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ABSTRACT

The needs of children are complex and diverse,imave catering for all areas
of development, including physical, mental, so@ahotional, moral and spiritual.
For children to realize their full potential indif they require quality healthcare,
nutrition, early stimulation, protection, care angining services. No one partner
can adequately provide all these services effdgtivesafeguard rights and meet
the needs of young children. Thus, the purposéefttudy was to investigate the
influence of parental involvement on learners’ ggration in Early Childhood
Development Education, Lower Nyokal division, Honiay District. The
objectives of the study were; to determine the ot$feof prompt fee payment,
examine ways by which parental participation duropen days, and establish
ways through which parental facilitation of leasiehomework and ways by
which parental contribution to health of learnargluence their participation in
ECDE centres in Lower Nyokal division. This studyasv based on
Bronfenbrenners’ theory of ecological systems whpastulates that children
develop within a complex system of relationshipe&ed by multiple levels of
environment. The study used descriptive survey gilediecause data was
collected at a particular point in time and useddscribe the nature of the exiting
circumstances. The instruments for data collecti@ne questionnaires for head
teachers, questionnaires for ECDE teachers, questiee for parents and an
observation checklist for primary source of dathe Target population was 105
ECDE teachers, 35 head teachers and 900 parentshéutesearcher only
considered 30% of these for the study. For thedtrata (West Kochia zone and
East Kochia zone) ECDE centres to form the samgimple random and
convenience sampling techniques were employedtifilavas done to ensure
content validity and questionnaire items were adlgfchosen to ensure they
were representative of the vast range of quesiiotise area of study. Split-half
method was employed to test the reliability of iastents. Data obtained was
analyzed descriptively and presented in tableghgrand charts. The study had
the following conclusions: Imprompt fee payment ufesd to inconsistent
attendance, mobility and drop out of learners ftommECDE centers. On parent’s
participation during open days, the study revedted participation. Parental
facilitation of learners’ homework was poor as paseeported lack of materials,
time and knowledge to do it successfully. The staksp revealed that ill health
affected attendance of ECDE learners as most olehmers’ attendance was
inconsistent. The study therefore recommends that government considers
developing and implementing policies that suppareptal involvement since the
collaborative effort enhances children’s learnifige study suggested that further
research be carried out to compare parental inuodve in public ECDE centres
and private centres and to establish differenceslemelopment dimensions
between children who attended public pre-schoalsthase who attended private
pre-schools at the lower primary level.
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CHAPTER ONE

INTRODUCTION

1.1Background to the study

Children are extremely dependent on other peopldifeosustaining support for
example in provision of food, shelter, clothing amtention (Guideline Series,
2006). Through interaction, punishment and rewarclsjdren turn to be
individuals who teachers, parents and other caeegiwant them to be. United
Nations Educational Scientific and Cultural Orgatian (UNESCO, 2001), sees
Early Childhood Development and Education as a cehgnsive approach to
policies and programs for children from birth tglei years of age, their parents
and caregivers aimed at protecting the child’s trighh develop cognitive |,
emotional, social and physical potentials. Thushaky foundation subsequently
affects the child’s opportunity for wholistic leang and growth. It is therefore
imperative that deliberate efforts are made to givédren the chance to grow up
in an environment conducive to development proogdSESCO, 2001). A
comprehensive approach to providing this envirortmerthe Early Childhood
Development Education coupled with well planned eptal involvement
strategies. Experiences of early years (0-8) ottiggment continue to influence

the individual throughout life (Guideline Serie§08).

Shrekta (2002), states that Early Childhood Develemt Programs in Nepal,

India are known by various names. Early child gam@grams such as day care



centres and child care centres and Early Child &olue programs like nursery,
kindergarten, pre-school and pre-primary schools dader early childhood
development program. There has been a shift in asplirom Early Childhood
Education (ECE) to that of Early Childhood Develgmn (ECD). Early
Childhood Education connotes educating the childaerearly childhood age;
Early Childhood Care Education (ECCE) refers tangkcare of children and
educating them during the absence of parents aaddgns. Early Childhood
Development (ECD) encompasses a broader meanirtainit refers to the
overall development of children. It therefore exmawhy the term ECD is
becoming more appealing and is being widely usée. 'E' in ECDE stands for
education. Therefore, ECDE connotes early childhaedelopment through

education.

Willis & Hymon-Parker (2010) define participatior learners in ECDE as how
young children learn and assimilate new things wtwat they already know.
Children learn about diversity through play incluglimusic, clothing, foods,
games, celebrations and dramatic play. Teacherspanehts are required to
provide play materials to their children so abétp them engaged in meaningful

participation which influence the children’s socéllls and development.

Being involved in movement positively affects cindd both cognitively and
physically. Movement activities can be initiated teachers throughout the day

and especially during lesson transitions using socagd rhymes that reinforce



learning which improves children’s listening andmaey skills. Activities such
as games, seat changing, role play and dancingefctiontributes to children’s
development of basic timing, balance, coordinatiad concentration (Lawrence,
2011). It is therefore essential that learners khbe enrolled in ECDE centers
and attendance be emphasized for effective paaticip of the learners to achieve

their wholistic learning and development (Oyamal 20

Parental involvement in Early Childhood DevelopmEducation is an essential
ingredient of educational practice the world ov&lthough teachers use various
strategies and approaches to enable children tm,ld¢hey cannot substitute
parental love, support, responsiveness and invawi@obb,2001).Children
learn through observation and imitation of modekehavior and listening to
instructions from parents or caregivers(Bandura22d®e kind of environment at
home, both physical and psychological are key ag ttetermine the behavioral
characteristics and attitudes of a child whichumtgreatly influence the ability

of the child in coping with learning activities ayviom home(Cobb,2001).

The need for care that would lead to the wholidiéwelopment of the child is
appreciated globally and a corresponding right g@n(The United Nations
Conventions on the Rights of the child, 1989; ThigaDization of African Unity,
1990 and Republic of Kenya, 1998). To secure igi#trthe conditions necessary
for optimal development of children need to be seduwithin children’s

environments that is home and school (Bronfenbnerirg89).



A great deal of research in the United Statesahdr western countries support
the notion that parental involvement generally &gmositive effect on children’s
achievement. Parents who are more involved withr thieildren’s schooling
become knowledgeable about school goals and proeeddill & Taylor, 2004),
communicates the importance of education to childfieareau, 2000), help
children to learn strategies to enhance their péi@mes of competence and control
over achievement outcomes (Grolnick & Slowiacze®94), and structure

learning experiences that results in skill develept{Keith, 1993).

In Japan around 1980s, several influential studiescluded that Japanese
mothers were highly involved in their children’suedtion and instrumental in
promoting student achievement relative to mothers the United States
(Stevenson & Stigler, 1992). More recently, howeveegative portraits of
Japanese mothers have emerged. Some observers Wapan characterize
mothers as being overly focused on academic aamente and negligent in
supporting the children’s social and emotional dtgweent while others criticize
them for selfishly neglecting their children’s soling and their development
while satisfying their own hedonistic desire faslee or employment (Holloway,
2000; Inoue & Ehara, 1995). Parental involvementycally defined as the
initiation of home-based behaviors such as momigpiomework as well as
school based activities such as attending schaahtsvand communicating with

teachers (Hoover-Dempsey, 2004). In Japan, teachake explicit and exacting



demands on parents with regard to these typeswvolvement (Allison, 1991,

Yamamoto, 2003).

Cueto (2003), study in Peru claims that ECDE paogtiays a foundation for
primary; secondary and further education exposifglden to various
experiences that enhance their development, prefraaen for higher level

professions and ultimately help them lead a béfeer

Ahmed (2003), study in Bangladesh states thatlrein affected by hunger and
malnutrition as well as ill health did not have th&me potential to do well at
school in comparison with well nourished and heatthildren. In addition, the
study points out that poor health and malnutritiowers children’s cognitive
development through physiological changes and eslutheir capacity to

participate in learning activities.

In South Africa, parents have been given the manttabugh the South African
School's Act 84 of 1996 to be involved in their Idnén’s education (South
African act, 1996). Section 6.1 of the Act providbat parents should take an
active role in their children’s school work and reakpossible for the children to
complete their homework. Parents should in tesfreection 6.2 attend meetings
that the governing body convenes. It is at thesetimgs that parents have
opportunities to understand their roles. The Nati@urriculum Statement (NCS)
also legislates that parents and wider communite lzen important role to play in

curriculum management. NCS further identifies tlemddits of community and



parental involvement to include improved schoolf@@nance, reduced dropout
rates, a decrease in disciplinary problems andrgbyex more positive attitude

towards school.

Ndani (2008) study established in Kenya, Thika trais that there was low

parental and community participation in pre-schoatsivities. Other research
findings in Kenya, on parent-teacher partnerships dnhancing pre-school
activities have also shown that parents and cagegjiare not aware of their roles
in stimulating young children and believed thattess are solely responsible for
children’s academic development (Wambiri, 2006 &ulig 2000). The question
one may ask up to this juncture is whether theofadtientified influence parental
involvement in pre-school activities in other didis in Kenya and particularly
Homa-Bay District, Lower Nyokal Division. It is fothis reason that the
researcher conducted a study on influence of paremtvolvement on

participation of ECDE learners, Lower Nyokal Divisi Homa-Bay District.

1.2 Statement of the problem

Parents in Lower Nyokal division have very littlené to spend with their
children. They are not accompanying their childi@ieCDE centers neither are
they collecting them from the centers. A surveydiarted in the division by Aila
(2006) shows poor turnout of parents during schmeétings, poor payments of
school levies and poor attitudes toward ECDE. Thight have led to ECDE

pupil’'s low attendance in school, low enrolment gar transition to class one.



This study therefore intends to investigate théuerice of parental involvement
on participation of learners in ECDE, Lower Nyokalision, Homa-Bay District
(Lower Nyokal Divisional Education office, 2013).eports on workshop
attendance by parents, open day attendance bytpan records of fee payment
at the ECDE centres provided evidence to the Ldwerkal Education office on

low parental involvement on participation of leama ECDE.

1.3Purpose of the study

The purpose of the study was to investigate tHeente of parental involvement
on learners’ participation in Early Childhood Deyginent Education, Lower

Nyokal Division, Homa- Bay District.

1.4 Objectives of the study

The study was guided by the following research abjes:

0] To determine the effects of prompt fee payment artig@pation of
learners in ECDE centres in Lower Nyokal Divisiodpma-Bay
District.

(i) To examine ways by which parental participationimyiropen days
influences the learners’ participation in ECDE cest Lower Nyokal
Division, Homa-Bay District.

