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1 ABSTRACT . - %

This paper attempts to provide a theoretical framework to
explain the oauses of the high primary school repetition and dropouts in
representative regions of Kenya. Theoretical and methodological
weaknesses of previous studies in this area and the related
question of educational disparities are reviewed and it is
guggested that these educational problems can only be adequately

explained within the country's socio-economic context...
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Accordingly, it is argued that a socio-pconomi¢ disadvantage

is the equivalent of an educational disadvantage, which in ‘turn

may be productive of poor school performance, repetition, disinterest,

and even school withdrawal. The paper suggests a methodology for

the study to test the overall hypothesis that both the phenomena of

repetition and dropouts are positively and consigtently related to pupil

socio=aconomic background.



I.0. Introduction-

Expenditures_on eduqat%onvconstitute the larges$ and often
oo 0n, atlion cong

e

the most rapidly;growingﬂcomponent of .public expgnditures in most - :o: ‘~una

developing countries (Coombs, 1968). Public.expenditures on . - - 3¢ ‘pdin
education have grown at a faster rate than eitheritotal publio crbnopbc 30
expenditures, public revenue or national income-(TBRD.. 1971)e A  -:yjur

comprehensive World Bank (IBRD) study .of 30 developing countries.. '  -oitipnia
shows that between 1960 and 1965t{for,example,_the share of, edqucation *:f;iam

in public expenq}furesfincreased on the average fram 13 percent to 15 -
percent. In the"saﬁe period, publicue;pendiQurequn(gdupation

rose from 3 percent to 4 percent of GNP (IBRD, 1971) A mare recent s ondi
analysis for 30 African countries for which data. were.available «noay

for the period 1960-1973, shows that the.share of education in:the..,. r- .. rur
public expenditures of tﬁgﬁe.countries inqreased on tge average. from- i+ rignd

15 percent to 19 percent (UNESCO, 1976)e = . . . © .o L Chpaann.
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In Kenya, the education budget has~grown’more than 100 perdéit"
in the past six years-pushing the net overall inckéibe in educatiBrd1l o
expendifyre_to: 14,4 percent: for that period (Devalopment Plan, 1970%74 477"
1974—78). ‘It is estimated that if education continues to grow at -the
current rate (it now accounts for 40 percent of government reocurrent
expenditure) then the who%e,of,the government's budget would be tgken -+ r

over by education in a matter of 10 to 15 years (Weekly Review.. Nairobi . - -

1976). ‘e
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This pattern of expenditure attests to a high social demand for
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education and also reflécté planners' and politicians' perception of

came A g edgrom

the importance of education in development. Studies in both develqped
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and developing cBuntries have established a positiye relationship .
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between a person's earnings and type and amount of schooling received )
ey o PO gl it me Dt
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(for the U.S., see Becken, 1962; for Colombia, Schultz, 1968; for
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Kenya, Thias and Carnoy, 1972).



The studies cited are to bo understood in the light of ‘mere
recent researghtand experience whith raises serious questions
challenging some pf the:straditional assumptions about the effects
of education on:. gocial mobilfty*(see, for example, Carnoy, 1973).
Equality of gducafi®nal opportunities does not automaticaliy generate
significant charges in income distribution and social'mobilitflsihoe o
mobility appears to be-determined essentially by the pattern of -
stratification and:-the :socio~economic system of rewards in each society
(IBRD, 1974: 33363 ‘Leys, 1971, 1972, 1973, -1975f Bienen, 1974;
Sandbrook,. 19753 Court, 197%3@1 Y

In most of the developing countries the greatést expansion
in enroliments has occurmed at the primary school level since it is
both the base of the educativnal pyramid and’ the level of schoolihg
most accessible to members of lower SES (Carnoy, 1971:63). In the
last 13 years since Kenya attained Independence from Britain and
eduoation became more readily accessible to Africans; enrollments

at this_level.have almost tripled_(various-Development»PlaneT 1964-78).“?-

The extent to which expansion at the sécondary level has also
taken place in best described by Fresident Kenyatta who once told a”’
rally that "1t took the British 70 years to build 141 secondary schools
in Kenyar-(but) in the three years in which we came to power, the number

increased by 141" (Prewitt cited in Bienen, 1974: 49).

While the popular demand for schooling has risen, there is

mounting evidence on the one hand that rapid expansion has created

e RIZE N o Cofl
a new set of formldable problems — r1s1ng unit costs (Coombs, 1968)
Ly

and "educated" unemployment (Sheffleld, 1967, Klnyangul. 1974)
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and on the other, has falled e1ther to redlstrlbute incomes (Carnoy,
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1973) or result 1n ‘highe? economic Frowth rates (Harberger, 1965;
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Haller, 1972: Stewart, 1976).



The 1971 anc 1974 world Bank Educatlon Sector Workins Papers
anfddis eow eliny

( IBRD. 1971, 1974) also lament thau .as enrgliments have, .expanded, suaind dne o

& Jrp poiminci BALV: ¢

it has become difficult; ofien impossible. for edugaticnal systems . to mafinitainton
levels of quality and efficiency. Facilities like.classrooms.iequiphent: - A
(S

-~

and teaching materials have npt kept pace with the expanding number: of N
pupils. Teacher iraining has lagged behind =nd the qualification and
experience of the teaching force have declined,. Consequently, there B

has been a serlous manifest gap in organization, planning, evaluation, and +
~(.n .-\ R RN B
supervision needed to mecet. the ohallengerof expan81on° ‘Thevdocuments - -° & o
Azle Loae Eety . :
conclude that the cumulative effect of all these factors. hagi-been refilected * -1
"rr.( 'x\ wlianng - IR0 Co b Coe e
in higher dropout and repeater rates, bope Te midangng P00 DYERET 1L
o - F "”..' T Ww e Gaasnan £
B crodseqet fnod wo Sooeo
NI dintn¥er ¢f the"developihg countries. one quarter of the
) vis AR S gl Pend -fi".‘..r.'".l-d"r-
education bidgethss spdht on puplis’ who' drop ovt bofore reaohﬁn

Grade IV "withquit having‘received “any lasting benefit from education®

gt

(IBRD, 1974: 51u 1 - & 70 @0
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There is also a noted 1nhrea31nb polarlzatlon in access and
promotibn based bh kocial $iass. - This"is seen in the socio-economic
anfy

prof e ofh Grepouts, ropeauers and sucqessful students, and in the
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fact that middle and vpper income gToups are practlﬂal‘y over-

“id o

AP YN e s

represented in hlﬁheﬁ educatlono In some countriec, other factors, -
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such as sexy ethn‘c origin or rellglonu are.seen to.play a role whlch igwrind
r RGN

frequently combined with the effect of 1ncome_Ievelsa,.These

inequalities are further 'aggravated by differcnces in the quality of

-y, sreveper o myes g i
teachers, cduchtiona¥ faciTitids, ‘&nhd other 1nputs between schools
‘:;.’. J'”‘”"'

S
serving different gdogtaphiizal areas anf income groups (IBRD, 1974: 33)
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Sheffield (19T1:23) observes that.primary school pupils who either
drop out before thé <nd of the first cyele or who, having:finished it, de
not eriter:a-sedontary school dre:rising in number throughout Africae "A7™ i -
ohronic problemifpr them is that thHey are unable either to find jobs, 6%, for:~ -
lack of places, o bo admitted to.& seoondary school. ' In Kenja specifically,™
it is estimatdd:thet ilews ‘than half of those who cnter primary school ‘complete ™
their education at'‘that level, *‘And of ‘those who reach %he“final year
(Sta.ndard-'VI only -about a quarter-of them go on to secondary school (Cour’c
and Ghai, 1974111, +Rego, 1974:38; Raju. 1973; Chapter 6). There are also high -

repetition rates: at virtually all grades in the Primary schools (King, 1974).

AL

The magnitude of educational wastages as typified by high repeater ‘and: ¢

dropout rates is well documcnted for African prlmary schools in a recent UNESCO
LI TR AT SR O N N Loeuvnh 1 : i L9

statistical report (UIIESCO 1975) African Ministers of Educatlon meetlng in
h)
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Nairobi in 1968 (UNESCO, 1968) and agaln 1n Lagos last year (UNESCO 1976)

’[(l'\J o o AT Uy

desoribed high repetition and hlgh dropout rates as some of the major
SO ATOD LT

educational probloms faclng the contlnen‘b today- )

.y N Lo ey 1
cuty T e i ! ’ ! N

But that these educatlonal probloms arc Just as prevalent in the rest of

tn e e Sy R

the Third World, is wcll documcntecd by Coombs (1968 71) who speaks particularly

of the dropout phenomenon 1n these global terms.

I BRI Lor et e ST e

essedropouts arc encountcrcd at the primary stage and have been a
widesproag: éausc! for concern. It is not unusual for at least half = -~ &+ .%
the children entering the first grade in one of these countries to

loavd befote the! ond .of the fourth-year, without ewven having R SR
acquired permanent literacy... What is worse, most of these early

dropouts arc sentenced 4® join the ranks of permanent adult - . ToIPOT
illiterates at the bottom of tho soclo—economlc heap.e“

T iDL B o S feeo ! : CoEE T

Findings of previous research that arc presented 1n Sectlon 5 O

ninn=o- RIS It U N .oael
point to the ev1denoe that the 1n01dcncc of ropetltlon and dropouts is not
.L AR IR AR T S BN S Al Ny ann TR ) L N ER s irenn

to be interpreted as a result of educational inefficiency alone. Repetltlon
and early school lecaving are a demonstration of a general socio=~economic
disparity. Moreover, mu-h youth unemployment that has accompanied the enroll-
ments explotion may be leading parents and pupils alike, to question the

instrumentality of lower-=level education for upward mobility.



2.0, :THE RESEARCH PROBLEM

It is the main purpose of this study to investigate those socio~cconemio
LI TED By v
factors which best explain the causes of high repetition and dropout rates in

-

the primary schools of Kenya." ‘S.’;;ecifica‘lﬂlli;, we aim to investigate those socio-~

ehondfiie cf rocterictics viich best distiruish cmong recions in repetition
and dropouf rates. At the pupil-level, we propose to explore those family
socio-econorﬁic; a%‘trlbugés wh;chbes:tdl‘f‘ferentla{e)(betwoen repeaters and
non-rdpeaters, between dropouts and non-dropouts, and betwecen those in the
final grade’ (Standard VII) Promoted to secondary school and those not promoted.
These ar'c “the central questions of the studye.

Other areas of concern centre on the effects of certain school-related
factors like school-type, school quality, school/classroom environment,
attendance rates and scholastic achicvement, which are seen to influence
repetition fand dropout rates. The government responsc to these cducational
problems. will also be assesscd.

