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ABSTRACT

The purpose of this study was to investigate tHealcbased factors influencing the
implementation of inclusive education in publicrpary schools in Homa-Bay District,
Kenya. The researcher formulated five objectives fawe research questions to guide
the study. The researcher needed to establish Xtemteto which teaching/learning
materials, teachers professional, qualificatiord #ime allocated for content delivery,
physical facilities and teachers attitude influertbe implementation of inclusive
education in public primary schools. The study dddm descriptive survey design to
help in obtaining variables of the study. The redsleer targeted all the 11 public
primary schools offering inclusive education andpmsively sampled 10 headteachers
and 80 class teachers. Research instruments usleded two questionnaires one for
the headteachers and the other for the teacheraraotiservation schedule. Data was
analyzed using descriptive statistics and preseimaerms of frequency tables, pie-
charts, graphs and percentages. The findings oéttidy established that teaching and
learning materials needed for the implementationnofusive education were quite
inadequate and totally lacking in some instancesaldo revealed that schools are
lacking adequately trained teachers in special &tlut which may be a big impediment
to inclusion. Again time allocated for content geliy and assessment was noted to be
quite inadequate. In addition physical facilities regular schools was found not be
supportive of inclusive education, and on the teextattitude towards children with
disability and inclusive education they were alstvacating for specials school for
special needs learners. The researcher recommeth@édthe government should
provide more funding for the acquisition of adeguahd relevant teaching /learning
materials and physical facilities if public schegre to practice inclusion effectively. It
also recommended that all teachers be trainedeniapneeds education and frequent
seminars and workshops be held to train more teachibe study further recommends
a thorough sensitization and awareness creatiodede®r teachers, parents and the
general public about importance of providing ediwocafor challenged learners in an
inclusive set up. The researcher suggested thewmly areas for further research:
Teacher training and its implications on incluse@ucation: Quality assurance and
standards in inclusion and replication of the staolyother districts to ascertain the
status of Inclusive Education in public schools.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study

The separate systems of education which preseritgsein most part of the world
(special and ordinary) need to be integrated twigeoone system which is able to
recognize and respond to the diverse needs ofdearpopulation. Inclusive education
is the system where a range of options for educgtiovision and support are made
available. It has evolved as a movement that seekfallenge exclusionary policies
and practices (UNESCO 2007). Inclusive educati&) kas its origin in the human
rights pronounced in the United Nations Declaratioh Human Rights in 1948
(UNESCO, 2005) The declaration state that: everybas the right to education:
education free, at least in the elementary anddmahtal stages; elementary education
shall be compulsory; education shall be directedht full development of human
personality and to the strengthening of respect hfloman rights and fundamental
freedoms (Article 256-Universal declaration of HunmRights).Inclusive education can
be regarded as part of a wider struggle againsvitiiation of human right and unfair
discrimination.

Implementation of inclusive Education (IE) hasyeoer, remained a challenge and a
sensitive debate among educators and stakehollilees desta (1995) observed that
throughout Africa, persons with disabilities arersas hopeless and helpless. Children
who are met by these beliefs and attitudes canlyhdel/elop to their full potentials.
These perceptions have been slowly changing owvertinence the emergence of

inclusive education philosophy as a way of eduggp@ople with exceptionalities.



Over six hundred million people, representing abbd® of the world’s population
have challenges of one form or another [EducatanAll, Global Monitoring report
2006). The need for inclusive education is theeefaary real. However not all learners
with special education needs (SEN) benefit formusive education (Evans and Lunt
2002) in mainstream school for various factors Whare either school based or
community based.

Inclusion has been cited at all phases in a nundfekey UN declarations and
conventions (UNESCO,2005) such as; the 1948 UralebPeclaration of Human
Rights, the 1994 Salamanca statement and framewbrkction on special Needs
Education, among others. Peters (2003) statestligaimplementation of inclusive
education in many countries is often based on geai motives embracing different
goals. Spain for instance started the process tegiation(1992-1993) due to the
introduction of the education system reform driv®nthe general regulation law for
the educational system of 1990 (European Agencydémelopment in special needs
education report 2004). This law gave learners wphcial needs the right to receive
education that respond to their personal need hathcteristics in the school closest to
them. According to Alemany and Villuendas (2011he tEuropean Agency for
Development in Special Needs Education report tevidsat in theory there are many
teachers in Spain who accept integration, but tthatactual presence of students with
difficulties in their classroom is a challenge.

In Africa, more than 80% of all challenged childreave never attended any school

according to the estimates of UNESCO (2010). Howéwere are positive prospects in



the African region, In Senegal for instance , doraativity within the inclusion is very
strong —USAID , UNICEF, Handicap International dadal Senegalese NGOs working
at the community level have all taken initiative€a(lton Aslelt 2003,Inclusive
Education, Lessons Learn t)

In Kenya the task force on special needs educd®R®@K 2003) recommends IE as a
key strategy for expanding access to education clallenged children . Further
Sessional Paper Nol (2005) emphasizes IE as otiee dfey strategies for facilitating
access to education the provision of educationcfoldren with special needs has
however faced many challenges. According to UNESE@D7) these challenges are
many and diverse and include lack of enough qedlifeachers, slow and low provision
of teaching and learning resources, inadequatarigrid meet the basic learning needs
such as the necessary facilities and other supptied, rigid curriculum and poor
institutional and professional practices that canadequately address stigma and
discrimination. Training of special education tead for instance has been the greatest
challenge, as there’s only one institution (KISBy fraining teachers which has a
capacity of 120 students, offering training at éhtevels: two year diploma course,
distance education and a three —month in-serviceseo Clearly, this is far below the
requirement for special educations teachers to Ilaath@ SNE learners in the public
primary schools (KISE 2002).

In India majority of school personnel are not tesinto design and implement
educational programmes for students with disaeditn regular schools. A report of the

Rehab council of India states that the number ahéd special education teachers is



extremely small about 9492, against the large nurabehildren with disabilities that
require their services

The problem of teaching and learning resources&an Kenya has been compounded
by the introduction of Free Primary Education (20@8ich has seen an influx of
learners into the public education system whichengkxtremely difficult to make
special education inclusive in public primary scsoo

In Nigeria the high cost of educational materiafsd &quipments such as Braille
machines and papers, typewriting machines and gyphreets, thermoforming paper,
ear-mould among others has also been the gredtediertge. Again on physical
facilities , the architectural designs of most steavhere the education of students with
disabilities take place in Nigeria did not takeoitbnsideration, the disability nature of
these learners ( European, Journal, Vol.3 2011ljs ®halso the situation in Kenya
where most public primary schools do not havenpgnramps for the physically
disabled learners. Lack of these greatly hindeesdtucation of these categories of
learners.

Another serious challenge is the deep held att#udemost societies. In India the
attitudes of the non-disabled are proving to beagonbarrier in the social integration of
people with disabilities.

Many Hindu religious institutions and temple trudtsnot think a part of their duty is to
help persons with disabilities because they congige disability to be the result of
their misdeeds in previous life. (Rao1990). In ZahWe attitudes of teachers,

instructional supervisors, the community and pugiksthe biggest barriers to inclusion.



Here academically gifted learners, just like teashiesent being in the same class with
learners having learning disabilities and diffieedt For example where teachers are
forced to teach inclusive classes, they concentatpupils whose chances of passing
exams are higher , ignoring those who are physiadibllenged (online — journal on
educational research 2012).

Kenya has prioritized Education for All (2003)withe introduction of FPE, This has
resulted in a large increase of enrolment ratesimithe primary schools,National
survey on disability (2008), its estimated that tlion children are living with
disabilities and a paltry 1.7% (26,000) has acwakss to education. The report further
estimated that about 90% of children with disalesithave remained excluded from the
education system. Because of the large numberegiameeds education (2003) IE has
been recommended as a key strategy for expandicgssan education for children
with disabilities (RoK 2007)

Homa-Bay district is one of the poorest distrigiskienya according to CBS —CIDA
(2005). Like most rural areas in sub-Saharan Afiittsaa region prevalent with malaria,
measles, malnutrition etc which contributes to ligh levels of disability (UNICEF
2009). Unpublished reports by Human-Bay Educatiohs$éessment and Resource
Centre (EARC 2010) shows that a number of childvéh disability are out of school
Out of the201 regular primary schools;a paltry teohools practise IE; one special
school and 5 integrated units for special needsahn; This ultimately may and will

derail the achievement of EFA.



1.2 Statement of the problem

The purpose of inclusive education is to removebaltiers to learning by structuring
the public education system to meet the needsldhallearners irrespective of their
physical, mental, emotional or speech deficiendiag. of the 1.5 million children with
disability in Kenya (UNDP 2010), only 26,000 haweass to some form of education.
This means that the majority of Kenyan childrenhwspecial needs are not receiving
any educational support. Reasons for this coutdude: Lack of enough qualified
teachers to handle students with special educageds in our public primary schools.
inadequate resources and physical facilities whrehregarded as key to the successful
implementation of inclusive education; negativetate of teachers: rigid curriculum
which does not allow for adopting teaching appreachnd time schedules to cater for
learners with disabilities (KENPRO-2009)

In Homa-Bay district, there are 197 public primaghools with an enrolment of about
52,752 learners (staffing, District Education c#fi2013). According to the district
educational Assessment and Resource centre (EARE) 20ere are about 5275 SNE
learners in Homa-Bay district, calculated from WH@'stimate of 10% of challenge
population. And according to the special educatibmit (Homa-Bay District office)
there are only 11 public primary schools practidigvith a total enrolment of 126 and
one special school with 64 learners and 5 intedratgts with 38 learners Out of the 11
schools, 6 have physically challenged children,Bosts with learning difficulties,1

visually impaired and 1 hearing impaired.