(i) To establish ways by which parental facilitation &farners’

homework influence learners’ participation in ECBéntres.



(iv)  To determine ways by which parental contributioméalth of learners
influence their participation in ECDE centres, Lowg/okal Division,

Homa-Bay District

1.5Research questions

The study was guided by the following research tjoes,

0] What are the effects of prompt fee payment on gpetion of learners in
ECDE centres in Lower Nyokal Division, Homa-Bay @ist?

(i) What is the relationship between ECDE open days ttwedlearners’
participation in class, Lower Nyokal Division, HorBay District?

(i)  What roles do parents play in facilitating the ECIB&rners’ homework in
Lower Nyokal Division, Homa-Bay District?

(iv)  In what ways do parental contributions to the lealt ECDE learners
influence their class participation in Lower Nyolaivision, Homa-Bay

District?

1.6 Significance of the study

It was hoped that the findings of the study woukl ised to establish the
influence of parental involvement on learners’ ggvation of pre-school children
and recommend possible strategies to make it eféectt may provide the
curriculum planners and developers, teachers, éemarnthe public and

stakeholders in the education sector with a batitederstanding of parental



involvement in ECDE. Those interested in furtheseaach may also find
recommendations of the study valuable. In additibe findings of this study may
benefit parents by sensitizing them on the neeentoll their school age going
children to pre-schools and help them in early tifieation and intervention of

special needs of the ECDE learners.

1.7 Limitations of the study

Due to this hard economic times, financial consgavere experienced in the
course of carrying out the study. However, the asdeer made use of personal
savings, borrowed loans and requested for donafrons relatives and friends.

On the onset of rains some roads were impassalsiagooobility challenges.

Nevertheless, the researcher had to schedule kectalata during the months
with low rains. Reaching the parent respondents medseasy as most of them
were not willing to come to ECDE centers, thereftire researcher liaised with
the ECDE teachers through the head teachers totheratin their homes and in

churches.

1.8 Delimitation of the study

The study investigated the influence of parentaloivement on learners’
participation in public ECDE Centers in Lower Nybldivision, Homa-Bay

District. Therefore the findings cannot be generlito private ECDE centres
and other divisions within the nation. Again, thedy only focused on prompt fee

payment, participation of parents during open dgyaental facilitation of



learners’ Homework and health of learners in refato participation of learners

in ECDE centres.

1.9Basic assumptions

The following were the basic assumption of the gtud

I.  Respondents would answer questionnaires correttifhfully and be
returned.
ii.  The sample selected was a representative of tire ¢ésntget population.

iii.  Research instruments employed for data collectierewalid and reliable.

1.10 Definitions of significant terms

Attendance- refers toavailing oneself in school and participating inhates

scheduled.

Early Childhood Development Education -refers to a comprehensive approach
to policies and programs for children betweenozereight (0-8) years of age,
their parents and caregivers aimed at protectiagliid’s right to develop

cognitive, emotional, social and physical potential

Enrolment- refers to the number of children officially regstd in an ECDE

centre in a particular year.

Homework- refers to out of class tasks assigned to pupigasxtension or

elaboration of classroom work.

10



Parental involvement-refers to a combination of commitment and active

participation on the part of the parent to the stlamd to the learner.

Participation- refers to the process during which learners hagepportunity to

become actively involved in learning activitiesairtlassroom setting.

1.11.0rganization of the study

The study comprises of five chapters: Chapter amains the background to the
study, statement of the problem, the purpose okthey, objectives of the study,
research questions, the significance of the stdunyitations of the study,

delimitations of the study, definition of significiterms and organization of the
study. Chapter two is a review of literature raiflate the study. It contains the
concept of parental involvement, fee payment, aieeys, homework, and health
of ECDE learners, theoretical framework, concepfraahework and summary of
literature review. Chapter three discusses theareBemethodology the study
adopted. This includes; research design, targeulptpn, sample size and
sampling procedure, research instruments, instrumelidity, instrument

reliability, data collection procedure, data cdiles and data analysis technique.
Chapter four includes the interpretations, analymml discussions from the
findings that were obtained from the respondentdlewbhapter five has the

summary of the findings, conclusions, recommendatiand suggestions for

further research.

11



CHAPTER TWO

LITERATURE REVIEW
2.1 Introduction
This section reviews literature relating to infleenof parental involvement on
participation of pre-school learners in Lower NybHKaivision, Homa-Bay
District, Kenya. These were discussed under theoviihg subheadings; the
concept of parental involvement in ECDE, fee paymemd learners’
participation, parental involvement in ECDE operysijgparental facilitation in
homework and learners’ participation in ECDE andaltie and learners’
participation in ECDE, summary of Literature revjaweoretical Framework and
conceptual Framework.
2.2 The concept of parental involvement in Early Cildhood Development
Education (ECDE)
Parental involvement in Early Childhood DevelopmEducation is an essential
ingredient of educational practice the world ovsithough teachers use various
strategies and approaches to enable children , ki@ cannot substitute parental
love, support, responsiveness and involvement(QOIK,).Children learn
through observation and imitation of modeled betyavand listening to
instructions from parents or caregivers(Bandura22d®e kind of environment at
home, both physical and psychological are key ag ttetermine the behavioral
characteristics and attitudes of a child whichumtgreatly influence the ability

of the child in coping with learning activities ayviom home(Cobb,2001).

12



The term parental involvement refers to parents famiily members use and
investment of resources in their children’s leagniifhe investments can take
place in or outside the school, with the intentoddnmproving children’s learning

(Grolnick, 1994). Other scholars like Hoover-Demp$2004), look at parental

involvement broadly to include home-based actisit®uch as helping with

homework and discussing school events. They arthatgarental involvement is
a function of a parent’s beliefs about parentaksobnd responsibilities. A
parent's sense of helping children helps them sdcen school and in

opportunities provided by the school or teacherthia regard, when parents get
involved, children’s learning is affected throudteit acquisition of knowledge,

skills and an increased sense of confidence theyt dan succeed in learning.
Parental involvement is often considered a pathwagugh which teachers
enhance the achievement of underperforming child¢gloover 2004).The

concept of parental involvement is therefore analsgto three vertices of a
triangle; if one the vertices is missing the trienig incomplete.

Learner
(An all round developed

Parent »Teacher
(Home Environment) (School Environment)

Figure 2.1 lllustrates the analogy of the concepparental involvement and

learners’ participation (Source: Researcher, 2014).
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2.3 Fee payment and learners’ participation in Eay Childhood

Development Education Class

Parents and local communities provide the grea@gport to ECDE programs.
About 70 percent of ECDE centres are owned and gehhy parents and local
communities through pre-school committees. The neimg 30 percent are
managed by Non-Governmental Organizations (NGOshlgareligious based
and private individuals and organizations, MOESTe Background Report of

Kenya (2005).

The Economic Survey of 2008 indicated that the Gawent of Kenya allocates

less than 1 percent of its budgetary recurrent mipgre on education to ECDE.

The Survey further indicated that 0.06 percent5@ercent and 0.04 percent of
the recurrent expenditures on education were daédcto ECDE for the period
2005/2006, 2006/2007 and 2007/2008 respectivelgoaspared to 9.2 percent,
12.9 percent and 14.1 percent for the same pemrsgectively allocated to
primary education and 3.3 percent, 4.1 percent @ddpercent allocated to
secondary sub-sector for the same periods respdctiRepublic of Kenya,

2008).

Achoka (2007) points out that 70 percent of ECDharices are contributed by
parents and local authorities, less than 1 petogtihe government while the rest
is supported by sponsors such as churches, NGO#ameAssociations and

private enterprises.
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The heaviest burden of financing ECDE progranthexefore shouldered by
parents whose existence is being hampered by poyEdaruiya, 2006).The
Sessional Paper No.1 of 2005, on Policy FramewarlEducation Training and
Research, noted that the high cost of educationpandrty among other reasons
explains why Kenya has low access and partidpatates. The majority of
communities have financial constrains which is astacle to optimal access to
ECDE centres (Achoka, 2007). Another study by AL@§08, revealed that
most parents are unwilling to pay fee for pre-sédiowho are seen to be too
young to attend school and their counterparts im&y level have Free Primary
Education program. However, Early Child Care anddd@pment (ECCD) Act
(2002) encourages parents to be more willing totrdmrte to their children’s

education through moral and financial support iadtef being an obstacle.

2.4 Parental involvement in Early Childhood Develoment Education Open

Days

Teacher-Parent Communications take a range of fohthparents should receive
a written report at least once a year concernimy tthildren’s achievements,
progress, areas of improvement, behavior and atered However, research
reveals that some parents find written reports gemeral and difficult to

understand (Bastiani, 2003). Face-to-face meetwgh teachers should be
provided by schools at least once per year. Thesgings provide an opportunity

for parents to discuss their children with teacharsl also offer the potential for
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the school to actively involve parents in suppartiheir children’s school targets
and learning. There can be difficulties where teasland parents have different
expectations for the meetings resulting in frugtratand find out mismatched
expectations (Vincent, 1996).According to Kenya @&ih Improvement

Project(KENSIP),2004, open days are organized ny ¥ew urban schools in

Kenya and rarely in the rural schools. The repecommended that open days
need to be made compulsory for the parents anctcplarty for the male parents
with a penalty of non-attendance. This can fosteemptal responsibility against

the ill-conceived notion that parental help is a@ther’s responsibility’.

2.5 Facilitation in homework and learners’ participation in Early Childhood

Development Education.

Association for Education of young children (199%arn against too much
formal highly structured education for the youngjdiien because it is generally

considered developmentally inappropriate for lesst6 years old.

Homework is assigned on the assumption that pa@ntsgher older members
have the capacity to assist the pupils and thatehenvironment is conducive for
the pupil to do homework ( Ndegwa; Mengich & Ahadi2004). The relationship
between homework, parental involvement and studehtevement has become
an important area of inquiry in education reseafdthough homework is highly

supported as useful (Reynolds, 1991), there areednmesearch findings about

consistent linkages between homework and learnengexsement; Grolnick &
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Slowiaczek 1994; Corno 1998), some research firedhaye questioned the value

of parental involvement in homework (Casanova 19@&jn 1997).

According to Hoover-Dempsey (2004), homework fastethe school-home
learning feedback process by allowing parents @ahdradults to know what the
child was learning as well as giving teachers gooopinity to hear from parents
about their children’s learning. In this regardueationists, teachers and parents
generally agree that homework develops learnerdiaiive and cultivates
parental responsibility. Often, parents become lwaa in learner's homework
because they expect their children to perform beitteclass work and in

examinations (Clark 1993; Levin 1997).