Part T of the study will be a longitudinal analysis of primary sohoel
flows (from 1970) for the eight administrative regions of Kenya. Part II of
the study will be a more in-depth field investigation of the causes of repetition
and dropouts in 14 schools (Nc3COOO pupils) of diffcrent types, in four repre-
sentative regi":);rs!!'of.%h.e coun‘bry at different stages of socio=ecconomic
development. The government's response to the problems under study will be

evaluated through 1n:depth interviews with relevant officials, teachers,

-
. - ver B E
parents, and community leallers.
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3.0 SIGNIFICANCE OF THE STUDY

RTINS T s RN AN
What is the significance of this study ? Firstly, most studies on the

causes of repetition and dropoufts have been undertaken in developed ocountries
(for a review, see Beirn, et al,, 1972; Miller, 1964). Their limited foous thus

reduces their utility for purposes of educational planning in developing countries.
Secondly, for a poor country like Kenya, already spending large amounts of its

public expenditure on education, incidence of high repctition and dropout rates

can be seen as a wastage of scarce national resources. This is a point of major
st . o= -~ e
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concern among acadcriic and official circles and has been referred to once and
again ,ig previqus research .and official reports (see for example, Court and.

Ghai, 19743 Raju, 19733 King, 19743 Mutua, 1975; and IBRD, 1975:171).

S8 A G ST STkl .

That such a study is- also warranted for a better understanding of the
process. of rewards allocation in contcmporary Kenya, is shown by the importance
educdtion in ctratifying. along the lines of wealth, power and prestige ==
the three basic.dimensipns of social’ stratification (Prewitt, 1972:91). 4s
will be shown in Section .40, evidence of this abounds in contemporary Kenyae .
The pregent elites having been selcoted to their positions of wealth, power,
and prestige; largely through their possession of a good Western education, seem
to be manipulading..the machinery of state in. such a way as to.ensure the same
benefits to their childrens The . impligations of this for the much vaunted
Konyan political and cconomic .stapility arc considerable.

In a study of secondary school admission policies in Fast Africa, Gould
(1974) arguos that the long=~icrm political effect of regional disparities in
schooling, dg. any African country is differential access to the power and elite
structures. bhecauce there is. in.Africa, a very close relationship between., _ = .
schooling and soocic—cconomic status. Moroover, if access to primary education
depends partly on the level of recgional development as is the casc in East
Africa (Mbiliny_ o_j,_‘al.‘,‘, 1974 ; Mwobahe: and Mbilinyi, 1974; Meck, 1971), the .
implications oxtend beyond the issuc of cntry into the ranks of the elite.
Assuming that participation in education has a long-range, non-specific impact
on human capital in tcrms of mastery of skills (1iteracy,, numeracy, abstract
thought, preblem solving ability, and modernization), then regional or community
differenoes in access and school retention should augment already existing basic
differences across,ragions and communitics.

Thirdly, much of the previous research on the causes of repetition and
premature schQoil . leaving suffers frc.)m a2 poor conceptual framework. The dropOut
is often stercotyped as a low achicver (Lichter. 1962); usually. below grade level
foridiis age (Jones. 1964)5 is a member of a low income family in which the parents

have low educational attainment (So:*eibor, 1964)7 and he participates infrequently



in the eytraourricular activities of his pcers (Watson, 1963). Clinically=oriented
researchers drift into a disability syudrome and find charactcer disorders.
(Lichter, 1962) while their sociologically—oriented counterparts tend to

find dlsorga.nlzed famllles and the associated evidence of poor early

.‘_: ’” ’_ . . vll G N, YL DN

socialization (Rohrer, 1964) F‘or a rev1ew of these a.pproaches.. Sce 'I‘annenbaum
v|"r-'|+: ':’ . . L7 Lo . v -r‘ N T are s ‘)

(1966).

These a.pptr‘oa.ches, however, tend to draw our attention 'bo developmental
semen v s e : . : N

fallures and away from a more reallstlc and complc,tc synthesm of the problems.
!"‘* - [EIE A A A et
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According to Dentler (1968:5-8), the attributes that arc consulercd as a
disadvantage leading to drop out are not only aspccts of a gencral pattern
of stratification but are a circular statcment of what is involved in school

withdrawal. They point out that a socio—economic disadvantage is the ecuivalent

£y ' L e PR . o r .

of an educa.t-io'nal. disadvantage, which in turn is productive of poor school
performance, repetition, disinterest, and even withdrawals

Such studies as exist on the repetition problem in Kenya suffer from a
poor thecoretical framework. King (1974), for example, sces repetltlon as a

N e . — " v et

malfunctioning .of tlfc c.dtllc.:ﬁatlonal.l -process. and does not conlsuier the 1ntervent10n
of socio-economic factors although he alludes to their importance. His study
therefore concentrates on repetition at the higher grades which is generated
by the secondary school examination selcction effects thus ignoring the prevalence
of repetition at lower grades which may be morc related to pupil socio=—cconomic
background and poor school socialization effectse.

As to the dropout problem, much casual observation exists in the
Kenyan educationzl literature as to its socio—cconomic basc. To the best of
our knowledge, however, there have becen no attempts to verify these claims
emplrlcally. Klng (1972) 1ooked at corta.ln aspects of this problem in hls

g Wt ¢ - Sy il . S
research among the Masail of the Narok Dlstrlct of Kenya. but his scope was narrow

Vi EXel
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and his flndlngs are not ca.s1ly generallzablo to other arcas of the country.

IR S L S Cfrir o ; " . . LT

Our adopted conceptual framework hopes to examine the causes of repetition
and dropouts as part of the political cconomy of general social stratification
that bharacterizes present-day Kenya. ~We hope that our holistic’

not only:help understand the socio—economic forces that are ihvolved in dhes .1y



repetition and dropping out processes, but that in so. doing will also’ ¢all’

attention to their implications for:official pelicies.. - RS

i o e 4,0, THE GONCEPTUAL FRAMEWORK

The evidence'from'préviOushéfﬁdiOS'that is pfesénted'iﬁ Section 5.0
.- qv,\ M
pointgr to- the' impertance of pupils? socio—economic status (SE§) in determlnlng
AN

repetition and dropouts. The measures for socio—economic status that most of
these sfudiesiuse arc.parental education, occupation, and incomes. We propose
to usg . thesergamé measures inour study of the causes of the high repetition

and dropout rates: in the primary schools of Kenya. It is’ important, however,

roe ').

that we justify-our choice of' these mcasurcs ‘and p01nt out "their appllcablllty
in cxplaining repetition and dropouts in the Kenyan case, This is done through
an analysis.of the political éeconomy of social stratification in Kenya.

fr-téle The Relevance of the Social Class Concept:

Tho concept of social ¢lags is useful because it refers to more than just

the offect of parental education, occupation, incomes, or any of a number of
corrolatod variables'that are used to-mecasure socio~cconomic status.

As Kohn (1963:471) has pointed out, the concept of social class is useful

T s Ta s

booauso it captures the rcality that the inthicate 1nterp1ay of ail these
variablos play in creating basic conditions of life at different levels of the
social order. "Membars of differcnt social classes, by virtue of enjoying (or
suffering).different condftions of life, come to sec the worId dlfferently:;ém

to develop different conceptions of social reality, different aspirations and
- , i T vl et N RNt Ty
hopes and fears, diffardnt conceptions ‘of the desirable."

PR B

This definition of soeial reality and its concomltant asplréilons, may

be the root to 'explaining the barriers which operatc to reduce bducational

O U S L
participationrof c¢hildren from lower ¢lass origins relative to those from higher

ones. (Participation ih this'sense is understood to refer to the equal
probability .of representative persons from different social origins achieving

the same amount of educvational participation in both a qualitative and a
quantitative scense). ‘After his recent oross—hational study of Western Ehrope,
Levin (1976:16-17) concluded.that there are twd such major barriers. - Firstly,
there are barriers extcrnal to the school and secondLy, there are barriers  --iu

CoR B g



within the school structure as wecll. )
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Levin argues that the barrlers external to the school may 1nclude suoh
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factors as famlly cxpcctailons and limited incomese. The lower clags family

may have . |ower expectations for its chlldren w1tb respcct to cducailon._ On the_

L I s . 1. RN T AN L S
other hand, 1owcr 1ncomcs may restrlct the provision of funds for tultlon‘ boaks,
? Hold (‘($ . ..- A NNSRE j o . N (' D AR
unlforms, and othcr oharges for spcclal oourscs or cxamlnatlons. ch1n further
+l “"rl A ':. F u . . R . - i ' ey e
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argues that the intellectual stlmulatlon that relnforces the schooling expcrience
is less likely to be present in lower class families than it is likely to be

in more privileged oncs. The barrlcrs within the school structure include the

b e -_!_ ¢ W
systematic differences in educational resources betwecen schools roglsterlng
. . : LI . : v
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different student clicnteles such that bctter tcachgrs. facilities, and other{
' N _J. n.;.‘ e T R ST ’J(

educational facilities are available to children from higher social class erigins

comparcd to thosc of':Iower cTass backgrounds. L Tl
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Levints conclusions arc supported by a number of studics that we cite in

Moo

the'review of the literature.'nIn the United States,” for'example, Kohn (1963)
foundnparents of different social elasses to have ‘differcent cducational and
occupationalr aspirations for their chiddren. - In most of thé'developing countries
therc isr& noted polarization im agcess to'schooling and promotionlargbly’ o+ °
basedion” soetal class. This 4s'scen in the”socio=cconomic profilc of dropoutsd,
repeaters and successful pupils, and in the'fact that middle and mpper'incomeJ

groups are particularly over=represented in highor®education. . According.to - the

World Bank Education Sec¢tor Working. Paper -(IBRD, 1974:33), in some countries,

other factors such'as sex, ethnic orizin or religion, play a role which is ™' ¥
frequently combined with the effect of :the pupils! family socio=cconomic statuse
These barricrs are further aggravated by diffcrences in' the quality of teachers,
cducational facilitics, and other inptits’between schools”scrving @ifferdént o
geographical areas and income groups. - =~ 1T Lot e et ndand

Except for casual observation, in Kenya, little 'is Known' about ‘the sodio=
economic factors that influende dropouts. On the“othcr hénd, studies that havé: -
jooked at the causcs of repetition have secn the phenomenon as a result of

educational inefficiency.and have.therefore not cxplored the.socio—economic
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variables that may be involved as well (see for example, King, 1974).

shown under our discussi»n of social stratifivation in Keriya, there arc huge

As will b

have led to 1n'~re “d repetificon among less- able spupils:{Xing, 19T74:140) 42

cermil

. o . , . . NODE on - 2des be -a feaction of. sccondary
disparities in- foglonal development, incomes among members of the different soci: King alSO argues t-‘at,.l ¢petition ;in thosc grades may ‘be -a frnctio ¥

classes, and allocation of resourcés between regions and: Schools s:e”f‘\}"in@' ppils

of difforent social clientclés. We would therefore expect 4o find “the same

gocid—~eeofiomic phenomena that have been seen %o’ influence repetition and dropouts

in"other'countries to be
pecul‘i’ar'ities-,‘hbwever, ALLW U MU PULLILUSW VUL Ll LLE DRIy Al GdSCe
The cost of education is particularly high at all levels, includ:lng”the

primary school, in Pelatidh to the ability of mdst families to pay forlrt,”'We -

would expect“this to™be closely rclated to the phenomena of repetitidn and dropou ren ‘Ean rEvéat. SRR grd thonefil v Be g8led

in the: primaryrschools. ' Raju (1973:49) argues that: T el
nal 7 AThe difficuliy’ of' finding money to pay for the education of sons and'
daughters is the main cause of the premature withdrawal of pupils
from school. This problem affects most families especially when the’
chi1ld has to rcpeat a yearascces - 7 L o
These cducational phenomena are much moro complex than Raju explains them
. .. C - IR [ A

and to our knowledgc, the socio—economic factors that may be involved have not

NUMTY

reoceived adequate theoretical consideration.
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The eclement of repet1t19n 1s
particularly a contradictory relationship: first of all, repetition should

not exist becausec of the policy of autome,tlc promotlons between grades.
¢ e s
repetition rates, howerver, are prevalent at all grade levels (Mlnlstry of )
q MRARN T

Educa.tlon, Annual Report, 1973 24—25, Govermnent Printer, 1973). Secondly, -

‘ S 1L e
4. LA

High

—r

there scems to be two types of repetition — that at the lower grades

t L . . . S L .
(Standards I - IV) and that at the higher grades (Standard V - VII). _
t Toge ST e
As 1s arcued in the next sub-section, upward mobility in Kenya is partly

determlned by the possessmn of the necessary hlgher education credentlals.