This implies that only 228 disabled learners (4t8pm,t) are receiving educational
services and about 5047 (Homa-bay EARC, 2012 are raceiving sufficient
educational support. This shows that actually EBAlg cannot be achieved in Homa-
Bay district and in the entire country. No knowndst has ever been carried out on
factors affecting the implementation of IE in HomBay district. It was with the
described situations in mind that the researchsh&d to investigate the school based
factors that influence the success or failure gflementation of inclusive education in

Homa-Bay District.

1.3 Purpose of the study
The purpose of this study was to investigate ti®alcbased factors that influence the

implementation of inclusive education in regulanmary schools in Homa-Bay district.

1.4 Objectives of the study

This study aims at achieving the following objeetiv

i. To examine how schools physical facilities are usethe implementation of
inclusive education.

ii. Examine the extent to which availability of teaahiand learning resources
affect implementation of IE.

iii. To determine how teachers professional qualificatidluence implementation
of inclusive education.

iv. To establish how time allocated for content deljves adequate for special

education needs.



v. To establish the extent to which teachers attitudfisence inclusive education

implementation

1.5 Research Questions
In order to achieve the above objectives, the valg research questions was asked

i. In which ways does schools physical facilities usfice the implementation of
inclusive education?

ii. How does the availability of the teaching and l@agrresources influence the
implementation of inclusive education?

iii. To what extent does teacher’s professional quatibe influence the
implementation of inclusive education?

iv. To what extent is the time allocated for contenlivdey and professional
support adequate to facilitate implementation &f IE

v. How does the teachers’ attitude influence the inmgletation of IE?

1.6 The significance of the study
This study will help create a friendly environméaoit people and learners’ with special

needs in regular primary and secondary schools.résdt from this study can also be
used by the Kenya institute of Curriculum Developm@ICD) which is responsible

for the development of various curricula in Kentgadevelop a relevant curriculum that
can be used by participants in inclusive educatonjust in Homa-bay district but also
in all the other districts in the country. Policyakers and planners would find this study
relevant as they assess the availability and ravaf the teaching and learning

resources for inclusive education as well as thexdrie have professionally qualified



teachers who are, not only able to handle the appeeeds education (SNE) learners but
also equipped with the right skills and attitudes éffective inclusion practice. The
results would also help in creating awarenessakesiolders on the need to avail the

right physical facilities to take care of the disigy of these learners.

1.7 Limitations of the study
According to Best and Khan (2000) Limitations drese conditions beyond the control

of the researcher which may place restrictionshenconclusions of the study and their
applications to other situations. Limitations’ ¢iig research method included the fact
that it depends on cooperation of participantsuthfully and accurately report on their
attitude and characteristics towards the variabfebe study. The second limitation of
the study was on the small size of the sample lbda@s practicing inclusive education
(IE) as compared with the number of schools in Edday district. Thirdly, data would
also have been provided by learners but the resexafelt they may not be free to give
the required information. These limitations woulé&vé an implication on the

generalization of the findings of the researchtteodistricts in the country.

1.8 Delimitations of the study

This study focused on public primary schools pcaag inclusive education in Homa-
bay district. The findings from the study shoulceréfore be used cautiously to
generalize on the status of IE in other schoolsanya. This is so because in this study
the researcher w looked at variables such as teg@nd learning resources, teachers

professional qualifications, time for content dehy; relevance of the physical facilities



and teachers attitudes towards SNE learners, amd the@se contribute to the

implementation of IE in regular primary schools.

1.9 Basic assumptions of the study
Basic assumptions made as regards this study Wwatell regular schools are familiar

with the concept of inclusive education, the pgraats/respondents are aware of the IE

policy and that all the participants would give Bshand accurate answers.

1.10 Definition of significant terms
The following are the definitions of significantmes to be used in this study.

Challengedrefers to persons with disabilities who are unabl@erform activities in
the manner considered normal for human beings.

Disability refers to any restriction to perform an activitythe normal manner which is
normal

Exclusion refers to a strategy whereby students with spewealds are educated or
taught using special techniques and equipment legialists personnel in special
schools and classrooms (Osake 2010)

Impairment refers to the person’s lack of body movement ocpelogical state which
impair them.

Inclusive education refers to the philosophy of ensuring that schockmnters of
learning and education are open to all childrerardigss of their physical, mental,
emotional challenges.

Integration refers to an arrangement where the challengedl d@tiends the same

schools with peers in the same neighborhood bednéined to a special room/unit.
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Peripatetic teachersrefer to teachers who are not stationed in oneepla

Special needs educationefers to education which provides appropriate rincations

in curriculum, teaching methods, educational resesirmedium of communication or
the learning environment.

Special unitrefers to a classroom that's located in a regstaiool, but is set aside for
educating learners with special needs with spet#achers who are responsible for

most of the learner’s activities.

1.11 Organization of the study
This study was organized in five chapters. Chaftee dealt with introduction and

comprises the background of the study, statenfethiegoroblem , purpose of the study,
objectives of the study, research questions, sagmte, limitations and delimitations of
the study, basic assumptions and definitions afiS@ant terms. Chapter two covered
the literature review on school based factors erflting implementation of IE in regular
primary schools and focuses on variables such ashiteg and learning resources,
teachers professional qualification , allocatiortiofe, physical facilities in the school
and teachers attitudes. Chapter Three was on $kaneh methodology and explains the
procedures and methodologies used in the studypt€&hkour dealt with data analysis
and interpretation while chapter five was on sunymaf the research findings,

conclusions, recommendations and suggestions fitrefuresearch.

11



CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction

This chapter of literature review discussed theostlhased factors that influences the
implementation of inclusive education in regulain@ry schools. The researcher
started by defining inclusive education and disctsssmportance or rationale, after
which an investigation of the school based factasgs be done. Such factors include
teaching and learning resources available, thénezacprofessional qualifications, time

allocation, availability of physical facilities artde teacher’s attitudes

2.2 Meaning of inclusive education

There’s a growing realization that inclusion mediiferent things in different contexts.
In the education discourse, Engelbrecht (1999) sedssive education as a proposed
strategy for achieving a democratic and just sgciet

UNESCO (2005:12) defines inclusion as a dynamic@ggh of responding to pupil
diversity and of seeing individual differences @agtproblems, but as opportunities for
enriching learning. Consistent with this definiiddNESCO section for special needs
education. (EENET 2000:1) defines inclusive edweati in this way: Inclusive
education is concerned with removing all barriertetirning, and with the participation
of all learners to learning, and with the partitipa of all learners vulnerable to
exclusion and marginalization. It's a strategic rapgh designed to facilitate learning

and success for all children.
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Barton (1999:58) explains that IE is not integmatiand is not concerned with the
assimilation or accommodation of discriminated gowr individuals, but its about
transformation of society and its institutionalaargements such as education. KISE
(2007) explains that inclusive education is a @uojthy of ensuring that schools,
centers of learning and educational systems ara tpell children. This enables the

learners to be included in all aspects of schéel li

2.3 Rationale for inclusive education

UNESCO (2005:15) states four principles of inclasas : it's a never ending search to
find better ways of responding to diversity sin@ete child has a vital contribution to

make to society; inclusion is concerned with idéedtion and removal of barriers so
that SNE learners are able to work side by sidé weers with diverse , skills and

ability to develop skills necessary to cope in sbgiinclusion being about presence,
participation and achievements of all childrendemg able to access quality education
and inclusion involves a particular emphasis onsé¢htearners who are at risk of
marginalization, exclusion or underachievement ¢chsas special needs education
learners, so that they also belong to and sharemaloexperiences with family ,

neighbors and peers.

2.4 School based factors influencing implementatioaf Inclusive Education

2.4.1 Physical facilities for Inclusive Educationdarners
Learners with specific disabilities and special deeeeducation require specialized

educational resources at individual or school kevelepending on the nature of
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disabilities. According to Ainscow (1995) schoolsed to be restructured in order to
respond effectively to the needs of all learnerke Tnclusive school ought to be
proactive, relative to the range of needs of aildcen, rather than reactive as an
integrated education has been (Kasanji, 1998). Aigh cost of physical facilities
remains a challenge to the government’s goal teigeoeducation for all in line with
the goal of UPE. The government recognizes theeigaacy of assistive devices for
SNE learners. Mobility and reading aids are expensind require maintenance by
skilled technicians who are few. For instance,ussle education requires the institute
buildings to have lifts and ramps where necesddgtignal Association for Remedial
Education-NARE).

There’s inadequate provision of appropriate teagHemarning materials for special
needs education because most of the materialsablaih the market are developed for
regular curriculum and regular students. OluoctdoR)(oted that schools embarking on
the new curriculum should be those which can obth& necessary facilities or
equipment.

One expects to find acceptable classrooms, deshtkbdards, playing fields, textbooks
for teacher’s and pupils (Mutisya, 2009)

The advent of FPE (2003) came with it the recommagad for the ideal general
environmental requirements for learners with sgaoéeds in education. Some of the
facilities needed include adopted toilets, bathreawth more bars for holding , ramps
to entries, spacious classrooms o allow wheel shabuilt leaning mechanisms and

feedback mirrors; for mentally challenged thereuthdoe a water point for training in
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activities of daily living like hands washing:itudies by Momanyi (2009) and Thuo
(2009) for Mombasa and Kiambu districts respecgifelind out that there were acute
shortages of the relevant physical facilities fpe@al education learners, and those

present were not adopted to the diversity of chgks of the learners.

