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ABSTRACT

The purpose of the study was to investigate scHaotors influencing
mainstreaming of peace education in public primaghools in Kadibo
division, Kisumu East District, Kenya. Objectivaciuded, to establish the
extent to which teacher training and availabilitfy instructional materials
influence mainstreaming of peace education and absaletermine how
teaching methodology and teacher attitude influemegnstreaming of peace
education. This study employed a descriptive surdegign. The target
population of the study consisted of 42 schoolshd@dteachers, 356 teachers
and the D.E.O. A study sample made up of 24 schoatgjether with their
head teachers, one D.E.O and 107 teachers fromitf®on was used for the
study. Primary data was collected using both inéevv guides and
guestionnaires. A pilot study was conducted todedé the research tools. Data
was analyzed using both quantitative and qualgatechniques. Quantitative
data was analyzed using descriptive statistics thighaid of Statistical Package
for Social Sciences (SPSS) version 17.0 and thesepted in tabular forms
indicating frequencies and percentages. Qualitadia® was analyzed using
thematic approach guided by the objectives of telys From the findings
majority of the teachers acknowledged that teactnaming influenced
mainstreaming of peace education to a large extémailability of
instructional materials also highly influence maieaming. The kind of
teaching methodology employed by teachers in thgion also influence
mainstreaming of peace education negatively. La#illy negative attitudes of
teachers have also highly influenced mainstreamingeace education. The
study concluded that mainstreaming of peace educatas highly influenced
by school factors such as teacher training, awviitlabof instructional
materials, teaching methodology and teacher a#titudhe researcher
recommended that the Ministry of Education througénya Institute of
Curriculum Development (KICD) together with Teadietraining colleges
and universities should embark on training of elahers on peace education
through in -service and pre-service training pragrees. KICD should also
avail sufficient number of copies and pieces oktvaht (peace education)
instructional materials and teachers to emphasizkearner centered teaching
methods in schools to motivate learners to acquéi@ce ideals. Based on the
findings of this study, the researcher suggests tthere is need for further
research to establish whether there is a link betwgeace education at the
primary school level and student riots at the sdaon school, college and
university levels of learning.
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CHAPTER ONE

INTRODUCTION
1.1 Background of the Study
Aristotle, one of the renowned philosophers steged, “Good habits formed
at youth make all the difference”. Education rersdime most viable tool for
the transformation of human behaviour and developroé the society. It is
also the vehicle for engineering the behaviorsjtuaiits and skills of
individuals towards empowering them to positivebntibute to their personal

growth and the development of the society (Mom@fi,3).

The most significant way of promoting a culture peace is through peace
education. Children often begin to define their adeas of war between the
ages of six and seven. Hicks (2004) conclude pleace education needs to
start at the primary school level, to help childréevelop their personal
relationship and conceptual understanding of peReardon and Cabezudo
(2002) emphasize the importance of starting peadceation programmes at
the primary school level. At this learning stagarhers can benefit more from
peace education, since they are able to criticafiect upon concepts like
violence, war and peace and be able to develogroatige attitudes of living

in community (Simpson, 2004). To strive for peatiteere must first be a
commitment to teach peace, in particular to prinstyool children, since they

are the ones who must constitute a new generatipaacze makers.



The world’s social environment is faced with alh#és of negative trends which
have manifested in increased crime levels, violedogy abuse, terrorism, war,
conflicts, and behavioral problems affecting negdti the people’s lives
necessitating mainstreaming of peace educatiorhén curriculum (Lopes,
2006). Pupils spend much of their time at schoolemshthey acquire
knowledge, skills, attitudes and values needed riagbchanges in their
behavior hence there is need to begin building muiorces against violence
in their minds at a very tender age to ensure ttheit attitudes are structural
towards reaffirming the images of peace. Therefm&jlling peace values in
the minds of pupils is an urgent necessity. In ptdelo so, teachers need to be
trained on peace, have the right instructional melse use the suitable

teaching methods and have the right attitude (Lop@36)

Peace education is teaching the information, dtiy values, and behavioral
competencies needed to resolve conflicts withoatewice and to build and
maintain mutually beneficial, harmonious relatiapsh(Johnson & Johnson,
2006). The ultimate goal of peace education isifidividuals to be able to

maintain aspects of peace among themselves (ims@pe peace), individuals
(interpersonal peace), groups (intergroup peacw),cauntries, societies, and
cultures (international peace) (Johnson & Johngi05).Peace education
among other things needs to focus on among aNaateparties: establishing a
cooperative, not a competitive relationship; emsyrskills in engaging in

political discourse and creative decision makingt ihcludes an open-minded
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discussion of diverse views; ensuring the seekihgagreements that are
mutually beneficial and that maximize joint outcaneand inculcating the

values underlying consensual peace.

At the international level, peace education cout&# a real object of debate
because of the need to address many threats te.p&tier World War | and
II, people realized the devastating consequencestemefore thought that war
must be abolished. The horrors of World War Il lgioiupeople to think of how
they can avoid another world war and build a padogbrid instead. This led
to the establishment of the United Nations in 1345save succeeding
generations from the scourge of war. Peace educstian integral part of the
UNICEF vision of quality basic education. The 198®rld Declaration on
EFA (The Jomtien Declaration) clearly states thasibt learning needs
comprise not only essential tools such as lite@tg numeracy, but also the
knowledge, skills, attitudes and peaceful valuepired to live and work in
dignity and to participate in development. (Inteyehcy Commission, World

Conference on Education for All, WCEFA, 1990).

Peace education has gained attention all aroundwihiéd because of the
increasing use of violence in responding to conftic disagreement among
individuals, groups, communities and countries. eountries have therefore
mainstreamed peace education in the curriculumstatbéished subjects. Bar-

Tal (2002) indicated that peace education prograsndiker from country to
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country because of differing terms like ideologybjextives, emphasis,
curriculum content and practices. In Australia,geeaducation is concentrated
on challenging ethnocentrism, cultural chauvinismd aviolence and on
promotion of cultural diversity, nuclear disarmamamd conflict resolution
(Bar-Tal 2002). Peace education is referred to @ofb education in Japan
because of the Atomic bomb dropped at HiroshimaNeghsaki which caused
untold devastation and mainly focuses on nuclesardiament, militarism and
nature of responsibility for acts of violence pemied in the past. United
States of America (USA)'s peace education is orjudiee, violence and
environmental issues. In Scandinavian countriesmse of their concern on

arms race and extreme cost of arms, it is callsardiament education.

In Ireland, peace education is called “educat@mmiutual understanding” due
to catholic versus protestant conflict (Harris, 2D0South Korean peace
education is referred to as “reunification edugdtioThis variation in

understanding the term peace has led some scholarse the term conflict
resolution because peace education is indeed art &ffidentify strategies of
resolving conflict. In promoting peace in schoalsase study of education for
peace in England Sakade (2009) established thatepeducation faces the
challenge of ensuring that the context of schoolisgcompatible with

educational practices in order to have positiveaff on students in the long

term.



According to Mari and Isabella (2011) most SoutktEssian countries such as
India, Pakistan, Nepal, Afghanistan and Sri Lanka&ehmainstreamed peace
education. Malaysia and Philippines, for examplayehin their curriculum
peace education offered in subjects like value atime, citizenship education
or development education. In Sri Lanka EducationGonflict Resolution is
provided with a goal of creating an attitude ofetahce, understanding and
non-violence methodologies. In Afghanistan the béag of peace education is
modified and made to be friendlier by replacinghgir textbooks the contents
which have been glorifying war for instance, repigcthe use of knives with
apples in counting mathematics. However the Sowdlrregion is faced with
various challenges in the process which includajtéid number of peace
studies departments and research on peace edyctitemse of traditional
instructional methods which promote competition amdearners through
grading, and lastly sustainability, which requird®e training of school
personnel if peace education is to be backed bierpblicies and reforms

(Mari et al., 2011)

At the regional level, numerous civil wars and dioig in several African
countries such as Angola, Algeria, Ivory Coast,e¥i@, Sierra Leone, Burundi,
Rwanda, Zimbabwe, Eritrea/ Ethiopia, Sudan, Soutiia8, Uganda, the
Democratic Republic of Congo, Somalia, Libya andyfghave been very
common. The United Nations Office of the Special/i&dr on Africa (OSAA)

reported that tens of millions of Africans, mostiyilians, have lost their lives
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because of conflicts. This has necessitated thenstnaaming of peace
education in the curriculum of established subjeEtyr instance, Egypt has
integrated human rights, life skills, gender issa@sl environment in their
curriculum. In Nigeria, Peace Education prograndésigned to address the
rising level of child and youth involvement in déadonflicts, either as actors
or as victims of source-based, economic and palitconflicts. Burundi

integrates Peace Education and learning methodmogito subjects, for
instance, mathematics, language, sciences, envaeinmusic and sports. The
aim of Burundi's peace education is to promote humights and duties,
peaceful conflict resolution and social assistaadeninistered to children
traumatized by war. Rwanda focuses their peaceagidncon addressing such

issues as refugee returnees and displaced children.

The University for Peace (UPEACE) Africa Program@@06) established
that components of peace education have alwaygedxis the education
curriculums of several African states (Nigeria, ®pgLiberia, Rwanda,
Tanzania, Uganda and Kenya). It was further redlideat by virtue of
possessing relevant components in its curriculuegcP Education can add
considerable value to the existing education prognas in Africa. However,
various factors such as lack of reference materifmncial constraints,
inadequate supply of qualified teachers, poor wuaykiconditions, poor

methods of teaching and teaching that is examinaticented were highlighted



as the main hindrances to the process of mainsingapeace education

(Upeace,2006).

The Kenya Vision 2030 underscores security, peaaédibg, conflict

management participatory governance, legal refoamd inculcation of a
culture of respect for sanctity of human life. Téducation sector which is a
key driver in achieving the vision goals plays amasthers, the role of
promoting principles and values that form the faamwh for the vision’s

aspirations. The 2005 Sessional paper No.1 on negedhie challenges of
education in the Zicentury states various goals of education whicheha
major components of Peace Education that has lethdoges in the Kenyan
education curriculum. It emphasizes on Educatiod @&raining for Social

Cohesion, the acquisition of life-skills and lifealy learning in various sectors
of education and instills values such as patriatipeace, security, honesty,
humility, love, respect, tolerance, cooperation addmocracy through

education and training.

Since 2008, the Ministry of Education (MOE) and @EEF Kenya initiated
PEP (Peace Education Programme) as an emergenggnsesto the post
election violence. The overall goal of PEP is torpote peaceful co-existence
among learners, hence contributing to peace anmnahtcohesion in the

country. In the programme children and young peapderecognized as future



peace makers, who need to be facilitated to develsgnse of responsibility in

society.

