CHAPTER ONE
INTRODUCTION

1.1 Background to the Problem

TV occupies a large portion of children's time. Almost one in five watch more than 35 hours of TV each week (Gentile & Walsh, 2002). Starting in preschool, children spend more time watching TV than participating in any other activity except sleeping (Anderson, Field, Collins, Lorch, & Nathan, 1985; Huston, Wright, Rice, Kerkman, & St. Peters, 1987). Children also have extensive experience with TV before they are exposed to many socializing agents, such as schools, peers, and religious institutions (Huston, Watkins, & Kunkel, 1989). Given the central role of this medium in most children's lives, it is important to understand its potential positive and negative effects on a variety of cognitive, academic, social, behavioral, and attitudinal outcomes.
Wright and Hutson (1995) of U.S.A found out that those children who watch cartoons and other more entertaining TV programs were less likely to spend times with books and other print media. Those children who are heavy TV viewers showed the greatest decline in language performance (Reinking, 1990). Another study on the effects of TV watching on language development found that TV on the background interferes with retention of skills and information during homework time (Armstrong, 1991).
TV viewing is not the sole context in which important cognitive precursors to literacy may develop. For instance, children may be exposed to narratives through parental bedtime reading and storytelling, particularly given that most parents have positive beliefs about the value of such activities (DeBaryshe, 1994). TV, however, may be an especially ideal medium in which to foster some of the skills and knowledge needed for later reading acquisition. For example, this medium involves minimal print, and the decision to view can be controlled entirely by the preschooler. TV is also partially a visual medium, and thus may tend to present information more concretely than do written and spoken text. This content difference across media seems to account for the fact that preschoolers frequently are better at recalling televised stories than audio taped ones (Gibbons, Anderson, Smith, Field, & Fischer, 1986). Early TV viewing on the African continent started with the advent of colonialism in the 19th century. However, the TV was only a reserve of the rich and the educated 1986; it was only used for entertainment and there were few programmes meant for children. (Medrich, 1979). 
 In Kenya, TV as an instrument for education was used by Kenya Institute of Education to air programmes for primary schools. This was in early 80s although many households did not own a TV by then. Mwamwenda and Mwamwenda (1987) carried out a study on the effects of school physical or learning facilities on the performance of children in Kenya. It was established that the availability of TV like any other facility had a direct link with the performance of children. The availability of good programmes on the TV influenced children’s learning.
Children spend more time watching TV than any other activity except sleeping. TV’s impact on reading and other academic skills depends not only on the amount of TV watched, but also on what is being watched as well as the age of the child (Reinking, 1990). Studies have shown that children who watch carefully constructed educational programs that are aimed at their age level (such as Sesame Street), do better on pre-reading skills (at age 5) than children who watched infrequently or not at all (MacBeth, 1996, Wright, 2001). These same studies further show that children who watch cartoons or other purely entertainment TV shows during their pre-school years, do poorer on pre-reading skills at age 5 (MacBeth, 1996). According to America Academy of Pediatrics (1987) TV can inform, entertain and teach. However, some of what TV teaches may not be the things children should learn.
TV programs and commercials often show violence, alcohol or drug use. A study that was carried out in U.S.A schools showed that TV viewing may lead to a more aggressive behaviour and less physical activity in children. A study done by Aleer (1995) in the U.S showed that children watched TV for about four hours a day. Watching movies on tapes and playing video games only adds to time spent in front of the TV screen. It may be tempting to use TV movies and video games to keep children busy but they need to spend as much time growing, learning, playing, reading and spending time with friends and family.

The results of recent research suggest that there is considerable overlap between the comprehension processes that take place during reading and those in pre reading TV viewing (Van den Broek, 1996; Van den Broek, 1997). Thus, it may very well be the case that children who learn these comprehension skills from TV viewing before they are able to read come equipped, so to speak, with some very important tools when they later start to read. If so, this has important implications for education, by opening the door for early childhood education of some of these essential literacy skills. 
TV affects how children learn (Aleer, 1995). High quality non-violent shows can have a positive effect on learning (American Academy of Pediatrics). Studies show that pre school children who watch educational TV programs do better in reading than those who do not watch. When TV is used carefully, it can be a positive tool to help children learn. It’s a powerful teacher where children learn various lessons about racial harmony, co-operation, kindness and alphabets. Some public TV programs stimulate visits to the zoo, libraries, museums and other recreational settings.  Educational videos can serve as powerful pro-social teaching devices. Forming children’s viewing habits will sometimes mean turning off the TV set because there are better things to do. Parents who make regular prolonged use of the TV as a kind of baby sitter surrender their role as the primary educators of their children (Pope Paul II, 1994).
By the age of six, the average child in USA understands more than 14,000 words of their first language, having learned an average of nine new words a day since about 1½ years of age (Rice, 1982). Apparently children do this by fast mapping, which allows them to absorb the meaning of new word after hearing it only once or twice in conversation. On the basis of the context, children seem to form a quick hypothesis about the meaning of the word and store it in memory. Linguists are not sure how fast mapping occurs, but it seems likely that children draw on what they know about rules of forming words, similar words, grammatical contexts, and the subject under discussion.
A study conducted by Nelson (2001) in Western province Kenya to determine use of TV for education in primary schools found out that children rarely watched programs that would enhance their school performance. It was also found out that teachers and parents rarely discussed TV watching with their children. The same study concluded that when TV is used appropriately it enhanced performance in different subjects.
The researcher was able to obtain KCPE Mean scores from 2005 to 2009 of the study zones and adjacent zones.  The mean scores obtained indicate that English performance has been going down since 2005 to 2009 in both zones. Kibera and Dagoretti zones had a mean score of 50.0% and 51.2%.respectively.The two zones have similar slum characteristics which may mean that children are left alone to concentrate on TV too much while the parents are away. Due to low performance in these two zones, the researcher sought to establish if poor performance in English is linked to TV watching during formative years which could have persisted up to the KCPE level.
Table 1.1 KCPE Mean Scores in English.

	ZONE
	2005
	2006
	2007
	2008
	2009
	MEAN

	Kibera
	   53.8
	53.3
	49.7
	47.6
	45.7
	50.0

	Dagoretti
	    56.4
	55.0
	47.2
	47.8
	49.8
	51.2

	Westlands
	     64.2
	 71.2
	63.2
	59.7
	59.9
	63.6

	Langata
	    55.6
	  61.4
	56.3
	50.7
	51.2
	55.0

	Karen
	    61.1
	  58.7
	55.2
	53.6
	51.2
	55.9


 1.2 Statement of the Problem.

TV’s increasing prominence in daily life has led many parents, teachers and social activists to consider about its possible effects on language performance in pre-school children. Although many studies have been conducted on TV and violent behaviour, TV and aggressiveness, TV and cognitive development, there is need for a study to establish the effects of TV on language performance in Kenya. Based on the KCPE English mean scores obtained, performance in both zones sampled for the study from Nairobi West has been going down. This could mean that children did not have a firm foundation in English language right from pre-school to the KCPE level.  These has been a concern among English subject teachers who are not able to give satisfactory reasons for poor performance. Therefore the researcher decided to carryout the study to establish if the downward trend in English performance could be as a result of the much exposure to TV watching at the expense of other educational activities appropriate at this formative age.
1.3 Purpose of the study
The purpose of this study was to explore the effects of TV viewing on language performance of pre-school children in Nairobi West District.
1.4 Research objectives

This study was guided by the following objectives:

1.     To examine the relationship between frequency of viewing TV and oral fluency in story 

        telling.

2.     To identify commonly viewed TV programmes in relation to performance in language.

3.     To evaluate the relationship between TV programmes and preferred communication

         language.

