
of facts and techniques but rather with the expoasand clarification of individual experience.

The centre of education resides in the individa)’

In this line of thought, Abbs shows that the regdof autobiographies is the best way of
understanding the philosophy of life. In studyingugi’s texts, there is a lot that one learns from

the experiences he went through as a child andyasirag adult. Abbs’ argument motivates my



purpose to study the texts. Whereas his work thesrthe autobiography, | purpose to use his
statements in analyzing Ngugi’s memoirs in orddoriag to the surface his world view from his

experiences.

Sidonie Smith and Julia Watson Reading Autobiography: A Guide for Interpreting eLif
Narrativesdiscuss the relationship between the novel andwiiéings. They argue that a life
narrator is confronted by two lives: the one kndwihe people and the self that can only be felt
from the inside. This observation helps in thigdgtin the sense that it leads the author to self-
discovery which is one of the major issues thiglgtias set out to examine. Smith and Watson
define life narratives as “self referential praeicthat engage the past in order to reflect on
identity in the present” (3). In analysing Ngugireemoirs | strive to understand how the author
engages the past in the hope of reconstructingptégent which involves drawing a lot from
history through the perspective of a child. Smitd &/atson also examine time and the timing in
life narratives. They argue that for a life narratas or her death marks the end of the narrative.
This means that it is impossible to have a liferaiare after the person is dead, in other words,
an autobiography can only be written while the autlives. This argument is valuable for it
informs the background to my study in the sensd thdurther discusses the nature of

autobiography.

Jill Ker Conway inWhen Memory Speaks: Reflections on Autobiograjiiserves that, “while
we think we are reading a gripping story, whatlyegfips us is the inner reflection on our own
lives the autobiographer sets in motion” (17). Shews how autobiography allows us to enter

another human being’s life and mind and how thigegience largely instructs our own lives.



Conway based her discussion on the developmentewiale autobiography in the west.
Although this study tends to bend towards the fiancbf autobiography, it is useful in terms of
how the gripping story is created by the autobipbeat and indeed this involves artistry which is

at the core of this study.

Writing about the structure of accounts in autobapdpy, Roy Pascal argues:
The common structure of accounts of childhood i®giby its common theme-
growing up. It is a theme peculiarly appropriate &itobiographical treatment,
since the inner development is embraced in outentsy In this state, when the
child scarcely scrutinizes himself/herself, he/sbenes to be and know himself/

herself through his/her awareness of others obtiter world. (85)

This view points to the fact that through obserttedgs and people, the process of growth takes
a lively concrete form. Later as the narrative nwowe the child’s adult life this is also
accompanied by feelings. This observation is neggsa examining how memory as authority
is used in selecting what to narrate and whatdedeout since this mode of writing enables one

to select what to disclose and what to conceal.

Norman K. Denzin’sinterpretive Biographydiscusses the conventions of autobiography. He
argues that within the conventions there has tolibful statements distinguished from fiction
among other things. His observation is useful is #tudy in that it aids in investigating the
strategies of truth that the author cultivates esidwrates his story. It also assists in investigat

Ngugi’s fidelity to the genre of autobiography.



Henry Indangasi in “The Autobiographical Impulse #frican and African—American
Literature” observes that, “the writer of an autobiographynfethe artist that he is, selects,
reorganizes, rearranges, and reshapes the fabis life in order to communicate a higher truth.
A photographic reproduction of these facts wouldegd beunthinkable” (114). Indangasi
believes the work cannot just be presented as ipl&nly without artistry. This is after his
analysis of non-Kenyan autobiographies but my sttabuses on a Kenyan writer. This is
helpful in examining how through autobiographicsulgis able to select, reorganise and

reshape the facts of his life without merely repr@dg them.

Indangasi further observes in the same articlartportant function played by autobiography;
that of offering a voice for the voiceless. Heagvan example by mentioning Camara Laye’s
The African Child,Ezekiel Mphahlele’sDown Second Avenuand Peter Abraham'Jell
FreedomHe observes that, “these autobiographers in tlanatives see themselves as members
of an oppressed race championing the cause of dneed116). Indangasi recognizes the
literariness of autobiography and how it does mdy ¢ell the story of an individual but also that
of a people. This article forms an informative bgrdund to my study as it helps in showing how
writers as members of a colonized group feel colageb share their stories of fear and neglect

as portrayed in the two texts under study.

Edgar Roberts and Henry Jacobs iterature: Introduction to Reading and Writirigcus on the

role of the narrator in literary works and theyweghat narration is important in a work of art.

They observe that the narrator is the central facwasstory for he/she “brings the story alive and

10



clear to the reader{(60). Their view guides this study in establishimyv Ngugi’'s choice of

child narrator creates cohesion in the texts ustigty.

James Olney iMell Me Africadiscusses the motives and functions of African laiographies.
His study focuses on some selected African autohpiges which include Peter Abrahariisll
Freedom,Mugo Gatheru’'sA Child of Two Worldsand Ezekiel Mphahlele’®own Second
AvenueHe argues that for an autobiography to appeaktoetiders, it should reveal artistic and
deliberate creativityHe does not discuss Ngugi’s memoirs since they webdished much later.
His study is relevant in this case for it offersiasight to the discussion of the use of artistry i

Ngugi’'s memoirs.

Muchiri in Women’s Autobiography: Voices from Independent Kagiyes a comprehensive
study of what an autobiography is. She posits ‘tAatobiography is a form of a coming of age
story in which the writer is initiated into aduliba through knowledge, experience and
understanding. It is an effort tefine and understand the self” (28). Muchiri’'s eyation gives
insight to the introspective aspect of autobiogyapkithough her study focuses on the female
autobiographical voice, it helps in studying Ngsgiepresentation of the self in the two texts
because his reflections are based on his life akild and as he continues to grow into a

responsible boy.

Muchiri in the same book analyses Ngudistained: A Writer's Prison Diaryvithin the wider
context of the nature of autobiography. Her studyestigates the role of the narrative voice in

the female autobiographies against the backdropale autobiographies from Independent

11



Kenya. According to her, Ngugi acquires a new idgmt prison, a number. That he also uses
his text to act as a voice for fellow prisoners)(56/hile Muchiri deals with Ngugi's first
memoir, my focus is on his later memoirs and disessot only the narrative voice but other
aspects of artistry ibreams in a Time of War: A Childhood MemaindIn the House of the

Interpreter.

In “Mediated Plot in the Construct of the Theme 8truggle in Nelson Mandela’s

Autobiography:Long Walk to Freedom”Jairus Omuteche observes that, “Thaobiography

not only records the events of a changing society particular time in history but also notes
those events as they affect the autobiographerdiiiras herself” (40). From his observation the
history around the writer forms part of the autgpapher’'s story. Although Omuteche
concentrates on Nelson Mandela, his observatioseul in analyzing the two texts under study
in order to realize how events around the authercaafted in a narrative that artistically shows

his life.

In the article “Ngugi and the Evils of Colonialisntuchiri in her reading olin the House of the
Interpreterfocuses on the themes especially how these dffedife of the narrator. She brings
out the feeling of fear constantly in the mind ajugi and how this contributes to interruptions
of his life. She goes further to mention how thafmence instilled in Ngugi by the principal of
Alliance High School Carey Francis would benefinHater on in life. “He refuses to be cowed
by the injustice of the arresting officers and defehimself in court where he wins his case in an

unprecedentednanner. Indeed, the confidence cultivated in hinthia Interpreter’siouse has

12



paid off.” (24). The article is valuable to this research becausaables me find out how these

themes are created then re-membered to fall ineougwbiographical category.

Aron Bady in “The Two Ngugis: Ngugi wa Thiongdis the House of the Interpreteobserves
that through this text, Ngugi is able to look batkthe parts of himself that he once sought to
suppress. He gives an illustration of this “the ealames Ngugi, the name Ngugi was known by
at Alliance High School appears in the text onkirsgle time. But that one time sets the tone for
the rest of the book.Bady argues that Ngugi somehow reconciles withplaist in his latest
memoir. Bady focuses on the narrator which is irtgrdrin this study for it indicates from
whose perspective the story is told. Although hecukses this as an aspect of artistry, other
aspects like characters and plot have been leftTdus study builds on Bady’s finding since it

engages with more aspects as portrayed in the dexler study.

Audrey Snowden looks at the personality of Ngugininhe House of the Interpretebnowden

explores the development of a character throughiipgnto the world around oneself as a
repeated and poignant theme in the memoir. Sheséscon the recreation of history and the
search for identity. This argument is helpful ivestigating how the historical events fit in the

author’s narratives.

Kirkus has reviewedn the House of the Interpreteile concentrates on the themes of
dislocation, fear, random violence, and terror amther sees Ngugi fitting in different identities
depending on the environment. He observes that Ngfgrs to the Alliance High School as a

‘sanctuary’ for the place shielded him from the Mislau Uprising and other regional and

13



continental crises. As he concerns himself with tthesmes, my focus is to find out how these
themes are presented to portray the Ngugi that e® is the two texts through the

autobiographical artistry.

In a review ofDreams in a Time of WarA Childhood MemoiHazel Rochman refers to the

memoir as “a moving intellectual odyssey in whicgugi learns to revere both modernity and
tradition but to reserve a healthy scepticism othBoRochman observes that the young
teenager’s struggle with roots and independenasatul to history. The observation enables me
to study how Ngugi’s story through the point ofwiand other aspects of art in autobiography

create a griping narrative.

Joyce Nyairo’s “Ngugi wa Thiong’o and the Redefmit of Kenyan Identity” is an attempt to
appreciate memoirs as she revieldseams in a Time of WarA Childhood Memoir.She
observes that this memoir is a narrative of comé@ssand suppressions and that Ngugi uses this
mode to own up his ethnic hybridity. Nyairo’s wogoes back to the times of Ngugi's
grandfather which is important in this study ascdantributes to the understanding of the

functions and motives of writing an autobiograpayart of this study.

From this literature review it is clear that a hats been studied in the two texts but the studies
have concentrated on the themes as portrayed bauther. There is a literary gap that needs to
be filled in terms of studying autobiographicalistry which has not been carried out in the two

narratives to examine how Ngugi creatively narrdtissstory inDreams in a Time of War: A

Childhood Memoiandin the Housef the interpreter.

14



1.7 Theoretical Framework

This study is guided by the theory of autobiographlyis theory informs and illuminates the
study of self-writing and the issues that aris¢hm study of this mode of writing. The theory of
autobiography is largely associated with Wilhelntilidy, who sees human sciences as grounded
in the understanding of human life and experienttethe course of his studies, Dilthey realised
that the biography and the autobiography are bettiral in the discipline of human sciences.
Thus, experience becomes a major aspect of autalpbigal criticism since self-writing is a
reflection of one’s life. This proposition becomespful in my study for it gives me the basis
upon which to examine the life experiences of Ngwgi Thiong’o and hence arrive at the
conclusion on how artistry has been used to retlgertexts as falling under the genre of

autobiography.

Dilthey proposes categories which move beyond #xigeriential moment to find principles

within life and mind; hence his emphasis on unitg aoherence which is understood in terms of
the relations of the parts of a life to the wholehis unity and coherence can only be achieved
through engaging with certain elements of form Itke autobiographical voice, the journey

motif, the characters, and the setting of the storgventually recreate a whole narrative. It is
therefore the task of this study to examine how diguakes use of the narrative voice he
chooses, the journey motif he employs, and theaciars in the narrative to present to us a

complete and coherent life narrative that carmeis & sense of credibility.

To bring to the fore the aspect of truth, Roy Phszacholar of the theory of autobiography,

observes that it is through intensive study ofdheof autobiography that one can establish the
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element of truth. He views the autobiography araegyy for creating the illusion of unity in a
work of art despite the fragments of identity. thsughts thus concur with Dilthey’s arguments
on the genre of autobiography. This idea of tratlm autobiography is largely contributed to by
the manner in which the writer orders his/her $feries to form one whole narrative. | thus find
this postulation important in enabling me to exagniine extent to which Ngugi creates the idea
of unity in the two texts by ordering the varioumstituents of his story in a particular way — an

act of artistry.

Laura Marcus, in her ‘Introduction’ téuto/biographical Discoursegjiscusses a number of
tenets of the autobiography as what helps onendigish an autobiographical work from other
literary works. These include the concept of intamg, the motive for writing the autobiography,
and the ethics. An examination and interpretatidnthese concepts lie at the centre of
understanding artistry in any autobiographical .t&xir, the aim of a writer of autobiography is
to order and organise his/her memory into a coheramative which is able to communicate the
intended motive(s). | use this proposition to eagduNgugi’s commitment and fidelity to the
genre of autobiography by examining the two tertderms of achieving their intentions and

motives.

Norman Denzin develops autobiographical criticigrelmphasising on autobiographical artistry.
He argues that when studying the autobiographioainf various aspects of art must be
considered. Denzin identifies the journey moténscendence and family origin as some of the
aspects that come into play when critiquing thelitg of an autobiographical text to the genre

of autobiography. The journey motif refers to thewaments and development over time that the
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writer of the autobiography goes through; transeewd brings in the idea that such a writer can
go beyond his/her lifetime to summon and includsdrical experiences and happenings which
might have had substantial impact on his/her kfiegl the aspect of family origin expects the
writer to give an exposition on his family lineadeay close attention to Ngugi’'s handling of

these aspects in the course of crafting and telisgchildhood narrative in order to evaluate his

artistry in handling them.

Jennifer Muchiri, while discussing artistry in abilmgraphy, observes that when studying
autobiography as a literary form, aspects of acthsas story, themes, the narrative voice, plot,
characters, and the setting should be consideaveathiri further builds on this by observing that

literary writers select their narrators delibenat@éépending on what and how the writers wish to
communicate their messages and motives to the neddeeed, this is central to my study as |
engage in an analysis of Ngugi’'s treatment of hsys the issues he tackles, the narrative
voice(s) he employs, the plot of his narrative Hralsetting of his story in order to create his lif

narrative as a whole.

It is important to note that the readers’ respdonseharacters is highly influenced by the point of
view selected by the author. Indeed, it is throtlghpoint of view that other aspects of art work
together to create cohesion and to convey meawintpbiography employs the first person
narrative voice where writers tell their storiestheir own voices. This kind of narrator is the
principal character, and s/he tells the story lastta participant in and an observer of the story.

Muchiri’s observations are useful in understandhig important aspect of artistry. It is therefore
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critical to go further and examine how the narmatwice used by Ngugi in the two texts enable

the realisation of his life story as a coherentatare.

Most autobiographers present their plots in thenfaf a journey to show the steps they have
taken to be where they are in the present. Muahgiles that whichever way an autobiographer
takes, “what is important is the unity of the téot this is what makes a complete whole” (36).
The theory of autobiography is useful in this stadyit assists me to examine how Ngugi wa
Thiong'o crafts his narratives in the two autobeggrmical texts under study. This crafting of the
narratives is made possible and unique by the wgyygNemploys autobiographical artistry — the
main focus of my study. The examination of the afsartistry makes possible an inquiry into the

nature and function of autobiography, particulatyexplicated in the two texts.

1.8 Methodology

This study has been conducted through a comprelenkise reading dbreams in a Time of
War: A Childhood MemoiandIn the House of the Interpretavith the aim of identifying and
examining various aspects of artistry in the twatde | explore the aspects of artistry to
demonstrate how the events are sequenced in the Btw the causes and effects of the events
are patterned in the plot, how the participantghea story — the characters — influence the
protagonist — the principal character — and theatfdf the narrative voice in the two texts. This
study is concerned with how Ngugi the autobiogragingstically crafts his story to reinvent and

re-present himself in the narratives.
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Moreover, | engage in critical reading of varioes@ndary texts on the genre of autobiography
and on Ngugi’'s writings, especially his self-wrdinl thus draw from the arguments of other
critics who have undertaken studies on this moderding. My study is also premised on an

analysis and evaluation of the extent to which Ndguayels the path so theorised along the
arguments by the scholars of autobiography | haterned to in the previous section. My study
involves an exploration of the level of artistry @oyed by Ngugi and how that contributes to

the autobiographical nature of the two texts urstiedy.