¢ [

The emphasis on certification means that success at each educational level is

the basis for selection to the next higher level, The effect of this mechanism

is Iiarticularly operative_in secondary school selection and accounts for

Y 1 .rer .

repetltlon in h1gher grades (Court and Gha.:!., 1974, K1ng, 1974). Repetltlon
in those grades (pax: tlcularly Standard VII) has been found to result in dramatlo
improvement, sometimes fanging from 7 ~ 16 points in the Certificate of Primary"

Education-(CPE) examination. . This has.resulted in demonstration effects which

<best proyide

, other necessary prepaia

" may beiat~tie exponse fof younger offsprings elther

L TR T

-, out by a 1;.1mbcr gf studies +hat
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In a 1967:manpower survey, Thias and Carnoy (1972) found a strong relation=-
ship between parental education and the schooling level of th01r offsprlng.
if his parents were literate, a respondent had on the average, 60 pcrecent
higher- education than if they were illitcrate., For females, this figure was
75 percent. The average father's education of well educated respondents
(12-13ycars) was 5.6 years comparced to 0.2 years for the fathers of the
uneducated respondents (O - 2 years of schooling)o

Thias and Carnoy also found the earnings of “the better cducated to be
consistently higher than of the less educated and an increasc in eax;ninéé
at each gradation in schooling. In onc of the regions studied (Central Province),
self—employed small landowners with 9 or morec ycars of schooling were found
to have  an incomc of over three and half times that of the illiterate farmer.
There was also an increase in earnihgs with cach gradation in schooling -

T -
between these extrcmes.: . T -

While' the Thias and Carnoy study is a rough indicator of the rate of
renumecration for the Meducatcd class" a few ycars aftcer independence, 1its
basic findings must now be qualified in the light of more recent evidence.
The mére up to date World Bank Mission Report of Kenya (IBRD, 1975:272)
sautionsithat:

o

¢t These differentials no longer make sense, if they cver did in terms
of sypply and demand -in the labour markct. The problem of school-—
leaver unemployment has become increcasingly scverc. At all, but a few.
levels (usually very senior), supply cxcecds dcmand at the rullng wage
rates..

T
Neverthecless, there is also evidence that for those who succced to onter
the ever diminishing job market, the rewards can be considerable. - Some - .. '~ 0.
educa!tionally qualificd pcople with relatively low skills can carn incomes -'"*'Vi'f
that are large multiples of minimum formal sector wages (IBRD, 1975-271).
A stenographer with government, for cxamplec, can carn incomes that are not
only large multiples of minimum formal sector wages, but cven larger . . -
multiples of incomes to be earncd in non-formal activity (The ILO Report,. 1973:254).
In a study of entreprcnourshlp and development Marris and Somersct. (1971). were . ;..
led to conclude that Kenya is a society in which rewards for the educationally ... -
qualified'yéople in c:'r;xployment far- éiceéd the returns of allﬂ but the mvost :
successful entreprencurs., AP
According to Prewitt (1972a oited by Court, 1976:32), the cmerging . . .;:
functionalist ideology in Kenya scems to have official sanction from the . . . .. . Ciag
Ndegwd Commission Report. The Ndegwa Commission Report (Government Printer,1971)q

is a document produced by the governing clite and dealg with public settaor
renuneration, Court (1976:7) argucs that the document provides a concise ranking. .;
of Civil Sertice occupational categorics in terms of ther perceived importance

to society and their required educational qualifications. The, document then
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proposes corresponding reward levels with an overall ratioc of 36:1 between the
highest and the lowest scales. These differentials are stpported in the %ext -
by justifying langu:ge. .
The long—term effects of the ruling. plltes' largely self~perpetuating
policies, however, are better underscored by the development-policies thate™
have been espoused since independences Such.-policies.put emphases on fast &
ecconomic growth and on training {he .necessary skilied manpower to cope with
that growth (Govornment Printer, 1965a, 1965L). The high demand for education
that has been cbserved in Kenya sinoe independence has been explained as a rational
responsec by the peasa.nt J to tap the benefitg arising firom.the government's
bolloles on fast econom ic growthe. It has also been argued that this demand may
be wanln{r to the cxtent that high dropout rates may be an-indication of disillusion
ment by parents a.nd pupils alike in the powenr of. (low~lev_e1) :education: for upward

mobility (for arguments in this regard, see Brownstein, 1972), 7

The government document outlining the official dexelopment ideology”is
titled, African Socialism and its Application.to Plaaning. in Kenya (Sessionsl
Paper No. 10, Goverament Printer, __].965)n _The document®s emphasis on fast
cconomic growth is based on the belief that social justice can be achieved only
by sharing wealth, not poverty. The gencric economic elements of the development
strategy aro ‘Lherefore. a concepulon of cdevclopment as, at least in the ‘short=-run,
maximizing. produotlon rather than ensur:.no‘ social equality; a de01s1on that
dovolopment in this gchsd can best be stimulated by the prod of the profit motive
and the associa%ed institution of privalc property; a censiderable reliance upon
foreign capital and cxperiisc to modernize the cconomy; and the official
cencouragament of inpdigencus capitalism in the urbaniand rural area,s"(Sa.nd;Br'c‘)b‘lé,

1975:4) .

Tho-Sessioial Paper on African Socialism assumed that equitable distribution
of wealth-would cecur through the African owncrshin and occupancy of a rising
number of highly rewarded opporfunities in the formal sector. Africanization
-dnd "dxpansion bf the formal sector were therefore encouraged by government
policies concerning credit. loans, and other incentives to "progressive"
farmers and businossmen. In the rural arcas, specifically, development was
supposed to take place through individual enterprise and owncrship of resources
-~ in this nase, land. The government policics in this regard appeared very
similar to the colonial Swyanerton' Plan which tried to build a cgoperative1 and
conservative landed middYe~class among the Kikuvyus of ceﬁtral Kenya (Sorrenson,
1967)e 7«

Thus,”while Sessional Papcer Wo. 10 preached AMrican Socialism, its inherent
ideology was markedly capitalist. Somc schoiars (see for example, lLeys, 1971,
1972, 1973, and especially 1975} have dismissed the document as a pure re-state—

ment of "hourgeois socialisa® (that is focusei on ‘redressing social grievances in



order to ensure the continucd existence of bourgeois society!) skillfully adopted
to the imterests of the comprador clemcnts in a neo—colonial situation. . Even
more liberal scholars (scc for example, The IIO Mission Report, IIO, 19733 and
the World Bank Mission Report, IBRD, 1975) question the wisdom and the continucd
prospects of such dependent capitalism, For a more gencral discussion of this
problem and ‘a statement of the new conventional wisdom on redistributive justice,

see Redistribution with Growth. (Chenery et al., 1974).

The general conclusion that can be drawn is that the country's chosen
style of development scems more and more to stratify .its.citizenry on socio-—
economic lines rather than fostering the social equality envisionoed in official
pronouncements. Sessional Paper No. 10 -(pp. 12 = 13), for examplec, stated thatt

No class problem arose in the traditional African society and none exists |,
-+ “*today among Africans. The olass problem in-Africa (Kenya), is thercfore,

largely onc of preventioNeese.ess In addition, Kenya has the special.

problem of eliminating classes that have ariscn largely on the basis of
racc.

It is beyond the scope of this paper to cngage in the polemics. of whetpher
or not traditional African socictics wore classless. Nycrcre(1967).and Kenyatta
(1965) present plausible arguments that African societies in what is now Tanzania
and Kenya werc basically egalitarian. Their accounts have becen corroborated
by anthropological studies (for a revicw, sce Mwaniki, 1973, Chaptor 2). However,
the claim that "the class problem is onc of eliminating the social olasscs
that have arisen largely on the basis of raoc," is at best a half-truth. It has
been stated that at the time of independence, the Africans who took charge of
the statecraft were differcntiated from the mass of the people by their posscss—

ion of a (higher) Western education.

But that Kenya has, or is, rapidly turning into a class=socicty, can all
too well be inferred from the trend of events. Sandbrook (1975) and leys (1975)
have both paid special attention to the emerging social classes in Kenya. Their
analyses show five differcnt social formations that are distinguished by their
varying socio—economic means and living styles. These are:
1, a small national bourgcoisic (Shandbrook calls it the "political class")
made up of threc frequently discordant groups: the polidicians (MPs,

Cabinet Ministers, county and munioipal councillors), top civil servants
and heads of parastatal organizations, and top military and policc offioers.

2. an urban industrial bourgcoisie and a small group of large-—scale oapitalist
farmers, These arc no morc than 10,000 among a population of about 13
million, This social class is still largcly made up of Europeans, Asians,
and the emerging "progressive® African farmecrs and businessmen who have
benefited from the government's credit and loans programmecs (Leys, 1971:
311-312), Gencrally though, this whole group is largely dependent on the
"political class" for its initial opportunity to start businesses, purchase
land, and for extension services.
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3. @ petty bourgeoidic. 'This-Is a much morc diffuse and indigenous social
formation numbering in the tens of thousands and includes Africans and:
Asians "in trade, transport, construction. small-scale manufacturing, apd.
house rental’ (Leys, 1972). =~ " - : «

4. - an embryonlc proJ.otarlat cons1st1ng of urban workers and others engaged
in work on large farms, as casual labour, or in self-ecmploymente Only
about 10 percent of the work force are nen=agricultural wage earnerss

t * Members of this sub-~category are concentrated in three urban centres,
(Nairobi, Mombasa, and Klsumu') rwith more than one~half in the ncmrt::r"
of Nairgbi.alone (Sandbrook, p. 12). Sandbrook argues that this social
formation cannot be described as "proletariat™ in the real Marxian
sense - since it dees not relie wholly on selling its labour power to
.maintain its livelihood. ;Many African workers still -retain some rights
"to the land but according to Sandbrook, urban workers are increasingly

r.getting committed to -long--term employment and to thls extent they
conagtitutc an “embyonic, proletariat.® .

