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ABSTRACT

The study sought to establish the effects of itihal factors on access and
participation of adult learners in literacy programin Rongo sub-county, Migori

county in Kenya. The specific objectives of the dgtuwere: to establish the

relationship between the availability of learniegithing resources and the
implementation of adult literacy programme in Rorgy--county; to establish how

teaching strategies in adult literacy centres ptenawlults level of participation in

adult literacy programme; to establish the acadeamd professional qualification

levels of adult education teachers in the literacggramme; and to establish the
suitability of physical facilities for learners adult literacy programme in Rongo sub-
County. The study target population was 120 additcation learners and 2 adult
education officers at the division. Descriptivev&y method of research was used.
Data was collected by use of questionnaires, iervschedule and observation
checklist. Data collected was analyzed by usintssizal package for social science
(SPSS). Frequency, tables, and percentages wedetasmnhance data presentation.
The major findings of the study revealed that: rattence rate for adult learners has
been low at (56.8%); learners were not subjectddllibime learning: attendance rate
was higher for female learners at (87.5%) compaoethale learners; absenteeism
was higher among males than females. Findings stitutional factors were that

there were inadequate teaching and learning mksteniditeracy centres; majority of

teaching staff were part-time teachers; centresewsst available in every sub

locations but one in every location; adult learngic not have their own learning

centres but were housed in primary schools.

The following recommendations were made: literaaynpaign to be enhanced to
boost enrolment and attendance; staff need to lbeueamged to acquire befitting
academic and professional gqualifications; in-sertraining for staff is necessary for
successful curriculum implementation; more adulticadion teachers need to be
employed to boost literacy programmes access aridipation.
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DEFINITION OF SIGNIFICANT TERMS

Adult : Refers to a person agegedis and above.

Adult literacy centre: Is a place where adults learn.

Adult Literacy learners:  Are people who learn in adult literacy centres.

Adult teacher: Refers to one who is involved in teaching ofledu

Access: Adult learners getting enrolled in literacy pragme

Literacy: Is the ability to read, writacado simple arithmetic

Participation: Adult learners getting engaged in learraotyvities.

Drop-Out: Learners that withdraw from literacy class before
completing.

Literacy education: Learning activities that include reading, writiand

arithmetic
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Africa together with the rest of the world startadult literacy programmes to
eradicate the problem of illiteracy. However, sesicampaigns started after research.
figures on population, growth, wealth and deatlegathowed that poverty, disease
and illiteracy go hand in hand (Townsend, 1988)ultsdare expected to be producers
of wealth and active participants in socio-econoamd political development. To be
productive they need knowledge and skills whichytlwman apply to different
situations in order to obtain desired resultss lini this light that literacy education is
accepted as right and an essential part of the humght of every individual as

recognised in the universal declaration of HumaghRi (UNESCO, 2003).

Literacy is a vital tool for promoting socio-econemnd political development of any
country. This development can be propelled by dieeradult population. Since
independence the government of Kenya has commitisetf to provision of adult

education (Kibera, 1997).This commitment has béeough session paper No.10 of
1965 (Republic of Kenya, 1965) which declared aeftdly planned attack on

poverty, disease, and ignorance in order to achsee@l justice, human dignity and
economic welfare for all. The declaration on hummigts signed in Paris in 1948
included rights of each individual to education.eQof the issues of major concern in
education today is the eradication of illiteracyisT is due to the realization and
acceptance of the fact that education in general l&eracy in particular has

implication for both personal and national develepin(Fordham, 1985). Vision



2030 (Republic of Kenya, 2007) is a development kpunt for the country, which
aims at making Kenya an industrialised country 8@ with education and training
being a key strategy for the achievement of thssow. Kenya education commission
report (Republic of Kenya, 1964) acknowledged #w@tio-economic progress of a
country depends a general rising of the standdrdducation among the masses of its
population. Kenya also signed international detiana on education and committed
itself to the provision of quality education foresy citizen, for example Education for
All (EFA) Jomtein Thailand (1990) and also the Dakaamework For Action on
Education For All (Dakar, Senegal 2000). Educafon All (EFA) seeks to promote
learning and life skills for children, youth and Wt by making education equitably

accessible and reduce adult literacy levels byésGpnt by the year 2015.