1.9 Scope and Limitations

This study focuses on Ngugi wa Thiong'®@seams in a Time of War: A Childhood Memaird

In the House of the Interpretelt examines artistry and how it is reflected ire ttexts as a
strategy for conveying the author’s concerns. Thdysis concerned with the story, the plot, the
characters, the narrative voice in the two naresgtito explore how the autobiographer crafts his

story. It limits itself to close reading of the tygamary texts.
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CHAPTER TWO

THE NATURE OF AUTOBIOGRAPHY

Introduction

The present chapter discusses the nature of agralpioy. It defines the term “autobiography”
then examines the essential characteristics obitobegraphy that distinctly make it a genre of
literature. Further it explores the functions anatirres of autobiography. It lays a foundation for

the study.

An autobiography is a work of creative imaginatibiat gives an account of the author’s life
covering a specific period of time. There are vasidefinitions of the term by different scholars
of the genre which are closer to the above meanifigere seems to be certain aspects of the
genre which appear to be uniform according to susolThese underlying aspects inform my
understanding and interpretation of the term “awtgtaphy.” Pascal defines an autobiography
as “a review of a life from a particular moment time by the author.” He adds that an

autobiography is the “shaping of the past to caicstout of it a coherent story” (9).

Similar ideas are salient in Muchiri’s understagdiof the term when she observes that an
autobiography may be taken to mean “an account afidividual life, written by the subject and

must be composed by the subject” (28). Denzin dsfiautobiography as “a first personal
account of a set of life experiences” (34). Frorasth definitions it is possible to pick out a
number of constant ideas that cut across the peirepe offered by the three scholars. It is

evident that the understanding of the term “autgtaphy” encompasses the idea of self-
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reflection, self-assessment, and self-writing.n daerefore argue that it revolves around the life

story by the self.

As part of the essential characteristics of autgtaiphy it is important to note that autobiography
and fiction as works of art have similarities anffedences. Writers of both autobiography and
fiction have points of view, story, and a narratiize M. Foster iPAspects othe Noveldefines
plot as “a narrative of events in which the timeugnce is preserved but the sense of causality
overshadows it” (88). On the same note Aristotl®aeticsdefines plot as “the combination of
the incidents or things done in the story” (31).fdeher argues that what really gives a work of
art its universal appeal is the result of the @sethe maker of plots. From these definitions both

autobiography and fiction have aspects of plot.

Muchiri argues that “a story’s plot, the arrangeimehevents that highlight causality, is what
holds readers’ attention to the narrative as thegpkreading to find out why the events occur”
(36). The writer of autobiography patterns evemtsas to create unity in the narrative which
leads to not only cohesion but also enhances #wdilslity of the narrative. Plot also gives the
autobiography its aesthetic appeal. In this casengement and choice of what to include and
where to place it in the narrative is for an intetighurpose- to appeal to the reader. Plot answers

the question “why?”

Foster differentiates plot from story by statingtttthe story is a narrative of events arranged in
their time-sequences” (87). Muchiri elaborates yt daying that “in a story, all the actions,

incidents, speeches, thoughts, and observationgn&esl together to make up an organic unity,
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the essence of which is the development of causg@efiects” (36). From these observations it

means a story answers the question “what?”

Autobiography and fiction employ points of view. datobiography the point of view is always
one- the first person pronoun while a fictional terrican use third person, omniscient, or first
person narrative voice. The point of view usedh®ywriter is essential in autobiographical work
because its consistency shows authenticity in Hreative and reveals the subjective truth. The
unique truth of life as it is seen and understogdhe writer as an individual. They are the
writers’ own interpretation of the experienceslhasytnarrate the events. The narrative voice is an
important aspect to be considered in Autobiogragdhaaiting. It is the voice that writers adopt

for their stories to deliver the story to the raade

There are major assumptions underlying the usenasfative voice in autobiography. As
mentioned earlier writers select the first persoonpun as their narrator. The selection allows
the narrators to tell their story in their own vaidMuchiri calls this narrator “the principal
character in a narrative” (35). William Zinsser tvrg about the benefits of using the first person
narrative voice in self-writing urges autobiogragght use “I”, “me”, “we”, and “us” because
this perspective portrays how an autobiographyigiamate transaction between the reader and

the writer and should retain its humanity (20).

Linda Anderson irAutobiographyobserves that, “the first person point of vievoat the writer
to own and control the narrative so that readetrsaglenow only what the writer tells them” (70).

In this respect this narrative voice may be limibgdthe fact that the eye-witness can only know
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one’s own mind and cannot see or feel everything.cdunter such limitations the writer
employs dialogue, reported speech, and in somanoss the “I” achieves omniscient status in

its ability to read what goes on in other characternnds.

Writers of fiction on one hand deal with experien@nd events that have never been. The
experiences are all created by the writers. Thebaographers on the other hand write about
what has occurred. Muchiri posits that the expeesncannot be predated. Autobiography
involves certain conventions distinct to the stofiy)uman experience. It is the method by which
real appearances and real people are created.e@hpeople are the characters whom we may
have met in life. The writers sometimes changendmaes of some characters for the characters’

privacy where what is said about them is embamgssi

The writers of autobiography use possessive wokds‘My” in their works and in the titles of
their works distancing the autobiographies frontidic. John Kiriamiti'sMy Life in Crime and
Esther Owuor'sMy Life as a Paraplegicby this very intention and action dispense with th
notion of fiction from their works. Among other tigs Denzin argues that “family beginnings,

turning point experiences, and truthful experiergisinguish autobiography from fiction” (17).

From Denzin’s argument | can then make an obsenvahat the autobiographers do not narrate
every experience in their lives but they select #reh order these experiences depending on
how the experiences are meaningful and significathe writers’ lives. When writing about the
nature of autobiography, Abbs says that “the austli@liberately select what to include in their

autobiography” (8). Muchiri develops this argumégtmaking an observation that selection is
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determined by the motive of the autobiography. Fithese arguments, | then conclude that
selection is an important feature of the autobiplyathat allows the writers to order, structure,
and organise their narratives in such a way thedibility and organic unity is evident in their

works.

Closely related to this is that the writers of d&ibgraphy aim at communicating truth about
themselves. Muchiri discusses the truths in levitls: autobiographical truth which Smith and
Watson inReading Autobiographgiefine as “an intersubjective exchange betweeratmarand
reader aimed at producing a shared understandirtigeomeaning of life” (13). It shows how
sincere the writers are in narrating their storgc@d, there exists historical truth that can be
verified through existing documents. Last, theidical truth is important in conveying the truth

in a life narrative. It shows how the writers criduféir story and it is based on the writers’ anyist

Artistry in autobiography means a writer's delilderget creative endeavours through which the
writers reveal to us the story of their lives. Mirchlefines artistry in autobiography as the
deliberate aesthetic craft that the autobiograpkeenploy when telling their story. She goes
further to argue that what constitutes the basiarbétry is the writer's effort to recreate past
events and put them in narrative form (38). Thiotlge use of the aspects of autobiographical
artistry (point of view, characters, plot, settistpry), writers craft their narratives as theyidvo
conscious fictionalising which is only evident iotion writing. By avoiding fictionalising their
narratives consciously they re-enact and recrelag@ experiences so that they engage in

imagination and creativity.

24



The creative technigues employed by the writerausbbiography may be revealed in a number
of ways. Through depiction of themselves in theratare or how the writers talk about other
characters around them. The depiction constitakgstic technique that enables the telling of
the story so that in the end there is an autobpigcal account of the writer. The writers are the
principal characters in autobiography and all ttteepcharacters only exist insofar as they affect
the principal character in terms of the developm&inthe main character's growth. Muchiri
notes, “Writers depict their characters in diffieravays: what other characters say about them;
what the characters do; what the writers say alloemn while speaking as a participant or
observer” (37). In relation to this, the principeharacter is also the protagonist in an
autobiography such that the other characters arpl@evho interact with the protagonists in the

course of their lives as they highlight the stagasbe life of the protagonists.

To communicate the autobiographical truth the wsitendeavour to show consistency in the
depiction of character and the narrative voice Whisults into a cohesive narrative. They also
cultivate truth in their autobiographies throughdmag the narrative together organically. The
courage and the risk that the writers take to tabbout themselves contribute to the
autobiographical truth in their narratives. It takeourage and risk to talk about oneself
especially on private issues. Autobiography as Mugwsits, “Opens the author’s life to the
public” (28). This kind of exposure requires cowrad ability to withstand public scrutiny. For
writers to deliberately select experiences andaalis to share in them requires courage. Writing
about themselves with candour and committing threatiges to the public is a form of confiding

in us and this engenders of empathy and understgndi
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Truth can also be communicated in the way the wdépicts his various stages of growth as the
narrative moves from one point of life to the oth&equencing of events from one experience to
the other in a way that the narrative is held thgebrings cohesion as has been discussed in the
selection of the writer's experiences. This arranget of events shows autobiographical truth

and brings credibility in the writer's narrative.

Writers of autobiography further contribute to théobiographical truth if they provide paratexts
such as photographs, letters, dates, diary enpresaces and dedications to corroborate their
claims. InSemiotics for Beginner€handler observes that various elements of thg lobdn
autobiography are supported by other paratextswhithg out meaning, coherence and offer
autobiographical truth (9). Muchiri, discussing @aibgraphical truth observes that these para-
textual elements assist in communicating truth. &thds that these elements authenticate some
of the claims that writers make about their expergs. InLong Walk to FreedonMandela
provides photographs of various stages of his drowtvalidate the events he narrates. Ken
Wiwa in In the Shadow of a Saiprovides letters to authenticate some of the ddmm makes
about his life. The writers can also support thelasgms by vivid description of the characters

and events.

Memory as a feature of autobiography is essenmtialiapicting truth. Muchiri observes that,
“autobiographers may easily remember and narratataiertain achievements in their lives and
conveniently forget painful events” (29). The sdes as mentioned earlier can sometimes help
the reader in establishing autobiographical truththe works of the writer which reveals

credibility in the narrative. The individual’'s demn not to reveal certain aspects of their life
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may or may not damage the true value of autobidgrafascal posits that we have to
“accommodate the scenario because there is on ame the truth of fact and on the other the
truth of the writer’'s feelings that we have to oo consideration” (67). The omissions and

silences can only be judged in relation to persgnahd autobiographical intentions involved.

Abbs in Autobiography in Educatiomadvises that, “when we detect a nervous evasigerzes
unwillingness to step into dangerous territory, sheuld not force things but accept and respect
this” (9). This unwillingness of the writers is because they are unable at sometimes to give
attention to something until they experience and” with regard to the particular experience.
Memory, Pascal says for its own reason choosesemioego and where it is not ready to go,
meaning in effect that the writers of autobiograpiiil be happy to recreate those memories
which they are ready to take some stand towardsndrg is also important in writing
autobiography for in the absence of it the writass mothing to recollect. Writers have to
dialogue with themselves to reconstruct and to ateda present identity from the memories that

emerge.

Memory is not entirely a private activity but car b collective activity to a certain degree.
Muchiri argues that, “various communities of memaych as religion, racial, ethnic, and
familial develop their own occasions, practices aitdals of remembering which aid in
preserving and passing on memories” (29). In tasecsources of memory may be personal, for
example from family stories and photographs. The®es can also be public, for example from

documents and historical events.
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History influences memory, such that how peopleemer and who does the remembering are
historically specific. The incidents that the writearrates show how a particular moment aids a
writer in the process of remembering. The sensesowéh, smell, sight, and sound evoke
memory and convey it in objects or events with ipalar meaning for the autobiographer. For
example, people who suffer from trauma keep rememipeits and fragments of their past
when an object or a smell triggers the memory. Nmcbbserves that the process of
remembering is not passive but the person who tteesemembering has to recreate meaning
from remembering (29). In other words the writeasdnto interpret what they have remembered

in order to reconstruct their own sense of identity

The idea of remembering is discussed by NgudRéamembering Africavhen he writes about
fragmentation and restoration of Africa. He argtheg “it is the colonialists who are responsible
for Africa’s loss of cultural identity. He furthesays that the natives’ memory is dismembered
from their individual and collective body” (4). this case the autobiographers’ attempt to re-
member the fragments of their dismembered expergetacacquire some wholeness is evident in
most African autobiographies such as Camara Lakké African Childand Eskia Mphahlele’s
Down Second Avenu@&hrough reflection into their past writers ardeato remember then re-
member (put together) the experiences that retatleetr lives. By ordering such experiences the

writers’ narratives become credible.

Another important feature of autobiography related memory is experience. Through
retrospection and introspection- the act of remgitthe past and examining one’s life from

within respectively, writers recall their experiesc These experiences as mentioned earlier are
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significant to the writers and the recalled evdrdse a bearing on what the writers see as their
(writers) formative years. Through retrospectidme tvriters of autobiography rely on the past
events to locate themselves at a specific placetiare In this respect Abbs writing about the
nature of autobiography quotes Rousseau who dedlareisConfessions“To know me in my
advanced years you must have known me well in nyhyd(7). Through such experiences the
readers are able to point the narrator's charactéch is revealed through the role the narrator

plays in the course of those past events.

The experience that writers engage with is autativeé in the sense that it is the writers’
experiences that persuade the reader of the auditnerdf the narrative; it validates certain
claims in the narrative as truthful, and it jugidfithe writing and publicising of the life story.
Muchiri argues that narrators claim the authoritgxperience both explicitly and implicitly. She
explains that the explicit claims can be as hunasdethe appearance of the autobiographer’s
name on the cover page (30). The name on the gags announces the credibility of the story.

For example Nelson Mandelaliong Walk to Freedorand Wangari Maathai idnbowed.

The author’s name is like an autobiographical digreathat seals the contract between the reader
and the writer. The explicit authority of experieris used by writers who are not a public figure.
Such narratives may be based on religious, segttabjc or national identity claims so that the
explicit narration gives voice to the voicelesghe society. For example Kiriamiti indicates his
experience as a criminal in the title idfy Life in Crime.Therefore the autobiography tells the

personal story of the writer and draws its confeorh the writer’'s experiences over time.
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The experiences take the form of a journey motithie life of the narrator. The journeys are
physical, mental and psychological in nature. Thgsgal journeys in the life of the narrator
take two levels. First the narrator makes a movenmeterms of physical growth from childhood
to adulthood. Second the narrators move from oea &r another with different experiences that
mark their stage of growth depending on a particplace. The narrators make the mental
journey from innocence to experience. The journegitis when the narrators are ignorant about
the happenings around them but the journey comes tend when the narrators have acquired
knowledge. It is this knowledge that is crucialhe narrators’ adult life in comprehending and
interpreting childhood experiences that were beydmeir understanding as children. The
psychological journeys aid the narrators in underding themselves emotionally. Therefore the
journey motif is an important component of narrgtiexperiences by the narrators because
through the journeys the narrators reveal impotiaming points through their stages of growth.
The journeys are also part of what moulds the vaiteto what they become at the end of their

narratives.

