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ABSTRACT

The main purpose of the study was to examine ttifs that influence participation of
adult learners in community development. The objestsought to establish how basic
literacy education of adult learners, social baokgd, religion, cultural and economic
endowment influence adult learners’ participatiorcommunity development. Usirgx-
post factoresearch design, data was collected through atigoeaire which was
administered to a sample of ninety nine adult leesnand nineteen adult education
teachers who were selected through stratified angdle random sampling techniques in
Nyandarua North Sub-County. Data were analyzed utiivo descriptive statistics
specifically frequency and percentage. The studisrefuseful insights to the Ministry of
Education, adult learning programme as well asMin@stry of Devolution, community
development organizations/projects on intervensitvategies to be initiated with a view
to improving adult learning and enhancing partitigora in community development
organization activities respectively. Lack of adatgueducation towards what entails
community based organizations/projects (CBOs) amédequate knowledge in
community matters were the major social hindrariodearner’s participation in CBOs.
Academic qualification did not hinder one from papating in CBOs activities as a
member but a factor when it came to assuming maisg®sitions. Most adult learners
(75.0%) were affiliated to religious organizatiamlshad community based activities that
were beneficial both to the church as well as tividual members. The adult learners
(82.6%) felt that religion affiliation create a fitam for achieving what an individual
had a challenge in realizing. The main culturatdes were the nature of work and the
need to educate the young influenced adults ppaticin in CBOs. Women were
involved more with work at home (58.7%) as welcommunity development activities
(46.2%) than men with 32.5% and 23.8% respectivebck of adequate resources
including lack of finances as well as lack of imnae financial benefits was the main
economic factors that hindered full participation dommunity development projects.
When no financial benefits were forthcoming, ade#trners withdrew from the projects
to create time for activities that they could efnom.

The study recommends that other scholars to cautyaosimilar study through its
concerned institutions/ stake holders in adultriees institutions and other private sector
in other Nyandarua Sub-Counties and also in vanauts of other Kenyan Counties.
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CHAPTER ONE: INTRODUCTION

1.1 Background to the Study

Generally, education can be described as a forleashing whereby there is transfer of
knowledge, skills, values, beliefs and habits ofjimen group of people from one
generation to another through different channetf @1 teaching and training. It can take
place in schools and colleges on a full-time basid with a formalized curriculum or it
take place outside these institutions with lessnédrcurriculum. Adult education falls
under the latter category. Adult education referstiie provision and utilization of
education facilities whereby those who are no lorgaticipants in full-time school’s
system may have a chance of learning at any pefiabeir lives (Kamau, 2011). The
United Nations Science and Cultural OrganizatioNB$CO, 2006) stated that there is a
need for adults who never went to school to leawh far those who have left school to

continue learning.

It was further noted that adult learning and tmagniis crucial in the integration,

combating of social exclusion, and in promotingsotial cohesion, and also plays a
fundamental role in adults’ day-to-day life. Baumgar (2001) asserted that, adult
education has long been demonstrated as a chamrsddial change and transformation.
The initial vision of adult education’s contributid¢o political empowerment and societal
transformation has declined as it is rarely faatare policy-making (UNESCO, 2010).

Muhammad et al. (2008) observed that, modern medaf adult education postulates
that, adult learners are self-directed in otheasiref their lives and as such they prefer

self-directed learning.



It was identified that in developed countries tleus of adult education policy is to
address labour market needs and link adult educatithe development of a sustainable
knowledge economy. It advocates for the accedsibitir disadvantaged groups and

people with low literacy levels (OECD, 2003).

A report by UNESCO (2009) indicated that, globalbgsic education (mainly adult
literacy programmes) remains the most dominant fofrradult education, with 127
countries (82%) declaring this as one of their progmes. In Arab States, basic
education is the principle form at 84 per centji.@&merica and the Caribbean is at 96
per cent, while in sub-Saharan Africa is at 93 pent. It is argued that, it is not
surprising that adult education provision in Latémerica and Caribbean is
predominantly centred on literacy programmes, gauihat this was where the majority
of the 774 million people without reading and wigiskills live. It was further argued
that, adult literacy and levels of adult literaag aot problems limited to low-income
countries. Moreover, it was observed that, manyté&/ascountries have opted to address

literacy issues by providing adult literacy or lwaskill programmes.

According to Kibera (2007) since independence, kemas committed herself to
provision of adult education. Adult education ierga is said to include all forms of
organized education and training that meet basitcnieg needs of adults. It further
includes literacy and numeracy instruction as \&sligeneral knowledge, skills, attitudes

and values that assist them to survive, developasy live and work in dignity.



In Kenya, literacy levels by year 2013 were 87.490.6% for males and 84.2% for
females respectively. It was moreover, pointed th#t adult education in Kenya,
incorporates persons aged 15 years and above wigohma missed out on formal
education (Directorate of Adult Education, 2008).year 2008, there were a total of
189,005, that is, 58,750 males and 130,435 fenzale#f learners in Kenya (Directorate
of Adult Education, 2009). This was an increase64H% from the statistics of 2002
(114,865 adult learners). According to the Kenydidteal Bureau of Statistics (2007),
the adult literacy levels in the current Nyanda@aunty as at 2007 were males (76.6%)
and females (68.0%). The Government of Kenya (GK5) stated that, adult education
programs are offered by different organizations ahiinclude non-governmental
organizations (NGOs) and community-based orgamzaat{CBOs) amongst others. Such
organizations offer basic literacy non-formal andmenunity training development

programmes.

There are many community development projects d@natfunded by the government,
NGOs, and donors across Kenya. Such projects callifvolvement of different

stakeholders drawn from the local community in thi@rmulation, implementation,

monitoring, and evaluation. Yet, there are manyesashereby the participants are not
enlightened enough to contribute objectively towatdde success of such community
projects. The former was more often attributedattklof knowhow amongst participants
especially in rural areas. Given that adults danstthe membership of committees
formed to oversee the implementation of such ptsjatwas clear that adult education

would tentatively contribute towards the successhef projects mentioned above. As



such, it is important to understand the factors thiduence adult learners’ participation
in community development. The current study hypsittes that cultural, social,
economic and religious factors influence partiaggatof adult learners in community

development.

Agriculture is the main economic activity carriedtan Nyandarua North Sub- County.
Both animal and crop farming were popular in theaalNyahururu Umoja Sacco and
Nyala Dairy Co-operative are two development prgethat have attracted a big
membership from the Sub-County. The two deal whit $ale and processing of milk

from members.

As far as religion is concerned, Christianity isndioant. More than 80% currently

confess Christianity (Jarvis, 1995). It is impottan note that in addition to spiritual

shepherding the church has also initiated sevenaldpment projects for their members.
PCEA Manguo Parish has formed Manguo Land Buyingngany. Members of the

church were given first priority in the purchase tbé company shares. The church
members had in return joined the company in gneatbers as if to fulfill the church’s

call “JITEGEMEA” (PCEA MANGUO KIRK SESSION REPORT DECEMBER,

2014)

Adult learning and training has been embraced iandyarua County. Between 2012 to
2014 the enrolment for Nyandarua County has beethe@mcrease as indicated in Table

1.1.



Table 1.1 Nyandarua County Adult Education demograhic data

YEAR MALE FEMALE TOTAL
2012 77¢% 210¢ 288¢
201¢ 84¢ 255¢ 340¢
201¢ 90¢< 281¢ 3721

Source: Nyandarua County Adult Education Annual Rgort 2014.

Nyandarua North Sub-County in 2014 had 19 Adult dadion centers with a student
population of 426; 108 males and 318 females rdésjede. There are more female adult
learners compared to males. This can be explaiyethd fact that more females are

illiterate compared to their male counterparts.

1.2 Statement of the Problem

Adult education is emphasized as important in ayraunity and nation. Adults embark
on learning with the aim of acquiring further kne@fe and/or skills relevant to their
social economic activities such as agriculture.abidition, adult learners also learn
communication and leadership skills. Many commurtgjects included uneducated
adults in their committees. It was quite obviousatththeir contribution towards
community development through such projects wagdunindue to their illiteracy or low
levels of education. Hence educating the adultsiw#se first place, very fundamental in
community development. Many studies, however, liza been done in adult education
have revolved around participation of adults inré@y. Therefore, little attention has

been paid to how adult learners participate in comity development.



Understanding the contributing factors to adultsartigipation in community
development is expected to enable the relevanektdélers appreciate their participation
and thus may assist them to formulate sound amegagt strategies that can enhance the
adult learners’ participation in community develagrhproject. Some of the community
projects in Nyandarua North Sub-County includeh fasrming, poultry keeping and dairy
goat farming. Leshau/Karagoini Water Project isthap major project serving Kiriita
and Leshau Pondo wards. The aforementioned projectsired the community for
implementation and sustenance with the assistahdEA®, an NGO as a key donor

which operates through the Ministry of Agriculture.

1.3 Purpose of the Study
The purpose of this study was to investigate #Hwtoks that influence participation of
adult learners in community development in Nyandaxorth Sub-County, Nyandarua

County, Kenya.

