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African development and indeed how that process has been
perceived and interpretcd in the last one hundred or so ycars has
been to a lorge extent been shaped by external forces, both
colonial and postcolonial, Consequently, the study and analysis
of African condition has been dominated by the nceds of and theoriti-
cal frameworks developed in the metropolitan countries and
institutions of learning. Resistance and challenge to this
Turo-centric approach to African renlity has becn at the
periphery of the dominant western scholarship, and has mainly
been poart of Africarn nntionalism and struggles for national

libcration.2

This counter-hegemonic movement in African development
has been manifested i cultural nationnlism, independent schools
nnd churches, liberation movements; and in most of the countries
hnve led to politicnl independence. However, this change has not
led to nny substantinl trocsformation of the structure of
supcrostructual institutions, . forms and consciousness. The
challenge for transformation nt this level remains renl in

post-coloninl Africa as it was in colonial period two and o half

deccades ago.

This tendency to challenge the dowminant forms and consciousiness
Yostered b‘§"inheritcd cul tural institutions is particulnrly notable
in"AMrican liternture, The novels and poetry of leading writers on
the continent today portray this counter-hegewmony aund have a great

deal of influence on what is broadly defined as education, This

2, Nony Africnn nationnlists and intellectuals heve challengcd
this perspective. Among them are Jowo Kenyatta, Kwoue Hkru.
Leopnld Scughor, Julius HNyererc, Franz Fanon, Almicar Cabrel
Chinun sichebe and others,
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is particularly notable in the wore recent works of Ngugi wn

Thiong'o where he takes the position that:

vee liternturc ceornot escape from the claoss power
avructures thot shope our everyday life, Herce o writer
hrs no choice, Vhether or not he is aware of it his
works reflect one or morce nspects fof the intensc
cconomic, politicel, cultural and id¢ologicnl strugglces
in a society. Vhat he can choose is onc or the other
side in the bnittle ficld: the side of the people, or
the side of thosec socinl forces and classes thet try

to kecep the people dow:n.3

This position is also taken by many other African writers
like Ayi Kwei Armah of Ghana, Sembenc Ousmane of Senegal, Chinua
.Lchebe of ligerim, Alex Lo Guma of South Africa and Nuruddin Farah
of Somalia. These writers not only challenge the way the dominant
forces view and interpret and perpetunte the African situation, but
have also renarkably influenced the teaching and content of
literature ond thentre in universities and in schools., In sone

instances, this influence has gone beyond classroom to rural

connunitics,

The rccent resurgence of interest in writings in  the national
langunges of the African pcople, as well as introduction of oral
literaturc into school curriculum,4 is part and parccl of this
novenent for transformntion at superstructural level which has
profound and far-reaching implicntions to the ongoiing dcbate and
struggle for change of the content, methodology and orientrtion of

the ecducntion enterprisec.

3. Ngugi wa Thiong'o, Writers in Politics, Heinemann Hairobi, 1981
prefnce,

4. See Wonjiku M. Knbira, The Oral irtist Heinenann, Foirobi 1983
2nd fkiraga and Nandwn, Oral literature: A School Certificate
Course., Heinewarn Educntional Books. 1airobi 1982,




But it is not only in literature that this novenent is
observeblc, I2 educstion sector a2lternstives to inherited
coloninl educ~tion nave been cxperivented in Tonzenis with

Education for f£elf-Relirnce ~nd the highly innovative =dult

educ-ﬁtion.E I Guincs-Biss~cu the ideas and appronclhics oi the
Brazilian educator. Paulo Freirc have been experinented oa n
widescale.6 Tlsecwhere T'reirenan methodology have been tried rud
interesting results hnve been noted.7 The reccently lounched
prograncc of Education with Production in Ziumbabwe follows irou
this contirentsl wide scarch for nlternative structures oand
forns of incalculating skills and counsciousness anong the
people.8 The liberantion woverients have been strong carriers of
this tradition, especislly in phase of ctruggle for libersztion,
Once these uovellents ~ssune political power, the ianpleuentation
of lessons nnd ideas lerrnt during the struggle tend to becone

problenatic and in sone coses entirely ignored.9

5e Nicholes Kul.hngn, "Education and Self-Relisncc in Tangeniac:
A National Perspective™, Developnent Dialogue Ko.2, 1978,
ppe 37-50; ~ud 2lso Jeff Unsicker, "Revolution by Adult
Educntion: i Survey of the Litcrsturc on Rursl Adult
Education in Tanzanin", (uiveo); and Joel Snuoff and
Sulcuan Surnra, '"Revolution by Education in Tanzania:
L Reassessrent" (niteo), Jnr. 1984.

6. Carlos Dirg, "BEducation niud Production in Guiner Bissau',
Developucnt kDinlogue, No. 2, 1978, pp. 51-57;
Poulo Trceire, Pedngozy in Process: The Letters to Cuines-~
Bissnu, Scabury Press, New York 1978,

7. Christinn Devclopacnt Education Service (Kenya) The
Mojor Fvaluntion or Developnent Education in XKenyn,kllairobi
1983,

8. Patrick von Rensburg, "Hducation and Production as a Lever
Tor lnother Developuert", Developuent Dialogue Ho. 2,
1978, nnd “'The Foundetion for Education with Production -
n New Torce for Educctional nnd Social Transforiotion',
Journnl oi the Foundation for Education with Production,
Vol 1, No. 1, 198l. pp. 7-19.

9. For analycis of Tanzaninn experience in this respcet sece
Ergns Zcki,"Cnn Educotion be Used s a Tool %o Build 4
Socialist Society in Africa"? The Tanzanin Case "The
Journnl of lL.odern Africon Studies Vol. 20 No., 4 1982,

pp. 595-612,
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Froo n theoretical and practica wperspective, questions uay
be rnrised 2s to whether thcse atteupts to chrnge the educntion
systea -nd tne related innovations in cultural field nre based
on alternative paraligus founded on o fundomentnlly different
socinl, econonic and politicrl structurc, TFron the nvailable
evidence thesc slternntives scem to be articulated and tried out
within the sroe theoriticnzl fracework nnd in context of o
socio-econoric structurc which is hardly tronsforned. The
second question that necd %o bec addressed to is why these
expericents fail and tlhic inherited systcus tend to overshodow
there This is clearly noticeable in countries like Tonzania and
liozaubigquc. The conflict between these 'two! educntionnl systeus
has been observed in liberated countries 1like Guinen-Bissou,

where Carlos Dins wrote:

LT tcr the complete tokeover of power in our country
in 1974, there existed two educational systeus that
were completcly ontngonistic, nanely the colonial
systeu, totnlly divorcecd from the proceszs of the
developuent of our productive forces and .the gysten
practised in the forucr liberated zones, which was
oricnted wtowards our reanlity and the objectives of
national 1iberation.lo
Li critical evaluation of thiesc expericnces is nceded, »nd

although this paper does not intend to go into these ‘issues, it

nceds to be pointed out itliey Linve an iuportant bearing on the

search for alternative prradigne in the developrient and annlysis

of education in ‘frica.

The concerng which rre shovn 'in liternture and cducntion
in Africa are 2l1so shown in other . cultural institutions like
the wedia and Christisn Churches., The Churches arc particularly

inportant in this respcet becnuse in the coloninl period they

10, Carlos Dinzs, Op.cit, pe. 53.



-6 - IDS/ T 424

formed iuportant institutions for incalculating new values,
nttitudes, wornlity and ideology which often was carried througlh

ue cducntion systew doninnted by nissionaries. This dominant
position of Christisn Clurches was often challenged by independent
churches nnd schools, The independent churches movenent have not
only crentively uarried African culture and Christion teachings,

but hns incpired and intellectually has been enrichied and complinented
by the emergence of liberation theology. This trend is particularly
strong in South Afrieca, and tend to be informed by similar intelle-
ctunl uoveuents in Latin America, and Afro-iuericon scholarship.
Here, it takes the form of Black Theology and enphaosises a strong
concern 2for the liberntion of Africans fron white racism and

1
oppression.

