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ABSTRACT

Good performance in National examination is seea sign of quality in education systems that are
examination oriented. Despite the Government ofrdpmublic of Kenya commitment to provide
high quality education, students’ academic achiew@s remains a challenge in the secondary
schools in Matungulu District; Machakos County .Tdwailable statistics indicate that the district
has consistently registered poor results in Kergréificate of secondary education examination. It
also shows that the secondary education standattig idivision have been declining. This poses a
serious threat to the socio-economic and socidui@llfactors influencing academic performance
of public secondary schools in Matungulu Distrithe study adopted a descriptive survey design
utilizing both quantitative and qualitative techmés. The target population was all the public
schools in Matungulu District, their teachers, p#éseand students. The schools were randomly
sampled using the lottery technique. The studylira®a sample of 50 teachers, 50 parents and 200
students. Making a total of 300 participants. Datxe collected using a student’s questionnaire,
and an observational checklist. Reliability anddig} of the research instrument were determined
by pilot study. Data collected were analyzed usiiegcriptive statistics: quantitative data were
analyzed using statistical package for social ®genThe study also aims at assessing the gap that
exists between the two groups of performers (lod high performers). It is also the aim of the
study to investigate the role of parents, enviromimand the school in influencing academic
performance of secondary school students in MatunBistrict From the study, factors within the
school and home environment influence academicopeaence of the public secondary schools in
the district. The parental socio-economic fact@shool environmental factors, provisional of
instructional materials and socio- cultural fact@ased on these findings, it was recommended that
libraries to be fully equipped so as to expose l#@ners to a bigger world and environment;
Parents to support their children and portray aitipes attitude towards education; school
administrators to undergo education managementaamdinistration courses so as to improve
efficiency; sensitization in societal beliefs, veduand practices which hinder education outcomes;

and reviewing, improving and strengthening guidasrte counseling.
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CHAPTER ONE

INTRODUCTION

1.1Background to the study

Education reform efforts in less industrialized cwoies have aimed at making education an
effective vehicle for national development. Goveemts , policy makers, and society have
emphasized that developing countries need to inmeste in education and ensure that
systems of education are efficiently managed, thatited funds allocated to sector have
maximum impact, and that cost-recovery measuresadopted(MOE, 2007). According to
UNESCO (2007) education was formally recognizedasan rights since the adoption of
the Universal Declaration of Human Rights in 194 Dakar Framework for Action (2000)
declared that access to quality education wasigine of every child. It affirmed that quality
was at the heart of education. According to Sar(d07, cited in Ogawa, 2010) the mastery
of curriculum is measured by national examinatiowl éhe best indicator of high quality

education is a high score on the national exanunati

Since independence in 1963, the Government of tepuBlic of Kenya has placed
considerable importance on education. Her overdity goal is to achieve education for all
(EFA) in order to give every Kenyan the right taiedtion and training irrespective of his or
her socio-economic status (ministry of educatio®0gb:14).Through the provision of
education, the Government aims at enabling thehydatplay a more effective role in the life
of the nation by imparting to them the necessarl)ssand knowledge and inculcating the

right attitude.

Republic of Kenya (1976) observes that examinafiopvides the means for assessing the

degree of past achievement of the learning objesti@nd in the process, also serve to



stimulate the learner to put the necessary effid learning and occupational competence.
According to Eshiwani (1993:185).one of the majandtions of any examination system is
to measure the output of the educational systemvhith it operates often referred to as
pupils achievement which reflects the system imtkerefficiency. Olweya and Otieno
(2000:13) pointed out that in Kenya, examinatiores @ased as measures of achievement of
the education systems objectives and in assedsinguality of the education offered. They
contend that schools that perform well in natiogminations are viewed as offering high
guality education as opposed to those that perfpaorly. The Kenya vision 2030 has
promised to have globally competitive quality ediara training and research for sustainable
development and eliminate poverty (Kenya: visiol3®02007, pp.16 and 21).however the
vision 2030 has a weakness in that the desire daitye in economic opportunities is not
accompanied with a similar promise of equity in etional opportunities. Moreover, the
vision fails to recognize that labor is the primasgset of the poor and making them more
productive through education and training is thethweay to reduce poverty (World Bank,

Ibid

Research studies have established that academiormance is also influenced both
negatively and positively by socio-economic staitithe family. Basil (2007) points out that
poor parental care with gross deprivation of schanal economic needs of a child usually

yield to poor academic performance.

He also asserts that good parenting supportedrbygseconomic background could enhance
strong academic performance of the child. Simila@yodho (1996:180) and Atkinson and
Feather (1966, cited in Muola, 2007), also contitiadl parental education influences students
achievements Gakuru (1977, cited in Kibera and &ika2007) states that wealthier and
better educated parents create conducive leartmgsphere for their children. Harris and

Sipay (2001:12 points out that reading ability @ases in importance as a society becomes



complex and industrialized. As technology advarmoese occupations require high level of
education or specialized training in which gooddieg ability is vital. Children who fail to
read adequately, particularly those who are seyedédabled readers, are increasingly
handicapped as they progress through school. Tieeglmost sure to repeat grades; this can

also lead to dropout.

For the past few years in Kenya, education has lggewing as profitable industry with

prime objective of maximizing profit. This profit amimization has affected the quality of
education offered by both public and private seaopdchools. This is why the scope of this
study will try to find out factors that influencéudents’ academic performance. (Mcwell,

1999)

In academic life, there are two groups of studastgenerally perceived, these are, those who
perform well and those who perform poorly. The gtliocuses on investigating the reason
behind the two groups of students. Scholars andiegthave revealed that there are factors
within the home and school environment which infices students achievement in learning
institutions. Edmonds (1982, cited in Lunerburg a@dstein, 2008:345) identified an
effective school as one in which there is a stieaglership, an orderly and humane climate,
frequent monitoring of students’ progress, high extptions and requirements for all
students. This clearly shows that the school chariatics play a very crucial role as far as

academic performance is concerned.

According to UNICEF (2007:88) children achievemeémteducation is influenced by the
degree of support they receive at home, the qualityeachers, the teaching methods

employed, and the availability of the necessargtiegay aids and resources.

As shown in the Table 1.1 below, the KCSE perforogaim public schools in Matungulu

districts for the past four years is poor. Eshiw@®93) warns that when a region lags behind



in the number of pupils who pass a national exatitindts economic development is likely

to retarded.

Table 1:1 Performance of students of 15 schools Matugulu Division (2010-2013)

Year/grades A A- B B B- C+ C C- D D D- E

2010 7 15 64 71 92 110 136 165 192 110 76 13
2011 11 14 59 76 80 120 125 172 179 107 56 18
2012 8 16 56 80 79 112 108 165 178 111 76 10
2013 9 11 60 65 71 69 123 181 179 101 69 9

Source: DEO Matungulu district

1.2 .Statement of the problem

National examination plays a significant role iruedtion systems. In the 8-4-4 system of
education, Kenya Certificate of secondary Educaiff®@SE) examination is taken at the end
of the fourth year of secondary education. Learmérs perform well are perceived to have
received high quality education essential for dnatde socio-economic development and
poverty eradication as opposed to those who perfpoarly (Abagi et al, 200:13). The

performance in the national examination is used asterion for certification and as a base

for selecting pupils to join university institutisfEshiwani, 1993:184)

Despite the government of the republic of Kenya watment to provide high quality
secondary education, outstanding students’ acadachievement remains a challenge in the
public secondary schools in Matungulu District Malkts County. The available statistics
indicate that the district has not only consistenterformed dismally in the national

examination but also experienced observable detliaeademic performance. The Districts



mean standard score (M.S.S), for example, 20108ngsn 2011 was8.4; 2012 was 8.32and
2013 was 7.8. (District Education Office, MachaKkmnstrict 2013).This poses a serious threat
to the socio-economic development of the regiontarctountry at large, and hence the need
to study the factors that influence Academic Penfimce in public secondary schools in

Matungulu District, Machakos County.