According to global monitoring team on Education Al (UNESCO, 2003), literacy
strengthens the capabilities of individuals, faesland communities to access health,
education, political, economic and cultural oppnities and services. However,
according to latest general monitoring report orudatdion for All (GMR) (2008)
states: bverally, illiteracy rates are highest in the cories with the greatest poverty.
The link between poverty and illiteracy is also a@ed at households substantially
lower than those of the wealthiestAnd there is no gender parity either, as the
illiteracy figures for women is considerably higlegr64 percent (UNESCO, 2008). In
Kenya, the Board of Adult Education (BAE) was ceghby an act of parliament (Cap
223 of 1966 of Laws of Kenya revised in 1967) torciinate, regulate, and advise on
the promotion of adult education in the countryws not until 1979 when the

department of adult education (DAE) was establisteedpearhead the presidential



directive on eradication of illiteracy (DAE, 200@pespite government effort and
from individuals and organizations dealing with ivas aspects of adult education
and literacy in Kenya, the access and participaisostill very low. Some of the
researches that have studied factors that corgritoutow access and participation of
adults in literacy programmes include: the stdtéhe art of adult literacy in Kenya
by ( Murahi, 1985), functional literacy ( Gakuru7B), methods and approaches in
adult literacy (Murahi,1982; Kinyua,1982). The depeent of adult education too has
some reports on the same and these reports inthaléteracy programme scheme of
work (1977), training of literacy teachers (1978)y cost material production (1981)

and attendance survey (1980).

Currently, it is estimated that 87.4% of Kenyans oead and write. Literacy rate for
males is at 90.6% while that of females is at 84&%ording to( Central Intelligence
Agency, World Fact book August,2004).This meanstlih&% of Kenyans are

illiterate.

Rongo sub-county is one of the 8 sub-countiesftrat Migori County in the former

Nyanza province. Sugar cane is the major agriailltactivity in the area. The sub-
county has 9 administrative locations and 21 sghtlons. The illiteracy rate is 56.8
per cent (County Statistics office-Migori, 2014)eTtata showing enrolment trends of

adult learners in Rongo sub-county are capturdabie.1.1



Table 1.1: Adult learners’ enrolment by gender in Rngo sub-county 2012-2014

Year Gender

Male Female Total
2012 63 314 377
2013 91 379 470
2014 97 314 411
TOTAL 251 1007 1258

Source: District Adult Education office-Rongo

1.2 Statement of the problem

Despite the government’s commitment to adult litgrarogramme through session
paper No.10 of 1966, Kenya national adult literaayey of 2006 and recognition of
its importance in socio-economic and political depenent, the programme is
experiencing poor participation and low enrolmentiteracy centres in most regions
in Kenya. Rongo sub-county is one of the regiorgeeencing low access and poor
participation in adult literacy programme, in thia¢ enrolment is low, given the fact
that as per Kenya National Bureau of Statisticsg2® Rongo Sub-county, illiteracy

rate stands at 56.8 per cent. Therefore, it is mapbto find out why illiteracy is high

in this sub-county.

1.3 Purpose of the study
The purpose of the study was to investigate théofacthat influence access and
participation of adult learners to adult literaapgramme with special reference to

institutional factors in Rongo sub-county.



1.4 The Objectives of the Study
The study sort to:
i. establish the relationship between culture andsscead participation of adult
learners in literacy programme in Rongo sub-county.
ii. access suitability of institutional factors for #diteracy programme in Rongo
sub-county.
iii. access the role of adult teachers on literacy progre in Rongo Sub-county.

iv. establish factors that encourage adult lernersitoliteracy class.