This pnper docs not intend to explore and evaluate these
tendencies within cultural institutions in Africe, Suffice 1o say
that these trends represent rn iuportant critique and at the snue
time a search Tor alternntive poradigns for analysis of cul tural
G education developucnt in Africa. By tcntioning these broad
counter-hegenonic uovetients we rre in essence indicnting the
broad spectrur. tinnot n couprchiensive study of alternntive paradignc
in annlycis of education (defined bronély) should concern itsel:,

The cdiscussion which follows herc is therefore far frou conplete,

11, Harold Turncr, "African Independent Churches nnd Econonic
Devclopuent” Vorld Developuent Vol., 8 No. 7/3 July August

12, Adrian Hastings, ". History of African Christianity 1950-1975",
Coubridge University Press, London, 1979;
Allnn . Boesak, Frrewcll to Imnocence: 4 Socio-Ethical Study
on Blaclk Theology and Power, Orbis Books, New York, 1981; and
Gayrnnd S, VWilcore nnd J-zes H. Cone, Black Theologr Documentary
History, 1966-197Y, Orbis Books, Now York, 1982
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The paper starts by discussing the dominant theoritical.
frageworks in the social science and education in particular, and
then discusses narxist nand Neco-narxist approaches =~ | which
utilise conflict pardign, A few studies utilising conflict
paradign in the study and practice of education change in Tanzanin

and Xenya are then briefly discussed,
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Socinl SBcience Paradigns:

The developuent of social science and the study of
education in the Yest in gerneral and Lfrica in particular
hassbeen douinnted by two broad paradigus. These arc the

cequilibrium and conflict paradigns.

The @ouinance of the equilibrium paradigm, wder which
theories of structurnl-functionalism, evolutionary, neo-
evolutionsry nnd systens theory fall is well-ccknowledged
in most Anerican ond VWestern European social scicnce.l4
Structural-functionalisn has been by far the nmost influential
socinl theory in this category., Theories that hove challenged
structural-functionalisa have fallen uainly under the category
of the conflict peradigu, which is heavily indebted to the
Marxist tradition in the social sciences., Of late, there

has been o resurgence of this tradition.

These two paradigus, although exhibiting variations

and enphnses, have had a remarkable influence, not only in

1. G. Burrcll 'and Gareth Morgan, Sociological Parandigus
and Orgenisetionnl jnalysis, Heinemann,  Londorn, 1979;
Thouns Kuhn, The Structure of Scientific Revolutions,
University of Chiengo Press, Chicngo, 1962 (2nd Edition);
Alvin W, Gouldner, The Coning Crisis of Vestern Sociology,
Basic Books, New York, 1970, pp. 20-60; iidan Foster-
Carter, "Fron Rostow to Gunder Frank; Conflicting
Paradigne in the Jnalysis of Underdevelopuent "Vorld
Developuent, Vol,4, No.3 (lMarch, 1976), pp. 167-180.

14. Gouldner, Ibid: Rolland G. Paulston, "Social and
Educational Change: Conceptunl Franework! Couparative
Bducation Review, Vol.21, Nos., 2/3 (June-Octobcr, 1977),
pP. 370-395; Talcott Parson, Structure and Process in
Modern Societies, Free Press, Glencoe, Illinois, 1960,
T:ilcott Porsons, "The School Class as 2 Socinl Svsten:
Soue of its Functions in American Society™, Harvard
Educationnl Review, Vol, 29 (Pall, 1959), pp. 29--318,




we developneirt of socinl sciences, but alsn in studies of education
nnd the society, In the fifties and sixties, nost of the studies in
educatior in the Africa and nost of the underdeveloped countries were
earried out frou a structural-functionnlist perspeciive with its
various mod:‘u‘.‘ications.l5 Studies carried from this perspective have
nairly focused on cducation as an instrunent of socinl nobility,
inculeating volues necessary for systen maintenance and of influencing
change in cociety., Equelity of educationnl ppportunity in the
society which has figured strongly is therefore secn as a weans of
opening channecls of wmobility to underprivileged individunls in the
society snd reduecing overall inequality, The emphasis here is on
school as an instrunent of equalising opportunities through its

inputs and effects,

In the seventies, however, there was an upsurge of intcrest in
studies of education utilising theories that Iall under the conflict
paradign, The political =né econonic context in which this upsurge
has flowered will Dbecoue obvious later on in our discussion,

We would, however, like to point out that studies of cducntion
which come undecr this category place less enphasis on cducntion

in the process of change, nobility and alle™’ ~ting incquality in
the society., DRnther, the cnphnsis here is on the role of educntion
in reproducing the unequal rclations of production in the socicty.
Thus, the school cannot be nn instrunent of equalising opportunities
as long as incquelity in the production process is the nsin fenture
of the society., 1In such a situation, the school can only reflect

and reproduce . unequrl relations of production,

15. 111 Halsey, Jean Houd =2nd C.4i., Anderson (edss), Education,
Econony and Socicty: 4 Leader in the Sociology of Education,
Free Press, New York, 1961, Ldan Curle, Educational Probleus
Societies, Prneger Publishers 1973; and James S, Colenan,
Edlslcntion and Political Developnent, Princeton, New Jersey,
1965,

16. Sanuel Bowles and Herbert Gintis, Schooling in kCapitalist
Anericr, Basic Books, New York, 1976; Rachel Sharp,
Knowledge, Ideology and Politics of Schooling, Routledge &
Kegan Paul, London, 1980; and Pierrc Bourdieu and Jean Cloude
Passeron, Reproduction in Education, Society and Cul ture,
London, 1977.
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Beclow we focus on theories that fall within thesc two
paradigns nnd attenpt to show how they arc utilised in the swudy
of cducation in Affrica. Ve start by a brief onalysis of the
theories of modernisation nnd the huuan capital, which are offspring
of structurnl-functionalisu. Then we shall discuss conflict theorie
and particulcrly dependency theories and their influence on
research and analysis ol educntion. Since this psper would like to
enphasize studies of education carried out from the perspective of
conflict paradign, a review of these theories will Le ottempted
ng a wny of placing uncderdevelopnent in its proper Liistorical

context,

The paper sholl then review a nuuber of studies on cducation
wliich have utilized somc cleunents of conflict paradigu and see
their practicnal and thceoritical inplications to developnent in

Africa. Ve have chosen to review a few research studies done in

Kenya nnd MTaneanie ae en lllusiration ol this 2pproach. The
linitntion of tine unkcs it difficult to attenpt 2 more

couprehensive review of thie nvailable asterinls ~nd liternture,

3 Modernization Theory aond Studies on Educntion:

Until ~Lout fifteen years ago, the doninont theoritical
franework utiliscd. in the description, study and analysis of
cducntion in the underdcveloped countries were verious veriation
of theories of nodernization and hunan czpital which are offcprings

. . 1
of structuranl-functionalisu, f

17. Vle should, however, note that structurzl-functionalisn is
not new to underdevelopced countries. In the licydny of
coloninlisrn, functional anthropology, which cmanmtes Tron
frow -the equilibriun paradign, was the doninant znd
fashionnble nethod of studying the colonised pcople.

Sce Gouldner, Jop.cite, pp. 125-134,
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Despite the nuamerous voriations in the definition of
ondernis? ion,_tj tie escence of the concept and, indeed, the
underlying assucption ‘of 211 the existing variations, is a
developmental model which envisages the transformation of under-
developed countries into the images of Vestern industrinlised
societies in values, neras, institutions and political
orientation. Dzniel Lerner, one of the leading proponents of this:
gchool of thought, has defined modernisation in more explicit
terms of Westernisetion, where "he says modernisstion is ''the process
oT socinl chenge whereby the less-devcloped societies acquire
chrracteristics common to the developed socicties'". He also gives
the rationale for why this term has to be used when he argues that
"we need a new name for the o0ld process ' imperialism! because
the characteristics associated with more-developed and less -~
eveloped societies and the modes of communication between thew

have become in our day very diiferent frem what used to be."

The concept of modernisation is deeply rooted in the
structural-functionalism of American social science, which has
developed in the concrete higsto.icnl, political and ideological
context of the United States becoming the dominant Western power
and using its dominant role in atteupts 2t containnent of communisn
and in maintaining its hegemony in the underdeveloped countries of
Asia, Africa and Latin America, These power imperatives amust be
understood if we are to grasp the concrete context of the rise and

flowering of theories of modernisation in the fifties and sixties,.

18,° The variations in modernisation theories range from those which
emphasise critical variables or dichotomy between tradition ond
and modernity, or stress cconomic, political, social and/or
psychological dimensions, See Dean C. Tipps, '"Modernization
Theory and the Comparatice Study of Socicties: A Critical
Perspective"., Comparantive Studices in Socicties and History,
15 January, 1973.