1.3 Purpose of the study

The purpose of the study was to establish the fagtdluencing academic performance of

the public secondary schools in Matungulu Distietchakos County, Kenya.

1.4Research objectives

» To determine how parental socio-economic backgranfidence performance in public

secondary schools in Matungulu District.

» To examine the provision of instructional materialtuence on students’ performance in

public secondary schools in Matungulu District.

* To examine how school environment influence perforoe in public secondary schools

in Matungulu District.

» To establish how socio-cultural factor influencefpemance in public secondary schools

in Matungulu District.

 To examine how reading culture influence perforneaimct public secondary schools in

Matungulu District.



1.5Research Questions

« What influence does parental socio-economic backgtohave on the Academic

performance of students in public secondary schadigatungulu District?

* How does school environment influence Academic d?erénce in Public Secondary

schools in Matungulu District?

» How does the provision of instructional materialsfluience students’ Academic

Performance in Matungulu District?

 To what extent does socio-cultural factor influemmformance in Public Secondary

Schools in Matungulu District?

1.6 Significance of the Study

This research will be significant for various sth@&klers in the education sector and in the
society. First, it will be useful for educationistgho will be aware of the factors that
influence academic performance of secondary sceinmlents. They will become aware of
problems existing in secondary schools and looknafays of solving them. Heads of school
will also improve and maintain good performance timeir schools if they adopt

recommendations of the research.

In addition, teachers will be enabled to devisedyowstructional materials and methods in

order to maintain and attain good academic perfooaa

Students will also benefit from the outcome of thesearch since they will receive better
instructional materials and methods from their stlamd teachers will boost their academic

performance and this will go a long way into semgrhose places in good colleges.



1.7 Limitations of the study

The researcher was constrained by time availablthéoresearcher which will be limited due

to the researcher’s having several responsibilities

The study might also be constrained by lack of ghdinances to collect adequate data that
covers a wide geographical area or a sample dubetsensitivity of the research, some
respondents may be unwilling to give the right dataus the results of the research may be

inaccurate or biased

1.8 Delimitations of the study

The study focuses on the factors that influencelewdc performance of students which was
carried out in secondary schools in Matungulu stMachakos County. The study was
restricted itself in 15 selected schools where &@@ents will be sampled from secondary

schools in Matungulu District.

1.9 Assumptions of the study.

The study was conducted on the assumption thataaficipants would be co-operative and

provide reliable responses.

1.10 Definition of key terms

Factor - An independent variable that affectsdigendent variable

Influence - The capacity to have an effect on theracter development or

Behaviors of someone or something or the effeeffits



Academic -

performance

Correlation -

Socio-economic -

factors

Valid testing -

Contingent -

Fulcrum -

Impact -

Social contact -

Self-efficacy -

Transition -

The outcome of education/learning

Statistical relationship betwee t@ndom variables or

two sets of Data

These are social and economibuatiis of an

individual or family in a given societyhdse include level of

education, occupation and home.

The extent to which a test acoelsaineasures what it intended

Depending on something else thahtrog might not happen

The main influence or support

Effects/results/outcome

Social relations/interactions

The extent/strength of one’s bielieone own ability to

Complete tasks or goals

Change/passage from one stage tdanot



CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

Students’ academic gain and learning performanadfexted by various factors including
school environment, parents and guardian socioenanstatus, medium of instruction in
schools, provision of instructional materials, cisecultural factors, daily study hours and

accommodation( boarders or day scholars), Grdt2956).

Many researchers conducted, detail studies aboaitfalstors contributing to students’
performance. Gratz (1995) suggests that a studkmational success is contingent heavily

on social status of student and parents in thesoci

Considine and Zuppala (2002), noticed the same pdv@nts’ income or social status affects
the students’ test scores in examinations. A Iadtoflies have been conducted in the area of
students’ academic achievement and they analysesusafactors that affect academic

performance of students in secondary schools.

2.2 Parents social economic background and performae.

Parental socio-economic factors have been citeddeterminant of student’s performance in
national examinations. Basil (2007) points out {habr parental care with gross deprivation
of social and economic needs of a child usuallydyoor academic performance of the
child. He believes that good parenting supportedstsgng economic background could
enhance strong academic performance of the chidoling to him students achievements
is predicted where the child is properly counsaledhe choice of his or her courses and

vocation that matches ability, interest and cajitgbil



According to Marshall (1984:61), children from pgaarents often have chores in homes and
farms or go out trading before attending schoah®m morning and after returning home in
the afternoon. He states that the family may noaltle to afford school uniform or adequate
food. Marshall further points out that at nightrinenay be no place where the child can do

his homework and insufficient light for him to work

Ministry of education (1994) contends that finahcability of parents may lead to

absenteeism of learners thus threatening studéig\aaement. Ministry of education, science
and technology (2001) notes that school drop-obseateeism and general truancy is
rampant in coffee, miraa and tea picking, canefeiing regions in Kenya. It laments that
although these activities appear to be supplemgfaimily incomes, they disrupt the normal
school routine hindering the syllabus coverage aodsequently students are not well

prepared for the evaluation tests.

According to Kibera and Kikomoti (2007:115) thendmage spoken at the homes of the
parents from the high socio-economic class is oftenmedium of instructions in schools
hence children from this class have an advantage avildren who speak mother tongue at
home. They point out that parents from the highcseconomic status are able to buy their
children books which parents from low socio-ecormulass cannot afford. They argue that

this increases their children’s chances to acquoee language for educational purpose.

According to Murdoch (1965), a family is a sociabgp characterized by common residence,
economic cooperation and reproduction. The famityjles for the physical maintenance of
the child, offers the child its first and contingisocial contacts and give it affection and
other emotional satisfaction including quality ealien that will last for a life time, teaches
him most of social requirements of his behavior gnds him with other specializing

institutions. (Ainsworth, 2000).
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Parents social and economic background is deterhyiribeir income and level of education.
Students whose parents earn higher income andhigiveeducation level perform better than
their counterparts from low income parents who hiave education level. This assertion is
supported by Dills (2006) who argue that accordimghe cultural capital theory one could
expect students from families who are closest ¢oattademic culture to have great academic
success. If parents are educated, they are likelyftuence their children into achieving
equal or greater academic excellence than thenselso, if parents earn high income, they
are able to provide adequately for their childreoth at school and at home and this
minimizes interferences of their life. This inclederovision of writing and reading materials
as well as taking them to good schools which halexjaate teaching and learning resources

such as libraries.