2.4.2 Teaching and learning resources for inclusiveducation.

These are resources that are necessary for thretdarlearn effectively (KISE 2002)
According to Oluoch (2002) schools embarking tolengent any curriculum should be
able to obtain the necessary teaching and leamesmurces such as relevant text books
both for teachers and pupils and to cater fortal ¢hallenges of the learners. Apart
from text books, schools catering for children wsfiecial needs in education should for
example have magnifying glasses and other opteatds for learners who are visually
impaired to reinforce reduced vision, hearing aifig learners with hearing
impairments, adequate writing and reading matersalsh as Braille for visually
challenged learners. The success or failure ofrtipdfementation of the curriculum in
an inclusive education set up depends largely enatrailability of the learning and

teaching resources.

2.4.3Teachers level of qualification to handle inakive education

Teachers are an important resource in the tea@nddearning process of all cadres of
learners, more so IE learners. Therefore teachmring is generally considered a major
element in the improvement of the quality of edigat (UNESCO, 2004) Qualified

teachers know that classroom needs must be fromrrecdar standpoint in which
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difficulties are defined depending on each speddgk and activity and on classroom
conditions. Shiundu and Omulando (1992) noted that caliber of the teaching
personnel is the level and quality of the instrutsi for teacher education.

Teachers train in SNE so as to provide skills aadetbp relevant attitudes aimed at
habilitation and adjustment to environment; idsntikssess and provide early
intervention for correction and rehabilitation; prote awareness of the needs of the
disabilities; promote the provision and use of sgexed facilities and equipment;
promote measures to prevent impairment in ordémio the incidence of disabilities.
Kenya recognized the importance of training teaxherthe special education sector
through the Ominde commission (1964). In 1987 pdicgal education teacher training
was centres at KISE (Diploma level) while at degleeel it was done at Maseno,
Kenyatta and Nairobi Universities.

MOE (2001) notes that half of the total number pesal education teachers are
gualified although no recognized facilities exist éarly childhood special education in
any of the categories of exceptionalities Mumga®09) and Mutisya (2009) in their
studies found out that there was lack of enougiméd teachers but Kiragu (2006)
found that teachers had adequate professionalingabo take care of children with
special needs, although most of the teachers lacefidence to handle these special
needs learners, Through government sponsorshigyi@g continues to train primary
school teachers in special education, based at KI8& government is also sponsoring

training all SNE at University level in order topnove capacity.
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2.4.4 Time for curriculum content delivery

The curriculum from KIE is rigid and mostly aimsratiching the average learners. This
is why IE recognizes that all pupils might not #e same work in he same speed. This
requires flexibility in time schedule, content andaching approaches to meet
challenged learners needs (Mutisya 2009)

Time refers to not only time spent in the classramum also time of day in which is
held. Instructional time to a professional teachedivided into two: adjuvant time and
instructional time. Adjuvant time is the additiorimhe a teacher spends before and after
classes to provide professional service to thenkrarsuch as planning lessons and
providing instructional tutoring to challenge lears. Instructional time is the daily time
a teacher spends during class, teaching and managients. (Avramidis 2000)
During this period, a teacher is working with indival students who require extra
tutoring. Since IE learners in an inclusive edwratset up do not have the same
absorption rate as their non-disabled counterpaines, aspect of extra and special
tutoring time is quite crucial if the challengedidgnts are to fully gain from these
arrangements. Assessment being equally importard gme should also be considered
when timing examiners; both for the local as wallthe national examinations. The
time spent in class will have an impact on therlg®y environment. This will have an
impact on behavior and learning. The rigidity witlthich KIE sets the curriculum is

therefore unrealistic given the nature of challen@@OEST 2003)
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2.4.5 Teachers attitudes towards children with didailities.

Research into teacher’s attitudes towards inclusiod students with disabilities has
shown they are very much influenced by variableshsas experiences, training and
perception of available resources and support. éthass where severe disabilities are
included, teacher’s attitudes changed over timenfrmitial resistance to a more
favorable perception. Teachers training also havepoaverful influence on the
development of attitudes towards inclusion, espigorhen it incorporates related and
specific professional abilities (MG Werts 1996).

Another aspect that influences the way attitudescanfigured is teacher perception of
available resources. In a study with 1430 teachis experience in inclusive settings,
three resources were found to be necessary: tggisupport from team of experts and
support of experts and other practitioners is aapigcraluable where its accompanied
by appropriate collaboration Avramidis (2000). Wheainstream teachers are provided
proper training and supporting services througtabolration consultant and designated
time to meet willingness to participate in colladtore interaction, they can come at par
with special teachers. Both the regular schoolhteecand the special educators much
work as a team and the latter must accept additrol@Werts (1996)

Teacher’s attitudinal resistance in developing ¢oes is the dimension that they are
over burdened. They have a full working day, codteg with anything up to a hundred
pupils per class. This involves a lot of prepamtimng hours of marking and hectic

teaching —learning process and by the end of tlyetliay are so exhausted that they
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have no time to reflect on their practice, let @losparing time for special needs

education learners.

2.5 Summary of literature review

Under the inclusive model students with speciabdsespend most or all their time with
non-disabled students. Inclusive education diffemsn previously held notion of
integration whose focus was disability and spewgdds and implied learners deserving
of accommodation by the mainstream. By contradugion is about the child’s rights
to participate and the schools duty to accept th&l.cinclusion rejects the use of
special schools or classrooms to separate studeitits disabilities from students
without disabilities.

Literature reviewed which include studies by Kadi(@806), Kithuka(2008), Gichana
(2009) and Thuo (2009), looked at factors and ehgks of implementing inclusive
education. None of these studies focused on schasled factors influencing

implementation of IE in Homabay district. This spuims at filling this gap.

2.6 Theoretical framework of the study

This study was based on the Social Model of Digghithich was developed by Union
of Physically Impaired Against Segregation (UPIA%,8) and later developed further
by Oliver (1990, 1996) who was himself disabledheTmodel makes an important
distinction between impairments and disability. STkdistinction is based on the
philosophical foundation of the social model whathtes that impairments exists in the

real physical world and disability is a social qact that exists in a realm beyond
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language with a complex organization of shared mgan discourse and limitations

imposed by the environment at a particular time @lade.

The social model is a concept which recognizesdbate individuals have physical and
psychological differences which affects their dpitio function in society. This model

suggests that it's the society that causes theviohedl with these physical or

psychological differences to be disabled. This mefvat those with impairments are
not disabled by their impairments but by the basrithat exists in society. These
barriers are environmental, economical and cultural

The environments disable impaired people by natdeiccessible enough for them to
move. A great deal of the environments is signedhieynon-impaired people for non-
impaired living. Economically, society does not yade the same opportunities to
people with impairments. This starts at school aadtinued throughout ones career

(Shaw, 2005). Culturally, society lets impaired pleodown because of the prejudiced
views andnegative shared attitudes of the non-impaired conityytiowards
people with physicand psychological impairments.

The social theory was applicable to this study bseaimplementation of inclusive
education in public primary school depend on howl s&hool based factors have been
modified and adopted to meet the needs of IE leariéis makes the Special Needs
Educate learners achieve full potential in lifevcs disability is not inability The Social
Model of Disability emphasizes that society needsatcommodate people with

disability.
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2.7 Conceptual Framework

Fig. 1. School based factors influencing Implement@n of inclusive education

Teaching and learning resources €.g.

- text books
- Braille

Teacher factor e.g
- Qualification
- attitudes

A\ 4

Physical facilities e.g
- ramps
- spacious classrooms

Time for content delivery and
testing

Implementation of
inclusive education in
regular schools

Enrolment and
participation rates of
learners
Expanded IE
programmes
Quality results

Proper adaptation of the school based factors asitbaching/learning resources,

teacher qualification and attitudes, physical faeg and time for content delivery

would lead to the successful implementation ofrieeigular primary schools. This

would lead to the realization of quality resultspanded IE programmes and high

enrollment rates of learners.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.1 Introduction

This chapter dealt with research methodology wlticimprised research design, target
population sample size and sampling proceduresarels instruments, reliability and

validity of research Instruments, data collectiord adata analysis procedures. The
research methodology assisted the researcher wriltkeshe procedures that was
followed to research on school based factors tifateénce implementation of IE public

primary schools in Homabay district

3.2 Research design

In this study, survey research design was used.ekldg and Mugenda (1999) define a
survey design as an attempt to collect data frormbees of a population in order to

determine the current status of that populatiom wéspect to one or more variables. In
this case the researcher does not manipulate thables or arrange for events to

happen. The researcher sought to obtain informati@at describes the existing

phenomena, e.g. the school based factors thatemfki the implementation of IE in

regular primary schools.

Survey research design was appropriate for theystadause by identifying the school

based factors influencing the implementation oftlg researcher was able to explore
the existing status of variables at a given paintimne, such as teaching and learning
resources, teachers qualification, time allocatayreach subject, physical facilities and

teachers attitudes.
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3.3Target population

The target population for a survey is the entiteo$@inits for which the survey data are
to be used to make inferences. (Jacobs, A. et @5)20n the district are 197 regular
primary schools and only 11 practice inclusive edion, 6 schools have units of
physically challenged, 3 learning difficulties,1shaisually impaired, and 1 hearing
impaired.The 197 headteachers and over three édrdty teachers in the regular

primary schools formed the researchers target ptipol

3.4 Sample size and sampling technique

According to Mugenda and Mugenda (2003) samplingarefully selecting a subgroup
form the accessible population so as to be a reptative of the whole population with
relevant characteristics

There are 197 primary schools in Homabay distmct anly 11 are practicing Inclusive
Education. Purposive sampling technique was usedetect the 10 schools after
1school was used for piloting. Mugenda and Mugeg2@83) says purposive sampling
techniques allows the researcher to use casedadhat the required information with
respect to the objectives of the study. The rebearalso selected the class teachers for
they have more information about the children ®irticlass .Hence eight class teachers
from class 1-8 were selected purposively. Thusstmaple size comprised 10 schools,

10 head teachers and 80 class teachers.