19 Daniel Lerner, "Modernization: Social Aspects", in

In;ernational Encyclopedia of Socinl Science, New York, 1969,
D387,
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In other words, what wc want to point out is that social theories 1.0T
only cvolve out pf existing bodics of theory, but also in sociel,
cconomic nnd politicnl contexts. The evolution of theories ' of

modcrnisation attest to this observation,

After the Second World VWVor, the United States became thce
dominant economic and political power in WVectern Europe and in the
former Buropean colonies in fein, Africa end Latin America. The
dominance of Americen and Vestern Finance capital in the emerging
politically independent countries wns reinforced by mcademic theories
of wodernisntion and human capital. In the late fifties and early
gixties, human copital theory was popularized to such an extent that
it was a guiding and dominant principle in drawing up of the development
plans and educntional policies., The emphasis at this juncture, and
particul sdy in the newly indepcndent African states, was that of
viewing education as an econom%c investment which had a vital
contribution to economic growthe. ° Investmert in the development
of humnn resources was seen ag criticnl {0 overcoming underdevelopment.,

AS Karobel ~nd Halsey pointed out:

The nntions of the Third World, the theory suggested,
were not poor becauze of the structure of internationnl
economic relations, but beacuase of internal -~
charncteristics - most notable their lack of human
capital, As with the poor within the advonced
countries, nothing in the situation of the Third

World Countries cnlled ior raodicol, structural chonge;
developument wns possible if only they would improve

21
the quality of their woefully inndequate human resources,

20, Frederick Herbison and Charles A, liycrs, Education, Monpower and
Economic Growth: Strotegies in Humnn Resources Development,
MecGinw-Hill, New York, 1964,

21, . Karabel ond A, H,Halsey., Power ond Ideology in Educatio
Cxford University Press, Hew York, 1977, p.l5,
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we internntional sgencies (The World Bank, ILO, UNDD,

UNESCO), private foundations the Ford, the Rockefeller, Cnrnegie

Founéations, etc, axd nid agencies respor” ~ to this perceived

need bty chanielling tieisx resources into educationoal and treining

progroomes i tie uwiderde.eloped countries and by provision

scholarships and fellowsnips for advanced ilraining oversens,

in the Westera DLurope in the years iumedintely after the war

In short, what American capital (Mrrshall Pl.':n) had doue

* wns

expected to Leppen in the underdeveloped countries, if *they invested

more ia the developuentv of their human resources, .ud dllowed fore

foreign inggstments and technology to be channelled in their

countries, Leck of treining manpower ot this singe was viewed as

n serious obstacle to proper utilisation of'! foreigi: nid for

development, Thecorists of modernization nnd human copital on the whole

thrived during this histoxricnl, ideological and politicnl

coinjecture,

q

Altrougl t:esc icoried have been seriously questioned

and criticised on the basis of their ideologicnl oriecntntion,

2
empirical usefulness, and explanatory nbility 4 the most devastating

rnd for-renching chnllenge lios veen the events nnd coacrete socio-~

economic zenlity of tue underdeveloped countries in the lost wwenty-

Tive yenrs, First, the faoilurc of economic growth orchesirated in the
’ g

so ¢nlled first anud second development decade coupled witih the

failure of foreign nid ancd technology to tronsform thie fate and

. 2
renlity of most of the people in these countries. 5 Secondly, the

ee,

23,

24,

<5,

Edword H, Bermon, "Foundntions, United Nations Foreigr Policy and
Africna African Education, 1945-75", Haorvard Lducational Review,
Vol.49 (ian 1979), pp.l45-15%; rond "The Extension of Iacology:
Foundation Support for Intermedinte Organisations and Forums",
Compaorative Ecducntion Review, Vol,26, No.l, Feb, 1982, pp.48-68,

This position nas been restated on several occnsiouns, See
for instance Sir Bernard Braine, "A Marshall Plan for the Third
World", Third World Quarterly, Vol.l, No.2, ipril 1979,

findre Gurder Frank, Latin America: Underdevelopment of Revolution,
lonthly Review, New York, 1969, pp.21-94 and Tipps, op.cit.s

1"
A, Shouries, "Poverty and Inequalities, Foreign Affairs: "Growth
Vithout Developuei:t,! UN Development Forum, June, 1973: naand
Ducley Seers, "The Meaning for Development”, Irteruntionanl
Developueat Review, Vol.II, No.4, December 1969,
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strugrles of the peonle of Vietnam an? Cube in conjuncticn

with the positive imoges that the chinese model of development
evaked in the seventies, posed n challenge to the Westernization
model which pogst~colonisl states were following.zw Thirdly, the
current economic crisis which is manifested by massive foreign
debts, runrwzy inflation, and stagnation, and the ever rising
unemployment of the educated, casts serious doubts to modernize~tion
model of devclopuent, Fin~lly, the upsurge of religious wnovements
like that of Irnn hos unlecshed social forces which are opposed

to Westernization, and which in the past tended to be glossed over
. . . 27
by enthuginstic modernizers,” '

It is not our invention here to go inte the specific
criticisms whickh hove been levelled at theories of wodernization
and humon cepital, but we nced te point out the tremendous impoct
and influence these theories have had on African socizl sciences
scholnrship and ‘1np:§§iculnr studies of educotion in the last

two and helf d<cndes.

26 Aidrn Poster-Carter, "Neo-liarxist Approaches to Development and
Underdcevelopment'”. Journnl of Centemporary Asin, Vol. 3,
1, 1973.

27. Mohnmued Ayoob, '"Thc Revoluticmary Thrust of Islamic Tolitical
Tradition", ™hird World Qurrterly, Vol. 3. No. 2, April 1981
Ibrnhim A, fagrb, "Islen and Development' (pp 513~523) Neming
Nash, Isl-om in Irnn, Turmoil, Transformntion or Tr-nscendence”
(pp 555 - 562) S-lecm Ourcshi, "Islam nnd Development: The
Zin Regime in Iakigctoa" (pp 563 -~ 576) in World Development,
Vol. 8, llos. 7 8 July/August 1980.

28. Peter C,W. Gutkind »nd Peter Wrterman (ed.) African Socinl
Studies, A .~dicnl liender Icincman 1981 (sec tne ~rticle in
"periodic-ly Dy Jeoua Copons).
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yithout otteupting to offer n comprehensive survey of the studlies
of ecuc~tion cerried out the nodernisnrtion ~nd hunan cnpitnl theories
perspective in Africn, we sholl nention sone of the well-known nud,
inleel, representative stulies denling with the Jleveloprment of
hu:~n resources, ecusntionrl change and socio-ccononic anc political

cevelopuen® from the perspective of rodernization thcory.

Studies on elducntion froun this perspcctive have been ‘ouinnted
by Western socinl scientists particularly .those fron jiorth
Anerican universities. In the sixties and to some extent in the
seventies these scholars pro?uced some of the best studies ond which
hnd » rearrkoble ianfluence on schol~rship in this field, Sorie of
the outstonding works in this field are Jrues S. Colewnn, Blucation

and Politicnl Development (1965), Philip Foster, IZcducantion ondl

Social Chnonge in Ghane (1965), Reni Clignet and Philip Foster,
The FPortuncte Few: A Study of Secondary Schools oad Students in

the Ivory Cocst (1966), David B. Lbernathy, The Politicanl Dil eunan

of Popular TEciucrtion: An African Case (1969), and Richard Jolly,

Planning Flucation for Africoan Developuient: . Econouic and

Manpower Perspective (1969). In nddition there are nuuerous rrticles

on ecucation vhich follow this theoritical approanch.

In the lete sixties two chonges were observable jin the works in this

field. First, the Africnns storted to nake contributions in this

field, which is n reflection of the developrents which were trking
place in the educ~tion sector, and in particulrr ot the university

level. The following works, Jeues Sheffield, Ecucation, Euployient,

en¢ Rurnl Developrient (1966), Idvian K. Reswick (ed) Tenzrnin:
Revolution by Education (1967), Jnmes Sheffield ond V.P. Diejoncn,
Non-forual Educntion in ffricnn Developrnient (1972), nnd Dnvid Court

and Dharati Ghei (ed) Dduvcation, Society and Developnient (1974),

F. Charmpoin Vard (cd) Elucation zand Development Reconsidered

(1974), rcpresent this tronsition where coninance of expntrinte
scholars start to give wry to contributions of African socinl
scientists. The second developrment that can be discerned Curing

this periol is the rethinking ~nf reforaulation of the role of
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education in the society which led to emphesis on rural developnent,
second chance training institutions, and acdult education. In

essence thig is the period when need ancd search for new nlternatives
in African education stnrted to emerge, as a consequence of unmenploy-
nent acong school leavers, Ecducation for Self-Relinnce ond Adult
LCdéucation in Tanzania, Village Polytechnic Movenent in Kenyaz and
Botswonn Brigades are sonie of the well-known experiuents in this

direction.