2.3 Provision of instructional materials and perfomance.

Studies from ten developing countries by Heynenkamrell, and Sepolveda-stuardo (1978)
reported that there is more consistent relationdiepnveen pupil achievement and the
availability of books than between other variatdash as teachers training, grade repetition
and others. According to Psacharopoulous and Wdlo(lt885) the provision of textbooks
for secondary schools students in Mexico was amitapt part of the government’s policy to
improve educational efficiency and equity. The wdetextbooks would raise academic
standards and increase the efficiency of a schysies1. Numann and Cunningham (1982)
summarized Mexican experience and concluded thdtlieoks development and supply

required and deserved the same priority as tealshelopment and school construction.

Heyneman et al (1981) indicated that Uganda cemidithe purchasing of school textbooks

to improve efficiency of production and the distiion of books. This strengthened the

11



relationships between pupil’'s economic status andess to books rather than being

diminished by the decentralization.

Evidence from both countries, together with thatrfrsmall-scale studies in other countries
such as a study of mathematics teaching in Nicaragggests that investments in books may
significantly improve the efficiency of educatioparticularly at the primary school level.

(Jamison et .al: 1981).

According to Hehneman, Jamison, and Montenegra84)ldeveloping countries devote a
very small proportion of school expenditure to teag resources. They observed that
industrial countries allocated 14% of primary sdhazurrent costs to classroom resources
and 86% to salaries. Asia allocated 91% and Af86&6.This shows that even a small
reallocation of resources could increase efficiedyey suggested a minimum of 10% of

public recurrent expenditures to be devoted tohiegctools.

According to Lockheed and Verspoor, (1991), thedpotion of improved textbooks,
teaching materials, and teaching quality increatbes holding power of schools. This

improves the academic performance.

2.4 School environment and performance.

Literature has indicated that to realize successhttad teacher must provide adequate (and
essential) facilities and resources. Eshiwani (1283contends that differences in school
facilities amount to differences in achievementpiaic of Kenya (1999:92) revealed that
the quality and adequacy of resources such as galyicilities, equipment, teaching and
learning materials have a direct bearing on qualdgythey determine how effectively the
curriculum is implemented. She reported that qual#nnot be achieved if the resources and

facilities are not available and in sufficient qtignand quality. UNICEF(2007:88) points out

12



that children achievements in education is not anfluenced by the availability of the
necessary teaching aids and resources but alsbebgietgree to which they are engaged as
actors in the education process and a willingnessfer the necessary flexibility to facilitate

their regular attendance

Class size has also been identified as a deterinafaacademic performance. Studies have
indicated that schools with smaller sizes perfoetidy academically than schools with large
class sizes. Kraft (1994, cited in Kafui, 2005hia study of the ideal class size and its effect
on effective teaching and learning in Ghana coreduithat class size above 40 have negative
effects on students achievements. Similarly, aneservey carried by the KNEC established
that pupils in smaller classes tended to perforittebeén numeracy than pupils in larger

classes. (The standard, June 22, 2010).

Cotton (2003:23, cited in Gamage, Adams, and Mcegn&909) asserts that principals
behavior have a significant impact on studentsea@ment. These include the establishment
of a vision, clear learning goals and high expémtat for learning for all students’
interactions and cordial relationships with relevatakeholders with communication and
interaction, emotional and interpersonal supporsibility and accessibility and parent

community participation; developing a school cudtaonducive to teaching and learning.

Various authors and studies identified specificrabteristics of effective schools and defined
effectiveness partly in terms of outstanding sttidemchievement. Ronald Edmonds (1982,
cited in Lunenburg and Orstein, 2008:345) defind#dcéive school as one in which lower-

class student’s score as high as middle class r#fuidn basic skills tests. Based on the
analysis of such schools, Edmonds identified arcgiffe school as one in which there is

strong leadership, an orderly and humane climagguent monitoring of students’ progress,
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high expectations and requirements for all studemtd focus on teaching important skills to

all students.

Similarly, in his paper, correlates of effectivehsols: The first and second Generation,
Lezotte (1991) identified seven characteristic fiéaive schools which he called correlates
of effective schools. These include safe and oyderhvironment, climate of high
expectations of success, instructional leadersiigar and focused mission, opportunity to
learn and students time on the task, frequent roong of student progress and home-school
relations. He attaches a lot of value to the catesl since they have been shown to influence
students learning. According to him, the extenwkach the correlates are in place in a school

has a dramatic, positive effect on student achievem

There also lack of personal/work/school/family Ingk, whatever is going on in a student
personal life will inevitably affect what is goiman in school and whatever is going on in
school will affect what is going on in his persohfd. A student needs time to be in class and
appropriate time to study. However, there must ibee tfor family, friends and social

activities and time to just be alone. The key iggieg proper balance. (Hold 1998).

Lack of maturity and discipline in some studentsl dack of organization skills affect
academic performance negatively. Students oftérufaler the pressure of their peers, rather
than using good discretion. They feel compelledottow others socially when they really

should be attending to their studies. (Dale H.$120

2.5 Socio-cultural factor and performance.

Literature has indicated that academic performasedfected both positively and negatively
by socio- cultural factors. UNESCO (2005:139) rdsdhat student achievement is highly

influenced by the community and the families’ atli¢ towards education. She observed that
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pupils would work harder and perform well if thegatize that their parents and the
community are interested in their school work. Ireport, it is claimed that negative parental
attitude including lack of moral guidance encourageldren to seek employment and

eventually drop out of school.

Kibera and Kikomoti (2007:115) point out that, clnén who are not encouraged by their
parents in school work are likely to go to schaté| for they may be given duties to perform
before going to school. They warn that constamt-étendance at school is bound to have an
adverse effect on academic performance. This ideatiwhere we have day secondary

schools.

Recent studies have demonstrated that academiorpenice is affected negatively when
learners engage in drug taking. Safron, SchulenbadyBachman (2001, cited in Parkes,
Wight, Henderson and West, 2010) highlight specdftects of being preoccupied with
drugs. They outline possibility of breakdown duregamination leading to failure and drop
out.Kibiomu (2006) asserts that drug abuse cantieaddeness and arrogant to teachers and
parents and occasionally causing riots and chati®einschools and up to become criminals.
It may also lead to emotional problems such asedspon and low self-esteem which could

impede school work.

Evidence from literature establishes that strikeschools and related activities have negative
impact on academic performance. According to thaistry of Education, science and
Technology (2001:61) the culture of violence hasrb@troduced in the society. There is
violence in the homes, streets and everywhere. gAtbe same line, UNESCO (2003:143)
echoes that schools are not safe havens. Burg®4)tontends that presence of strikes play
a significant role in the widespread increase oferice in schools. He stated that because

strikes often actively involved in drugs and thegre presence in school can increase tension
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in them. Walker et al (2004) warn that violence amebats of it is highly disruptive to the
school environment and interferes significantlyhmMeaching-learning process. They point
out that physical and psychological violence istdesive both to individuals’ self-esteem

and to their emotional well-being.