Related to the journey motif is the transcendestialcture of autobiography. Autobiographers
write their narratives mostly as adults who areedbllook back in time and make judgements on
themselves and others depending on how the wiitave led their lives. The transcendental
nature of autobiography moves with fluctuationshistory and goes beyond the writers’ time
and space when the experiences occurred. Rasnah\Wdiriple Heritagebegins her narrative

by giving an account of the time when the firstugraf Asians arrived in Kenya, a time before

she was born.
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Last, writers of autobiography narrate their lifeperiences as if they were speaking to an
audience which lends the autobiography the nattireral testimony. The experiences of the
writers appear as testimony to the historical time/hich they live. The autobiography however
is different from history because it uses persatethils. The historians are observers to the
experiences they write about while autobiograplaeesboth observers and participants in the
events they narrate. In other words the autobidgrep are right in the middle of the
occurrences. In relation to this, autobiographeesrapresentatives of their period because the

autobiography reflects the historical period in @ththe autobiographers lives or writes.

To illustrate the above idea, George MischAitdistory of Autobiography and Antiquityotes
that although autobiographies are fundamentallgqgel narratives they are bound always to be
representative of their period within a range that vary with the intensity of the writer’s
participation in present life and within the sph&mewhich they moved. In this regard their
narratives capture experiences that affect otheplpss lives. The writers only do this insofar as

these events relate to their experiences.

The autobiography usually results from a comboraof different motives. In her discussion of
the motives of autobiography, Muchiri observes,tliats possible to establish the key motive in
an autobiography” (44). The motive also forms tiyeet of autobiography. Balch argues, “To
confess is the desire of many but it is within posver of a few” (8). Usually after saying what
overburdens one’s heart, one experiences a staigmf Most of the crime autobiographies are
for confession. For example Saga McOdongdeadly Money Makenarrates her life as a

criminal and what led to her imprisonment and evahtransformation.
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Some autobiographies are written from an inner s@tge The weight of experience can be a
burden that cannot be borne until it is composethe autobiography. Sometimes it is not a
burden of guilt but a burden of memories and expe. Pascal quotes Yeats from teveries
where Yeats says he is haunted by memories aneéédsrto find “somebody to talk to about
them” (60). This indicates that it is not so muchell others about our self as to come to terms

with our self but to grasp our self as a whole.

Another motive of writing autobiography especidlly Africans is the desire to preserve a social
structure. Close to this is the nature of the cmmii’s history of colonization and postcolonial
experience that disrupt and undermine African caltun Wole Soyinka'sAke: The Years of
Childhood Nelson Mandela'd.ong Walk to Freedomand Ngugi wa Thiongo'®etained: A
Writer's Prison Diaryas some of the exemplary African autobiographiteis, evident that the
writers attempt to go back to history to defineith@entity. Those who write in full trauma due
to the oppression feel healed but it is more ofolective memory for it captures a whole
people’s experience. It is in connection with thisat Indangasi argues that “African...
autobiographers perceive themselves as represastatif an oppressed and despised racial

group and seek to challenge those who are resperisitthis state of affair” (115).

Autobiographies are a search for an inner standimydiscovery in a world occupied by many
other people. As the writers narrate their stohgytare able to get a meeting place between
themselves and the outer world. Muchiri in devatgpihis function of autobiography observes

that, “the autobiography provides us with a repnéstéeve of the character of life altogether, and
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its style is not invented by the imagination, bibsen and arranged by the autobiographer

through memory” (45).

Some writers of autobiography embark on writingirthrarratives because they believe their
lives are worth sharing with others. Examples othswautobiographies include Wangari
Maathai’'sUnbowedand Yusuf Dawood’$lothing but the TruthThe autobiographers would like
to tell their readers about the challenges theyehgeone through but in the end they have
triumphed. The writers prove that no incident ig toinor or insignificant to be woven into the
autobiography because all experiences shape whoduoédls we are and who they become. Such

autobiographies are both transformational and rabtwal both to the readers and the writers.

Muchiri, writing about functions of autobiograpltargues that “writers of autobiography bring to
light connections between the individual and theietg...these connections are important
aspects of the autobiography because the writes tng#r personal narratives to come to terms
with their personal experiences” (45). It helpathastify their own perceptions about the events
around them. Warah'$riple Heritageexamines the culture of the Asian community living

Kenya.

The narratives by the autobiographers could beapeertic both to the writer and the reader.
Since the readers of such autobiographies may soegidentify with the painful experiences,
these stories become therapeutic to the readerg\todiscussed earlier the recall of the painful
by the writer also creates empathy in the readethi® writer. It is through writing about trauma

that the narrators find words to give voice to tivhich they could not express previously.
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Autobiographies reflect writer’s pursuit for voidee desire to be heard. The narrative allows the
writers to define themselves as individuals, dittinom those images fostered by society or by
cultural stereotypes. Through this life story tlaeg able to tell their readers that “this is who |
am.” Through the mode of autobiography the writamine the difficult memories, thoughts,
feelings and social concerns. Through the narratthey come to terms with the experiences.
Since readers of such experiences may identify whth stories and the writer's painful
experiences, the writer’'s acts of remembering offtave a therapeutic effect on us as readers. It
also elicits empathy from us for this gives us apastunity to look back and relate to our own
experiences. In addition, readers who may not leaperienced such pains are able to empathize

with those who suffered by identifying with theuffering imaginatively.

Autobiography can be read as a historical docurbecduse it is intertwined with history. It can
offer evidence of historical periods but it does give prominence to historical facts, the
prominence is in the self. The historical evidenees related to the narrator's life. These
historical evidences offer the subjective truthattls, truth as experienced by the writer. The
autobiographies of Mphahlele and Mand&awn Second AvenwndLong Walk to Freedom,

respectively for example, offer different accounfsSouth Africa’s apartheid history because
each of the writers narrates the events as he iexged them. Their autobiographies though

about the same subject and place, present eactduaal's opinion.

Autobiographies can serve the function of inscoiptof the self; the writers leaving their mark in
the world. Denzin argues that “the autobiographesks, through printed words’ to make a

public statement that will survive him or her difa’'s end” (77). Balch adds “that people will
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not let their memory die or their name be blotted ibthey can prevent it” (22). As pertains to
the inscription of the self, writers leave theirhnghrough the different identities they acquire
through the journeys they make in life throughinglltheir stories. At one point they could be in
school where they are students remembered becéuwskab they do. At other times they are
brothers or sisters who make a mark on their glityet they could also be prisoners who have
inscribed themselves in the prison cells. The wBffié experiences shape the life of the writers

and touches on the people they interact with.

Pascal argues that, “Good autobiography represemsw stage in self-knowledge and a new
formulation of responsibility towards the self;iftvolves a mental exploration and change of
attitude” (183). Abbs adds that “autobiographyhie search backwards into time to discover the
evolution of the true self” (7). In this sense,ahbibgraphies are not only an account of things
experienced, but a search for the true self angansto come to terms with it. At the end of the
autobiography the writer should have a new attittedeards his life. Through their narratives

the writers reconstruct and reshape their pastrefbie an autobiography is an instrument for

understanding life.

An autobiography reconstructs and reshapes a gripast and project lessons, morals, and
ideals for the present and the future. Abbs in aamging this argument states that
“autobiography is an attempt to answer the follgyvconscious or half conscious questions:
Who am 1? How have | become who | am? What maycbbe in future?” He further says

“autobiography as an act of writing, perches inghesent, gazing backwards into the past while

poised ready for flight into the future” (7). Mostriters finish their autobiographies with
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submerged concern with the immediate future bokllyfacing. Abbs adds that the central
concern of autobiography is to describe, evoke, genkerally recreate the development of the
author’s experience. Indeed autobiography throutgnse recreation of the author’s past reveals

a deeper power: The power to look at oneself asdinidual.

Conclusion

This chapter has defined the autobiography throwmied scholars. From the argument it is
basically a work of self-writing. It involves cr@a imagination that gives an account of the
author’s life covering a specific period of timéhhs also examined the essential characteristics
of the autobiography. The chapter has discovenat there are distinct elements that strictly
separate autobiography from fictional works geniial terms of autobiographical truth and the
fictional truth. Further it has discussed the medi and functions of autobiography.
Autobiographers have various intentions of writthgir life narratives. It has discovered that
autobiographers employ certain strategies to crealttesion in their work. Central to these are
the narrative voice, patterning and organising &s/eronsistency in the depiction of character,

and the use of first person pronoun as the naeativce.

From this then, | can conclude that autobiographicaing is not only artistic but it also has its
own defining characteristics and parameters. ThHrougthis discussion the story, the plot, the
characters, and the point of view are essentigdaspf artistry that take the centre stage. They
shall be discussed in the next chapters, each taild® show how Ngugi shows his
craftsmanship inDreams in a Time of War: A childhood Memaind In the Houseof the

Interpreter.
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CHAPTER THREE

ARTISTRY IN DREAMSIN A TIME OF WAR

3.1 Introduction

In this chapter | seek to examine artistry in Ngwgi Thiong’o’sDreams in a Time of Wat
identify the unique markers of artistry that setarapDreams in a Time of Wamas an
autobiographical text. | focus on aspects of aytist the autobiographical form and how they
are portrayed in Ngugi wa Thiong’oBreams in a Time of warn this case | consider the
aspects in four parts. First, the story, seconel,pliot, third, the characters, under this | discuss
the personalities and non personalities that initeeNgugi’'s development. The non personalities
in this case are the Second world War, the Mau Maising and Ngugi’s family. Last, | discuss
the narrative voice. | discuss the strategies thiememploys to create empathy in the reader and
how he creates credibility in his narrative undee @aaspects. It is along these aspects that |
examine the extent to which Ngugi’'s weavingDyeams in a Time of Wanakes the narrative

an interesting autobiographical work.

3.2 The Narrative

Ngugi narrates his life story in a way that immersige reader into walking with him through
definitive steps in his childhood. He divides ttarmative into sections that do not count so much
as the narrative resembles a stream of oral namrawvith its typical features such as
remembering then re-membering to form an organiol&lRight from the title of the narrative
he employs suspense to whet the readers’ appel#deaves the readers asking themselves

about which dreams and what war he is referringtspense plays an important role in a story
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for it grabs the attention of the reader. He heghtthe drama in the narrative through the event
that happens on their way home from school. Ngatgrs to the conversations about a man who
was to be shot by the British soldiers without $fightest idea that the man is his brother. He

hides this identity from the readers until he fipakaches home.

However, it is Ngugi’s journey from home to Alliaméligh School that carries with it the most
suspense. Here is a young boy with great expentatd boarding a train that he has always
dreamed of. He calls it a special train. He caneatise his dream because he does not have a
pass that allows him to move from Limuru to Kikuyithe country is under a new law- the state
of emergency. The train leaves without him. He sélystand there on the platform with my
luggage and watch the train move away with my dsedot without me, with my future but
without me, till it disappears” (157). The readgtaft wondering if Ngugi would go to school. A
resolution eventually comes in the form of a gowds which he boards to school. Whatever the
condition of the mode of travel that he uses tlag pf the episode unifies the whole narrative
and portrays the identity of Ngugi at the momentoa® at peace with himself after the

misfortunes that have disturbed his life.

He returns to the past in his story and uses agpéctive explanation of what is remembered
that sometimes bring extensive diversions fromrtian line of the story. In them he leaves a
concrete situation for a more general reflectiorneéWtalking about his encounter with Ngandi,
he goes ahead to narrate two stories that he read & book Ngandi gave him. He gives a
general reflection from one of the stories that oaeld write about the common place and still

make it interesting. This reveals hdveams in a Time of war: A Childhood Memarlike an
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oral narrative, a feature common in autobiographtstells his story from the age of one year
to about sixteen years, covering his life beford daring primary school. The story runs from
1939 to 1955 at the height of Mau Mau Uprising Ire tcountry, an event which plays a
significant role in defining the character and pesdity of Ngugi. He begins his story by saying

that he was born in 1939 to Thiong’o wa Nducu arehji¥u wa Ngugi.

He informs us that his mother was the third offatber’s four wives and that they were twenty-
for children. He says he was the fifth child in msther’'s house. He remembers what his mother
told him about the circumstances that led to bettepts marrying each other. As Ngugi narrates

the incident we are able to grasp some charaetiés tf his mother. Ngugi observes:

My mother would not answer follow-up questions, itat she had said was
enough to tell me how she came to lose her placd¢he youngest and latest to
Njeri, the fourth wife, or even how she felt abtiue new addition to the family.

(15)

The narrative moves to the relationship in thedafgmily and Ngugi tells this in a manner that
shows how significant the experiences with the Famiembers made a mark in his life. He
narrates the family evenings of storytelling antstef the skills that he acquires from here as a
young boy. These skills prepare him for his adtdtas a writer. Through his narration we learn
about his joining Kamandura Primary School and @ihad to walk six miles to school and

stay hungry the whole day till later in the eveniAg he crafts this story there is a way that the
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reader empathises with him for walking the longahse and staying on an empty stomach the

whole day.

He remembers vividly how he missed a performancedteprepared for. He later recalls how
this incident affected him and later when his eloigther and his mother decide at the end of
1948 that he had to join a new school, he was beden. This shows that the meaning that
Ngugi attaches to this event is significant tolliesand sharing his low moments with the reader

is therapeutic to him.

Ngugi’s narrative to the readers’ especially emdssing situations and the private details
involving certain painful experiences shows his rege to tell his story. The readers who
identify with such experiences are relieved and #iso elicits empathy from the readers. The
event that Ngugi talks about at the beginning ef larrative is crafted in a way that it creates
empathy in the reader towards families that sufféhe hands of the British soldiers. Ngugi uses
illustrations and details to describe scenes. Soinleese descriptions produce a tense effect that
point out the tension that accompany the situatidhen he comes home after his brother’s

escape Ngugi writes:

Home at last, my mother, Wanjiku, and my youngeathsr Njinju, my sister

Njoki, and my elder brother’s wife, Charity. Theyese huddled together around
the fireside... Food was ready all right, handedh#in a calabash bowl, in total
silence. Even my younger brother who liked to @lt my failings such as

coming home after dusk, was quiet. (4)
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His struggle with education amidst other challengash as lack of food, and insufficient
lighting to aid his studying at home leaves thedezaempathising with Ngugi. He says he is
devastated when the sun sets because it markadhef éight till the following day. This indeed
IS a pathetic situation for a child with dreamseducation. The act of climbing a tree to read to

take away his mind from food during lunch breaksdiool is sad.

When he narrates his expulsion from home by hisefatNgugi distances himself from this
experience for it is painful to come to terms with Ngugi’s half brother who is deaf is shot by
the British soldiers during one of their raids. §bad incident pains Ngugi’s family that they do
not talk about it. However, the autobiography giiggigi a platform to talk about it which is a
therapy to himself and even to families who hav& libeir loved ones through such tragic

situations. All these experiences create empatliyanmeaders.

The manner in which Ngugi goes round an incideat thappens between him and his young
brother Njinju during a sports day reveals a guittye in him. However this event gives space
for him to introspectively question himself and aop with his ideals to leave on. The incident
happens when he disowns his younger brother whardiog to Ngugi is a great embarrassment
because of his dressing. He lives with this guildl &ae says this thought, in later tribulations,

always helped him to endure and overcome challettgesbserves:

The problem, | came to realise, was not in my ot the other boys but in me.

| had lost touch with who | was and where | canoenfr Belief in yourself is more
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important than endless worries of what others tlohitou. Validation is best that

comes from within. (45)

Later Ngugi tells of his encounter with the Old ®esent which he calls the book of magic and
how some acts and scenes in the Bible looked liggiecnwithin magic. His interest in reading
does not stop here but he is further seen readhey avriters and eventually he becomes a lover

of books. His habit of reading becomes an advantdgmn he faces a challenging examination.

The story portrays Ngugi in the middle of a crisegween Christianity and tradition. He narrates
about his father’s love for western life and higlenwho embraces Agikuyu way of life and how
he is caught in between. Ngugi says how the pedaoa aspects of both Christianity and
tradition always appealed to him. In this casedhee draws from the two worlds. Later at
Manguo School he tends to be fond of the Sundaycesr at the African schools. For the reader
to understand this, Ngugi employs a vivid desaniptof the performances during the Sunday

Services at the school.