This approach to the study of education nnd developnent in
Africa has had tremendous. iupact on the developrent of hunon

resources in the years innediately after independcnce and to 2
large extent nccount for the rapid expansion of education achieved
at all levels in the last twenty five years. Attenpts by African
governcents to rrtionrlise the planning and expesnsion of their
educntional systeris and increase wnanpower output stens iron this
theoritical perspective and is clearly evideut in nost policy stnte~

nents anc developitent plons of the post-colonial period,

In the seventies it can however be observed that the:  initial
concern nncC cniph~sis on asnpower developnient through the expansion
of the schooling systen wos nodified to cope up with the emergence
of school leavers uncuployrient, The pre-occupation with nanpower
planning and cducation exponsion per se therefore tended to be
revised to ineclude progrouncs for rural developnent and technical
education to enter for the rising : uneuploynent which the 'tiodern!
sector couwld not gainfully absorb. The ain of this policyr add.the
innovations which were initiated to deal with these problens
wag to change vnlues, nttitudes and provice useful skills for rurn
sector, but not for any fundanental chrnge to education or the
socinl structure. This appronch did not deviante from the roderni-
zation and hunen capital fromework. Modifications which were nlopted
were essenticlly wneant to denl with the limitatious o~néd problens
cxperienced within Africon Econouics but not to challenge the

conditions of unlercdevelopnent,
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4, fonflict Theory Paracigu:

Prom this perspective, the society nand developunental process
is chaoracterised by conflicts end struggle between netions, and within
each naotion: beitween socinl classes and fraction of vorious classes,
each with opposed 2ims, econounic and political interests, and
jdeologies, Conilict paradign has developed nninly within Marxist

tradition and to a linited extent under Veberinn socilology.

Conflict theory as cdeveloped and utilized in Western sociology
broadly shows-three nain tendencies. Tirst, the tendency which
attenpts to incorpornte sotic aspects of NMarxists conflict theory
with the 'order! theories. This approach is typified by the work
of Lewis Cosger (1954 and 1967)29 and Palf Dohrendorf (1959)?0
The najor flaws in this approach is what Barry Smart hos ferued
'fragnented reading of Marx! which concentrates on elcuents of
conflict theory which nre only portions of the totrl larx's
theoritical framcwork for analysis of the society.31 The second
tundency ottenpts to symthegiza the Marxist n~thodology of

dialectics with structural functionnlisu. This-approach is

29 Lewis Coser, Thc Functions of Social Conflict, The I'rec Precs,
New York, 1959 and Continuiticg in the Study of Socinl Confllict,

T¥e Free Press, llew Yo "1967; and Max Gluckuan, Custon and
Conflict in Africa, The Frce Press, Glencoe, Illinois 1955,

nd Class Conflict in Industrial Society,
g, Stanford, Californin, 1959,

30 Ralf Dahnendorf, Clnss 2
Stanford University Pres

31. Bary Saart, Sociology, Phenouenology and Marxian Anclysis:
4 Critical Discussion of the Theory and Practice of =
Science of Society: Routledge and Kegan Paul (Lon(‘-.on)
1976,
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observable in on article by Pierre van den Berghe entitled "Dislectic
and Functionanliesn: Toward a2 Theoritical synthesis”.32 This approach
however faile to understand.lari's dialectics and the controversy
that surrounds that concept, and especially the important dinensions
n1 class and clrss conflict, 4 thiré approach attenpts to aarry
Marxiste conflict theory with Weberian concepts of class, stotus

and power, Randall +Collins in his persuasive book; Conflict

Sociology: Towards and on Explanatory Science (1975) sees this as

the renl basis of sgcientiiic sociology. He has also utilised this

33

approach innovatively in the study of educational stretification,

While these three tendencies atteapt to be critical of sone
aspects of 'order! theories, they nevertheless fail to nake a
fundanental breask with theories of structural~functionalisn or
grasp the essence and totality of Marxist theory anéd netuodology.
These tendencies in various forms have . 1 influenced =214

contributed to the study of education and development in Africa,

At thic juncture it is necessary to point out some salient
points of Morxist theory and how it relstes to study of elucation in
in society, In classical larzisa analysis of education storts frou
the theory of the superstructure (consciousuess and related
institutions education, culture, pnlitics, dew, ctc.) and its
relationship to the ecoronic substructure (means of procduction

nnd relntions of production).

32, Pierre van cen Berghe, "Dialetic and Functionalisn: Towards
n Theoritical Syuthesis", Lnericnn Sociological Review XXVIII,
5 October, 1963, pp. 695-705,

33, Rondnll cCollius, "Functional =nd Conflict Theories of Educationnl
Stratificntion 1971", in B.R. Cosin (cd) Bducation Structure and
Society, Penguin Books, Haumondworth, 1972, and "Sore Couparntive
Principles of Ecducation Strotification", Harverd Education. Review,
Vol. 47, in.l, Teb., 1977,

34, +ilthough it woull be interesting to follow up sone of the wvor
which have been done witain the franmework of Weberisn do..l -
sociology, we have not done so because of time constrainz’
exatple of this approach see Join Anderson, The Struggle .«
Longnan. 1970; lichael G. Schaltzberg, "Conflict and Culi
Africar Education: Authority Patterns in Cameroonis: ILyce
rative Education Review, Vol., 23, No.l, PFeb,, 1979; ond
Morgen, or.cit p, 365-377.
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This position is expressed in the fauniliar passage ir the preface to

Coniributian to the Cri.igue of Political Tconouyr (1959). The

rei-tionship between the supersiructure and the vasc in +il¢ process
of societal transforantion as stated in this and other Iiarx's vritings
has generated concicderntle debates and controversies; tuo ey igsue
being whether the superstructure is 'deternined! by the sub-ctruciure.
mhis cechanical iunterpretntion of what is essentinlly o dymawic process
interaction of between Torces of production and cul tural iustitutious,
consciousness, aud practice, has tended to nake this theory sterile
and Geterministic, In this way the superstructure is robbed of its
anatony to influeunce, ecven in o linited way, the ‘-cconouic structure
of the society., The renlity is however, nore couplex than this and

cannot be rcduced to this cdeterrministic fornulation,

Without going into tiiis whole historical debate of the internction
and relationship between forcec and structures and superstructural
institutions, idcologies nnd consciousness, it is nevertheless

necessary to point out sone recent contributions which have becone

. . . . . 35
more promincnt in sociology of education in the VWest. 7

The inportant contributions of Louis .Althusser, Raynond Williaws
and Antanio CGrawmsci have attenpted to zbandone the use of the
concept of a 'deternined! super-gtructure and instead ugcd the
concepts which convey the rather complex interaction and net work
of relations betweei. ccononic structures and superstructursl
institutions, forms snd iderc, Tor instance, Llthusser usec the
concept of !'deterministic in the last instance of the base! to

convey the meaning of the relative antonomny nnd reciprocal native of¥

*5. 'See Iof exanple liichael F.D. Young, Knowledge nnd Son'rol:
... New Dircetions for the Sociology of Education, Collier
Macilillan, London, 1971; Leu Barton and Roland IMeighan (ed)
Sociological Interpretation of Schooling and Classroons: A
Reaporais.l, Hafferton Books, 1978, Michael ipple, Ideology
and Curriculum, Routledge & Kegan Paul, London, 1979,
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et

the superstructure,”” Ile however goes beyond this, to show the role
of the ctate and stzte cppearatuses in the reproductiocis of relations
of procuctios. 2t econonic level, This foroulation is however linited
to ideological forwms of interaction and reproduction, According o
Althusser, the state maintains its control not lonly through direct
instrunents of coercinn, but c2lsgo through ideological state apparntuses
such 2% the Church, the educstional system and other culfurcl insti-
tutions, /Mntonio Grausci has developed and refined this concept

of douninntion, through wha?i he terms hegemony, According to

Grarisci the doninant class exercises its ueans of control not oaly
through political and economic institutions and aechanisus, but

also through the procecss whereby the people experience and consciously
nccept that control.37 This ncceptance of donination is legitinised
through superstructural inctitutions and forams »f consciousness,

The concept of doninont ideology therefore goes heyond the narrow
definitions 10f Althugser and others to include the totality of
cultural, political as well as econouic, factors which shape the

consciousness and processes of knowing in the society,

This control is however not alwaye total, particularly awong
the subordinzte classes and nt semne historical woments., The
doninnnt hegeunny is always contested through class struggles and
through attenpts to establish a counter-tiegenony (consciousness,
ideolagy, valuer, attitudes etc.). This counter-hegenony is often

annifested within the cducation. system,

36, L. Althucser, 'Ideology 2nd Ideological state opparztuses! in
Miichael Young.and Goff Whitty, (eds.) Society, Siate snd
Schoolinyt, The Paluer Press, Surrey, Englend, 1977, pp. 73-92,