1.5 Research Questions
i.  What is the relationship between culture and acaessparticipation of adult
learners in literacy programme in Rongo Sub-county?
ii.  How suitable are institutional factors in termgbisical facilities and learning
resources for adult literacy programme?
iii.  What is the role of adult teachers in adult litgracogramme?

iv.  Why do adult learners join adult literacy progran™e

1.6 Significance of the study

The study is likely to benefit adult education tess, adult learners, individual
literacy programme providers, and policy makershaf literacy programmes. The
institutions that are expected to benefit from firelings include: adult literacy
centres, community based organizations, faith basganizations, non-governmental
organizations, private sectors, Kenya institutewtficulum development, directorate

of adult and continuing education and ministry déieation, science and technology



who have a key role in policy making for the deyps@nt and promotion of adult

education programme.

1.7 Delimitations of the study
This study was carried out in 24 centres in Rongpsunty but not the whole of the
Migori County. It was not generalized to the resthe county or the rest of Kenya.

Only those enrolled in adult literacy programmesenavestigated.

1.8Limitation of the study
The major limitation was that the questionnaire wasnglish language and the
researcher may not have been able to translateéiguesorrectly in ‘dholuo’ which

is language of instruction.

1.9 Assumptions of the Study.
The study assumed that:
i) The data and information provided by respondevds truthful and correct to the
guestion asked.
i) The respondents were available and gave timag tn providing the information
needed for the study.
iii) All adult education centres in Rongo sub-coumtere operational and offering

adult literacy programme.



1.10 Organization of the study

The Project was organized into three chapters. €hame consisted of background
to the study, statement of the problem, purpostefstudy, objectives of the study,
research questions, significance of the study,cbassumptions, limitations and
delimitations of the study. The chapter also cdadi®f organization of the study and
definition of significant terms. Chapter two coned of literature review under the
following sub-topics: financing adult literacy pragnme, physical facilities in adult
literacy class, teaching and learning resourcesdint literacy Programme, language
of instruction in adult literacy programme and feag staff in adult literacy
programme. Chapter three discussed the introdyctesearch design, and target
population. Chapter three also discussed sampleamgling procedure, instruments

of data collection, pre-testing of the instrumeartd data analysis techniques.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter reviewed literature related to inflieemf institutional factors on access
and participation of adults to literacy programniie highlighted how literacy is
financed, physical facilities in adult classes,ctéag and learning resources in
literacy programme, language of instruction inréitey programme, teaching and
learning methods in adult education and the teachtaff in literacy programme in

Kenya.

2.2 Financing Adult Literacy Programme

Odhiambo et al (2012) states that the provisioradiilt and continuing education
(ACE), though has suffered from inadequate funduhgst the overall vision requires
structural and curriculum reform, to fit it to thespirations of vision 2030, of
particular concern is raising the levels of litgra©dhiambo (2012) added that
funding of adult and continuing education should ca@aranteed and based on a
realistic needs assessment including the provisfdators, infrastructure, equipment
and other teaching and learning materials. In comg@athe funding of adult
education in Kenya and other countries, it is obsithat funding of adult education is
still low all over. Hasaba (2013) adds that fundiog literacy learning is low for
example in Uganda; central government has beerstimgeabout 3.2 billion Ugandan
shillings (US$1,391,304) annually, in adult liteyaervice provision. In Vietnam, out
of the annual US$100,000 from government for catig education, only $700 is

spent on adult literacy programmes in communit@ambia receives 0.3 per cent;



Malawi receives 0.5 per cent and Zambia 0.2 peroértheir education budget on
adult education. In Kenya, education programmesivec30 per cent of the annual
government budget, while adult and continuing etlanaeceives less than 1 percent

(Government of Kenya,2014).