4.      To find out the effects of time spent in TV viewing on reading skills.

1.5 Research questions

This study sought to answer the following questions:

1.   What is the relationship between frequency of viewing TV and oral fluency in story 

      telling?

2.   Does commonly viewed TV programmes have a relationship with language performance in 

     Schools?  
3.   Is there a relationship between TV programmes viewed and preferred communication 

      language?

4.   What are the effects of time spent viewing TV on reading skills?

1.6 Significance of the study

The findings of the study will help the community to come up with appropriate TV programs to be watched by children and parents and appropriate time for such programs in their community. Parents, based on the findings will understand the importance of controlling TV watching among children. Children will benefit from the study in that the findings will be used by teachers and other stakeholders to advice them on appropriate TV watching habits that will enhance their language performance.
1.7 Limitations of the study

This study sought to investigate factors that may apply globally, however the findings of this study may only be applicable to only two zones; Kibera and Dagoretti or zones with similar characteristics as those of the study. It was practically impossible to cover the views of all parents and other stakeholders in these zones because of the nature of their occupation and time allocated to the study.
1.8 Assumptions of the study:
This study was guided by the following assumptions:
 1:  There is no relationship between TV watching and language performance.
 2:   Parents do not understand the effects of TV on language performance of their children.
1.9 Definition of Operational terms

Language acquisition       : Process by which children acquire the capacity to perceive, 
                                             Produce and use words to understand and communicate. 
Language Acquisition Device (LAD): Refers to an inborn mechanism that enables children
                                                   to infer linguistic rules from the languages they hear. 
                                                       

Language                   : According to this study, this is English taught to children in
                                        the school.
Phonology                  :  Involves the rules about the structure and sequency of speech sounds.
Pragmatics                : Involves the rules for appropriate and effective communication.    

Semantics                   : Consists of vocabulary and how concepts are expressed through words.
Language Performance: How well or bad English is done by Pre-school children.
1.10 Organization of the study
 This study is organized in five chapters. Chapter one presents the background to the study, the statement of the problem, study questions, significance of the study, limitations and delimitations of the study and the basic assumptions made for the study.  Chapter two presents the literature review of related literature as well as the theoretical and the conceptual frameworks for the study. Chapter three presents the study methodology detailing the research design, study sample and sampling procedures, data collection instruments and data analysis methods. Chapter four consists of data presentation and analysis where tabular presentation and narrative discussions of the data are done.  Chapter five includes the conclusions and recommendations of the study which are drawn from the data analysis done in chapter four.
CHAPTER TWO
 LITERATURE REVIEW

2.0 Introduction

In this chapter, the study reviews literature pertaining to the issues to be considered in the study. The literature review highlights studies related to TV viewing and academic performance and studies on TV and reading. The chapter also presents a theoretical framework and a conceptual framework based on the variables in the study.
2.1 Theories of Language Acquisition in Children
There are four major theories of language acquisition:
The behaviourist theory, proposed by Skinner (1957) suggests that language is learned through operant conditioning (reinforcement and imitation). This perspective sides with the nurture side of the nature-nurture debate. This perspective has not been widely accepted in either psychology or linguistics for some time, but by many accounts, is experiencing resurgence. Some empiricist theory accounts today use behaviorist models.

The nativist theory, proposed by Noam Chomsky, argues that language is a unique human accomplishment. Chomsky (1976) says that all children have LAD, an innate language acquisition device that allows children to produce consistent sentences once vocabulary is learned. His claim is based upon the view that what children hear-their linguistic input is insufficient to explain how they come to learn language. While this view has dominated linguistic theory for fifty years, it has recently fallen into disrepute.

The empiricist theory suggests, contrary to Chomsky, that there is enough information in the linguistic input that child receives, and therefore there is no need to assume an innate language acquisition device. This approach is characterized by the construction of computational models that learn aspects of language and/or that stimulate the type of linguistic output produced by children. The most influential models within this approach are statistical learning theories such as connectionist models and chunking theories ( Skinner, 1957).
 The interactionist perspective consists of two components. This perspective is a combination of both the nativist and behaviorist theories. The first part, the information processing theories, tests through the connectionist model, using statistics. From these theories, we see that the brain is excellent at detecting patterns. The second part of the interactionist perspective, is the social-interactionist theories. These theories suggest that there is a native desire to understand others as well as being understood by others ( Skinner, 1957).
2.2 Elements of Language Development

 Phonological development involves the rules about the structure and sequence of speech sounds. From shortly after birth to around one year, the baby starts to make speech sounds. At around two months, the baby will engage in cooing turns into babbling which is the repetitive consonant-vowel combination. Babies understand more than they are able to say. From 1-2 years, babies can recognize the correct pronunciation of familiar words. Babies will also use phonological strategies to simplify word pronunciation. Some strategies include repeating the first consonant-vowel in a multi-syllable word (‘TV’--> ‘didi’) or deleting unstressed syllables in a multi-syllable word (‘banana’-->’nana’). By 3-5 years, phonological awareness continues to improve as well as pronunciation. By 6-10 years, children can master syllable stress patterns which helps distinguish slight differences between similar words. Semantic Development consists of vocabulary and how concepts are expressed through words. From birth to one year, comprehension (the language we understand) develops before production (the language we use). There is about a five month lag in between the two. Babies have an innate preference to listen to their mother’s voice. Babies can recognize familiar words and use preverbal gestures (Brown 1973).

From 1-2 years, vocabulary grows to several hundred words. There is a vocabulary spurt between 18-24 months, which includes fast mapping. Fast mapping is the babies’ ability to learn a lot of new things quickly. The majority of the babies’ new vocabulary consists of object words (nouns) and action words (verb). By 3-5 years, children usually have difficulty using words correctly. Children experience many problems such as under extensions, taking a general word and applying it specifically (for example, ‘blankie’) and overextensions, taking a specific word and applying it too generally (example, ‘car’ for ‘van’). However, children coin words to fill in forwards not yet learned (for example, someone is a cook rather than a chef because a child will not know what a chef is). Children can also understand metaphors. From 6-10 years, children can understand meanings of words based on their definitions. They also are able to appreciate the multiple meanings of words and use words precisely through metaphors and puns. Fast mapping continues (Brown 1973).
 Brown (1973) further argues that grammatical development involves two parts. The first, syntax, are the rules in which words are arranged into sentences. The second, morphology, is the use of grammatical markers (indicating tense, active or passive voice. From 1-2 years, children start using telegraphic speech, which is two word combinations, for example ‘wet diaper’. Brown (1973) observed that at around 3 years, children engage in simple sentences, which are 3 word sentences. Simple sentences follow adult rules and get refined gradually. Grammatical morphemes get added as these simple sentences start to emerge. By 3-5 years, children continue to add grammatical morphemes and gradually produce complex grammatical structures. By 6-10 years, children refine the complex grammatical structures such as passive voice .
Pragmatics Development involves the rules for appropriate and effective communication. From birth to one year, babies can engage in joint attention (sharing the attention of something with someone else). Brown (1973) also suggests that babies engage in turn taking activities. By 1-2 years, they can engage in conversational turn taking and topic maintenance. At ages 3-5, children can master illocutionary intent, knowing what you meant to say even though you might not have said it and turnabout, which is turning the conversation over to another person.
2.3 TV and Skills in Language Development

 The basic elements of spoken language the sounds designated as consonants, vowels and blends are collectively known as phonemes. Phonemes are the smallest units of spoken language that indicate differences in meaning in a particular language. In the first few months of life, infants can discriminate among a wide variety of phonemes, including many that they don’t hear in the speech around them (Jusczyk, 1995). By the time they are a year old, however, they hear only the differences that are important in their own language. Thus, the sensitive period of learning to differentiate among very similar speech sounds occurs quite early in life. Youngsters quickly begin to ignore phonemic differences that may be important in some languages but significant in their native tongue. Infants have additional listening abilities that facilitate language acquisition. For instance, 8 month olds show some ability to divide a continuous stream of speech sounds into individual words. They also pay more attention to words that they’ve heard frequently in the past (Jusczyk, 1995).