2.6 Health and learners’ participation in Early Childhood Development

Education

According to African Fund for Endangered WildlifeeKya (2012), cleanliness is
next to Godliness and makes us healthy. Learniogtatieanliness is also called
hygiene. Maintaining the hygiene of our bodies aod surroundings is called
sanitation. According to World Health Organizatidrealth refers to a state of
complete physical, mental and social well-being antl merely the absence of
diseases or infirmity. Thus poor sanitation termipdse health problems to the
learners, hence affecting enrolment, attendance acttve involvement in

learning activities.
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Pruss (2005), in a study with WHO Geneva, asséds infestation with soil
transmitted worms of which 100percent of annualesasre attributed to
inadequate sanitation and hygiene can be prevebhtedmproving WASH
conditions in schools. This can be done througlvigdhog de-worming services
plus hygiene education to help children avoid festations since water and

sanitation prevent children from re-exposure.

In a study conducted in Kenya by Hall (2008) peiout that a rationalized
impact evaluation of de-worming program in Westéamya demonstrated that a
worm burden in children contributes to 25percenbvwdrall school absenteeism.
In a nutshell, Hall (2008) concludes that safe watmnitation and hygiene are
major factors in protecting children from worm isfation and other ilinesses. By
providing  WASH facilities and encouraging behavi@ehange with the

participation of children, the burden of disease ba lifted, children potentials

exploited and their opportunities expanded.

In a study conducted by Abagi (2008) in Kenya, ECDEnagers/teachers in
many sub-counties reported that ECDE centres aablerto observe all basic
hygienic conditions including making sure thesesstooms and the surroundings
are clean, the ventilation is adequate, sanitatilitias are available and clean
including their uniforms. This is due to limitedsmurces and capacity. The study
further reveals that health conditions in high qu$tate ECDE centres like Aga

Khan in Kisumu and Busy Bee in Mombasa are goatlugnto standard. They
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have established a health unit, equipped with bdsigs and facilities for
emergency incidences. For example, if a child i, ibbey have an equipped First
Aid Kit. The most common illnesses among the 3-aryeld children include
malaria, typhoid, water-borne diseases, ringwordiarrhea and jiggers. The
latter was a serious issue in Murang’a south distrMalnutrition is one of the
main causes of childhood ailments. If childrenr@oegiven the right combination
of food in the right proportions, they are likely fall sick and suffer from
deficiency diseases like kwashiorkor, marasmusivgcuickets, night blindness

to mention but a few.

WHO (2007), claims that the other main cause ofdbloiod ailments is infection
by pathogens like bacteria, fungi and viruses. Thanly results due to poor
sanitation or environmental hygiene where food watkr gets contaminated by
the said pathogens (food and water borne diseases)healthy person inhales
pathogens from an infected person (airborne dis¢askwach (2008) claims that
most parents, especially those between the agé ef35 years in disadvantaged
and marginalized areas like slums and pockets vy across the districts have
limited knowledge on wholistic and comprehensiveldetearing. They use
poverty as an excuse to be dirty and careless twéh children — including not
taking the 3-4 year olds to learning centres. Efemding their children has
become a big problem. Some of the parents havenoavikdge about potty

training, de-worming and attendance to health efdhildren.
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Strauss and Thomas (1998) clarify that there i®sitipe relationship between
parents’ level of education and child health. Tleggim that parents with more
education tend to have a greater access to pubhtthh and ECDE related
facilities because they have better connestjare favored by the providers of

such services and are more informed on ways obékp such services.

2.7 Summary of literature review

Studies carried out in United States, Japan, PRamgladesh, South Africa,
Kenya and Lower Nyokal Homa-Bay district show cadtctory results about the
relationship between parental involvement and k&'nparticipation. Some of
these studies reveal positive relationship and s@oerd negative or weak or no
relationships between these variables. Most ofetlstadies have been done in
foreign economies (counties and divisions) whosaratteristics are different
from Lower Nyokal. As such, need to find the infige of parental involvement
on learners’ participation in ECDE, Lower Nyokaligdion. Ecological systems

theory by Bronfenbrenner was also considered mgtudy.
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2.8 Theoretical framework

The study was guided by the ecological systemsryhéy Bronfenbrenner
(1994). According to this theory, children develjihin a complex system of
relationships affected by multiple levels of enwimwent, Berk (2000).
Bronfenbrenner described four systems that infleeakild development. The
micro-systems involve those that are part of chilk most immediate
environment including the child parents and othe@mary care givers. The

interaction between the child and those adults enphildren’s development.

The second system is the meso-system and invoystsnss that interact with the
people in the micro systems including child caregpams and schools. Exo
systems are places in which children do not spend but which still impact

children’s developments, including the parents’ kvptace policies. Finally the
macro-systems consist of the values, laws and resswf a particular culture,
Berk (2000). For example a culture’s beliefs abthé importance of a high

quality child care impact children’s development.

This theory used in relation to parental involveins important as it will help to
improve understanding of this critical issue in e&tion. Schools are inextricable
part of society as well as the community in whielyt belong and are thus seen as
social sub-systems, which cannot function in igofatin their social
environments. Schools are open systems and dependexohanges with

environmental elements to continue to exist. Num&renvironmental influence
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come from different levels of society and affecthatv happens in schools.
Likewise, families are also seen as social systemingch can influence what
happens in schools. Schools and those within sshavel living’ systems that are
strongly influenced by their interaction at threedls: the classroom, the school
and the community. According to Bronfenbrenner @)99earning is a social
process affected by forces at many levels, incydjavernment policies and the
society. His ecological theory on education recoggsithat among the many
different spheres of social influence that createtexts for learner development,
there are many possibilities for intervention. Tiheolvement of parents in the

education of their children is one example.

2.9 Conceptual framework

The ultimate goal for Early Childhood Education t® enhance children’s
wholistic development. To achieve their full potaht children need to be
nurtured in a friendly environment and cared for dyombined effort of the
parents and teachers in a workable partnershipdorthis, parents and teachers
need to organize their roles and the extent to veach should participate in the
child’s learning. Parental involvement in thisdtuvas looked at in relation to
the influence and how it impacts on participatidrpae-school learners which in

turn may lead to the ultimate goal of children’solstic development.
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The relationship between the independent and dep¢nariables is illustrated as

follows:

Prompt fee payment
* Increased Participation of
enrolment Learners for
* Improved wholistic
Open Days attendance by attendance Development
Parents > * Reduced rate of
absenteeism ' * Cognitive
* Reduced rate of * Physical
Homework Facilitation by dropout and « Social
Parents g mobility « Emotional
Parental contribution to

Health of Learners

Figure.2.2: Conceptual framework showing relationship between grental

involvement and learners’ participation

Fig. 2.2.Explains the influence of parental invohent on participation of
learners in ECDE centres in Lower Nyokal DivisioHoma-Bay District.
Participation of ECDE learners is considered as dependent variable and
parental involvement as independent variable. ikample prompt fee payment
will lead to improved attendance of learners in EECRssistance of learners by

parents in homework will enhance active participatiof learners in class
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activities like reading, language, number actigiteanong others. Attendance to
open days by parents improves their participatiosdhool activities and home
activities relating to the children development.o@dealth of learners’ impact

positively on enrolment, attendance and activei@pdtion of learners in class.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This section examines the research design and/pes bf data to be collected. It
explains the target population and sampling methbds were used during the
survey. The rationale for the research design, Idpugent and implementation

are highlighted in this chapter together with thetmods that were used in data

analysis.

3.2 Research design

Descriptive survey research design was used indtudy. This is because it
makes use of both qualitative and quantitative tiatdescribe the state of affairs
as they exist in the field. This design is simphel @asy to execute yet can yield
convenient information needed by the study (M@[3)4). Descriptive studies are
more than mere data collection; they involve meam@nt, classification,
analysis, comparison and interpretation of data tl{e, 2004). Detailed
information can be gathered by subjecting the nedpots to a series of items in a
guestionnaire or interview schedule. Finally, dgdsre survey design was useful
in the collection of original data from a populatiohich is too large to observe
directly. In this case data was collected from htsthers, ECDE teachers and

parents of the ECDE learners.
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3.3 Target population

A study population is a group of individuals, olige@r items from which a
sample or study subjects are drawn. Lower Nyokalidin comprises of East
and West Kochia zones. The division has a targetijation of 35 ECDE centers,
2835 ECD children, 105 teachers and 900 parenkalo§y care, pre-primary one

and pre-primary two (Homa-Bay DICECE, 2013).

3.4 Sample size and sampling procedure

A sample is a small group of persons or items sadefrom the target population
that will be subjected to the study; it is usualyrepresentation of the entire
population (Wambiri & Muthee, 2010). Sampling i® throcess of selecting the
required individuals for the study. It involves esting a number of individuals
from a population such that the selected groupdt@aments representative of the
characteristics found in the entire population @@ & Kombo, 2002). The
researcher stratified the division into two zongast Kochia zone (17 centres)
and West Kochia Zone (18 centres) that forms LoWgokal division. Simple
random sampling was used to select 5 schools frast Eochia zone and 6
schools from West Kochia zone. These were 30% etdtal number of schools
in Lower Nyokal division. A total of 32 ECDE teacBewnhich was 30% of the
target population plus head teachers of Ifiesampled schools made a total
of 43 teacher respondents. Parent respondents2¥@revhich were 30% of the

target population. All these formed the study glam
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Table 3.1 Target population breakdown in ECDE centes (Source: MOE
2013)

Category Target populatior Sample size  Percentages (%)
Head teachers 35 11 30.47
ECDE teachers 105 32 31.42
ECDE parents 900 270 30.00
Total 1040 312 92.00

3.5 Research instruments

Research instruments are the tools used for cwigectata and how those tools
are developed (Oso & Onen, 2009). In this studyta daas collected by
guestionnaires and observation checklist. The gurestire was the main tool for
data collection in this study. The researcher coostd two sets of
guestionnaires, one for head teachers and ECDBdeaand the other for ECDE
parents. Questionnaire for teachers consisted i $ections; section A
comprising structured questions concerned with thachers demographic
variables namely gender, age, professional qualibo, experience and number
of learners in the ECDE centres. Section B sougfiorination related to prompt
fee payment by parents and how it impacts on ppation of learners in ECDE.
Section C is to seek information on parents’ pgrdtton during ECDE open
days. Section D sought information on parentdilifation of learners
homework and Section E sought information on healtld participation of

learners in ECDE .Parents questionnaires consistetive sections namely;

27



section A demographic data, section B fee paymadtlaarners participation,
Section C parents participation during open dagsstien D parental facilitation of
learners’ homework and section E health and learn@articipation in ECDE

class.