Recent studies have demonstrated that religioséty A positive impact on academic
performance. In researching on the impact of sility on academic performance, Fukofuka
(2007) found that students who take the time torogno spiritual activities enhance their
ability to excel academically. He cites severaldsta that indicate that spirituality has a
positive impact on student’s academic performaAceong them, Walker and Dixon (2002)
in their study had established that spiritual helend religious participation were positively
related to academic performance. Similarly, lin@0&).Also cited, established a strong
relationship between academic performance and parseligiosity, especially in the area of
personal scripture study, living up to church stadd and personal prayer life. He observed
that when students enrich themselves from scriptabéding by their church standards
regardless of faith and have a consistent prayer their academic performance respond
positively. Jeynes (2002, cited in Fukofuka, 208i8p found that religious commitment had
a positive impact on the academic performance wlesits and also on their school-related
behavior. Jeynes observed that students who werendted to their religion were well

behaved in school and had better academic perfa®nan

2.6 Theoretical framework

There are many theories that been raised to sufippecademic performance of the learners.
Among the theories raised are, Behaviorism The@uygnitivist Theory and Humanism

Theory.
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2.6.1 Behaviorism Theory

Behaviorism is a worldview that assumes a learseessentially passive, responding to
environmental stimuli. The learner starts off aslean slate (tabula rasa) and behavior is
shaped through positive reinforcement or negativainforcement. Both positive
reinforcement and negative reinforcement incredse probability that the antecedent
behavior will happen again. In contrast, punishm@oth positive and negative) decreases
the likelihood that the behavior will occur agalositive indicates the application of a
stimulus. Learning is therefore defined as a chandeehavior in the learner. Lots of early
behaviorists work was done with animals, for examphvlov's dogs, and generalized to
humans. Behaviorism precedes the cognitivist werddv. It rejects structuralism and is an

extension of logical positivism. (Watson J.B, 2001)

Radical behaviorism developed by BF Skinner, dbssria particular school that emerged
during the reign of behaviorism. It is distinctrimoother schools of behaviorism, with major

differences in the acceptance of mediating strestuhe role of emotions.(Tolman P. 1998).

2.6.2 Cognitivist

The cognitivist paradigm essentially argues that'thack box ‘of the mind should be opened
and understood. The learner is viewed as an infiiomg@rocessor (like computer). (Gagne

B. 1978).

The cognitivist revolution replaced behaviorism 1960s as the dominant paradigm.
Coghnitivist focuses on thinner mental activitiespening the ‘black box’ of the human mind
is valuable and necessary for understanding hovplpelearn. Mental processes such as

thinking, memory, knowing and problem solving needbe explored. Knowledge can be
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seen as scheme or symbolic mental constructiomsnirg is defined as a change in learner’'s

schemata.(Schank D, 1986).

A response to behaviorism, people are not programarme@mals that merely respond to
environmental stimuli; people are rational beinggt require active participation in order to
learn, and whose actions are a consequence ofiigin€hanges in behavior are observed,
but only as an indication of what is occurring hre tlearner's head. Cognitivist uses the
metaphor of the mind as the computer: informatiomes in, is being processed, and leads to

certain outcomes. (Schank D.1986).

2.6.3 Humanism

Humanism is a paradigm/philosophy/pedagogical aggrdahat believes learning is viewed

as a personal act to fulfill one’s potential. (KnesvM, 2003)

This paradigm emerged in the 1960s and focuseshenhtiman freedom, dignity and
potential. (Knowles M, 2003). A central assumptarhumanism according to Huitt (2001)
is that people act with intentionality and valugRsis is in contrast to the behaviorist notion of
operant conditioning (which argues that all behav® the result of the application of
consequences) and the cognitive psychologist behet the discovery knowledge of
constructive meaning is central to learning. Hursenalso believe that it is necessary to the
person as a whole especially as an individual g@ngsdevelops over the lifespan. It follows
that the study of the self, motivation and goals areas of particular interest (Rogers C.

1990).

According to Abraham Maslow a primary purpose ofmlanism could be described as the
development of self-, actualized, autonomous pedpleHumanism, learning is a student

centered and personalized, and the educator’s isolthat of facilitator. Affective and
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cognitive needs are key and the goal is to devekipactualized people in a cooperative,

supportive environment.
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Figure 1: Conceptual framework on factors influencirg Academic performance of public
secondary schools in Matungulu District, Machakos Gunty
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2.7. Conceptual framework.

In Kenya and in the education systems that are ewdion oriented, there is always the
expectation of producing outstanding results thhoaghievement of respective national
examinations. However, this expectation does nwayd come true due to the interplay of
multiplicity of factors within the home and scha&wlvironment revealed by past studies.
These factors are broadly classified as; parent@atiossconomic factors, school

environmental, reading culture and socio-cultuaatdrs as indicated in figure 1.2

Parental social economic factors determining acaédeperformance indicated in the

conceptual framework include parental level of edion; income; pre-occupation with work

and family size. The school environmental factordude, school leadership/management;
shared vision and focused mission statement ost¢heol; medium of communication and
adequacy and nature of material and physical ressuiWhile the socio-cultural factors

include community and/or parents attitude towardsication, drug abuse, strikes and
religiosity/spirituality

The conceptual framework further suggests that exoad performance is determined by a
number of different factors other than the aforemomed. These include teachers’

characteristics, family size, class size and imsitvnal materials.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter shows how the study will be carrietl hwas sub-divided into research design,
target population, sample size, and sampling pnares] research instruments, instrument

validity, instrument reliability, and data collemti procedures, and data analysis techniques.

3.2 Research design

The study adopted descriptive survey design tosiiyate the factors influencing academic

performance of secondary schools.

A descriptive research involves collecting dataontler to test hypothesis or to answer
questions concerning the current status of theesulgff the study. It determines and reports
the way things are(Gay, 1996:249).In addition, thpe of research attempts to describe such
things as possible behavior, attitudes, values @mtacteristics(Mugenda and Mugenda,
2003:160).The researcher was interested in edtaisand reporting the factors which
influence academic performance in public secondseciools in Matungulu District
Machakos County. The rationale for adopting surdegign was that it allows collection of
data from a sample of participants from a targgtutattion in order to determine the current

status of that population with respect to one orenariables (Gay, 1996 and Orodho, 2009)

3.3 Location of the study

The study will be carried out in selected secondatyools in Matungulu District. Where the
researcher had been a teacher. Having been a teimcliee district for four years the

researcher had been expecting outstanding acagerfmmance from the public secondary
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schools in national examination. However, the etqiemn was never fulfilled. Instead, the
academic standards had been appalling and declifihig worried the researcher and
necessitated a study to establish the factorspsmmnomic, school environmental factors,
and socio-cultural factors influencing academidgrenance of the public secondary schools

in the district.
3.4  Target population

According to Best and Khan (1998), a target pojaais any group of individuals who have
one or more characteristics in common that aretefést to the researcher. The study targets
the teachers, parents and students of public sacprsthools. Matungulu District has 22

public secondary schools200 teachers and 6000rggidss at & march 2014
3.5  Sample and sampling procedure

A sample is a small proportion of a population stld for observation and analysis (Best
and Khan, 2002).The researcher used simple randomplgg to select the sample for the
study. The total number of public secondary scl&if2 from this number, random sampling
was used to select 15 secondary schools. The r@spt=will include 50 teachers, 50 parents

and 200 students.

3.6 Research instruments

Mugenda and Mugenda (1999) assert that a questrenizaa written set of questions to
which the subjects respond in writing. The researchill use structured questionnaire to
collect the required data. The questionnaires adiamed to the three categories of
respondents will be distinct for each category. Témearcher will also use an observation

checklist.
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3.7  Validity and Reliability of the Research instrument.