Peace education programme is neither sufficientefif@ctive without trained

teachers to impart it. Ensuring teachers’ capaoityndertake peace education
is an enormous challenge. As a mainstreamed disejphore teachers have to
be trained to deliver the programme. Curriculumstitants also have to be
available to assist in mainstreaming of peace dthrcaTanner and Tanner
(1995) contend that many if not most teachers haaser had access to a
curriculum consultant and most assistance in aulrio issues comes from
their colleagues. Despite heavy investment in imgiof teachers, gaps are still

evident, especially in the delivery of peace edooait the school level.

Mainstreaming of peace education in the primaryosttcurriculum also

presents a challenge of instructional materialer&hs need for more relevant
textbooks such as Life Skills to be used in magestiing of this subject in
schools. Kester (2008) argues that one should itgkeaccount the country’s
resources, the policies and strategies for hamgsgiose resources for

meaningful and sustainable development.

Pianata (1999), and Watson (2003) have describechiteg as an intensely
psychological process and believe a teacher'stahii maintain conducive

classroom environments, motivate students and meg&sions depends on her

8



personal qualities and the ability to create pemkoelationships with her
students. Teacher attitudes have a profound impactheir practices and

behaviors and eventually mainstreaming peace educat

Another challenge facing the mainstreaming of peadecation is teaching
methodology. The teaching methodologies which ptentempetition among
learners through grading (traditional learning roeld) may conflict with peace
education teaching methods which emphasize thefuseoperative learning,

innovative and child participation (Bretherton , $in, and Zbar (2010).

1.2 Statement of the Problem

Social injustice, disagreements and other formwiolence have long been
features of human condition. They have causecdhddastruction and horrific
suffering but the condition is yet to be overcorDespite the initiation of a
Peace Education Programme in learning institutiortsenya (2009), gaps are
still evident especially in mainstreaming of peaegucation. In Kadibo
division the availability of easy ways of making mey by school going pupils
through fishing and rice growing has raised thelewf incidences of bullying
through physical violence and attacks, verbal ®uname-calling and put-
downs, threats and intimidation, extortion or stepbf money and possessions

all of which threaten mainstreaming of peace edocat



A case in point can be made to Kolal primary sch@alne, 2011) when four
pupils were beaten to death by some community mesnbffier a Zonal
Athletics Competition .The case was filed in Thegliicourt, Kisumu under
file No.cf 148/12. It is such entrenched hatred hodtilities that infiltrate in
the schools to the influence of mainstreaming pealteation. The prevalence
of disagreements between some parents and teaelpesially during
meetings are active threats to peace since peamhools prevails only where
there is harmony between the teachers, learnerengsa the school‘s

administration and the surrounding communities.

There is, therefore, an urgent need of a radiadifferent education, one that
does not glorify war, disobedience, violence, theftostilities and strife but
educates for peace, nonviolence and cooperatianptjils in their tender age
need the skills and knowledge to create and nupigeee for their individual

selves as well as for the world they belong tosT8tudy, therefore, sought to
identify school factors influencing mainstreamirfgpeace education in public

primary schools in Kadibo division, Kisumu Easttdet, Kenya.

1.3 Purpose of the Study
The purpose of this study was to investigate ttteoal factors influencing
mainstreaming of peace education in public primaghools in Kadibo

Division, Kisumu East District.
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1.4 Objectives of the Study
Specifically the study sought for the following:

i. To establish the extent to which teacher trainimgfluences
mainstreaming of peace education in public prinsiyools in Kadibo
Division.

ii. To establish the extent to which availability oftiructional materials
influence mainstreaming of peace education inipyirimary schools
in Kadibo Division.

lii.  To determine how teaching methodology influencesstgeaming of
peace education in Kadibo Division

iv.  To determine how teacher attitude influences megasting of peace

education in public primary schools in Kadibo Digis.

1.5 Research Questions
This study sought for answers to the following egsh questions:
i.  To what extent does teacher training influence ste#taming of peace
education in public primary schools in Kadibo Bign?

ii.  To what extent does the availability of instrucabmaterials influence
mainstreaming of peace education ilipgprimary schools in Kadibo
Division?

iii. How does teaching methodology influence mainstiegrof peace

education in Kadibo Division?

11



iv.  What is the influence of teacher attitude on mag@shing of peace

education in public primary schools in Kadibo Diuis?

1.6 Significance of the Study

The study may be important to other researchersagademicians in that it
may contribute to the generation of knowledge dmost factors influencing
mainstreaming of peace education in public prinsmfyools. The findings may
inform the curriculum planners on the aspects wtlve teacher training,
instructional materials, teacher attitude and tesmchmethodology on
mainstreaming of peace education. Further the stoualy provoke teachers in

public primary schools as crucial actors for maeeting peace education.

1.7 Limitations of the Study

The study encountered the limitation of uncoopeeatiespondents. It was
easier for some respondents to give answers that weceptable to the
researcher rather than the actual picture on thengk. This could hamper the
validity of the findings. To address this limitatidghe researcher presented an
introductory letter from the university and alssw@w®d the respondents that

their identity was confidential.

1.8 Delimitation of the Study
The study was carried out in Kadibo Division, KiswunCounty and was

confined to publigprimary schools. The main respondents of the stuelse

12



head teachers, teachers of public primary schoots Ristrict Education

Officer involved in mainstreaming peace educat®milarly, there were other
factors affecting mainstreaming of peace educatiwyever this study only
focused on the school factors and specifically Headraining, instructional

materials, teacher attitude and the methodologigee@major factors. This was
because in today’s world the child spends mostigihér time at school being
nurtured and prepared for a tough world by teachvis are the main pillars of

peace building.

1.9 Basic Assumptions of the Study
In the study, the following assumptions were made:
i.  All respondents were aware of mainstreaming peaceation in the
school curriculum.

ii. Respondents were cooperative and provide religsiganses.

1.10 Definition of Significant Terms

Conflict refers tothe process which begins when one party perceiastth
other has frustrated or is about to frustrsetene of his or her concerns.
Kenya Vision 2030refers to the country’s development blueprint cowgthe
period 2008 to 2030 with the objective of transforgnKenya into a middle
income Country providing a high quality life to @ citizens by the year

2030.
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Mainstreaming: To make part of each of the subjects learned imash To
feature in each of subjects learned in schools.

Peacerefers toall the values, attitudes and forms of behaviort ttedlect
respect for life, human dignity and all Human rgjhthe rejection of violence
in its forms and Commitment to principles of freedqgustice, solidarity and
understanding between people.

Peace Educatiorrefers to the process of acquiring the values ktimvledge
and develops the attitudes, skills, and behaviordivie in harmony with
oneself, with others, and with the natural envirenin

Teacher Training: All the formal and non-formal activities and exgertes
that help to qualify a person to assume respoitgisilof a member of the

educational profession or to discharge his respdit&s more effectively.

1.11 Organization of the Study

The study was organized into five chapters. Chapteg focused on the
Introduction which consisted of the backgroundhe study, statement of the
problem, the purpose, objectives, research questsignificance of the study,
limitations, delimitations, and basic assumptioristtee study, definition of

significant terms and lastly organization of thadst Chapter Two included
the concept of peace education, school factorsienfling mainstreaming of
peace education, theoretical and conceptual framewvd&hapter Three was
research methodology which consisted of researsiguaetarget population,

sample size, sampling technique, research instrtsnealidity and reliability
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instruments and data analysis techniques. Chapiar Eomprised of data
analysis which will include data presentation, liptetation and discussion of
the findings. Lastly, Chapter Five contained sunynaconclusions,

recommendations and suggestions for further relearc
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter covers the following sub-headingsioniction, the concept of
peace education, teacher’s training and peace gducastructional materials
and peace education, teaching methodology and peduaeation, teacher
attitude and peace education, summary of liteeateview theoretical and

conceptual frameworks

2.2 The Concept of Peace Education

Peace may be conceptualized as having two sepdiragnsions (Johnson &
Johnson, 2006). In the first dimension, peace suimagd to exist if war or
violence is absent while in the second dimensioacees assumed to exist
when there is positive relationships, mutual benafid justice .Thus, peace
may be defined as the absence of war or violenca mutually beneficial,

harmonious relationship among relevant parties ighaispects of a person or
among individuals, groups, or countries (Avenstrijgng & Nellemann,

2004).

There is no universal definition of peace educatiiough according to
UNICEF it is the process of promoting the knowledgkills, attitudes, and
values needed to bring about behavior changesvilianable children, youth,

and adults to prevent conflict and violence, batbrband structural; to resolve
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conflict peacefully; and to create the conditionaducive to peace, whether at
an intrapersonal, interpersonal, intergroup, nafioror international level
(UNESCO, 2002) .It is also the process of develgpikmowledge, skills,
attitudes, behaviours and values that enable leataeidentify and understand
sources of local and global issues and acquiretipesand appropriate
sensitivities to these problems; resolve conflatd to attain justice in a non-
violent way; live by universal standards of humaghts and equity by
appreciating cultural diversity, respect for therteaand for each other

(UPEACE, Africa Programme, 2006).

There are multiple perspectives concerning peaceatwin and a number of
conceptual frameworks that mirror these differingrgaligms. Toh (2004)
conceptualizes the field through six themes: didfimanthe culture of war,

environmental peace, education for justice and @ssipn, human rights
education, cultivating intercultural solidarity, darharnessing inner peace.
Hicks (2004) organizes peace education aroundsssiiaon-violence, human
rights, social justice, world-mindedness, ecologitelance, meaningful

participation, and personal peace.

2.2.1 The Development of Peace Education
The early origin of peace education can be traoeiddigenous peacemaking
traditions across the globe, which was later expdnly Christian, Islamic,

Judaic, Buddhist, Bahia, Quakers and other relgjischolars. It was further
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influenced by the anti war and peace movementsngutie nineteenth and
twentieth centuries Mari et al. (2011). In a deatimn on a culture of peace,
UNESCO called for an approach to education thatdisected to the full
development of the human personality and to thengthening of respect for
human rights and fundamental freedoms, promotindetsianding, tolerance
and friendship among all nations or religious gsupand furthering “the

activities of UN for the maintenance of peace” (UED, 1945).

The Vienna Declaration and Programme of Action @)2&e peace education
as part of human rights education that is crucal Wworld peace. Peace
educators such as Betty Reardon (2000) and Dougtashe (2003) have
warmed to the idea of peace education as a righteadrlier years, peace
education was concerned with education about peacsharing knowledge
about histories and peacemakers; and, in latesytbar field became equally
interested in education for peace, or the capadfitgducation to cultivate in

students peacemaking skills and dispositions.