As the story progresses, Ngugi goes from the verggnal, intimate tone of the preschool age,
captured in details of everyday life, to a moredsmsed style when depicting the later years, in
which the public seems to have, to a certain extar@rshadowed the private. He focuses on the
history of the country especially the mission sdboand the African Independent schools.
Through this story we learn about the formatiorthef Kenya Teachers’ College at Githunguri
which was an African initiative committed to produg teachers who would provide African

children with unbiased knowledge. Ngugi goes ahtadoncentrate on the lives of other
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personalities in Kenyan history like Waiyaki who svhuried alive for his resistance to the

colonial rule.

The story gradually moves from public to privataiagand focuses on Ngugi’s last days before
he joins Alliance High School. Ngugi tells of theoplem of tuition that the mother cannot afford

but ironically the person who comes to his aid jail, a government-appointed headman. The
irony of this situation elevates his position amdnanages to get the money. This man mobilises

the other family members to contribute towards Ngusghool fees.

The narrative slowly closes with the dramatic eigrere just before he travels to school. Ngugi
narrates how he misses the train because he doéswvm a pass that allows him to move from
Limuru to Kikuyu. He recalls his mother in one dagentence as the central figure in his

childhood. He says:

| stand there on the platform with my luggage aratcl the train move away
with my dreams but without me, with my future butheut me, till it disappears.
| shed tears. | don’t want to, | am a man | am sigiposed to cry, but | cannot
help it...I don’'t know how my mother will receivéis, for mine was also her

dream. (157)

Ngugi is leaving the family circle to a wider wordehd he is a different child from the little boy

watching grownups moving about at the beginninthefstory. He is mature and knowledgeable
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from the experiences he has gone through. He &ardined, confident, and forgiving teenager

at the end of the story.

As he narrates the experiences Ngugi employs gatadl elements which corroborate his
narrative mode. Ngugi has used photographs in #meative for varied effects. His mother’s
photograph stands out among the rest and it has d&eapart from the others. It appears at the
beginning of the narrative. Placing it here meagsidil has a soft spot for his mother and he is

telling the readers that he is what he is becatibesanother.

The other photographs appear in the middle ofeke The first photograph among them shows
a section of students of Manguo Primary School thenteachers of the school, Ngugi provides
the names of the students and teachers in the graptes which gives more information about
the school. Seeing Ngugi barefoot authenticatesnarsative form when he says that he had
never worn shoes before. There is a photographsdbriother Mwangi just before he ran to the
mountains and another one of a British boy poinéirgun at an African child. This one about the
boys shows how brutal the government of the daytaiseven a small child could point a gun
at an African child. These photographs play a majut significant role in furthering the self

narrative and places it in context.

Important in communicating meaning and showing awntilcity are autobiographical claims such
as dates of birth as well as dates of importanhisvén his narrative Ngugi has the dates when
most historical events occurred in Kenya including end of the Second World War. He gives

the year when he joins school. His dedication abtéhne beginning of the autobiography can be

44



tied to his mother’s photograph and that of Goodl&¢a, his brother, for they convey almost
the same meaning. Ngugi is telling the reader Huavtivo are significant in his life. Both play
important roles in shaping his dreams. Ngugi’'s sieai to narrate the story of his life to the
public is an act of courage and this offers crdidybito his narrative which results into

autobiographical truth. Those embarrassing aneafgimoments in his private life proves that

he gives the readers his trust by narrating hiy sttth candour.

3.3 Episodal Patterning

In keeping with the purpose of the study, this isectiscusses the plot to examine Ngugi's
arrangement of the events that constitute the tnegrdNgugi starts the narrative with an episode
that happened when he was fifteen years of agerekldls what had happened back in 1954
when his brother Mwangi escaped the arrest narrawylthe British soldiers. It also shows how
his brother's escape had an impact on his lifebyspositioning this event at the beginning of the
narrative, Ngugi reveals not only an act of lookbagk at a given present but he also lays bare
the preparatory nature of whatever happened agnpast of the actions and experiences that

finally culminate in the realisation of his dreamence the closure of meaning.

Ngugi’s choice to begin the narrative with the hests escape to the mountains leads us into
asking many questions about the incident. Whatisbrother done? Why does he escape? Will
he come back? It sets the tone of the plot andyeseent that brings bad news to Ngugi

revolves around his brother and the Mau Mau fight€he event is set apart from the rest of the
narrative and it is revisited to merge the episontsone whole towards the end of the narrative.

Ngugi succeeds in smoothly tying up the case tlzat @pened at the beginning of the narrative.
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In the next three chapters, he gives an overvieWwiofamily background. From this point the
subsequent chapters that he recalls, selects, resdrnts are significant and meaningful insofar
as his dream for education is concerned. The episdch ride to King George Hospital in
Reverend Kahahu's car, Ngugi’s eyes getting cuteétdeahospital , his mother’s disappointment
and eventual struggle to get home after boardingang bus from the hospital. All these he
selects for their importance in indicating how m®ther is significant in his life and how

grateful he was to Reverend Kahahu.

From the events of 1954 Dreams in a Time of War: A Childhood Memdhe narrative goes

back to 1938 to 1945, back to 1901 and then 1948hwlbrings together the events of different
periods in order to show the coming of the Europsettiers and how Ngugi joined school for
the first time. He narrates the building of thdway line, and then moves to the events which
happen when he is a very young child. Through lmopgogether different events from different
periods meaningfully, Ngugi succeeds in ordering ¢vents he recalls for effect which is an

important component of plot in an autobiography.

It is from the description of his father’'s homesteand the neighbouring homes that Ngugi tells
how Kahahu took his father’s land. Ngugi does #imsothly such that the issue of land connects
with the initial description. It marks a seamlesmsition from one episode to the next through
choice and arrangement of events. This connechiows Ngugi’s skill in arranging the events to

effectively bring cohesion.
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The period Ngugi covers in the autobiography isudtsixteen years though the narrative goes
beyond this time to include events before Ngugi Wash. It is such a long time and the events
he narrates are also many yet Ngugi succeedsisgtiGlly controlling them in order to craft a
meaningful text. Through the strategy of ordering évents, he manages to portray his purpose
of showing the challenges he goes through evereastriiggles to achieve his dream. Ngugi
tampers with the linearity of time of actual evetdscreate an artistic narrative that is organic,
which the actual occurrences cannot achieve. Higraering of the facts he recalls shows
causality and their effects. This aesthetic appeahe story through plot is what allows the
readers to see the action which involves the regerment of the episodes of the events that
Ngugi experiences which results in the cohesion ggBreams in a Time of War: A Childhood

Memoir.

Ngugi seems to have attained the time to write absuife later when he has already achieved a
lot through education which is his major dream gsatagonist in his narrative. The writing of
one’s life calls for looking back to discover whatsignificant in shaping of one’s personality.
Through retrospect, the art of looking back, Ngigjiable to present the episodes and the
experiences which later result into his final entrythe Alliance High School at the end of the

plot.

In Dreams in a Time of War: A Childhood Memblgugi presents his plot through a journey
motif to indicate the steps he has taken to be evheris at the end of the narrative. There are
physical journeys as he grows from a boy to anesdant who is ready to join a secondary

school. He also makes physical journeys from homedhool and later he makes a grand
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journey when he achieves his dream and finallygaire Alliance High School. As he makes his
journeys the nation of Kenya is also making a jeyrto independence; which means the war is
a journey. He lets us know how important theseneys are because it is through the journeys

that he realises his dreams.

The dream is very significant in Ngugi’'s autobiggmg. His wish to excel in education translates
into a kind of “dream” for a better person. Theseaths occupy his young mind even as the
country is experiencing a difficult time during teguggle for independence. Ngugi derives the
title of his narrative from the notion that a chddn be hopeful in the midst of challenges, hence
Dreams in a Time of Walilt is through his dream that he expresses his igendesire for
education. He is able to meet the challenges a$geey through the dreams and working hard.
Through his narrative Ngugi shows the reader hahila is able to achieve his dream during a

war. At the end of the narrative Ngugi suggests dexams even in a time of war.

A dream to be free, not a prisoner of resentmerangier as a result of his last encounter with
his father when he sends Ngugi and his brother dveaty the only place they called home. On
this particular day his father inspires him: “Ydwall fall sometimes. The thing is to stand up and
continue walking” (155). This is symbolic in thense that it allows Ngugi to continue dreaming
even in difficult times. Ngugi’s dream allows hira et the reader into other dreams. As he
dreams, there is also a dream at the national.lé@\ed people of Kenya as a nation are also

dreaming of liberation from colonial rule.
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Ngugi has used the dreams to show us the ideatahds for by alluding to other men who have
acquired honour through their love for human dignithese are people who stood for ideals
similar to his. He mentions W.E. B. Dubois, Mar¢aarvey, Gandhi, Nehru, and closer home
Mbiyu, Kimathi, and Kenyatta. These people had pedsthe dream of justice and fairness
during their times. Ngugi’'s constant mentioninghtd mother shows that she was the source of
his dream and also the one who shaped this dreaangother people. It is to his mother that he
attaches the most importance when it comes to dremsnwe witness at the closure of the
narrative when Ngugi leaves for the Alliance Higthool: “I hear my mother’s voice: Is it the

best you can do? | say to her with all my hearts,Yother, because | also know what she really

is asking for is my renewal of our pact to haveadns even in a time of war” (158).

The narrative moves forward and backward in thd. plbis results into foreshadowing and
flashbacks. Foreshadowing aids in giving hints imatvwe would expect and it also creates
tension that promises resolution as we read onléAhiprimary school Ngugi the protagonist
hints at his future academic excellence by presgrain incident in which he had caught the
attention of his teacher by writing an essay. Hgssérhough things would change in years to
come, | did not stand out in any subject during first year at Manguo, not even in sports or
physical education” (76). Another forward referensewhen Ngugi anticipates his friend’'s
future success in business in Limuru. Ndungu dimpsof school but because of his sharp mind
and an active intelligence, he later becomes a lamder and a town councillor after

independence.
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Another forward reference that Ngugi uses as aegfyato keep the readers glued to the narrative
is when he mentions his classmates that he caly easall from memory. There is Njambi, the
daughter of Reverend Kahahu, who later goes tAth&nce Girls High School then on to the
USA, marries, and then dies tragically while givimigh. When talking about Kimathi’'s amazing
feats as narrated to him by his friend Ngandi, Ngoakes a forward reference by alluding to his
novelWeep Not, ChildHe says the dramatic way in which his friend atd his stories left him
wondering whether they were fact or fiction. He ségter he gives Njoroge, the protagonist in
the novel, a feeling of fact and rumour. This iterasting for he wonders if he captured the

experiences in a country at war in the said not#d.says:

Years later, in my noveWeep Not, Child would give to the young fictional
Njoroge an aura of fact and rumour, certainty aodbd, despair and hope, but |
am not sure if | was able truly to capture theicatie web of the mundane and the
dramatic, surreal normality of ordinary living umdextraordinary times in a

country at war. (121)
Ngugi’s use of forward referencing is a way of usdering that he writes as an adult far
removed from events of his childhood and as antaadth information of what happened after

his childhood, information which transcends theohiggraphy.

Ngugi employs the use of flashbacks. Through Ndarelfes Ngugi is able to go beyond the

times that he witnesses the events. The story ef \jurueni, building of the railway line
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Mbiyu’s trip to America in 1929 are some of the mtgethat happen before Ngugi is born and he

presents this through his friend Ngandi.

In narrating the incident of his baptism, he refeaisk to the time when Reverend Kahahu's wife
refuses to pay him along with the others for natdpcing those who stole her plums. He
remembers this incident when Kenneth’'s mother tssibat they cannot be Catholics and
suggests that they go to Reverend Kahahu to bapitiseand Kenneth. Through this flashback
the reader is exposed to Ngugi’'s character of baibgave person who is able to stand up for his
rights. Through flashback he recalls how his exgemt of wearing shoes for the first time can
only be compared to that other time long time ag@nvhis mother bought him his first school
uniform. His use of flashback technique is essemtigatterning of the events because it makes

the narrative dynamic and gives more tension totreative.

The plot inDreams in a Time of War: A Childhood Mem#airther moves to show the writer’s
later life when he is mature and has started deuadoskills as a writer from reading widely. He
sits for Kenya African Preliminary Examinations 1854. Just before the examination Ngugi
presents a contrast in the narrative when his brdthwangi, the Mau Mau guerrilla, comes to
wish him good luck in the examination and his loatither, Kabae, who is a government soldier
comes the same night for the same mission. Ngugss of this contrasting feature gives
emphasis on the difference in situations that w lirothers are in which results into an irony.
This incident is significant in Ngugi’s life for ghows him how his education is important to his

brother.
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He moves from Kamandura, a mission school, to Mangm independent school. The writer
shows a contrast between the two schools and visad¢hat at Manguo the teachers are not as
strict as the ones at his former school. Ngugi easjges the difference between a missionary
school and an independent one. This contrast ysragersonality of Ngugi, that of one who is
sceptical about Christianity. Generally at his kool he says there is a sense of community
during worship. Ngugi connects this crossing owethe history of the country involving the
British colonisers and the Africans. He writes,wWé&s crossing a great historic divide that had
began way before | was born, and which, years,ldtevould still be trying to understand

through my first novelT he River Between(72).

Although Ngugi faces many challenges as he growshaploes not present all his experiences
on a sad tone. Sometimes he manages to coat thiénihwnour. Ngugi portrays some of them
by the humorous description he gives them. Whemnatiag his father's change of behaviour
after the loss of his wealth, Ngugi’'s account oéfNjthe youngest wife’s treatment of his father

is quite humorous. He recreates the experiendeeifollowing way:

The only woman he did not touch was Njeri. She higdimbed, strong-bodied,
and the story goes that once, when drunk, he toetiscipline her, but, with him
inside the hut, she locked the door from insidshot out eye witnesses and beat
him while shouting, loudly enough for all the wotld hear, that he was killing

her. (58)
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3.4 Personalities

The character traits that Ngugi portrays are assalt of the personalities who are the characters
in Dreams in a Time of War: A Childhood Memadr.number of personalities contribute to
Ngugi’s personal development. First, his mothegnyjlku wa Ngugi, takes the centre stage in
terms of the people who influence his life. Ngugnsther as a pillar of his life is mentioned in
many occasions in the narrative. Therefore evenpihetograph of Ngugi's mother at the
beginning of the narrative evokes in the writetrargy sense of belonging and shows us how the
writer's mother is an important personality in hfe. He depicts his mother as “a thinker and a
good listener loved for her generosity and respktie her legendary capacity for work” (17).
Ngugi refers to his mother as the sole benefadtororder, to give a true picture of the
personality of his mother, Ngugi decides to usefdtiser as a foil which is a strategy to show the

values his mother possesses.

One event that portrays Ngugi’s mother as a resplenand caring parent is during the days he
suffers from an eye ailment. His mother takes lontraditional healers but there is no remedy.
He later gets well when he was taken to a goverhimaspital in Nairobi. Ngugi shows that it is

through his mother’s determination and hard wokk tie goes beyond the challenges to realise

his dream of education.

Moreover, as he narrates his story his motherapisly his dream. He shows us that his mother
helped him see beyond the wars, beyond the fartmliggles, and challenges and focus on his
dream by constantly asking him, “was this the Beat?uestion that pops up every time he

presents his academic results to his mother. Tiestegpn provides consistency in his mother’s
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character and hence a strategy for credibilityha barrative. The manner in which Ngugi
describes his relationship with his mother is watlvonderful delicacy. For his mother Ngugi

was her child who had to triumph against all odds.