3.7.1 Validity.

Orodho (2009: 187) defines validity as the degoeettich a test measures what it purports to
be measuring. The researcher prepared the insttanienclose consultation with the
supervisor in order to ensure that the items inghestionnaire covered all the area under
investigation. Best and Kahn (2002).Observed tl@ntent validity of the research

instruments could be enhanced through expert judgme

3.7.2 Reliability

Reliability, according to Orodho (2005), refersthe degree to which a particular measuring
procedure gives similar results over a number péaged trials. Reliability of the instrument
was determined by establishing whether there wentgiguities in any item, and whether the
instrument would elicit the type of data anticightend also if the type data desired was

meaningfully analyzed in relation to research goest

The research instruments were tested using tesstremethod in order to assess their
reliability. The questionnaires were given to thietprespondents to fill, and then after one
week, the same questionnaire was administerecetsame respondents. The instrument and
the data are said to be reliable, if there is & lemrefficient of reliability or stability from the
test retest techniqgue (Mugenda and Mugenda, 2008pmpute the correlation, co- efficient
of the instruments, spearman’s formula was useeé. ddirelation co-efficient of the study
was 0.81.The researcher accepted validity of itatres correlation co-efficient of 0.7, which

is recommended by Kiess and Bloomquist (1985).
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3.8 Data collection techniques

The researcher administered the questionnaireet@d#nents; teachers and students level at
school by a drop and pick later method. AccordiogBryman and Bell (2003), a self-
administered questionnaire is the only way to efieif-report on people’s opinion, attitudes,
beliefs and values. The researcher thus persoaliginistered the research tool to the
respondents. Owing to the expansiveness of the tardee covered, the researcher made
subsequent visits and paid courtesy calls to theomdent’s institution to remind them to fill

in the questionnaires to enhance the response rate.

3.9. Data Analysis

The researcher perused completed questionnairesteedvation checklist. Quantitative data
collected by using a questionnaire was analyzethéyuse of descriptive statistics using the
statistical package for social sciences (SPSS)medented through percentages, means,
standard deviations and frequencies. The informaivas displayed by use of bar charts,
graphs and pie charts and in prose form. This vea® dby tallying up responses, computing
percentages of variations in response as well es;ribing and interpreting the data in line

with the study objectives and assumptions throwsghaf SPSS.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DIS CUSSION

4.1 Introduction

This chapter outlines the questionnaires reture. difapter presents descriptive data obtained

from the sample drawn from 250 respondents.

4.2 Data presentation

It presents the descriptive data for the samplellabipn used in the study.

Frequencies of responses and percentages weratbubr the responses of items and
demographic data. The information in the table, ¢gherts and bar graphs were used to

answer the following objectives.

.  To examine the provision of instructional materiaisfluence on students’

performance in public secondary schools in MatundRiktrict.

. To determine how parent socio-economic backgrounftbence performance in

public secondary schools in Matungulu District.

lll.  To examine how school environment influence perforoe in public secondary

schools in Matungulu District.

IV. To establish how socio-cultural factors influence gublic secondary Schools in

Matungulu District.

4.2.1 Response Rate.

The researcher sought to analyses the responsef the respondents.
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Table 4.2. Response rate of the respondents.

CATEGORY RETURNED NOT RETURNED PERCENTAGE
Students 150 50 68
Teachers 30 20 14
Parents 40 10 18
TOTAL 220 80 100

From the table, it was evident that 68% of the oesients who were students responded to
the questionnaires, 14% of the teachers returnedytlestionnaires while 18% of the parents

returned the questionnaires.

4.2.2 Type of school

The researcher sought to analyze the type of scidoth was represented by the

respondents.

Table 4.2. Type of schools.

CATEGORY FREQUENCY PERCENTAGE
Public Day Secondary School 17 77

Public Boarding Secondary school 5 23

TOTAL 22 100
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It was evident that of the schools involved in #tady, 77% were public day secondary
schools while 23% were public boarding secondahpsls. This was clear indication that
most of the secondary schools in the area wereipulaly secondary schools and were

preferred to public boarding secondary schools.

4.3 Parental Socio- economic background.

In this sub-section, socio-economic factors whicveh bearing on students’ academic
achievement are discussed. These include paramadfign education, income and pre-

occupation with work.

4.3.1 Parental/Guardian Education.

Parental education is important in relation to howmmk. Through the questionnaire, the
study found that completion of assignments was ivgras indicated by 62(28.26%) who
complete always, 116(54.17%) complete sometimes2&(til.11%) who never complete.
This was confirmed by focus group discussions wsmne participants echoed that there are

many cases of students who do not complete theigmsent.

In establishing the circumstances under which tlepot, the study found that some learners
(23.13%) fail to complete due to lack of assistaand encouragement at home indicating
that the parents’/guardians’ level of education wasstionable. This implied that learners
lack role models who are inspiration behind att@nmof high scores in national
examinations leading to prestigious courses. Tindirig was confirmed by a focus group
discussion in one of the schools when a particifnented over parents’ level of education
by saying “some of the parents are standard 8 teavkile others are school drop-outs who
have nothing or very little to offer.” This led tthe conclusion that majority of the

parents/guardians are ignorant and/ or have regardducation. The researcher hence

28



concurred with Marshall (1984) that educated pardake an informed interest in their
children’s work. The failure to complete assignnsesiénoted lack of enough practice on the
task and discouraged the teachers from giving angtwing assignments regularly during

class time which translated to poor results.

4.3.2 Parental/Guardian Income

Parents’/guardians’ income has an important beanmthis study. This is because it is one of
the determinants of learners’ lifestyle to estdiblise implication of the parents’/guardians’
income on education, the researcher, through tlestimunnaire asked the participants to

indicate the circumstances under which they faddmplete their assignment.

Table 4.3 Circumstances in which students fail toamplete Assignment (N= 200)

CIRCUMSTANCE FREQUENCY PERCENTAGE
Lack of study area 47 31

Lack of lighting 88 59

Lack of revision materials 15 10

TOTAL 150 100

The study found that most of the parents were l@ageavearners as suggested by the finding

in the table 4.5

The 88 (59%) participants who were living in poolityrooms implied that their parents/
guardians had not been able to install electriitgt solar panels in their homes and could not

afford to buy sufficient paraffin making studyinmpossible. The 47(31.14%) participants
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who indicated lack of study area at home implieat there was overcrowding in their hon
leaving little or no space at all for studying dadk of important facilities such as tables i
chairs which were all essential for the learning s The study also established that t
was an acute shortage of textbooks despite the rGanmt’'s effort to provide learnin
teaching resources. The study fully concurs witBiB@007) that grosseprivation of socia

and economic needs of a child usually yield poadamic performance of the ct.

70

60

50

40

Hpercentages 3

lack of study area lack of revision material lack of lighting

Figure 2: Circumstance under which students fail to complete Assignment.

4.3.3 Pre-occupation with work.

Parents or guardians preccupation wittrwork was an important variable of this study. T
was because it was a determinant of their lifesfiteeir pr-occupation with work reveale
their regard to education and its impact on thenathnce at school meetings/ functions.
attention given toattendance at school functions barents is indicated in table . as

established by the questionnaire.



Table 4.4: Parents attendance at school meetings.