In Kenya, according to Kangethe (2013), the poscten violence of

2007/2008 significantly affected the nation’s see@nomic development.
More than 1,000 people lost their lives, over 300,fbrced to flee their homes
and till today, some are still in the IDP campsh@&us were seriously affected
and students could not attend school due to digpiaat, fear, school closure

and lack of teachers. More than 158,000 studends 1aB50 teachers were
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displaced across the country while more than 40adshwere burnt down and
65 vandalized. This tragedy acted as an impetugh®rdevelopment of the
Peace Education programme to promote peaceful isteaxke among learners,
hence contributing to peace and national cohesidineé country. Despite the
effort in mainstreaming peace education in pringaiyool curriculum, gaps are

still evident, especially in the delivery of peamhication at the school level.

2.3 Teacher Training and Mainstreaming of Peace Ediation

Teachers are central to mainstreaming of peaceatidncand key in the
learning process. This requires sufficient numlaérisighly qualified teachers,
quality teacher training institutions, continuoukieation and lifelong facilities
for all teachers. Education International (200#pifling of teachers takes two
forms, mainly in-service and pre-service programmigsservice training
program tends to increase the qualities possessaddacher which positively
affect mainstreaming of peace education. Harris &ads (2001) studied
effects of the teacher training on the teacherevaldded in U.S.A and found
that teacher training was positively associatedc vatoductivity. The result
further revealed that more experienced teachergaapd more effective in
both teaching and mainstreaming of peace educaliorattain peace in the
schools in terms of skills and knowledge, the rodesl capacities of the
trainees can be improved through in-service trginin Pakistan, Kazmi et al.
(2011) in their study established that the in-s@nteacher training enables the

teachers to be more systematic and logical in ttegiching style. Locally,
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Kangethe (2013) confirms that master trainers aac@d&ducation were drawn
from the Ministry of Education, the curriculum déygment institute (Kenya'’s
institutes of education), and the Teachers Se@m@mmission and placed at all
levels. They have so far trained over 8,000 officand teachers on Peace
Education as well as music and drama teachers &lbthe Counties through

seminars/workshops.

Pre-service teacher training programme in Austrhba been undergoing a
shift from traditional models, which focus on thiesgmination of knowledge
from expert to apprentice, to learner-centered nspdevhich stress a
curriculum based on communal or cooperative legraimd dialogue. This was
stressed by Kiggins (2001). Teaching means more #wauiring specialist
knowledge, it involves creating contexts where pevilearners, engage
effectively, enthusiastically, and collaborativaly the construction of their

own theoretical knowledge (Gartner et al., 2003).

The most comprehensive discussion of a peace eduncptogram and its
impact upon teachers comes from Lantieri and RE#96) who discussed the
impact of Resolving Conflict Creatively Program (BR) in New York City
that trained teachers in various aspects of pedoeation, most specifically
social emotional literacy, bias awareness, and licorfesolution. ("Social
emotional literacy" teaches positive communicatshills.) In another study

about the effectiveness of RCCP training, Rode(k398) reported that 20%
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of the teachers who received the training actuadlg it in their classrooms.
Lantieri and Patti (1996) say that coaching andtora are key components in
whether or not teachers used the peace educatigeriahain which they

received training.

Lantieri and Patti (1996) assert that peace educahould not just be an add
on used by a few teachers, but rather should ievall/levels of the school.
This finding has also been proved by Crawford aratliBe(1996) in "the
peaceable schools project" dealing with school oeses to violence. Under
the aegis of such a program the attempt is madeito all staff in the school
from the principal to the janitor in peace eduaatiso that it is adopted in the
whole school. From this literature it can be dedutteat those teachers who
received peace education training who find theneselm schools with a strong
commitment to peace education principles would lostntikely to adopt the

principles of peace education in their classes.

2.4 Instructional Materials and Peace Education

"Averting war is the work of politicians; establis peace is the work of
education." Maria Montessori recognized childrenttes redeeming factor in
the evolution of humankind. In order to bring abautvorld of peace and
tolerance, where war is an absurdity, it is impurt@ focus and teach peace
early. Montessori said “...we must gather togethkethal elements of the world

and organize them into a science of peace.” (DucthwdC. 2006 p.39). In
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contrast to developed countries, where the tendentty use a combination of
learning media in support of a particular set afheng outcomes, the norm in
many developing countries is to rely heavily onimgke textbook for each
subject (UNESCO, 2005). This is a major challergmainstreaming of peace

education.

Instructional materials” include textbooks, but mofrequently refer to
ancillary materials such as supplementary readmuk$, workbooks, audio-
visual aids, teachers’ guides, video programmesnega and interactive
software. Textbooks have long been recognized tenpal tools for creating
sustainable peace and teaching peace education.SOQE defines a
“textbook” as the core learning medium composedtedit and/or images
designed to bring about a specific set of educationtcomes. A textbook may
be a printed and bound volume, but may also besaedeelectronically via
CD-ROM, DVD or access to downloadable files frondedicated website.
(UNESCO, 2005).With the advances in technology,i@wisual media has
become a very powerful communication tool in mamemning peace

education.

Visual means can be used to help children undetstdostract notions of
conflict and peace. Traditional art motifs, suchtas black and white designs
used by the Maasai, convey a sense of social aaddrof the way that

opposites are intertwined. In some traditional sties, artifacts are central to

22



peace-making ceremonies — a bow without a strimgexample, or a milking
container that represents health and nourishmemtdr€n can learn about
these traditional art forms and artifacts in a peaducation programme and
also be encouraged to create new art forms anfhdstithat relate to their
contemporary realities (UNICEF, 1999). King and Ikfil (2006) argue that
Peace education heavily utilises culture and tt& aiith its most potent tools

found in music, dance, drama, painting, and scraptu

At the local level, peace education materials apguloby the Inter-Agency
Standing Committee were adapted into the Kenyanesbrio produce a
trainer's guide, teacher workbook and story boakctuldren, teacher activity
books for grades 1-8 and an outline for a radi@tcast targeting children and
teachers. UNICEF supported the MOE and Kenya lrstibf Education in
developing an interactive radio programme on lifdlls that has been
broadcast to primary schools standard 8 pupilsesiignuary 2010 (Unicef

Kenya ,2010).

In 1990, the Ministry of Education in Chile undexkoa programme to improve
the quality of primary schools in disadvantagedaareof the country.
Approximately 1200 primary schools took part in theogramme. This
included about 7,000 teachers, 400 supervisors 289j000 students. New
textbooks were developed and provided to schodtsgawith manuals for

teachers and supervisors. Teachers received tgaoninthe new materials as
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part of their weekly workshops. Programme evalutifound significantly
improved achievement among participating schoolgheir skills and life
chances as compared to their prior performancdtangerformance of schools

outside of the programme (UNICEF Italy, 2000).

2.5 Teaching Methodology and Peace Education

Peace education concepts have been integratedhiatechool curriculum in
different nations of the world, Kenya inclusive.wkver, the teaching of peace
education concepts is often done through the cdioreal or rote-learning
method. It emphasises a traditional classroom ngettvhere teaching is
approached through lecture method that leads nwoo®gnitive achievement
than affective and psychomotor development. Thishot does not promote
group roles and group mechanism and hence candpttbedevelop the
required culture of peace in the learners. Furtliemeither agrees with
democratic culture nor favours mutual respect thers’ opinion, cooperation,
positive leadership and followership spirit and umy attitude (Akintunde,
2008). Falade (2009) pointed out that it is chamdotd by indoctrination and
memorization in the classroom in order to succeesgkamination. Students are
not stimulated to develop and demonstrate the @rttemoral values in the
concepts that are learnt. This is the reason wihsicRaNhitaker pointed out
that if peace is the destination and the journey tivhat we teach and how we
teach it must not be separated in our preparationsvorking with pupils

(CCTPE, 2009).
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According to Banks (2008) conventional teaching hndt needs to be
reimagined and transformed to effectively educdtedents to be able to
function in the 21st century. There must be a pgradhift from mainstream
academic knowledge to transformative academic kedged. That is why
Reardon and Cabezudo (2002) propose that in oodauild a culture of peace,
active and patrticipatory engagement of studentheriearning process will be
a relevant pedagogical method. These methods ahditpies can be listed as
follows: brainstorming, case studies, role playoperative learning,

simulations, values analyses, storytelling andsiecimapping.

Bretherton et al. (2010), while developing theie&e Education Kit”, focus
on the use of child-centered, innovative, and p@diive pedagogies. They
emphasize combining pedagogy with curriculum carndexl creating a teacher
resource that is easy to use and written in plamgllage. Deutsch (1993)
argues that a cooperative learning environment,fliconmanagement

initiatives, the constructive use of controversyd &stablishment of resolution
dispute centers in schools will enhance a consteicelationship which will

ultimately help prepare children to live in a pdatevorld.

Salomon (2002) suggests providing maximum oppdrasmof speaking and
expressing their views to children which may imtboost their moral courage
and be part of their personality for their latde.liWeigert (1999) argues that

the pedagogy of experiential learning can be insémtal for enhancing the
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knowledge about peace and violence, developingsjdaativations and skills
for making this world a better place to live. HettlLinda and Johnston (2009)
illustrate a more comprehensive and direct linkMeein peace education and
experiential learning. They argue that experiente@drning can help in
reorienting the school culture towards peace, pthe youth an opportunity
to influence and educate the public, and practioaflict resolution and
violence prevention programs. In their view, papémts of such an
experiential program enjoy the opportunities ofe®ing on their own position
in connection with the earth, building peacefukt®inships with others, and

taking on responsibilities for the wellbeing of aowmities.

A study by Cromwell (1999) on conflict resolutiodugation notes that it is
possible to change a school's environment by riedueerbal and physical
violence and increasing the number of win-win ouotes in schools by
teaching peacemaking skills such as mediation, #wipand alternative
dispute resolution measures using participatorpegagntial and cooperative
teaching methods . The study on Clark County So@8atvice School
Mediation Program in Nevada, during the 1992 - 186Bool years reduced
conflict among students in two participating eletaey schools and helped
reduce the number of fights among students. After first year of the
program, the number of teachers who spent less2@guercent of their time
on discipline increased by 18 percent. Similar ltsswere recorded for the

1993 - 1994 and the 1995 - 1996 school years.
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2.6 Teacher Attitude and Peace Education

Attitudes determine what each individual will skear, think and do. Attitude
means the individual's prevailing tendency to respofavourably or
unfavourably to an object, person or group of peppistitutions or events
(Morris & Maisto, 2005). Attitudes can be positifgalues) or negative
(prejudices). According to Kreitner and Kinicki @0, there are three
components of attitudes: affective, cognitive amhdvioural. The affective
component is a feeling or an emotion one has atowtbject or situation. The
cognitive component is the beliefs or ideas onedfasit an object or situation,
whereas the behavioural component of attitude atflaow one intends to act

or behave towards someone or something (Kreitnkmscki, 2007).