Most government financing adult education, fall shad the funding benchmark for
high quality literacy programmes, as identified bylobal campaign for

education2005, which suggested that governmentldlamdicate at least 3 per cent
of their educational budget on adult literacythwadditional contributions being
made by other relevant ministries for continuingllaéducation courses. Rongo sub-
county got government community support grant (CS&) Kenya shillings

850,000/=(eight hundred and fifty thousand) fundohging 2005 to 2010 Kenya
education sector support programme (KESSP) peribdravfour centres out of 28
benefited. This money was meant for teaching anakrnieg materials and

infrastructure renovation. Since then there hasendxeen any funding to adult

literacy programme in Rongo sub-county.

2.3 Physical facilities in adult centres

Availability of facilities for learning is an imptant input to the adult learning process
in the country. To increase participation in adaklrning programmes, it is critical

that facilities are conducive and appropriate toltaléarning and provided in all parts

of the country (KNALS, 2007). Olojede and Oladité2013) asserts that many

findings in reports have shown that many adultrigsy centres are located in schools



because of the need for tables and chairs to ks fosdearning, this therefore affect

learning and continuing patronage of literacy ctadsy adult learners.

Adult learners ‘programmes is sponsored by a csession of stakeholders such as
government, faith based organizations, communitgetlaorganizations, privately
rented, non-governmental organizations and otliKNALS, 2007). This information

is contained in Table 2.1.

Table: 2.1 Sponsors of Adult Literacy programme

Sponsors of Facilities Frequency Percentage
Government 195 41.0

Faith based organization 149 31.3
Community based organization 91 19.1
Privately rented 20 4.2
Non-Governmental organization® 1.3

Others 15 3.2

Total 476 100.0

Source: Kenya National Adult Literacy Survey, 2007

Analysis in Table 2.1 shows the majority of facd& are owned by the government at
41% and faith based organization 31.3% respectively

According to Kenya National Adult Literacy surve3007 most building where adult

learning takes place are of permanent structuretb 2%, semi-structure at 44.5%,
under a tree at 3.6%, makeshift at 2.1% and othie@s6%. Although the data seems
to suggest that they have facilitates, the faegitare not specifically preserved for

adult learners.
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Kenya national adult literacy survey (2007) repentealed that only 31 per cent of
adult population is aware of existence of literagntres in their neighbourhood, a
fact attributed to low visibility of the programmen the ground due to the sparse
distribution of literacy classes since, in manyesaenly one centre is available per
location. In Rongo sub-county only two centres awened by the faith based
organizations. Other twenty two centres facilittese owned by the government. All

the twenty four learning centres are of permantntsires.

Seetharamu (2010) says that it is normal to thimdua learning atmosphere, in terms
of quality building, the space used for instructidts location in a hygienic
surrounding, provision of lighting equipment ancheat facilities, involvement of
immediate local community in day to day operatidrine programme, as 30.77 per

cent of the total number of centres are locatddrmal school buildings.

2.4 Teaching and Learning resources in Adult Literay programme

Adult education programmes are offered by a spectaf organizations. These
include government departments (GOK), Non-goverrtaieorganizations (NGOSs),
community based organizations (CBOs), and faithethasrganizations (FBOS),
private sectors, individuals and universities. Tldfer basic literacy, post-literacy,
continuing education programmes and community ddrtaand extension

programmes (Government of Kenya, 2010).

These organizations came up with different teaclind learning resources. Jarvis

(1992) asserts that some materials are writteneiGtburces of learning and teaching
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depend on the needs of the learning group. In Reofecounty we use a variety of
primers touching on different learning needs. Thesdude ‘Dak Maber (good
living), poultry farming, bee keeping, vegetableniang, dairy farming and Growth,
Oral, Breastfeeding, and immunization (GOBI) bookdher sources are learner’s
specific learning needs. We also draw learning friiational Basic Functional
Literacy curriculum also known as Adult Basic Edima and Training (ABET) 1, 2,
and 3 designed by Kenya Institute of Education {KIE objectives are to read, write
and perform arithmetic calculations related tortlkily activities; participate fully in
development activities within his/her community;euacquired skills for further
education; communicate effectively in mother tonggiswabhili and English; accept
responsibilities and perform them with integrityespect and participate in the
preservation of Kenya's rich cultural heritage; ersfand and practice human/civil
rights and responsibilities; and embrace healthigdi and environment conservation(

Republic of Kenya,2003).