Speech and language specialist Ward (2000) found that over the last 20 years, an increasing number of nine-month-old children in USA are having trouble paying attention to voices when there is also background noise coming from the TV.  This may affect their paying attention in class when they go to school.  Also, when children who watch TV go to school, they have to make a change from being primarily visual learners to listening learners.  If a child watches more TV than interact with the family, he will have a hard time making this transition, and his school learning will suffer (Ward, 2000).
 Christakis, a pediatrician found that children who watched TV as babies were more likely to have shorter attention spans; problem concentrating and impulsiveness by age seven.  He also argued that although Attention Deficit Disorder is genetic, TV can also trigger this condition because TV rewires the baby's brain.  The still-developing brain adapts to TV's fast pace and over stimulation. 
As children become more proficient in understanding what other people say, they also become more proficient at expressing their own thoughts, ideas and wishes. When children first begin to speak, their objective is often to control someone else’s behaviour. Over their next 2 or 3 years, however, children increasingly use speech to exchange information with others. By age 4, exchanging information appears to be the primary function of oral language (Owens, 1996). Although young children occasionally talk to themselves (perhaps, as Vygotsky has suggested, providing a means through which they can more effectively guide their own behaviour), most oral language during the pre-school years occurring during conversations with other individuals (Owens, 1996). Frequently, preschoolers’ conversational partners are adults, who typically guide and control the discussions.

Reading is a complex, multifaceted process that continues to develop throughout the elementary and secondary school years. In kindergarten and first grade, children begin to identify the specific words they see imprint, shortly thereafter, they begin to derive meaning from the printed page. As they get older, they become capable of reading and comprehending increasingly sophisticated and challenging text. There are three important aspects of learning to read. Phonological awareness, word recognition and reading comprehension.

Studies have shown that children who watch carefully constructed educational programs that are aimed at their age level (such as Sesame Street), do better on pre-reading skills (at age 5) than children who watched infrequently or not at all (MacBeth; 1996, Wright,  2001).  These same studies further show that children who watch cartoons or other purely entertainment TV shows during their pre-school years, do poorer on pre-reading skills at age 5 (MacBeth, 1996).
When concurrent levels of TV viewing and reading achievement are compared for school aged children, a curvilinear pattern frequently emerges. For example, Williams, Haertel, Haertel, and Walberg (1982) reported a positive association between these variables for up to ten hours of viewing per week and a negative association thereafter. Neuman (1995) found a similar pattern when analyzing reading outcomes by state, with the positive association reversing after two to three hours of daily viewing. 
Studies examining whether preschool TV viewing predicts later literacy skills, however, have sometimes reported a negative correlation (e.g., Burton, Calonico, & McSeveney, 1979), a positive correlation within limited subgroups (e.g., Singer & Singer, 1983), or no readily interpretable correlation patterns (e.g., R. Anderson, Wilson, & Fielding, 1986; Corteen & Williams, 1986). Furthermore, no direct evidence exists that TV viewing impairs cognitive skills such as attention and task perseverance, or that it displaces leisure-time reading. Rather, the TV comprehension of preschoolers is fairly sophisticated, and this activity typically supplants functionally equivalent activities, such as the use of radios, movies, and comic books ( Anderson and  Collins, 1998). In fact, in certain cases, TV programs (e.g., Reading Rainbow, Storytime) may even encourage reading and book sales (Chen, 1994).
A major limitation of these earlier studies is their conceptualization of TV viewing as a single entity. They generally only report the total number of hours viewed and fail to distinguish among specific kinds of programming. This distinction is essential. Positive transfer of cognitive processes and content from early TV experiences to later reading activities may be evident only for viewers who primarily watch educational programming oriented to their comprehension abilities (rather than commercial fare). Support for this hypothesis comes from a massive longitudinal study by P.Collins, Wright, D. Anderson, and colleagues (1997) who investigated how the kinds of programs that preschoolers view relate to their academic achievement in adolescence. These researchers found that preschool children (particularly boys) with higher consumption of educational programming such as Sesame Street eventually receive higher grades in high school, and more often read books for fun compared to their peers.
Despite these encouraging results, many questions remain. First, the study did not focus on reading per se, used rather gross measures of academic achievement (e.g., grades), and provided no measures of TV comprehension. A detailed assessment of children's ability to process both TV and text at various ages is needed in order to clarify the specific contributions that one medium may make toward the other. Such analyses may reveal that only certain processes and content typically transfer, whereas others do not. Second, it is important to more carefully examine possible contextual variables that may account for the positive correlations  (Collins, 1997). Although the authors did control for such factors as socioeconomic background, location, intelligence, and parental education, other factors may play an important causal role. These additional factors include parental attitudes towards education and the number of books and other instructional materials found in the home.
Children achieve more success in early reading skills if they have experience with books and other print media, and were read to as preschoolers. TV can influence the acquisition of these early reading skills in two ways: Reading fluency only comes with practice. Most children need frequent practice of reading skills before reading becomes a pleasure. When TV displaces the time a child would otherwise spend on reading practice, that child is delayed in acquiring reading skills (Comstock, 1991). In one study, children who watch cartoons and other more entertainment TV programs were less likely to spend time with books or other print media (Wright & Huston, 1995). 
As early as 18 months of age, children can hold a pencil and scribble randomly on paper (Mc Lane & Mc Namee, 1990). Their early efforts with pencil and paper are largely exploratory, as they experiment with the kinds of marks they can produce. They ‘write’ by producing scribbles, wary lines and pictures, thus they make little or no distinction between writing and drawing. During the elementary school years, children’s handwriting gradually becomes smaller, smoother and more regular (Graham and Weintraub, 1996).