The effective attitudes and actions employed bghees foster mainstreaming
of peace education and ultimately make a positifierdnce on the lives of
their students. Researchers such as Frank, (199@)nf (1989) Goodlad,
(1990) and Handler, (1993) state the axiom thathews usually teach in the
way they were taught. The five frequently discusatiudes and actions that
foster the mainstreaming of peace education incladgenuine caring and
kindness of the teacher, a willingness to sharedébponsibility involved in a
classroom, a sincere sensitivity to the studenigérdity, a motivation to
provide meaningful learning experiences for altstuts, and an enthusiasm for
stimulating the students’ creativity. With effeaivattitudes, teachers and

students can develop relationships of mutual rdsmaw trust hence
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mainstreaming peace education. Larson and Silver{®@@0) and Noddings
(1984) have emphasized the importance of developingring and respectful

relationship between teachers and students.

Carlson and Hastie (1997) believe teachers’ andesits’ agendas need to
overlap and be in support of each other, and tleresult would be a positive
learning environment. This way of learning is a lemging way of

constructing freedom in the classroom. Zimmerm&9Q) and Claxton (1996)
believe that the learning process should be orgdnin such a way that
students take responsibility for their own learniRjchardson (1999) states
student-directed learning and curricula have becdoeal points for all

constructivist-based teaching and learning prastigehich promote the

mainstreaming of peace education.

Baldo and Fumiss (1998) argue that peace edudatimost effective when the
skills of peace and conflict resolution are learaetively and are modeled by
the school environment in which pupils are taugtachers must be able to
foster positive social interactions among childrand establish and maintain
positive collaborative relationships with familiasd the larger community to

support students’ learning and well-being (ACEI9ZP

Ayelet Roth (2005) had a number of Israeli and §tal@n pairs of volunteers,

all experienced teachers, communicate with eachrotla the Internet. The
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pair wise communication consisted of a versionnofuced compliance: Each
pair of teachers wrote a chapter of the other sidellective narrative as the
other side sees it, submit it via the Interneth® other pair for their scrutiny,
and receive feedback and corrections. The begisroftghe exchanges worked
well, but then began the Israeli military operataainst the Palestinian town
of Jenin (the "Defensive Wall" operation). It was emotionally wrenching
operation and extreme feelings of anger, frustnatishame, despair, even
hatred emerged full force. The teachers involvetheproject started to stall,
and gradually ceased to carry on with the proj&d. urging, tempting, or
persuasion restored the interactions; the two sidash for its own strong
feelings, refused to continue. The project caméstsad end. It became evident
that peace education and strong negative feelihdeas, anger, hatred and

hopelessness do not go well together.

2.7 Summary of Literature Review

In U.S.A, Harris and Sass (2001) studied effectseaicher training on the

teacher value added and found that teacher trawwamy positively associated

with productivity. A study conducted by Kazmi et,g2011) in Pakistan on In-

service teacher training in schools and Total @uallanagement established
that the in-service teacher training enables thehters to be more systematic

and logical in their teaching style.
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In 1990, a programme undertaken by the MinistryEdtication in Chile on
improvement of quality primary school teachers byaloping new textbooks
alongside manuals for teachers and supervisorsltedsin significantly
improved achievement among participating schoolgheir skills and life
chances. A Comprehensive strategy for textbooks leadning materials
initiated in Paris by UNESCO (2005) revealed tleying heavily on a single
textbook for each subject posed as a major challdngmainstreaming of

peace education.

A study conducted by Cromwell (1999) on confliesolution education noted
that it is possible to change a school's environni®nreducing verbal and
physical violence and increasing the number of win-outcomes in schools
through participatory, experiential and cooperatiteaching methods.
Empirical studies conducted by Hettler, Linda antinkton (2009) on living
peace: an exploration of experiential peace edutatonflict resolution and
violence prevention programmes for youth concludeperiential can help in
reorienting the school culture towards peace, p®vihe youth with an
opportunity to influence and educate the publiecpice conflict resolution and

violence prevention programmes.

An empirical conducted by Baldo and Fumiss (1998)New York on
integrating life skills into the primary school ceulum revealed that peace

education is most effective when the skills of geand conflict resolution are
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modeled by the school environment in which pupits taught. Teachers must

be able to foster positive social interactions aghomildren.

Lantieri & Patti (1996) conducted a study in NewrkKamn the impact of

Resolving Conflict Creatively Program (RCCP) andremded that peace
education should not just be an ad on used by @adawhers, but rather should
involve all levels of the school. While all the ditess dwelt on peace, none of
them zeroed in on school factors influencing ma@sshing of peace education
in public primary schools, an omission that hasivabéd the researcher to

initiate this study.

2.8 Theoretical Framework

This study is inclined to social interdependenaotiy advanced by (Johnson
& Johnson, 2003). The theory focuses on cooperatiompetition, conflict
resolution and diversity. The basic premise of aociterdependence theory is
that the ways in which participants’ goals are dticed determine how they

interact and the interaction pattern determineotlieomes of the situation.

The theory states that the characteristic proceasdseffects elicited by a
given type of social interdependence tend to eltbiat type of social

interdependence. There are two types of socialrdafeendence: positive
(cooperation) and negative (competition). Posiinterdependence exists when

individuals perceive that they can reach their ggaland only if the other
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individuals with whom they are cooperatively linkaldo reach their goals (i.e.,
there is a positive relationship among goal attaints) and, therefore, promote
each other’s efforts to achieve the goals. Negatiterdependence exists when
individuals perceive that they can obtain theirlgadand only if the other
individuals with whom they are competitively linkéail to obtain their goals
(i.e., there is a negative relationship among @a&linments) and, therefore,

obstruct each other’s efforts to achieve the goals.

No interdependence results in a situation in whiakividuals perceive that
they can reach their goal regardless of whethearattdividuals in the situation
attain or do not attain their goals. In order teate and maintain consensual
peace, relationships among relevant parties mudblbenated by cooperation,
not competition. Social interdependence exists wiienaccomplishment of
each individual’'s goals is affected by the actiohethers (Johnson & Johnson,

2003).

In the school environment Peace Education pronaeperative learning, and
group work, just as is promoted by Social Interchejmce Theory. When there
is suitable training of teachers, right teachingarials, teachers with positive
attitude and who use the right teaching methodsbaoed with positive

interrelationship between the head teacher, teaclparents and pupils, the
aims of peace education will be realized not onithiv the schools but also in

the surrounding communities and later in the wicokentry.
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2.9 The Conceptual Framework

Robson (2002) defines conceptual framework of aaeh study as the system
of concepts, assumptions, expectations, beliefd,theories that support and
inform the researcher while carrying out the stutlye conceptual framework
is based on the input and output processes. Thesirip the figure are the

independent variables namely the teacher trainingtructional materials,

teacher attitude and teaching methodology. All éheariables interact with

each other during the teaching and learning proeess hence, effective

mainstreaming of peace education (output).

Figure 2.1 represents an illustration of the coteadframework and shows the

relationship between the independent variables #wr interplay with

dependent variable.
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Figure 2.1 Conceptual Framework
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the procedures and methbeds were used by the
researcher in the study. It focuses on researdgrddarget population, sample
size, sampling procedures, research instrumentstrument validity,

instrument reliability, data collection procedusssl data analysis techniques.

3.2 Research Design

Research design describes the nature of the pattermesearch intends to
follow. Borg and Gall (1989) define research desagrthe procedures used by
researchers to explore relationships between Magato form subjects into
groups, administer measures, apply treatment dondiand analyze the data.
This study employed a descriptive survey desigre désign gathers data at a
particular point in time with the intention of deiing the nature of the
existing conditions, identifying the standards agawhich existing conditions
can be compared and for determining the relatignshat exists between
specific events. The design was ideal for evalgatihe school factors
influencing mainstreaming of peace education sinabowed for the reporting

of the status quo.
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3.3Target Population

Target population is defined as all the membera al or hypothetical set of
people, events or objects to which a researchdresiso generalize the results
of the research study (Borg & Gall, 1989). The gtus carried out in public
primary schools in Kadibo Division Kisumu East Dist, Kenya. The target
population for this study consisted of: schooksaditeachers, teachers and the

DEOQ distributed as illustrated in Table 3.1.

Table 3.1: Target Population

Educational zone  Schools Headteachers Teachers DEO
Nyangande 18 18 130 1
Rabour 24 24 226 -
Total 42 42 356 1

Source: Municipal Education office-Kisumu, 2013

3.4 Sampling Procedures and Sample Size

Sampling means selecting a given number of subjécdm a defined
population as representative of that populatiory statements made about the
sample should also be true of the population (Cupdt002).Gay (1992)
recommends that when the target population is sr{las than 1000
members), a minimum sample of 30% is adequate dacational research.
Therefore, purposive sampling technique was usestfect 10 and 14 schools
from Nyang’ande and Rabuor Zones together with rthesad teachers
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respectively. This was pegged on the fact thathelhd teachers had been
trained on peace education. The same method wasded to include the
DEO. This study also utilized stratified methodgimup teachers based on
their gender. This was followed with a random sangpimethod to select
teachers for the study. Stratified method catens Heterogeneity of the
population. 39 and 68 teachers from Nyang’ande &wabuor Zones
respectively out of 356 teachers within Kadibo Bioh were selected for the

study based on (Gay, 1992).

Table 3.2: Sample Size

Educational zone  Schools Headteachers Teachers DEO
Nyangande 10 10 30 1
Rabour 14 14 68 -
Sample Size 24 24 107 1

3.5 Research Instruments

Research instruments are the tools used in researchihe purpose of
collecting data that is necessary to answer thearel questions posed by the
researcher. The study involved the use of quesdioes for teachers and

interview guide for headteachers.
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Questionnaire was used to gather information ochiea’ background interms
of gender, age, professional qualification and hear experience. Other
guestions gathered information on school factdilsémcing mainstreaming of
peace education in public primary schools whichluded questions on
instructional materials, teacher training, attitade teaching methodology in

relation to mainstreaming of peace education.

Interview guide contained general and specificdakinformation constructed
in light of research questions for the study. Thm af this approach was to
ensure that each interview would be presented ex#ttly the same questions
in the same order and answered within the sameexbnthis ensured that
answers could be reliably aggregated and that cosgpmes made with
confidence between sample subgroups or betweearddiff survey periods
(Bryman, 2001). Interview Guide for the DEO focused school factors
influencing mainstreaming of peace education inlipuprimary schools in

Kadibo division, Kisumu East District.