1.4 Research Objectives
The objectives of the study sought to:-

I.  Establish how social factors in terms of familyesend marital status affect adult
learners’ participation in community development Nyandarua North sub-
County.

ii. Investigate the role of religious factors in adl#arners’ participation in

community development in Nyandarua North sub-County



iii.  Establish the influence of cultural and economitdes on participation of adult

learners in community development in Nyandarua INsub-County.

1.5 Research Questions
I. How do social factors affect adult learners’ papétion in community
development in Nyandarua North sub-County?
ii.  What is the role of religious factors in adult leers’ participation in community
development in Nyandarua North sub-County?
iii.  What is the influence of cultural and economic daston participation of adult

learners in community development in Nyandarua iNsub-County?

1.6 Significance of the Study

The study will provide an opportunity to the adekrners to express ideas or opinion on
the participation in Community Development Projeats an approach of enhancing
community development. The data obtained from thdyswill inform the government
on the adult learners’ perceptions on Community dd@yment Projects. The study will
help the Ministry of Education to take the necegsation based on the findings so as to
help the country to achieve the goals and aspiratad vision 2030 whereby the country
want to transform itself into a rapidly industrmahg middle income nation in which

citizens enjoy high quality life in a clean ands@cenvironment.



1.7 Delimitations of the Study

The study was restricted to Nyandarua North subrGowhich is one of the seven sub-
Counties in Nyandarua County, Kenya. The study ivaged to persons undertaking
adult education classes within the Nyandarua Naulb-County. The respondents
comprised adult learners participating in the AGBgpammes. The sample findings

cannot therefore be generalized to the rest optipailation.

1.8 Limitations of the Study
The respondents might not have disclosed the rsatbat may hinder/ encourage their

participation in community based organization atés.

1.9 Assumptions of the Study

The study assumed that, the adult learners targatethe ones that were accessible; that
the respondents voluntarily gave factual informati@garding their participation in
community development; and that the research imstnis used adequately and

accurately captured the data required.

1.10 Definition of Significant Terms

The following terms are critical in this study aheir definitions are as illustrated below;

Education: Is a transfer of knowledge, skills, values, belseaad habits of a given
group of people from one generation to another.

Adult education: It denotes the entire body of organized educgtimecesses whereby

persons regarded as adults by the society to wihie belong develop

their abilities, enrich their knowledge, improveeith technical or

8



professional qualifications or turn them in a neavection and bring about

changes in their attitudes or behavior.

Adult learners: These are persons who attend education progrananasrelatively
Advanced age.

Community:- Refers to a village, a tribe or a nation that shaasic
conditions of a common life, also an areas of $deiag marked by some
degree of social coherence.

Perception :-1t is the conscious understanding of something.

Community development It is a process whereby community members comether
to take collective action and generate solutionscéoamon problems
which aim at achieving development and welfareha community. In
this study the researcher refers to developmentites like milk
processing institutions such Nyala Dairy Co-op gmalltry keeping
activities as practiced by DOREB (Desert and OaBissidents

Empowerment Programme).

Cultural factors: These refer to issues touching on a set of Isliedditions, moral

values, language, and behaviour held by a community



Economic factors These include unemployment, inflation, and otin@icies that have a

bearing on money issues that help to determinedhgpetitiveness of an

environment.

Participation: It is a process of taking part in a given acyivfiroject, etc where one is a

stakeholder and/or is qualified to be engaged.

Religious factors These are factors that have a religious beamlgraclude life-

changing religious experiences, participation inrigf@l practices, an

membership in a religious group.

Social factors They refer to things that influence the lifessytgf people such as

family size and marital status.

10



CHAPTER TWO: REVIEW OF RELATED LITER ATURE

2.1 Introduction

This chapter reviews the related theories, concapts empirical studies touching on
adult learners and their participation in communitgvelopment. The chapter also
illustrates the conceptual framework of variabled a study of the reviewed studies on
adult learners’ participation in community develagrh Lastly potential research gaps

which the study will seek to address are identified

2.2 Overview of Adult Education and Adult Participation in Community
Development

Typically, it is argued that, there are no carederded purposes related to adult
education. The aim of this education, Desjardinal.e2006) noted, is simply to provide
the adult participants with greater insight. Pgwation is considered to be an
embodiment of democracy. It is also stated thatpamy parts of the world, popular adult
education is less structured and lacks governmebsidies except in the European
countries; nevertheless, it plays a crucial roléhm life of various social movements and
community developments. Adult education and tragr{(liED) according to Organization

for Economic Cooperation and Development (OECD)5208s been largely linked to the
world of work in the last quarter of century. Thigs illustrated in the basic change in
methods from a passive to an active labour matkategy in which government-initiated

labour market programmes became central publicyalistrument.

11



It is also observed that, private strategies haeoime crucially vital and at par with
public policy in structuring the field of adult leeng. Livingstone and Raykov (2013) on
their surveys of adult learning trends in Canadeaohat, approximately 50 per cent of
Canadian adults participated in further educationrses each year. Most of such adults
were participating in informal learning related paid employment, housework and
general interests. The surveys also indicated tiegt, adult learners participated in
community volunteer work as well as the array ofilatearning activities. In a study
conducted in Kenya, Kamau (2011) conceptualizedesoammunity-based factors that
influence adult education; both participation amdnpletion rates. The factors included

positive attitude, collective support of literaapgrammes, and culture.

2.3 Theoretical Framework

The theoretical framework of this study will be edn the “human capital theory” by
Adam Smith (Backer, 1964). In economic terms capéfers to items of extensive value,
investing in skills and education can also be viwas building up of human capital that
has its own economic value. The human capital thbased on the principle that human
capital represents the stock of skills and knowdetltat leads to the ability to perform
labour that is of economic value. Simmons (1980upporting this theory suggests that
an investment in education increases labour pradtycby embodying in that labour

increased skills and knowledge.

12



2.3.1 Theory of Adult Learning

The theory of adult learning is the key questionhofv adults learn has occupied the
attention of scholars and practitioners since theeption of adult education as a
professional field of practice in the 1920’s (Mam, 2001). The scholar lamented that,
after almost a century since adult education cameffect, there is no single theory or
model of adult learning that best explains all tlaknown about adult learners, the
various contexts where learning takes place, aagtbcess of learning itself. Davenport
and Davenport (1985) classified andragogy as ayhafoadult education, theory of adult
learning, theory of technology of adult learninggthrod of adult education, technique of

adult education, and a set of assumptions.

It is argued that, as active and pragmatic membeommunities, adult learners can
discover, shape, and make explicit their own kndgée The theory of adult learning
intensifies the intriguing discussion about whatrs for knowledge and learning in
adulthood. It is lastly opined that, context-baseaining enhances the knowledge and
development of adult learning theory (Lave, 1988&rriam (2001) pinpoints a number
of implications of adult learning theory. This igaanst the argument that, though a grand
theory of adult learning might appear to ease #si& of explaining adult education to

others, it has to be so broad that, it would evahtexplain nothing.

Merriam (2001), moreover, noted that, accordinthetheory of adult learning, the adult
learner is viewed holistically. Secondly, the leaghprocess is much more than the

systematic acquisition and storage of informatidhe theory also enables us to make

13



sense out of our lives, transforming not just wivat learn but also the way we learn.
Furthermore, it is absorbing, imagining, intuitirgd learning informally with others.
Lastly, according to the theory, the context in ethilearning occurs is of great
importance. Not only is learning visible as sitakite a particular context, but people can
also examine how race, class, gender, power andesgipn, and conceptions of
knowledge and truth shape the context in the pitate and subsequently the learning

that occurs.

2.4, Empirical Review of Related Literature on Adut Education

This section reviews the empirical studies thatehao far been conducted touching on
social, religious cultural and economic factorantext of adult learners ‘participation

in community development. Community perception adalt learners perception has

also been discussed.

2.4.1 Social Factors

Studies by Breckett and Hiemstra (1991) emphaghednportance of the social context
in which the learning itself takes place. Accorditg Baumgartner (2001), adult
education has long been demonstrated as a chamrsddial change and transformation.
It is firmly stated that, adult education is anigégrment and a public good, to which all
should have access, but in which all equally havesponsibility to participate— in the

interests of building and sustaining democracy.

14



It is stated that, many social and political movateehave integrated adult learning and
education as a powerful means for supporting patsencial and political empowerment
(Antikainen et al., 2006).In a study on factorsttimiluence adult learners’ decision to
drop out or persist in learning, Park and Choi @0@hen citing Tinto (1993) argued
that, social and academic integrations are likedy résult in a stronger student
commitment to learning. According to Kalman (200)cial status affect participation of

adult learners in literacy education programmes.