As children grow older, they use increasingly longer sentences in their writing (Byrnes, 1996). By the time they are 12 or 13 the syntactic structures they use in written work are considerably more complex than those that they use in speech. Providing extensive grammar instruction outside authentic writing tasks appears to have little effect on the overall quality of children’s writing. Nevertheless, a certain amount of systematic instruction in grammatical rules is probably essential. The same errors that are readily forgiven in speech-incomplete sentences, lack of agreement between subjects and verb, and so - are often interpreted as signs of carelessness or, worse still, ignorance when they appear in writing (Byrnes 1996).
2.4 Time Spent on TV Viewing and Academic Performance
More than half of U.S. students watch more than three hours of TV per day on weekdays, and 60% of parents rarely or never limit their child's TV viewing habits (Levine & Levine, 1996). The average TV weekly viewing time is approximately 27 hours per week, while the average reading time is 8.1; a 3 to 1 ratio (Angle, 1981). Studies (Levine & Levine, 1996; Wells & Blendinger, 1997) support the finding that children watch too much TV and read too little. It has been argued that a negative side effect of high levels of viewing might include the promotion of "unintelligent consumerism" and a physically and intellectually passive dependency among our youth (Levine & Levine, 1996).
Viewing habits typically increases throughout elementary school years, and decreases during high school years. The years right before and after adolescence are the most opportune times to shape TV viewing habits (Clark, et al., 1978). Individuals in lower income brackets and with lower educational levels watch more TV (Housden, 1991; Mediamark Research Inc, 1996). Adolescents who view TV during late night hours average more TV viewing than do other adolescents (Potter, 1987). African American youth tend to watch more TV than their white counterparts (Caldas & Bankston, 1999). Teens who are in the lowest per week viewing category are more likely to continue their education by enrolling in college (Corporation for Public Broadcast, 1993).
Some of the studies reviewed found no significant relationship at all (Gortmaker, Salter, Walker & Dietz, 1990b; Hagborg, 1995; Shastri & Mohite, 1997). A few studies (Felter, 1984; Kohr, 1979) uncovered a large and significant negative relationship, while most others (Angle, 1981; Clark, et al., 1978; Cooper & Valentine, 1999; Dornsbusch, 1986; Gorman & Yu, 1990; Patrick, 1991; Tymms, 1997) found smaller, yet significant negative relationships. Naturally, parents' failure to provide guidelines for TV viewing has a lot to do with the attitudes and values of today's children (Clark,  1978; Levine & Levine, 1996; Sharman, 1979).
Patrick (1991) discovered that higher school social studies achievement is associated with "limited TV viewing". Felter (1984) reported that achievement scores in reading, math, and written expression were "sharply lower" among students who viewed more than six hours of TV per day. Researchers (Dornsbusch, 1986; Potter, 1987) have stated that a negative relationship does not begin to manifest itself until a child exceeds a 10 or more hour per week threshold, with the strongest negative relationship observed for 30 or more hours of viewing. Razel (2001) reported a curvilinear relationship for each age group up to 20 years. Each category had an optimal range of viewing times that allowed for a positive impact up to a certain amount and a negative impact after a point of saturation. The fact that pre-second grade children possessed a larger positive relationship than older children might be a reflection of the quality of programming targeted at the younger group. According to the analysis, optimal viewing time decreased with age, which provided for an overall negative relationship when age group was not disaggregated. The author is careful to report the findings as preliminary ( Razel, 2001).
2.5 Theoretical framework
Bandura’s Social Learning emphasizes the importance of observing and modeling the behaviors, attitudes, and emotional reactions of others. He further states that learning would be exceedingly laborious, not to mention hazardous, if people had to rely solely on the effects of their own actions to inform them what to do. Fortunately, most human behavior is learned observationally through modeling: from observing others one forms an idea of how new behaviors are performed, and on later occasions this coded information serves as a guide for action." (p22). Social learning theory explains human behavior in terms of continuous reciprocal interaction between cognitive, behavioral, and environmental influences. The component processes underlying observational learning are: (1) Attention, including modeled events (distinctiveness, affective valence, complexity, prevalence, functional value) and observer characteristics (sensory capacities, arousal level, perceptual set, past reinforcement), (2) Retention, including symbolic coding, cognitive organization, symbolic rehearsal, motor rehearsal), (3) Motor Reproduction, including physical capabilities, self-observation of reproduction, accuracy of feedback, and (4) Motivation, including external, vicarious and self reinforcement. Because it encompasses attention, memory and motivation, social learning theory spans both cognitive and behavioral frameworks.  

The principles of the Social Learning Theory indicate that: The highest level of observational learning is achieved by first organizing and rehearsing the modeled behavior symbolically and then enacting it overtly. Coding modeled behavior into words, labels or images results in better retention than simply observing. Individuals are more likely to adopt a modeled behavior if the model is similar to the observer and has admired status and the behavior has functional value. 

2.6 Conceptual framework
 Fig 2.1 Interrelationship between TV Viewing and Language
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(Source: Researcher, 2010)

The framework above shows the relationship between the independent variables: frequency of watching TV, types of programmes on TV and parental involvement with regard to their influence on language learning of preschoolers. 
CHAPTER THREE
METHODOLOGY

3.0 Introduction

This section deals with description of the methods that were used in conducting the research. It is divided into the following subsections: research design, study location, target population, sampling technique, research instruments, pilot study, validity and reliability, data collection procedures and data analysis technique. 

3.1 Research design

The study was carried out using the descriptive, cross-sectional survey design. Owens (2002:3) describes cross-sectional survey design as data collected at one point in time from a sample selected to represent a larger population. The design involved collecting data on a sample or cross-section of the respondents who were selected to represent parents, teachers and children from Kibera zone and Dogeretti zone. This study design aimed at investigating the problem by use of questionnaires and interview schedules.

The descriptive survey design was appropriate because according to Orodho (2005), it does not deal with a single case but rather several cases sampled from the target population. Orodho also contends that this kind of study is concerned with gathering facts and/or figures rather than the manipulation of variables. In this respect, from the representative sampled population used the frequency or number of answers to the same question, hence the survey design.
3.2 Study Location
The locale of the study was in Kibera and Dagoretti zones in Nairobi West District, Nairobi Province. Five public schools from each zone were included in study to determine the effects of TV watching on language performance. The zones are on the outskirts of Nairobi and characterized by children from low socio-economic background. Majority of residents are engaged in casual employment and self employment.
3.3 Target Population

According to Borg and Gall (1989) target population is defined as all members of a real or hypothetical set of people, events or objects to which an investigator wishes to generalize the results of the study. This study essentially targeted 1225 pre-school children from both zones as the principal respondents. Others included parents and 70 pre-school teachers.
3.4 Description of Sampling Procedure and Sample Size

Koul (1984) defines sampling as the process by which a relatively small number of individuals, objects or events are selected and analyzed in order to find out something about the entire population from which it is selected. The study used random sampling. Investigator found this sampling appropriate to select representative samples from the independent groups of parents, pre-school children and pre-school teachers. Since these respondents do not have a homogenous living environment, it means that TV watching habits by each cadre is bound to vary. Therefore, to get a representative picture of effects of TV viewing on language performance, random sampling of these respondents was most appropriate. This argument is supported by the assertion that if the population from which the sample is drawn does not constitute a homogenous group, then stratified sampling technique will be applied to obtain a representative sample (Orodho, 2005).
Sample size
The researcher sampled a total of 10 schools for the study. This represented 21.2% of the total schools from the zones. The sampling units were public schools randomly selected from 20 public schools from the two zones. Purposive sampling technique was applied to identify 5 public schools from each zone based on poor performance in language activities.
. A sample size of 100 children (50 from Kibera zone and 50 from Dagoretti zone). 50 parents from Kibera zone and 50 from Dagoretti zone) and 40 pre-school teachers (20 from Kibera zone and 20 from Dagoretti zone) were randomly selected from the group.
3.5 Data Collection Instruments and Procedures

Data collection methods involve operationalising the research design into instruments of data collection with a view to collecting data in order to meet the research objectives. Questionnaires and interview guide are the instruments that were used in the study.
3.5.1 Questionnaire

According to Chandran (2003), a questionnaire is a series of written questions on a topic about which the respondents’ opinions are sought. They are useful in a descriptive study where there is need to quickly and easily get information from people in a non-threatening way (Davies, 1997; Patton, 1990). This study used questionnaires as a principal instrument for data collection. The questionnaire had two parts: the first, with closed questions, which sought to gather demographic information and other statistical data from respondents which included age, marital status, employment and educational level while the second, with open questions which sought to establish opinion from the respondents and gather more of the qualitative on effects of TV on language performance. 