Questionnaires with both closed and open endedtigneswere used because
they are easy to administer and are economicahenuse of time and money.
They are also easier to analyze and interpret.rL&eale was also used for some
guestions. This was because they were easy to etergohd were unlikely to put

off respondents. They also consume less space llowl @asy comparison of

responses given to different items. The researell® made observation on
general grooming of learners, condition of packeeals for the learners and
learners’ attendance in the attendant registers@ meere recorded in observation

table.

3.6 Instruments validity

Validity is the accuracy, meaningfulness and thgrele to which results obtained
from the data analysis actually represent the pimemon under study (Mugenda
and Mugenda, 2003). It is the ability of an instannhto measure what it purports
to measure. Content validity was used in this st@hntent validity refers to how
adequate the items selected for inclusion in tresgonnaire adequately represent
the universe of items in the area of study (Osor&Q 2009).It sought to answer

the question “Did the few items selected adequateyesent all the questions
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that could be used in that area? It also refereaw adequate the items in a
guestionnaire give information relevant to all aiges and how adequately the
items enable collection of enough data for evengdive in the study. To ensure
validity, expert judgment was sought where theaeseer availed the instruments

to experts to analyze. The advice given was us@dpoove the instruments.

The research instruments were pre-tested on insthools not included in the
study but within the study location to determineetiter the instruments were
clear to the respondents. Based on the analydiseopiloting, modification and
removal of ambiguous or unclean items such as mquisstinaccurate responses or
indicated weaknesses was done to attract apprepriesponses from the

respondents.

3.7 Instruments reliability

Research instruments are expected to constantld yiee same results with
repeated attempts under similar conditions (Dor20@6, Mugenda & Mugenda,
2003). The instrument returns the same measuremdras it is used at different
times. To determine the reliability of the instrumee (questionnaire), the
researcher employed the test retest technique, ewtie® questionnaire was

administered twice to the respondents in the gidonbple.

After the first administration, the researcher isited the school after two weeks
for the second administration. The researcher tlsmd the Pearson correlation
co-efficient formula to determine the reliability the instrument. The formula

below was used.
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r= NYXY-(ZX) CY)
WX -EX)A(NY Y- (2 Y)?

Where;

I = is the degree of reliability

N = is the number of scores within each distribmtio
> =is the summation sign

X = is the score obtained during the first test

Y = the score obtained during the second score test

Two questionnaires were distributed to two headhees and six questionnaires
were distributed to ECDE teachers. The questions wearked out of 100 percent
and obtained the following scores 87, 90, 80, G582, 88 and 73.

These were representing the value of x. The setestdvas administered to the
same head teachers and ECDE teachers after twes\aeekscores obtained were
90, 87, 85, 67, 88, 82, 80 and 75 which represethiedalue of x. The number of
head teachers and ECDE teachers who participatéaeirtwo tests were eight
which represented the value of N.

The parents’ questionnaire was also distributedeto (10) ECDE parents to
obtain the value of X in the first visit ( 83,83,88,71,82,88,73,74,85) and values
of Y in the second visit (80, 85, 83, 67, 73, 8@, 85, 70, and 87) and N=10.
When Pearson’s product moment correlation was ctedpusing scores obtained
the value of the parent’'s questionnaires had asBear correlation(r) of 0.882
and that of head teachers and ECDE teachers hahrad’s correlation(r) of
0.871 showing a high degree of positive correlatmetween the two lists.
According to Oluwatayo (2012) a reliability indek@®84 is considered ideal for a
study and Mugenda & Mugenda (2003) says that alation co- efficient of 0.5
to 1.0 implies that there is a high degree of bdiig of the data and the

instrument can be used for data collection.
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3.8 Data collection procedure

Upon obtaining an introductory letter from the wersity, the researcher used it to
get research permit from National Commission foreSce, Technology and

Innovation (NACOSTI). Thereafter, the researcharcpeded to the Sub-County
Director of Education Homa—Bay to inform the offiabout the research to be
carried out in ECDE centres. Upon acceptance ofréuiest, the researcher
presented the permit to the ECDE head teachersmtumluced the researcher to
the ECDE teachers and ECDE parents. The reseattleer presented the

guestionnaires to ECDE teachers for them to fidl bad interviews with parents.

3.9 Data analysis technique

The study employed descriptive survey design. Quasdires and observation
checklist were checked to confirm if all questidresd been answered and data
coded. Qualitative data was organized into thenmelstbe quantitative data was
calculated from the data obtained in the field. @Datas presented inform of
tables, pie charts, and bar graphs. The multiptgession models were fixed
using the help of Statistical Package for Sociatism®es Software (SPSS). Mujis
(2004) describes SPSS to have the capability @rioff extensive data handling
and numerous statistical analysis routines thatacafyze small to very large data

statistics.
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CHAPTER FOUR
DATA ANALYSIS, INTERPRETATION AND DISCUSSION

4 .1 Introduction

In this chapter an analysis of the findings is pnted based on the research
guestions; What are the effects of prompt fee pawroe participation of learners
in ECDE centres?; What is the relationship betwE@DE open days and the
learners’ participation in class?; What roles doepts play in facilitating the
ECDE learners’ homework?; and in what ways do gafterontribution to the
health of ECDE learners influence their class pgudtion in Lower Nyokal

Division, Homa-Bay District?

The chapter is organized under sub headings; guestire return rate, the
respondents’ demographic data and finally theinimpmis regarding various issues

raised in the research instruments.

4.2 Questionnaire return rate

The study was based on three sets of questionraeeset was given to the head
teachers, ECDE teachers of the particular schbalswere visited, and the other
set was for the parents. A total of 43 questiormsawere given out to the ECDE
teachers and the head teachers, 32 and 11 questeEsnespectively. Out of the
43 questionnaires, 37 of the questionnaires (2thbyECDE teachers and 10 by
the head teachers) were completely filled and ctdle back after the research,

the other 6 questionnaires were missing as a resliss of unavoidable factors
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such as failure to return by the particular teash&his gave a response rate of
90.9 percent and 84.4 percent for the head teacheds ECDE teachers
respectively. A total of 270 questionnaires werenigstered to parents out of
which 258 were completed and returned, the othegué&stionnaires were not
completed as a result of unavoidable factors sscfaidure to show up for the

appointments by the parents. This gave a respats®ft 96.0 percent.

Table 4.1 Questionnaire return rate

Respondent Sample size Returned %Return rate

Head Teachers 11 10 90.9
ECDE teachers 32 27 84.4
Parents 270 258 96.0
Total 313 295 94.4

The instruments return rate was good enough sinuhaki (2004) accepts a
return rate of 70 percent as sufficient to givéatgde analysis. In addition, Kelly,
Belinda, Vivienne & Sitzia (2003), say that an &sfaible and acceptable response
rate is 75percent for interview schedules, and G&pe for self completion
guestionnaires. The researcher also used an olisergheck list as a primary
source of data to further the research on othesiples factors that would

influence children’s participation in their varioBDE centers.
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4.3 Demographic characteristics of the respondents

In this section, the distribution of the responderity their gender, age,

professional qualifications and work experienceaenestablished.

4.3.1Distribution of head teachers and ECDE teachers bgender
To establish the distribution of ECDE teachers bypdger, ECDE teachers were
required to indicate their gender. The resultsradeeated in the Table 4.2.

Table 4.2 Distribution of head teachers and ECDE &chers by gender

Gender Head Teachers ECDE Teachers
Frequency Percentages Frequency Percentage
(f) (%) (f) (%)
Female 2 20.0 24 88.9
Male 8 80.0 3 111
Total 10 100.0 27 100.0

From table 4.2, 20.0 percent of the head teachere Wound out to be female
while the remaining 80.0 percent were male. Outthef 27 ECDE teachers,
88.9percent in Lower Nyokal Division were femalbe tremaining 11.1percent
were male. There is a big gender imbalance amomg teachers and ECDE

teachers who implement the ECDE curriculum. Thacgobf gender equity is
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supposed to be upheld by all sectors of the Mmisit Education, ECDE

inclusive.

4.3.2 Distribution of respondents by age
Age factor needs to be considered in referenceh& expected number of
retirements and replacements correspondingly ieraxm maintain quality service

provision by ECDE teachers. The findings were presein table 4.3.

Table 4.3 Head teachers and ECDE teachers’ age distution

Age Head Teachers ECDE Teachers
Frequency Percentages Frequency Percentage
(f) (%) () (%)
18-25 - - 5 18.5
26-35 - - 10 37.0
36-45 - - 9 33.3
over 45 10 100.0 3 11.2
Total 10 100.0 27 100.0

All the head teachers in the sampled schools wese the age of 45 years. It was
also established that majority of the ECDE teack&rs€0%) were between 26-35
years of age. Those in age bracket ‘36-45" were3@3 while (18.5%) were aged

between 18-25 years. Only (11.2%) were over 45syedrage. If given an
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enabling environment including proper communicatammd collaboration with
parents, majority of the teachers were middle aged thus strong enough to

deliver on their mandate.

4.3.3 Professional qualification of head teachersnd ECDE teachers
For an individual to work competently in any fiedfl education, one must have
specific relevant qualification. It was thereformperative to ask teachers to

indicate their professional qualification as shawitable 4.4.

Table 4.4 Professional qualification of head teacihg and ECDE teachers

Qualification Head Teachers ECDE Teachers
Frequency  Percentage Frequency Percentage
(f) (%) (f) (%)
Certificate 2 20.0 15 55.5
Diploma 4 40.0 12 445
Degree 3 30.0 - -
Masters 1 10.0 - -
Total 10 27 100

Table 4.4 shows that 20.0percent of the head éeadiad certificates level of
training while the remaining proportions; 40.05 qeet, 30.0 percent and

10.0percent had diploma, degree and masters quadilifns respectively. A
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proportion of 55.5percent of the ECDE teachers @Gedificate level of training

while 44.5percent were Diploma holders. ECDE edanatcombines both

academics and child care for the wholistic develephof a child. From the study
it was realized that all teachers sampled had &t la basic training in ECDE.
According to Ndani and Kimani (2010), the ECDE teacis a key and central
person to the participation of children in ECDE dmedshe must be well endowed
in terms of training to be able to keep the chiidscthool and enable the child

achieve wholistic development.

4.3.4 Teaching experience of head teachers and EC#achers
Work output and productivity to a great extent elggs on appropriate
experience. Thus it was necessary to establiskexperience of ECDE teachers.