In a study on adult learners’ demographic variabte®yo and Ondo States of Nigeria,
Olojede and Oladitan (2013) noted that, marriedrnieis are affected by social
responsibilities within the community. The authaserved that, in spite of adult
learners being tasked with undertaking domestipaesibilities and social commitments,
some still manage to get time for learning actatiThe study findings further indicated
that, given that majority of the adults are martieely are expected to be role models in
their areas and as such face social demand. This¢eessitated the need for them to
participate in adult literacy activities. Moreovet,was established that social circles
within and among the community members do influetihgerate of literacy acquisition
amongst the women. A study by Mayo (2009) furthepp®rted the foregoing by
exemplified the case of Tanzania where the foundirgsident’s vision of socialism
embraced adult education as a means of mobilizewple for self-reliant community

development and societal empowerment.
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2.4.2 Religious Factors

Factors such as religion, according to Kalman (2@03tect adult learners’ participation

in literacy education. In countries such as thasiarth Africa and Arabian, religion is a

crucial factor in accessibility of education. Thessuntries highly value religion and

more so in respect to women (Sanda, 2014). Acdéssdf education by adult women is

hindered by religious and cultural beliefs in mo$tthese countries. However, some
countries like Qatar which have strict religioudidfe have got high literacy levels

amongst adult women which is argued to be largelgeld on their relatively high

economic status. Nyandarua County is dominate@Hhmystianity which advocates male

and female education.

The findings of a study on adult learners’ demobiep as a predictor of access and
participation in literacy programmes in Nigeria fauthat, majority (68%) of the adult
learners in both Ondo and Oyo States were Christidmereas only 1.5% were African
Traditional Religion (Olojode & Oladitan, 2013). {#r cent of the respondents who
were Christians admitted that their church leadschiding pastors did involve them in
various church activities. This meant that, adtdrdcy programmes were better received
by Christians as compared to other religions. Tuta@s further noted that, the low level
of Muslim participants was due to the inherent dfelihat everything Western is
Christian. The findings thus indicated that religiaffects the level of participation and

acquisition of adult literacy and adult particigatin community development.
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2.4.3 Cultural Factors

Studies indicate that the United States, Canadd&Nandic countries embrace and support
adult learning (Desjardins et al., 2006). The aeltand government policies in these
countries make higher education attractive to astuldents. There is popular and liberal
adult education which constitute ‘folk high schoddsd adult education associations
(AEASs), which are crucial to adult education parkly in Nordic countries. The adult
education lies at the crossroads between civiletp@nd the state, and essentially has
three major roles. That is, to act as an agengyoptilar movements, to educate adults,

and to support culture.

The UNESCQO'’s (2006) global report on adult learnargl education noted that, in as
early as 19 century, emphasis was put on the importance a@i@iland socio-political
fields of knowledge and on the development of comitytbased, non-formal adult
education. The report further indicated that, addlication is now viewed as a key in the
economic, political and cultural transformationmdividuals, communities and societies.
Olojede and Oladitan (2013) in their study condddate Nigeria concluded that, socio-
cultural problems are compounded by the problemdistance. Therefore, literacy

programmes should be organized with the age gbaincipating adults in mind.

In her study on access and participation of acudt@ntinuing education (ACE) learners
in adult basic literacy programmes in Kiambu Coultgnya, Kamau (2011) when citing
Jarvis (1995) observed that, education is the pooé transmission of people’s culture

through language. The scholar further noted tha¢, language employed in adult
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teaching should be well understood by the learn@esmri’s (2012) study concluded that,
in Kenya majority of the men are favoured by th#éwal beliefs in some communities
which are inclined towards promoting boy-child eali@n. Therefore, more men end up

being educated as compared to women.

2.4.4 Economic Factors

A global report on adult learning and educationigated that, adult education is now
viewed as a key in the economic transformatiomdividuals, communities and societies
(UNESCO, 2009). Literacy is argued to be a pretpufor the economic development
and empowerment. Thompson (1987) asserted thag-eoonomic factors significantly
affect the development of adult literacy in theistc The author further argued that it is

quite difficulty to remove adults away from theormal responsibilities.

Olojode (2012) lamented that, there exists a sphaiman resource challenge in areas of
socio-economic skills. This is due to the arguntbat teachers have a grave inadequacy
in vocational skills that adult learners hugely che®lojede and Oladitan’s (2013) study
carried out in Nigeria indicated that adults woaftdy be willing to participate in learning
programmes if such would enhance their economitistaore so, the scholars noted
that, many women involved in the study were patigers which implied that economic
factors determined their rate of acquiring educatidarious factors including socio-
economic activities affect the willingness and wmtr participation in adult literacy

programmes.
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Mwale (1998) in a research study conducted in Ta#aeta District, Kenya noted that
majority of adult learners join classes with thgpé&dhat the same will enhance their
economic status. A study on factors influencingtipgration of learners in adult and
continuing education in Meru South District, Kenyfaari, 2012), noted that the adult
education programmes object to build capacity byarting knowledge, skills, attitudes
and values, which enable people to engage in daamfiypployment and as such enhance
their quality of life. The scholar, therefore, infed that, the participation of adults in the
aforementioned forms of adult and continuing edooat(ACE) is crucial to the
individual concerned, community, and indeed theicseconomic development of a

country at large.

2.4.5 Community perception and adult learners perqation

The purpose of community development educatioo snipower a community to live a
more satisfying life individual member in the conmity become self-reliant. An
empowered community know its development needs waild therefore have the
responsibility to determine the direction of itsrodevelopment (Bhasin, K. 1992). The
people in such or community will be able to forneithown development projects based

on their needs.

Individual members may however not take part inséh community development

projects due to various reasons. Some reasons enagded on politics, religion, culture,

social status, wealth, gender, race etc. (Kibagéidigah Dr. 2013). The government
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and donor agencies should bring awareness to thencaity to make them see the need

to take part in community development projects.

Adult learners may want to participate in commurdgvelopment projects for various
reasons. Some would like to exercise their newtuaed skills. Others may want to join

the community based organizations for leadershepefp].M. et-al 1991)

2.5 Conceptual Framework

Conceptual framework of this study is designed tiows the relationship between the
independent variable (social factors, Religiousdes; Cultural factors, economic factors)
and the dependent variable which is adult learngatticipation in community
development. Other factors that are investigateddude community’s and learners’
perception towards their participation in commumigrvelopment projects.

The conceptual framework in a diagram form is @nésd in Figure 2.1.

20



Figure 2.1: Conceptual Framework.
Conceptual framework showing the relationship betwsocio economic, cultural factors

and religious factors on participation of adultrtesxs in community development.

Independent variables Dependent variables

Social Economic factors

- Level of education

- Leaner perceptions

- Availability of information

- Financial resources

Participation of adult

Cultural factors . .
learners in community

- Cultural beliefs about men ang development
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- Leadership
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- Encouragement

- Discouragement to participate
in community development
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2.6 Research Gaps

From the reviewed empirical studies, it is quitedent that, many studies have addressed
the themes of social, religious, cultural, and ecoic factors. These studies have taken
global, regional, and indeed local perspectivess kxemplified that, Antikainen et al.
(2006), Park and Choi (2009), Mayo (2009), and &lejand Oladitan (2013) among
other scholars have studied the subject of soa@bfs in light of adult education. Yet,
none of the studies reviewed have contextualizedakdactors to the case of adult

participation in community development in NyandaN@th Sub-County.

Many studies reviewed (Kalman, 2005; Olojode & Qiad 2013; Sanda, 2014) have
focused into the theme of religious factors in tigh adult education. For instance,
Kalman (2005) emphasized the importance of religmrNorth African and Arabian

countries. Yet none of the studies reviewed reldtesl theme of religion to adult
participation in community development. More sdated studies in Kenya context are

scarcely available.

The role of culture in continuing adult educatiamsbeen studied. It is exemplified by
Desjardins et al. (2006) that countries such asUt®& and Nordic countries embrace
adult learning; and that, the culture and goverrtnpaticies in these countries make
higher education attractive to adult students. émya, Kamau (2011) studied access and
participation of adult and continuing educationrieas. In addition, Taari (2012)

deduced that, in Kenya majority of the men are @m®d by the cultural beliefs.
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Nevertheless, none of these studies has sougkettotke contribution of adult learners’

participation in community development.

The reviewed studies acknowledge that economicofacand adult education are
associated. For instance it is stated that, adutsencouraged to attend classes with the
aim of enhancing their economic status (Olojede &didan, 2013). However, the
studies are not clear how economic factors infleeadult learners’ participation in
community development. It is, therefore, clear tkfaére are glaring research gaps
relative to social, religious, cultural, and ecomonfactors in context of adult
participation in community development in KenyaeTdurrent study, therefore, seeks to

fill or bridge the highlighted research gaps.

23



CHAPTER THREE: RESEARCH METHODOLOGY

3.1 Introduction

The chapter outlines the entire process that wiémafed to arrive at findings that are in
line with the study objectives. It outlines theaach design that was adopted, the target
population, sampling procedures, research instrymeéata analysis, reliability and

validity of the research instrument.

3.2 Research Design

This study used descriptive survey design. Deseapsurvey was preferred to other
designs due to the fact that it enabled the stadyapture the opinions of the respondents.
It also enabled the researcher to answer “what® kif questions as exemplified by the
general research question: what is the influenceadiilt learners’ participation in
community development? The descriptive researsigdgMbawambo, 2005) facilitated
the realization of the research objectives. Desigapsurvey, as it was the case with the
current study, was an example of cross-sectiomalysthat was conducted at particular

point in time (Kothari, 2004).