3.5 Research instruments

Questionnaires and observation checklist were usgdthe researcher to gather

information from headtechers and teachers. A queséire is a written set of questions
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to which the participant responds in writing. Ttesearcher preferred questionnaires
because it's easier to administer and more conmemecollecting information within a
short time and participants collecting informatwithin a short time and participants
are free to give frank answers even to sensitiwestions. Observation checklist enabled
the researcher to get first hand view of the simabn the ground without relying
entirely on the participants answers (Mulusa 1990).

In this study two categories of questionnaires wesed. Head teacher’s questionnaire
and the teacher’s questionnaire. Head teacher'stiquneaires were used to seek
information on administrative elements and prastioeing put in place in the school in
the implementations, of IE. Teacher’s questionsag@ught quantitative information on
demographic, qualifications, resources, time atitudes towards Inclusive Education.
Observation checklist helped the researcher tecbllata on availability of teaching

and learning resources and physical facilities.

3.5.1 Validity of instruments

According to Orodho (2004), validity is the degteewhich the empirical measure or
several measures of the concept of accurately mesathe concept. It was necessary to
test its validity before its used. A pilot study svaconducted to check if the questions
would be well understood. Bell (1993) stated that purpose of the exercise is to help
the participants in the main study to completeitistrument without difficulties so that
one can carry out an analysis to see whether tmdimgpand format of questions would

present any difficulties when the main data is yred.
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To validate the instruments, the researcher adteneid the questionnaires on his own
in one schools where the class teachers were giughp sampled to get those teachers
with the information. The questionnaire items weiscussed with the respondents who
were asked to identify ambiguities which were thectified before the administration

of the questionnaires to the sampled populationval@ate the observation schedule,
the researcher consulted the supervisor for giticand to help researcher to identify

ambiguities.

3.5.2. Reliability of the instruments

Reliability refers to the consistency of a measArtest is considered reliable if we get
the degree result repeatedly. It's used to focuthersame result repeatedly. It's used to
focus on the degree to which empirical indicatarsneasures are consistent across two
or more attempts to measure the theoretical con@@mdho, 2004). The researcher
used the test re-test technique of assessing it#liabbn this approach, a test is
administered to a group of respondents twice. Tégssnvolved in test retest are: select
an appropriate group of respondents; administertebe to the respondents; keeping
initial conditions constant administer the same testhe same respondents; correlate
the scores from both testing periods using Peargtmsluct Moment Correlation

Coefficient formular below:
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(INZx2-3x?][NTy?- %y?])

r =

Where) xy - sum of gross product of the value of each végiab

(3x)(Cy)- product of sum ot and sum of y N- total number of items.

X and y- raw scores.

The response obtained was 0.79 for teachers arid fdr8headteachers hence the

instrument was deemed reliable.

3.6 Data collection procedures

The researcher sought permission from the Distettication officer (DEO), Homa-
Bay district to conduct this study. Permission vedso sought from Area education
officers in-charge of the divisions and all the dhé@achers of the sampled schools. A
visit to the schools also took place in order fa tesearcher to create a rapport with the
participants and also set dates for the administraif the instruments. The researcher
personally went to the schools to administer theeaech instruments and collect

responses. The whole exercise was expected tdhedeweeks.

3.7 Data Analysis techniques

The researcher started analyzing data by checkaigeged raw data for accuracy,
usefulness and completeness. The data were thabllated. This was done in order to
transfer classified data from data gathering tbolhe tabular form in which they were

systematically examined.
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Data analysis was done using descriptive statisbescriptive statistics used include
mean, frequencies and percentage. Qualitative wWataanalysed by synthesizing the
information from the respondents and arranging thenthemes using the research
guestions. A narrative and interpretative reportl@ themes was written to depict the
current situation of inclusive education. The amnaty data therefore formed the basis

for the research findings, conclusions and recontlagons for the study.
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CHAPTER FOUR
DATAANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

This chapter deals with data analysis, presentadimh interpretation of the research
findings. It contains the analyses of the partiotfsademographic information as well
as their responses to research questions on sdias@d factors influencing the
implementation inclusive education in regular priynachools in Homa bay district.
According to Mugenda and Mugenda (2003) data arsahgders to examining of what
has been collected from a survey or experimentsraaidng deductions and inferences.
The findings were based on data collected fromhietacand the headteachers who were
the informants in this study. The data was therlyaed and presented in frequency

tables, pie charts and graphs.

4.2 Questionnaire return rate

The researcher aimed at a sample of 10 head tsaahdr80 class teachers. Thus, a
total of 90 participants were targeted for the gtuthe researcher therefore issued 90
guestionnaires, 10 for heard teachers and 80 thé¢es. However only 8 headteachers
and 63 teachers returned their questionnaires., Tdtstal of 71 questionnaires were

returned. This questionnaire return rate was satisfy for the study. The table below

shows this:
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Table 1: Question return rate

Respondent Sample Returned Percentage
Teachers 80 63 77.5
Headteachers 10 8 80

Total 90 71 78.8

This shows that 78.8% of the questionnaires weterned satisfactory for the study.

This questionnaire rate was satisfactory for thest

4.3 Demographic information of the respondents
The demographic information of the respondents wasght in section 1 of the

guestionnaires for teachers and headteachers.

4.3.1 Gender and age of participants

Out of the teachers who participated in the st8$y,(55.6%) were males while 28
(44.4%) were females. There were 7 (87.5%) malela(i®2.5%) female headteachers

as shown in the table 3

Table 2: Gender of participants

Participants  Male % females %
Teachers 35 55.6 28 44.4
Headteachers?7 87.5 1 12.5
Total 42 29
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The disparity in gender can be attributed to tlaglittonal belief that men were born
leaders and only 12.5% female headteachers hame tisthe position of leadership
probably from the requirement (affirmative actiahpt a third of all leaders in an

organization should be of either gender.

The study also sought to know the age of the ppatits.

Table 3: Age brackets of participants

Respondent Age frequency Percentage
Teachers 21-30 years 17 26.9

31-40 years 35 55.5

40 years and above 11 17.5
Total 63 100
Headteachers 31-40 years 1 12.5

41 years and above7 87.5
Total 8 100.00

From the table above its evident that all teackdrs participated in this study study
were all above 20 years of age most of headteaclie(87.5%)were 41 years and
above. These findings corresponds with Thuo (20@8ich stated that majority of
teachers and headteachers were old and mature fetowappreciate the rationale of

inclusive education.

4.3.2 Participants teaching/headship experience
The study sought to know the teaching experiendbeteachers. Figure 2 shows this

experience
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Figure 2: participants teaching/ headship experiere
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Figure 2: shows that 44.4%of teachers had teackxpgrience of between 6-10 yrs

while 25% 1-5 yrs, 15.8% had 11-15 yrs teachingeegmced and 4.7% 21-25 yrs.

In this study teachers have valuable teaching éxpez. Thus quite a number of pupils

had passed through their hands hence were wellegldac handle learners with

diversities and unique characteristics.

Experiences of the headteachers in leadershipiguositas shown in table 4.

Table 4: Head teachers experience in leadership ptien

Year Frequency %
1-5 0 0
6-10 2 25
11-15 2 25
16-20 3 37.5
21-25 1 12.5
Total 8 100.0

The table shows 37.5% of headteachers had leafdeesiperience of between 16-20
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years. The findings conforms to that of Gichana@Q®at teachers and headteachers
experiences were deemed adequate to handle leamepsiblic schools offering

inclusive education.

4.3.3 Participants academic and professional quaidations
The data collected showed a variation of partidipaacademic and professional
gualifications as shown in figure 3

Figure 3: Participants academic qualifications
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KCSE certificate holders recorded highest numberesfpondents with 74.60% for
teachers and 62.5% for headteachers. This is evgolddy the fact that the minimum
entry requirement into teacher training collegeS@SE. The teachers and headteachers
with diplomas, degree and masters are those whe laavanced their education
through distance learning. Diploma follows at 12.88@ 12.69% for headteachers and
teachers respectively.

The researcher aimed at finding out the professigualifications of the participants.

Responses received were presented in figure 4.
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Figure 4: Participant’s professional qualification
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Majority of the headteachers (50%) who participatethe study were in the category
of approved teacher status. They might have hadrtyputies to attend courses such as
teacher proficiency course which upgraded themiAg®jority of the teachers, 77.8%
were Pl holders while ATS holders were 14.7%. Thes suggestive that both
headteachers and teachers were qualified enougihalbatiemically and professionally

to comprehend the subject of inclusion in publicnary schools.
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4.4 Research Question I:
This section presented data collected towardsrigndsolutions which could answer the

research questions of the study.

To what extent does the availability of schoolsst#l facilities influence the

implementation of inclusive education?

4.4.1 Teachers responses on renovation of physicatilities

The researcher sought responses from participantghether physical facilities in their
schools were renovated to suit inclusive educdgamers, and their responses were as
shown in Table 5.

Table 5: Classroom renovation to accommodate SENdmers.