5. ' a large catégory of pcasants comprising about 90 -percent of the population
The peasantry live on small plots of .land, sometimes averaging no more
than 2 acres. They relic on simple modes of production (i.e, family
labour and simple technology) for their existence and to produce goods
for the market as well, :

Malam difforences /in household incomes across these social classes can

be deduced from information contained in Table I cverleaf.,
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TASLE I: HOUSEHOLD INCOME DISTRIBUTION BY INCOME GROUP AND INCOME SIZE, -
1968 - T0. , S
ECONOMIC GROUP ANNUAL INCOME HOUSEHOLDS
(in Kenya £s) (in 1000s)
approxXe.

Owners of medium-sized to large—scalc

non=agricultural enterprises in the

formal sector of commerec, industry-

and services; rentiersj big farmers;

self-employed professionalsj holders

of high level “jobg iw.formal sector— 1,000 and over 30

Intcrmedaate—devel: employces in the

formal scctor owners of medium=sized

non—agricultural enterprises in the formal

sectory: less prosperous- big farmers 600-1,000 50

Semi-skiiled employces in the formal

sector prosperous smallholdersy. bettcr—of'f

owners of non—agricultural rural

enterprises; a small proportion of owners

of enterprises in the formal sector. 200-600 220

Unskilled cmployees in the formal non—

agricultural &cotor; significant

proportion of smallholdersi most owncrs

of non-ggricultural rural enterpriscs. '1%0-200 240
- [

Employces in formal scctor agriculturcs

a small proportion of unskillcd cmployees .

in the formal sector; better—off wage earncrs

and sclf-employed persons in the informal

urban scctor; a small proportion of owners

of non=agricultural rural of non—agricultural

rural enterprisecs. . 60=120 330

Workers ‘employecd onismall “holdings and in

rural non-agricultural .enterpriscs; a

signifisant proportion of cemployed and

self coployed persons in ‘the informal ’

urban sector; sizeable number of spallholders 20-60

Smallholders; prstoralists in semi-arid and
arid zones; unemployed and landless persons
in both rural and urban areas. 20 and less 330

i r e

TOTAL 2,340

as —

SOURCE: The ILO Report on Imploymcnt, Incomes and liquality: A Strategy for

Increasing. Proguctive Employment in Kenya. Geneva: IO, 1973274

Table '.2176.’;- B

.
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The figures cof househol incomes and the numbers of househnlds in the
difforent- Hcategorles are- only appronmwtes, nevertheless, they -do seem to o
indicate that the real discontinuity occurs only with the 12.9 percent ar sSe
of-the -housecholds that-carn incomes-over -Kenya Pounds (K£) 200+ Up to that--- -
point, that is, among the 87.l1 percent or so of the households with less than
this, the range of" varla.tion is narrow. This confirms the impression made by
casual observatmn, whlch is that there is a solid equality of wealth, or if you

dontt -like -cuphcemismsy -of -poverty, -among the mass -of -the -people. - - - Cone

The more privileged classes are more distinguished by their taste. for.
conspicuous consumption: they send their children to better or "High Cost™
schools; thcoy belong to exclusive clubs previously restricted to Ruropeanss. and .

have recently acquiréd a new name, "Wabenzi! —— the-Mercedes=Benz—classe A

The class differences that have been discussed.are further exarcebated
by great digparities in levels of regional development arising not only from
varying natural gecographical .endpwmcnts but also as a result of the contradictions:
of the largely scelf-scrving development policies that the ruling elites have.
adopted since independence (see Leys, 1975) The IIO Report (1973:301) speaks
of these digparities:
Differential access on a regional basis to such advantages as roads,
education and development projects is closely related to. (family)
ecoonomic disparity, and is thus a major force behind migration,
both from thc country to the towns and from one rural area.to anothers
Particularly serious is the way in which regional imbalances interact
with tribal fears and forces, partly as’a cause and partly as a result.
The Report of the National Assembly's select Committee on Unemployment
showed tribalism to be an aspect of regional and ethnic inequality
with serious effects on social and economic progress: .‘Where tribalism
oxists, many of the recommendations made in this report (for example,
oquitable distribution of development cfforts geographically, equ1table

distribution of incomes, decentra.hza.jélon of industry, efficiency in the
Civil Sorvice) cannot be implemented.

A brief note on the issuc of "tribalism"™ is in order. While we do not
dony the impact of tribalism in development efforts, "its real effect, at least
in the oaso of Xenya, should be qualified in the light of "clientilist politics™
opcrative in the countt¥. It can rcasonably be pointed out that regardless
of othnic background, the clites arc gencrally homédgeneous in their class
interests and that it is they who first define development problems in tr1bal or
ethnic terms and then socialize the masses a.ccordlngly. (On the ideology of
tribalism, wce Mafeje, 1971:253-261). ~ Cee L : e

ty - T
L: .

Kenya Gover}mment: National Assembly, Re;gert of ‘the Select Committee on
Unemployment. Nairobi: Government Printer, 1970.

2
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The dispari’ies that have becn desoribed arc particularly expressed in
regional school errollment inequities. The relative primary school enrollment,
for cxample, varies by as much as a factor of 9 between provinoes (IBRD, 1974:15)
Central Province and Nairobi, for cxample, rcgister nearly 100 percent of -
the eligible age~cohorts, whilc North~Eastcrn Frovince on the other extreme,
about 5 percent. Further; even where sqhool places arc available, the quality
of instrruction and facilities varies considcrably. Central Province, again,
has over 26 percent of all trained primary tcachers in Kenya although it has
approximately 15 percent of primary age chiidren. Nyanza Province which is
most populous in school=age children has only 13 percent. Geographical
differences are-also expressed in rural and urban cducational disparitics.
Private nursery schools and the prestigious, bettor—staffcd government—aided
schools ("High Cost" schools) arc nearly always located in or ncar urban
centres. Thus, where you happen to grow up mgy sharply affcot not only your

acoess to primary schooling but your performance in it as well (Prewitt, 1974) .

Since family socio=economic background has been seen to influcnce access
to schooling, it is reasonable to assumec that it also influences the abilli:ty
of the lower—class child to remain in school once in the system. Since
differential access to the schooling system very much parallels regional
economic disparities. it is also safc 1o assume that incidence of repetition

and dropouts very much parallels the same lines,

What has been Xenya's strategy for minimizing the regional and individual
discontent attendant upon the kind of disparities that have been discussed ?
The government response is specially important since it has scrious implications

for continued social stratification in Kenya.

4.3, The Ideological Responsc to Social Stratification:

The official vesponse to rising social stratification can be scen at two
basic levels, Court and Prewitt (1974:110) argue that while therc has been
no comprehensive attempt at the rcdistribution of resources, as has bcen
attempted in Tanzania for example, the principal strategy of the elites in .

Kenya has been that of exhortation:
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The constant message of perambul
unity and faith in Central Gover
stability and hence economic pro

dgpends, The most effective symbols manipulated on behalf of this

¢ “CRUET -have ‘becn the concept of *‘Harambee', with its emphasis on
cogmmunity and national 'toge‘bhorness‘, and the figure of the President
himgelf. Mcanwhile it is dssumed th

at "schools in some unspecified way are
contributing to the cause of national unity,,, i : -

o

ating Ministers extols the virtues of
nment as the sure sources of the
gress on which the well-being of all

Ont another plans, Court argues that the-offici

appears “to be a version of ‘the function
evidence 'from The currcnt

al response increasingly -
al theory of stratification. He cites

Development Plan (1974 - 78:1:3), which justifies:
government income distribution policies in these terms:
In order to achieve the soci:
be undertaken ‘in order

A1l will contime to have

¢ also through voluntary Harambée (self-help)'
pProjeccts, - Secondly, the focus of the last Plan on development of :runal;

arcas, where incomes are lower than the national average; will contimue.
Thirdly, government’s provision of education and health services will be

. adcelerated, Finally, the prosent Plan provides oppertunities for
everyone to participate actively in the economy and in so doing improve
his standard of living. Such improvements are bound. to be achieved more
quickly by some than by others, howover., Equal income for everyone is

therefore not the object of this Plan, Differences in skill effort, ang
e LS LLTN —lg Bhd
initiative nced to be recognized and rowarded. oo (empha,sis added)
-'  this
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in wealth ang status as neccess

atic ideology scos individual differences
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Kenya's education

tho equ

ame ideology and uses

and later: confor rewards. The catchwords of

equality of opportunity
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Tho oxistence of social mobility,
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This explains why the ruling elites

expansion,

advantaged towards the advantaged,

have not directly tried to curb educational
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 Sheustof schwol Tees And examinations for restricting school demand
dates dack from the colonial dnys. By usc of fees and examinations at several
poin:)gs tat eachcycle, the colenial government tricd not only to kcep down
African aspiratitns but also.to scriously restriot the mumber of thosg whos
progressed upwards (Mutua, 1975). Mutua argues that the colonial Beecher
Repon‘b n Afrioan cducation published in the 1950's; bascd its recommendations
on a-50! percen‘f. wastage, "It was not surprising that as soon as the i‘ate of

1-:[

wastage fell, examlmtlons played an even more important role in limiting . ‘4

L PR

the numi)ers thgt ascended cacll subsequent rung of the educational ladder.™..

' After independence, sqme of the more retrogressive examinatioﬁs, like
the notorious Common Entrance 'Examination administered at the end of Standard IV,
were abolished but the key examinations at the cend of each level were retained
(Figure;P)ol Anplysis of ,l,t'om‘g-in the Certificate of Primary Education-(CPE)
examination ;in 1970, found the Mathematics paper to favour children f;om more
advantaged schoolg. ,.,T_his portion of thc examina.tiq.r‘ll.-m::a.s also gencrally found

to favoﬁr children in urban schools over thosc in rural.arcas (Somerset, 1974 ©

.

155-182) 4 ~i__. ' S
On-:4¥ie other fand, the effect of school foes on cnrollments was

N I c e

demonstrated py anmali fluctuations as poor parents reacted.to political
promises thgt school fees would be abolished (Wecks, 1968).:''Foes for the first
four gradés jwere abolished by Presidential decrec in 1974 but the effect of this
largely ton o-inr-thu-cheek political goesturc was countcred by the need of
school qommlﬂees to cHa.rge "Bulldaing fees® 'tP “cater for the swollen numbers.