3.3 Population and Sampling

The target population was stated to be the popudabd which the study findings would

be generalized. In this study the target populationstituted a total of 426 (108 males
and 318 females) adult learners in Nyandarua NsurthCounty which had eighteen (18)
adult learning centers (District Adult Educationfi€dr, 2014). Simple random sampling

was used to select respondents, who were distdbateording to the ratio of male to
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female at a percentage of 25% as illustrated bytalget population of 108 males: 318

females.

3.4 Data Collection Instrument

The study employed a structured questionnaire leatgrimary data from the sampled

respondents. As suggested by Kothari (2008) and eMdg and Mugenda (2009),

guestionnaires are very suitable in survey resesirote they can be administered to a
large number of respondents. The questionnaireistedsof questions on respondents’
demographics, that is, gender, age, marital statog, education level. The instrument
also captured data relevant to both independerdhblas (social factors, religious factors,

cultural factors, and economic factors) and theedepnt variable (participation of adult

learners in community development).

3.5 Validity and Reliability

Prior to administering the research instrument,ilat gtudy was conducted with the
object of assessing both the validity and religpiif the instrument. Van Teljlingen et al.
(2001) argued that pilot studies are reportedragans of justifying the research methods
and research design. The scholars further strefsddpilot studies are essential in
determining the validity and reliability of the ezsch instrument. Reliability was first
tested followed by validity since it is alleged than instrument can be reliable but not
valid, but it has to be reliable in order for itlie valid (Kimberlin & Winterstein, 2008).
Reliability was tested by use of Cronbach alpkp doefficient where the reliability

threshold was alpha value equal to 0.8. The reBeamdso sought expert opinion of her
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University of Nairobi supervisors in order to detane the content validity of the data

collection instrument.

3.6 Data Collection Procedures

A research permit was sought from the National Couof Science and Technology
(NCST) through the School of Post-Graduate Studies/niversity of Nairobi to be
allowed to collect the required data. Consent ef lyandarua County Department of
Adult Education was also sought. The researchan theited all the adult education
centers in Nyandarua North Sub-County where sheopeaily informed the respondents
about the impending study. Thereafter, the instntmeas self administered to the

teachers and learners.

3.7 Data Analysis techniques
Data collected was processed, coded and analyzedgth descriptive statistics namely

frequencies and percentages.

3.8 Ethical Issues
Ethical issues are a set of principles of rightdrant. The following ethical rules and
regulations were adhered to in the course thisystud
) The researcher concealed confidential informatimhassured the
respondents that their identity would remain anooys
i) The respondents’ responses as gathered througjuéstionnaires were used

purely for academic purposes and not for any qtligpose.
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CHAPTER FOUR: DATA ANALYSIS, PRESENTATION AND

INTERPRETATION

4.1 Introduction

This chapter presents the research analysisemi®n and interpretation of the
research study based on the specific objectiveshwduie: to establish how social factors
affect adult learners’ participation in communitgveélopment in Nyandarua North sub-
County, to identify the effect of religious factoom adult learners’ participation in
community development, to investigate the role oftwal factors in adult learners’
participation in community development and to elstdbthe influence of economic
factors on participation of adult learners in commityudevelopment in Nyandarua North

sub-county, Nyandarua county.

4.2 Background Information

A total of 99 questionnaires were administered welte randomly selected Adult
learning centers in Nyandarua North Sub County. &080 questionnaires were
administered to Adult education learners while 1@siionnaires were administered to

adult education teachers.

The study was carried out using the survey dedipeir response was then coded using

SPSS and Ms Excel computer programs which generatedytical results. The

analytical results were then interpreted.
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The response rate was 100.0%. According to Sek@@08) it is a very high response
rate. Sekaran (2003) observed that a high respatsehelps to ensure that the survey

results are representative of the target population

4.3 Respondents’ Biodata

This section deals with respondents biodata whickbaovered in sections 4.3.1, 4.3.2,
4.3.3, 4.3.4, 4.3.5, 4.3.6 and 4.3.7 with respeadender, age, religion, marital status,
academic qualification, teaching experience andrnk& duration of learning
respectively. Data obtained from these variablespaesented in Tables 4.1, 4.2, 4.3, 4.4

and 4.5.

4.3.1 Distribution of Respondents by Gender

The study gathered data on respondents gender wghscimmarized in Table 4.1.

Table 4.1: Respondents by Gender

Adult Learner Adult Teacher
Male Femal Male Femal
Frequenc 29 51 8 11
% 36.2 63.¢ 42.1 57.€

Source: Field Data
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The analysis in Table 4.1 indicates that majorityhe respondents from Learners were
females 63.8% compared to males 36.2% while teachere 42.1% and 57.9% for

males and females respectively.
This could imply that majority of the respondents &€ach of the two categories of the
respondents were females. It could also imply thate females were receptive to adult

education issues than males.

4.3.2 Distribution of Respondents by Age

The study gathered data on respondents’ age whishmmarized in Table 4.2.

Table 4.2: Age of the Respondents

Respondents
Age Bracket
Learners Teachers
Frequency % Frequency %

18 - 25 6 7.5 1 5.3
26 — 35 9 11.2 5 26.3
36 — 45 37 46.3 5 26.3
Over 45 28 35.0 8 42.1

Total 80 100.0 19 100.0

Source: Field Data

The findings in Table 4.2 reveal that the age raimgemajority of adult learners were
between 36 — 45 years. The majority of teachers1®2) were over 45 years. The
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percentage of learners in learning centers appdar@ttrease with the increase in age

from 36 years of age.

4.3.3 Distribution of Adult Learners by their Religion of affiliation

The study enquired data on learners’ religioniatibn which is summarized in Table

4.3.

Table 4.3: Adult Learners’ by Religion of affiliation

Learner
Religion affiliation
Frequenc %

Roman Catholic 21 26.2
PCEA 31 38.8
ACK 9 11.2
AIC 3 3.8
OTHERS 16 20.0
Total 80 100.0

Source: Field Data

The respondents were classified according to weligaffiliation where 26.2% from
Roman Catholic, 38.8% from PCEA, 11.2% from ACK3%.from AIC and 20.0% from
other Christian religious affiliation. Religion prwtes and encourages participation in

CBOs.
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4.3.4 Distribution of Adult Learners by Marital Status
The study collected data on Learners’ marital stafinis information is summarized in

Table 4.4.

Table 4.4: Marital status of the Adult Learners

Learners
Marital Status
Frequency %

Single 9 11.2
Separated 3 3.8
Married 65 81.2

Divorced 3 3.8
Total 80 100.0

Source: Field Data

The information in Table 4.4 indicates 81.2% oflatkarners were married while 11.2%
were not married. The rest 3.8% were separated civwiced respectively. These
findings seem to suggest that married people vatiieation and is likely to help them

participate in Community Based Organizations (CBOSs)
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4.3.5 Distribution of Teachers and Learners by Highst Academic Qualification
The study elicited data on teachers’ academic figetiion and learners’ academic

gualification before joining adult classes whiclsisnmarized in Table 4.5.

Table 4.5: Teachers’ Highest Academic qualification

Teachers

Academic Qualification

Frequency %
None 0 0.0
Primary 0 0.0
Secondary education 12 63.2
Advanced Secondary 4 21.0
Bachelors 3 15.8
Total 19 100.0

Source: Field Data

The results in Table 4.5 show that majority of teaas (63.2%) had attained secondary
education (O level) as their highest level of ediocawhile 21.0% had their highest
academic qualification up to secondary educationig¥el). The lowest proportion of

teachers (15.8%) had bachelor of education (Ardgyek.

On the basis of academic qualifications of adutkers summarized in Table 4.5, it can
be concluded that teachers in the study sampleréaquisite academic education that

could be relied upon to facilitate the teaching Eaatning in regard to adult learners.
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The responses from the open-ended questions nameipers 10, 11, 12, 13 and 14 on
teachers’ questionnaires reveal that the majorityeachers feel that more learning
resources and more teachers would go a long wancuicating knowledge and skills to
adult learners. This would enhance their partiegratn community based projects.
Negative attitude and stigmatization by the comryuagainst the adult learners are the
main challenges that hinder full participation amrhulation, implementation, monitoring

and evaluation of CBOs.

Adult teachers are in agreement that adult lite@ogrammes has helped adult learners
in developing good self expression skills, abitbyread and write, enhanced self esteem
and ability to keep personal records. This hasem®ed adult learners’ participation in

CBOs activities.

Table 4.6: Adult Learners’ Highest Academic qualifcation

Adult LearnersAcademic qualificatio
Academic qualification
Frequency %
Has no formal education 18 22.5
Primary 43 53.8
Secondary ( O level) 19 23.7
Total 80 100.0

Source: Field Data
The results in Table 4.6 show that majority of fheas (53.8%) had attained primary
education as their highest level of education wRiB7% had their highest academic

gualification up to secondary education (O levdlpe lowest proportion of learners
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(22.5%) had no formal academic qualification. Om blasis of academic qualifications of
adult learners captured in Table 4.6, it can beckmed that learners with secondary
education could be seeking adult education withekpectation of getting certificates

that would enable them get employed.