Responses Frequency Percentages
Yes 6 9.5

No 57 90.5

Total 63 100

Majority of teachers, 57 (90.5%) stated that th@sstooms were not renovated to
accommodate learners with special needs while84Phad their classes renovated.
The headteachers responses on whether their dassroad been renovated for easy

access to accommodated inclusive education sassh@wvn in Table 6.
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Table 6: Headteachers response on renovation of slsrooms

Responses Frequency Percentages
Yes 2 25

No 6 75

Total 8 100

Findings from Table 6 indicate that 6 (75%) heaclteas had classrooms and other
buildings which were not renovated to accommodattusive education learners. A
paltry 2 (25%) had their classrooms and other Ingsl renovated.

The findings correspond to Rok (2005) report whstated that inclusive education is
faced with a serious lack of appropriate classrodhhowed that learners with special
educational needs were left to cope with structtinas inhibited their movements to a
large extent.

The researcher also sought the responses of tsaghdrheadteachers on whether the
school provided desks and toilets specifically giesd for use by pupils with special
needs in education. The responses are shown ie Tadohd 8.

Table 7: Teachers responses on whether the schoeobpided special and toilets

desks for use by inclusive education learners.

Responses Frequency Percentages
Yes 8 12.7
No 55 87.3
Total 8 100
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Majority of teachers 87.3% responded that the Sothidanot provide specially designed

desks while only 13.7% indicated that their schitald the special desks.

Table 8: Headteachers responses on whether the sahprovided desks and toilets

specifically designed for SEN learners.

Responses Frequency Percentages
Yes 1 12.5
No 7 87.5
Total 8 100

87.5% of the headteachers indicated that they dibdave the desks specifically
designed for use by SEN learners and only 12.5%ated they had the desks.
This concurs with Thuo (2009) who said that mayoat schools were in dire need for

relevant physical facilities to enhance implemeaatabf inclusive education.

4.4.2 Observation on physical facilities in schoals
The researcher observed for the availability ofghgsical facilities in the 10 sampled

schools. This is shown in Table 13.

Table 9: Researcher observation on physical fadies

Facility Available Not available Appropriate
Frequency % Frequency % Frequency %

Toilets 8 100.0 0 0.0 2 25.0
Ramps 3 37.5 5 62.5 3 37.5
Desks 8 100.0 0 0.0 2 25.0
Spacious classrooms 6 75.0 2 25.0 4 50.0
Hearing mechanisms 1 125 7 87.5 1 12.5
Water points 3 37.5 5 62.5 1 12.5
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According to Table 10, all schools (100%) had tsileut only 25% were appropriate.
All schools 8(100%) had desks but only 25% wera@mate for inclusive learning.
6(75%) of schools had spacious classrooms and 568 appropriate because they had
wide doors and ramps. The researcher observeatihatl (12.5%) school had hearing
and visual aids while 37.5% had water points bily @(12.5%) was appropriate.

The result of the study showed that all schoolkddaelevant physical facilities which
greatly hampered implementation of inclusive edocafpublic schools. The finding
disagrees with Thuo (2009) who said that schoold playsical facilities, although

slightly inadequate to fully help in implementatiohinclusive education.

4.5 Research Question 2: How does the availabilitf teaching and learning

resources influence the implementation of inclusiveducation.

The following subsections provide data aimed atvanisig research question 2.

4.5.1 Provision of adequate teaching/learning matels.
The researchers sought to know from both the teadmed head teachers whether the
schools provided enough teaching/learning matefualthe learners in IE set- up.

Their responses were as shown in figures 5 andpeotively.
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Figure 5: Provision of adequate teaching and learnig material

Percentage(%)

=

M Yes

No

Findings in figure reveal that 85.7% teachers hadadequate teaching/learning
materials in their classes hence majority of leadacked adequate materials to cater
for inclusive education learners in their schoatsd only 14.3% stated they had
adequate the resources

Figure 6: Head teachers responses on provision ofl@quate teaching/learning

materials

Percentage (%)

’ 12.5
87.5 HYes
. / No

Figure 6: shows that majority of schools (87.5%g)k&d teaching/learning materials

while 12.5% had these materials in their schoolh&tp in the implementation of

inclusive education. The findings concur with Kadii2009) that most public primary
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schools lacked adequate teaching and learning nesofor successful implementation

of inclusive education.

4.5.2 Provision of teaching/learning materials spéecally designed for inclusive

education learners.
The researcher sought to know the type of teadesgling materials designed for IE

learners available in schools. The responses arersim Table 13.

Table 10: Teachers responses on available teachilegrning resources designed for

IE learners.

Responses Frequency percentage
Text books 63 100
Wall charts 20 31.7
Kit for alphabet and10 15.9
numerals

Mathematical operation8 12.7
board

Syllabus 15 23.8
Abacus 27 42.9
Toys 24 38.1
Balls 22 34.9

According to Table 10 all schools (100%) had ter#tso most of which were for
learners without challenges. It's also indicatix@ the table that some schools did not
have the teaching materials completely. This cdadrom the fact that no funds have
been made available by the governments towardputahase of these special teaching
materials for teachers and learners hence hampeampiementation of inclusive

education.

40



4.5.3 Availability and adequacy of Teaching/learnig materials.
The participant’s ratings on availability and adacgy of the teachings/learning
materials for inclusive learners were as shownaiblg 14.

Table 11: Availability and adequacy of teaching/ larning materials

Responses frequency %
Well equipped 5 7.9
Averagely equipped 10 15.9
Poorly equipped 48 76.2
Total 63 100.00

Table shows that 76.2% of the teachers rated subiool as poorly equipped 15.9% as
averagely equipped and 7.9% as well equipped.

This showed that most schools were poorly equifpétkelp in the implementation of
inclusive education

Table 12: Teaching and learning resources.
Observation on the availability of teaching /learning

Facility Available Not available Appropriate
Frequency % Frequency % Frequency %

Textbooks 8 100.0 0 0.0 2 25.0
Blackboards 8 100.0 0 0.0 8 100.0
Braille 1 12.5 7 87.5 1 12.5
Abacus 4 50.0 4 50.0 4 50.0
Toys 3 37.5 5 62.5 3 37.5
Visual aids 5 62.5 3 37.5 3 37.5
Speech aids 1 12.5 7 87.1 1 12.5
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The researcher observed that all schools (100%)téwtiooks but only 2(25%) had
those appropriate for IE learners. All 8 (100%) ik had blackboards that were
appropriate. Only school (12.5%) had Braille wislé% of schools had abacus which
were also appropriate.3 schools (37.5%) had toyigev#({62.5%) had visual aids and
only 3 (37.5%) were appropriate. Only | school §22) had visual aids which were
also appropriate for IE learning.

This research finding corresponds with UNESCO (2084t no special facilities such
as Braille, hearing and visual aids etc were alklan schools showing the gravity of

the challenges faced by inclusive education implaateon.

The researcher sought the responses of head teawh#dre measures to be put in place
so that IE learners access learning materials eatie.

Table 13: Measures to be put in place for easy ag=to learning/teaching materials

Responses N= 63 frequency %
Funds through FPE to be3 100
allocated for special needs

education

-Improvisation by teachers 3 37.5
-Support from NGOs and7 87.5
stakeholders.

-Frequent in service of4 50

teachers in special needs

Table 13 indicates that all head teachers (1089¢gyest that there be a vote head in

the FPE funds to cater for the purchase of spemats education materials and that
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FPE funds should be increased for this purposg?8of teachers felt that local NGOs

and stakeholders should be incorporated in theisitiqn of these learning materials

while 50% suggested that more teachers should berinced to handle special needs
education learners and their sophisticated leaft@aghing materials.

The findings indicated that every available meassheuld be put in place for the

acquisition of relevant teaching and learning resesi for SNE learners to fully benefit

from inclusive education.

4.6 Researches Questions3:To what extent does teachprofessional qualification

influence the implementation of Inclusive Educatiof?

Researcher sought responses from participantsaimptt to answer research question 2

4.6.1 Trained teachers in special needs education

Researcher sought to know from teachers whethgnkee trained in handling special

needs education learners or not. Their responseshamn in the table below.

Table 14: Teachers response on their training in geial education

Response Frequency Percentage
Yes 18 28.6
No 45 71.4
Total 63 100

Majority of teachers, 45 (71.4%) stated that thegrevnot trained to handle inclusive
education learners and only 18 (28.6%) indicated they were trained. This findings
concurred with Kithuka (2008) that most teachergublic primary schools are not

trained to handle children with special needs. Twés also in line with the head
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teachers responses that most of their teachersneéteained.
Teachers were further asked to indicate what psadaal qualifications they posses as
far as special education is concerned and thgmoreses were as shown in Table 15

Table 15. Teachers response on the professional djfiaations they possess.

Qualification Frequency %
Inservice 3 16.7
Certificate 2 11.1
Diploma 12 66.7
degree 1 55

Total 18 100

Table 15 indicates that 12 (66.7%) of teachers wigrl®ma holders, those with degree
were 5.5%, certificates holders were 11.1% andetheho had attended 3 months
inservice course were 16.7%. This indicated thastnteachers have not undergone the
required training to handle children with specieéds in education.

The teacher’s response was sought on whether tiey &f children who ought to have

been enrolled but were not. Their responses angrsiroFigure 7
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Figure 7: Why some challenged children were not eniled in public schools

Yes

58.7% ® No

&

Figure 7 indicate that a large number (58.7%) athers indicated that they knew of
children disabilities are at home and not attendinlgool. This seriously jeopardizes
education for all (EFA) goals which are set to beiaved by 2015.

On why the children were not enrolled in schotilg, teachers responded as follows in

Table 20.