Mulira (1978) states that literacy programmes sthobk provided with literacy

materials, such as primers, posters, charts, avdital and other materials. This
makes literacy programme interesting and thus esehparticipation of adult learners.
Walklin (1990) is of the view that teachers needchtve awareness of the use of
instructional materials, because they create désiréearners to learn. Olembo et al
(1992) add that funds should be made availablenfiructional materials. Teachers

should also be allowed to select instructional matefor their learners.
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2.5 Language of instruction in Adult Literacy centres

Education is the process of transmission of the¢uoellof the people, culture is
transmitted through language (Jarvis, 1995).Theient of Africa is second to none
with regard to the multitude of language in usethait any doubt, the mother tongue
is preferable at the basic levels. Transition toosd languages, such as French and
English, Arabic or German, can be done at postalite and higher levels (Ouane,

1989, 2003 and Obanya, 2003).

In adult basic education classes in Rongo sub-goamd Kenya as a whole, the key
language used is mother tongue in rural areas; aiginin urban settings and a bit of
English when learning the language. Kamunge (1%8&es that decline in learner
enrolment were due to lack of appropriate readiagenmals in some ethnic languages.
Some of these primers in mother tongues language lbeen in existence for a longer
time without any revision yet they are key teachiagd learning resources.
Mbaabu(1992) supports Kamunge’s view, by sayind thstructional resources in
mother tongue, were not well prepared and not ewatl This may lead to lack of

interest by learners hence promote drop-out.

UNESCO (2003) adds that mother tongue educati@ssential for initial instruction
in literacy and should be extended to as late stagducation as possible. Thus every
pupil should begin formal education in mother tomgand adult illiterates should
make their first steps in literacy through moth@rgue. Bunyi (1999) points out that
indigenous African language were used prior to miaktion in Kenya society, and

should be incorporated more into education in tneiré. Language is critical for

13



development of literacy skills. The choice of tladuage of instruction used is of
most importance since it improves learners learmaggomes (KNALS, 2007).The

languages used for literacy programme are illustiat Table 2.4

Table: 2.2 Language of instruction at Adult Basic Bucation centres in Kenya

Language of instruction Frequency Percentage
(%)

Mother tongue 41 9.6

Kiswabhili 48 10.1

English 1 0.2

Mother tongue &Kiswabhili 157 33.3

Kiswahili & English 47 9.9

Mother tongue, Kiswahili & 182 38.2

English

TOTAL 476 100.0

Source: Kenya National Adult Literacy Survey, 2007

2.6 Teaching and Learning methods in Adult Educatio

There are three categories of teaching methodsluit aducation classes in Rongo
sub-county just like any other centre providing ladiducation in Kenya, namely
teacher- centred: where the teacher takes cerige & the learning process. These
include lecture, visualization, symposium, gueseader/resource person, and
demonstration. Another method is teacher-learnaciwis interactive kind of method.
It includes case study, brainstorming, role-playiscdssion, dramatization,
guestioning, buzz session and field visits. Thedtmethod is learner —centred, where
learners play a central role, making the teachemnese supervisor. Such methods
include group work, drama, problem solving, andative activities, inquiry and

simulation activities (Republic of Kenya, 2009).
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2.7 Teaching staff in adult basic education programme in Kenya

Odhiambo et al (2012) states that teachers engageddult basic education
programme are either unqualified or lack the nemgsandragogy for such learners.
They recommended that to ensure standards andygofdlelivery, qualified teachers
should be employed, with an established schemeswvice to motivate and retain

them.