3.5.2 Interviews
Interviewing, as a research technique, involves the researcher asking questions and, hopefully, receiving answers from the people being interviewed. It is very widely used in social research and there are many different types. A commonly used typology distinguishes among structured, semi-structured and unstructured interviews. (Robson, 2002).  
Interviews, as a research instrument, have the benefit of allowing the researcher to follow up on interesting responses that were not expected (Jackson, 1990). Robson (2002) holds that semi-structured and unstructured interviews are widely used in flexible, qualitative designs. Thus, the semi-structured interview was used for this study and it was conducted among preschoolers to identify their TV viewing habits. The researcher estimated children’s oral fluency during the interview.
3.6 Validity
Cook and Campbell (1979), cited in Colosi (1997), define validity as the “best available approximation to the truth or falsity of a given inference, proposition or conclusion”. Validity is the strength of our conclusions, inferences or propositions. There are four types of validity commonly examined in social research: conclusion validity, internal validity and external validity.

This means that validity assisted the researcher to determine the degree to which the items presented in the questionnaire were accurate. Further, the researcher sought the assistance of her supervisor(s) and other scholars to assess the relevance of the content in the questionnaire. This is in agreement with Gall et al (19096), cited in (Nzuki 2004: 31) who observed that:

“Content experts help determine content validity by defining, in precise terms, the domain of the specific content that the text is assumed to represent and then determine how well that content universe is sampled by the text items”,  (Nzuki 2004: 31).

The researcher incorporated the experts’ recommendations in the final questionnaire.

3.7 Reliability

Reliability is the consistency of measurement, or the degree to which an instrument measures the same subjects. In short, it is the repeatability of measurement. A measure is considered reliable if a person’s score on the same test given twice is similar. It is important to remember that reliability is not measured, it is estimated. (Orodho, 2005) defines reliability as the ability of the research instrument to measure what it is meant to measure consistently and dependably. Reliability of measurement concerns the degree to which a particular measuring procedure gives similar results over a number of repeated trials. Reliability of the research instruments was determined through testing and re-testing. 

3.8 Piloting of Instruments
Pre -testing of the instruments was done to determine their validity and reliability. This targeted about 5 identical subjects as those who were included in the study. The sample used during the pre – testing was not included in the main study.  A test-retest technique or coefficient of stability method was used to estimate the degree to which the same results could be obtained with a repeated measure of accuracy. Since the two test would be very similar, score obtained by each respondent on the first and the second test would be quite close (Orodho 2004). Through  test re-test procedure the reliability coefficient for the interview schedule and language test were estimated at 0.76 and 0.82 respectively which were considered adequate.
Data Collection Procedure

Prior to embarking on this research, the proposal was presented to the supervisor(s) for approval. Since the sampled schools were managed by Local Authority, permission to do research was sought from the City Council, Education Department who wrote a common letter to field education officers authorizing the researcher to conduct this study. Data collection for the study began with delivering questionnaires to the teachers and parents by the researcher. Although the questionnaires were collected at various intervals after one week, where possible the investigator left the respondents venue with completed questionnaires. The interview schedule was administered to guardians and parents on weekends at their homes when most of them were free from heavy responsibilities, hence available for interviews. Interviews for the guardians and parents were done in unstructured manner so that the researcher could be able to collect reliable data.
3.9 Data Analysis Procedure

After data collection, editing, coding of similar themes, classifying and tabulating are the processing steps that were used to process the collected data for a better and efficient analysis. As Mugenda, O and Mugenda, A (1999) points out that data editing, classification and tabulating are the process of bringing order, structure and meaning of the mass information collected.
Data editing examined the collected new data to detect errors and omissions for correction to ensure accuracy and consistency. Data coding assigned symbols to answers to classify or categorize responses. Data was coded and recorded on tally sheet after the systematic analysis of each individual variable for measuring completeness; occurrence and clarity because row data collected from the field through primary data are never well organized for interpretation. The researcher now needs to understand the collected data and yet they will come in all sorts of shapes and size (Robson, 2002). Data classification reduces data into homogeneous groups or attributes for getting meaningful relationships. Tabulation arranged data into concise and logical order in a procedure referred to as tabulation through columns and rows. 
The two statistical methods; descriptive and inferential analysis was applied to measure and determine the relationship that existed among the collected data. Descriptive analysis such as percentages, mean, mode and coefficient of correlation was used to help understand and interpret variables, distributions size, and relationship. The package (SPSS) 11.0 for windows is efficient, reliable, and able to sort and provide correlations between variables. Hence, the SPSS was used for this purpose (Obure, 2002).
3.10 Ethical Issues

The study involved the use of children participants; thus, in this research, ethical considerations were identified and prioritized. Specifically, consent and confidentiality factors were valued during the entire duration of the study. In order to gain the consent of the respondents regarding this study, the researcher showed a written letter authority and explained the details of the research, its objectives, purpose and procedure before involving in the actual interview or administration of the questionnaires. The privacy of the respondents as well as the confidentiality of their responses was prioritized as well. The researcher  also assured respondents that all data gathered for the study would be protected from unauthorized access.

CHAPTER FOUR

DATA ANALYSIS AND PRESENTATION.

4.0 Introduction
This chapter presents data analysis, presentation and discussion. Analysis is based on the research questions that guided the study. The objectives of this study were to examine he relationship between frequency of viewing TV and oral fluency in story telling, identify commonly viewed TV programmes in relation to performance in language, evaluate the relationship between TV programmes and preferred communication language and find out the effects of time spent in TV viewing on reading skills.
4.1 Response Rate of Respondents
A total of 100 questionnaires were distributed to parents. However a total of 81 questionnaires were filled and returned for analysis. The response rate was 81%. The 19% which were not submitted for analysis were either not dully filled or were not submitted back to the researcher. 40 questionnaires were given out to pre-school teachers from both zones. All 40 questionnaires were dully filled and returned on time for analysis. This represented a 100% response rate. This response rate may be an indication that teachers attach a lot of significance to educational studies. All children sampled for the study were available for the interviews.
Table 4.2  Rate of Response

	 Category
	Returned
	Not returned
	Total

	Parents

Pre-school teachers
	F
	%
	F
	%
	

	
	81

40

	81

100

	19

-

	19

-

	100

100


 Parents’ response rate points out that there is still need for sensitization of some parents to take educational matters of their children seriously. This was established during the collection of the questionnaires when some parents among those who did not return remarked that they did not understand where they placed them. Researcher concluded that these parents did not attach importance to the study even after the researcher had explained the purpose and the objective of the study.
4.2 Analysis of Demographic Data
The dimensions investigated on this were divided into age, gender, marital status, education and income of respondents.

Table 4.3 Response by gender

	
	Parents 
	Pre-school Teachers
	Pre- school Children

	
	F 
	%
	F
	%
	F
	%

	Male

Female
	36

45
	72
90
	20

20
	50

50
	50

50
	50

50


The return rate of questionnaires among the parents indicated that more female were willing to participate in the study than male. Only 5 female parents, 10%, did not return their questionnaires compared to 14 male parents, equivalent to 28%. This was an indication to the researcher that female respondents attached importance to education of their children than their male counter parts. However, the response rate of interviews for both parents and pre-school children was 100% for both genders.
The study established that 20% of the parents were between 26-30 years old while 35% were between 36-40 years, while 5 % were over 40 years. The findings points out that majority of parents were between 26 – 40 years meaning that they were still energetic and able to closely monitor education of their children.  Distribution of pre-school teachers by age indicated that 10% were 21-25 years old,10% between 26-30, 42.5 were between 31-35and 37.5% were 36 years and above. From the findings one is able to note some similarity between teachers and parents age distribution, 31-40 years teachers were 80% while parents were 75%, showing that they are likely to have same values.