As a result, many dropouts worc reported at the cnd of 1974. (Ministry of
Education, Aarnual Report, ,1974.14) In a study of cducational development in
Nigeria, Abet‘nethy (1969 248) found that the-elites in that country also used

the 1ns‘b:1tut10rf:bf the_school‘“fees to cnsurc that their children went to the

o

best schoolss -:

In recent years, the government has tfied to rationalize the problem of
increasing youth uncmployment and g¢hool dropouts as the result of an Education
that does not impart "practical skills"., Characteristically, government spokes—
men have, incredgingly urged the introduction of vocational training and the
setting up of "second=chance" schools like village polytcehnics and institutes of
technology. Village polytechnics tedch simplc technical skills to primary
school leavers (graduates and dropouts) while institutes of technology proposc
to incalcate morc advanced skills amo;yg secondary school leavers. (For more
information on village polytechnics, sce Court, 19745 on institutes of
technology, see Godfrey and Mutiso, 19745 for a good critique of non~formal

educatiofy-see-Bock -ond Papagiannis, 1975) 5
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From our discussion of secial stratification ia Kenya, it can be irferred
that official proclamatlons to "make.education morc relevant" are no morc ithan-
’ just an 1deologlcaJ. front to pave the way for the instatution of differcntial
curricula for the diffcrent social classes. After her research in. East Africa,
Mbilinyi (1974), concludes that:

e e oy 2l

Innovations such as village polytechnics in Kenya and agriculturally-based

curricula for Tanzania primary schools cater for rural peasants,

the less fortunate. less able' of our underdeveloped societies =

less' able, in that a much greater proportion of rural primary school

leavers do not enter sccondary school, arc defined by socicty as

failures®, and find their cducation to be a terminal one,

Attempts are alsonrife to try and introduce edbicational media as"a way of
cutting back on rising unit costs due to sducational wastages like repetition
and dropouts. In the less~developed arcas inhabited by nomadic pastoralistg,
the government has been experimenting with boarding schools to try and _incrcase
school retention in those arease (Primary schools in other” parts of the country
operate on a day-reclease basis.) The great hopes pitched on. th:ise rinstitutieds,
however, seem to be fading., After investing great amounts of money in the proje-
cts, the government admits all too candidly that the effort has becen a failure. .
"The cost per pupil has been eoxtremely high for boarding facilities . and the.

ENRE A
actual response poor in terms of increcased cenroliments by.people indigenous to

those areas (cmphasis added) (Development Plan, 1974-78:1:412). The government

is .now gthinking in terms of scrapping the ‘boarding programme and of introducing
mobile .schools (Development Plan, 1974-78:2:68). Few details are available on'*
the real mcaning or scope of the mobile schools from the government or UNESCO

experts who arc cooperating in the establishcment of this innovation.

4.4, Bummary:  We have discusscd the cmergence of social stratification
in Kenya and pointed out the nced to study the nature and processes of
repetition and dropouts within the total social structure. We have also discussed
the role of education in stratifying the citizenry along the lines of wealth,.

power, and prestige ~— the ithrec basic dimensions of social stratification,
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The broad conclusion that can be drawn from the preceding discussion was
already tentatively suggested by the ILO Report (IL0, 1973), Prewitt (1974:207),
and Gourt (1976)3 although the school system seems to have been remarkably
open in that the'bulk of pupils have come from peasant backgrounds, there is also
some cvidence to suggest that family background factors and pre=-school experience
, may be having an increasing influcnce upon recruitment and subsequent performance.

It may therefore be that in the near future, those benefitting most
from schooling are likely to be those with previously.advantaged parents who are
able' to provide first, the kind of home background and then the kind of school
which enablcs the child to take the most advantage o6f.the present selection
prooedures. And since access to a highaer education and to scarce productive
assets such as . land, eapital, and ‘credit are the chief vehicles to high incomes
in Kenya, it scems likely that groups of persons who already possess these
advantages will further be able to consalidate #their economic power and

affluence thus perpetuating the process of social stratification,

N

540 SOCIO=ECONOMIC DETERMINANTS OF REPETITION AND TROPOUTS

"

5.1.+ Regional Aspccts, SES, and Attendance: A number of studies have shown

the rcgional. auspices”of a school ~—- whether rural or “urban, locatlon. and
level of rogional development —— to be 1mpor1:a.n‘t in determlnmg repet:,tlon _—
and/or*dropouts. This status is often combined with the effects of pupil

soeqQio=coonomic background.
,[ (l-___' e . O

A number of carly studies in rural United States provide valuable insights
into what appcars to be one of the most.important factors governing school -
attendanoe ~— the opportunity costs of pupils' time, McIntire (1918) and
Folks\ (1920) rcported a strong influencc of seasonal farm demands on pupils‘
attendance. McIntire (p. 537) noted that farm and housework were responsible
for nearly half the absences. Retardation in school work was found coincident
with non—attendance. This was found to lead to dropouts...-Reavis (1928) who
also examined a nmocr of important factors in rural United States, found® = 3
distance from school to bec an important determining variable, and to a lesser
exterit, the salary, educational level, and cxperience of the teacher. In many
developing countries, distance from school and the opportunity costs of student
time are acknowledged as somc of the important factors influencing attendance,

and therefore rcpetition and dropouts.

A nmumber of UNESCO documents that overview aspects of the relevant
literature (see for example, International Bureaun of Education, 1969, 1972; Brimer
and Pauli, 1971), conclude that non=school variables, particularly the opportunity

ocost of students' time;, the lack or unavailability of schools, are more important
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-
determinants of dropping out thnn are such school quality variables as teaoher,
quality and class size. WNonctheless, such school quality variables as teacher

education and expcrience do mnke o differonce in some s3tudies.

In their Indian study, Sharma and Sapra (1971) found dropouts and non-
droupouts to differ in their attcndance rates. Pupils with less than a 60 percent
attendance rate woerc scen to be potentinl dropouts. In their Nicaraguan study,
Jamison and McNally (1975) found attendance to fluctuate with the farminga.®:
calendar in rural avees. Agricultural family status was found to be significantly
related to non-attendance. In Kenya, the great majority of the pcople work on
the land and derive most of 4heir ‘income from farming. It has therefore been
obscrved that poor. families who cannot afford -to hire-extra help find it nece=
gsary to draw chiddren from school to work onthc family farm or look after
cattle (Raju, 1973:49). In the United States, Duncan (1965) found the regional
i}gmcziz};i,on ‘and t‘hg upbanfmf‘alliv‘?t'atus of the placc of residgnoe to be secondary to
background in explaining the incidcnce of dropouts. This finding is further
corroborated.by some evidence from- Zast Africa. Mbilinyi (1969, 1974) found re-
gionnl and locational effects in Tanzania to be less important than the sex
of .the child, family background, and the traditional social structure and

stratification among peasants and traders in rural arcas.

From the findings of thc above cited studics. we may anticipate to find
thatidn Kenya'repeaters nnd dropouts are more likely to be from rural than urban
schools. " We would alsc expect to find more females than males to be repeaters or
dropouts “and more repeaters and dropouts to come from agricultural and pastoral-
ist families thon from non-agricultural and non-pastoralist families. We would

however expect these cffects to be countered or moderated by pupil family

r v-x‘-,.-{-l'
background” charactceistics

. " P
i WF

5.2. SES and Schofastic. Achicvement: A number of studies have found a family's

e

social class definition to influence the academic achievement of its children. i
Limited incomes among lower class families have been found to restrict.the
provision of tuition fees, school books, and other materials necessary to ensure
good performarice (Levin, 1976). On the othcr hand, lower~clagss familics have
been found to have lower aspirations for their children than upper-class
families. In addition, come of the studies have concluded that the intellectual
stimulation that reinforces the schooling expcricnce is less likely to be
present in lower=clags families than it is likely to be in morc privileged

families.”
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In a study of social class ~nd parent-child relationships in the United
States, Kohn (1963:474 ~ 475) founi differences in values between middle and
working~-class parents in child cexpeciations., The middle~class want their
children to be ecnger to learn, to share, and cooperate, while the working~-class
encourage conformity to extornally imposed values. The middle~class value
curiosity, happincss, consideration (ibe. exercise seif-control and are less
alionated) than do workingwclass parents. That middle and working-class
parents value difforcnt characteristics in children must be a function of
differcnces in theoir conditions of life. Kohn (p. 476-477) amplifies this

[ .

argument furthoer:

For a suffi~ient cxplanation of class differences in values, it is
ncoessary to realize that other differences in middle and working
conditions of life reinforce the differcences in occupational
circumstances. at overy tvhaeoe. Elucafional differences, for example,
above and beyond their importance as determinants of occupation, .
probably contribute independently to the differcnces inh middle and
working class parental valuesozo. . Middle~cliags parents! greater
attention to the child's intcrnal dynamics (i.e. reinforcement of
the childfs inquiry faculiies, motives and feelings, happiness ctc.)

w +is facilitated by their learned ability +o-decl with wue subjective: -
and +the idezdironals

Kohn's arguments are confirmed by a number of dropout studiese In their’
study of dropouts in the clemoutary and middle-lovel 'schools of India, Shorma
and Sapra (1971) found parents® views of a child's educational ‘performance and
oduontionul stimiletion in the house to distinguisa between dropouts and non—
dropouts. In an Ethiopion siudy sccking %o compare dropouts and non~dropouts
on a set of fami’y vackground variahles; Bieren (1967) found a significant - -
differenco beiwooen the . two groups in the educational level of their households. :
A signifioant difference Tciween non-dropout and dropout girls and not between
boys in the <o comparison groups was associated with the literacy ievel of«the
heads of hcuceholds. DBloren interprctes this finding thus: "It might be that
most poople (in Etitiopia) think it is worthwhile to educate boys but that.® °
literate parchtc are more interested in keeping their daughters in School as
woll." (p. 65)- ' ‘ ' : o

SR o . _ - L

Bjoron's Ethiopian findings are further supported by -evidence from Tanzania
(Mbilinyi, 1959, 1974) and Uganda (Wnllace; 1974). Mbiliny:‘s findings indicated
that the primary school intnke. in Tonzania is drawn from rich, and to a certain
cxtent, middle-level peasants. This finding is of major importance since most -
studies in.deoveloping scountries dn not scem to differentiate among "types? of
peasants. Mbilinyi found expectaticns for schooling of offspring (schooling'; %
being perceived %4c be a mecans to o jcb) $o be different among peasants of

varying socio—cconomic means. She also feund diZferential role expectations for
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boys and girlse These two findings; howevor, were scen to be secondary to
gocio—economic factors ~nd the stratification level of the houschold. Walloce's
findings in Uganda showed mother's education to be particularly important in
predicting educationnl opportunity for girls., This finding is to be understood
within the greater context of values incalcated by a unigher socio—economic
statuss In Africa, it hos been obscrved that most 'educated! men also marry women
who have had some oducation. In somc cases; men marry women who have an educat—
ional attainment cqual to their own. It is not inconcecivable that such house-
holds would also tend %o attach morc value to their offsprings' cducation than

less educated or illiterate parcents.

In a Tunisian study, Simmons (1972) found the time a student had been
exposcd to learning French at the secondary-lcvel and his SES—index to be
positively and significantly relnted to French-language achicvement. The items
in Simmons! SES—indcx consisted of housing type, parcnts® cducation and income,
parents' home reading and media use, cducation supervision at home, and urban
oxperiencce Simmons concluded that homework, and cspecially the physical

conditions of home study, can have a significant effect on language achiovement.