Subsequently, Ngugi’'s mother comes out as somedme has an attitude of confronting
challenges of life. When his father turns violemthe family as a result of his loss of property,
his mother runs away and later when Ngugi and foghbrs join her, she vows that Ngugi must
continue with his schooling. She sells charcoabtovide tuition fee for her son. There is
consistency in her determination for Ngugi to wbded in school. Ngugi shows this by stating
the question his mother asks every time he bringsrésults home, “Is this the best?” This
strategy aids in enhancing the credibility of ttzrative as the readers look out for consistency
in the autobiographical text. At the close of tfsrative Ngugi revisits this question — “Is this
the best you can do?” To some extent he expectadiiser to continue asking him this question
even in his new school. It also means that Ngugiwsre that his mother still expects him to

dream through the challenges of war.

Second, Ngugi’'s elder brother, Wallace Mwangi, tobates to the shaping of Ngugi's life.
Ngugi describes him as a person who is meticulaitis &verything including his workmanship
in his carpentry workshop. Ngugi was interestedearning woodwork but his brother is very
keen in his education. When Mwangi is with hisride and Ngugi happens to be in the vicinity,
the elder brother would always want to show off limisther’s education. Mwangi would insist
that Ngugi reads a book to Mwangi’s friends. Hessthys, “He liked it best when | was holding

a book or a newspaper. Then he would draw attemtidns friends to what | was doing” (94).
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Later when Mwangi joins Mau Mau freedom fighters, $ecretly comes home to wish Ngugi
good luck in his examination. Ngugi says, “His yiskisit motivated me to work hard” (138).

This shows his expectations of Ngugi- to acqudecation.

As noted earlier, Ngugi decides to begin his neeaby the escape of his brother Mwangi. It is
his brother’s absence that continually deprivesféusily of sleep with constant interruptions at
unexpected times by the British soldiers. Ngugwaaried about his brother in the mountains.
His brother’s desire for his success in educat®mwhat fuels Ngugi's hardworking spirit. He

does not want to let his brother down. Indeed leeeds in the end.

Third, is his primary school teacher, Mr. Samudiého. It is during Ngugi’s last two years at
Manguo and Kinyongori that Mr. Samuel Kibicho malkemark in his life. The teacher was a
graduate from the Kagumo Teachers Training Coll&fgrigi gives this teacher a space in his
narrative because of the influence he had in fes Ngugi says that although most of the books
they read in their English classes had settindgsigland, Mr. Kibicho would give examples that
they were familiar with. To him it is through theseamples that he was able to understand the
content of the books. Ngugi further remembers thas from the books from the teacher’s
personal library that enable him develop a readinture. We learn that there are other teachers
in the school but Ngugi deliberately picks on thaticular one because of the impact he made

on his life- that of making him a lover of bookide says:

He made me understand the structure of the langaragidnow to use simple and

complex sentences or how to build a sentence afimgseasing complexity from
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a simple one. From this simple to the complex: disvan outlook that remained

imprinted in my mind. (135)

Fourth, his childhood friend, Kenneth Mbugua, ig y@other person who is influential in

Ngugi’s life. The narrative shows the shared exgeres that mould Ngugi into who he is. It is
through Kenneth’s curiosity about fact and fictiora story told by different people that moulds
the skill of listening in Ngugi. Kenneth’s habit ofquiry when in doubt makes Ngugi a keen
listener. The frequent arguments between Ngugikartheth results into the former developing
interest in writing. Indeed it is his friend whoilols the courage in him to be a writer. Kenneth

tells him, “one does not need a state license i@Wi136).

Fifth, through oral testimony Ngugi is able to akdistorical information from, the trained

teacher, Ngandi Njuguna. It is through him that didgearns about prominent people in Kenya
like Mbiyu Koinange, Harry Thuku, and the issuetlid Kenyan land grabbed by the British in
1902. The writer presents to us this personalitg afategy to cultivate credibility in the story.
Most of the events that Ngandi narrates to himmatevitnessed by Ngugi. Apart from being the
source of historical information, Ngandi plays amportant role in the life of the writer. It is

through him that Ngugi learns the values of ciyjlitesponsibility, and mutual accountability.
Another important aspect that he learns from thekiddégandi lends him, which helps him later
in life is that, one could write about the commarergs and still make it interesting. So he

acquired the art of writing stories from Ngandi.
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Last, is Ngugi’'s father, Thiong’o wa Nducu, whomih&oduces as a person who is fairly aloof
and talked very little about his past. Through death of his animals we are presented with a
person who fears challenges and hides behind welénthe face of loss. Before this incident
that leaves his father devastated, Ngugi speaksnofas a responsible man who knew how to

run his family with order. He says this of his fath

The proud patriarch who would never have gone toesme else’s house to drink
liquor unless invited, the man who would have neltenk on a weekday, now
started drinking all the time, and no longer breyvims own, going to other

people’s houses fanuratina.(58)

When his father disowns him and chases him androither from home, Ngugi becomes bitter
and this act from his father affects him serioublg.wonders how one’s own father can afford to
do such a cruel deed to his children. However, ¢eeschot harbour this bitterness against the
father for a long time and later before he joinfiakice high School, Ngugi feels compelled to
forgive his father for sending them away and h@s/ism in his compound. We learn that Ngugi

is a forgiving person. He says:

But | am not here for money or gifts from him. Intdao give myself a gift. | do not want
to start a new life with resentment in my heart. Msit is my way of telling him that
even though he has not asked for forgiveness,|Isiil forgive him. Like my mother, |

believe that anger and hatred corrode the he&®) (1
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3.5 Non Personalities

Ngugi’s life can be understood within the contektlee Second World War and the Mau Mau
War. Members from his extended family fought in t8econd World War. Through oral
testimony from his friend, Ngandi, and what he w#ises, Ngugi gathers stories about the
Second World War. He is told that his step brqtk&bae, who is finally back after the war,
took part in the action. The war may be relevanigugi’'s growth in a different way. Kabae’s
lifestyle and his ability to speak English attralgugi and fuel his dream for education. He says,
“For us the Thiong’o family, he (Kabae) was by fae best educated. This may have sparked
my desire for learning, which | kept to myself. Wélyould | voice desires impossible to fulfil”

(27).

The Mau Mau War which was an uprising against th&sB colonial rule in the country has a
great realisation ibreams in a Time of War: A Childhood Memdright from the beginning of
the narrative the war is given a human face by Nddg feels it is why his father loses his land.
It is as a result of this war that his brother gothe Mau Mau fighters in the mountains just to
fight for justice and freedom from the British coisers. During the state of emergency, a
historic period in the country, Ngugi, the young/bsuffers both psychologically and physically
because he has to constantly worry about his bretlsafety in the mountains. His brother’s
wife and his mother are suspended between feah@pel as a result of Mwangi's escape. Ngugi

says, “the dreaded state of emergency had finalligls mother’s house” (132).

Ngugi gives Mau Mau War a human face because henamabers of his family suffer as a result

of his brother in the war. He recounts a sad orttwahrds the end of the narrative when the train
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leaves him because he does not have a pass bomkeWhsystem of identification is introduced
as a way of arresting members of the guerrilla. dilga1harassed by British soldiers because he
is believed to be a Mau Mau sympathiser. He blathesvar for his father's change of attitude
and concludes that it is colonization that has ghbinatred among African countries. However,
through the challenges of the war, a strong petggreaanerges in Ngugi- a young boy who is

hardworking and dares to dream even in the worsts.

Ngugi’s family also plays an important role in klisvelopment. His family which consists of his
father's four wives and all their children forms anclosed and secure world to the growing
mind of Ngugi. Before he joins school this famityall he knows. He learns the basic values of
life from here. He is born into an already functiap community of wives and older step
brothers and sisters. His good behaviour comes trendiscipline that he gets from home. He
states, “the four women forged a strong allianceavvis the outside world, their husband, and
even their children. Any of them could rebuke arstigline any one of us kids, the culprit likely

to get additional punishment if she complainechltiological mother” (17).

The family conventions like the storytelling evegsnat home moulded Ngugi into a keen
listener right from his early years of life andsgems his imaginative ability that later enables
him create fictional works emanated from these Engesessions. He gains the knowledge about
his country’s history from some of the stories tehs to here. The ceremonies, like the
initiation into adulthood through circumcision, eeiamilial and personal at the same time and
this act leaves a deep impression on Ngugi. Hadeather values of life from this ritual like self

control and courage. When his parents disagredaaadhis father sends him away along with
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his brother, Ngugi mourns the loss of his familyl. tRese experiences in his family contribute to
his development. Most of these are harrowing analleimging but he emerges strong and
determined. Some of these are milestones in histgrand development. His childhood games
with his younger brother Njiju and his age matgseeglly his friend Kenneth also mould in him

the spirit of determination and hard work.

Ngugi reveals his other identities that he acqua#sr he joins his mother at his paternal
grandfather’'s place. This happens when his fansilgisintegrated. It is at this place that we
come across Ngugi’'s determined spirit. He helpsniisher to sell charcoal to raise his tuition
fee for his primary education. He stops at notlionfigure out ways of helping his mother to get
money. All the experiences to adapt to the newrenment and make life comfortable earn him
new identities first as a stranger, a mole catchad a scribe. In all these struggles Ngugi

portrays a determined spirit to fight on.

Ngugi possesses a mark of independence of mindhwhecportrays in the sacrifice he takes
when he makes a decision not to accompany his motha trip to Elburgon by train. Although
this trip appears to be important to him, he remensbhe pact he made with his mother about
his education and stays back. He cannot abandairéasns for a trip. This character trait is also
portrayed by his mother when she is firm in heriglen not to give her husband the proceeds
from the farm produce. From this act of his motham persuaded to believe that this is a trait
Ngugi inherits from her. All these experiences iguli’s life help us understand the growth of
his own personality. By overcoming the challendégigi portrays a gradual development from

a naive boy to a determined and decisive teenddese experiences that are full of hardships
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and a few happy moments like the time his mothés tam he will start going to school

constitute what moulds him into the Ngugi we meééha end of the narrative.

3.6 Point of View

The autobiography depends on the subject of theatam- the writer. As an aspect of self-
writing, Ngugi employs the first person point okw in narrating his life experiences and the
events that surround him during the period hisatas& covers. This narrative voice enables him
to let us into his worldview from a personal petpe. It is this first person point of view that
allows the readers to peep into Ngugi’s childhorgdegiences as he narrates thenbneams in

a Time of War: A Childhood MemoifThe readers are introduced to the actions imé#neative
through the “I” narrator. They see the action tlglodhe sight, the smell, the hearing, the taste,
and the feelings of Ngugi as the “I” narrator ateterred to as the autobiographical voice. The
experiences are thus revealed through his eyes:IThenoun, for example is used in this case,
“I was born in 1938, under the shadow of another, We Second World War, to Thiong’'o wa

Nducu my father, and Wanjiku wa Ngugi, my mothéy. (

The “I” narrator allows Ngugi to accommodate theagimed audience through the provision of
sufficient information of relevant context and dethkle does this by giving descriptions and
exemplifications in the narrative. He makes hisdivexperiences understandable by adding
details which help in showing how significant theperiences are to him. He gives a vivid
description of his father's homestead which leattes reader with a clear picture of the

compound. He says:
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My earliest recollection of home was of a large regard, five huts forming a
semicircle. One of those was my father’'s where g@#to slept at night. It was
called athingira. My father’'s wives, or our mothers as we callednth would

take food to his hut in turns. Each woman’s hut wasded into spaces with

different functions, a three-stone fireplace... (5)

The “I” narrator is a witness to and a part ofthl experiences in the narrative including the
occurrences that he was told. When the narratogxXample, gives the background information
about historical figures and incidents of the firgssionary schools, he informs us that he has
come to know of these happenings through the stiting sessions at home and from his friend
Ngandi Njuguna. In this case the “I” narrator igrseeverywhere throughout the narrative and
becomes a dominant perspective used by Ngugi wimcturn makes the narrative voice a

cohesive device in the narrative.

Although the narrator employs the first person pron in the narrative as a dominant
perspective there are occasions when he realiseldnhations of this voice and shifts to other
perspectives. The narrator, for example uses “youtlistance himself from the situation he
narrates. He shifts his perspective because theriexge is too painful for him to narrate as the
subject. In this case Ngugi uses it when givingommentary on the incident when his father
banishes him and his brother from the company ®bther siblings. He says, “But it is not good

to have your own father deny you as one of his okildren” (62).
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The narrator also uses “we” which reveals to tlaelee that he is not neutral in his observations
and the events that he experiences. The use gbe¢hspective lets us know his state of partiality
when it comes to matters affecting the communitheW he narrates the activities of the first
white men to come to his village, the narrator mstiee side of his people. He says, “We saw
white men making a road, white men who were notestging blacks but were actually

breaking the stones themselves. Later more of theslemen came to our place asking for eggs”

(24).

Ngugi uses dialogue to complement the “I” naratwice when he tells the events that lead to
his brother’s escape to the mountains. The shdwal him to stand aside and observe the events.
It is from this conversation that we learn abowt thfferent perspectives the villagers take when

his brother escapes. He observes:

“We could hear gunfire,” some were saying.

“I saw them shoot at him with my own eyes”

“But he didn’t die!”

“Die? Hmm! Bullets flew at those who were shooting

“No, he flew into the sky and disappeared in tloaidk.” (2)

Ngugi uses a dialogue between himself and the mathen he tells the reader how his mother

introduced to him the idea of going to school and/lne and his mother made a pact then that

could not be broken. | observe that this incidensignificant in his life and that Ngugi feels it
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can only be captured well in a dialogue. It is skkhool that makes him the Ngugi we realise at

the end of the narrative.

This shift from the first person pronoun to anotperson allows Ngugi to present the people’s
struggle for their land, and this was a painfultdrisal experience. He gives this account
objectively through the eyes of Ngandi, his friemtho is much older than him. Ngugi then says,
“According to Ngandi, Ole Ngurueni, a tale of despement, exile, and loss was really a story of

Kenya; people’s resistance was a harbinger of thiagome” (80).

In the narrative, as revealed, the first persomatiae voice aids Ngugi to be at the centre of the
narrative such that all the events revolve around d&s the narrative unfolds. He tells the story
both as a participant and an observer. He is mioa@ observer when he is still a small child but
later he takes part in the events that mould hito the person we meet at the end of the
narrative. So far | have explored Ngugi’'s use @& tfarrative voice and how it is effective in

narrating his story ibreams in a Time of War: A Childhood Memoir.

3.7 Conclusion

In this chapter | have examined how the writer tradted his story artistically iDreams in a
Time of War.This has been done through the discussion of Ngyyogirtrayal of particular
aspects of autobiographical artistry. These as@aetsplot, personalities, story, and the point of
view as used by the writer. | noted that cohesimth anity exist in the text through the writer’s
use, of the ‘I’ narrative voice for the voice appethroughout the narrative and where the voice

is limited in conveying his meaning; he has usedodjue, second person pronoun, and the plural
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form of the first person pronoun. There are otleehniques Ngugi has used to show artistry in
his narrative like the use of flashback and foreskang to create suspense and to help him look
back. Ngugi's use of suspense and humour whetsapipetite of the reader. The idea of a
seamless transition from one section to the nextrims of plot is evident and has resulted into

an organic unity causing cohesion in the narrative.

His use of photographs, dedication note and ddtevents as para-textual elements that have
complimented, given more meaning, and corroborhtedarrated mode giving credibility to the
narrative. Ngugi has also employed strategiessmahirative to create empathy in his readers by

narrating and vividly describing experiences that@ainful to him.