4.3.6 Distribution of Teachers by Professional Qualificéion

The study soughted data on teachers’ professionalifigation. This analysis is

summarized in Table 4.7

Table 4.7: Teachers’ Present Professional Qualifiten

Professional Qualificatic Frequenc %
Certificate of adult teaching 13 68.4
Diploma in adult training 4 21.1
Degree in adult training 2 10.5

Total 19 100.0

Source: Field Data

The findings in Table 4.7 reveal that majority @athers (68.4%) had attained a
certificate in adult teaching while 21.1% had alalpa in adult training. The rest
(10.5%) had a bachelor’ degree in adult trainingve@ that the professional
qualifications displayed in Table 4.7 for teachefradult learners are high that they could

be relied upon to disseminate and inculcate rekeskalts to the adult.
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4.3.7 Distribution of Teachers by Teaching Experience
The study gathered data on teaching experienasaohers. This analysis is summarized

in Table 4.8.

Table 4.8: Teachers’ Teaching Experience

Teaching Experience Frequency, %
Less than 1 year 1 5.3
1 -4 years 2 10.5
4 — 8 years 6 31.6
8 -12 years 10 52.6
Total 19 100.0

Source: Field Data

The results in Table 4.8 clearly show that majoatythe teachers (52.6%) had been in
adult teaching profession for a period ranging leetw 8-12 years. Other teachers
(31.6%) had taught for between 4 — 8 years. Thygests that an overwhelming majority
of teachers (84.2%) had been in the teaching pmiesor more than four years and
therefore capable of making informed decisions @inions on adult education

programme and level of participation in CBOs.

4.4 Results and Discussion Based on Objectives bétStudy
The research aimed at achieving three objectivesuls and discussions relating to each

of these three objectives are presented in sedligns, 4.4.2 and 4.4.3 with regard to the
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effect of social factors, religious factors andtardl-economic factors to adult learners’

participation in community development activitiespectively.

4.4.1 Effect of Social factors on participation ifCommunity development

Thefirst objective of the study sought to establish whethere are social factors

affected adult learners’ participation in commuridgvelopment in Nyandarua North sub-

County. The pertinent results are summarized intdde 4.9.

Table 4.9 Adult Learners’ perception of the effect®f social factors on participation

in Community Development programmes.

Learners’ Perception

Strongly Agree

Agree

Disagree

F

%

F

%

F

%

Total

Social change assist m

to participate in
community based
projects

45

56.2

27

33.8

10.Q

100.0

Adults join classes to
be able to write their
names

61

76.3

6.2

14

17.5

100.(

Adults join classes to
be able to read the
Bible

52

65.0

17

21.2

11

13.§

3

100.0

Adults join classes to
be able to read the
newspaper

36

45.0

36

45.0

10.C

100.(
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Table 4.9 continued: Adult Learners’ perception ofthe effects of social factors on

participation in Community Development programmes.

Learners’ perception F % F % F % Total
Am able to express my 34 425 | 37 46.2] 9 11.3 100.(
ideas freely in village

groups

| got a leadership position in27 33.8| 25 31.2| 28 35.0 100.0

community based
organization

Adults join adult classes 1056 70.0 | 23 28.8/ 1 1.2 100.C
be able to do financial
transactions

Lack of confidence due 1018 225 | 33 41.2 29 36.3 100.0
lack of adequate education

Inadequate knowledge (20 25.0| 36 45.0f 24 30.0 100.0
community matters

Inadequate managemeri9 36.2| 31 38.8] 20 25.0 100.0
skills

Lack of adequate education16 20.0 | 48 60.0 16 20.0 100.0

towards what entails
community based
organizations (projects)

Source: Field data

Key.

Strongly agree- 3  Agree- 2 Disagree- 1

Frequency =F Percentage= %

Amongst the social factors effect on participatiorcommunity development considered
in this study, involved the learners either agresnoe disagreement with statements on

social factors investigated. In terms of the reasirat encourage learners to join adult
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learning centers, such as to be able to write theines, to be able to read either a Bible
or a Newspaper and to be able to do financial &eticns recorded the highest
percentage under “strongly agree” or “agree” coragdo “disagree” category. Under all
the cited reasons for joining adult classes, gbilt write their names recorded the

highest percentage at nearly 80.0%.

With regard to self esteem, that is being ablexfress my ideas freely in village groups
was attributed to lack of adequate education. Toexe “agree” category recorded the
highest percentage of 46.2% and 41.2% respectiVdigse percentages are below the
average 50%. This could imply that according tariess, participation in community
development projects is not necessarily influenmgdcademic qualification. They seem
to believe that they can participate in communiggdxd programmes not necessarily as
leaders but as members being lead by others. Shevident from the percentage of
learners responses recorded in “I got a leaderpbgtion in community based on
organizational skills” at disagree level at 35.0%iachh was higher than strongly agree

(33.8%) and agree (31.2%) level.

Lack of adequate education towards what entailshconity based organizations/projects
(CBOs) and inadequate knowledge in community mattecorded higher percentage at
agree level of 60.0% and 45.0% respectively thaagiee level at 20.0% and 30.0%
respectively. It could imply that most of the CB@divities are related with the study
area of social activities, and hence the learmersived themselves in them for a sense of

belonging.
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The respondents responses on whether inadequatageraant skills hindered their

participation in community development reveal, ttlaty did. Some 38.8% and 36.2%
strongly agreed and agreed with the statementneeaigenerally agree that they do not
have adequate management skills to participateBO< Consequently, most teachers
(53.0%) acted as the secretaries for CBOs. It eyefore evident that academic
gualification is a prerequisite to acquisition oamagerial skills for certain managerial
positions. Some of the sentiments the respondentsded under “explain whether adult
programmes are useful to you”, were. “| do not htvearry a relative to the bank and |
have become independent in signing a cheque”, rflreaw read the Bible by myself in

church”, “I can now express myself in community s or church”. Perhaps this could
also imply that adults who are less educated anldarsocio-economically lower classes
were more interested in learning and educationishaitmed at their survival needs could
be realized through CBOs activities. The more ethatand knowledgeable they are, the
more open to learning and education that is ainigetisonal development, achievement

and self actualization.

The responses from the open-ended question nunébezvialed that majority of adult
learners were in agreement that adult learning raragies have inculcated relevant
knowledge that helps them carry out their socidivaies. Adult learners were also in
agreement that these adult learning programmes dalvanced their ability to read and
write and boosted their self expression skills. yrweere in agreement that illiteracy
among their colleagues hindered them from particigain community based

organization activities.
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4.4.2 Effect of Religious factors

The secondobjective of the study sought to investigate whetteligious factors that

affected adult learners’ participation in commurdgvelopment in Nyandarua North sub-

County. The responses of adult learners on thaicgpéions on the role of religious

factors on their participation in community devetggnt are presented in Table 4.10

Table 4.10 Adult learners’ perception on the influace of religious factors on their

participation in Community development by gender.

Strongly Agree Disagree

Agree
Respondents’ Statements

F % F % %

My religion does not value
participation in community
projects
Male 2 25 | 5 6.2 | 22 27.5
Female 4 50| 9 11.3 38 47.
My church does not believe
in adult education
Male 1 12 | 3 38| 25 31.3
Female 2 24| 8 10.0 41 51.

Source: Field Data

The findings in Table 4.10 in statements such ag amurch does not believe in adult

education’ and ‘my religion does not value partatipn in community projects’ recorded
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high percentages at disagreement level with 82.6&07%.0% respectively. The level of
agreement in terms of “strongly agree” and “agrks/els recorded 17.4% and 25.0%
respectively, for the two religion affiliation atiutes. Perhaps this seems to suggest that
affiliation to various religions is supportive ofBOs activities. Most religious leaders
preach that change is the order of the day andftintiter education is needed to help
society to cope, understand and embrace changéd. bsc learning institutions in the
area of study are sponsored by churches and as theclthurches emphasise the

importance of education for all its followers.

Further, it was also found that most of the heaghers in the public primary school in
the area of study are affiliated to the faith af thurch that sponsors their school. It was
realized that there was a high correlation betwestain religion of affiliation and the
adult learning centre the learners attended. Qexhurches, like the Manguo PCEA
parish has a private primary school managed bycthech. Mairo-inya Catholic parish
also runs a private primary school. In both of éhpsvate primary schools, the church
leaders form the executive committee members oir thespective private primary
schools during their term of office. Thus, the dturfollowers always associate the
management of the church and the running of thaewafe primary schools. More

females than males disagree that their church doiglselieve in adult education.
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4.4.3 Effect of Cultural Factors

Thethird objective of the study sought to investigate whethere are cultural factors
that affect adult learners’ participation in comntyevelopment in Nyandarua North
sub-County. The responses of adult learners onpleeceptions on the role of cultural

factors on their participation in community devetggnt are presented in Table 4.11

Table 4.11 Adult learners’ perception on effect o€ultural factors in participation

in Community development by gender.

Strongly Agree Agree Disagree

Statements on cultural
factors.