37. See Quintin Hoarc aud ¥owell G, Smith (ed.) Seleciions Trow
the Prison ..otebookxs 21 /ntonio Grausci, International
Publishers, New York 1971, See for instance pp. 2, 375-377 --.d
and 407 and 408, Tor criticisu of JAlthusser see Goran
Therborn, The TIdeolo,y of Power and the Power of Ideolo v,
Versco ¢dilions Lordon 1980, '
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The liarxist tradition explored briefly nbove indicate three
juportant tendencies regnrding relationship between education WlH
a given social structure. TFirst, the tendency to view the super<
structural institutions and acctivities such as cducation ana
politics as a reflection of, or deternined by, the economic basc
of the society. This approach has been critised as wnechanistic
and deterministic and thereby unable to illuuninate the coumplex
rezlity of ecucation in society. The sccond tendency, views the
state os having both repressive as well as persuasive (ideologicsl)
apparatuses for naintaining its economic and political power, The
cducation system is one of the ideological state appesrotuses for
inculcating dominent values, moves and attitudes, as well as know-
how and skills necessary Tor production process. The cuphasis here
is the role of ideology in education in its relation to econonic
structure. The third tendency views cultural institutions anc
activities - education included - as integral parts of the iorces
of and relations of production under the control of the. Jdouinant
group, and through which the dominant values, attitudes, ideology,
worality and ueanings arc exercised in the whole. society. ‘This
hegeuonic task is thercfore carried out by the whole range of
specialised societal institutions. In this respect /‘.*Ij.lli:m.sj8
notes:
Hegetnony is then not only the articulate upper level of
'ideology'!, nor are its forus of control only thosec ordinarily
seen as 'wenipulation! or 'indoctrination', It is a whole body
of practices and expectations, over the whole of living: our
senses and assignuents of energy, our chaping perceptions of
ourselves and our world., It is a lived systen of mesnings
and values coastitutive and constituting which as they sre .
experienced s practices appear as reciprocally confiruing.
It thus coustitutes 2 sense of reality for nost people in the
society, o ccnse of absolute bacauce experienced reality beyong

which it is very difficult for most members of the cociety

58, Raymond Villisas, Marxisam and Literature, Oxford University

Press, Londoxn 1977, pp. 110.
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to move, in nost areas of thcir lives., It is, thot is to say,
in the strongest sense a 'culture!, bus a culture which has
to be secn as the lived dominance and subordination of

particular classes, . - ' s b

ind further points out an icportant aspect of the concept where

he writes:

The reality of any hegemony, in the extended political and
cul tural sense, is that, while by definition it is always
doninant, it is never either total or exclusive, At any tiame,
forms of alternative or directly oppositionol politics =nd

39

culture exist as significant elements in the society.

Hence, within each country, domination and subordination can
be manifested in terms of class, racey, ethic groups or regions.
All these forms of donination arc part and parcel of fAifrican
developrnental experience, Gramsci points at this imnportant dinen~
sion where he says "every relationship of 'hegenony! is necessarily
an educational relationship and occurs not only within s nation,
between the +wvarious forces of which the nation ie conposed, but
in the international a2nd worldwide field, becowieen complexes of
national and continental civilizations'"., This internationel
dimension is particivlarly a critical point of departure in the
theory of underdevelopment which has euierged as a critique of
structural-functionaelisn =25 zpplied in the developing countries in

forwu of modernisation sand huvan capital,

The main focus of the underdevelopment theory has been on two
levels, Tirst, the external relationship which exists between the
Western industrialiscd natious ané the less industrial Third Vorld

countries, The unegual relationship which exists between tic

countries hac been charscterised as that of domination an’

79, 1Ibid. p. 113.
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exploitation of tae satcllite countries of isim, Africs and Latin
Americe by the uwetropolitan capitalist countries of Western Europe
and North Anerica, snd Japan. The second arca 09I concern of
underdevelopment theory has been the internal conditiouns which
prevail within the Third World Countries. Although woct of the
writers who hove written in thic area agree that the external
relationship between the metropoliten countries and the satellite
countries has fundanentally conditioned the internal struvcture of
these countries and thereby eoifected the whole process of internal
developuent, there have been unzjor disagreerents and coantroversies
on how to characterise the existing modes of production, and
secondly, how to explain the dynamics which account for the internsl

. . . . 40
structure which exists in each mnational econoamy.

The euergeuce of the underdevelopuent theory was 2 renction
and, indeed, a nuch deserved critique of the theories ol wodcruisa~
tion, econouic growth and huumazn capital., Most of the criticisus
and analyses carried Ifrom thic perspective have been frouw o
Marxist standpoint, but in many respects n standpoint which has
used the Marxist tradition creatively and innovatively., Thus, while
this approach has provided a critique of the modernisation thcories
originating mainly in the American social science, il .has also
rescued orthodox Morxisu frow the uninformed application of concepts
developed in Lurope without serious regard to the different and

concrete situstions prevailing in the underdeveloped countries.

Since the late sixtiez, a greet deal of work las been done
and coatroversies have emcrged regarding the ueaning of
underievelopment snd the Gynamics of this process. However,

--Epite the mony differences that surround this concept, under~

£0. r1‘.his ic evident of vriters such s findre Frank, B, uLncheu,
Walter Rodney, Colin Leys, Geoffrcy kay, Aidan Focter-Carter,
Jairus Banaji and Jamanuel Vallerstein.,
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development has come to nean the historical process in which the
gocinl, economic and political conditions of the Third Vorld are
directly or indirecctly controlled and stunted by the dominant
position of international capital from the industriol countries.
Frou this perspective, the underdeveloped countries arc not in an
original, or undeveloped, state, but their development has been
historically conditioned (first under direct colonizlism and later
through indirect forms of political and econoais domination) by
extraction of their resources and surplus value, initially by
nerchant capibal, and subsequently by industrial and finance
capital, The outcome of this process is that the economies of
these countries are now subordinaoted to the developed economies

of Burope¢ and North Anerica and Japan.lll Hence, the path of an
autononous capitnlist developuent has been blocked and distrorted
by the predomiunont and uncqual relations that have euerged Trom this
world-wide phenomenon, by the fact that international division of
labour allocates these cowntries the role of producers of row
materinls and/or semi-manufactured naterials and a market for
industrial goode. Although the situation in the Third VWorld countries
is complex, differentinted and the level, cxtent and nature of. each
country'e involveuent in the capitelist world econony di‘fferg’. in
esscnce the developucnt process is conditioned and sheped in

such & amanner as to be an appendage ol developed ecomoumies. Mncse
conditions of underdevelopnient do not disappear with the achievement
of politieanl independence, siunce an indigenous czpitalist class
energes after political independence to umanage and aid the continu~
ation of this process by acting os the intermediaries of

metropolitan bourgcoisie intecrests. Uncerdevelopnent, therefore.

4l. Geoffrey Kay, Developuent and Underdevelopment: 4 lLiarryist
Analysis. I'acmillan Press, Londouy 1975; Colin Leys,
"Uncerdevelopment and Dependency Notes." Journzl of
Couteaporary nsia, Vol. T, lio. 1 (1977); and Ian
Roxborough, "Dependency Theory in the Sociology of
Developunent: Sone Theoretical Problens", West African
Journgl ol Sociology and Political Science, Vol., i, ~o0.
(1976 ).




25 - IS/ 424

cobraces the totsiity of politeal, ecconouic, snd social relations
that are established at the international level and which in turn
penetrates and ircorporates in diverse and complicated ways the
societies of the Third Worlcd countries.
The dependency theorists, porticulurly those from Latin fucrica,

where this school of thougl:t has flourished, have empl.asized, to

large extent, the structural problems of underdevelopuent as those
of metropolis sutellite polerization., =~ A4 global perspective hae
therefore, been tie dominant wnode of this approach, thereby paying
less attention to problems within each country, such ag class
formation, nature and extent of capitnlist penetraition and articula~’
tion of different riodes of produciion which s2re critical internal
dynamics in sheping the nature of underdevelopuent in each country.
Poster-Carter has observed a najor weakness of the dependency theory
in the early years in his criticisws of TFrank's foruaulatious se
extremely crude, Irank, argues Foster-Carter, "secs capitalisa
everywhere, because he Goes not distinpguish n wodes of production f
frow a socirl iormulation, nand he wrongly assunes thot exchange
relations donluate productioin relestions and that netropolis-

. 43
satellite ctructures come before classes,"

The fact is thnt these problens have of latc recelved the

attention they deserve as a result of thie debates ond controversies
4
which have surrounded the coucept of underdevelopment., b4 Todlay,

427 Indre Gunder I'rank, Copitalism and Underdevelopument in Latin
nmerica, Monthly Heview Press, New York., 19G7.

43, Aidan Toster~Carter, "¥rom Rostow 1o Gunder Frank: Conflicting
Paradigme in the fnalysie of Underdeveclopuent." Vorld
Developmernt, Vol. 4, No. 3 (March, 1976).