Therefore, | am persuaded to conclude Braams in a Time of War: A Childhood Memisira

work of its author’'s maturity and also a productgdainfully acquired state of composure.
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CHAPTER FOUR

ARTISTRY IN IN THE HOUSE OF THE INTERPRETER

4.1 Introduction

In this chapter, | seek to examine the artistry ktedariness of Ngugi’s life narrative as he tells
it in In the House of the InterpreteMy focus is on how and to what extent Ngugi sumsand
infuses various aspects of autobiography in nagatiis life story so thain the House of the

Interpreteris read as an interesting autobiography.

To accomplish the above goal in this chapter, hiifig and analyse aspects of artistry in
autobiography as they are portrayednnthe House of the Interpreter discuss the story, the
plot which explores the journey motif and the dreamotif, the personalities and the non
personalities that mould the protagonist’s lifeoimthat he becomes at the end of the narrative,
and the narrative voice. My analysis further examithe strategies that Ngugi uses and which
contribute to the credibility of his story and hdgugi’s narration and narrative create empathy
in the reader which also contributes to the susthineading of the story. | discuss the strategies
and the creation of empathy under the story asspach. All the four aspects constitute artistry

in In the House of the Interpretes an autobiographical text.

4.2 The Narrative
In the House of the Interpretés a story that runs from 1955 to 1958, a peribdoar years
while Ngugi is at the Alliance High School. It begiwhen he is seventeen years old and ends

when he is twenty years of age.the House of the Interpretepens at the end of Ngugi’s first
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term at Alliance High School. He is on his way bacdkne from school. He is full of excitement

and hope. Excitement because he is travelling ttlimds which is better than the time he left
home for the school in a goods train. He has hopéé is going to reunite with his sisters and
younger brother, and he is going to inform his neotibout his good performance at school: He

was among the top in his class.

Ngugi dividesin the House of the Interpreta@mto five parts with subsections: A Tale of Home
and School; A Tale of Souls in Conflict; A Taletbe Street and the Chamber; A Tale of Two
Missions, and last, A Tale of the Hounds at theeGRiach of these parts is further graphically
subdivided into smaller sections which result inhe seventy five chapters of the entire
narrative. Ngugi does stick to the time line byigeating the five parts with their years of

occurrence, starting from 1955 when he joins Atteto 1959 four months after his secondary

education.

Ngugi gives an overview of his feeling of shockeaftliscovering that his home is no more.
Through a vivid description of the former home,léis the reader visualize the suffering of the
villagers after losing their homes. He covers #@aperience in the first section of the first sub
titte. From here all the other incidents that Nguegalls, selects and presents from his school
holidays are meaningful in the revelation of thdwdeanising acts that people went through
from the colonial system in the country. He wondatrshe sight of mounds of rubble; “How

could a whole village, its people, history, evemthvanish, just like that?” (3).

67



In his second subsection, “A Tale of souls in datiflhe narrates the episode of screening at
school to find out those who had taken an oatHlefiance to the Mau Mau (35) the curriculum
at school which glorified the West (39) and feagoing back home for holiday and not coming
back if the authority finds out he is related to i@ Mwangi who has escaped into the
mountains to join the guerrilla fighters (43). Adte selected for their importance in showing
Ngugi’s disturbed state and how he realizes thahékie school that he refers to as the sanctuary

does not offer him the atmosphere that he needsgagrowing mind.

Under “A Tale of the Street and the Chamber”, hatwas events that occur elsewhere, by this
time he is in his third year at school. He talkewththe Suez Canal Conflict (65) and Ghana’s
independence from Britain (66), to reveal that etreugh the school was no longer a sanctuary,
it increased its character as a window through whie could catch glimpses of what was

unfolding outside.

In the last subsection, “A Tale of Hounds at theéeGaNgugi moves the narrative from April
1959; four months after he left school then 195maves back to 1920 then ends in July 1959.
This bringing together of events from differentipds of time emphasizes a fact of the nature of
memory of the narrator in an autobiography whidatalle then orders the events for effect. This
shift in time allows Ngugi to show his psycholodicdate and his character though he is
narrating an event that occurred in April 1959, wine is arrested because he does not have

papers to show that he pays taxes.
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He takes us through the events and circumstandhs &lliance High School while keeping tabs
on the happenings and occurrences of home, patiguwvhen he is on holiday. There is
evidence of fear, confusion, and bitterness whemndaehes where his home should be and
discovers that it is no more. Ngugi’s vivid destiop of the whole situation leaves one with a

clear picture of what his homestead looks like skiges:

My mother’s hut and my brother’s house on stiltgehbeen razed to the ground.
My home, from where | set out for Alliance only e¢ler months ago, is ho more.
Our pear tree is still standing, but like the asbge, it's a silent witness. Casting
my eye beyond, | suddenly realise the whole wilagf homesteads has
disappeared. The paths that had crisscrossedrbecape, linking, the scattered
dwellings into a community, now lead from one mouwfdrubble to another,

tombs of what has been. There is not a soul in.s{@h

He later discovers that the old independent hoddsHoom different ridges have been gathered
into one concentration village without regard td akighbourhood. When he finally locates his
home, Ngugi earns himself a new identity- a strange is a stranger in his own village because
so many things have changed while he was awayhaitcHis family is suffering because his

brother, Mwangi, has joined the Mau Mau Uprising.

The fear that sets the story rolling from the sédiects his stay at the Alliance High School and
it is this constant fear of falling victim of theiBsh forces that disturbs Ngugi right through the

narrative. Through his sense of smell he is abletoember the first hospital he attended and he
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compares the hospital with his dormitory at schaal says that the dormitory smells of lavender

which is quite different from the hospital.

He narrates his experiences at school and heuliss relationship with the other students and
teachers in the school. It is through his narmatibat his story becomes the story of his
classmates. Through his story we learn the charaofethe other people he mentions and the
effect these people have on his life. He talks alblo@ principal of the Alliance High School,

Carey Francis and students like Bethuel Kiplagas. tdlling of certain experiences at school
aids him in remembering other situations he hadegimough before he joins the school. He
narrates how his English lessons, were full of qaes and deferring perspectives from his
fellow students and how these episodes reminded dirhis friend, Kenneth, a fellow pupil in

primary school. He remembers:

In my first few weeks at Alliance, | had looked fsmeone with whom | could
argue the way Kenneth and | used to do. | was omed that Kenneth could have

more than held his own with any of my fellow stutder§14)

Further, Ngugi narrates about his first time tockea full length play at school and how the play
made him develop an interest in theatre which lateulded him into a playwright. When he
eventually returns to school at the beginning efshcond term he is a boy full of thoughts of the
doom awaiting his brother, Mwangi, and his fellouegillas for defying the calls by the British

forces to surrender. Even with the fear that seemengulf him, he is worried that he has not
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made a significant mark in school intellectuallye Hays he was ever mindful that the twenty

others in the other stream performed better tham Which later turned out not to be true.

In school, life is full of puzzles for him. Fromelhdifferent subjects that he is introduced to there
is the discovery of great and important words ldesakers and compounds that he learns in
chemistry. He learns a great deal about table nmmannéis English class. There are new books,

choir, drama and scouting clubs.

Later comes the experience of being screened ioof¢b find out those related to Mau Mau
guerrillas. He learns that his case is seriousthaduthorities expect him to go back to Limuru
for the exercise so that he can continue with kiigcation. There is the experience of being
caught up in a military dragnet outside the schmwhpound and his first encounter with the
principal of Alliance High School when he and thkey boys extended their stay out of school.
His story captures a lot of interruptions while ieeat school but he still becomes a successful

boy at the end of the narrative.

Ngugi refers to the Alliance High School as a saat for he believes it keeps the “hounds”
away- the British soldiers. From the story he i$ th@ only one who takes the school to be a
sanctuary but there are other students in the $ehitio similar woes. There are those students
who fear retaliation by the colonial forces becaiinsgr relatives were guerrillas in the mountains
on one hand and on the other, there are those ®adrorétaliation by Mau Mau because their

fathers are loyalists home guards. Ngugi also tafksis conversion to Christianity and how he
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was disappointed that through his evangelical ririnise was not able to convert a single soul to

Christianity.

Throughout the story he mentions his mother whodstas a pillar in his life. In his last year in
school Ngugi does voluntary work. He even becorhesleéader of the group of students who
leave school every Sunday to preach in the nednhycbes, an activity which was a humbling
experience in his life. At long last he sits foss Hinal examination in 1958 and leaves the

Alliance High School for good to wait for the retsul

As he tells the story of his life at school, heoatalks about life at home especially during the
school holidays. Since their move to the conceiotnatillages, the villagers remain as strangers
and the feeling troubles Ngugi a lot. Not olderrthaenty, he takes it upon himself to explore
ways in which the members of the village might wtogether and create a sense of community
in them. He is happy in the end when he sees thagers gathering, in groups and the

occasional dancing in people’s homes. Ngugi observe

The challenge of forging a togetherness among thehyof the new villages
would not leave my mind. When later | went backamirithu on April 18" for

the first break of the year, | started contactimguiru boys and girls now in high
school and those in their last year of their priygnao explore ways in which we

might work together. (73)
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Ngugi goes back home for holiday and learns thebhother, Mwangi, has been captured by the
British forces, and his mother detained in the @@uard post for questioning. He narrates how
the state of emergency caused fear and panic iwvillagers with its mass arrests and public

hangings. The collective reflection affects Ngugjihee views the situation at home and feels the

villagers including his family is suffering undéret British authorities.

The end of his story captures his suffering inhiaads of the British soldiers four months after
he leaves the Alliance High School. He is an un#&diteacher at Kahunguini Primary School in
Gatundu pending results of the Overseas Cambridgedb Certificate Examination that he took
the previous year. On the fateful day he has daltebis wages and he has also received a letter
of acceptance at the Makerere University. Ngudath excited, and hopeful. Excited to share
the good news of his good performance with his mo#md hopeful that at long last the result of
the pact he made with his mother twelve years ao dome to pass. The dream has been

realised.

His journey is interrupted by the British soldie&/so demand papers to show that he has paid his
taxes. Since he does not have them he is put ilkmnand along with other people. The event
proves to be a psychological torture in his mind ab one point he feels he might miss the
chance to join the university. The story ends witm in court and he confidently defends
himself which earns him his freedom and at long fesis back at the Limuru Railway Station,
boarding a passenger train, not a cargo one thes, tbound for Kampala, Uganda.the House

of the Interpreteris giving Ngugi’'s story in an effort to tell theosy of the larger Kenyan
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community that are oppressed under the British @alaule. The fear of the British soldiers that

follows him in school is the same fear that hasufied the whole country.

Ngugi succeeds in creating suspense at the endsohdrrative leaving the reader, asking
questions like, what would lead to his arrest? Dbesmean another arrest? Suspense is an
important element of plot for it draws the readerthe story by challenging the reader’s
intelligence. Ngugi at the beginning of the nax@atcreates suspense when he vividly gives a
desolate picture of his home when he comes fot feem holiday; he leaves the reader
wondering why the whole village has been moved twrcentration village after their houses
have been burnt by the British soldiers. This kofdsuspense creates tension that promises

resolution as one continues to read the narrative.

Ngugi has divided his narrative into subsectiortsese subsections act as suspense strategies in
the narrative. In “A Tale of the Hounds at the Gale gives the reader hints about what takes
place under this section and he succeeds in putiemgeaders in an anticipatory mood prior to
their reading of the section. Ngugi lets the redahamw that it is the British soldiers that he refer

to as the “hounds” in the previous section. Theleesithen would wonder what the soldiers are
doing at the gate. With these subtitles Ngugi cgavthe tension and excitement at those
moments with his readers and by so doing the reafiled it difficult to disengage from the

unfolding accounts.

His way of narration is another strategy of suspet$e puts the reader on tenterhooks by

delaying in revealing the information that the madnticipates. He does this by creating
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precognition in the mind of the reader and he ig &b exploit this to pull the reader along his
narrative path of suspense. When he is remanddéuegritish soldiers, he gives the reader hope

that he would be released soon but he ends umgtéyi almost one week. He states:

The white District Officer, who apparently does rggent nights in the post,
finally drives in. Perhaps this is a testament &t#&e’s power and influence. Life
visibly stars all around...Eventually, it is my uinto the office...As far as | can
see, your papers are in order, he says handing ltlaeinto me. You can go, he

continues wearily...It is the police interpretee btops me. (126)

In In the House of the Interpretergpetition of certain words is a clear indicatioh tbe
significance the narrator pegs to such words. keats the word “hounds” every time he goes
back to school from holiday. The hounds are theidriforces including the home guards that
make life extremely difficult for the people. Thigord appears throughout the narrative to
emphasise the constant fear that Ngugi suffers @swdt of the British forces. This constant
reference to the word shows how it has significainchis growing mind. Close to this is his
constant reference to Mugumo tree which, allows kamattach meaning to objects that are
relevant in his life. Mugumo tree becomes a syndfdiope and continuity amidst the struggles

that Ngugi goes through.

He finds hope in identifying with the symbol of theaigumo tree. The characteristics of the tree

inspire him by showing him that he is strong enowglhbeat all the challenges that he goes
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through. It is under the Mugumo tree that his beotiMwangi, buries his gun before he

surrenders to show that the struggle has to com@mother day. This act reveals a sign of hope.

Ngugi’s mother roasts potatoes under the Mugunmitrehe middle of the field. It is here that
he introduces the reader to his father for the finse in the narrative. He reveals that there are
signs that his father has been meeting his mothderuthis tree and Ngugi is happy about it
which translates into good relationship betweenplaigents (62). He learns through his mother
about the qualities of the tree which makes himhfléorward about writing his first short story

later tittedMugumo, the Fig Treélgugi observes:

They were strong and deep, (referring to its roats) that's why a Mugumo
never succumbed to prevailing winds and changingthex and lasted many
years... Many years later my writing would start wish short story titled

Mugumo, the Fig Tred63)

There are incidents of contrast as he narratestbrg. His use of contrasting situations aid him
in supplying the reader with a vivid descriptiontbé situation at hand which also help him in
giving a clear meaning of what he intends for #s&der. When describing his first English class
at the Alliance High School, Ngugi contrasts theléananners he is being taught by Mr. Oades
to his home. He says: “It was all abstract, soedéht from my rural cuisine dfigali andlrio

that | usually ate with my fingers, certainly witltcanybody waiting on me; Oades was training

us in the habit of being waited upon” (13).
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Another contrasting description which shows how gldalt about the curriculum being abstract
to him and the other students presents itself dutie same English class when the teacher leads
them to his bathroom where they discover bath &rassinks and Ngugi comments that back at
home his bathroom is the riverbed where he wasluises and takes a bath behind the reeds
which is a complete contrast to what he sees int¢laeher's house. In connection to the
curriculum, Ngugi praises Mr. Kibicho in his firautobiographyPreams in a Time of WaA
Childhood Memoiras the teacher he vividly remembers for his useavicrete illustrations
instead of the many examples from the settingsnigldhd (135). It shows how Ngugi was not

fully comfortable with the curriculum right fromdprimary school.

The humour, that Ngugi employs in his narrativeléscribe the discussion among students after
the first English class, reveals his thoughts abloetwestern culture. Indeed his decision to use
reportorial mode to create humour gives him a chaodully describe the feelings of the other
students. He says, “We recited the order of a tboeese meal: starter, soup, main dish, fruit and
dessert, which some still pronounced desert, toemeil laughter... This produced more
laughter; how would we edafitheri andugali with forks and knives? Thegali would lose its
taste, someone observed with solemn concern” {I8pugh such humorous descriptions of his
early experiences at school, Ngugi is able to miked experiences understandable and

meaningful, to the reader.