Table 4.5 shows their response.
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Table 4.5 Experience of head teachers and ECDE tders in Lower Nyokal

Division

Qualification Head Teachers ECDE Teachers
Frequency(f)  Percentage (%) Frequency(f) Percentage (%)

1-5yrs - 12 44.4

6-10 yrs - 10 37.0

11-15yrs - 3 111

over 15 10 2 7.5

Total 10 27 100.0

Table 4.5 shows that all the head teachers fronvigited schools had over 15

years teaching experience. 44.4 percent of the E@RAE&hers had an experience

of 1-Syears, 37.0percent had teaching experiencebeaifveen 6-10 years,

11.1percent had taught for between 11-15years aother 7.5percent had a

teaching experience of over 15years. A teachingrepce of between 11 — 15

years and above was considered adequate.

4.3.5 Classification of parents by gender.

To establish the distribution of ECDE parents byhdgr, the parents were

required to indicate their gender. Table 4.6 shtheg response.
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Table 4.6 Classification of ECDE parents by gender

Gender Frequency Percentage
(f) (%)
Male 123 47.7
Female 135 52.3
Total 258 100.0

The table 4.6 shows (52.3%) of ECDE parents in Lrogokal Division were
female, while the rest (47.7%) interviewed beingendhis reveals that there is

gender imbalance among parents of ECDE learndrevirer Nyokal division.

4.3.6.Education level of ECDE parents

To establish the education level of the ECDE pardhe parents were required to

indicate their academic levels as indicated ingabV
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Table 4.7 Education level of ECDE parents

Qualification Frequency Percentage
() (%)
Certificate 92 35.7
Diploma 50 194
Degree 13 5.0
Others 103 39.9
Total 258 100.0

It was established that majority of the ECDE pase38.9percent, had either no

academic qualification or qualification higher thdegree level, other educational

attainment recorded included; Certificate (35.7#%iploma (19.4%) and degree

(5.0%).

According to Strauss and Thomas (1998), therepssitive relationship between

parents’ level of education and child health, tleégim that parents with more

education tend to have a greater access to publathh and ECDE related

facilities since they have better connections,favored by the providers of such

services and are more informed on ways of exppisinch services
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4.3.7 Parents’ age bracket
The questionnaire for the ECDE parents requiredntlie indicate their age

brackets as presented in Table 4.8.

Table 4.8 Classification of parents by age.

Age Frequency Percentage
(f) (%)
18-25 39 15.1
26-35 91 35.3
36-45 80 31.0
Over 45 47 18.2
Missing 1 0.4
Total 258 100.0

Majority of the ECDE parents in lower Nyokal werethe age bracket '26-35" at
35.35. The remaining parents were in the age btack8-25" at a proportion of

15.15, '36-45’ at 31.0 percent and over 45 at gpriton of 18.2 percent.

4.4 Effects of prompt fee payment on ECDE learnergarticipation in class.

In this section the researcher sought parents’ viewprompt fee payment and its
effect on attendance, challenges faced by parentprompt fee payment,
teachers’ method of school fee subscription andhiea’ view on the effect of

prompt fee payment on attendance.
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4.4.1Parents’ view on prompt fee paymer

Parents were asked to give their views on schaolpieyment for their childre

andthe findings were recorded irigure 4.1.

m Complete:
® Did not complet

(N=258)

Figure 4.1 Parents whi completed their children’sschool fee

Most of the parents completely paid for the terfe'ss represented k(54.0%)
while the remaining proporin (46.0%) of the parents did not p the fees in full.
This, they attributed to reasons such as; inadeqfiaance and emergen
expenses such as sickness among others. Amongtpavhn completed the
schoolfee paymer as will be seen in the teachers’ gtiennaires response, ¢
not paytheir childrers school fee in timepromptly). The parents who did |
completethe payment of school fees for their children adgtheat their childrel
participation in ECDE centers either declined,respnted by a proportion

56.0 percenand/or nconsistence in performancepresented by a proportion

44.0 percent. Othe parents whnever completed the fee payment, s parents
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argued that they face some challenges while pagghgol fees for their children.

The table 4.9 shows the various challenges.

Table 4.9 Challenges faced by parents in fee paynten

Challenges faced by parents in fee payment Percentage
(%)
Financial constrains 59.0
Paying dates close to each other 33.0
Lack Proper accountability by schools 4.0
No Response 4.0
TOTAL 100.0

Most of the parents mentioned ‘financial constiglitd be the main challenge that
they face in paying their children’s school feesS@tpercent. Other challenges
included; Fee burden at 33percent and lack of prapeountability by ECDE
teachers. The parents argued that the ECDE cdmagestheir paying dates close
to each other making it difficult for them to maeagaying the fees at the
required time. Some also say that the centers pawe or no receipting for the
payments made therefore leading to difficult actalbitity from both the center
and parents. This is represented by 4% of the ptiopoof the parents who
responded to this question. A proportion of 4peradrthe parents did not give
the exact challenge(s) that they face though thgyea that they faced some
challenges. The main challenge of financial comstnaentioned by most of the

parents in this study is in line with Achoka (200w)ose study pointed out that
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majority of communities in Kenya have financial straints which is an obstacle
to optimal access to ECDE centres. However, thdirfgs from this objective are
different from Abagi (2008) whose study reveale@ttimost parents were
unwilling to pay fee for pre-schoolers. Figure 4ridicated 54.0 percent as
number of parents who completed fee payment and@&hgpercent who did not

complete fee payment raised other reasons différemt unwillingness.

4.4.2 Head teachers’ and ECDE teachers’ perspectivam prompt fee payment

The questionnaire for head teachers and ECDE tesaobguired them to indicate

parents’ fee subscription method. This has beesepted in Table 4.10.

Table 4.10 Parents’ fee payment subscription metid according to head

teachers and ECDE teachers

Method of Subscription Frequency Percentage
(f) (%)
Monthly 31 84.0
Termly 2 54
Installments 4 11.6
Total 37 100.0

Majority of the parents 84.0percent pay their alid fees through monthly
subscription. Others, 11.6percent and 5.4perceet,other forms of installments
and per term subscriptions as ways of paying theddees. Parents argue that
monthly subscription is more relaxed method of stpson. Irrespective of the

method of subscription used by the parents, EC@Ehers argue that there is no
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prompt payment of the school fees. This affectsatitendance of the childr as

shown in the Figure 4.with the indicated proportions.

11.0%

89.0%

m Affect attendance m Does not affect attendance

(N=37)

Figure 4.2 Hfect of fee payment on learner attendance

Of thehead teachers and EClIteachers interviewed 8%6rcen, of the teachers
were of theopinior that impromptfee payment affected the attendance of
children in the ast one year at the ECDE Centef$e other proportior
11.0percent argued that fee payment pattern does not hawvectefbn the
attendance. This may be attributed to the fact sbate ECDE Centers are m«

lenient and relaxed in the fee payme

The proportion of teaers who supported the idea that prompt fee pay:
affected the attendance of the children in the EQI¥aters gave the followir

ways through which this was reflect
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Table 4.11 Fee Payment effect on attendance accardito head teachers and

ECDE teachers

Effects on Attendance Frequency Percentage
(f) (%)

Inconsistent attendance 26 70.0

Incidences of drop outs 3 8.0

Transferring to other schools 8 22.0

Total 37 100.0

The Table 4.11 shows that the children whosgyégenent was not prompt had
their attendance affected through inconsistenhdttece at 70.0percent, some had
to drop out of their respective ECDE Centers regoreesd by 8.0percent and a
further 22.0percent changed schools on fee paynedated reasons. It was also
discovered that most of the ECDE Centers sentltildren home to look for the

fee arrears with 100 .0 percent of the teachersaligtagreeing to the fact.

To confirm this, the researcher made an observdtom the class attendant

register as indicated in the table 4.12
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Table 4.12 Daily Class Attendance Register accordinto Document analysis

Response Level Frequency Percentage
() (%0)
Poor 3 27.0
Fair 8 73.0
Good 0 0.0
Total 11 100.0

Table 4.12 showing learners attendance to the ECBiders indicated that
73.0percent Of the centers showed an average attea@f learners with less than
25.0percent of the children absent in a typical, diag rest 27.0percent indicated
poor attendance with 25.0% or more missing in &glpschool day. This means

that good attendance is less than 10.0percent tesem.

4.5 Relationship between open days and the learnéectiveness in class

The study sought to establish the relationship betwparental participation
during open days and learners’ activeness in dgsasking the parents to give

their views.

4.5.1 Parents’ viewpoint on open days

To establish the relationship between parentalgyeation during open days and
learners’ activeness in class, parents gave out tiews as indicated in figure

4.2.
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72% ® Do not participat

(N=258),,
Figure 4.3 Open dayparticipation by parents according to parents

From thequestionnairefilled in by the parents, 72.0 percdatled to participate

in last term’sopen day while, 2.0 percenbf the parents participat.

Of the 28.0percen of the parents who attended the open da§$€ percent of the
parents were of the opinion that the open day wegertant to the development
their children while 4.0 percent wereof the contradicting opinio This is

indicated in Figure 4.

42 0% e .
_ A @ N
A —58_0%
e = Important
. aeaaw . 2 1

H Not Important
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(N=258)



Figure 4.4 Importance of open days according to pants

Of the 58.0 percent of the parents who were ofofieion that open days were
important to the development of their children, dzthgheir arguments on the

following factors as shown in Table 4.13.

Table 4.13 Importance of open days according to pants

Importance of Open Day Percentage
(%)
Helps in understanding the children 34.3
Motivates both the children and teachers 58.1
It bonds the parents and teachers 7.6

Most of the parents who attended the open day hadopinion that it was
important. The parents indicated it helps motivatéh the children and teachers
as represented by 58.0 percent, this is due taweds given to the top children
and to teachers whose classes have shown greamoviements in their
performances. The remaining proportions, 34.0 pere@d 8.0 percent, of the
parents based the importance of open days on inmgawnderstanding of their
children and teachers and bonding respectivelys. Theans that a reasonable
percentage of parents consider attendance to apgntteir responsibility to be
involved in their children’s education .According Bastiani (2003) open days

provide an opportunity for parents to discuss thhildren with teachers and also
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offer the potential for the school to actively itw® parents in supporting the

children’s school targets and learn

4.52 Head teachers andeachers’ viewpoint on open days

Of the teachers who had organized Open days in skhbol term calendar, hi

different frequency at which they organized the ®@#ays as shown in tt

Figure 4.5
80%
60%
40% 9.0% 13.0%
20% B —— — S
0% — —
Yearly Twice a year Termly
(N=37)

Figure 4.5 Openday organization by schools

Majority of theECDE Centers have their Open days organized yé&anbyighout
the academic calenc, represented 78.0 percent. Otheepresented by13.0
percent and 9.Qpercent have their OpeDays per term and twice a y
respectively. The large proportion that holds thgero day per year may |
attributed to the importance highlighted by theegp#s on the same. Most of t
teachers whose ECDE centers organized open dayargiged that the Open D

actually improved tF attendance of the learners in the ECDE Centerschbes
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also went ahead to give the various ways througitiwparents and children

participated during the Open Days.