Table 16: Why children with disabilities were not erolled in public schools

Response N=63 Frequency %
Negative attitude by parents, peers ¢ 45 7.4
teachers

Long distance to school 25 39.7
High boarding fees in special schools 18 8.6
Lack of awareness to parents 38 60.3
Lack of teachers in public schools 32 50.7
Lack of relevant teaching/learning 32 29.7
materials
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Findings from Table 16 indicated that 71.4% of tieachers said that negative attitudes
by parents, peers and teachers were the greatastiiment to the education of children
with disabilities in public schools. Lack of awaess to parents (60.3%) came close as
another reason. Lack of teaching/learning resouares lack of teachers 50.7% and
high fee charged in special schools are also ketpifa contributing to children with
disabilities not being enrolled in schools. Theswlihgs indicated that poverty and

ignorance were the greatest impediment to impleatiemt of Inclusive Education.

4.7 Time allocated for content delivery

4.7.1 Adequacy of time allocated for content delivg.
The researcher sought the teachers opinion on eh¢tie 35 minutes allocated for

them in each lesson was adequate to carry oeff@ctive lesson in an inclusive class.

Table 17: Responses on time adequacy

Response Frequency %
Adequate 3 4.8
Not adequate 60 95.2
Total 63 100.0

Table 17 shows that 95.2% of teachers indicatetithe allocated for content delivery
is quite inadequate to effectively teach childrethvdisabilities. This stems from the
fact that these children have diverse difficultibas require individual attention. This
corresponds to Thuo (2009) who said that 85% ofréspondents said that time was

guite inadequate to handle SNE learners.
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In relation to time, the researcher sought thehtecopinion on problems they face as
they teach children with special needs in theissés. This is shown in Table 22.

Table 18: challenges faced by teachers of challerjkearners during a lesson

Response N= 63 Frequency %
Slow learning ability 32 50.8
Absenteeism 27 2.8
Low interest to learn 15 5.2
Inability to write 30 47.6
Normal children disturbance 29 46.0
Language problem 35 55.6
Poor co-ordination of limbs 31 49.2
Inability to handle challenged learners 34 53.6

Table 18 indicates that teachers actually face aawhypf problems as they undertake to
teach learners with disabilities in inclusive clabkis implied that the syllabus content
may not be fully covered especially within the tialeocated for content delivery. This
corresponds to UNESCO (2003) that curriculum waes rtfajor obstacle to inclusive

education since its too demanding.
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4.7.2 Teachers responses on whether IE learners ceope with the current primary

school curriculum

Figure 8: Coping with current school curriculum

Percentage

M Yes

No

Majority of teachers, 73.0% stated that the curpgmhary school curriculum cannot be

properly implemented in an inclusive set up whife026 said IE learners can cope with

the curriculum.

Researcher also sought teachers response on ¢évameé of the current curriculum to

an inclusive set up. Their response was shown e I8.

Table 19: Relevance of the current curriculum to spcial needs learners in inclusive

schools.

Response Frequency %
Very relevant 3 4.8
Relevant 11 17.5
Fairly relevant 36 57.1
Not relevant 13 20.6
Total 63 100.0
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Findings from Table 19 indicate that majority ohd¢bers 36 (57.1%) stated that current
curriculum is fairly relevant followed by those whiwought it is not relevant (20.6%).
The finding concurred with Rok (2005) that the depenent of curriculum is so rigid

that it doesn’t provide possibilities of adjustmémindividual needs.

4.8 Teachers attitude towards inclusive education
The researcher sought the teachers response adsethir attitudes towards inclusive

education and how this affects implementation efdame.

4.8.1 Participants response on whether inclusive tsep affect syllabus coverage.
Researcher sought to know whether the presenaaoidrs with special needs in their

classes affect their syllabus coverage. Their nespghown in Figure 9.

Figure 9: Response from teachers on whether inclus education set up affect

their syllabus coverage.

Percentage

Yes

H No

60.3% of teachers indicated that the presenceetfigineeds education learners in their
classes actually affect their syllabus coveragelevB9.7% stated that this does not

affect their coverage of the syllabus. This coroeg}s to Avramidis (2000) who said
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that when teachers are provided with proper trgirand supporting services they can

perform well in an inclusive class.

4.8.2 Teachers response on whether special needsation learners perform as

well as their non-disabled peers.

The researcher sought the suggestion of teachewghether special needs education
learners performance was at par with their othenterpart.

Their responses obtained are presented in figure 10

Figure 10: Response on whether special needs eduoatlearners perform as well

as their non-disabled peers.

Percentage

HYes

No

The findings indicate that 63.5% of teachers stalad these learners do not perform
while 36.5 % said that they perform as well asrtimgin-disabled counterparts. This
could be explained by the myriad of problems cimgjéel learners face in the regular
classrooms.

The research sought the opinion of teachers onp#réormance of special needs

education learners vis a vis their non-disabledntenparts to ascertain whether
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performance is affected by physical disability. [aP6 shows the outcome.

Table 20: Rating the performance of learners with gability against their non-

disabled counterparts.

responses Frequency %
Above average 3 4.8
Average 33 52.4
Below average 12 19.0
Poor 15 23.8
Total 63 100.0

The outcome from the finding indicate that majoriif teachers (52.4%) said that
performance of challenged learners was averagemapared to the normal learners and
23.8% stated their performance was poor. The pedopnance could be as a result of
the many problems faced by teachers as state@reiarkhis study. The large number of
those who stated average is indicative of the tlaat challenged learners can perform
just as well as the rest of the children if comufis in their learning environment are
improved. The findings confirm that disability isotninability and that inclusive

education can succeed if conditions are made fighéarners with special needs.

4.8.3 Community beliefs about disability

The researcher sought to establish whether therbelrefs related to disability in the

community of the research area. Figure 11.showss thi
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Fig 11:Response on whether there are beliefs relat¢o disability

Percentage

254

74.6
HYes
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Though a small number of participants (25.4%) stakat there are such beliefs, still
this shows that indeed there are beliefs peopld Abbut children with disability and
this could have far reaching effect on attainmdmducation for all(EFA) by 2015.

Teachers were further asked if the beliefs affeetway they interact with learners with

disabilities. Their responses are presented iffigioee below.

Fig 12: Participants responses whether the beliefa their communities affect the

way they interact with learners with disabilities.

Perce6|1tage

93.6

H Yes
g v
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93.6% of the teachers indicated that the beliefaatoaffect the way they interact with
challenged learners and 6.4% said they are affedteel findings proved that teachers

are generally ready for an inclusive educatiorupen their schools.

4.8.4 Opinion of participants on whether it's a god thing to have children with

disabilities in the regular classrooms.
The researcher sought to determine from the teackieether they thought it's a good
idea to have special needs education learnersreagaar classroom where children

without disability learn. The findings were recadda figure 13.

Fig 13: Responses on whether it's a good idea tovainclusive classroom set up in

public schools.

52.40%

e

No Yes

Majority of the teachers 32(52.4%) felt it's nogaod thing to have challenged learners
in an inclusive set up while 31(47.6%) statedat'good idea. This finding agreed with
UNESCO that headteachers and teachers lock owtrehilwith disabilities and deny

them right to education, hence hampering inclusthgcation.
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4.9 Suggestions on the implementation of inclusieglucation
The researcher sought the opinion of the teachmilshaad teachers on how best to

implement Inclusive Education in relation to phyitacilities.

4.9.1 Physical facilities.
Teachers suggestions in relation to physical tasliare contained in Table 29 below:

Table21: Response of teachers on physical faciliie

Responses Frequency %
Improved physical facilities t030 47.6%
cater for IE

More facilities be availed 10 15.9

Relevant facilities be availed

through Government funding 33 52.4
Special classes for IE learners 5 7.9
N=63

Majority of teachers (52.4%) stated that the rehévphysical facilities should be

availed through government funding to cater forlusive education learners while

47.6% suggested that physical facilities shouldrbproved to cater for IE learners.

7.9% stated that learners with challenges shoule Ispecial classrooms where they
could be handled separate from the regular pupils.

The head teachers response on physical facildigmplement Inclusive Education was

also sought Table 30 indicates what was established
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Table 22: Head teachers response on use of physi&atilities to implement

Inclusive Education

responses Frequency %

Government avail funds to 7 87.5
construct relevant facilities

Parents and stakeholders to 5 62.5
participate actively

Special classrooms for special 1 12.5
needs learners

Improvisation by teachers 3 37.5

N=8

Majority of teachers concured that the issues t@ddressed as far as facilities were
concerned include: government funding to constrelgtvant facilities (87.5%) parents
and other stakeholders e.g NGOs 62.5% specialrota®s for special needs learners

12.5% and teachers improvisation 37.5%.

4.9.2 Teaching and learning resources
The researcher aimed at finding out the suggestideachers and head teachers on the
use of teaching /learning resources to implemeniTle teachers response is in Table

31
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Table 23: Teachers response on use teaching andrl@ag resources to implement

inclusive education.

Responses N =63 Frequency %

Provide enough and relevant teaching and34 53.9
learning materials for IE learning
Government send funds through FPE 38 60.3

the purpose of teaching/learning resources

Improvisation of teaching /learning 10 15.8
resources
Construct rooms for handling of the 5 7.9

teaching/learning resources.
Materials should be modified to suit the IE 16 9.5

learners

Table 23 indicate the core issues teachers fdliftpaoperly addressed would go a long
way in improving the status of teaching and leagmesources in our regular schools to
help in the implementation of inclusive education.

According to Table 31, 60.3% of teachers suggegtedision of the learning resources
by government through FPE, 53.9% felt the teaclingd learning resources should be
provided for effective IE implementation while 2%4said the materials should be
modified to suit special needs learners.