He narrates his experiences in a seamless waydllatcredibility to his narrative. He has gone
further to supplement the information in the naveatwith para-textual elements which

corroborate and show evidence in the narrated Tdd.elements include photographs and their
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captions, letters, list of names, epigraph, andegdabdf particular historical events and
occurrences. These elements also support each atiteibring out meaning and coherence
towards the realisation of the intended purpod@asmarrative. Irin the House of the Interpreter

the first photograph is of Carey Francis the ppatiof the Alliance High School. This

photograph reveals more than even Ngugi’'s narrited. Placing it at the early stages of the
narrative shows how the principal is significanthis life and reveals that the narrative is a
tribute to Carey Francis. The next photograph iKiambu students at the Alliance High School.
This photograph shows the number of students thiaegl the school from Kiambu in 1955.

There is a photograph showing local residents wkdeaving the guard post. The caption that
accompanies this photograph is very significantiférelps Ngugi supply the intended meaning

to the reader. Without it, there can be so manyninga that can be attached to it.

The photograph showing pictures of suspects roungethy British soldiers during a sweep
through Eastlands, Nairobi augments the narratare. @he facial expressions of the captives
reveal their attitude and feelings. The variousegosf people relay their pathetic condition

which complements the meaning of the narrated text.

Ngugi provides a letter by Carey Francis to RevereM Grace of Eaton Gate to articulate the
principal’s view on the opportunity to mould Africe morally and intellectually. The presence
of this letter in the narrative authenticates theated form. At the beginning of the narrative, he
provides a list of the names of all the studentthefclass of 1958 at the Alliance High School.

In other words, Ngugi is saying “this is the tritWwhich gives the narrative credibility.

78



Important in communicating meaning is the epigrayiich appears before the narrative begins.
Ngugi borrows this line from Walt Whitman and itns@ys a feeling of fear. The fear that
dominates the entire narrative and shadows thegyblgugi into the “sanctuary” a place he feels

should be safe: “something startles me where Ightuwas safest”

Giving the exact dates when particular events geduinelps bring out credibility for these dates
can be verified outside the narrative. He givesekact date when he first joined the Alliance
High School in Form One (4). There are dates whiianke was founded (5), Carey Francis’
arrival in Kenya (7), when the principal went oave in England (26) when Evangelism started
in Alliance (56). Towards the end of the narratiNgugi narrates the episodes giving even the
days when they occurred. This revelation shows e¢hgphasis he puts in detailing the

experiences that he faces in the remand. It alsssghe narrative a lot of significance.

Credibility in In the House of the Interpretés also seen in the way Ngugi depicts himself as a
person with the courage to talk about himselfs laibold step to share one’s life with the public
and this alone shows credibility in the narratiReght from the front cover, Ngugi announces the
credibility of his narrative by providing his namBlgugi wa Thiong'oln the House of the
Interpreter.Ngugi’s name here is a signifier of identity ahdontributes to his replication of the
real. In other words he tells the reader that, ‘Wt are about to read happened to me” This
name assures the reader of Ngugi’'s authority tchigllife story and promises that his narrative
will be credible. His name on the cover is like amobiographical signature that seals the

contract of trust between himself and the reader.
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Ngugi confides in the reader by telling even emdsing situations and private moments in his
life which shows courage hence credibility in hagmative. He describes his first English lesson
with graphic details when he is introduced to @&¢hcourse meal. He says how it is his first time

to encounter dessert which he takes to mean atdesewonders how one can eat it (12).

Ngugi is consistent in his character depiction. eharacter throughout the narrative is that of a
fighter, a hardworking boy, one who gains confidegcadually. Ngugi as the protagonist in the
narrative values the principles of Christianityveeen his earlier and later years at the Alliance
High School. He draws a lot from Christian valuesttmould him into a forgiving person. At the

end of the autobiography he has lost his faith whengoes to bed with the Lady Teacher.
Narrating this episode about his loss of faith tze&redibility in the narrative because he is able

to say the activities prior to the loss seamlessly.

He narrates some episodes that are painful, patteetd dehumanising in his life. Through such
narrations the reader empathises with him and $e faids relief after talking about them. A

particular incident is found towards the end of iggrative when he is detained for not having
papers to show that he pays his taxes. He desdtigebehaviour of his oppressors- the two
British soldiers in a manner that leaves the readtr a feeling of empathy. The cell where he is
taken to along with the other adult prisoners ia filthy state and shows how dehumanizing the

colonial regime is. He states:

We are massed together, standing room only, inldnk. | don’t know what to do

about the toilet. | follow what | have seen othéos shout for permission to go to
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the toilet outside, under a guard. My voice is weak, and the others express

solidarity by hollering to the guard for me (124).

Another incident he narrates that is sad and rev@ahim that the uniform does not make the
students equal is when he accompanies his frierds lbng walk outside the school. He ends up
feeling lonely and dejected. Lack of money forcegudl to detach himself from his friends to

walk on his own, little did he know that he wouleet another group of students already eating
their goodies. He ducked into a veranda of a shbfs sad moment can elicit empathy from the

reader and it is a reminder to Ngugi of how fahhe come.

4.3 Episodal Patterning

This section examines Ngugi’'s arrangement of trentsvand experiences in his narrative. This
arrangement is evident in the plot of his narratNgugi not only narrates his life through plot,
but he also describes the lives of other peopleteeacts with within the span that he writes his
narrative. He organizes the aspects that are gigntfin his life and makes them effective on the
whole through plot structuring. lim the House of the Interpretethe pattern the plot takes is
intentional because it is dependent on what Nguats/the reader to derive from his narrative

and what is significant in shaping his life.

To achieve a meaningful effect, Ngugi has tampendtth the linearity of time of actual
occurrences to arrive at an aesthetically wholeatise, which happens because he bases the
whole narrative on the principle of memories ansbamtions which enable him as the writer to

create a lively picture of his world. The plot dfet narrative begins with Ngugi’'s state of
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bewilderment and shows him at his lowest moment emds with him a happy person after
winning the case against him. This patterning fitimg conclusion for it ties up the story that
began with confusion and fear in him caused byrtheg regime and the final triumph and
realization of his dream. Through this kind of aitdg of the events, the plot has created
cohesion in the text by revealing a happy ending ttramatic life which was full of fear and
personal sorrow. Ngugi retrospectively takes thadee through his formative years by
representing episodes and experiences that fieallyup in the moment of heroic triumph at the
close of his narrative. As explained in chapter tfdhis study it is through looking back that

Ngugi is able to discover what is significant irmping his self-revealed personality.

There is therefore evidence of a movement backwaacddforward in the plot iitn the House of
the Interpreter This movement results in flashback and foreshaagpthat complement straight
forward linearity. Ngugi uses flashbacks in hisrative to show that he is retracing a story that
has already occurred. He gives an account of th@fiCarey Francis by going beyond the times
of the moment when he interacts with the princifpajustify the personality and character of
Carey Francis (6). Ngugi, for example, talks alibet principal’s expectations of the school as
that of a grand opportunity to morally and inteliedly mould a future leadership in the
students. This is Carey Francis’ opinion back idd®efore Ngugi joins the Alliance High

School.

Giving this past account lends credence to Nguwtsative. In this case flashback allows him to
foreground certain aspects of his narrative. Hegithe background history of the Alliance High

School since its conception which creates mearonigigs experiences in the school. When he
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talks about the historical events and happeningkdrcountry through the British rule, his story

becomes the story of Kenya.

Towards the end of the narrative he narrates Ipemgence in the remand and moments after. He
decides to narrate these happenings daily fromdthehe is arrested by the British soldiers,

Friday, to Wednesday when he earns his freedom femmand. He treats each day separately
with its occurrences. Within the period he is ie lemand cell, he reflects a lot upon his past
life. This is yet another time that he has emplofjfashback to bring into play events of the past.
He remembers the performance he had organisedtmattKahuguini students on the theme of
sacrifice, his encounter with the Lady Teacher thakes him lose his faith in Christianity, and

the visits by his brother and step-brother, Mwaargl Kabae, are meaningful in the revelation of
the repressive regime of the colonial system attime. He narrates these events while in

remand. He narrates:

One weekend this teacher invited me to his hom&as$ particularly well
received, with what amounted to a small banquaba$ted goat meat anido.
His one-bedroom was packed with young men and womgrage, who were
happy to be in the company of an Alliance gradu#ted then, just after the food
had been cleared, the lantern throwing agitated®hs on the wall, she entered.

(138)

He finally earns his freedom from the court by amguout his case brilliantly. He makes an

observation at the time of his release that, dittld | know that this ordeal would turn out to be
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a rehearsal for others ahead” (151). This showsttieae is evidence of transcendence in the

autobiography covering experiences in his laterdi$ an adult outside the narrative.

The plot inln the House of the Interpretentails a journey motif. There are journeys aesav
levels in Ngugi's life. Present are physical, emoél, and mental journeys in his narrative. The
physical journeys involve his growth from a boysifteen years of age to about twenty years
old. These physical journeys also span his movernent his home town, Limuru to Alliance
High School, Kikuyu. These journeys that he make=y end of the school term take him to his
new home, Kamirithu where he encounters experietiasmould his character. The decision to
go home every end of the term is an emotional gteum the young boy's mind. He fears the
British soldiers and he dreads home for fear of Whexpected- being arrested because his
brother is a Mau Mau guerrilla, which might tratsléo the end of his education. Likewise, at
the end of every holiday he makes a trip back t@Ate High School where he is to achieve his

dream of being educated.

At the end of the narrative, he makes a grand purto Kampala to join the Makerere

University. This journey is important in Ngugi'ddibecause it is the other small journeys that
results in this big one and he is revealing that ithrough these journeys that mould him into the
Ngugi we see today. Mentally, he takes a journay thoves him from innocence to experience.
At the beginning of the narrative, he is naive armekperienced in terms of exposure to table
manners and even other skills; but at the endeh#rrative Ngugi has acquired debating skills,
confidence, tolerance and a driving force thas digm in realising his dream. These journeys

provide us with a landscape to look at his diffiras.
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Close to this is the dream motif that he has engalag his narrative to attach significance to his
experiences. Ngugi's wish to attain education fetges into a “dream” that bothers him

throughout the narrative. Whenever there is anrmmpéion in his education he feels this dream is
about to be shattered. He also has a silent wishgrieam to see the people around him living

without fear from the British soldiers.

A part from his wish to be successful in educatitos-other silent dream, there are actual dreams
which reveal Ngugi's yearning for freedom for thegion from the British colonial rule. The first
actual dream that the protagonist has portraysasirthe only worker in a vast plantation owned
by a British master. The symbol of a black overdmating him to work without rest alludes to
the numerous sufferings that Ngugi’s people goubhoat the mercies of the home guards. The
public hangings, air raids in the market placesl dre arrests without trial are some of these
misfortunes. The men in blankets who come to takedway allude to the home guards’ sudden
change of treatment to their fellow people andabentual defeat of the colonialists as a result of
unity among the people. Ngugi observes, “the sttengnumbers has made all the difference”

(135).

The image of a prisoner banished to Marsabit insgtheond dream may be more a statement
about the protagonist’s condition at the time ia tkmand cell. The image of the small man
alludes to the protagonist’s mother and her wofdmnoouragement during the time he stays in a
cell for about one week. This dream foretells thetagonist’s freedom from the cell. Ngugi’'s

placing the actual dreams at the end of the naeradia conscious act which translates into hope

85



that is multilayered- hope to achieve his freedoomfthe cell, his hope for the nation to be free

from the colonial domination, and the people’s htgpdhe same.

4.4 Personalities

Among the aspects of artistry lim the House of the interpretare the personalities or characters
who contribute to the personal development of Ngugiiscuss such personalities as Ngugi’'s
mother, the Principal of the Alliance High SchaBirey Francis, and Ngugi’'s brother, Mwangi.
Under the non personalities | examine the AlliaHogh School, the Mau Mau Uprising, and the

Kamirithu concentration village.

Ngugi’'s mother is an important person in his | talks about her with such love and nostalgic
feelings. He describes his mother as a quiet, harldng, and a very hopeful person even in the
face of adversity. He sums this with her proveBifuri utuku utakiaevery night ends with a
dawn. It is the pact that he made with his mothleenwwhe was about to join class one many years
ago that keeps his desire burning to attain edocatd that in the end he manages to realise his

dream.

Ngugi constantly makes references to his moth@dsted potatoes. The thought of his mother
as a good cook erased all the embarrassments thabfait his new home and in its place an
excitement to invite his friends to go and tastegbtatoes. Through this he develops confidence
in himself. Ngugi could not miss going to work imetfields because he was assured of these
roasted potatoes. Therefore through his motherkiog, he becomes a lover of the soil which

pleases his mother. It is from his mother that Ndagrns the importance of going out and

86



mixing with the other members from other commusitige recalls, that his mother used to tell
him that travelling outside one’s home made a perealize that it was not only his mother who

cooked tasty food.

The thought of his mother when he is faced withfeicdlt situation keeps Ngugi’'s spirit high
and makes him fight to the end just to please meone particular incident when Ngugi is
arrested by the colonial soldiers after collectigywages from Gatundu where he used to teach;
he reminds himself: “My mother will get some of theney.” This thought about his mother
helps him not to wallow in self-pity. Towards thedeof his narrative when he is in remand
awaiting his trial in court, it is his mother’s nsagie delivered to him through his brother
Mwangi that encourages his fighting spirit. Shedsdbon’t give up hope! Truth never dies”
(141). This message from his mother carries alloé decision not to give in to the pressure of
the arresting British guards is partly as a restitis mother’'s message. It is a message of hope
loaded with a life’s virtue; that it is the truthat sets one free. In the end, indeed, it is tinh tr
that Ngugi sticks to, even when the British solglisranipulate him, that earns him his freedom.
Ngugi portrays his mother as the force behind lkisiWworking character at school and the one
who taught him life values such as always tellihg truth and being a forgiving person. It is
through his mother that he learns the importance alream even when one is undergoing

challenges.

Carey Francis, the Principal of the Alliance Higth8ol, stands tall among the personalities that
influence Ngugi's development in so many ways. @uait an early stage in his narrative Ngugi

observes:
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By insisting on high performance on the playinddiand in the classroom, Carey
Francis produced self-confident, college, prepairgd|lectual minds. By the time
| left Alliance, | felt that academically | couldbgoe to toe with the best that any

European or Asian schools could produce. (8)

Some of Carey Francis’ ideals influence Ngugi'®.liHe gives a detailed description of the
principal that sums up his character when he ietist He describes an incident during assembly
time when a teacher walks in late when everybody &leeady taken their position at the
grounds. The vivid description leaves the reademandoubt about the principal’s state at that
particular time. It also reveals the principal’sacicter on matters involving time keeping. Ngugi
states, “Suddenly Carey Francis started breathaagily through the nose, fuming, tongue thrust
into the cheek, rolling it side to side inside bigsed mouth, as if moving a small ball from one
side to the other, so that his left and right csesielled in turn... | thought the ground

underneath his feet would give way” (26).

This incident helps Ngugi learn that Carey Framgia no nonsense man and expects everybody
within the institution to keep time. It is througte principal that Ngugi adopts the spirit of being
mindful of others and to share. This he learnsuhofootball where Carey Francis insists that it
is through team work that one scores a goal andthieaball has to be shared in the field. That
one person does not deserve all the glory in a gainfie@otball but rather all those people who
pass the ball to the player who eventually scofes. title of Ngugi’s narrative comes from his

encounter with the principal:
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Then said Christian: what means this? The inteeprahswered: This parlour is
the heart of a man that was never sanctified byteet grace of the gospel. The
dust is his original sin and inward corruptionstthave defiled the man. He that
begun to sweep at first is the law, but she thaudint the water and did sprinkle

it is the gospel. (27)

These words, borrowed from John BunyaRigrim’s Progress give the title of Ngugi'dn the
House of the InterpretekVhen, the principal gives a sermon based on tlaiding, Ngugi could
not stop admiring Carey Francis’ incredible perfance in which the allegory likening the
prestigious Alliance High School to the Interprétdrouse in Bunyan’s work left not only Ngugi
but also the other students with a changed pemremtf the school. From this excerpt, | am
persuaded that Ngugi’s narrative is a testimontheflessons instilled in him and the other boys

who passed through the institution and indeed nezuldy Carey Francis, the “Interpreter.”