Table 4.14 ways through which parents participatediuring the Open Days

Method of Participation Percentage
(%)
Accompanied their children to school 21.0
Discussing the development of their children in EECD 56.0
Centers
Provision of learning materials 7.0
Offered financial support 16.0
N= 258

Most of the parents 56.0percent spent most ofr thigie in the open day
discussing the development of their children in ECOenters. The other parents
either participated through accompanying theirdieih to school 21.0percent,
provision of learning materials or by offering fir@al support during the open
day at 76.0percent. The results show that the e aware of the need for
open days in ECDE Centres. This indicates that seeythe need of open days as
an important part in the wholistic developmentradit children.

The head teachers and ECDE teachers further gawehew views on ways

through which learners participated during opersdeg/indicated in Table 4.15
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Table 4.15 Ways of participation during open days ¥ learners

Method of Participation Percentage%

Reciting poems and singing 63.0
General learning activities 22.0
Helping in presentation and organizing of awards .015
N= 37

Most of the learners, 63.0percent, are engagedtertainment of the attendees of
the Open Day through reciting poems, rhymes, d&xcgovement and singing.

The remaining proportions, 22.0percent and 15.@pérare either in general
learning activities and helping in presentation @nganizing of awards. These

findings reveal that open days enhance participaif&ECDE learners.

Although a percentage of parents who attend opgs jlarticipate as well as their
children, teachers face a number of challengesrépgration for open days as

indicated in Figure 4.6.
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Improper crordination between
organizers and attend:

18.0%

Inadequate finance to organize Open 21.0%

Absenteeism by both parents and chil 61.0%

0% 50% 100%

N=37
Figure 4.6 challenge:won preparing for Open Days.

The most pronounced challenge is the absenteeistiothythe parents and t

childrenat 61.0 perce. Other challenges sited included inadee finance to
organize open da21.0 percent and poaoordination betwe¢ organizers and
attendeesSome parents fail to attend the Open Day whichuin tnakes them t
hold back their children at hon This meanghat most ECDE institutions rart

organize open da and those that organize are discouraged by theioneq
challenges.This is in line wth Kenya School Improvemeriroject (KENSIP)

survey report, 004 which confirmedthat open days are organized in very -
urban schools in Kenya and rarely in the rural st Since the data we
collected mainly in a rural set up most parentsemaurd to be absent whe

invited for interview schedule
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4.6 Parentalfacilitation of learners’ homework and learners’participation in

ECDE centres.

On this objective the researcher sought pa’ and teachers/iews on homework
facilitation by parents, challenges faced by paremt homework facilitatior

methods of facilitation and ways of mitigating 'challenges.
4.6.1 Parents’ viewpoin on homework facilitation

The parents were asked to give their views on hamrlefacilitation, challenges
methods used and ways of mitigating the challengbese have been presen

in figures and table

88% m Facilitate

E Do not facilitate

N=258
Figure 4.7 Rarents who assist learners with homewor|

Majority of the parents, £0 percent, do nofacilitate (assis their children’s
homeworkwhile 1z.0 percent do facilitate their childre®mework. Out of th
parents who facilitate (assist) their children’srteawork mentions helping the

with activities such as scaffolding, number world aeading. The same pare
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who assist the children with their homework, 95¢@cent, are of the opinion that
homework actually improved their children’s papiion in the ECDE Centers
and only 5.0 percent see no improvement on theicpjation based on

homework. Although homework is highly supporteduasful (Reynolds, 1991),

there are mixed research findings about consistekdéges between homework
and learners achievement; (Grolnick & Slowiacze894 Corno 1998), some
research findings have questioned the value oinparavolvement in homework

(Casanova 1996; Levin 1997).

Even though there is an almost perfect improvenreparticipation in the ECDE
centers among the children whose parents assisgtomework, the parents

identified some challenges that they actually f@ae@resented in table 4.16

Table 4.16 challenges faced by parents in facilitmin of their children’s

Homework

Challenges Percentage (%)
Lack of expertise in dealing with children 17.0
Not enough time 12.0
Children tend to be tired at night 15.0
Too much homework and complicated 20.0
Inadequate reading materials 13.0
Slow understanding by the children 24.0
N=258
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Majority of the parents sited slow understandifighe children while assisting
them with their homework at (24%), other challeng#sd were; too much and
complicated homework (20%), Lack of expertise ialohg with children (17%),

Children tend to be tired at night (15%), Inadequatading materials (13%) and
lack of enough time to spare for children’s homdw(it2%).These challenges
reveal low parental facilitation of learners’ honww and this means that
teachers give homework assuming that parents emtectime and avail materials
to help learners with homework. According to Ndegwéengich & Abidha

(2004), homework is assigned on the assumption plaaénts or other older
members have the capacity to assist the pupilstiaaidhome environment is

conducive for the pupils to do homework.

4.6.2 Head teachers and ECDE teachers’ viewpoinhdiomework facilitation

by parents

The ECDE teachers allow the parents to assist théidren with homework. A
proportion of 84.0 percent of the teachers saitttiey actually allow the parental
facilitation of children’s homework while the remaig 16.0 percent do not allow

it. This facilitation is done through various wagindicated in the table 4.17.
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Table 4.17 Methods of facilitation of learner’s homnework by teachers

Methods of Facilitation Percentage (% )

Ensuring children are given homework 25

Ask parents to avail learning materials 25

Monitoring the given homework 50
N=37

In the table 4.17, most teachers agreed to betiagsigarents in facilitation of
learners’ homework by; Monitoring homework (50%3¥ering children are given

homework (25.0%), asking parents to avail learmragerials (25.0%).

Teachers interviewed argued that homework improwed participation of the
children. However, they highlighted the following ¢he challenges that they
faced when they support parental facilitation af tearners’ home work. These

challenges are shown in table 4.18.

Table 4.18 Challenges faced by head teachers and BE teachers when they

support parental facilitation of learners’ homework.

Challenges in Homework facilitation Percentage (%)
llliterate parents 17.0
Some parents do homework on behalf of childr 44.0
Irresponsible parents 38.0
N= 37
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Out of the teachers interviewed, 44.0 percent gu@ents doing homework on
behalf of their children as a major challenge, otlohallenges included,;
irresponsible parents 38 percent and illiterateeqi@r 17.0 percent. These
challenges reveal poor methods of homework fatdita by parents .This
confirms Kenya School Improvement Programme KEN&®BO4) survey report
which indicated that either the pupils do not gétcuate parental guidance with
their homework or that they are assigned a lot ahéwork that they cannot

complete in time.

The teachers went further to suggest ways througilchnsuch challenges could
be mitigated. In the Table 4.19, the two ways satggk as measures to help

reduce the challenges as represented.

Table 4.19 Measures to mitigate the challenges orokhework facilitation

Ways of Mitigation Percentage (%)

Sensitizing parents on importance and ways ( 34.0
assisting their children in Homework

Organize more Open Days to discuss acaden 66.0
matters and parental involvement related issL

N=37

When the respondents were asked to suggest measuragtigate challenges
faced by teachers in supporting parental facibtaof learners’ homework, there
response was as follows; ECDE centers need to izganore open days to

discuss academic matters and parental involvenreréarners’ academic and
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related issues 66.0percent and sensitizing parenh® importance and ways of
assisting their children in homework 34.0percent.
To further the study the researcher made an obs@nvan how the parents

signed the diaries sent to them through their childas indicated in table 4.18

Table 4.20 Home work diaries

Response Level Frequency Percentage
® (%0)
Poor 9 82.0
Fair 2 18.0
Total 11 100.0

Among the schools sampled for the study 82.0perlzarked knowledge of the
home diaries, the reason for the high poor rankiggthe researcher, the rest
2(18.0%) had knowledge and kept homework diarie®nEhough, the ECDE
centers that used homework diaries complained e@fr¢huctance on the side of

the parents in looking at them and signing.

4.7Ways by which  Parental contribution to health oflearners influence
their participation in ECDE centres.

In this section parents’ and teachers’ views werggat on common ailments, the

extent to which they affected learners, steps sstgdeto minimize and ways to

prevent the effects.

4.7.1 Common Ailments as suggested by parents atehchers

To identify common ailments among ECDE learnersepia’ suggestions were

sought and indicated in Table 4.21
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Table 4.21 Common ailments as suggested by parents

Common Ailments Percentage (%)
Cold and Flu 15.1
Worms 8.8
Typhoid 15.1
Cholera 4.5
Jiggers infection 2.4
Diarrhea 3.6
Malaria 50.5
N=258

The study revealed that most of the children iInE@DE Centers suffered from
some common ailments which tended to cut acrogsthetparents’ and teachers’
views at relatively the same degree as both thehéra and the parents gave the
same responses. The common ailments were found moalaria, typhoid, water-
borne diseases, ringworms, diarrhea and jiggerse Tdble 4.19 shows
percentages of cases per ailment. It was estatlligteg malaria was the major
common ailment represented by 50.5 percent folloledholera and influenza at
the same percentage (15.1%) respectively. Thedsfa are in line with a study
conducted by Abagi (2008) which revealed that nomshmon illnesses among
the 3-5 year old children include; malaria, typhoimtater-borne diseases,

ringworms, diarrhea and jiggers.

The study showed that most of these diseases omewmit affected the

participation of the children at their respectiveBE Centers at different degrees.
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The figure 4.8shows the indings of the study on thextnts to which thi

ailments affected the participation of the child

40%
am—
40% 31% ]
35% c— E 4 26%
30% E 4 — PR
25% = = =
20% - | —= | = |
0 —= | = - —=— 3%
10% — — ———
% | = E 2 =
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Very Greal  Great Moderate Little Extent
Exten Extent
N=258

Figure 4.8 Exents to which the ailments affected the participabn of the

children.