CATEGORY FREQUENCY PERCENTAGE
Always 8 20

Sometimes 27 68

Never 5 12

Total 40 100

The study found that few parents have major regaetucation as evidenced by those who
attend always. Statistically, it was observed thate was a significant difference between
the parents who attend always and those who atsemdetimes as far as gender was
concerned. The attendance incidences were a claaifastation of low education level of

the parents/ guardians concurring with Marshall84t89) that educated parents tend to
attend meetings, exhibitions of work or entertainmat schools when invited. There

availability denies them the opportunity to discusish teachers their offspring progress

culminating to low quality education.

4.4 Provision of instructional materials

This study sought to examine how provision of instional materials affected students’
academic performance. The teachers were askeddicaia whether there were adequate

textbooks for all students in every subject inttleéass. The results are as shown in Table 4.4
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Table 4.5 Adequacy of textbooks for all pupils inery subject in class

CATEGORY FREQUENCY PERCENTAGE
Yes 12 40

No 18 60

Total 30 100

The majority of the teachers (60%) indicated tlesré were no adequate textbooks for all
students in every subject in class. The conclusicewn on provision of instructional
materials influence on students’ academic perfoseamajority of the teachers noted that

there were inadequate textbooks and this affetiedtademic performance of the students.

The focus group discussion with the students attabéshed that there were no adequate

textbooks and other instructional materials.

4.5 School environment and performance

In this sub- location, various school environmerigaitors which had bearing on academic
performance are discussed. These include physiwdl maaterial resources, instructional

evaluation, private studies and language usedhods.

4.5.1 Physical and material resources

This study found through the observation checkhst in some schools, some physical and
material resources were inadequate and in deprathditions. These included classes,
latrines and desks. Some classes (54.38%) had Bnfieotrs while others (47.62%) had

uneven. In most schools (58.14%) classes had léelddors while windows had shutters.
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This implied that teaching and learning resouraaddbe left for learners to review. These
findings concurred with republic of Kenya (1999)iafhrevealed that quality and adequacy
of resources such as physical facilities, equipmeaching and learning materials have a
direct learning on quality as they determine hofeatively the curriculum is implemented.

The inadequate latrines in some schools (63.7%® pgzoblem in the teaching and learning

process.

Learners would queue desperately in the morning @&nbdreak time to use the facilities
resulting to poor preparation for the incoming tesas well as loss of instructional time. The
inadequate and poorly maintained desks (33.33%@ct&tfl negatively teaching/ learning
process. Learners were found uncomfortably sedthis. adversely affects their listening,
reading and writing skills since they have to behigh alert to avoid falling down and

embarrassment.

4.5.2 Private studies

It was found that learners carried out private igi@arly in the morning, after lunch-break
and after classes before they go back to their BolHewever, the study established that the
studies were neither properly organized nor moedohence poor utilization of valuable

time.

The study found that teachers gave class assigeni@4i6%) even though the monitoring
system was questionable as it was left to the @#rach duty (65.56%) and class prefects
(70%). This indeed showed very clearly that privatiedies were mostly monitored by class
prefects than by teachers denoting the heathededquacies in real sense of commitment.
This was contrary to the practices of effectiveagdt whereby teachers possess a strong
sense of responsibility for the student learniegchers who organize and monitor students’

private studies as pointed out by Gamage (2006:70his implied that pupils were less
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engaged due to lack of effective monitoring practieghich culminated to poor results,
indeed supports Hosfords’ (1963) assertion that when students aré tiefwork privately
and are not monitored by the teacher, they spessitime engaged in the activities for wh

they are responsible.

4.5.3 Languages used

This study found that languages used have diremtifig on student academic achievem
There wee low incidences of usage of English language asedium of instruction despi
the ministry of Education policy, that in secondachools English be used as the mediut
instruction throughout the country. Through thesiismnaire, the researcherablished that
English was hardly used as medium of instructioB%23.18%) participants claimed tha
was used always, 108(72%) sometimes and 7(5%)dteticrarely. This was confirmed

participants in a FGO in one of the schools. “Imsacases wese Kiswahili and sheng as

excuse to elaborate some concepts manifested fatlastery of the medium of instructic
It was logically argued that principals lagged nopsion of instructional issues, observi
classroom teaching and giving feedbacactices which could improve performance. 1
supports Eshiwani (1983) who attributes poor restdt ‘arm chair’ principals who do n

know what goes on in the classro

W percentages

Figure 2: usesof English language as a medium of instruction



4.6 Socio- cultural Factors

In this sub-section, various socio-cultural factevBich had direct bearing on academic
performance are discussed. These include pareqavdians’ attitude towards education,

drug abuse, strikes and religiosity.

4.6.1 Attitude towards Education.

This study found that most parents/guardians hastgqpnable attitude towards education as
evidenced by their attendance to school functiddst of the total participants, 8(20%)
indicated that parents/guardians attend school ing=etlways, 27(68%) attend sometimes
and 5(12%) never attend. The results indicatedghegnts’ attendance at school meeting was
poor (wanting) and thus demoralizing to the membétbe instructional team affecting their
efficiency and effectiveness. It indeed denote@ Fcsupport to the system which cannot run

efficiently without their input.

This was a manifestation of low regard for educatiy parents in the region which had an
adverse effect on academic achievement. It confrdESCO (2009:19) observation that
students are interested in their school work oflparents/ guardians show concern over
education, students would embrace it. This findiggees with UNICEF (2007:88) revelation

that children achievement is influenced by the sufpihey receive at home.

4.6.2 Drug Abuse

It was evident from the study that there were cadesdrug taking in the public secondary
schools in the region. Through the questionnahe, gtudy established that students who
engage in drug taking create problems in clasg35%b6) participants reported always and

72(48%) sometimes while 25(17%) did not associaent
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Figure 3. Occurrences of problems posed by students who engage in drug abuse.

These findings were confirmed by the focus grdiscussions which outlined the rela
problems in school as reported by one of the ppaids. Disrespect to teachers, p
concentration in class due to -occupation with thoughts of taking drugs; emotic
imbalances in case of delay during the ons before the next take. Fighting even at a
slight provocation with others and the teachermsalstg in school in order to get money
buy drugs, causing strikes in schools. The researatiributed the above problems to
influence. Some studés are even forced to abuse drugs by their pg&aesstudy found the
the drugs are readily available in the market. €lm@e many idle youths willing to sell dru
to the students, hence when the students go outcidue easily access the drugs. In e
schools the students send the workers to buy @ntht a fee. The environment is also tc
blamed for the vice. Through the questionnaire,dtuely found that drug abuse negativ
affects students’ academic achievement. Out otdted participant, 100(54.01%) well an

56(21.24%) very well.



This was confirmed by focus group discussion whedrticipants from one of the schools
blamed involvement in drug abuse “boys and girlovemgage in drug abuse have poor

concentration in class and as a result performlp8or

These findings concurred with saffron et al (20@1)dy which outlined disruption to
education by loss of time and concentration on atioie objectives as the detrimental effects

of engagement in drug taking activity.

The study further established that there were vetgion measures put in place to address the
vice. These included guidance and counseling, paEstare, teaching life skills, educating
the parents/guardians, involvement of the paremtaddressing the vice and punishment.
Despite employment of the intervention, persistentehe problem was noted and the
schools continued to perform poorly as Table 4dicates. This led to a conclusion that the
measures employed to curb the vice were ineffe@i need to be reviewed, strengthened

and improved.