The principal’s independent character moulds Ngow a person with an independent mind
when it comes to making the right decisions in. INgugi’'s character of not joining others for
the sake of the ideals of the majority is a cleadence of a good virtue derived from the
“Interpreter.” He recalls a particular incident whiee is a prefect of his dormitory, and he faces
a challenge: whether to punish his friends or nbéenvhe finds them smoking. Ngugi says his
predecessors would exempt their friends from pumestts. He decided to go ahead and do the
correct thing; punish them (97). From Ngugi’'s refares to Carey Francis, it is evident that the
principal played the role of a father figure, diimarian, advisor, teacher, friend, and a role

model to the boys at the school, especially Ngugi.
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Ngugi’s elder brother, Good Wallace Mwangi, is dmotperson that has an impact in Ngugi’s
developmental stages. His weary feeling of beirsgaliered that he is related to Mwangi breeds
in him a constant fear that is seen throughouetitee narrative. His days in school are riddled
with this fear especially because Mwangi is a MaauMighter. Ngugi says if he would be
discovered then it would jeopardize his chancesramhaining in school. His dreams are

threatened because of the brother. He says:

Thoughts and images of my guerrilla brother oftertesinto my mind at the most
unexpected times, triggered by any association,nbo$t often by Oades... |
could not forget that as a member of the KenyacBdReserve, he could have
come into a deadly face-to face with my brotherd€3awas a kindly person, and |
could not imagine him in a shoot-out with anybobyt when | learned that he

would return to England in December, | felt someefe(33)

This episode reveals how his brother’'s absencetafienis life negatively. On the other hand, he
works hard academically to please him and Ngugstaotily recalls his brother’s last visit from
the mountains to wish him luck in his examinati@fdoe he joins the Alliance High School. The
risk his brother takes on this particular nightegi\nim a strong will power to keep on striving for
the best and not to disappoint him. His brothebseace is a constant reminder of hope to

Ngugi. So the absence impacted on him both pobitevad negatively.
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4.5 Non Personalities

The Alliance High School has a great influence wutding the personality of Ngugi. It is at this
institution that he develops the skills of writinbhrough the debating club, Ngugi acquires the
ability to create inconsistencies in the opponepdsition, a skill that he recalls and applies at
the end of the narrative when he is in court tospriois innocence. He refuses to be cowed by the
arresting officers and defends himself and evelytuains the case. It is the confidence

cultivated in him at the Alliance High School tipatys off.

Through his appointment to be a prefect in the sihdgugi develops qualities of leadership
which aid him in organizing his new village at Kaittiu, for volunteer work in the community.

It gives him easy time to work with different peepf varied ages for a common goal. The
scouting club at school help Ngugi in growing ugmng hard times to reap a better future. At
the end of the first term he says. “First term waming to a close, and | had already been
changed immeasurably” (21). It is at the schoot & encounters the Christian concept of

salvation.

The books that Ngugi reads or gets a discussian fransform his life immensely. His reading
Tolstoy’s autobiograph¥hildhood, Youttand Boyhood inspires Ngugi to write about his own
childhood. He also reads an autobiography by AlBetiweitzerOut of My Life and Thought
from which he learns the importance of service ttters. He states this about the writer. “My
love for volunteer work may have been inspired lhg tlevotion to service manifested in the
lives of two desperate missionaries.” (111). Apaotn the books, his teachers and other students

within the school had an impact in his growth. kigeraction with students like Bethuel A.
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Kiplagat teaches him to embrace other communi@ese can easily notice the familiarity with
which Ngugi treats the institution. In several argtes he does not refer to it as the Alliance High
School but just Alliance. This reveals how he beedond of it and viewed it as his second

home.

Ngugi’s growth was strongly influenced by the MaawUprising. His brother, Good Wallace
Mwangi, joins the Mau Mau which leads to his mothend sister-in-law’s incarceration. His
home is also razed to the ground. As a resultisfNlgugi pursues his education under difficult
circumstances. The fear that he might one day becaged with his guerrilla brother disturbs
him and robes him the freedom to enjoy his grovetla goung boy. The constant interruptions in
his education are related to this war. Ngugi feletg the Mau Mau Uprising which comes into
place as a result of his people fighting for th@hts to own land is the cause of his mother’'s

suffering, his family’s disintegration, and his péss sense of community loss.

Kamirithu, the concentration village, becomes Ng&ughew home after the colonial
administrators demolish the people’s homes and meweryone to this place for easy
monitoring. This demolition takes place in 1955tive middle of Ngugi’s first term at school.
The situation in the new home earns him new idestita stranger and an outsider in his own
home. The home guards patrol the whole village eretyone lives in fear of their raids. This
condition affects Ngugi whose brother is out in theuntains fighting the colonialists. This

village has a great impact on Ngugi’'s personality.
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Ngugi is confronted with the same fear while atagdland his studies are interrupted every time
he pictures the state at the new home. He expeseacstate of loss when he sees his fellow
villagers gaining new identities- a collection tfamgers, lonely villagers. This pushes him into a
melancholic state. However, he struggles to inveays of putting in place social activities to
restore the old community in the new village. Hsates, “maybe we who had had the benefit
of a high school and teacher training could leaglwlay and contribute something to help the
community discover its soul” (73). Ngugi is faceithwthe challenge of forging a togetherness
among the youth of the new village. When later &i& she buoyant spirit of the youth rising
expressing itself in many little things, after ligganisation, he felt equanimity within himself.
Gradually we see an adolescent full of fear gailditess and courage and he becomes a leader

to the youths in the village.

4.6 Point of View

The last aspect of art considered in this sectsothé narrative voice. Iim the House of the
Interpreter, the narrative authority lays with Ngugi the narratomself as the eye-witness.
Through his senses he witnesses most of the ehentmrrates and takes a prominent part in
them. His use of first person point of view- thé filarrator allows us to learn about his world
view and what he stands for. It is through thisnpaf view that we get his life story and
experiences of the people around him. He as a cfeaized narrator dominates the narrative,

taking precedence over events and situations.

In In the House of the Interpretethe narrative is presented with Ngugi as the ‘dtrator. We

see the action through his eyes, feelings and dnsesof smell. His sense of smell and sight
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come in handy in his narration when he talks alwsifirst day at school. The first sight of the
dormitory reminds him of the hospital he visitedbag time ago. He observes, “My luggage,
one box, fit under the bed...the dorm reminded fhta@ward in King George Hospital, where |
was once admitted because of my eyes, except thakelled not of hospital but of lavender” (5).
Since Ngugi, the narrator, is an eye witness,tarer to the events he narrates, and consistent as
the narrator, he contributes to the credibility ¢eiruth in his autobiography. This narrator is
also present throughout the narrative right frasnbeginning to the end making him a cohesive

device in the story.

Ngugi realises the limitations of being an “I” ra@or and so he decides to employ the editorial
omniscient narrator which allows him to speculatendat is going on in the other characters’
minds. The editorial omniscient voice aids the HBrrator in vetting the truth as expressed by
other characters. Through the voice Ngugi not dlelglares his honest feelings but also edits the
motives of other characters upon what they says Tikirevealed when he tells us that
occasionally he is puzzled by his principal, Cafancis. When he is summoned to the

principal’s office after reporting back to schoald, he states:

He did not ask any more questions. You can go,rb@iiture, be more careful.
Some of those officers are scoundrels he addetingrhis teeth... | was relieved
and grateful that he did not dole out any punishitmbaot to call the British
officers scoundrels? In the world of Carey Fran@sliticians were either

statesmen or scoundrels. (50)
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The editorial omniscience aids Ngugi as the “I'rator to enter the minds of other characters to
reveal what the characters think about him. Thistpof view is important especially when
Ngugi peeps into his mother’'s mind to show whattsingks of her son when they go out to work
in the field. In one particular incident this fewallows Ngugi to show how his mother is proud

of him. He says:

Her love of soil was deep; she was at her happieeth working in the fields... |
could see that she appreciated the fact that Ineasfraid of working the land,
that the high school experience had not softenechamgls. She never said, you
must go to the fields today, but would say, I'lesb potatoes for you in the field,

an offer she knew | would not refuse. (62)

Through the editorial omniscient narrator, he stmes about his mother’s thoughts to the
reader. The same point of view also aids Ngugiailavey the mental state of the mother at that
particular time. She is happy and proud of her fwnhe loves to work in the field. Ngugi
artistically varies the narrative voice to createamingful communication of the many
experiences and events that he goes through. Ifte &ha collective voice to show that he is not
impartial. He takes sides when there is a conflaihg on. It follows that through his use of the
pronoun “we” and “our” in the narrative, the reateable to note the feelings and actions of the
whole student body towards the happenings out$idesthool in connection with the colonial
struggle. Ngugi does this to include others in nlerative and shows that he was not the only
one affected by the war. He is also telling us timats with the suffering lot. This perspective

allows him to give voice to the voiceless- the ottedents in the school. He states:
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We at Alliance could not take our gaze away froea dnama in the streets. Each
day brought out something new that impacted ouwvd the country, the
continent and the world. Our activities on the sthmompound now played out

against the background of the all-year politicalatne in the streets. (67)

Ngugi shifts to “you” to show how deeply he is atied by the burning down of his mother’s hut
and distances himself from the situation becauseaheot believe it is happening to his family.
He is physically and psychologically affected steatearning the bad news he tells himself:
“Take your box and walk down the same path you ueddke to school. Go down the slope.
Walk across the dirt road in the valley below... Yemve, move, move, Drag the box along”
(3). He is aware of the limited nature of the audglaphical ‘I’ so he uses “you” to objectively

observe the experiences of the women after thdadisment since the women’s roles have

increased. He observes:

Women have willed themselves into old and new rabesv roles: fetch water;
feed and clothe the kids.... Set up new homes. Yaitdven have time to
survey the work of your hands. You need a strander,me, to view what you
have no time to see. The huts are in differentestarf completion. Armed home
guards patrol the paths of the new grass villagerdépite for you, our mothers

and sisters and children. (3)
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4.7 Conclusion

In this chapter, | have examined the aspects @ftgrin Ngugi'sin the Houseéby looking at the
story, the plot, the personalities and non persoeslthat mould his development, and the
narrative voice. | have discussed the strategiessies to create credibility in his narrative. He
does this through para-textual elements, his ceutagalk about himself, the depiction of his
character. | have discussed the journey motif apddteam motif in the narrative. Lastly, | have

examined how Ngugi creates empathy in his narrative

He employs the ‘I' narrative voice and where hdisea the limitation of this point of view, he
shifts to ‘we’ and ‘you’. Sometimes he takes thdarthl omniscient narrator’'s perspective. The
“I” narrator creates cohesion in the whole nargtivhave realised that the narrative is patterned
according to how significant the events are in lifee of Ngugi. Sometimes Ngugi betrays
himself when he interferes with the protagonisthe narrative by showing the events he is

aware of at the time of writing.

Ngugi’s mother seems to be at the centre of alptiugple who influence his life and among these
people the principal of Alliance High School playbig role in his life. His brother Mwangi also
has a mark in his life. The Alliance High Schodie tbooks that he reads outside and in the
school, the different clubs, and the Mau Mau Warehafluence in the life of Ngugi. Through
patterning the events and distorting the lineaatythe story by using flashbacks and flash
forwards, a plot is realised. Cohesion and artistigty has been achieved through the
consistency of the narrative voice and the patbermaf the events. The use of the para-textual

elements, Ngugi's courage to talk about himselfd aonsistency in character depiction
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contribute to the autobiographical truth in thisrative. All these have contributed to the artistic

fullness inin the House of the Interpreter
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CONCLUSION
This study has explored the way in which Ngugi emplvarious aspects of artistry in his
Dreams in a Time of War: A Childhood Memaind In the House of the Interpretett has
discussed the strategies employed by Ngugi in tiitengy of the two autobiographical texts. This
study sought to answer the question whether Ngudfiklhood memoirs are autobiographical
texts through analysing the aspects of artistry tieahas employed. While the degree and depth
of analysis of the use and effect of the aspectrtigtry may differ in the two narratives, this
study has been concerned with how Ngugi manipulhtese aspects in order to artistically bring
to the surface his childhood struggles, fears, lehges, failures, successes, and overall
development. This study appreciates Ngugi’'s inggnun as far as artistry in self-writing is

concerned.

The analysis of the aspects of autobiographicaster reveals the dynamism of Ngugi as a
writer and storyteller. Ngugi has largely been agged with the art of fictionalising the story of

Kenya — especially the struggles of the citizensnduand after colonial rule and the struggles
that have come to characterise the lives of orglinmeople in their day-to-day attempts at
achieving decent lifestyles. But the two texts urstady present another window which reveals
another aspect of Ngugi's creativity: his abilitydaartistry in as far as telling a personal stery i

concerned. Why can't he be direct and say that && aonfident, courageous, hardworking, and
honest? Why not give the reader the bare factwahehts of his life? The answers to these
qguestions reveal Ngugi’'s artistic prowess. He dexitb go the long way — narrating the
experiences in his life with a sense of literayséy. The sincerity and simplicity with which he

tells his childhood story reveals a different Ngtigat is known to the public. These, together

99



with the paratextual elements that accompany theatinges, all contribute to the credibility of

his life narratives.

Although the line that delineates a memoir fromaatobiography may be thin, | observe that,
going by the artistic rendition of the narrativiigugi’'s Dreams in a Time of War: A Childhood
Memoir and In the House of the Interpretesre really autobiographical texts. Ngugi ably
employs the strategies unique to the genre of @agodphy, which enable him to artistically
narrate his childhood story. His use of the autgtaphical form is an effectual means of

communicating his experiences.

The study has revealed how difficult it is for Ng@ag a writer of autobiography to distance
himself from the experiences of the time he is inmgitabout. It appears that occasionally in the
course of telling his childhood story, Ngugi, thraublt writer, finds it difficult to distance himself
from Ngugi, the protagonist in the two narrativéke sometimes (easily) slips into making
comments on his childhood experiences, which atenacessarily part of his childhood story.
This shows to what extent writers tell their peedostories without being influenced by the
maturity of their thoughts. It appears that becdbese are personalised experiences, the writers,
while remembering and narrating these experieraresforced to also reflect upon them with a

touch of hindsight.

In his interest to explore the self, Ngugi seleatsders, and presents those events and
experiences that contribute to his becoming thdt adluhe end of the two narratives. This leads

to the conclusion that memory consciously selectshmoses what is recalled before it is
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presented. The reshaping of these experiencessreahesion leading to an aesthetic appeal
which augments and shapes the reader’s engagenitbnthe thematic concerns that Ngugi’'s

narratives present.

It is hoped that this study may provoke furtherdsta on the person and (personal) writings of
Ngugi. A keen following of Ngugi’'s childhood namags vis-a-vis some of the stories told in his
fictional texts reveal a semblance of similarity terms of character prototype and thematic
concerns. It might be interesting to subject Nghegi character ibreams in a Time of War: A

ChildhoodMemoirandin the House of thinterpreterand Njoroge the protagonist Wieep Not,

Child, for instance, and draw whatever parallels theey ine. Such a scholarly engagement
would give us the opportunity to also appreciatevhat extent writers inscribe themselves and
their (personal) stories in the fiction that thegitex It would be an interrogation of where the
novel and the autobiography intersect. Moreotlas study was limited to autobiographical
approach in exploring the four aspects of autolaiphical artistry; other approaches may be
employed to discover new dimensions in the two ata@s under study to add to and enrich

studies on Ngugi’s self-writings.
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