Frequency| % Frequengy % Frequency %

Community does not
believe in adult

education especially fo
men

-

Male 7 88 | 8 10.0| 14 17.5

Female 17 21.2 | 14 17.5| 20 25.0

Community does not
believe in adult

education especially fo
women

-

Male 2 2.5 13 16.2| 14 17.5

Female 12 15.0| 21 26.3| 18 22.%

Key.
Strongly agree- 3 Agree- 2 Disagree- 1

F= Frequency %= Percentage
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Table 4.11 continued: Adult Learners’ perception oreffect of cultural factors in

participation in Community development

The community does not believe in F % F % F %
putting men and women in the same

class

Male 5 6.3 10 12.5| 14| 17.5
Female 8 10.0 | 12 15.0/ 31| 38.7

The community does not believe in
being taught by very young teachers

Male 13 | 16.2| 11 13.8| 5 6.2

Female 15 18.8 | 10 12.5| 26 325

Too much work at home affects my
programme of attending adult learning

classes
Male 15 18.7 | 11 13.8] 3 3.8
Female 27 | 33.7| 20 25.0| 4 5.0
Prefer to spend resources on children
than adults
Male 19 | 23.7| 4 5.0 6 7.5
Female 31 | 38.8| 13 16.2| 7 8.8
Key.
Strongly agree- 3 Agree- 2 Disagree- 1
F= Frequency %= Peragat
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Table 4.11 continued: Adult Learners’ perception oreffect of cultural factors in

participation in Community development

Respondents’ statements F| % F % F %

Poor learning physical facilities

Male 7 8.9 11 13.7| 11 13.7

Female 22 | 27.5| 18 225/ 11 13.7

Inadequate learning resources

Male 10 | 125 | 10 12.5] 9 11.3

Female 20 | 25.0 | 22 274, 9 11.3

Adult learners have little or no future
prospects due to lack of finances to
proceed to higher levels of education

Male 5 6.3 11 13.7| 13 16.2

Female 30 | 37.5| 16 20.0] 5 6.3

Lack of promotion of teachers
demoralizes their teaching morale

Male 9 113 | 11 13.7] 9 11.3

Female 21 | 26.2 | 20 25.0/ 10 12.5

Poor supervision due to lack of transport
to the centers

Male 11 | 13.7 | 7 8.8 11 13.7
Key.
Strongly agree- 3 Agree- 2 Disagree- 1
F= Frequency %= Peragat
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Table 4.11 continued: Adult Learners’ perception oneffect of cultural factors in

participation in Community development

F % F % F %
Respondents statements
Female 13 [16.2] 27 | 338 11 | 137
High drop-out rate by adult from
adult literacy classes
Male 17 213 7 8.8 5 6.2
Female 20 25.0| 17 21.2) 14 17.%
Men are likely to join community
based organizations than women
Male 3 3.7 7 8.8 22 27.5
Female 7 8.8 12 15.0f 29 36.2

Women are likely to join community

based organizations than men

Male 15 18.8| 4 5.0 10 12.5

Female 29 36.2| 8 10.0, 14 17.%

Time attending

Male 13 16.2 | 10 125 6 7.5
Female 24 30.0| 10 12.5 17 21.3
Key.
Strongly agree- 3 Agree- 2 Disagree- 1
F= Frequency %= Peragat
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Table 4.11 continued: Adult Learners’ perception oneffect of cultural factors in

participation in Community development

Respondents’ Statements F % F % F %
Lack of confidence due to lack
of adequate education
Male 5 6.2 | 11 13.8| 13 16.2
Female 13 16.2 | 22 27.6| 16 20.0
Negative attitudes from my
spouse towards participation gn
community based projects
Male 6 7.5 | 10 12.5| 14 17.5
Female 3 3.8 26 325 21 26.2
My tribe does not value
participation
Male 1 1.3 | 5 6.2 | 23 28.8
Female 3 3.7 |9 11.3| 39 48.7
Chronic sickness hinder me
from participation in
community projects
Male 6 75 | 5 6.2 | 18 22.5
Female 10 12.5| 18 22.5| 23 28.8
Key.
Strongly agree- 3 Agree- 2 Disagree- 1

F= Frequency

%= Peragat
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Table 4.11 continued: Adult Learners’ perception oneffect of cultural factors in

participation in Community development

Respondents’ Statements | F % F % F %

Poor future prospects for
community projects hinder
me from participating in
organization and
implementation of
community based projects

Male 8 10.0| 9 11.2| 12 15.

Female 14 17.5| 22 27.5| 15 18.8

Language barrier

Male 2 25 | 17 21.3| 10 12.5

Female 12 15.0 | 18 225 21 26.2

Source: Field Data

Key.
Strongly agree- 3 Agree- 2 Disagree- 1
F= Frequency %= Peragat

The results in Table 4.11 show that the learnerseathat all the cultural attributes under
study affect participation in CBOs but at differdetels. “Prefer to spend resources on
children than adults”, “Women are likely to joinmmunity based organizations than
men”, “Too much work at home affects my programnieatiending adult learning

classes”, “Time attending” and “Adult learners hdw#e or no future prospects due to

lack of finances to proceed to higher levels ofcadilon” have the highest percentages at
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strongly agree level of 62.5%, 55.0%, 52.4%, 46.286 43.8% respectively among
cultural attributes considered. These cultural padsonal factors appear to affect adult
learners participation in CBO. All these culturttfiautes are personal initiatives. At this
level females seem to be more affected more byetfeastors compared to their males
counter parts. According to Brod (1995), low sedteem, daily pressures from work,
home problems of schedule and lack of support ef fimily/community culture of

education affect access and or retention of a é&gamadult learning programme.

The cultural context in which learners find thermesl is also pertinent to their
participation in CBOs activities. This statementildobe supported by the fact that some
community cultural attributes such as “My tribe do®t value participation “, “Men are
likely to join community based organizations thaoamen”, “The community does not
believe in putting men and women in the same clJd€8mmunity does not believe in
adult education especially for men”, “Community sasot believe in adult education
especially for women” and “The community does nelidve in being taught by very
young teachers” recorded the highest percentagsagreement level of 77.5%, 63.7%,
56.2%, 42.5%, 40.0% and 38.7% respectively. Theégle percentages at disagreement
level could imply that the community is not biasadainst either males or females
attending adult learning. In all these communitjtwral attributes, women respondents

rate all cultural attributes higher than men.
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According to Kerka (1986), the predominant barrieiedering participation of the
educationally disadvantaged are lack of self camfa, low self esteem and negative

attitude towards education compounded by languadditeracy problems.

Some of the cultural-economic factors associatel wmterference of adult learning and
participation in community development includedotImuch work at home affects my
programme of attending adult learning classes’ef@rto spend resources on children
than adults”, “Inadequate learning resources” @alot learning physical facilities” with

8.8%, 16.3%, 22.6%, and 27.4% respectively. Theortgjof learners stated that they

found it difficult to cope with work and adult leang.

4.4.3.1 Effect of cultural factors and participation of adult learners in community

development according to Teachers

The study also sought teachers’ opinions on thebkfactors that seem to affect adult
learners’ participation in community developmeniiyandarua North sub-County.

Teachers’ responses are summarized in Table 4.12.
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Table 4.12 Teachers’ perception on effect of cultad factors in participation in

Community development

Cultural Factor Frequency Percent
Domestic chores 25 31.3
llliteracy 13 16.2
Lack of money 9 11.3
Language barrier 4 5.0
Negative attitude 13 16.2
Self confidence 4 5.0
Stigma 12 15.0
Total 80 100.0

The analysis in table 4.12 reveals that domestceshhindered participation of learners
in community development activities at 31.3%. Achog to teachers, learners’
involvement in domestic chores was a major hindgatac participation in community
development activities. Teachers concurred widlifers that involvement in domestic
chores/home work took more of their time at theesmge of learning. This could be
attributed to the need of the learners who arenpara&ot to compromise their parental
responsibilities of providing for their children thee expense of their adult learning. Most
of the activities that were performed by adult tems included crop and animal farming.
These activities are labour intensive and as seamatid a lot of their time. llliteracy and

negative attitude ranked second with 16.2% eachewtigma recorded 15.0%.
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Language barrier and self confidence recordeddivedt percentage of 5.0% each. This
could be attributed to the entry behavior of tharmer. According to teachers, some
learners join adult learning classes with the mnlaptdhat their mere adult class

attendance will equip them with certain skills. @thattend thinking that upon enrolment
in these adult learning centers, they will starfogimg certain privileges in their

communities. Teachers stated that they assistdeano stay in the programme even
when their expectations do not seem to be forthngnbly constantly talking to them,

phoning them if they fail to attend classes. Wlodkki (1985) emphasizes the
importance of tracking inactive learners. Langubggier did not seem a major problem
to most learners since teachers allow useful meltlanguages such as English,

Kiswahili and the common local language, Gikuyu.