Table 4.4 Distribution of Parents and Teachers by Age

	Age
	Parents 
	Teachers 

	
	F 
	%
	F
	%

	21 – 25

26 – 30

31 – 35

36 – 40

41 - 45
	-

20

35

40

5
	-

20

35

40

5
	4
4
17
15
-
	10
10
42.5

37.5

-

	Total 
	100
	100
	100
	100


Marital status of parents influences social psychological development of children. Children in stable marriage are exposed to proper guidance and counseling which is a pre-requisite for good performance at school. Both parents are able to share with their children educational concerns, which in this study include TV viewing habits. This may be opposite in unstable marriages where children are emotionally disturbed. Such children may spend a lot of time on TV as consolation and less concentration in class activities. The findings on the marital status of parents indicated that 70% were married, 20% not married, 6% widowed while 4% separated. When marital status was correlated to parents age, it was found that parents who are between 31-40 were married while 10 who were not married were between 26 – 36 years. From the findings, it can be argued that majority of parents of the parents, with children in pre-schools in the zones were of middle age and married. Marital distribution of teachers indicated that 75% were married while 25% were not. This indicates that majority of teachers were in marriage and probably with families thus able to understand better matters to do with children.

Fig 4.1 Distribution of parents by marital status
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On educational background, the researcher found out that only fifteen parents (15%) had gone up to tertiary level (College) and obtained professional certificates. Sixty parents (60%) had gone up to secondary school level. There were twenty five parents (25%) who went up to primary level. The findings show that parents were fairly educated.
Fig 4.2 Distribution of parents by educational status
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Studies carried out by the World Bank on Education For All (EFA) (2000) have shown that parents who have gone to school are more willing to have their children in schools and perform well. The researcher is in agreement with the World Bank study since it was noted that among those parents interviewed, 15% with professional certificates provided information willingly about education of their children. They gave important information on TV watching habits of their children and intervention strategies. They all agreed that if TV watching was not controlled, children abandoned their school work. The findings were different when compared to parents with primary education. The information provided by primary level parents indicated that they did not control TV watching among their children. Ten parents from this category pointed out during interview that they bought TV for their children and therefore did not see the need to control their watching.
Training level of pre-school teachers was also determined. The findings indicated that sixty (75%) of teachers were certificate holders while fifteen 18.7% had diploma. Further analysis revealed that five teachers, 6.2% had enrolled for their first degree on a school based programme. These findings indicate that all teachers had received training in education and therefore had acquired skills and knowledge that enables them to identify factors that enhance children performance in class activities.
  Fig 4.3 Distribution of teachers by training level.
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Data collected on income level of parents (table) showed that parents earned very little. The researcher noted that 55% of parents interviewed earned their income through casual jobs such as washing clothes for other people, roadside grocery, tea and food kiosks and hawking. Further analysis revealed that majority of these parents were of primary level of education. 30% of the parents were in informal employment doing humble jobs which included car washing, shoe shinning and garbage collection. 15% of the parents were in permanent employment. When earnings were compared to the level of education, it was found out that the fifteen parents who were in permanent employment were the same parents with tertiary education.
  Table 4.5  Distribution of Parents by Earnings

	Job Description 
	F 
	Earnings (Ksh )
	%

	Casual Jobs

Informal Employment

Permanent employed 

	55

30

15
	3000 and below

3001-4000

4001 and above


	55

30

15

	TOTAL
	100
	
	100


 Employment status of parents determines the amount of time the parents spend with their children. . Parents in casual and informal employment have little time for their children because of the hustles involved in their jobs. They have no time to monitor TV watching habits and its influence on language performance. This was revealed during interviews when these parents indicated that they left their homes very early in the morning and returned late in the evening. Basically they did not have control over the TV and did not also check language performance of their children. Parents in permanent employment have better working conditions hence have adequate time with their children to check their school work and also have time to monitor TV watching habits. 10% of parents in permanent employment indicated that they spend evenings together with children, watched TV together and monitored progress in language 
4.3: Findings on relationship between frequency of viewing TV and oral fluency in 

        language
Data from interviews with children established how frequent children watched TV and its relationship to oral fluency in language. The study revealed that seventy children (70%) watched TV whenever they had an opportunity. They specifically indicated that they watched TV after school and could extend to late night if the programmes of the day were interesting. During the weekends they could spend the whole day watching TV. However, twenty, (20%), children indicated that they were allowed to watch TV for one hour on weekdays after school and given between 2-3 hours on Saturday. Ten children ( 10%) indicated that they only watched TV on Saturdays.
Fig: 4.4 TV watching frequency in children
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Researcher was able to determine TV watching frequency in relation to oral fluency. Researcher noted that children who indicated that they watched TV more frequently were not able to express themselves fluently during the interviews. The researcher used English as the language of communication in pre- unit class who grouped according to ability and age. They responded in short sentences with a lot of grammatical mistakes. Poor construction of sentences was also noted among the group. Majority in this category could not explain their answers when responding to questions asked by the researcher. This is an indication that these children were not exposed to activities that could enhance oral fluency such as story reading, story telling, group discussion, news telling among others. When asked their preference between TV watching and reading story books they indicated that they preferred TV to story books. Researcher also found out that although these children frequently watched TV, they could fluently narrate some of their favorite programmes.
Twenty ( 20%) of who frequently watched TV were found to have less grammatical mistakes in their explanation and their sentence construction was average. They indicated that when not watching TV, they went through their story books. Ten children, 10%, who less frequently watched TV, were found to be good in explaining events, good command of grammar and answered questions from researcher fluently. The researcher concluded that there was a relationship between frequency of watching TV and oral fluency of children. Children who more frequently watched TV were not able to express themselves fluently perhaps because they do prefer TV to activities that would enhance oral fluency, children who watch TV frequently are average in oral fluency while children with less frequency TV watching were good in oral fluency because much of the time is used in story reading and activities that enhance oral fluency.
Table: 4.6 TV watching frequency and oral frequency.

	Frequency 
	Oral frequency
	F
	%

	More frequent
Frequent
Less frequent
	Not able to express
Themselves fluently
Few problems in Expressing themselves
Good in expressing
themselves
	70
20
10
	70
20
10

	Total 
	
	100
	100


4.4 Findings on the commonly viewed TV programmes in relation to performance in 

        language
TV programmes for children should be educative and a means to enhance their educational skills and knowledge. They are also supposed to be age appropriate and dealing with current issues. The findings of the study indicate that children watched variety of programmes. During interviews with children the researcher was able to establish that fifty-five children, 55%, preferred watching Nigerian movies, 20% watched horror movies, 10% watched soap operas from western countries, 10% watched cartoons and other children programmes like question time while 5% preferred programmes with gospel message.

Fig: 4.5 Programs watched by children
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After establishing programs watched by children researcher sought to establish a relationship between the programmes and performance in language. The findings on language performance by children were sought from class teachers. Teachers availed progress records and continuous assessment marks for language activity. Close scrutiny established that children who watched African movies (55%), horror movies (20%) and soap operas scored rather average marks of while children who watched cartoons and other educational programmes (10%) scored above average in the language test. Children, who watched gospel programs, 5%, scored about 50-55 marks in the test.
From the above findings one may reason that movies and soaps took a lot of time to be run and therefore children spent a lot of time watching the programmes at the expense of school work. Programmes which take less time like cartoons, educational programmes and gospel might have allowed children time for school activities and in addition some educative value.
Table: 4.7 Programmes watched in relation to language performance

	Programs watched
	Language performance
	      f
	%

	Cartoons , educational programmes
	High  ( >70 marks )
	10
	10

	Gospel programmes
	Average
	5
	5

	African movies, Horror movies

Soap operas
	Below average (<40 marks).