4.6.3 Religiosity/ spirituality

Religiosity/ spirituality of the learners/studeimisolvement in religious activities was noted.
This included participation in communion prayerdld reading, and singing hymns during
the FGDS in all the schools. Students who atterdgégichism were often granted permission
to attend too. The findings were also supportedhley110(60%) participants who indicated
involvement always, 40(32%) sometimes and 10(8.2#% indicated never as far as the
guestionnaire was concerned .The study found @itk involvement of pupils in religious
activities and participation in catechism most sdhoperformed poorly in national
examination as indicated In the table 4.2.Thisthedresearcher to conclude that mere(usual)
involvement of learners in religious activities da®t necessarily (always) promote positive

behavior or improved academic performance.
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The study therefore refuted walker and Dixon (20€d in Fukofuka, 2007) finding th

spiritual beliefs and religious participation are pivgly related to academic performar

4.6.4 Strikes

The study established through the questionnaireinflaence of strikes in schools
education outcomes and in particular satisfactaynmetion of the secondary level «
education in the region. The participants were @skiether there had been cases of sti
in their schools. Out of the total number of thetipgpants 69(32.86%) indicated yes wr
31(23.14%) indicated none. This was confirmey the focus group discussions wher:

majority of the participants reported that therd haen few

The use of drugs was associated with those whanagdor the strikes. Strikes occurretr
interferes with the learning process as the legrgits susinded and at times those involv

in the planning of the strike are sent hc

Figure 4: presence of the strikes in the schools

Through the questionnaire, the study further etiabtl problems which schools experie

due to the occurrence of strs in the schools.76(45.71%) destruction of resmjreeg



structures, 60(31.90%) indicated lack of syllabogetage due to suspension of the learning

process, 14(26.14%) indicated death of some stadent

The researcher therefore, concluded that the preseinstrikes in the region had a negative
impact on the teaching and learning process. Ty concurred with Burnet (1994) study
that the presences of strikes in schools play rifgignt role in the widespread increase of
violence in schools. The study findings supportediR&r et al (2004) study which warned
that violence and threats of it is highly disruptito the school environment and interferes

significantly with the teaching- learning process.
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CHAPTER FIVE

SUMMARY OF THE FINDINGS, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction.

This chapter presents the summary of the findingagclusions and recommendations based

on the objectives of the study. It ends with suggas for further study.

5.2 Summary.

Quality education reflected in the national exartioraperformance is a key component of
human characteristics essential for sustainabléo-smonomic development and poverty
eradication. At independence in 1963, the Goverriraethe Republic of Kenya recognized
education as a basic human right and a poverty fimolhuman resource and national

development.

In spite of the Government of the Republic of Kemy@ammitment to provide quality

education, the public schools in Matungulu DistrMaichakos county have been performing
dismally in the national examination (KCSE) Thissps a serious threat to the socio-
economic development of the region and the couttigrge. This study therefore sought to
establish the factors influencing academic perforceaof the public secondary schools in

Matungulu District Machakos County. The objectie¢she study were.

.  To determine how parental socio-economic backgrownfidence performance in

public secondary schools in Matungulu District.

[I.  To examine the provision of instructional matendluence on students performance

in Public secondary schools in Matungulu District.

40



lll.  To examine how schools how school environment @rfae performance in Public

Secondary schools in Matungulu District.

To establish how socio-cultural factor influencefpenance in Public Secondary Schools in

Matungulu District.

The study adopted a descriptive survey design tieatoquantitative and qualitative data.
Three research instruments namely; students’ quesire, focus group and observation
checklist were used to collect data. Fieldwork @ase in June and July, 2014. The summary

of the findings were presented according to the fiodependent variables.
5:3 Parental socio-economic factors influencing Aceemic Performance

Poor parental care with gross deprivation of soara economic needs of a child usually
yield poor academic performance of the child. Gpatenting supported by strong economic
background could enhance strong academic perforenainthe child. Students achievements
is predicted where the child is properly counsaledhe choice of his or her courses and

vocation that matches ability, interest and cajitgbil

Children from poor parents often have chores indé®and farms before attending school in
the morning and after returning home in the aftemadSuch families may not be able to
afford school uniform or adequate food. There maynb place where the child can do his
homework and sufficient light for him to work aght after school. Parents’ socio- economic
background is determined by their income and l@fetducation. Students whose parents
earn higher income and have high education lewébpr better than their counterparts from

low income parents.
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5:3:1 School environment factors influencing Acadei Performance

Literature has indicated that to realize succdss htad teacher must provide adequate (and
essential) facilities and resources. The qualitg adequacy of resources such as physical
facilities and equipments teaching and learningens have a direct bearing on quality as
they determine how effectively the curriculum isplemented. Quality cannot be achieved if
the resources and facilities are not available iasdfficient quantity and quality. Children
achievements in education is not only influencedh®yavailability of the necessary teaching
aids and resources but also by the degree to vilighare engaged as actors in the education
process and a willingness to offer the necessaeyilility to facilitate their regular

attendance.

Class size has also been identified as a deteriofaacademic performance. Studies have
indicated that schools with smaller sizes perfoetidy academically than schools with large
class sizes, principal; s behavior has a significampact on student's achievement. These
include the establishment of a vision, clear leagrgoals and high expectations for learning

for all students’ interactions and cordial relagbips with relevant stakeholders.

5:3:2 Provision of instructional materials factor influencing students’ Academic

Performance:

There is more consistent relationship between @gbilevement and the availability of books
than between other variables such as teachersngaigrade repetition and others. The
provision of textbooks for secondary schools sttsléna country is an important part of the
government’s policy to improve education efficieranyd equity. The use of textbooks would
raise academic standards and increase the efficigha school system. The purchasing of
school textbooks to improve efficiency of produnti@nd the distribution of books

strengthened the relationships between studentsicgcic status and access to books rather
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than being diminished by the decentralization. Treduction of improved textbooks,
teaching materials, and teaching quality increathes holding power of schools. This

improves the academic performance.

5:3:3 Socio-Cultural Factors Influencing Academic rformance.

Students’ achievement is highly influenced by tlenmunity and the families’ attitude
towards education. Pupils would work harder andgoer well if they realize that their
parents and the community are interested in therkwNegative parental attitude including
lack of moral guidance encourage children to seekl@eyment and eventually drop out of
school. Academic performance is affected negativdign learners engage in drug taking.
Drug abuse can lead to rudeness and arrogant theesaand parents and occasionally
causing riots and chaos in their schools and upetmome criminals. It may also lead to
emotional problems such as depression and lowes&dem which could impede school
work. Strikes in schools and related activitieséhaegative impact on performance. Presence
of strikes plays a significant role in the widesmateéncrease of violence in schools. Violence
and threats of it is highly disruptive to the scheavironment and interferes significantly

with teaching and learning process.

5.4 Conclusion.

From the study, factors within the school and ha@neironment which come into play and
influence academic performance of the public seapndchools in the district emerged. The
parental socio-Economic background included loweptal/guardian education level and
regard for education, low income of the parentsidiaas and pre-occupation with work. The
Socio-cultural factors which emerged include; comityiparent low regard for education,
drug abuse and strikes. Students also need todvedpd with proper environment that will

encourage them to study.
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5:5 Recommendations

1. School administrators to undergo education managearel administration courses so as

to improve efficiency.

2. Fully equipped libraries should be provided and thill enhance exposure to a bigger

world and environment.