3.6 Validity of Research Instruments

According to Borg and Gall (1989), validity is tlieegree to which a test
measures what it purports to measure. They adsaricontent validity of an
instrument is improved through expert judgmentsAsh the researcher sought
for the assistance of the assigned supervisors, aboexperts in research,

helped to improve content validity of the instrurteenA pilot testing is a
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preliminary study conducted before the actual stbegins to ensure the
appropriateness of research instruments in ansgveuestions. Mugenda and
Mugenda (2003) assert that pilot testing shoulddbee on 1 percent of the
target population. Pilot study was carried out me aschool which was not
involved in the final study within Kadibo DivisiofThis helped to improve the

validity of instruments that were used.

3.7 Reliability
Mugenda and Mugenda (2003) define reliability asemsure of the degree to
which research instruments yields consistent resoit data after repeated
trials. The researcher used test re-test methodrder to establish the
reliability of the instruments. Test re-test methedapplied where a test is
given to respondents then after some time; the dasteis given again. If
similar results are obtained, reliability is esisiibd. The researcher made a
comparison between answers obtained in the testedest of questionnaire. A
Pearson’s product moment correlation coefficientigla was used.

Xy = NZIXY — (EX) (2Y)

[BX* - €X)?] [NZY?- (£Y)*]

According to Mugenda and Mugenda (2003) a coefiicad 0.80 or more will

simply show that there is high reliability of data.this study, the researcher
obtained a coefficient of 0.86. This proved tha thstruments used for this

study were reliable.
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3.8 Procedure for Data Collection

The researcher obtained an introductory lettemftbe university which was
used to obtain Permission and authority from Theéiddal Commission for
Science Technology and Innovation (NACOSTI) to amidhe study. Other
letters of authorization were sought from both T@eunty Director of
Education, and The County Commissioner, Kisumu @Gouo seek for
permission to deliver the research instrumentshéo selected public primary
schools. The filled questionnaires were collectdtthivv the same day to avoid
loss and alterations. After collection of filledstruments, they were examined

for completeness, comprehensiveness, consistemcselability.

3.9 Data Analysis Techniques

Data processing and analysis seek to provide asdwaesearch questions and
fulfill research objectives. It involves examinimghat has been collected and
making deductions and inferences (Kombo & Trom@&0The study applied
both qualitative and quantitative description me#hoto process data.
Qualitative data obtained from open ended quesiiotise questionnaires and
interview guides were categorized in themes in @tawce with research
objectives and reported in narrative form alonghvguantitative presentation.
(Orodho, 2005). The gualitative data was used iofaee the quantitative
data. Quantitative data obtained from the closedednquestions in the
guestionnaires was analysed using descriptive s8tsti in the form of

frequency distribution tables and percentages whte aid of Statistical

40



Package for Social Sciences (SPSS version 17) Waglater presented in

tabular forms indicating frequencies and percergage
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter presents findings of the study whiakehbeen discussed under
thematic sub-sections in line with the study ohyest. The thematic areas
include: Questionnaire return rate; demographicatdtaristics of respondents,
teacher training, instructional materials, teachmgthodology and finally

teacher attitude and mainstreaming of peace educati

4.2 Questionnaire Return Rate

Poor response rates reduce sample size, and cemslygghe precision, and are
a potential source of bias, lessening the confidewith which findings can be
accepted and generalized. The study sampled a ¢6tdl07 respondents
however; only 101 respondents participated in thdysgiving a response rate
of 94.4 percent. Those who did not participatenm study were unavailable at
the time of data collection. The response rate hgls because the researcher
was able to make a clean follow-up. According togéinda and Mugenda
(2003), a response rate of 50 percent is adequat@nilysis and reporting; a
response rate of 60 percent is good and that gieféent and above is very
good. This implied that the response rate of 94gqmrwas very good for

reporting in this study.
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Table 4.1: Questionnaire Return Rate

Details Frequency Percentage
Returnec 101 94.4
Unreturned 6 5.6

Total 107 100.0

The researcher solicited views from 101 (94.4%gHess. This is in line with
the findings of Mugenda and Mugenda (2003) whoréesdé¢hat a response rate

of at least 70% is adequate for a social sciergtficly.

4.3 Demographic Characteristics of Respondents

The demographic characteristics that were congidier¢his section included:

gender, age, the highest professional qualificagiot time taken in the present
station. This gave a deeper insight on understanttia relationship between

the variables under study.

4.3.1 Distribution of Respondents by Gender

Gender refers to socially constructed roles, beirawctivities and attributes
that a particular society considers appropriate feen and women. The
researcher found it was necessary to determinegémeler balance among
primary school teachers in Kadibo division, KisutBast district in order to
show the perspectives of both genders within theésipin. For this reason,
teachers were asked to indicate their gender. Thesponses were as
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summarized in Table 4.2.

Table 4.2: Gender of Teachers

Gender Frequency Percentage
Male 52 51.5
Femal 49 48.5

Total 101 100.0

Out of 101 teachers who patrticipated in the st&@y(51.5%) were males. The
study indicated that there were slightly more m#dachers than female
teachers. Results of the study showed that the ositign of male and female
teachers in Kadibo Division is near parity; an aadion that the perspectives of

both male and female teachers were gained.

4.3.2 Distribution of Respondents by Age

The researcher asked respondents about their agkels. Age as a variable
could assist the researcher in ascertaining regmsd experience,

commitment and level of responsibility in mainstreéag peace education in
schools. In view of this, respondents were askedtate their age brackets.

Results were as presented in the table 4.3
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Table 4.3: Age of Teachers

Age Frequency Percentage
20-30 15 14.9
31-40 38 37.6
41-50 31 30.7
51-60 17 16.8
Total 101 100.0

Out of 101 teachers who participated in the stuwdyy 15 (14.9%) fell within

the age category of 20-30 years. Results of thdysfurther showed that
majority of teachers in Kadibo Division fell withithe age category of 31-40
years and 41-50 years respectively, a clear indicahat most teachers in
Kadibo Division were mature which made them conaetsvith school factors
influencing mainstreaming of peace education. Yotearhers who had just
entered the teaching profession between the ag20e30 years and old
teachers who were about to retire whose ages wihenwhe age of 51-60

years were few in Kadibo Division.

4.3.3. Distribution of Respondents by Profession&ualification

The study sought to establish the distribution efpondents by professional
gualifications. The researcher was interested ofgssional qualification of
respondents because she felt that such qualificaticespondents influenced

mainstreaming of peace education in schools. Iw akthis, respondents were
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asked to state their highest professional quatiboa Their responses were as

illustrated in Table 4.4.

Table 4.4: Professional Qualification of Teachers

Qualification Frequency Percentage
Certificate 31 30.7
Diploma 41 40.6
Undergraduate 28 27.7
Post graduate 1 1.0
Total 101 100.0

Results of the study as depicted in Table 4.4 shinat out of 101 teachers
who participated in the study, majority 72 (71.3%) teachers in Kadibo
division had Certificate and Diploma professionalalifications. These
gualifications exhibited by most teachers in theisibn implied that the
respondents were qualified and therefore understo®dssues in question very

well.

4.3.4. Duration of Stay of Respondents in the PreseStation

The researcher felt that it was necessary to éstabite duration of stay of
respondents in their present stations. Duratiostay of respondents in their
present station could assist the researcher iniggutige degree of influence of

respondents in mainstreaming peace education.eln df this, respondents
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were asked to indicate the duration of their stajhe present station. Results

were as summarized in Table 4.5.

Table 4.5: Duration of Stay in the Present Station

Duration of stay Frequency Percentage
Less than 3 Years 46 45.5
3-5 Years 18 17.8
6-7 Years 5 5.C
Over 7 years 32 31.7
Total 101 100.0

Out of 101 respondents who participated in theystd@ (45.5%) had stayed in

their present station for less than 3 years, 18@Y had stayed in their present

station for 3-5 years, 5 (5.0%) had stayed in thesent station for 6-7 years

while 32 (31.7%) had stayed in their present statay over 7 years. Findings

of the study revealed that minority 46 (45.5%) e$pondents had stayed in

their present stations for less than 3 years whdgority 55 (54.5%) had stayed

in their present stations for 3 years and abovectwis a sufficient time to

respond effectively on school factors influencin@instreaming of peace

education
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4.4 Teacher Training and Mainstreaming Peace Educain in Public
Primary Schools in Kadibo Division

The first objective of the study was to establish extent to which teacher
training influenced mainstreaming of peace edupatio public primary
schools in Kadibo Division. In order to achievestlubjective, teachers were
asked to react to several questions intended toridesthe status of teacher
training in public primary schools in Kadibo Diwsi. This was because the
researcher felt that training of teachers nurtuheir professional competence
by equipping them with knowledge, skills and attés necessary for initiating
and implementing peace education in schools. Fdeeper understanding of
this theme, the researcher sub-divided it into owami sub-themes which
included: mainstreaming of peace education lessmasing of teachers on

peace education, training of teachers and maimstrepof peace education.

4.4.1 Mainstreaming of Peace Education in Lessons

Peace education is not taught as an independegtdfdchowledge. It is fused
within other curriculum subjects taught in schodl&ich subjects include:
Mathematics, English, Kiswahili, Social studies d@eligious Education. For
this reason, the researcher enquired from resptmdevhether they
mainstreamed peace education in their lessons. oRdepts gave various

sentiments as shown in Table 4.6
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Table 4.6: Mainstreaming Peace Education in Lessons

Peace Education Frequency Percentage

Mainstreamed 39 39.0

Not mainstreamed 62 1.6
Total 101 100.0

Results presented in Table 4.6 reveals that, oullGdf respondents who
participated in the study, majority of respondedizs(61.0%) consented that
they do not mainstream peace education in thesoles However, 39 (39.0%)
of respondents held a contrary opinion. Based erréisults of this study, the
researcher concluded that majority of teachers adilfo division do not

mainstream peace education in their lessons. Tissreation was heralded by
Lantieri and Patti (1996) who asserted that peaceation should not just be
an add-on used by just a few teachers in theiofesdut rather should involve

all teachers implementing the school curriculum.

4.4.2 Training of teachers on Peace Education

Training is the process of equipping teachers wgikvant knowledge, skills
and attitudes in order to increase their competénservice delivery. Training

plays a key role in the lives of teachers as itbtggmthem to execute their
teaching duties with decorum. As a result of thisc@l role played by

training, the researcher was keen in ascertainimgthver teachers were trained
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on peace education. A question which enquired vetadachers were trained

on peace education attracted the responses refleciable 4.7.