	85
	85

	Total
	
	100
	100


Further analysis indicated that children who watched cartoons, educational and gospel programmes were able to narrate what they watched. The level of language used in programmes may facilitate borrowing of vocabulary and some phrases. Children who watched African, horror and soap operas were not able to narrate well what they watched because they did not understand the language conventions used. Children spent time watching pictures and actions but could not relate language used in the programmes. Time spent in watching TV programmes is time that could be used communicating in the house and learning skills at home.
4.5: Findings on the relationship between TV programmes and preferred language of 
        communication
 It is the nature of children to imitate how adults talk in terms of choice of words, construction of sentences and the pace of which they talk; children may imitate language and use it in communication without understanding the meaning of the words used. It is therefore important that the language used in TV programmes should be appropriate to the age level of children so that they can use it comfortably in daily communication.
The findings of the study revealed that sixty children, 60% were not able to use language used in TV programmes in their spoken or written language. When asked to explain what they watched this group was unable to explain episodes from the beginning to the end. During interaction and interview, the researcher noted that these children hardly used vocabulary borrowed from the programme. Further analysis of this group revealed that they were the same children who watched programmes that were not appropriate to their age. Since the language used was beyond their level, they could not comprehend and attach meanings to the words. 20% of the children were able to use some constructive phrases borrowed from the programmes in their daily communication. When asked where else they had come across the phrases, they pointed out that they were taught in class by their teacher or in story books. Listning to such phrases again in TV programmes further enhanced their use in daily communication. Researcher established that this group was among children who watched programmes which are age appropriate and meant to enhance communication skills.
20% of the children borrowed some phrases which they inappropriately used them in communication. They also borrowed vulgar language e.g. “shit,” “fuck you,” “hell” e.t.c. used in some of some of the programmes and used in communication although they did not understand the meaning. Teachers pointed out that the use of vulgar language was common during play activities. Researcher singled out some of the common vulgar language phrases used in some TV programmes and asked children to state whether they had heard of them. They pointed out that they heard of them in the programs and used them with friends. When asked the meaning they were not able to give. Researcher concluded that majority of the programmes watched used language which was beyond children’s level hence did not help improve their communications skills.
Fig 4.6: TV programmes and preferred communication language.
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4.6: Findings on the effects of time spent on TV and reading skills.
The dimensions investigated on included parental attitudes towards TV watching by children and choosing of programmes to be watched. Parental attitudes towards TV watching by children will determine time spent by children on TV and programmes watched. The findings indicate that 60% of parents watched TV programmes with their children at home, 30% watched TV in social places while 10% indicate that because of nature of their work, they rarely watched TV at home or social places. 
Fig: 4.7 Parents TV watching.
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When TV is watched by both parents and children, the concentration of children on programs is likely to be high because of the fear of distracting parents from watching the programs. Based on these findings, it was evident that children spent more time on TV than homework. This is because children watched what they liked. During the interview, the researcher asked children to give their preference between TV watching and homework. 81% of children revealed that at home they preferred watching TV to doing homework. Further probing revealed that children preferred doing their homework in the morning before leaving for school. This means that homework was likely done in hurry leading to below average in academic performance. This was further confirmed from children’s language exercise books provided by class teachers. It was found that children who chose the programmes to watch and spent much time on the programmes were below average in language performance. 19% of children pointed out that they did their homework first before watching TV. They also indicated that they had specific programmes watched as directed by parents. 
When the two groups were compared in terms of activities, it was established that the later group was above average in language performance. The researcher concluded that when children are allowed to watch what they liked with no restriction of time their homework was quite affected negatively while where restriction on programmes and time were applied, children were likely to do better in language. Further, the meager 19% of children who were reported doing homework before watching TV is an indication that TV viewing for children is an activity that may need more supervision that is now getting.
Fig. 4.8 Control of programs watched
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4.7 Findings on use of TV as a Teaching / Learning Resource in  Sampled Schools
Findings indicated that from the 40 teachers, none used TV as a teaching / learning resource during English lessons in their schools. Although they agreed that KIE transmits language acquisition programmes meant for children in pre-schools, they had not acquired TV as a teaching and learning resource. They also indicated that some TV programmes on language were transmitted in the afternoons when the children had left schools.
Analysis of the findings on whether teachers discussed TV watching habits with children revealed that only 5% discussed TV watching with children. They advised on programmes to watch on different channels and for how long. They advised children to do their homework before watching TV.  95% did not discuss with children. They argued that TV watching habits could only be enhanced and controlled by parents.

Fig 4.9 Teachers Advice on TV
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4.8 TV and Language Performance

Teachers indicated that there was a relationship between TV watching and language performance. Children who indicated that they spend more than two hours on TV were found to be below average in reading skills, fluency in story telling and could barely communicate in English. This same group was among the children whose parents did not control the programmes they watched. Children who spend less time on the TV were found to be above average in language performance. 
Based on the test administered to children by the researcher, there was a relationship between the data provided by teachers and performance scores in the language test. The test was marked out of 50 marks.20%  of children scored between 30-50 marks, 25% scored 20-29 marks, 30% scored 10-19 marks and 25%,25children, score 10 and below. Children who scored 30-50 marks (20%) were children who teachers indicated that were above average in story telling, fluency in expression and vocabulary.25 children were average in performance scoring between 20-29 marks. It was established these children also did not spent much time on TV and watched educational progranmmes.55 children were below average scoring 19 marks and below. This group is the one that spend much time on TV, watched programmes they liked and preferred TV to homework.
Fig 4.10 Performances in Language Test
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS:

5.0 Introduction
This chapter entails a brief summary and conclusions of the findings.  Appropriate measures to be taken are also suggested as recommendations, which would enhance language performance in children.  The recommendations are based on the research objectives of the study.

5.1    Summary of the Findings
This study explored the effects of TV viewing on language performance of pre-school children in Kibera and Dagoretti zones, Nairobi Province.  Basically with its engaging combinations of visual and auditory stimuli, TV has tremendous potential for positively impacting children’s learning and development. Based on the findings of demographic data, it was found out that most homes regardless of socio economic status had TV and more female respondents than male participated in the study. Majority of parents were between31-40years and married. Majority of the parents were of secondary level of education with unstable sources of income. 
Findings on TV viewing frequency and fluency in language indicated that children who less frequently watched TV did well in language than those who frequently watched TV. Findings on commonly watched programs in relation to performance in language indicated that children preferred watching movies and soap operas to educational programmes.. However, children who watched educational movies did well in language compared to those who watched other movies. Relationship between TV Programs and language of communication found out that children did not understand language used in the programs hence unable to use it in communication.
Most parents do not watch TV with their children. Parents have a great role to play in children’s TV watching habits. Based on the findings, female parents were more concerned with what their children watched than the male parents.  It was established that children prefer watching TV to doing homework.  TV is watched first and homework done afterwards.  Children who did homework before watching TV were found to perform better than those who did their homework after watching TV. Findings on TV and performance indicated that children, who preferred homework to watching TV, watched educational programs, spent less time on TV, did well in language.
The findings, also revealed that pre-school teachers, played a big role in shaping children TV watching habits.  They were able to advice both parents and children on the role of TV in children’s life.  The study found out that because children are exposed to TV they had liberty to choose programmes to watch.  It was established that children who watched programs not related to education had a below average in language activity.  Unselected programmes and a lot of time spend on TV are factors that contributed to below average performance in class activities.  Children who watch education programmes and spend less time on the TV were found to do better in their language activity.