3. Sensitization in societal beliefs, values and pecastwhich hinder education outcomes.

4. Reviewing, improving and strengthening guidance @nthseling.

5:6 Suggestions for further study.

I.  Further study should be carried on the effect bbstenvironment on performance.

II. A study on the impact of effective parenting preesi on students’ academic

performance.

lll. A similar study to be carried out in the whole M&julu County.
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Appendix (I) student’s questionnaire

| am a post graduate student at the University afdbi and | am conducting a research on
the factors influencing academic performance oflestiis in Matungulu District. Please fill in
the guestionnaire as truthfully as possible. Thie dallected here is strictly for academic

research.

1. Indicate the type of your school. (Tick one)
National [] District [ ]

2. Is your school boarding or day?
Day ] Boarding []

3. How much school fees do you pay per term?
Below 10,000 []
Between 10,000 — 15,00q_ |
Over 15,000 []

4. How do you pay school fees?

Once for a whole term (the whole amount) [ ]

Monthly []
Always in arrears []
Others (specify) []
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5. Which is the official language of communicatiorywur school?

6. Is the school administration strict on the useheflanguage above?

Yes[ ] No[_]

7. Which language do you use when speaking to yoursee

English []
Kiswahili [
Sheng’ []

Vernacular [ ]

8. Which language do you use when speaking to yochtra?

English []
Kiswahili  []
Sheng’ []

Vernacular D

9. Do you have a library in your school?
Yes [] No []

If yes, does the library have enough reading mel&ti

Yes [ ] No [ ]
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10.How do you rate your school in terms of perform&nce

Very good []

[]

Good

[]

Average
Below average [ |

11.Do you like all subjects taught in school?

Yes [ ] No []

If no, explain why

12.Do you have personal copies of reading materials?

Yes [ ] No []

If no, give reasons

13.Do you undertake personal studies?

Yes D NOD
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15.How do rate your performance in class?
Below averageD
Average []

Good D

Very good []

16. Give educational level of your parent/guardian?

llliterate D
Semi-illiterate D
Primary level []

O-Level (form four) []
College and above []

17.Do you get any encouragement or guidance to sty four parent.
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Yes [ ] No []

18. How often are you given homework and fail to céetgn
a. complete always [ ]
b. complete sometimes[_]
c. Never complete. []
If sometimes /always under what circumstances’@ofail to complete?
a. Living in poorly litrooms [ ]
b. Lack of study area at home.[ ]
c. Lack of assistance at home []
d. Lack of textbooks to refer to[ ]

19. How often do your parents/guardians avail thedwes when required by teachers at
school?

a. Always []
b. Some times L]
c. Never ]
20. Do you have cases of drug abuse in your school?

Yes [ ] N_]

21. Do your colleagues who are involved in drugsegbareate problems during teaching/
learning process?

a. Always[ ] b) Sometim{_ | c) Never[ ]
22. How do your colleagues who abuse drugs perforexamination?
a) Verywell [] b) Well_] c) fairly. []
d) Poorly ] e) Not Applicable. ]

23. Have there been some students in your school wadve been sent away because of
taking part in strikes?

a) Yes[] b) N_]
24. What measures has your school put in placelte she problem.

a. Guidance and counseling []

[]
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b. Pastoral care
c. Giving students a lot of assignment{_]
d. Punishment[ ]
E None []
25. How is the academic performance of the studehtsare involved in strikes?
a) Verygood [ ] b) Good[ ] c)Average [ | d) Poor[ ]

26. Does your school involve you in religious weitiges?

a) Yes[ ] b)o[ ]
27. Have you ever been absent from school this2er
a)  Yes[ | by [

If yes, tick against each factor that caused ydoetabsent from school from the list below.
a. Lack of meals []
b. Lack of school fees []
c. Working to earn money []

d. Lack of school uniform D
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Appendix (II) Teacher’s questionnaire

| am a post graduate student at the University aifdthi and | am undertaking a research on
the factors that influence academic performancgtudents in Matungulu District. Please fill
in the questionnaire as truthfully as possible. @ha&a collected here is strictly for academic

research.

1. Indicate the type of school (tick one)

District []

County []

Extra County [ ]

[]

Private

2. Give location of your school.

Rural []
Urban []
Semi urban | ]
Slum []

3. Do your learners conduct their private studies?

Yes [] No []
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. Which instructional materials do you have in yocin®ol?

Are they adequate for teaching?

Yes [ ] No [ ]

. Do you have cases of strikes in our school?

Yes D No D

. Which language do students in your school use?

English []
Kiswahili [ ]
Sheng’ []

Vernacular D

. Do you think the choice of language has an infleeimc academic performance of

your students?

Yes [] No []

. Do you have cases of illegal drug use in your sthoo

Yes [ ] No [ ]
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If yes, explain how this affects academic perforoganof your

11.What problems do you encounter while handling sttsle’ho abuse drug

students

12 What impacts does strikes have on academicrpeaface of the learners?
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13 Do you have cases of learners who fail to detagheir assignment?

If yes, what reasons do they do they give?

14. What measures has your school put in

time properly?

placegare that the learners utilize your
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Appendix (Ill) Questionnaire for parents

| am a post graduate student at the University airdbi. | am undertaking a research on
factors influencing performance in Matungulu DistriPlease fill in the questionnaire as

truthfully as possible. The date collected herstristly for academic purposes.
1. Please tick the type of residence you live in
Permanent D
Semi-permanent [_]
Informal []
2. Where is your home situated?
Slum ]
Up market estate [ |
Middle-class estate] |
Rural []
3. Tick the level of your income per month
Below 15.000 []
Between 15,000 — 25,000 | |
Between 25,000 — 35,000 [ ]
Over 35,000 []
4. Tick the level of your education

Degree and above [ ]
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Diploma []
O-level L]
Below O-level L]

. Do you provide your child with learning materials

Yes [] No []

If NO, eXPlain the rEASON ...... it e e e e e e e e

. Do you encourage your child in his/her studies

Yes [ ] No [ ]
Ifyes, eXPlain NOW. ... e e e

. How often do you participate in school events hkeetings/school prize giving day, etc?
Never D

Sometimes D
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Always []

8. Describe the type of family set-up you live in.
Single []
Separated | |
Nuclear [ ]

Extended [ ]
Others (EXPIAIN. ... ... e a s

9. How do you rate yourself as a parent?

Strict []

Disciplinarian [ ]
Moderate []

10. Do you offer any kind of guidance to your son/daagh

Yes [ ] No [ ]

11.Is your child involved in illegal taking drugs, wigedo you think is the source?

Yes D

No []
Don’t know D

12.For those young people taking drugs, where do kinkts the source?
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Home ]
School/poor []
Environment [ ]
Others (specify) [ ]

13.Which language does your son/daughter use at home?

English []
Kiswahili [ ]
Sheng’ []

Vernacular | ]

14. Has your son or daughter been sent home becatsking part in the strike?
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Appendix IV. Observation checklist.

1. Facilities
Floor: Smooth[ ] Uneve [ ]
Doors and windows: Lockable[ ] Un-loclkal |
Desks: Adequat{ | Inadequate[ ]
Toilets/pit latrines: AdequateD Inadequate []

2 Teaching/ learning resources
Wall charts: Available D Not dable D
3. Vision and mission statements.
Vision: Displayed [] Not dispéal []

Mission statement: Displayed| | Nopthged. [ |
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