Table 4.7: Training on Peace Education

Training Frequency Percentage
Not trained 70 69.3
Trained 31 30.7
Total 101 100.0

Out of 101 respondents who participated in theystothjority of respondents
70 (69.3%) had not been trained on peace educadiowever, 31 (30.7%) of
the respondents had been trained. Findings ofsthidy revealed that majority
of teachers in Kadibo Division had not been trairmd aspects of peace
education. This implied that absence of peace m Ehvision could be

attributed to insufficient numbers of trained teash

4.4.3 Response of teachers on skills developed through gme education
training programme

Out of 101 sampled respondents, 31 who had besetr@an peace education
developed varied skills that could help them ma@sh peace education he
skills included communication skills, conflict résion, mediation, listening,

negotiation and problem solving skills.
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4.4.4 Training and Mainstreaming of Peace Education

Teachers are central to mainstreaming of peaceatidncand key in the

learning process. This requires sufficient numlaérisighly qualified teachers,

guality teacher training institutions, continuousieation and lifelong facilities

for all teachers. In order for the researcher tadage that training of teachers
facilitated mainstreaming of peace education, redpots were asked to
indicate whether training could assist in maingstriegy peace education. Their

responses were as presented in Table 4.8.

Table 4.8: Teachers’ responses on importance of d@ning on peace

education

Importance of Training Frequency Percentage
Training is important 89 88.1
Training not important 12 1.9

Total 101 100.0

Eighty nine (88.1%) teachers acknowledged thanimgi could enable them
mainstream peace education in their schools teat gxtent. Only 12 (11.9%)
of the respondents held a contrary opinion. Thesgiraents are echoed by
Harris and Sass (2001) who studied effects of &athining on the teacher
value added and found that teacher training wastiyely associated with

productivity. The result further revealed that moggperienced teachers

appeared more effective in both teaching and maasting of peace
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education. To attain peace in the schools in tefskills and knowledge, the
roles and capacities of the trainees can be imprdw®ugh in-service training

In order to further validate sentiments echoeddachers on significance of
training on mainstreaming of peace education, headhers were requested
through the interview guide to highlight the impacttraining of teachers on
mainstreaming of peace education. Results obtawe@ as summarized in

Table 4.9.

Table 4.9: Impact of Teacher Training on aspects oPeace Education on

mainstreaming

Response Frequency Percentage

Embraced dialogue 2 8.3
Enhanced understanding 4 16.6
Enhanced unity 2 8.3
Harmonious living 6 25.0
Improved characters 2 8.3
Improved teamwork 2 8.3
No impact 2 8.3
Positive attitude 4 16.6
Total 24 100.0

Out of 24 head teachers who participated in thedystu?2 (91.6%)
acknowledged that training of teachers impactedtipely on mainstreaming
of peace education. Only 2 (8.3%) held a contrgsnion. Head teachers
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highlighted that training of teachers impacted omirmstreaming of peace
education in schools through the following waysbeaced dialogue, enhanced
understanding, enhanced peaceful living, enhancetdty,u enhanced
harmonious living, improved characters, embraceaimtgork and finally,
enhanced positive attitude. These sentiments weseed by: Kazmi et al.,
(2011) who asserted that in-service teacher trgiminabled teachers to be
more systematic and logical in their teaching styleus enhancing the
understanding of learners. In another study aboeiteffectiveness of RCCP
training, Roderick (1998) reported that 20% of teas who received training

used it in their classrooms to embrace unity aathteork among learners.

4.4.5 Teachers Response to the question on what wasking in the Peace
Education training

The respondents who had the contrary opinion tla@ting could not assist in
mainstreaming of peace education were asked to @ivexplanation .Eight
percent of the teachers revealed that the duratamtoo short to enable them

internalize the complex skills of peace.

4.5 Instructional Materials and Mainstreaming of Peace Education in

Public Primary Schools in Kadibo Division

The second objective of the study was to estahblieh extent to which
availability of instructional materials influence amstreaming of peace

education in public primary schools in Kadibo Digis. In order to achieve
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this objective, teachers were asked to react teraéwjuestions intended to
ascertain the availability of instructional matésiaused in public primary
schools in Kadibo Division. This was because ircdtamal materials are tools
for accessing, manipulating and using informatidhey are items having
intellectual content that by design serve as a maj for assisting teachers in
the instruction of a subject. They provide detailefbrmation that may not
otherwise be known about and are used by teaahgm®vide creative ideas to
assist in the learning process. For a deeper uiagheliag of this theme, it was
further divided into the following sub themes: foeqt use of instructional
materials in teaching, most frequently used insibnal material in teaching
and lastly the extent to which the availability ofstructional materials

influence mainstreaming of peace education.

4.5.1 Use of Instructional Materials in Teaching

Instructional materials serve as the channel betwee teacher and the pupil
in delivering  instructions. They may also seng the motivation on the

teaching- learning process. The researcher soagigtablish whether teachers
in Kadibo division frequently use instructional maals during the teaching-

learning process. The findings are as illustrateithé table 4.10.
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Table 4.10: Use of Instructional Materials in Teahing

Use Instructional materials Frequency Percentage
Use instructional materials 99 98.0
Not using Instructional materials 2 2.0
Total 101 100.0

Out of 101 respondents, 99 (98%) frequently uséringonal materials in
teaching-learning process but only 2 (2%) of trepomdents were not. This is
an indicator that use of instructional materialsiial for teaching to the extent
that almost all teachers use them. This is an atidioc that it is essential in
mainstreaming of peace education. This was conéirineChile in the year
1990 where the new textbooks were developed andde to schools, along
with manuals for teachers and supervisors. Progenewaluations found
significantly improved achievement among partidipgtschools in their skills
and life chances as compared to their prior perémee and the performance of

schools outside of the programme. UNICEF Italy (200
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4.5.2 Instructional Materials that are most frequertly used in Teaching
Having established the importance of frequent dsastructional materials in
teaching, the researcher sought to ascertain thet rfrequently used
instructional material in teaching and learninggess. The aim was to find out
whether peace education instructional materialsevedso in frequent use in
Kadibo Division. A question which enquired for timeost frequently used

instructional material elicited the responses oifld in Table 4.11.

Table 4.11: Instructional Materials that are most Fequently used in

Teaching

Instructional materials  Frequency Percentage

Text book 28 27.7
Chalkboard 24 23.9
Bible 13 12.8
Life skills books 9 8.9
Peace manual 6 5.9
Peace charts 5 5.0
Story books 5 5.0
Pictures 3 2.9
Realia 3 2.9
Charts 2 2.0
Radio 2 2.0
Balls 1 1.0
Totals 101 100.0
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Results presented in Table 4.11 reveal that tekazhalkboard and the bible
which aggregate to 59.3 (51.5%) are the most fretlyieised instructional
materials in Kadibo Division. Since the governmprdvides an allocation to
purchase text books, it is the most available usitonal material in public
primary schools as depicted in table 4.11. Howefiedings of the study also
revealed that peace education instructional madeinathe form of: life skills
books (8.9%), peace manual (5.9%), peace char@®sof5.and story books

(5.0%) occupied a sum total of 24.8%.

These findings were confirmed by the head teachdrs highlighted the
inadequacy of peace education instructional mdsenmthe schools. All the
head teachers who participated in the study empééshat there was only one
peace manual/peace work book for the whole schodlanly one Life skill
text book per class. These sentiments were echmoad article by (UNESCO,
2005) which found out that in many developing coiest teachers rely heavily

on single textbook for each subject.

In an open interview singled out for the DEO of wisu East District, a
guestion which enquired whether the Ministry preddnstructional materials
that supported mainstreaming of peace educatiopuislic primary school
revealed that the Ministry only gave an allocatiorbuy books but there was
no emphasis on peace education books to be purth&sether ,it was

established that the purchase of materials sutéxétsooks, charts, blackboard
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dusters, exercise books and pencils was the privegaf the headtearchers
that depending on the needs of the concerned shbastly, there were no
follow up teams to check whether peace materiate \agailable in schools or

not.

4.5.3 Influence of Availability of Instructional Materials in Mainstreaming
Peace Education

The researcher sought to find out the extent toclwithe availability of
instructional materials influences mainstreaminge#fce education in Kadibo

division. The findings are presented in table 4.12.

Table 4.12: Teachers’ Response on the Extent to wveii Availability of

instructional materials influence mainstreaming ofpeace Education

Influence of availability Frequency Percentage

of Instructional materials

Large extent 60 60.6
Medium extent 28 28.3
Small extent 11 11.1
Total 99 100.0

Table 4.12 shows that out of 99 respondents whguéstly use instructional

materials in teaching 60 (60.6%) were of the opintbat availability of
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instructional materials influence mainstreamingpefice education to a large
extent while 28 (28.3%) believed that the availgbibf instructional materials
only influence to a medium extent. Minority of 111(1%) were of the
contrary opinion. This confirms the fact that aahility of instructional
materials in schools increases their usage bydaehers and thus promotes
mainstreaming of peace education and converselgdequacy of those
materials inhibits their usage which may deter m@@aming of peace

education.

4.6 Teaching Methodology and Mainstreaming of Peac&ducation in
Public Primary Schools in Kadibo division

The third objective of the study was to determioe heaching methodology
influences mainstreaming of peace education in @diivision. To achieve
this objective, teachers were asked to respondéstpns which required them
to ascertain how teaching methodology influencesnstieaming of peace
education. Teaching methods include all approatiregsa teacher may take to
actively engage pupils in learning. They are theegal principles, pedagogy
and management strategies used for classroom dtistiu These methods
drive a teacher's instruction as they work to nspetific learning objectives.
All pupils learn at different speed and react défely. Therefore for effective
teaching to take place, teaching method has totgséd such that every pupil

gets equal chance to learn.. This theme was fusiliedivided as envisaged in
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the subsequent subsections.

4.6.1 Teaching Methods that are most frequently usie

The researcher sought to ascertain the most fréguesed method of
teaching. The aim was to find out whether peacecathn methods which
incorporate participation and co-operation by elirhers and are experiential
in nature were also in frequent use in Kadibo diwvis A question which
enquired for the most frequently used teaching ouxtelicited the responses

reflected in Table 4.13

Table 4.13: Most Frequently used Teaching Method

Methods Frequency Percentage
Lecture 26 25.7
Question and answer 19 18.8
Memorizatiot 15 14.€
Story telling 9 8.9
Group work 8 7.9
Role playing 7 6.9
Discussion 5 5.0
Drama 1 1.0
Total 101 100.0
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Results presented in Table 4.13 reveal that, eagitam (lecture), memorization
and Question and answer are the most frequentlgt tessching methods in
most schools in Kadibo division. While on the othemd peace education
teaching methods that include singing, role playiggoup work and

storytelling occupy a smaller percentage. This ifigdconcurs with the

sentiments of Akintunde, (2008) who pointed out tha most frequently used
methods in the classroom are characterized by tridation and memaorization
However teaching methods that stimulate pupils évetbp and demonstrate
the inherent moral values in the concepts thatleaent are not practiced
because they are time consuming. When asked taiaxphy they use the
stated methods, most respondents were of theoopthat they were under
pressure to attain high grades (mean score) in ieions an aspect which
encouraged teachers to lay a lot of emphasis omiesble subjects at the

expense of non examinable subjects like life skills

4.6.2 Influence of Teaching Methodology on Mainst@ming of Peace
Education

The researcher then sought to find out the extentwhich teaching
methodology influences mainstreaming of peace dthucan Kadibo Division.