The common ailments at a higher proportion haveeatgextent effect on tt
participationof the learners at tt ECDE Centers represented at 40.0pe! while
they have little extent of fect at the least proportion, 3.0perc¢. Due to the
effects of the ailments, parents and teachers #igdollowing as measures th
used to control thesailments. Table 4.20 and 4.8how the views of the parer

and that of teachers as far as the control ¢ commonailments is concerne
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Table 4.22 Steps suggested by the head teachers aB@DE teachers to

minimize the emergence of the common ailments

Measures to minimize ailment Percentage (%)
Hospital visits & immunization of children 47.2
Educate parents on primary health care 25.0
Proper & protective clothing 11.1
16.7

Maintenance of hygiene and proper nutrition

N=37

Most of the teachers suggested hospital visitsigmaunization of children as the
main measure to minimize the emergence of the camaiments 47.2percent.
Other measures suggested were; educating parentpriorary healthcare
25.5percent, proper and protective clothing 11dger and maintenance of

hygiene and proper nutrition 16.7percent.

Table 4.23 Ways to minimize the emergence of theroonon ailments

Measure of control Percentage (%)
Bed Net use as a measure to minimize the ailment 33.1
Maintenance of hygiene and proper nutrition 24.2
De-worming as a measure to minimize the ailment 6.7
Use protective clothing as a measure to minimize th 1.2
ailment

Taking kids to the Hospital as a measure to mingmiz 34.7
the ailment

N=258

The proportions in the table 4.23 suggested thait miothe respondents preferred

to take their children to hospital as a measumaiofmizing ailments 34.7percent.
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Most of the parents interviewed recognized immuioraand vaccination as an
important factor in reducing incidences of infeati®4.0percent. It was followed
closely by the use of bed nets as a measure otiregithe incidence of ailment
33.0percent. This may be attributed to the fadt Maaria was earlier mentioned
as the most common ailment at 50.5percent, by #renps interviewed, other
measures included maintenance of hygiene at 24&@per De-worming and
ensuring the children wear protective clothing saslshoes and warm clothing at
6.7 percent and 1.2 percent respectively. Prus85)2ih a study with WHO
Geneva, asserted that infestation with soil trattechiworms are attributed to
inadequate sanitation and hygiene.

The researcher’s observation on general groomintheflearners is shown in

Table 4.24.

Table 4.24 General grooming of learners accordingtobserver

Response Level Frequency (f) Percentage (%)
Poor 5 46.0
Fair 4 36.0
Good 2 18.0
Total 11 100

Table 4.24 showed that 5 (46.0%) of the 11 schdwld a poor learners’
presentation, closely followed by 4 (36.0%) schoalhich the researcher

described as fair general grooming. In the remgi2ir§18.0%) of the schools had
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a grooming that could be described as good. ThearekBer considered general
children’s hygiene and uniform presentation. Gelherthis is an indicator that
the parents are either negligent or too busy ndtto the welfare of their young
children. This concurs with Akwach (2008) studyiethstates that most parents
between age of 20-35 years in marginalized andidesgaged areas have limited
knowledge on wholistic and comprehensive childirgpand use poverty as an
excuse to be dirty and careless with their children addition to general
grooming of the learners the researcher also obdezgnditions of packed meals
for the learners as indicated in Table 4.25.

Table 4.25 Conditions of packed meals for the leasrs according to the
observer

Response Level Frequency (f) Percentage %
Poor 7 64.0
Fair 3 27.0
Good 1 9.0
Total 11 100

Most of the schools sampled, indicated a poor perdmce considering
conditions of the learners packed meals at (64.@%)le the rest (27.0%) and
(9.03%) ranked fair and good respectively. Worsingcio, most of these schools
never had feeding programs neither did the learparents pack for them meals
nor snacks. This could impact negatively on thenlews’ participation, since they
get hungry quickly and hunger lowers the attenipan of these young learners.

Poor nutrition is also a predisposing factor totaiar health related problems
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among the learners .According to Abagi (2008), mition is one of the main

causes of childhood ailments.
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CHAPTER FIVE

SUMMARY, CONCLUSION & RECOMMENDATION

5.1 Introduction

This chapter presents the summary of the studyclesions, recommendations
and suggestions for further research.

5.2 Summary of the study

The purpose of the study was to assess the induehparental involvement on
learners’ participation in ECDE centers in LowerdNgl division, Homa-bay
district. This was done by examining various vdaabthat would influence
learners’ participation in Early Childhood Develogmh Education institutions.
These variables included prompt fee payment issopsn day attendance by
parents, facilitation of learners’ homework andgpdial contribution to health of

learners which formed the research objectives.

However to help realize the research objectivesr fesearch questions were
constructed thus linking the research study to dbgctives. The study used
descriptive survey research design in attempt tieatorelated information. The
relevant data was gathered by use of questionpamesview schedules and
observation checklist. The data was later analyedrding to the objectives and
research questions .Quantitative data was analymedg S.P.S.S software
program, computed into statistical measures ofraetgndency and presented in

frequency Tables and Figures.
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5.3 Summary of the findings

The objectives of the study centered on establishiie extent to which prompt
fee payment; open day attendance, home work it and health of learners
determine their participation in ECDE centers. Indey to achieve these
objectives, the study administered questionnaiceE€CDE teachers, interview
schedules for parents and observation check listalso used to obtain first hand

information.

The findings on prompt fee payment and learnerstigpation established that
though most parents completed fee payment for @ieEElearners represented by
54%, it was not done promptly. Some learners hadoetgent home for fee, this
impacted negatively on the attendance of learnmrsesa Percentage of the
learners were inconsistent in school attendanceesdropped out of school
completely and others transferred to other scho®lsese factors generally
lowered participation of learners because partimpaand attendance of learners
are inseparable. Learners’ participation at the EGE2ntres can be observed
when learners are enrolled at the centres, thepaitonsistently and take part in
activities such as; language, number work and enmiental, music, art and craft

as well as religion.

The research further found out that most parentsaloattend open days in
schools indicated by 72.0%. In addition, some stshdo not organize open days.

However, in the ECDE centres where it is organiaad some parents attend,
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represented by 58.0%. The parents agreed thatdgysnwere important and gave
out the following reasons to support; help in ustirding the children, motivates
both the children and the teachers, bonds theengar and teachers among
others. Those ECDE institutions with open daygpmans do it mostly on a
yearly basis, thus majority of the respondents wefreghe opinion that the
frequency of open days in Lower Nyokal division tewiewed. Again parents
should be encouraged and sensitized on the iampmetof parental participation

during open days.

The study further found out that home work fadilda by parents is not
adequately done by most parents. These are a#tdlatf actors such as; parents
commitments, inadequate knowledge and skills tesatise learners and lack of

appropriate materials to assist them.

On health and participation of learners the findirffigppm the study showed a
series of common ailments ranging from, malariphtyd, common cold and flu,
water bone diseases like bilhazia among otherhofljh teachers and parents
argued that they take the affected children tohtbspital as a measure to prevent
and to treat the ailments, the effects of the ailn@n the learners was still high.
This raised an eyebrow among some respondents sghedthat the children do

not complete right dosage meant to treat particilarents.
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5.4 Conclusions

Based on the first objective of the study on profeptpayment and participation
of learners in ECDE, the study has established han teachers and parents
responses that although most parents completedhigren’ school fee, it is not
prompt as learners have to be sent back home éorTieis causes absenteeism,
drop out and mobility of learners from school td@al. Therefore the study
concludes that fee payment is vital for facilitatiof learners’ performance.
According to the basic education Act 2012, educaiio Kenya is free and
compulsory. However, this policy has not been filiyplemented, and therefore
the parents need to be responsible and fully iradlin education of their
children .According to ECCD Act (2002), parents arecouraged to be more
willing to contribute to their children’s educatidhrough moral and financial

support instead of being an obstacle.

On open day attendance by parents, both teachdrharparents agreed that it is
important; although the study showed a poor paiton rate by parents on open
days and that some schools had never even orgaoieeth the first place. For

the schools that organized such days, they needmymrove as parents

complained about the organization and this couldal®ng the reasons for the
poor participation, in addition the frequency atiebhthese days are organized is
still poor and adjustment should be made. Thesades are like a young tree in

the nursery that must be properly tended in ordegrow into a big tree and the
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importance of grown trees are countless and weliknto every member of the

society.

In addition the study established that teachers tgarners homework based on
the assumption that parents or older members iilié@nhave time and expertise
to help learners and that relevant materiagaovided by the families to assist
the learners in homework .However, the study reace@a number of challenges
that impede effective facilitation of learners’ hework .Among the challenges
are; lack of expertise, inadequate time, too muoth eomplicated homework,

inadequate materials and slow understanding byedraers. Therefore the study
concludes that school policy on homework needstddyeloped in collaboration
with parents to make it successful as teacher rnelpuds and some parents
actually agree that homework enhanced learnerdicgmation at the ECDE

centres.

5.5 Recommendations

To achieve wholistic development of ECDE learnegpsyents need to be
sensitized on the importance of facilitating thelmldren’s education through
prompt and timely payment of their school leviesitibhely fee payment impact
negatively on the child’s participation in classedto inconsistency in class
attendance as some learners are sent home forldeleso In addition, to avoid

dangers that may crop in from children being semd, the government should
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come up with and implement policies to subsidizenake preschool education

free and compulsory.

Parental involvement in open days should be engedrand parents sensitized
on the same. From the study it was evident thah afseys are important in a
child’s education, it is therefore pertinent that such &vdre organized more
frequently, possibly termly. The government shaalkb consider developing and
implementing policies that support this since tlodaborative effort enhances

children’s learning.

Parents and teachers should adopt modern meth@dsnohunication such as; the
use of mobile phones, diaries and notebooks toreheommunication. Parents
and teachers should embrace parents — school goivaion for improved

participation of ECDE learners.

Teachers should establish effective ways for parewot support learners’
homework. This enhances participation of learners @ the attention given to

the feedback from either party on the child’s suppo

To eliminate health related issues, parents andhé&ea should ensure that
children take and complete the right dosage giwerevery ailment. As a matter
of fact the study suggested that both the pamadtteachers preferred taking
the children to the hospital as a measure @luagiemg occurrence of ailment,

yet the rate at which common ailments affect le@riestill high, this may be an
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indicator that the medicine prescribed in the pitats are not used in the right

way.

5.6 Recommendations for Further Research

The researcher recommends further studies to béedaout in the following

areas;-

(1) A study on developmental dimensions between childného attend
private ECDE centres and public ECDE centres aetqwimary levels of
learning.

(i) A comparative study between parental involvementpublic ECDE
centers and private ECDE centers

(i) A similar study on the influence of parental inv@ivent on participation

of learners in ECDE centers in other counties.
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Appendix A
A LETTER OF TRANSMITAL

University of Nairobi

Janet Achieng Ochindo,

Box 30197,

Nairobi.