The 23~country International Educntion Achicvement study (IEA reading
comprehension data) found the family’s SES, sex of the child, and availability
of reading materials in the home to explain only 14 percent of the variance in
reading comprehension. Their contrivbution in the developing countrics was even
smaller ~— 1.5 percent in both Chilc and India and about 8.7 percent in Iran
(Thorndike, 1973). 1In the science data (Comber and Kecves; 1973), home circum-
stances were found to be positively and significantly rclated to scicence achieve-
ment. Here again, the mean variance cxplained by home circumstances was about 8
percent. The contribution was even smaller for the dcveloping countries ee- 2
percent for Chile, 4 percent for Iran and O percent for Indiae. Home circumstances
was a composite index of fether's occupation, father's cducation, motherf's
education, usc of dictionary, number of books in the home and family size.
Problems of "multicollinecarity™ and a poor rescarch design may probably explain

the gmall coffect of SES factors in the IEA study.
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School Characteristics: School Type and School Quality:—School~type

generally refers to the social classification of the school. In the Kenyan
oa,se', the tcrm is meant to encompass not only the offi.ial clagsifications™

of urban’"High Cost" (that is, elitist), urban "Low Cost" (that'is, #dri<elitist)
and "rural" (that is, average, ordinary), but also to include“the social charier
effect as shown by the parenthetical notations.” School=-quality ‘;genere'l’lﬂri"'refers
to 'ti{e\%’eaziéogical 1e'ar'ning'attr'i"dr'ti‘tes".’."..i'l"c‘e"' type of' school teachers and the
material 'lea.rning attributes (school equipment, buildings, books, facilities)

.-that may hlnder or promote school achievement, thus inf luencmg repetitlon ahd
RIS L IR TRRT B utfedte Lonod
Different school types soc1a11ze theJ.r cllents to have dlffe,rent

0l e (’“‘D

expectaticns. Apart from organizational or currlcular featurcs of school

students. learn qualities associated w1th rolos into which the schools are

Sog i

socially licenced to allocate themso Thls is part of *he notion of the "socia:
charter® that has been advanced by Meyer (1970: 2-3) I

e duvaabnen
b bodninnes XA EeETN fenopmil nk
The effectlvcness of a socmllzlng organlza,tlon is dependent on its
Charter —~ the agreed upon social definition’of its producis,

For cxample, a school whase graduakes are generally understpad. %o become
members of- an elite with broadly-defined powers will have much
greater impact on the values of its students %han will a schopl ™
whose graduyotes are defined as e11g1b1e for llmted roles.

)""t N

100

Vo . ; S BN et e o el BE: 3o (s [ ate)
It _ Tho busic asgumption of the crartor is that the school's socm,llzlng

.offact is to a great extent dependent upon its ability to confer future siatus

oand rewards to its students. Moreover, the fact that the "charyered sclrtool"
Lad - ) R

can be a means fer fufure status gain has to be belleved by the s*tru.der}tss parents=
cor R R L M T -
teachors, and the socior vy -at large ;(Meyer, 1772. 139) This 1s partﬂcu.narly
- [ N O B0 T

tyue . of the stratified nature of the Kenyan schools. Because of +he1r coqqp: My

naturo. "High Cost" schools are hlghly esteemed :Lnd coveted by poorer fO.J\S"

e T ROES "t{"

urban. schools are also more highly regarded tha.n rural schools but in genera,_y
schocls (includlng thoso in rura,l areos) are, Judged on thelr ability to c&tl'y

GG

pupils for scoondary ,seloctlon. These socml charter effects are relnforced Ty

.- superior pedagogicagl.and material learning endoyments . suck ~chools.

o mnoldord
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Studies in the United States though, have not always found the relation=-
ship to be consistent. In general, ncither the amount and type of college
teacher training, nor whether or not “teachers arc formally certificd have been
found to be significantly related to student performance. Pupiletencher ratio

has also gencrally been found insignifiocant although some studies have found it

" positively related fo performance while others find a negative relationship

(Kelsllng, 1971 24 —~ 27). Physical facilities like presgnce of science, ;.
Iff

laboratorles, however, were found to bec significantly related to pc,rformance.

Dollar value of facilities por student and expenditures on books, however,.were

found to be 1n51gn1flcantly related to pupil performance (Keisling, pe. 28)

_.In developing countries, however, the relationship between mchievémént
and school characteristics has been more oconsistent. ' In a study of Secondary
schools in Malaysia, Beebout (1972) found the percentage of untrained teachers

to be associated with low scores and library usage to increase achicvement

-substantially., The International Education Achievement (IEA) science data,

gshowed hours of homework; use of observations and experiments, and textbook
. . [

availability to be consistently related to achievement.
; - Sy Tk e

“ .

A recent Ugapdan study by Heyncman (1976) that sought to replicate -the
IFA experiment, found school facilities to have a larger impact in school
achievement than student's socio—economic background. School offccts were
measured by combining teacher charactcristics with those of a school's physical
faoilities.. Five of the teacher charactoristics. (tot'al years of schoolirg, teach-
ing salary.status.grade, frequency of English in the childhood home, teaching
experience, and parental education) ageregated to:the school level, had little or
no connection with academic performance. 0Only one characteristic of those
measured, the quality of teacher's English, was significantly associated witht
achievement (r=..31 at,pC0l). '(pp.'205 -, 206) e . v g em e Tounigueeh

L R L T . ”-l .r L4 .‘»l""‘

The relatlonshlps between a school's physmal fa0111t1es and academig,,
acl}l_gvement of its puplls were consistent. For 1nstagge, books per chllld‘.qum
correlated w1th mean school achievemont (r=.24 .at p€06).. Correlajions, between
a taIly of a number of other variables (the presence of a dupllcatlng machme.

a farm, a staff roon'1, electrlclty, boarding facilities, a football or hockey .
field, and whether or not window frames ——— present in all schools === were
filled with glass) and achievement ranged from a low of r=+081 to a high of
r=.330 at p{.01, but were consistently positive (p. 206). ;



According to the foregoing discussion, in Kenya, we would expect to find

gchools of differcn® ":ﬁypes and q‘u"lity' to cater for 'differcnt social class
[N - U .~ AT JEN
needs"'and in so doing to ‘Soéialize puplls Yor different voles thus inf luencmg
KL l_|_ RERTOLA W Pt )
8chool achicevoment 'ind the repetltlon a.nd dropout ‘Fates.
. » . g Tpnenrtiawin ou Al
R PTEs T . o , ;

), ..-!

50de. . SES (Socialg_c_l_:_mss) ang School/Classroom’ Envirenmenti 7" a' nar¥ower sense,

schpal/classroom envirenment. refers: to pupil~teacher intstactior)? pupilt
motivation, and pupil participation in class and extracurriculhitactivitiesi/
It is within this narrow. scope: that® previous studies hawe invedtigated ifs™"'
influence on repetitdon -and:drepouts. In the broaderiand fore:holistic framework
of éur proposed resgarch, however school and classroom envirorment afé seen as
akinly related to thei'material' and pedagogical attributes;of(the.school that
have been discusscd in. the preceding sub=scection under.the notion..of .the
_.ls’_oci.la.l"_cha;.r"ter. . U Troe e ITase g o okae
- ; R T S LU

In their study of educa.tlon, occupatlon, a.nd earnlngs in U'S A. Sewoll
i syeAn:

and® Hauser’ (1975) found a set of soclal—psychologlcal factors (hlgh school grades,
parefital and tedcner encouragcment of hlgher educatlon, frlends”b]’.;rlls‘., 'aml
respondents™ college plnns and occupational aspirations) to account for addition-
al variance in attainments and to, explain how .apd why prior. family background

and ability affoct attainment. fr e e

oA e o 3 f R R T ':--: N e DR S B

In thoir Plio:q;;gla}l study, Jamison and McNally (1975) found tea.cher
experience to have a positive, significant effect on school attendapce,: but
years of sohooling attained by the teachar to be insignifica.n:_t.‘,;,.parggr_, classes
(tﬂ)mal of some poor schools and a spreading-thin of goprce educatignal:s -
resources) wero found to have a significant effect on attcndance. . This . finding
1m§>11es thmt attondance figures ref lect dcmand for high quality cla;ssroom
intera.ctlon ~— gxpcricnced teacher.. sma,ll pupll-teaoher rataosua.nd S0 on.
(p.lO) In Kenya, large numbers of pupils were seen to drop out in Standard I
after the government *abolished! schdol fees at thé beginning of ‘19747% This
may be seon as the effect of swollen.numbers afid the nced-for school committees
to.gharga. fbuilding fees®¥o put up=new'facilitiés and ‘provide othér aﬂﬁeniﬁ‘es‘
necessary to meei dhe enrollments explotion” (Minlstry‘ ‘of Educatlon, Ahnual
Report, 1974214 ) T T S L

2 -



J.oi . Using anthropological techniques to study the causes of ‘th'e'high ‘dropout”
ratgs ‘in.the sohdolssof the Alaska Buresu of Indian Affairs, Ray ot al. (1962)"
concluded.ibhat dropouts in this part ‘of “the United States are a result of b
conflicts ardpravlems faced By ‘the students from a diversely different culture
as they struggle to comprchend the imposed values of an educational system
developed .for. w different groups They argued that the goals of schcfoiing“were'
often s "incomprehansible and at ‘least’ as strange and irrational to the students”

as the studentw werc toi'thoir' teachers or cducational authorities. The authors
contand that thrunderstanding -of thesce conflicts might lead to a bettor e
schook erironment through improved studerit~tcachtr relationships ‘and help the

schooi -egitrblish'more realistic expectations with'regard to the academic

. . e U e et R
performancéi of'its produots’ 305). - Thesc arguménts are analogous to what
we might'expect:toibe the causes of premature school leaving in the pastoral

and: other ?less developed- areas of Kenya, King (1972~ 395ff) has validated

these elaims at least in the casc of the Maasai schools in™ the Narok District

ke

of Kenya.

ot ._}OBu‘bﬂgl‘%t_.,ngrns to- be:at issue in the broad analysis of school/classroom
environment is.the xolec of anticipatory socialization that is oharacteristic of -
sghools in societiess, Writing on the "hidden currieulum® of gechools, :
Rothstein (1974: 34) argucs.that.the role of. schools in capitalist society is to"

teach docility and subservicences T T ST S LR AP s RN R e A

Schoels in capitalist societynsee.teacha.-willingness to a.C‘c'ept :;,ﬁtflof'{fgf's
definitigns. of work and play, dependence farnpproval on-authority more”
than on peers, willingness to perform relatively meaningless work with
s igreat ‘regularity, and‘High valuation of money and things (customarily
represented in school by credits and gradessea oo . .. . et

Wasserman®s comments (1970) are cven a more graphic illustration of the
role and effects of schooling in capitalist socicties. She speaks of her

impressions of American schools in these blunt terms:

In Fo-rcading my own notes on my (school) visits; I am most struck by

the way in which the teacher (the classroom situation), in teaching the
child how to be a pupil, alicnates him from his fellows, from his body,
from his feelings and impulses, from his immediate physical surroundings,
from his opinions, from his languagec and thoughts, from his curiosity,
and daily experiences - in other words, from all that he is as a luman
organism living and growing in a nourishing, sustaining environment. He
is denied access to the very biologic and human well-springs whose flow is
necessary to living and growing and converted into a little amtomaton who
makes gestures and repeats answors to plecase an adult to whose signals of
pleasure and displeasure he must become almost pathologically sensitized.
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In a study of 260 youths who visited overnight hostels in eastern Canadaj
Loken (1973) found extreme.alicnation to be:the cause of their school withdrawals
Two~Thirds .of thg¢ studqnts interviewed said.they had left schiool:voluntarily,
usually for the rceason that they -had grown.tired of the:ménotony of-school
and wgnted to try sqmething -elsc.and have new experiences (pp. 34-37).