Children who have a specific time to watch TV, were guided by parents on what to watch, spend less time on TV and their class work came first before TV are above average in the class activities. 
5.2 Conclusions
TV, computers and other media have a tremendous potential for educating children when properly used. What children watch has a direct impact on their language performance. From the study, TV viewing affects language performance because programmes watched by children are not controlled by parents. Time spent on TV is more than time used on alternative activities including communication at home. It may also be concluded that programmes watched in the evening are likely to be age inappropriate for children. Children who watch much TV, watch uncensored programs, prefer TV to homework do not perform well in language compared to children who watch less TV and also watch educational or age appropriate programs.
5.3 Recommendations
The findings of the study have truly affirmed that TV when not properly used has overwhelming effects on language performance of young children. In order to alleviate such tremendous effects, the researcher would like to offer the following recommendations for the improvement of language performance of young children:
1. Community Leaders.
Community should come up with educative TV shows on big screens at a central place on specific days of the week where both parents and their children will be encouraged to attend. Before and after the shows, both parents and children should be sensitized on TV watching habits and appropriate programmes to watch with children while at home. 
2. Parents Role in TV Viewing

At school meetings and in newsletters to parents at home, teachers should encourage parents to set specific TV viewing goals for their children. For instance, if parents find their children watching TV for more hours a day, they might want to set a two-hour limit or less. Parents also may find it helpful and informative to watch TV with their children.  In the process, they can discover how their children interpret what they watch and provide a reality check when characters and story lines, consistently violet norms for appropriate behaviours.
3. Pre-school Teachers Role in TV Watching
In the classroom, teachers should advice on appropriate programmes to be watched and try to come up with questions related to language on programmes watched. This will encourage children to watch TV critically. To achieve this, teachers should popularize preferred programmes in classroom.
5.4      Recommendation for Further Research

The results from this study have prompted need for further research to explore other effects of TV watching on children’s development. The following areas should be considered for further research:

1. More focused research on effects of TV watching and oral language fluency of children in Kenya.
2. The impact of use of TV as a learning teaching resource in pre-schools in Kenya..

3. Relationship between media and learning of second language in Kenya.
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APPENDIX A
INTERVIEW GUIDE FOR PRE –SCHOL CHILDREN

The following interview guide will be administered to pre-school children to find

 out their TV watching habits. They are open ended questions. 
 a) Do you like watching TV programmes? Yes (     )  NO (    )

b) Do you watch TV at home?

    Yes (   ) No (      )

c) If No in 1 (b), indicate where you watch TV from.
     School  (     )  Neighbor  (     )  Others ( indicate)  …………………………..

d) At what time do you like watching the programmes?

  After waking up (     )  After playing      (     )     After school       (    )

e)  How long do you watch TV programs .........................................................
      ………………………………………………………………………………..

f) Which TV programmes interest you?

g) What do you find interesting in the programmes you watch? ................................

     ………………………………………………………………………………….

h) When you are at school, do you normally remember what you watched the

     previous day ?

     Yes (   )   No (    )

i)   Do your parents allow you to watch your favorite programmes?
          Yes (    )     No    (     )

2 a) From your favorite programme, do you get some lessons you are taught by

         your teacher in English?

        Yes    (     )  No    (   )

  b)  If Yes in 2 (a), do they help you to answer questions in class?

         Yes (   )  No    (    )

  c)  If Yes in 2 (b), please give some examples of programmes that help you 

         you to  answer  questions in  English ……………………………….

     ………………………………………………………………………………………….

      …………………………………………………………………………………………..

d) What language words have you learnt through T .V. watching in your favorite 

    programs that you use in daily communication.
	Programme
	 Vocabulary

	
	


c) Do you use the vocabulary learnt in TV programs while writing composition?
d) If Yes in 2 (e),does your teacher encourage you to use them?

       Yes    (    )   No   (   )

APPENDIX B
INTERVIEW GUIDE FOR PARENTS

The following questions will be used administered to parents of pre-school children.

Sampled for the study on the effects of TV watching on language development.

1 a) my age category is:

      25 and below (   )   26-30 (   )   31-35   (    )    36-40 (     )   41 and above (    )

  b) My gender is: Male (     )    Female (    )

   c) Highest educational qualifications:

         Certificate   (      )  Diploma   (       ) Higher diploma (        )   Bachelors (      )

         Masters (      )   PhD   (      )       Untrained (     )

   d)  Marital status: 

          Single (   )   Married (      ) Separated (       ) Divorced (        ) Widowed (       )

 2  a) Do you watch  TV programs at home?

       Yes (    )     No (     )

   b) If Yes in 2 (a ),  do you watch the  TV with your children?
       Yes (    )     No (     )

  c) If Yes in 2 (b), at what time do you watch the programmes?
     Morning (     )   mid morning (   )   Afternoon     (   ) Late afternoon Evening (    ) 

      Late evening   (     )

  d)  Who chooses the programmes to be watched?
        Parents   (     )    Children      (     )

 e)  If parents in 1(D) choose among the following the most watched:

      Cartoons (    )  Music    (    )    Movies (    )   Education (    )    News        (    )

      Others (specify)……………………………………………………

2 (a) Do you discuss with children the words/sentences used in the programme?
         Yes (    )     No (     )

    b) If Yes in 2 (a), are they able to follow up the programme by asking some words

         to be explained to them? 
        Yes (    )     No (     )

  c)  Do you give them an assignment to write on what they have watched?

       Yes (    )     No (     )

  d) If Yes in 2 (C) are they able to remember the words or sentences that were used?
      Yes (    )   No (      )

  e) What is your opinion on the effects of TV watching on language development in 
        children?

         TV, watching helps children to develop their language (          )

         TV watching hinders language development in children (       )

APPENDIX C
QUESTIONNAIRE FOR PRE-SCHOOL TEACHERS.
Dear respondent,

My name is Ann Muhia currently undertaking post-graduate studies in Early Childhood Education .As part of the requirements, am conducting a study to establish the effects of TV watching on language development among pre-school children in Kibera and Dagoretti zones of Nairobi West District. I kindly request you to assist me by answering the following questions which will give me vital information for the study. All information provided is confidential.

A        BACKGROUND INFORMATION
1 a) my age category is:

      25 and below (   )   26-30 (   )   31-35   (    )    36-40 (     )   41 and above (    )

  b) My gender is: Male (     )    Female (    )

   c) Highest educational qualifications:

         Certificate   (      )  Diploma   (       ) Higher diploma (        )   Bachelors (      )

         Masters (      )   PhD   (      )       Untrained (     )

   d)  Marital status: 

          Single (   )   Married (      ) Separated (       ) Divorced (        ) Widowed (       )

B  EFFECTS OF TV WATCHING ON LANGUAGE DEVELOPMENT. 

   2 b) Does the school use the TV a teaching/learning resource? 

   Yes (    ) No   (     )

  b)  If Yes in 2(a), what programmes do let children learn from?

     Cartoons   (    )    Music       (    )    Movies      (    ) Education (   )

     Others (specify)…………………………………………

c) After watching with children, do you borrow examples and use the in English 

     lessons?

     Yes (    ) No   (     )

d) )  If Yes in 2(c),do they use the examples  effectively?

        Yes (    ) No   (     )

 e) If No in 2 d) what assistance do you give them? ..................................................

……………………………………………………………………………………

3 a) Do you discuss TV watching habits in class?  

        Yes (    ) No   (     )

b) If Yes in 3 a), what relationship do you they see between the TV and language development? …………………………………………………………………………

 4 b)  Do you find out how long children spend watching the TV?

        Yes (    ) No   (     )

  b) If Yes in 4 a), is there a relationship between the programmes and time children spend    

      on TV in relation  to the language development? Please explain…………………….

        ………………………………………………………………………………………..

        …………………………………………………………………………………………

Frequency of TV viewing e.g. time spent watching in relation to acquisition of speaking skills.





LANGUAGE PERFORMANCE OF PRESCHOOLERS





Types of TV programmes e.g. effects of TV on language performance.





Time spent on TV and development of preferred language of communication.
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