4.4.3.2 Adult Learners’ involvement in Community deelopment activities by

gender

Gender is a social and cultural attribute thatgassroles to males and females. The adult
learners’ were requested to indicate the extemthtich gender affect their participation
in community development in Nyandarua North subi@puThe responses of adult
learners on their perceptions on the influence exidgr as a cultural factor attribute

towards participation in community development\atiés are presented in Table 4.13.
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Table 4.13 Adult Learners’ involvement in Community development activities by

gender
Community Participate a lot Moderately Not at all
development participate
activities Frequency| % Frequengy % Frequency %
Poultry keeping
Male 21 26.2| 6 75| 2 2.5
Female 31 38.8| 16 20.0, 4 5.0
Water project
Male 8 10.0 | 14 175 7 8.8
Female 25 31.2| 19 23.7) 7 8.8
Land buying
Male 10 125| 6 75 | 13 16.2
Female 11 13.8 | 26 325 14 17.%
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Table 4.13 continued: Adult Learners’ involvement n Community development

activities by gender

Respondents’ statements F % F % F %
Table banking
Male 14 17.5| 12 15.0f 3 3.7
Female 26 325 | 23 28.8| 2 2.5
Goat keeping
Male 12 15.0| 13 16.2| 4 5.0
Female 22 27.5| 19 23.8| 10 12.%
Fish farming
Male 5 6.2 6 7.5 18 22.5
Female 5 6.2 19 23.8| 27 33.8
Dress making
Male 7 8.8 10 125 12 15.
Female 17 21.2 | 7 8.8 27 33.7
Formulation of a project
Male 11 13.8| 6 7.5 12 15.
Female 19 23.7| 25 31.2) 7 8.8
Key.
Participate a lot- 3 ~ moderately participate- 2 aoall- 1
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Table 4.13 continued: Adult Learners’ involvement n Community development

activities by gender

Respondents’ F % F % F %
statements

Able to make
personal budget
records

Male 21 26.2 | 7 8.8 1 1.2

Female 31 38.8 | 12 15.0] 8 10.C

Able to keep
personal business
records

Male 24 300 | 5 62| 0 0.0

Female 29 36.3 | 13 16.3] 9 11.2

Am able to apply

good fishing
methods
Male 5 6.2 | 12 15.0] 12 15.G
Female 7 88 | 21 26.2| 23 28.9

Inadequate money

Male 10 125 | 13 16.1| 6 7.5
Female 29 36.3| 11 13.8| 11 13.8
Key.

Participate a lot-3  moderately participate- 2 auoall- 1
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Table 4.13 continued: Adult Learners’ involvement n Community development

activities by gender

Respondents’| F % F % F %

statements

Inadequate
management

skills

Male 7 8.7 15 18.8 7 8.7

Female 19 23.8 16 20.0 16 20.0

Source: Field data
Key.

Participate a lot- 3  moderately participate- 2 auoall- 1

The findings in Table 4.13 reveal that most of #wult learners agree that key 1
participated in community development activitiestome extent. Some of the economic
activities in which adult learners were engagedniciuded: “Poultry keeping” and it
recorded the highest participation with 65.0%. &swollowed by “table banking” and
“goat keeping” at 50.0% and 42.5% respectively.idgithe interview with learners, they
said that most of these commercial activities aeied out on zero grazing. This was
attributed to small sizes of their land. Probaligttis the reason why they practice
poultry keeping and goat keeping as they requirelatively small space and minimal
skills to manage. Table banking was an active m@aathere the adult learners set some
targets on items to buy per person after contmiguéi set amount of money. This money
was kept by one of them in his or her m-pesa ad¢aumal on raising enough money, they

would buy the target commodity for each member.

55



Fish farming and land buying, recorded the lowestl of participation at 12.4% and
26.3% respectively. This could be attributed tortdatively high capital required to start
these economic activities. Dress making was at%Ogarticipation by females and
12.3% by males. In addition, females participaipoultry keeping, goat keeping, and
table banking exceeded that of males. This mayxpamed by the fact that poultry and
goat keeping take place around homes where mostewowork. As far as “table

banking” is concerned, women are said to be bettsaving money. In fish farming and
land buying, the participation of both males anthdées is almost at par with 6.2%

versus 6.2% and 12.5% versus 13.8% respectively.

“With regard to being able to keep personal busimesords” and “able to make personal
budget records” recorded high level of participatfor both sexes. Participation was at
66.3% and 65.0% respectively. This relatively higliel of participation percentages
implies that the learners are able to maintain gloancial records of the economic

activities they are involved in.

During the interview with teachers, it emerged tbhae of the main teaching concepts
emphasized a lot on financial management to erthbléearners manage wisely the little
earnings they make in their commercial activitidhe teachers identified and grouped
learners based on their occupational needs, powerimcome levels and gave them
related skills covering various aspects of poverjeviation and economic

empowerment. These included training for managem@edtorganizational skills, income

generating skill in various occupational skills lsuas poultry keeping, goat keeping,

56



fishing, managerial and community skills. This whlme by teachers and some invited
resource persons as a deliberate functional Iyefac self reliance in economic
empowerment. Capacity building strategies that gedatarget groups to engage in
economic activities seemed successful in promatagviduals in carrying out income

generating activities that they participated imfafating and implementing.

The responses from the open-ended questions nubBb#dtxplain what can be done to
help you as an adult learner to participate in comity development activities”, and
guestion number 17 “Explain whether adult programnage more useful to the
community”, adult learners are of the opinion thanore finances and more resources
are allocated to adult learning programmes, thdt delarners would participate more in
community development activities. Adult learnersogbroposed that better resources and
infrastructure in their learning centres would emt&atheir learning which in turn would

encourage their participation in community baseghoization activities.

The responses from open-ended question 19 “Lissoresa that hinder you from
participating fully in community based organizat@activities”. Majority of adult learners
attributed their low participation in community lealsactivities to their personal issues
and lack of finances to fund the community propoaetivities. In addition lack of know-
how to what entailed some of community proposedvities also hindered their

participation.
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND

RECOMMENDATIONS

5.1 Introduction
This chapter presents a summary of the key findofghe study, conclusions made on

the basis of the findings, recommendations andestgms for further research.

5.2 Summary of the Findings
This section presents a summary of key findingegard to respondents’ characteristics

as well as by each of the objectives of the study.

5.2.1 Respondents’ Biodata

1. Majority of learners (63.8%) were females whileZ36.were males.

2. Majority of teachers (57.9%) were females whilel42.were males.

3. Majority of teachers (42.1%) in the study sampleen@ver 45 years old while the
minority (5.3%) were in 18 — 25 years age bracket.

4. Majority of learners (46.2%) in the study samplereven 36 — 45 years age
bracket while 18 — 25 years age bracket had thentyrat (7.5%).

5. The highest proportion of learners (38.8%) in thmple were affiliated to PCEA,
religion with (26.2%) followed by Roman Catholid,1(2%) while ACK and AIC
had the lowest proportion of (3.8%) each. The (2606) did not identify their
religion of affiliation.

6. The highest proportion of learners (81.2%) in thelg sample were still married

while those separated or divorced recorded thedop®portion (3.8%) each.
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7. The highest proportion of teachers (63.2%) had rsdey level of education as
their highest academic qualification. The adulcteas with degrees constituted
15.8%.

8. The highest proportion of learners (53.8%) had prinschool education as their
highest academic qualification while the lowestdsraic qualification (23.7%)
amongst learners was secondary school educatioley€). However, 22.5%
amongst learners had no formal education beforengiadult learning.

9. The highest proportion of teachers (68.4%) had difiCate of adult teaching
while a minority (10.5%) had a degree in adultrirag.

10.The highest proportion of teachers (52.6%) hadharieg experience of between
8-12 years while the lowest proportion of teach@83%) had a teaching

experience of less than one year.

5.2.2 Summary of findings on the basis of the objgees of the study
The first objective sought to establish how sociafactors affect adult learners’
participation in community development. The findings showed that:
v’ lack of adequate education towards what entails nconity based
organizations/projects (CBOs) and inadequate kmibydein community matters
were major social hindrances to learner’s partiogpain CBOs activities at 80%
and 70% respectively.
v' academic qualification did not hinder one from p#uating in CBOs activities as

a member but a factor when it came to assuming geai@ positions.
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v in view of the foregoing findings it is evident thsocial factors affect adult

learners participation in CBOs.

The second objective sought to identify the effeadf religious factors on adult
learners’ participation in community development The analysis established that:
v’ religion of affiliations had a positive effect oaarner’s participation in CBOs.
Most of the adult learners from different religioparticipated in community

development activities.

The third objective sought to investigate the roleof cultural and economic factors
in adult learners’ participation in community development. The results generated
revealed that:

v the nature of work and the need to educate theg/oeduced the participation
of adults in CBOs.

v more women participated in community developmeriivities as compared
their male counterparts.

v learners participated in CBOs activities wheneveeyt felt that such
participation would teach them new skills for thelay to day economic
activities. The economic skills imparted during kdliearning, were well
practiced in both self and community based orgdioizaconomic activities.

v slightly more than double (45%) the number of worttean men (22.2%) are of

the agreement that poor future prospects for coniyyrojects hinder them
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from participating in organization and implemerdatiof community based

projects.

5.3 Conclusions of the Study
On the basis of the findings generated by the sttiiy following conclusions were
drawn.

1. That academic qualification and knowledge on CB®8vities are the main
social factors that influence participation in coomty development.