9.90 Summary: Our discugsion of. thc factors that would geem to- influence
repetition a{ld dropouts in.Kenya .can-be summarized-as followss: pupils! family
barcl'cg'ro;.md characteristice first: influence their admission”to schools of
different types and. qualitys; these in turn . interact to -bring about a learning
environment which poy. be conducive.-to .repeultlon'and/or ditopping out.” Fu.rthér, '
pupilis® family background may influence. attendancecrates thus-Eontributing to
repoti'bionugr resulting in drapouts. Regional factors mey: intervene through
dispm;itli_qs in educational development:.and-allocation 6f résources but these '~
interzié't; with pupils:.fapily bgckercund ,leading fo either repetition or dropouts.
The na_jmro of :‘Z_ntor--“olatlonsmp; that .our preceding discussiof suggests is

G e

gummarized in the model overlecaf. -

The evidence that we hiave retviewed scems to call for a re—thlnklng of Ithe
role of smchooling, 'loarning envivoyvment®~, and the nature of stratlflcatlop e ‘.
ospecially in Yevoloping: sscielsion. THe el ght of” the evidence seems to 'sug‘gne{s‘t‘)(i
that ascription nnd achievemnent are ejually as operative and the process is in
part a lottery. The cruel hoax. however, may be %hat most people (including
unmixcoossful pupilsg, who r'epeat.or have %o drop- om‘;)' continue to fedl thiat the
outoome ig thoir own fani%. Tais is’ the argument so_poignantly. advanced by
Richard Scnne¥t and Jonathan Cobb in their besgtes elling Yook, © The ﬁ_igden"ln_]'qiﬂ

of Clars_ (New Yerk: Basic Books, 3973).

S e teeoaetrmpy Do ldlee o1
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c-0, STATIMENT OF THE HYPOTHESES

To asscas the validity of the crguments we have made on the causes of
Y

repetition and dropouts, we proposc *to test the following hypotheses:

1.

20

3.

4o

50

10.

11,

13,

The higher the regional level of socio=—economic-development, the lower

the repetition and drovcut rates. -

val

At the natlional level, repetition in-higher grades-is related to the
differeni regions level of secondary gchocl developmente.

Regions with Tewer sccondory schools will have higher repetition rates
. . . it B .
than regions with mere sccondazy wchoolser - [ i . 1 &

N

Pupils who repcal in lowcr grades are gore likely %bo be of lower socio-

econcmic gtatus than thogse who do not »epeat-at those grades. AN
Bncanae of schocl fees and final ekamination”effects, repeaters in '«

higher gradies are likeiy %o Lo from those familics which can best - g

proride the tuition and the ;;"Qpnratioh-'neccssai'y‘féf suceessful secondar}l{
1

/ A x : ]

1
5y b
I

gchocl sellecbion,

[

i I N S
Repeaters; in highew gradas will gencrally h ave higher educa.tlonal apd”

2
. t
]
o
<A !

cecupatichal o pir:-.".«;i.o'n Ll;a*n s=taer Cropcuts at “'those grades or pu.?ils i
who arce ndt uo 2loctel Ic" *c"ond'\**"r cchoci and do not repeau.
Roguliar repoectors./in .LO'.'TOI' erades will eventunlly drop outo

Generallr, xepzivicrs and (roncnit are more ~ikely to de from rural than
i / g 1 . (DA J
) ]

uroan coadous, ¢ ' : - A

Repeatora and @ ovouis in LowgT oodes a_e more: ll&elv vo bé from '

Jow-stats-scheols han ivos) r?{:r LignTy esteemed. schoo f-types. v ,"

Ropeaters .in higher :3,10; @ Lq mwore likely to-be from more socmlly
ostocmed - hm. \ e ﬁ.l.n f* Cfl lzss recognised- schoo.wtypes,q

R 13 e
Ropoaters r-md drcpcuats »a Jewer mes will “end.to;be from sclbols that

o '

aro ratcd ﬁ.q.f in schgel qualitye - | I._i '
. =1

. A ]
In Nawrnti, repeaoss oG dropouts are more J.:Lke],y 10 be from "low cost"

hon frem Riizh cost® schoe;-'.sa : o 4
. . !

a)  Repealors and drorvcuis in She lower gvados fre more llkely to be

from "o cozs”™ than from 'high cost" chooiso o

S

b) Repeatcrg in hisher sroades are more likely to. bé from imhigh cost"
. _ ‘ o
. = . . A
tran drem Picw cosil scheolise N } ity

\_i , ( . e g

2
2

4

b - oo
Repeaters and dropouts .n lower grades will tend to have ‘lower attendance
- 1 i
rates thon ®worn-repcaters ond non~drcpouts. L ..



u.

15.
16,

17.

18,

19,

3

Repeaters ~nd non-dropouts- in higher grades will both have higher
attendance rates thon dropouts ot thosc. grades.

Attendance rates will gencrally be lower in rural than urban arcas.
Repeaters and dropouts in lower grades will have lower scores than

non-repeaters and non-dropouts at those grades. e e

;- JIn Standard VII, repeaters will perform better thnn non-repeaters in

the nationally administered seccondary school selection examination. :

Repeaters and dropouts in lower grades are more likely to be from schools

and classrooms which are rated low in pupil=tcacher interaction,

pupil motivation, and participation. ] )
e et et e o T : . £ A0 E¥e ;.:."':,T

- e mew - P N

."High oost" .schools and more so¢cially, esteemed schools will be higher
in pupil~tcacher interaction, pupil motivation, and. participation than

either "low cost" or less socially esteemed schools.

Urban schools will genernlly have a higher pupil—~teacher interaction,.
pupil motivation, and participation than rural schools.

L LR

v

- f PO o . Fooe ey
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7.0, OPERATIONALIZATION OF THE VARIABLES

7lolo Pa.I‘t I: . - Y

Telsl. Lovel of regional cconomic development refers to those quantifiable
matorial characteristica of development like cash crops, volume of trade and
ccmmorce, lovel of rccorded employment, social services like hespitals, health
clinica, cig., government~financed projects, infrastructure like roads, density
of popt‘;lations and so on, which can be used to differentiate one region from
a.nothofj : . | S

R . . . H BN

T»1le2. Levol of regional educational development refers to those indicators

of educational advanccement like percent of.school age children in school, per=
pupil exponditurcs in primary education, number of teachers (trained and

untrained), overall number .of schools, and allocation of educational resources

like ©chool matorials, equipment, and so on, which can be used to diffcrentiate
: e : S 4 T

among Tegucns.

T«la3s  Indepondent and Dependent Varinbles. The indicators of regional
economic and educntional development arce the independent variables. Repetition

and dropoui rates are the dcpendent variables,

Tela4s Reovniition rate re”ors to the percentage of repeaters per enrollment
at oach grade. 1ypo of mchcol or regions It is calculated by dividing the
ntmbor of repeaters by +the number of cnrollments at a particular level and

by multiplying by iC0,

Tols5s  Irorout_rawo refers to the percentage of dropouts at a specified
point or lovol adjusted for repcaters and transfers where known. The dropout
rave for ocach grade, type of school, and region is calculnted by dividing the

numbor cf drepouts by tho nunber of enrollments and multiplied by 100,

ToleOs kepeaters and Dropouis. For this part of the study, repeaters

rofor to the number of those pupils who are categorized by the Ministry of
Education as having repeaied a gi‘a.de(s) - Dropouts refer to the number of pupils
who have withirawn ©rom school prior %o completion of Standard VII. This number
will be deduced from Ministry of Education school-flows adjusted for repeaters

(and ransfers where known).
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TeleTa:...Transfers .refer to pupils who have shifted to other :schools,

7. S TRN ey NIy LT e {'\ it O e e S TN N - et adopes of

. e . 4T ey (-
Siert g T a3 Lupon o7 ) i (TE R VA Ta

Te24le The independent variables choicn for this part.of the study are family

gocio=eoonomic background of the pupil (SES), school-typc, schqol ¢nyironment,
school quality, attendance level; repetition rate and scholastic achicvement.

B e b

vt Landa~ Ky Lo s B A
v 1.5 S]B refers to fathcr s cducation, father 8 occupntlon and the family's
LT
gross 1ncomeo The gross fam_lly inoome will be computed in Kenya
e o ]

'shilllngs on the b(,s1s 'of all monetary eﬂrnlngs of the ,frunlly, number

Tan i~ S

: of 11vestock‘, size and typc of la.nd, cash .GTODB. . family possessions
afo e J ML,

like type of house, ownership of car, radio, TV, a.nd 8o

e

i1,)’ ‘Schasl~type refers tb the Ministry'of Tduoatbion -ckassification of

fersr gohool as o whether URbafy 'Pim;h—-Cost, urbn.n low—cost, or average rural.
. e

ooty

iii.) “Svhool quality refers to the physical materiﬂl ‘and pcdagogicv.l

P attributes 4f n school which m%y 1nfluencc arpupil to repeat or drop“

out, Thes&'aré token to mcan’ type ‘of school buildlngs a.nd facillties,
equipment and teaching materials, the cducationnl level, professional

training and teaching expcriencc of the tcachdrs. SRR
S TIRNE TR (44

iVa) School environment rcofers to pupil=tecacher intergction, pupil metiva-

tion and participation in class and extra—curricular .activities.,

ve) Attendance level is a computed rate of prcsonéc at sohooi per te'z;m/year

s rew Tt
to be able to participate cffectively in" the ﬁrcscribed curriculum.
AN by
vi.) Repetition rate refers to the number of ycars a pupil has repeated
grade(s) to the extent that it may discouragc him/her apd lead to I
early withdrawal. . |

-
of

vii.) Scholastic achievement refers to academic performance in School-

administered end of term and end of year cexaminations. For Standard
V11, the final grade in primary school, this refers to performance
in the nationally-administered Certificatc of Primary Education

(CPE) examin~tion.



Te2.2, o The“dependont: veriables “for this. part of the study are classifisation

into either onc of thesc four categories:

rcpeater or non-repeater, dropout or non-dropout. Classification of pupdls inte

these four categories will be undertaken after the completion of our field study.

48 B ;xv)r-

Lk i
Repenter refer to thoso puplls ‘who mll be found-+to havei'epeated a

fyarnia ey 125 Fom ma) TR Cew e e .

' grada(S). @l "

efri L gdns A P corEd e LF o CIiowd i
ii ) ogout refeor to those pupils who nre found to have left school any

vl e b

rndinnn gvl

nrge o e

7.2.3.

..+»+Contral Variablegs

time durlng tho course of the yeai' of our study. Genemlly, dfopplng
1 f I
out, premature lonvmg, or deaertion, “rofer to w1thdrawa1 from school

any tlme before tho compleflon of thc f1n'~l yeer of prlm'ary school,

A AT¢S

In Kenya, this refers to w1thdra.Wal before completlon of Standard VII.

. 3 I T o Tt oo

.As already stated, the independent variables

1chpgen, for,this part.of the study,are SES, gohool=type, school guality, school

environment, attendance level, repctition rate, and scholastic achievement.