The findings are presented in table 4.14.
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Table 4.14 Influence of Teaching Methodology on Mastreaming of Peace

Education

Extent of Influence of Frequency Percentage

teaching methodology

Medium 46 45.5
Large 39 38.€
Small 16 15.9
Total 101 100.0

From table 4.14, out of 101 respondents 85 (84.%tw that teaching
methods have a great influence on mainstreamingeafce education in
schools in Kadibo Division while only 16 (15.9%)asf the contrary opinion.
In an interview guide for the D.E.O. a questiont timguired for the teaching
methodologies that are suitable in propagating steaming of peace
education in public primary schools revealed thathuds such as singing,
dramatization, debates, games, group work andrgastould be emphasized.
Patrick Whitaker pointed out that if peace is thestthation and the journey
then what is taught and how it is taught must motsbparated in teachers’
preparations for working with pupils (CCTPE, 2008his finding agrees with
a study that was carried by Cromwell (1999) on konfesolution education
where he notes that it is possible to change aotshenvironment by reducing
verbal and physical violence and increasing the bamof win-win outcomes
in schools by teaching peacemaking skills such asdiation, empathy and
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alternative dispute resolution measures using @patiory, experiential and
cooperative teaching methods. It is therefore bleavidenced that teaching

methodology influences mainstreaming of peace dducto a large extent.

4.7 Teacher Attitude and Mainstreaming Peace Educain in Public
Primary Schools in Kadibo Division

The fourth and last objective of the studpquired how teacher attitude
influences mainstreaming of peace education in lk@division. To do this,
respondents were requested to respond to quesiibith required them to
enlist how their attitudes influenced mainstreaminfgpeace education in
schools. Attitudes can be positive (values) or tiega(prejudices). Positive
attitudes employed by teachers foster mainstreamingeace education and
ultimately make a positive difference on the livastheir pupils. Negative
attitudes displayed by teachers hamper mainstrepwirpeace education in

schools.

For a deeper understanding of this theme, sevatdments were listed and
teachers were asked to respond under the levelbisit represented their
attitudes as strongly agree, agree, undecidedgr@issand strongly disagree.
The statements highlighted on caring for the le@rsbaring responsibility,

involving diversity, motivating learners and lassyrring creativity.
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The researcher arrived at the mean by summingetfigonse values for every
statement and dividing by the total number of resiemts. The means obtained
were then rounded up to the nearest whole numbéandisated in the likert
scale. The preferred responses were arrived atighrdirect comparison with
the likert scale. The significance of the valueadi#d shows the degree of
agreement/ disagreement with the statement in igmnesFor example, a
calculated mean of 1.53 is rounded up to 2, whanpawed with the likert
scale translates to — Disagree. Table 4.15 belmws the response that was
obtained from the respondents.

Table 4.15 Teacher Attitude and Mainstreaming of Pace Education

Statements Mean
Peace education concepts are overloading the schoatulum 4.2
least consult pupils on class decisions 3.8
Do most of the work in the classroom 3.7

Make decisions for the class because | know whah itheir best 3.6

interest
try to reach consensus among the pupils when mal@nigions 2.1
Share classroom responsibilities with pupils 1.9

Consult with and listen to the pupils when a decishas to be made 1.8

which will affect them.

Enjoy mainstreaming peace education in lessons 15
Care for learners needs while teaching 1.4
Pupils have room to ask questions 1.4

The inclusion of peace education concept is a gitexklopment for 1.4
building a culture of peace

Give pupils recognition and praise 1.3
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The study findings show that attitude factors wes€ influence to
mainstreaming of peace education in primary schoble major findings
revealed that teachers agreed with the followiatestents that do not promote
mainstreaming of peace education: peace educatiooepts are overloading
the school curriculum (4.2), teachers least congufiils on class decisions
(3.8), teachers do most of the work in the clagsr¢®.6) and make decisions

for the class because they know what is in the ibéstest of the pupils (3.6).

However they disagreed with the following staterserthat promote
mainstreaming of peace education: share classresponsibilities with pupils
(2.9), involve pupils when a decision has to be enadhich will affect them
(1.8) and pupils have room to ask questions (E4é)lowing the finding in
table 4.15, it was revealed that teachers in pyblimary schools in Kadibo

Division have a negative attitude towards mainsirieg of peace education.

From the interview with the head teachers it wagh&r established that
teacher attitude influences mainstreaming of peaceation .The headmasters
confirmed that positive attitude affects the teadbehavior and that children
will only relate to teachers who possess positigaceful attitude since they
will be role models to pupils. Similar sentimentere also echoed by the

D.E.O.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of the studyingsid the conclusions
drawn, the recommendations and suggestions fdrduresearch based on the

stated objectives.

5.2 Summary of the study

The study investigated school factors influencingimstreaming of peace
education in public primary schools in Kadibo dieis Kisumu East district,
Kenya. Four objectives were formulated to guide #tedy. The study
specifically sought to establish the extent to Whieacher training and
availability of instructional materials influence amstreaming of peace
education, and to determine how teacher attitude taaching methodology
influence mainstreaming of peace .The literaturated to the study was
considered and various empirical studies guidedhiege research objectives
were highlighted. Suitable theoretical and concaptirameworks were
established to guide the researcher during the evhobcess. The researcher
used descriptive survey research design. The maaearch instruments used in
collecting primary data were questionnaires anéruiéw guide. The study
sampled 107 teachers, 24 head teachers and on®.[Diata was analyzed

using both quantitative and qualitative techniqu€uantitative data was

66



analyzed using descriptive statistics with the afdstatistical package for
social sciences (SPSS) version 17.0 and then pgessen tabular forms
indicating frequencies and percentages. Qualitadiata was analyzed using

thematic approach guided by tbijectives of the study.

5.3 Summary of Findings

The study established that there were slightly mmade teachers at 51.5
percent than female teachers at 48.5 percent inblddivision. There was a
clear indication that most teachers were maturevaare qualified. Majority of
teachers had also undergone professional develdgmeducation at various

levels and also had stayed longer in their worlsitagions.

The study established that only 30.7 percent ofsdrapled teachers had been
trained on peace education through in service progre. This means that a
large proportion of the teachers did not have thsid knowledge of the
subject. Therefore majority of the teachers (88%Rnowledged that teacher
training influenced mainstreaming of peace eduoatioa greater extent. The
findings also established that 69.3 percent ofsdw@pled teachers who were
not trained in peace education did not study peaceation in the pre service
teacher training programme. This was partly duethte fact that peace
education initiative is relatively new in the Kemyaurriculum and also owing
to the fact that most of the teachers went to tigesgrvice training long time

ago as illustrated by their length of service ia pnesent station.
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The study established that availability of instroical materials largely

influence mainstreaming of peace education. This eenfirmed by 60.6% of
the sampled teachers. In all the sampled schoptt &rom the regular text
books and chalkboard, there were very few instoneti materials specifically
for peace education. Peace manual and peace cdeattpied only 5.9 percent
and 2.0 percent respectively. The materials weteonty inadequate but also
in other cases the peace manuals were still newtlaid availability in the

school was unknown to most teachers since it wasstady that caused the

headteachers to unpack the materials from thegirai wrappings.

The study established that teaching methods thaatively influenced
mainstreaming of peace education were frequentlyd.usThese methods
included, lecture at 25.7 percent, question andvanst 18.8 percent and
memorization at 14.9 percent. These methods arpeaite friendly since they
do not allow for participation, experiential andageration during the teaching
and learning process. Therefore, teaching methggolanfluences

mainstreaming of peace education to a larger extent

The study revealed that teacher attitude influenoamstreaming of peace
education to a great extent. It was establishet ftramost teachers, peace
education concept was overloading the school ailtio. Most teachers were
of the opinion that they should dominate over cldssision making, class

responsibilities and the learning process becausg @re the only ones who
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have something to teach and know the interest efpinpils, and therefore

knowledge should flow from the teachers to the igupi

5.4 Conclusions

The main purpose of this research was to gain hitsignto the school factors
influencing mainstreaming of peace education inlipuprimary schools in
Kadibo Division, Kisumu East District. For this pase the overall research
investigated theoretical and practical aspectseacp education, conducted an
empirical study of peace education programme asdmiginstreaming in
schools. In the light of the findings from the ras#h, this section highlights on

how the research has contributed to the study ipumsst

Schools can either contribute to peace, or theyhzamper mainstreaming of
peace education. The determining factor in thieeisfg teacher training. The
trained teacher on peace education would mainstrs@mprogramme as
opposed to the untrained. This study has confirthedneed and desire for
teachers to be prepared for diverse and incregsungllent and conflict-ridden
classrooms. In today’s schools teachers are obligab assume roles
uncommonly associated with teaching. Today, teacher forced to double as
counselors and promoters of peace and social guatid the teaching of these
skills ensures that pupils are empowered with @ygacity to emulate peace-
mindedness in their futures.

There were different kinds of peace instructiomaterials but most of these
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were unavailable in the schools. Most teachers welgeng on textbooks but
only a few were aware that peace was mainstreaBmde respondents posed
the question, “If peace education be a good thityy, hide it in the subjects?”
Mainstreaming was seen as hiding peace educatithre textent that to most of

the teachers, its existence was unknown.

The prevalence of fighting, bullying and name ogjlivithin the schools in the
division, could be attributed to the kind of teaxhimethods in use within the
schools. The use of traditional methods of teaglirat was very common
across most of the schools in the division couldhsdp develop in the learners
the values, attitudes and skills required for boddthe culture of peace since
they were not learner centered. That influencedatmnegly the mainstreaming
of peace education. Peace education needs to gmdbegn overall goal of
creating “peaceful children” to empowering “childras peacemakers. This is
because internalization of peace-related knowledatitudes, and skills

requires practice both within and beyond the sthettings

Teacher attitude influences mainstreaming of pesthecation in the public
primary schools .Since attitudes determine whah éadividual will see, hear,
think and do, negative attitude makes it diffictdt teachers to create the
peaceful environments needed to reinforce the iplex of peace education.
Hence mainstreaming of peace education hangs orbdlence of teacher

attitude. Positive attitude will enhance caring ftive learners, sharing
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responsibilities, involve diversity, and motivake tlearners in the teaching and

learning process.

5.5 Recommendations
Based on the findings of this study, the researchade the following
recommendations:
The Ministry of Education through KICD should tra@l teachers on
peace education either through the in service er g®rvice training
programmes to close the gap that currently existsnainstreaming of
peace education and also to help in instilling fesiattitude towards

peace education.