2. That most religious affiliations have community édsctivities that benefit both
the church as well as the individual members. HEarlers felt that religion of
affiliation creates an opportunity for adult leaé@o participate in community
based development activities to achieve their avaxlgoals.

3. That the cultural bias based on gender is still@ricing participation of men and
women in community development activities. In tbtsdy women were more
involved with work at home as well as in commurdgvelopment activities.

4. That lack of adequate resources including lackr@rfces and lack of immediate
financial benefits were the main economic factbet hindered full participation
of adult learners in community development projetitsvas interesting to note
that learners assumed that if they participatedcammunity development
projects, they should be paid some allowance. Wieeffinancial benefits were
forthcoming, they withdrew from the projects in erdo create time for activities

that would generate income for them.
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5.4 Recommendations
On the basis of the findings generated by the sttigy following recommendations are
made:

1. Those teachers in adult learning centers shouldesto clearly define the
expected outcomes to adult learners at the onset given community based
development project.

2. Those learners should be equipped with time managemnd study skills to
enable them balance their time spent on commundykwpersonal work and
studying.

3. Those leadership opportunities should be substhniiacreased for learners
involved in adult learning for the learners so ttiety can appreciate application
of such skills in their daily life.

4. Those community leaders should take into consiaerdactors such as gender,
dedication and commitment to adult teaching andnlag when appointing
facilitators in community development projects. Sould give even the adult

teachers an opportunity to contribute to commudéyelopment projects.

5.5 Suggested Areas for Further Study

In order to achieve the targeted aims of commuhétyelopment, the study suggests:

0] Similar studies should be replicated in other crasnt
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APPENDIX 1

RESEARCH QUESTIONNAIRE FOR ADULT LEARNERS

| am a student from University of Nairobi and | amarrying out a study on “Factors
Influencing Adult Learners’ Participation in Comnityn Development in Nyandarua
North Sub-County, Nyandarua County, Kenya.”. Thigdg is purely for academic
purposes and NOT for any other purpose. Your viesnlisbe crucial to the success of
this study. Your cooperation will highly be apprged and any information given shall

be treated as strictly private and confidential.

Instructions

a) Fill in the spaces provided or tick inside the kwts (/) or in the provided spaces in

the tables as appropriate.
b) Feel free to give any other information that igveint to the study.

C) Do not write your name or sign anywhere in thissiomnaire.

Section One: Respondents’ Profile

1. Name of the learning centre .................

2. Gender: Male

Female
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3. Age

Less than 20 year

20 — 30 years
30 — 40 years
40-50 years

Above 50 years

4. Indicate the church you are affiliated to:

Roman Catholic () PCEA () ACK () AIC)

Other Specify

5. Marital status: Single Separated

Married Divorced

6. Level of education before joining adult classes

None Primary School
Secondary School College
University

7. How long have you been attending adult classes?

Less than 1 year

1-5years

5-10 years

Above 10 years
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8. The table below indicates some of the reasatatlake adults join education
programmes. Indicate by ticking your agreement wahh of the statement listed

hereunder.

Reasons for joining adult education programme | Strogly | Agree | Disagree

a) Social change assist me to participate| in

community based projects e.g. Technology.

b) Adults join classes for social empowerment
such as

i) Being able to write my name

i)  Being able to read the bible

iii)  Being able to read the newspaper

iv)  Being able to do my personal budget.

v)  Being able to do my financial transactions.

c) | got a leadership position in community based

organization. Specify the organization

d) | am able to take care of my poultry e.g.

immunization schedule

e) | am able to communicate freely to my family

f) | am able to communicate freely to my church

members.

g) If chosen to be a representative of a certain
village group am able to express my ideas

freely.
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9. Adult education helps adult learners to pastite in the following activities, indicate

the level of participation.

Activities

Participate

a lot

Moderately

participate

Not at

all

Participate

a lot

Poultry keeping

Water project

Land buying

Table banking

Goat keeping

Vi.

Fish farming

Vil.

Dress making

viii.

Operating mobile phone

Taking care of my

environment

Able to follow immunization

schedule for my livestock

Xi.

| am able to apply good
fishing methods

Xii.

Able to keep personal

business records

Xiil.

Able to make a personal

budget records

Xiv.

| am able to operate
computer

XV.

Formulation of a project

XVi.

Implementation of a project

XVii.

Monitoring progress of the

project
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10. What type of a job do you do? (tick as appeip)i

EmployedC] Self employed [:] Casual Labou[:]

11. Where do you stay?

Own hous[:] Rented hoD Others (spe[:]

12. What is the size of your land if you own anty€k(as appropriate)

Less than 1 hectaC] 1 hecte[:] 2 hect[:]
2-4 hectares C] Above 4 hectar{:]
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13. Kindly tick the factors that prevent you fromrgicipating fully in community

development

Factors that influence participation in community Strongl | Agree | Disagree
y
development Agree

Time of attending

Lack confidence due to lack of adequate education

Lack of adequate education towards what entails
community based organizations (projects)

Negative attitudes from my spouse towards partimpa

on community based projects

My religion does not value participation in commntyni

projects

Vi.

My tribe does not value participation

Vil.

Chronic sickness hinder me from participation in

community projects

viii.

Poor future prospects for community projects hinder
from participating in organization and implemerdati

of community based projects

iX.

Language barrier.

X.

Inadequate money.

Xi.

Inadequate knowledge in community matters.

Xii.

Inadequate management skills.

Xiil.

In our sub-county people having strong culturedfgli

about community together.

xiv. Men are likely to join community based orgaatinns than

women.

xv. Women are likely to join community based

organizations than men
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14.To which extent do the following factors affect ddiberacy?

Factors that affect adult literacy Very great | Moder | Not at all
extent ately

A. The community does not believe in adult
education especially for men.

B. The community does not believe in adult
education especially for women

C. The community does not believe in putting men
and women in same class

D. The community does not believe by being
taught by very young teachers

E. Too much work at home affects my programme
of attending adult learning classes

F. Prefer to spend resources on children than
adults

G. Poor learning physical facilities e.g. poorly
ventilated classes

H. Inadequate learning resources e.g. books, desks

I. My church does not believe in education for
adults.

J. Adult learners have little or none of future
prospects due to lack of finances to proceed to
higher levels of education.

K. Lack of promotion of teachers e.g. Diploma
teachers demoralizes their teaching morale

L. Poor supervision due to lack of transport to the
centres.

M. High drop-out rate by adult from adult literacy

classes.
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15. Explain what can be done to help you as an adathkr to participate in community
development.

)

i)

ii)

16. Explain whether adult programmes are usefybto

)

i)

17. Explain whether adult programmes are more usethe community.

1)

i)

18. What other recommendations do you have forawipg levels of participation of

adults in programmes based on community development

1)

i)

ii)

19. List reasons that hinder you from partidipgafully in community based

organizations.

Thanks you for your co-operation and assistance.
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APPENDIX Il

RESEARCH QUESTIONNAIRE FOR TEACHERS

| am a student from University of Nairobi and | amarrying out a study on “Factors
Influencing Adult Learners’ Participation in Comnityn Development in Nyandarua
North Sub-County, Nyandarua County, Kenya.”. Thigdg is purely for academic
purposes and NOT for any other purpose. Your viesnlisbe crucial to the success of
this study. Your cooperation will highly be apprged and any information given shall

be treated as strictly private and confidential.
Section One
BACKGROUND INFORMATION

1. Indicate your gender (please tick as required) &FeD Male[:]

2. What is your age bracket? (please tick as redyir

3. For how long have you been in teaching? (pléaekeas required)
Less than 1 yeaC] 1-4 ye;[:]
4-8 years [:] 8-12 yeaD

4. Which of the following indicates your level awcation?(please tick as required)

Secondary (O Ieve[:] Secondary (A IeD

Bachelors [:] Maste{:] Others (spec[:]

5. What is your present professional qualificafjplease tick as required)

No formal training to teach adult teacr[:] Ceraitecof adult teaching [:]

Diploma in adult training [:] Degree in adult traigin C]
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6. What is your status as a teacher in the commbaged organization

ChairpersoD Vice chairpers[:] Secre@
Vice secretaD TreasurC]

7. What is the number of learners in your centre.

MalesC] Female[:] TotC]

8. How many learners participate in community basg@nizations

All [:] Average C] Non{:]

9. What kind of attitude is held by your commuratyout learners participation in
Community Based Organization (CBO’s)?

Positive attitud{:] Negative attitu{:]

10. How can patrticipation of adult learners in canmity development be improved

11. Which are some of the challenges you face vglaeticipating in formulation,

implementation, monitoring and evaluation of comityubased organizations (projects)
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12. Write down the factors which prevent adult tems from participating in community

development activities.

13. Explain whether adult literacy programmes hasiped the adult learner to be more

interactive in his/ her life.

14. In what way has adult literacy programmes éetlihe adult learner to be useful to:

a) Self

(i)

(ii)

(iii)

b) Community

(i)

(ii)

(iii)

Thank you for your cooperation.
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