44, Yor an article which atteupts to suamarize some of the major
theoretical issues in this debate, see Poster—Carter!s "The
Modes of Prcduction Controversy," MNew Left Review, Wo., 107
(Javuuary February, 1978), pp. 47-77.
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we can thereforc zrgue that despite the fruitful debates thot have
energed in the last ten years, there is not a single formulstion off
dependency tireory. The field is characterised by revisions of
gorlier vositions (Frank 1977) and attempts to come up with theore:
ticzl formulations which explain the peculisr aspects of the
development of capitalise: in the Third Worlad countries.[w' ian
Roxborougkh has spclled out the major areas of debate regarding tie
peculiar internal conditions which distinguish dependent countries

fromn advancec capitalist cowitries, where he says:

It is when we zttenpt to conceptualize these differences ir

structure that difficulties occur, There seem iwo basic choice

either there is ao mode of procuction in dependent ccuntries

which is different from that of capitalisa; or, while the

dependent countriecs have a czpitalist wode of production,

the articulation of the copitalist rmode of production with

the other wnodes of production in the social formation and with
lie economies o) the advanced countries results in 2 different

aanner of unction of that mode of production.46

nderlying these two conceptualissztions of the nature of
internal social formations ir the Third World countries is the -
probleunatic iscue of explaining the dyncnics behind the developuent
of Burope and . .. INorth inerica aud why these forces did not
have the sane impact in the underdeveloped countries of 4hsia,
Africa and Latii Awerica which were incorporated in the world
cconomic system, Hamza Alavi and Jairus Banaji have cought tho

explanations of this phenoneron within the context of what hes

Andre Gunder Frank, "Dependence is Dead, Long Live Depende
and the Class Struggle: in Auswer to Crities", World Tev
48, Vol, S, To. 4 (1977), pp. 335-370. Vorld

~
vl
)

46, Roxboro-gh, op.cit., p. 129; and Gutkind and Vateramm
African Social Studiec: Lok o0 0 U4 Radicael
op.cit for a number of useful contributions in this -
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been termeé a colonial mode of production which stipulutes that
tre social fermotion in thie colonial and post-colonial societies
represent a distinet and fdifferent node of production frow the
capitalist mode of production whick emerged in Burope and later
spread to iorth .’u:erica.‘:'? This 2rgument does not deny the
relationship between the coloninl mode of productior and the
capitslist wode of production as it Was devecloped in burope.

Indeed, the latter mode of production has energed »nnd tnkesn itc
distinect cnzracteristics as a result and consequence of the expansion
of Western capitelicn, Danaji argues this point where he says
that the "integiation of a given area into a world market domiuated
by capitalist loc:l installation of the capitalist wode oI product-
ion - can ouly be established in terms of = theory of colonialism"
and "must be widerstood in terms of o specific node of productiou,
neither feudal nor capitalist though 'resenbling! both at

different levels."48 On the other hand, developmeiitl. theorists

like Kay (1975) and Amin (1976), to mention only two, nave argucd
that the prelominant node of procduction ir the PThird World
countries is caopitalist which has developed differently from that
of Lurope, Koy has emphiasised the 1role of merchont capital and
later industrial capitel and how it affected the developnment or
productive forces which were essential for capitalisti devolopment.["
Anin'e ergunent revolves around the concept of unequal international
speciaslisation nnd exchange between the central econouies and the
peripheral ceconnnies, The uncqunl development which exists in

the international capitalist ecorony is dictated by the

47. Houza Alevi, "India and the Colornial Ifode of Production,”
Socialist Register, Tondon (1975); and Jsirus Banaji,
“"For a Theory of Colonial Modes of Production.'" REconoamic
and Political Veekly, Bowbay, Vol., VII, Ho. 52 (1977), aud
"Backword Capitalism: Primitive Accumulation snd Modes of
Production," Journal of Contemporary hsSiam, Vole 4 (1977).

48. Banaji, "For a Theory of Colonial Modes of Production”.

« Kay, Development and Underdevelnpunent, op.cits
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"autocentric' ecconomies of Burope and North .:Anerica on the rira~
verted Third Vorld economies, This process hinders the emergence
of inward-oriented narkets with the potential of capitalist
developmert in the Third Vorld cour.tries.50 Hence. capitalism in
these countries vakeg a clearly disvincet forw from that of auto-

centric economiegx. fusin has termed this peripheral capitelisn,

Other theoriets have argued that the predominant mode of
production in the underdeveloped countries is capitelist, wiiich
on one level articulates witn the pre-capitalist wmodes of product-
tion in the sociazl formation where it is situated and conditioned:
and incorporated into the advanced capitalist mocde of production,
Thus, while rejecting the argument that there isc e distinet colonial
mode of production, it is azccepted that the penetration of
capitalism in the periplernl countries produced differeunt results
from those expcerienced iu developed countries, To account o thes
differcnces, however, reuains one of lhe areas of major controversy

-
in the underdevelopucat debate. 52

In recognizing thnt the incorporation of pre-capitalist modes
of production into the world capitalist systen did not involve
mere simple distinction of the pre-existing rorms of production,
we are in esseuce accepting the conplexity of the socinl formations
which emerged in colonicl ond postcolonial societies, D3Iy

admitting, therclore, that the capitalist wnode of production is

. Amin, Unequal Development, op.cit. For a critical view on
Sawir Anin  ..see Jonnthen Schiffer, "The Changing Post-var
Pattern: The Accunulated Wisdom of Sauir Amin," Vorld
Developaent, Vol 9 ©o, 6 June 1981 pp. 515-537.

5l. For a sumaary of the wajor forauulations in thesc terms, sce
Foster-Carter, "The ilodes of Production Controversy”, op,cit.

52, Ibid,, pp. 75-67.
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Jominant in these cocinl Joruations, we are also saying that the
nature 2f capitalict penetr: tion in thesc socicties and the
resultant wechanisus and relotions of production thercor are
conditioned by the articulrstion of the copitelist wodes of product-
tion and the pre-capitalist modes of production. This process of
articulation sets into motion cowvpley ecorouic znd socinl relations
which are uediated through the state and evident in tihe organisation

of stnte apparztuses, including the educational systeits

e Education and the Underdevelopment:

Despite the recent intercest in the internal dynauice of
peripheral capitalise, the underdevelopment theory has, on the
vhole, inspired very few studies on education. This pheroienon
night be attributed tn the Tact that this approach has been
dominated by lMarxiet or the so-cnlled Neo llarxist thoeoories which
are strongly oriented to the anralysis of the economic structwre,
thereby paying scant attention to the superstructures. and, i-
perticular, the educationel secthr.55 Ve therefore find that
there is no definitive study of educntion utilising the insights
that have been gnined in the recent debates on underdevelopment
theory. Carnoy (1975) attempts to do thic but fails becausc his
analysis of underdevelopument in the Third Vorld is mainly liwited
to the level of the interaction of the capitalisi world cconoay
and the nationsl economic structurec and does not adequately

address himgels to the analysis of internal dynamice of n given

53« A clear example of this =approach iz Colin Leyc! Underdevelopuent
in Kenya (1975), which leaves out educntion in %he discussion
of the underdevelopment process in Kenya. This is not unique,
as most of the literature on underdevelopuent is characterised
by this neglect,
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. . . - . L
gocial formztion and how it affects the development of educatior.”’