Headteachers response on the same was also sodgteicarded in Table 32
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Table 24: Headteachers suggestions on use of teaahand learning resources

Responses N=8 Frequency %

Creation of vote heads in FPE to help in purchdseBo 50
relevant teaching/learning resources.
Parents and stakeholders to be actively involved6in 75

acquisition of T/L resources

Improvisation by teachers 1 12.5
Motivate publishers to publish relevant materials f 12.5
IE learners

Table 24 indicates four pertinent issues as fauses and acquisition of teaching and
learning resources are concerned. All the headh&zac100%) feel that there should be
a votehead in the FPE funds to cater for purch&#e teaching and learning resources
75% said that parents and other stakeholders stadsitd be actively involved while

12.5% were for improvisation by teachers and mditveof publishers to publish.

4.9.3 Training of teachers in special educationalaeds.
The researcher aimed at seeking the suggestiorteeoparticipants on training of
teachers to handle special needs learns in antl&ps& he result is tabulated on Table

33.
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Table 25: Teachers response on training in speciakeds education

Responses N= 63 Frequency %

All teachers be trained in special 38 60.3

needs education

Promote the trained teachers for 30 47.6
motivation
Integrate special education 32 50.7

curriculum in teachers training

colleges
Frequent inservicing of teachers 25 39.6
Government sponsor training of 27 42.8
teachers
Teachers seek higher qualification 19 30.1

in special education

Table 25 shows that 60.3% of teachers said alhtradoe trained in special needs while
50.7% said that special education curriculum shdédntegrated in TTCs and 47.6%
said that special needs to be integrated in teadtwleges 39.6% were for frequent

inservice of teachers.
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4.9.4 Preparation of schools in readiness for highenrolment of IE learners.
The researcher also sought the suggestions ofteaelers regarding the preparation of
schools to cater for increased enrolment of IEneer in relation to retraining,

recruitment and employment of trained teacherdNE.S

Table 26: Retraining of teachers.

Response N =8 Frequency %

Frequent in-service of teachers in 4 50.0
special needs education

Training in special education to be 6 75.0
enhanced in teacher training colleges.

Motivation of trained teachers through

promotion and proper remuneration 3 37.5
Sensitise more teachers to train in

special needs

Increase activity of peripatetic teachers 3 37.5

2 25.0

75% of head teachers supported enhancement ofageltication in teachers training
colleges followed by 50% who said there should Hegjdent inservice of teachers in
special needs education. 37.5% said teachers shoellgpromoted and properly
remunerated and sensitized to train in specials1€édtk research findings indicated that
there’s need to train all teachers in special nestigcation and to continually retrain
them in order to cope up with challenges of hamdlearners with special needs in

education in an inclusive set-up.
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Table 27: Recruitment and employment of more teachs trained in special needs

education.
Responses N =38 Frequency %
Liase with DEOs office for more7 875

trained teachers
School management committee recribt 62.5

and pay specially trained teachers

Table 27 indicates that 87.5% of head teacher coeduhat schools to liase with the
DEOs office for more trained teachers and 62.5% $MC s to recruit and pay trained
teachers to cater for the expected increase inlrearm of special needs education

learners.

4.9.5 Awareness creation

The researcher sought to find out suggestionseofaachers on what should be done to

create awareness on inclusive education. Table&&pts the result obtained.
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Table 28: Head teachers responses on awareness ti@a

Responses N=8 Frequency %

More workshops and seminars for

teachers 5 62.5

Use chiefs barazas and public meetings 8 100.0

Legislation 1 12.5

Church leaders 3 37.5

Use audio and point media 16 75.0

Schools engage management committee$ 50.0
4

All the head teachers (100%) concurred that avem®icould best be created through
the chiefs barazas and other public meetings 75% falt that the use of the media
would also assist in creating awareness about sivdueducation while 62.5%
suggested that more workshops and seminars teasbald go a long way in creating
awareness about inclusive education. This conwithsearlier findings that ignorance

and poverty were the major impediments to implela@n of inclusive education.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents a summary of the findingb®study and the conclusions drawn
from the findings. It also contains recommendatiomade from the study as well as

suggestions for further research

5.2 Summary of the study

The purpose of the study was to investigate schasled factors influencing the
implementation of inclusive education in publicrpary schools in Homa- Bay district,
Kenya.

The researcher formulated five objectives and fesearch questions that were meant
to guide the study. The target population was 2fHoals, an equal number of head
teachers and 927 teachers, but 10 schools 10 lesatiers and 80 teachers were
purposively sampled for the study. Instruments usedthe study included two
guestionnaires one for the head teachers and ther dor the teachers and an
observation schedule for the researcher. The paatits of the study were 10 head
teachers and 80 class teachers. The return rat8 88%) for head teachers and 63
(78.8%) for the teachers. A pilot study was cared to test validity and reliability of
the instruments and a correlation of 0.81 was obthi

The findings of the study revealed that the teaglaind learning resources were largely
unavailable and in those areas where they were dquéidequate and not suitable for

proper implementation of inclusive education. Esiséntems like Braille, hearning
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aids, speech aids, books with large prints weialyotacking in majority of schools all
schools. The textbooks that were available werenipafor children without
impairments.

The study reveals that teachers professional gqeetibn may be a great impediment to
the implementation of inclusive education in oumlpu primary schools in entire
country. This is because majority of the teachersthe public though trained
professionally, lack skills and knowledge in speciaeds education which would be
applied in inclusive education as they were nahé@ in special needs education. This
further affects teachers confidences in inclusion.

The study also revealed that time allocated fortexaindelivery and assessment was
quite inadequate for the implementation of incleseducation public primary schools.
This is because teachers faced several problenmsasuslow learning ability, inability
to write, difficulty in pronouncing and articulagnwords coupled with majority of
teachers inability to comfortably handle speciateds education learners because of
lack of training. These myriads of problems meaathers were required to take a little
more time in each lesson in order to create an atng@ong the impaired learners. The
teachers on their part said that the curriculumitas set now cannot be handled
competently with the special needs education legyradthough the teachers said the
curriculum is as fairly relevant.

Challenges related to physical facilities were digghlighted in terms of availability,
adequacy and relevance. The findings revealedttigaphysical facilities in schools

were quite inadequate and inappropriate to accorateddarners with impairments in
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the attempt to implement inclusive education. Taelities were not renovated to be
barrier free. The classrooms and other building eweot spacious enough to
accommodate learners on wheel chairs. These bgddacked even sample ramps in
the entrance. Desks, toilets and bookshelves weteadapted for easy use and
accessible to learners with disability. There wasslequate water points for learners.
The study established that teachers attitude taswvan@usion was unsupportive of the
same. It revealed that although majority of thackers stated that they were
comfortable with special needs learners in theassbs, they also said their presence
affect the syllabus overage despite the fact that teachers also stating their
performance does not affect the general performahtee class. It was also learnt that
there are beliefs about disability in the commuaithough the teachers stated this does
not affect the way they perform their work in thelasses. Teachers generally agreed
that it was not a good thing to have learners wtpairments in the regular classes.
The study also highlighted several suggestionsagigipants on the implementation of
inclusive education in public primary schools. Theyggested that physical facilities
should be made available by renovating and cortgtgithrough funds provided by the
government and active participation of the comnyuninembers such as parents and
stakeholders so that these facilities become digalfriendly. On teaching and learning
resources the study revealed that participantecgstatit FPE fund should be used in the
acquisition of these resources. On training, récremnt and employment of teachers, the
study revealed that participants concurred on itrgiof all teachers in special needs

education and that this education be enhancet frigin the teachers training colleges.

64



It revealed that teachers suggesting that moraddateachers should be recruited and
employed by the government to facilitate the impatation of inclusive education in
public schools. They suggested that support sentiwde provided by the government,
community and teachers included provision of phgisiacilities and teaching and
learning resources and guidance counseling.

The study also revealed that creation of awaresséssild be extensively done to
sensitize the public about the importance of edangathildren with impairments and

the implementation of inclusive education in palgrimary schools.
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5.3 Conclusion

The findings in this study indicated it achieveslabjectives of investigating the school
based factors influencing the implementation ofusiwe education in public primary
schools in Homabay district, Kenya. These factoiduded teaching and learning
resources, teachers professional qualificationg tamailable for content delivery and
assessment and teachers attitudes towards inclegucation.

First, the study findings revealed that teachingl &marning resources were quite
inadequate and totally lacking in some instancdss Tact hampered the learning of
children with special needs in education. This goether to show that implementation
of inclusive education suffers a setback on themar

Secondly it has been established that teachersfigatibn to effectively deal with
challenged learners is wanting. This is becausenibajof teachers in public primary
schools are not trained in special education andettirained are so few that they are
unable to cope with the number of these learners.

Thirdly, it's quite evident that the time allocatéal content delivery and assessment
was quite inadequate. This was because learners digabilities faced many
challenges. This made teachers to arrange for grieaoutside the normal lesson time
to attend to the learners. The physical facilitesre not disability friendly and non
barrier free apart from the fact that they weradgguate to accommodate learners with
disability. The physically disabled children weedtlto cope with the very undesirable
structures and environment that do not supportr timlusion. Teachers attitudes
towards implementation of inclusive education aedrthers with disabilities were
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generally accommodative but agreed that havingdaml with disabilities in a regular
classroom was not such a good idea.

Lastly, on the suggestions by participants on thglementation of inclusive
educations, it's established that for the succés$beosame teaching/ learning resources
and physical facilities were to be provided in subdy the government through free
primary education funding and active participatlonparents and other stakeholders.
Participants unanimously agreed that all teacheesirto be trained in special needs
education. Respondents also advocated for creatiawareness on the need to educate
challenged learners and the importance of the im@fgation of inclusive education in

regular schools.