But according to our revicw, of the literature, certain other varlables have
B

bogpn seen;to mqdify the relationship between the 1ndependent 'md thc dependent

'vg§i¢b1954 Those are.listed below and.will be controlled for. e
S0l sex” i - o T S B
2. mother's edwvoation S R S Cee Do
3. number qnd order of 81b11ngs
4. _qohool location T i" s CH i Troon
‘u.r Arogional backgroﬁnd AR i r
\ -r.Pe. residontjial. background
‘Te  pre=primary cducation
nurgery schooling)
8. pupil/teachor ratio
9.  school boarding PrLE o
(30;“ school foeging - 2 ° T
11, language of instruction
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Te2e4e THE TYPOLOGY OF VARIABLES AND INDICATORS FOR PART II

i.) sms: ~ Fatherf's education
~ Feother's occupation

~ N ~ Gross family income

1) Sohaol-type: | -

: o Fua o AT
Urban high-cost
Urban low=cost

Average rural o

iii.) School quality: .

Type of school buildings and facilitics
Equipment and teaching materinls
Educational level, professional training and

tcaching cxpericnce of the teachers

-~

iv.) School envirommert:

-~  Pupil—tcacher interaction
Pupil motivation and participation in class
S ard extro-curricular activitics

ey
. A

ve) Attendance level:

Calibrated rate of attendance/non—attondancc per

YT schoo.. tcrm or yeax

vi.) Repotition rate:.

o .= Number of times repeated a grade(S)

vii.) Scholastic Achievement:

End of tcrm and cnd of year clnss grades

Scores in CPE
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8.0, - DESIGN OF THL STUDY

The main rationale of this study«=to investigate thc socio—economic causes
behind the high dropout and rcpetition rates in the primary schools of Kenyayw
has greatly influenced its design. While Part I of the research tries to
quantify the phenomena of repctition and dropouts at the national level and
then to reclate their incidence to levels - of regiondl economic and educational
development, Part II of the research is an-attempt to study the problems in the
field in a more in=depth manner. In analyzing the school=flows from 1970 when
data are avallable, Part I will relie heavily on published and unpublished
official rccords and documents while Part II will utilize field datae -“Both
parts, however, will:be integrated as much ‘as possible to form a dynamic analysis
of the causcs of repetition and dropouts in the primary schools of Kenyae It

is the design for:Part II which is discussed in somewhat more detail below.

The purpose of this part of the investigation is to study the incidence
of ropecaters and dropouts in 2ll the seven grades of the primary school systcom
in 14 schools in four reprcscntative regions of Kenya in o given year, This
will for oxamplec, cnablc us to locate thosc points where most repeaters and
dropouts occur thus ~lso cnabling us to evaluate the officiency of the govern=—
mont diroctive that abolished school fees for the first four grades in 1974.
The units of annlysis arce therefore the pupil, the grade he/she is in, the

school, and rogion.

Tﬁo région;lé ohosen for study ore Nairobi, Central Province (Kiambu District)
Nyanza Province (Kisumu District), and North-Eastern Province (Garissa District).
The rogions hnavo been choscen in such a way as to reflect a cross—section of, the
social stratification that has been discussed long the dimensions of economic

and oducational developmente.

The 14 schools will be decided upon by convenicnce of nccessibility and "
allocatoed among tho regions on o very rouzh weighting by enrollments,

thus:

1. Nnairobi: 4 schools (2 4igh costj 2 low cost)
2. Central Provinco: 5 schools (4 ruralj 1 urban)
3. Nyonza Provincoe: 3 schools (2 ruralj 1 urban)

4. North~Eastorn: 2 schools (1 ruralj 1 urban)




43

The total sample will oonsist of about W = 3,000 pupils.

o pretence is made at 1random sampling of the schools since this is
both beyond our scope in tcrms of timc and funds and since thce import of our X
* gtudy is %o understand the socio~cconomic phcnomcna 1nf1ucn01ng repctltlon
and’ dropping out '\mong pupils of differing soc111 b'\ckgrounds, in schools of
different ‘t;‘ypcs, and in regions at differcnt lcvels ol economic and educatlona.l
development. If cnough funds are forth~-coming, however, we may include.more ..

..

“schodls in our study. o Cr . rh e g

o

Notw1thsta.nd1ng this limitnation, it can:bo. said that momt rural schools
in Kenya are near—homogenous in the kind of cliepntele they cater for and that
any noticeable dlfferences in school qu—mllty can bo usod to cxpl:un the
edﬁc‘i‘blon 1 process thﬁt pupils go through. But to the cxtcnt that the four
regions chosen represent the extremitics in cconomic and cducational development
discussed under our conceptunl framework, any findings from our study oan be
easily gencralized to other regions and districts of Kenya at a similar

stage in economic and educational development. With cautiony the findings

of our study can also be gencralized to other developing countrics at a similar

stage in developmcnt and follow:Lng a s1m11'1r modcl of development as Keny{a,. -
. Voo Botrge

e
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940, DATA COLLECTION ooEr

Data for Part I will be collectod from government sources (particularly
the Ministries of Finance and Planning and "Education), UWNESCO, and the World
Bank, . ... . These datae will be cenriched through ingdepth interviews
with leadipng government. officinls, politicians and community leaderss- Coa U

The nain 1nstrumen‘b of the ficld survey-will be o self-administered
questionnaire in which pupils will te treated as respondents and informants.
Oroctabyutionwill be’exercised. in intcrviewing younger children in the lower
grades. Whenever possible interviewers will be uscd for this group or the
reieva.nf,' tnformation obtained from older giblings in or out.of school.

’I‘ho oueqtlonnulrc 1 :Ul bc ficld--tegtcd 1n rural and urbun wreas of

- e e wtaieas #r { RS P

Keny'l and 'Lny napproprlate items dclctcd or 1mprovedo

N\ e et v pra el gt ened,
e

The questionnaires will be circulated promptly at the beginning of the
school year to avoid losing ~ny precious opportunié;} in spotting carly dg*opou‘l:s.
F-«Jmly bL-ckground 1hforrﬁﬂtlon of thc puplls will thcreforc as much as possible
be gat ered e rly in the school yea Schools w111 SpGlelCC\.lly bo urged ‘to

cooper te in keeplng records of a,ttend'mce, ‘transfcrs,1 repea,ters, and dropouts .

E Yoo Oty Ll
r."'.'u'f- PSP S PR S Lo "



throughout the course of the study. Additional information on repetition
will be gathered retroactively from school rccords. At the end of the school
year, schools will be contacted to ascertain those who dropped out, those
repeating tho year, and ‘those that have been promoted to the next higher grade.
As wag noted earlier, the relevant information on these catcgories will already
have been gathered. The importance of this design is its "randomness" .in
picking out those who repeat;y drop out, or are promoted, yet without the
"post=hoo" rationalization chaoracteristic of some dropout studies. = Interview-
ing pupils while they ~re still in school also helps minimize the enormous
problems encountercd in developing countries in trying to locate pupils after

thoy have already left school.

School resources and other characteristics of ~the schools will be studied
through in-depth interviews with teachers and through participant--observation
in a select number of schools. Attempts will be made to enlist the serwices
of traince~teachers to obscrve classroom and school ‘environments during their
toaching practice. In-depth interviews will also be carried out with:a select
number of pupils and paronts and attempts will:be made to:know and relate to
them on a person-to=person basis in order to better understand some of the-
socinl=psychological dimensions that may be involved in repeating and/or
dropping out. Efforts will also be made to observe the school-community re=

1ations,.

10,0, DATA LJTALYSIS

For Part I. mcasurces of regional cconomic and cducational development
will be developed using iter annlysis and the intereccorrelations of the scales
obtained. The distribution of the mecasures for cach indicator will be divided

pt the modian into high and low categories for annlysis purposes, for example:

high mecasure of trade and commcrce low repetition/dropout
rates
low mensure of trade and commerce high repetition/dropout
rates
high oxpenditures on eduoation low repetition/hropout rates

low expenditures of education high repetition/dropout rates

see OFC secse
Chi-xz oomparisons will be performed using the groups. The measures will
then be entered in a multiple regression model to ascertain the power of the
different independent -variables in explaining repetition and dropout rates.at

the national level among types of schools, aoross regions, and between rural and
urban areas.



For Part iI, neasurecs for SES will be quantificd to form an index of
"parental advaniage"™ for repeaters and noa-repcaters, dropouts and non—dropouts,
and for those promoted to sccondory and for those not promotede Other indices
for these .groups will be formod for schoolw zypo) sohool—quallty, school/class-
room env1rbnﬁ;n%; 1ttendancc, wnd scholastic achicvoment. Thc groups w111 then
be .compgrel by the weans cf o diseriminant anniysis along the dimensions of* the
stipulated independent vaviabies. The analysis will be undortaken in o recursive
manner according to the mode: of the hyﬂotheSLzed 1ntor-rola$10nsh1ps between the

v \ .

independent’ And the~dependcnt v* i~bl en shown on pnge 35, such thwt'

Xg = £ (7. Koy b Xy e Xpt X5)

) ’17 o f (X F X0+ Kyt Xy X Ty

-y . : j
. XB‘f\XJ_F"A“+X3+XL1+X-5+X€)+)£;"

x9 =f (Xl.,u'x2 -+ X3 + X4 + A+ Xﬁ + Ko + Xﬁ)

The model of the bvnc+do*1zeﬂ 1ntor~relatlonships botweon the independent
and the dependent veriables for the comparison groups is assumed linear, and’
can be reprecsenicd thug:

D‘.". . d'.:.JL Xl + d’}_ Aa ¥ evee di9 X9 . oy

EE . . 0y

PN R
B -t e wme. o e i

whene D: is *ho scorc on the diqﬂrlmlnmnt function for group.i, the d's are
weighting coefficients, and itho X's are the standardized valucs of the 9
discriminating variables used in the analysis. s
wor . Discriminant analysis. 1s.a multivariate technique that distinguishes_
betwekn  twe or more' groups on' o sot of "disoriminating variables" that medsure
oh@gacﬁerisﬁics.on which the groups are expected to differs’ The techuique..
attémpts to do this by ferming one or more linear combinations of the disaeiminat-
"ing variables. The analiysis aspocts ofthe method:also..provide several toola""”
for the interpretation of the data. Among thegey, are stgtistical tests for ..
measuring the zuccess with which {he discriminating variables actually diserimin-

ate when combined into discrimin.no functlons (Nle et 31017975 434 - uullo”‘\
o7y The choiec of this- pgﬂtzcuLar sowtlsulcal,technlque has been nece981tated
by the weaknessos of “he traditional mvltiple rcgreéssion method for our research

purposes and after expert advice at Stanford University and clsewhere. That
this technique has also been widely used in cducetional research is evident in the
literature (for a revieuw, sce Hiborty, 1975: 45.43 543 ~ 5983 Bruno, 1976:107-283)

#¥¥% Many thanks ere perticularly due %o Ta Ngoo > Chou and Gabriel Carron, both of
the International Institute for Educational Planning (IIEP/UNESCO), Paris, for
their expert advice on certaiin methodological aspects relating to this projeots
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