In gencral, therefore, his snalyesis of the development of education
18 not linked to -whe interizal development of a capitalist mode of
production and how thie mode of production articulates with other
modes of production to produce ditfferent patterns !nf educotion <
within the underdeveloped countries., The internal structure ,»
cducation in Indiaz and West Africa, as analyzed by Carnoy, is not
well linked to the internal linkages which developed as a result of
the establishment ol the capitalist mode of production, /nalysis
that links education aid »development in the politico-econonmic
structure, we believe, is essential if it is to go veyond mere
aasertions of the interconnections. However, Carnoy'!'s observation
that the development of Vestern education was involved in bringing
a few of the colornised people out of the traditional hierarchicrl
structure, while zt the samne tine incorporating then into a capita-
list hierarchy, " is importr-_m‘cS5 but needs to be demonstrated in
each specific context of colonial and postcolonial social farmation,
Propns~ls for any alternaztive developuent 2r cducation should

energe frou this concrete analysis and not generslities,

Tie concept of incorporeotion can be utilicsed and developed to
shrw how in coucrete and specific instances the educational
apparatuses mediate and Tacilitate the articulation of different
modes ~f production in a2 social fromation, Marjorie Mbilinyi in her
analysis of educationr reforn in Tanzania has attempted to show

the inter~connections and linkages betweer the production process

5. Martin Cainoy, Education as Cultural Imperinlicswm, David Mackay
Coupnany, licw York, 1974. However, a more receat article
sttempts to come to terms with this problem, See lartin
Carnoy, "Educntion Tor ilternative Developuent”, Comparative
Educatioa weview, Vol, 26, No. 2, 1982, pp. 160-177.

55. Ibid., (1979) p. +3; and 21so Dickson A Mungazi, Toe -

developaent of Arrica.r Education, A Black Zinbabwean
Perspective, Voshingto.r D.C., Urniversity Press of ineri- 123,
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and the developuent of educstio:l.56 7e chall say more about her

work later on.

4t this juncture it is important to mention two Arrican scholars
wha have been -‘pioneers in utilising the conflict paradigm in
analysis of the development ol Vestern education in colenicl and
pnst-colonial Africa., They are Abdou Moumowni in ~ his pioneering
work, Education in Arvica (1968) and VWalter Rodney in ‘his popular

bnok, How Europe Uniderdeveloped ifrica (1974).){ The two schalars

have attempted to show the linkagzes between the developuent of
education ond the underdevelopment of coloninl Africa. They have
emphasised the reed of analysing the totality of foreign dJdouination

on the econoay, politice end culture of subordinated people,

Rodney has argued that the "colnonial schooling was educotion
for subordination, exploitation, the creation of mnmental confueioxn,
and the deveclopnment of underdevelopment. o8 His contentiou revolves
around three key elements of colonial education, Pirst, nand most
important, is the economic Tfunction of . cducation in the colonial
division of labour. Tne sccond uspect was the way educrtion encour-
aged and implanted capitalist individualisw, thereby destroying
collective ethics vnich existed in the pre—~capitalist connunal
societies of Africa, ~®his individualism is contrasted with that

which developed in 3 FEurope, leading to entrepreneurship and

56. Marjorie SMbiliuyi, "Contrsdictions in Tanzania Education
Refora" in £, Coulson (ed) ffrican Sociuzlism in Practice:
The Tanzania Erperience, Jottingham, Ingland Spoiesuan,
1979, pp. 217-227,

57. .ibdou Moumowni, Fducation in Africs, Andre Deltscl:, London,
1968 snd Walter Rodney, How Furope Underdeveloped ifrica,
Eoward University Press, VWashington DB.C. -1974.

]
)
Y

58. Rodney, Ibid,, p. 241; See 2130 A Bujra and T. lkadawire,
The Bvolution 0. Socinl Science in Africa: Problecus and
Projccts ALfrican Development, Vol. V, lo. 1, 1980,
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adventurise, which was ultiumately realised in conquest of %he rest

of the world., "In Africa, e argues, "both the forumal school gysten
and the informal wnlue system of colonialisu destroyed social
solidarity and prouoted the worst Torm of alienated individualisn
without social responcibility™ thus delaying the political process
of regaining :i_ndependence.59 The third element of coloniel -education
was that it was nun instrucent of cul tural imperislisu, This was
done through the language of inctruction, the eurriculwa.ccntent

nnd generally the values ané behaviours rewarded and encouraged.

In some o the colonies, Christisn missionaries played a leading
role, through the schools and outside the school gystew, in the
gystemntic destruction of local culture and inculcating the
metropolitan culture, It .'is iuportant, however, to note that thesme
Loevutn wos v naed dmAepemdant A ane annther. hut were rather

intertwined and interactcd in producing the superstructure of

underdevelopuent,

6. in fnalysis of Tanz=ania Education bxperience:

“nlter Rodney!s approach to education and underdevelopnent is
followed by Hirji in his annlysis of education in Tanzania.”o There
arc o nuabcer ox ways in which Hirji's analysis couplceucnt and go
beyond Roduney's, TIirst, his analysis deals with the concrete
situstion of [Tauzanis and provides a detailed historical rralysisc
which connects coloninl educotion policies with those of the
post-colonial period. Secoudly, his analysis dezls with sone of

the contradictiorns of the developaent of education in the post~

59. Rodney Ibid,, pP. 254=255

60. K.I'. Hirji, "School Ecucation snd Underdevelopment in

L4

laji Maji 12 (Septenber, 1973), pp. 1-22,
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colorial pcriod, such =zc thie uneuploynent of =chocl lesvers., His
aottenpt to locate this probleu within the context of underdevelop-
nent is onc of tie sirong points of this cssny, Thirdly, his
analysis has incorpornted cless structure and the noturc of the
cdoloninl end rost-noloninl state in the formulation of the

linkages betveen school education and underdevelopucni, To do so,
Hirji has utilised Althusser's theoreticasl scheue which distinguishes
the character of the stote, state power and the apparatuses of
repression and ideologicel control.61 Using the concept of strte
ideological npporatuses, Hirji characterises the educational

systen ~s one of the ideological apparatuses and procecds to

analyse it as such, This, conbined with insights gained frono
Shivji's clase analysis of Tanzania's society, provicdes the basis

on which education in the context of underdevelopnent is discussed.62
The analysis, liowever, concentrotes too rnuch on - »ideological aspects,
to the-exclusion of other issues, such ~s clnss and regionni
disparities in education, This is dictated by the nccd to coatribute
to the debate o0a Tanzania'!s educotion sand confronl the ideclistic
tendencies in lhe conceptiois vf education policies. e necd however
to point out that [Iirji vales Llthusserls formulntion wholcesale
without sujeeting it Vornuy criticisms on i grounds that it over-
ecphasises the role of ideology in reproduction anéd lenves out ony
active role of peonle in the reproduction of +their social conditions

of existencc in n given socinl formation.

Recognising this problen, iarjorie Mbilinyi has located the
an2lysis of education reforns in Tanganie in the context of an

underdeveloped copitnalist social fornation which is charncterised

61, Louis flthuscer, "Ideology and Ideological State Lpparatuses,!
in R, Cosin, (ed.,) Dduecntion: Structurc and Society, Pecnguin
Books, Hannondsworth, 1972,

62, I.G, Shivji, Tanzania: The Silent Closs Struggle, llonthly
Review, New York, 1975,
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by heavy dependency on peansaint household proluction of agricultural

z
commodities.6) She atteupts to zvoid what '"ishe c2lls 'functionalisn
of ideologicazl deterninicu that is evident in Hirji and her earlier

writing.:;64 and which ic heavily indebted to flthusser, . She .argues:

21 though tiie economic level ultinately deteruines the very
corditions of existence which 'nllow! for politicel or
iacological level to be deterninant at o given wuomens,
the politicnl annd ideological levels are never sicple
reflections of the ecortonic level. The relationships
between the three levels nust be exanined ot the specific
level of the given social formation conceived of in 2

dynanic sensc.

«esothie ruling class struggles to establish and
reproduce its hegenony with respect to all levels of the
socinl formation, and these struggles are obviously
against the 'opposite! struggles of the exploited classes,

Frou this theoritical perspective Mbilinyi analyses Tenszanio
educntion reforu policies since 1967, tleir irpleuentation, and
the outcones. She obgerves liow these reforms on one nand enhounces
capitrnlist penetration in the countryside, while at the sanc tiae
gsharpens conteadictions within the education systenr ond in the
relationsliip between cducation systea ond other societal.

institutions and processes, Her an~lysis shows the w~ture of

63, Marjorie hbilinyi, "Contradictions in Tanzanis Dducatiorn Reforn

op.cit.