The Kenya Institute of Curriculum Development (KICEhould develop
and supply sufficient number of instructional metksr on peace
education. Peace messages should be distinct inmsaterials and in the
subjects where it is mainstreamed to enable leardevelop very clear

images of peace.

Peace Education teaching methods that are leaemgered should be
emphasized on in schools by all the teachers tavatet learners to
acquire collaborative inter-personal attitudes likspect, trust, honesty,

humility, fairness, empathy, justice and educate deace, nonviolence
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and cooperation

iv.  The Ministry of Education should initiate a feedbgrogramme that will
be in touch with what is going on in the schoolseims of mainstreaming
of peace education to bridge the gap between tmesivl’s goals and the

learning process.

5.6 Suggestions for further research

There is need for further research to establishtivdrethere is a link between
peace education at the primary school level andesturiots at the secondary
school, college and university levels of learning.

A future study should compare pupils’ attitude cgage education in both
public and private schools.

Further research should seek to establish the tetxtevhich non school factors

influence the mainstreaming of peace educatioublip primary schools.
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APPEDICES

APPENDIX I: INTRODUCTION LETTER

Ouma Patricia Adhiambo
University of Nairobi
P. O. Box 92,

Kikuyu.

Dear Sir/Madam,

RE: RESEARCH ON SCHOOL FACTORS INFLUENCING
MAINSTREAMING OF PEACE EDUCATION IN PUBLIC PRIMARY
SCHOOLS

| am a student at the University of Nairobi. In tr fulfilment of the
requirement for Master of Education Degree in Cuittim studies. Currently |
am conducting a survey on the above.

| am glad to inform you that you have been seletdgfdrm part of the study. |
would therefore kindly request you for assistanteampleting the attached
guestionnaire which forms a major input of the assk process. The
information and data will be strictly used for aeadc purposes only.

Your cooperation will go a long way in ensuring twecess of this project.

| would like to thank you in advance for your tirmed consideration.

Yours faithfully,

OUMA PATRICIA ADHIAMBO

79



APPENDIX II: QUESTIONNAIRE FOR TEACHERS

Introduction
Please tick ) the appropriate box that matches your answerflldn the
blank spaces provided.
SECTION I: Demographic Characteristics of Respondets
1. Indicate your gender? Male () Female ()
2. Indicate your age bracket? 20 -30 yrs () GM#& () 41-50 yrs () 50-60
yrs ()
3. What is your highest professional qualification?
Certificate () Diploma ( Undergraduate ( )
Postgraduate ()
4. How long have you worked in your present st&tion
Lessthan3years ( ) 3-5years( )5-7years( ) Over 7
years ()
SECTION II: Teacher Training and Mainstreaming of Peace Education
5. (a) Do you mainstream peace in your lessons? Yes ( ) No ( )
6. (a) Have you been trained on peace education? Yes ( ) No ( )
(b) Which mode of training did you undergd®e-service ( )
In-service ()

7. (a) What skills did you develop through thertnag program?

(b) Does training assist in mainstreaming of pesthgation? Yes ()
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No ()
(c) If your answer to 7(b) is No, what was lackin the training?

SECTION llI: Instructional Materials and Mainstream ing of Peace
Education
8. Do you use instructional materials in your teag?

Yes () No ()

9. Indicate the instructional material you usestrfeequently to teach in your

11. To what extent does the availability of instimgal materials help in
mainstreaming peace education?

Large extent ( ) Medium exten}t ( Small extent ( )

SECTION 1V: Teaching Methodology and Mainstreaming Peace
Education

12. Indicate the teaching method that you use fneqtiently to teach in your
ClaS S, oot

13. Briefly explain your answer to 12 above.



14. To what extent does teaching methods influemai@streaming of peace
education?

Large extent () Medium extend ( Small extent ()

SECTION V: Teacher Attitude and Mainstreaming PeaceEducation

In this section there are five levels at which yoan grade your attitude
towards mainstreaming of peace education in pylimary schools. For each
statement, place a tick ( ) under the level best represents your attitude as
indicated in the scale below

KEY:
5. SA - Strongly Agree
4. A - Agree
3.U - Undecided
2.D - Disagree
1.SD - Strongly Disagree
Statement SA|A|U|D|SD
5 |43 2|1
1 || enjoy mainstreaming peace education in |my
lessons.

2 | | care for learners needs while teaching.

3 | Pupils have room to ask questions during |my
lessons.

4 | | give my pupils recognition and praise.

5 | I share classroom responsibilities with pupils.

6 || consult with and listen to my pupils when| a
decision has to be made which will affect them.

7 | | make decisions for the class because | know what
is in their best interest.

8 | try to reach consensus among my pupils when
making decisions

9 | I least consult my pupils on class decisions.

10 | | do most of the work in the classroom.

11 | The inclusion of peace education concepts s a
good development for building a culture of peacg.

[
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12

Peace education concepts are over-loading
school curriculum.

the

Thankuyfor participating in this study.
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APPENDIX lll: INTERVIEW GUIDE FOR HEAD TEACHERS
Instructions
The purpose of this interview guide is to estabksihool factors affecting
mainstreaming of peace education in public primaghools in Kadibo
Division, Kisumu East District. Openness, objedyiviand accuracy in
answering the questions will be greatly appreciated

1. In your opinion, what is peace education?

2. Do teachers teach peace education in your sghool

3. What mechanisms have you put in place to erthategpeace education is
fully mainstreamed in your school?

4. What impact has the training of teachers oncsp¥ peace education have
on mainstreaming of peace education?

5. Which are the instructional materials for maieaining peace education in
your school and are they adequate?

6. Does teachers attitude influence mainstreamimgace education in your

school? If yes/no, explain

Thank you for your time and responses.
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APPENDIX IV: INTERVIEW GUIDE FOR THE D.E.O

Instructions

The purpose of this interview guide is to soliaiuy views on school factors

affecting mainstreaming of peace education in pulgiimary schools in

Kadibo Division, Kisumu East District. Objectivignd accuracy in answering

the questions will be highly appreciated.

1. In your opinion, what are the school factors affegtmainstreaming of
peace education?

2. Do you think it is important to adequately traiatcbers on aspects of peace
education?

3. Does the Ministry provide instructional materialshat support
mainstreaming of peace education in public prinszhools? If yes/no,
kindly explain.

4. Do you supervise teachers to ensure that the gaedtion of the
Government of mainstreaming peace educationuligprimary schools
is fully implemented?

5. Which teaching methodologies are suitable in prafag mainstreaming

of peace education in public schools?

Thank you for your time and responses.
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APPENDIX V: NATIONAL COMMISSION FOR SCIENCE,

TECHNOLOGY AND INNOVATION

\./

i
e ——

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9 Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax: +254-20-318245,318249 P.O. Box 30623-00100

Email: secretary@nacosti.go.ke NATROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

27" June, 2014
NACOSTI/P/14/2440/1919

Patricia Adhiambo Ouma
University of Nairobi
P.O.Box 30197-00100
NAITROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out rescarch on “School
JSactors influencing mainstreaming of peace education in public primary
schools in Kadibo Division, Kisumu East District, Kenya,” 1 am pleased to
inform you that you have been authorized to undertake research in Kisumu
County for a period ending 31% July, 2014.

You are advised to report to the County Commissioner and the County
Dircctor of Education, Kisumu County before embarking on the rescarch
project.
On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

¢5006 +
SAID HUSSEIN
FOR: SECRETARY/CEO
Copy to:
The County Commissioner

The County Director of Education
Kisumu County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certified
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APPENDIX VI: RESEARCH CLEARANCE PERMIT

National Commis: S ¢ 5} v lationa nmission for Science, Technology and Innovatif
i ion for :,umfn T logy and Inno\'ah«
va

" enitharking on you
1 MAY, leud to the

CONDIT!ONS- see buekpag ‘

al Gomm

THIS IST CERTI THAT. on for S
MISS. PATRIC!A ‘ADHIAMBO OUMA g
; NIVERSITY OF NAIROBI, :
kvsumu.has been permitted to

IN PUBLIC PRIMARY. -
IVISION, KISUMU

SOABRIALIESnology and Inmovation Nationl Corn novation Nari cretary
Signature | novation Nationa T i | National Commission for Science,
: el oy Technology & Innovation
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APPENDIX VII: RESEARCH AUTHORIZATION LETTER, COUNTY

DIRECTOR OF EDUCATION

=

MINISTRY OF EDUCATION, SCIENCE AND TECHNOLOGY

COUNTY DIRECTOR OF EDUCATION

Telegrams: “schooling”, Kisumu KISUMU COUNTY
Telephone: Kisumu 057 - 2024599 NYANZA PROVINCIAL HEADQUARTERS
E-mail: CKi: ducatic go.ke 3RD FLOOR
When replying please quote: P.O. Box 575 - 40100
KISUMU
CDE/SM/GA/19/3/(76)
10t July 2014

TO WHOM IT MAY CONCERN

RE: RESEARCH AUTHORIZATION
PATRICIA ADHIAMBO OUMA

The above named is a student at University of Nairobi.

This is to certify that, she has been granted authority to carry out
research on “school factors influencing mainstreaming of
peace education in public primary schools in Kadibo Division,
Kisumu East District, Kenya,” for a period ending 31st July 2014.

Any assistance accorded her to accomplish the assignment will be
highly appreciated.

PAUL AJUOGA
FOR: COUNTY DIRECTOR OF EDUCATION
KISUMU COUNTY
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APPENDIX VIII: RESEARCH AUTHORISATION LETTER, COUNT

COMMISSIONER, KISUMU COUNTY

OFFICE OF THE PRESIDENT
MINISTRY OF INTERIOR AND COORDINATION OF NATIONAL GOVERNMENT

Telephone: Kisumu 2022219/Fax: 2022219 COUNTY COMMISSIONER
Email: ckisumucounty @gmail.com KISUMU COUNTY
P.0. BOX 1912-40100
KISUMU
Ref: CC/KC/EDU/235 10" July, 2014

Deputy County Commissioner
Kisumu East sub County

RESEARCH AUTHORIZATION
PATRICIA ADHIAMBO OUMA — UNIVERSITY OF NAIROBI

This is to inform you that the above named student has been granted
authority to undertake a research study on “School factors influencing
mainstreaming of peace education in public primary schools in
Kadibo divison, Kisumu East District, Kenya.” The research will be
carried out in your Sub County and the period ends 31 July, 2014.

The purpose of this letter is to ask you to accord her any necessary
assistance she may need during the research period

E. N. EKIDOR
/' COUNTY COMMISSIONER
KISUMU COUNTY

Copy to:

Patricia Adhiambo Ouma
University of Nairobi

P. 0. BOx 30197-00100
NAIROBI
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