67



5.4 Recommendations of the study

Based on the findings of the study the succeediagmecommendations were made:

a)

b)

d)

The government through the free primary educatiojept can allocate funds to
schools to help in the provision of adequate anthisie physical facilities to
cater for the learners with special educationatisee an inclusive education set
up. The funds can help the schools to construagenovate classrooms to be
disability friendly so that inclusive education da@a success in public schools.
There’s need to immediately provide the public stkovith adequate and
relevant teaching and learning resources for effecimplementation of
inclusive education. The government through theistry of education should
be in the fore front in his score by providing dotaial funds for public primary
schools to purchase teaching and learning matetiaksng into account the
diversity of special needs learners in public sthiosctive participation of the
local community the parents, politicians and nomegamental organizations
should also be incorporated to supplement thetedfahe government.

Training, recruitment and employment of special dse@ducation teachers
should be enhanced by the government through thistmyi of education.

All teachers should be trained in special needsatthn if they are to fully take
charge of the learners with special educationatineeur schools. This should
be done by insisting that teacher education touahelspecial needs education
course.

The primary school curriculum as it is now shouk feviewed as soon as

possible by Kenya Institute of Curriculum Developmto take into account the
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diversity of learners in an inclusive set up espléciin the areas of time
allocated for content delivery and assessment. T&ismportant because
impairments among the learners need varied attefrtoon instructors.

e) Negative attitude of teachers in inclusive set-steams from the fact that most
teachers in public schools are not trained talgaachildren with special needs.
This should be alleviated by training teachers pecsal education through
workshops and seminars to help build their configens they interact with
these challenged learners in schools.

f) Creation of awareness and sensitization of theipuin the importance of
providing education for the impaired learners inieclusive set up should be
carried out immediately by the stakeholders ingtlacation sector. This can be
done by making use of public meetings such as harato help alleviate the
problem of stigma and negative attitude associatidl disability if inclusive
education is to be fully implemented in our pulgranary schools.

5.5 Suggestions for the further research

The following suggestions are put forward furthegearch
) Teacher training and its effect on the implemeatatf inclusive education

in public schools.

i) Replication of the study to other districts to atme the status of inclusive
education

i) Contribution of quality assurance and standardsiceff towards

implementation of inclusive education in the coyntr
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APPENDICES

APPENDIX 1: INTRODUCTORY LETTER TO RESPONDENTS
UNIVERSITY OF NAIROBI

P. 0.BOX 92, KIKUYU
2013
THE RESPONDENT

HOMABAY.

Dear Sir/f Madam,

RE: PERMISSION TO CARRY OUT RESEARCH IN YOUR SCHOOL .

| am a postgraduate student in the University ofdta, pursuing a masters degree in

Educational Administration and Planning. Am reskarg on school based factors

influencing the implementation of inclusive eduoatipolicy in public schools, Homa-

Bay District.

Your school has been selected to participate inrdsearch. You are requested t o

respond to the questionnaire items to the besbaf knowledge. Any information or

response given in this research will be for redeaarpose only. Please note that you

do not have to write your name or that of your sttam the questionnaire and if you

did, a high level of confidentiality will be mainteed.
Thanks in advance.

Yours faithfully,

NAPHTALI OUMA ONYUKA
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APPENDIX II:
QUESTIONNAIRE FOR TEACHERS

This questionnaire is aimed at gathering informrata the school based factors
influencing the implementation of inclusive eduoatin public primary schools in

Homa-Bay District.

Section 1

Demographic Information of Teachers

1. What is your sex ?
Male () Female ()
2. What is your age bracket?
Below 20 () 21-20 ()
31-40 () Over 41 ()
3. How long have you been a teacher? ......years.
4, What is your highest academic qualification?
KCSE () Degree ()
Masters Degree ()
5. What is your professional qualification?
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P1/2/3 () Diploma ()

Graduate Teacher () Med ()

Section Il

This section contains questions related to inckisiducation. Please answer them as

precisely as possible

Section A: Physical facilities

6. Does your school have classes specifically ratea/to accommodate

pupils with special educational needs?

Yes () No ()
7. Are the pupils able to access the classroontsedse?
Yes () No ()

8. Has the school provided desks specifically desigor use by pupils with

special educational needs?

Yes () No ()
9. Have the toilets been renovated to cater fociapeducational needs?
Yes () No ()
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10.

What problems do pupils with special educatiareeds experience in

relation to:
M Toilets
(i)  Access to bookshelves and desks

@ii0  Classrooms

Sections B: Teaching and Learning Materials

11.

12.

13.

As a teacher do you have enough teaching raktéoi cater for inclusive

education in your school?
Yes () No ()

Does the school provide teaching materialsiSpaity designed for

children with special needs in education?

Yes () No ()

[ (5= Y] 01T o | /PRSP

How would you rate your school in terms of &fality and adequacy of

teaching and learning materials for children vejpiecial needs?
Poorly equipped ( ) Averagely equipped )(

Well equipped ()
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Section C: Teacher Qualifications and training need

14 Are you trained in special education?

Yes () No ()

15.  What professional qualifications do you possesslation to special education?

€)) Certificate in Special Education ()
(b) Diploma in Special Education ()
(c) Degree in Special Education ()

(d) Any other please SPECIY......ccoouu i

16.(a) From your knowledge do you know any childngtih special needs who
would have been enrolled in your school but fog ogason or another,  they

are not enrolled?

Yes () No ()

(b) If yes, state the reasons why you think theyraot enrolled.
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Section D: Time Allocation for Content Delivery

17. Is the 35 minutes allocated per lesson adedoat®ntent delivery for

inclusive learning?

18. State the challenges you face in teaching i@nlgvith special needs

together with those who do not have challenges?

19.(a) In your own opinion can learners with splecgeds cope with the present

primary school curriculum?

Yes () No ()

(b) How relevant is the present curriculum learveith special needs in

inclusive schools?

Very relevant () Relevant ()

Fairly relevant () Not relevant ()

Section E Teachers Attitude

20. Are you comfortable with learners with disai®k in your classrooms?

Yes () No ()

21. Does the inclusive set up affect your syllabmgerage?

Yes () No ()
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22. (a) Do learners with disabilities | your clg&sform as well as their non disabled

counterparts?

Yes () NO ()

(b)How would you rate their performance?

Above Average ( ) Averade ) Below Average ( )

Poor ()

Others specify

23. (a) Does your community have certain beliéfsua disabilities?

Yes ( ) NO ()

If any please specify
( b)Does this belief affect the way you inténach learners with disabilities?
Yes () No ()
24. In your opinion, do you think it is a good thito have children with special needs
in your regular classrooms?
Yes () No ()
Section G: Implementation of Inclusive Education
25. Suggest ways through which inclusive educatammbe enhanced in

schools as regards to:
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(1) Physical facilities

(i)  Teaching / learning materials

(i)  Training of teachers

(iv)  Others, specify

Thank you for your participation
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APPENDIX Il
QUESTIONNAIRE FOR HEADTEACHERS

This questionnaire is aimed at gathering infornraba the challenges facing the
implementation of inclusive education in publicrpary schools in Homa bay District.

The questionnaire is divided into 2 sections.

Section 1

Demographic Information of the headteachers

1. What is your sex?
Female () Sex ()
2. What is your age bracket?
Below 25 () 26 — 30 ()
31-35 () 36 -40 ()
Over 40 ()
3. How long have you been a head teacher? ............... years.
4, What is your academic qualification?
0] KCSE ( ) (i) Degree ()
(i)  Post graduate Degree ()
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What is your professional qualification?

P1/1/11 ( ) Diploma ( ) BEd ( ) MEd ()
ANY OtNEI SPECITY.c.ceiiiiiiiiee e e
PART II

This section requires you to answer the questioogiged in relation to issues related
to the implementation of inclusive education in@als. Please answer the questions as

truthfully as possible.

Section A: Physical Facilities

In this section you are expected to provide answadased to facilities that enhance the

provision of inclusive education.

6. Does your school have enough classes to catetl fine enrolled pupils?

Yes () No ()

7. () Have the classrooms and other buildings veanvated for easy access by

learners with special educational needs?

Yes () No ()

8. Have desks and toilets been renovated for uskedgarners with special

educational needs?
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Yes () No ()

Section B: Teaching and Learning Materials

9. Are there teaching / learning materials for lmgéeachers in provision of

special education?

Yes () No ()

10.  What measures do you suggest that shouldtde place to ensure that those

pupils with special needs access learning matesigisease?

Section C: Teachers Qualifications
11. Have the teachers been trained in handling@nlwith special needs?

Yes () No ()

12. Have you requested for teachers trained inialpeeeds education?

Yes () No ()

Section D: Suggestions on the Implementation of lhesive Education

13. What suggestions do you have in relation to:

0] Facilities for inclusive education

(i) Learning / teaching materials



(i)  Preparation of schools in readiness for l@ghnrolment of children with
special needs with regard to:

(@) Retraining of teachers

(b)  Recruitment and employment of trained teachers

(iv) Creation of awareness of inclusive educatidhat do you suggest should

be done to create awareness on inclusive edu®ation

Thank you for your participation
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APPENDIX IV

OBSERVATION CHECKLIST

Facilities

Available

Not available

Appropriate

Physical facilities
Toilets

Ramps

Desks

Spacious classroom
Water paints
Hearing

mechanisms

S

Teaching /learning materials

Textbook
Blackboards
Braille
Abacus
Toys

Visual aids

Speech aids
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