64. 1In particuler sece, "lensants Ecucation in Tanzanis', nineo, 197
4Llso sec LE.8, Kisangn, "Ideological State Apparatus Reproduces
Existing Iroduction lelntions: The Case of donda Tducational
Institution" ir Papers in Education sand Developuent, Fo. 5,
University of Dar es Salaan, 1978,

65, Mbilinyi, op.cit., p. 217,
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conflicts and struggles which have energed in schools and the
educntion syster ns 2 result of the reforus articulated and
inpletented by the nost-colonisl state of Tonzaonin, In

coaclusion she obscrves:

Tanzoria policy stanteunents nre clearly coniradictory given
the structure or decision-uanking, power anc control develop-
ing within the scliocols and within the productionn systen

and the Tundouental relnotions of production between copital
and peceant ladbour ‘whicli oppenar to be strengthened by the
itpleaentation of . the very saue policy stateuente, 2he

i¢ens of nwo.;0zo0, of Decentralisstion, of luson: and

Jducation for Seli Relisnce have contributed to the

grovirg sitruggles by workers and peasants and students for
control over staote instrunents like . schoole and over
production and distribution euterprises, and ovel n

J
greater sharc of the surplus produced by thenselvec,

Tanzonie is one of the few African countrics that attenpted
at transforuing cducction and the soclety in ' general. Thie experience
need to tbe critically evelurted not only frou the glondpoint of
practice ond icpleuentation, but nleo frou theoriticel perspective
which guided its foruulestion and proctice., The debates which have
ranged in Tanznnin since the irusha Declaration in 1967 form n good
bagis of a genrch for the r~nalytic paradign thot enn ¢13till lcescons
frou this tantalizing but Irustrating developmental experieciice., The
clnss bagcis of Tanzonir deovelopnent strategy and its gupposced
failure has unfortunately not been snalysed as critically reo it

-

0 s n . . . .
should be, Jeff Unsicker surveying the situation in eodult

education nns indicated what perhaps stifles this attention, thet

la

66, IMbilinyi, op.cit., p. <20,

67. For on intcresting onalycsie of “why Tanzania Socialisn hne failed
sce Joues He Weaver and k/lexcnder Kronener, “"Tanzonia and
ifricon ‘Socislien" Vorld Developuent, Vol.9 No.9/10 pp. 839-849,
1981,
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is the prcdouinance of "the ujnunn ideology of the notional
leadership that authors wmogt of the literature" and "the functionalist
cocinl science rnodels of western consultants and acndenics who heve
authored wost of external 1itera‘curc.68 This points ot the question
of the way re.enrch environments (imternal and externrl) can hnve
trenendous implicatioas to the pradigns utilised in the analysis of
educntion nnd-developnient process as a whole not only in Tenzanie

s
but in Afric: .09

Te Chollenges to the Doninant Hegemony in Kenyan Educations

Kenyn offers interesting expericnces - which chzllenge the
doninont , ‘hegeuony, and nt the sonme tine attenpt to provide an
nlternntive prradign for the anslysis of formal aond inforna
educntion, This plhenoncunon is particularly striking ia that it
does not cooe fron the narrow confines of scholnrly discipline
of cducation or reccearch ond studies thereof, but hos rother
energed Trou liter.ry writings nnd conuunity developuent eiforis

t the grassroot level, Tlie contributions herc Love dcveloped
despite and inspite of the state position on education, This is
pil instance ol couwnter-hcgenouy, which reinforccs Raynond Villiaas!
observantion that "the reality of any hegenouy....vwhile by
definition is nlwnys douinent, it is never cither totol or
exclusive, saforus of alterartive or directly oppositional politics

70

and culture exist as significant elements in the .society".

68. Jeoll Ungicker, "Revolution by .dult Education?: 4 Survey of
the Liternture on Rural Adult Fducation in Tanzanio", niteo,
1984; -md for writinge which represent these two teudencies
sec, Fapers in Educrtion Developuent No s. 1-5 (1975-1981),
Deparizent oi Educntion, University of Dar es Salron,

63, Sheldon ShaciTer aud Joha 4. Lkinynngi, Educationzl Rescarch
Invironuenrts in thre Developing VYorlda, IDRC, Ott-wa, 1933,

70, Rayuond Villisr.s on.,cit.e p.1l3,
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The Graoscian concepts of hegecuony in analysis of the society is

therefore pertinent ix this situation.

Two broad trends are notable in the way these educational
expericeuts hove energed in the literature, The first thrust is
represented by Ngugi wa Thiong'o nnd has hod its intellectual base
at the Departuernt of literature of the University of Nairobi, This
thrust has nonifested itself on the levels of social rnnlysis,
teaching and involvenent ot grassroot lecvel which has produced

a socially counitted literature and thentre novenent in Kenya,.

The contribution at the analytical level owes nuch to the

~

essays‘l ané novels by Ngugi wa Thiong!o. Through characters

79
like Munira, Korega and-Gatuiria, '~ in Petals of Blood (1977) and

Devil on the Cross (1980). Ngugi provides a powerful critique

of the dominaznt (coloanial and post-colonial) education and atteupts
to indicate a rndical nntionalist type of education., 4t tines
analysis becoite poleuic alnost to the cxtent of robbing his novels
their literary qualities which he ,.~d displayed in carlier works

like i Grein of Wheat (1964)., These works, however, display a

radicalised writer who is disillusioned by various forus nnd
institutions, neo-coloninl education, which he would . like to
see transforned in the interests of subordinated classec, The
contribution in forn of tenching -has occured at the Literature
Departnent and then diffused - into schools, It is n2lso possible
that works ecnnating from tlhiese sources have had an educationnl

value in the-socicty for beyoad what is soumetiues realiced, It

71, Ngugi wn Thiong'o, writers in Politics Heinermann Nairobi, 1581
and Zducation 2nd Cul ture, Zionbabwe Publishing House, llarare,
1982,

72, See Pctals of Blood, ior these two characters sec pp. 952-53,
116-173, 192-200, 228, 236 and 246-247,

73, See Devil on the Crogs - for Gaturia's on education. sce
pp. 35, 56-68, 132-134, 204-205, 208-209 =2nd 2243 and
Varinga pp., 184-190,




- 38 - IDs/ 424

is difficult, though intercsting, to assess the iopact of the
wrilings offered in nat..llial lenguages of vesious ethnic groups.
The educational and cultural value of these works is still

to be realised, 4nd so ig the resurgence of African oral
literature which has been incorporated in the secondary schools
literature curriculur, Equally important is the emergence of
theatre at grascroot level and in the schools, The experience
of Kanirithu Dducational and Cultural Centre, the University
Travelling tTheatre and the Secondary Schools Theatre nciivities
arc educational experiences whiclh are inspired by a different -

world view based nore on conflict rather than 'order! paradign.

The euergence of the Developuent Tducation Progranne (1972-1983)
within the framecwork of thie Roman Catholic Church is aunother
interesting educntion phenonenon in Kenya., There is linited
scholarly materinls on this progranme,74 although it is by Ifar the
nost successful, interesting and far-reaching education innovation
ot the graosroot level in the last ten years.

The Developnent education prograame has been action~oriented
coununity based ccducatior progranne which has t~en inspired by
and indebted to the writings of Paulo Freire. There have been
ulso liuived influences froi: theories of hunan relations,
organisations and Grauscian analytical nodecl. These influences lLave
cone through church related institutions and have been creatively
utilised to develop a conscientiration process for peasants and

rurnl workers,

The Kenyn experience, like that of Tanzania, is represented
briefly nnd in general terns, but left at this juncture with-

the hope that a detniled analytical work will be fortheouing,

T4, Two M.i, theses hove been writte:x on this progranme, and n Linjor
Evaluation wne cocpleted in 1983, These efforts have not
yet received wide attention outside religious circles,
A book which tells tiie story of this progracrme is in prepara~’
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We are of the view that 2 systeratic and detniled analyticol
work of educational experiences of these two countries in
terns of the euerging alternative paradigns would go nlong way
to inforn ~nd provide an important interpretative nodel for

education and cdevelopuent in Africa.

8. Conclusion

There are sonie interesting cxperinents and innovations in
educntion process which are _going on all over Africa, fron
Botswana to Ethiopia and fron Mozawcbique to Senegrl. hese”
alternntive forus of schooling and education are in sonre
instances fostered by the state while in others they rcpresent
a novenent of the subtordinate classes to change the doninant
hegenony, These efforts are at the sane time challenging
social scientists in the way they study, analyse ond interprete
the prevailing reality. Incremsingly this challenge is being
posed fron a Neo-Merxist stendpoint and thereby challenging
the docinance of the structurel functionalisn in African social
sciences, This search is inspired by voth internal and
external circunstances which have conditiomed and stunted

African developuent,

This papcr is therefore an exploratory attenpt to locate
the study of education and developzent in the socinl acience
poradigns. We have noted the doninancce of theorics enannting
fron !order! paradigu, and thereby have attenpted to bring
out the energing studies influenced by conflict paradigu,
Ve have utilised sone of the current foruulation of conflict
theories which we feel hove a direct relevance to our. situntion,
The search of alternative paradiguns, we have observed, has to
go beyond the ancrrow confines of education to fields like econouwics

political science, sociology, theology and literanturces
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