Dear Sir/Madam,

RE: Influence of Parental Involvement on Participaton of ECDE Learners

| am a student of the University of Nairobi purgyia Masters Degree in
Education Administration and Planning, specializingCurriculum Studies. |
intend to carry out the above study in your arepaat of the requirements for the

fulfillment of masters of education program.

The purpose of this letter is to humbly request t@participate in the study by

completing the attached questionnaires and resfmtined interview schedules.

Your assistance and cooperation will be highly apiated.

Thank you in advance.

Yours faithfully,

Janet Achieng Ochindo,
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Appendix B
QUESTIONNAIRE FOR HEAD TEACHERS

Please respond to each question by providing retéaéormation.

Kindly, answer as honestly as possible.

Section A: Demographic Information

1. What is your gender?

Male [ ] Female [ ]

2. Indicate your age bracket.

(@18-25] ] (b)26-35[ ] @ —-45[ ] (d)Over4ds5[ ]

3. What is your highest professional qualification?

Certificate [ ] Diploma|[ ] Degree [ ] Masters

[ 1PhD[ ]

4. What is your teaching experience?

Lessthanoneyear|[ ] l1-5years[ ][6-10years|[ ]

11-15years [ ] Overl5years|[ ]

5. How many children do you have in your ECDE cehtr

Lessthan20 [ ] 20-40 ] 40 - 60 []
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70-80[ ] 80-100[ ] Over 100 [ ]

Section B: Fee Payment and Learners’ Participatiorn ECDE class

6. How much fee did parents pay per child per terithelast 1 year?

7. How did the parents pay fee (subscribe) in thelastar?

Monthly [ 1T Termly [ ] Yearly[ ] Installments [

]

8. Did the fee payment affect enrolment lastoney®d&a® [ ] No[ ]
IfYeS, HOW? ..o e

9. Did the fee payment affect attendance in the lagdat? Yes [ ]
No[ ]

IS, NMOW 2 e e

10. Are the ECDE children sent home for fee? Yes | No[ ]

Section C: Parents Participation on Open Days

11. (i) Have you organized open days for parents inrY@DE Center in the

last one year? Yes|[ ] No[ ]

(i) If yes how frequent,

Yearly[ ] twiceayear[ ] Termly[ ] More than twice ayear|[ ]
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Never[ ]

12. Did Open Days improve ECDE enrollment in the lasirt?
Yes [ ] No [ ]
Did Open Days improve attendance of learners ¢ast?
Yes [ ] No [ ]

13. How do ECDE parents participate during Open Days?

14. How are ECDE learners involved during Open Days?

15. What challenges do you encounter during Open Days?

Section D: Parental Facilitation of Learners’ Homevork

16.Do your parents assist learners in homework? Yes ]| No [ ]

If YES, NOW IS 1L HONB? ..o e e e ee

17.How do you involve parents with the learner’s Horoex®

18.Did homework improve class participation last term?

Yes [ ] No [ ]

19.What challenges did you encounter in parentalifation of learners

010) 0[S\ (0] 4 LT
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20. Suggest ways to mitigate challenges .............coccoviiiiiiiicii e,

Section E: Health and Learners’ Participation in ECDE class.

21.Basing on the marking of the Daily Attendant Regjisabout how many

on average are absent in your class per day?

0-2[ ] 3-5[ ] Over5[ ]

22.Do you maintain a health record for children in yoantre?

Yes [ ] No [ ]

23. List in order of prevalence, five common ailmetitat children in your

ECDE centre suffer from?

24.To what extent do the aliments mentioned above caffehildren’s
participation in class?
i. Very great extent [ ]

ii. Great extent [ ]
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iii. Moderate extent [ ]
iv. Little extent [ ]

25.What steps have you taken to minimize incidencabnefss in class?

26. Indicate True (T) or False (F) appropriately farclk of the following

statement; %se atick[ ]

Statement True False

—h

My ECDE centre has toilets specifically set aside

ECDE children alone.

Children in my ECDE centre share toilets with tleetr

of the school community.

My ECDE centre has no toilets at all.

27. What is the main source of water in your school?
i. Borehole, [ ] ii. Roof [ ] ii Lakd ] iv River
[ ]

28. What percentage of children in your class has deiagp the National
Immunization Schedule?
i. 100% [ ]
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ii. Over 50% [ ]
iii. Below 50% [ ]

Thank you for your participation.
Appendix C
QUESTIONNAIRE FOR TEACHERS

Please respond to each question by providing retéaéormation.

Kindly, answer as honestly as possible.

Section A: Demographic Information

1. What is your gender?

Male [ ] Female [ ]

2. Indicate your age bracket.

(@18-25[ ] (b)26-35[ ] @ —-45[ ] (d)Over4d5[ ]

3. What is your highest professional qualification?

Certificate [ ] Diploma[ ] Degree [ ] Masters

[ 1PhD[ ]

4. What is your teaching experience?

Lessthanone year|[ ] l1-5years[ ]6-10years|[ ]

11-15years [ ] Overl5years| ]
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5. How many children do you have in your ECDE cehtr

Lessthan20 [ ] 20-40 ] 40 - 60 []

70-80[ ] 80-100[ ] Over 100 [ ]

Section B: Fee Payment and Learners’ Participatioin ECDE class

6. How much fee did parents pay per child per terthe last 1 year?

7. How did the parents pay fee (subscribe) in thelastar?
Monthly [ 1T Termly [ ] Yearly[ ] Installments [
]

8. Did the fee payment affect enrolment lastoneyd&a® [ ] No[ ]
IfYeS, HOW? ..o

9. Did the fee payment affect attendance in the lasak? Yes [ ]
No[ ]

I Y ES, NOW 2 e e e e

10. Are the ECDE children sent home for fee? Yes | No[ ]

Section C: Parents Participation on Open Days

11.(i) Have you organized open days for parents inr f§ODE Center in the

last one year? Yes|[ ] No[ ]
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(i) If yes how frequent,

Yearly[ ] twiceayear[ ] Termly[ ] More than twice ayear|[ ]

Never[ ]

12.Did Open Days improve ECDE enrollment in the lastt?
Yes [ ] No [ ]
Did Open Days improve attendance of learners éast?
Yes [ ] No [ ]

13.How do ECDE parents participate during Open Days?

14.How are ECDE learners involved during Open Days?

15.What challenges do you encounter during Open Days?

Section D: Parental Facilitation of Learners’ Homevork

16.Do your parents assist learners in homework? Yes ]| No [ ]

If yES, NOW IS It AONE? ...evveiiiiiiie e e e e e e e e e e e e ee e eeeannees

17.How do you involve parents with the learner’s Horoex®

18.Did homework improve class participation last term?

86



Yes [ ] No [ ]

19.What challenges did you encounter in parentalifation of learners

NOM WO K 2 e e e e e e e e e e e e

20.Suggest ways to mitigate challenges ..o

Section E: Health and Learners’ Participation in ECDE class.

21.Basing on the marking of the Daily Attendant Regjisabout how many

on average are absent in your class per day?

0-2[ ] 3-5[ ] Over5[ ]

22.Do you maintain a health record for children in yoantre?

Yes [ ] No [ ]

23. List in order of prevalence, five common ailmetitat children in your
ECDE centre suffer from?

viii.
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24.To what extent do the aliments mentioned above ctffdhildren’s

participation in class?

v. Very great extent [ ]
vi. Great extent [ ]
vii. Moderate extent [ ]
viii. Little extent [ ]

25.What steps have you taken to minimize incidencabnefss in class?

26. Indicate True (T) or False (F) appropriately facle of the following

statement; l{se atick[ ]

Statement

True

False

My ECDE centre has toilets specifically set aside

ECDE children alone.

—h

Children in my ECDE centre share toilets with teetr

of the school community.

My ECDE centre has no toilets at all.

27. What is the main source of water in your school?
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ii. Borehole,[ ] ii. Roof [ ] ii Lakd ] iv River
[ ]

28. What percentage of children in your class has detagp the National

Immunization Schedule?

iv. 100% [ ]
v. Over 50% [ ]
vi. Below 50% [ ]

Thank you for your participation.
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Appendix D
QUESTIONNAIRE FOR PARENTS
Section A: Demographic Information
1. Gender of the parent?
Male [ ] Female [ ]
2. What is your age bracket?

(@) 18 —25[ ] (b)26-35[ ] (€)36-45[ ] (d)Over45]
]

3. What is your highest academic qualification?
Certificate [ ] Diploma|[ ]Degree|[ Others|[ ].

4. How many children do you have in ECDE centre?

SectionB: Fee Payment and Learners’ Participation in ECDE tass
5. Did you complete fee payment last term? Yes || No [ ]

I N O, WY 2 e e e e e e e

6. How did late fee payment affect participationyotir child in ECDE class last

LS 112

7. What challenges do you find in payment of feer fogour
(o] 71 (o o PPRPRRRP N

90



8. How do you mitigate the challenges?........ccccceevviiiiiiiiiieiii e

Section C: Parents Participation on Open Days.
9. Did you attend any Open Day last term? Yds |. No [ 1

10. Briefly explain YOUr @aNSWEI? ............cemmmmiieeeeeeeeiieeeeeeeeiiiiiiiss e

11. Did you find Open Days of any importance?
Yes [ ] No [ 1
If yes, briefly explain NOw ...

12. How did you participate during Open DayS2u.......ccovvvieiiiiininineennnnn

13. How can Parents participation during Open Daynproved?

Section D: Parental Facilitation of Learners’ Homevork

14. Do you assist your child in homework? Yes B No [ 1]
1S ES TN 10 1P
15. Has homework improved your child’s participatin class?

Yes [ ] No [ ]
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16. What challenges do you

ST A ToT0 ] U] 0] (=]

17. How can the said challenges be mitigated? ................cccceei e,

Section E: Health and Learners’ Participation in ECDE class.

18. What are the common ailments at home?

19 To what extent do the ailments affect the attendaric/our child?
(i) Very great extent (ii) Great extent (iii) Moderabetent

(i) Little extent

20 What steps have you taken to minimize the

AU NS 2 e e e

21 What is the source of water for drinking at h@me

22 How do you ensure the water is safe for drinRing

Thank you for your participation.
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Appendix E

OBSERVATION CHECK LIST

OBSERVE

POOR

FAIR

GOOD

General Grooming of

Learners

Conditions of packed mea

for the learners

Parents diaries

Learners’ Attendance
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Appendix F: Research Permit
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