The teaching staffs in adult basic education arthiiee categories. Full-time teachers
are employed by the government on full time basid are civil servants in the
republic of Kenya. Part-time teachers are paid @amoharia of Kenya shillings two
thousand (2000/=) per month as they work on parétbasis for three days a week.
Majority of part-time teachers are not employecewelsere, and entirely depend on
these honoraria to support their families. Thegethe largest teaching workforce in
adult basic education. Majority of teachers in atakic education attained secondary
level of education (Odhiambo, 2012). He adds thamber of full-time teachers has
declined from 1,945 to 1592 in 2009 due to nataadition, retirement and non-
replacement and majority transferring services a®salt of poor remuneration.
However, part-time teachers have maintained a aahstumber of 3,000 in the
country since2008. Most adult literacy centres manned by volunteers (63.3 per
cent), who are paid token allowances. Such teadrersiot adequately rewarded for
their efforts and therefore, are not likely to go®s quality education that can help
reduce illiteracy (KNALS, 2007). Information on 8iag of literacy programme in

Rongo sub-county is presented in Table 2.5.

15



Table 2.3: Teaching staff in Rongo sub-county betvesm 2008 -2015

Category | 2008 2009 2010 2011 2012 2013 2014 2015

Full-time |5 5 11 9 6 8 8 8
Part-time | 18 18 18 18 6 6 6 6
TOTAL 23 23 29 27 12 14 14 14

Source: District Adult Education Office-Rongo Sutiaty,2015

2.8 Conceptual Framework

A conceptual framework can be defined as a setraddideas and principles taken
from relevant fields of enquiry and used to street@ subsequent presentation
(Reichel & Ramey, 1987).Conceptual framework insthstudy will involve
examination of factors that are likely to affect@ss and participation of adults in
adult basic education programme. The selected ractf investigation are
institutional factors: These are physical facifitielearning resources, teaching
methods, government funding of adult educationificetion of adult teachers and
curriculum offered. This conceptual Framework showsat Adult literacy
programmes would only be successful through theoispialified and experienced
adult educators, provision of teaching /learningotgces, proper use of appropriate
teaching methods and funding from government arfierotorganizations. The

Conceptual framework for this study is captureéigure 2.1
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Figure 2.1 Conceptual Framework showing the relatinship between them on
access and participation of adult learners.

Inputs (Independent variables)

Institutional factors

e Physical facilities

e Curriculum

e Teacher qualification

e Teaching/learning
materials

¢ Teaching methods

(Process) Oftput) Dependent variables

Teacher behaviour

Learner behaviour

\ 4

Access and participation

*  Enrolment

e Attendance

* Retention

* Dropout

e Self-reliance skills

* Socio-economic
improvement

Source (Author, 2015)
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This Chapter contains discussion of the researsigdedopted for the study, target
population and sampling procedure followed. Theseaiso a discussion of the
instruments used in collecting data. This sectindsewith a discussion of how the

data collected in the field was analysed.

3.2 Location of the study

The study was carried out in Rongo sub-county igdvlicounty.It is approximately

25 km from Kisii town towards Migori town. Major eaomic activity in the area is

sugar cane farming. The whole sub-county is 110kmared (Statistics office —
Migori county).The rationale for choosing Rongo «awunty was because it had low
level of literacy at 56.8 per cent ( KNBS-Migoring low enrolment in literacy

programme.

3.3 Study Design

A research design is a scheme, outline or plan ithased to generate answers to
research problem (Orodho, 2003). It constitutes ihee print for the collection,
measurement, and analysis of data (Kothari, 2008¢. descriptive survey research
design was used in the study. The purpose of gBserisurvey research is to study
the relationships that exists, practices that pkevaliefs and attitudes held, processes

that are going on, and effect being felt or trendat are developing (Best &
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Khan,2001). It was suitable because it aimed tlecoinformation, by interviewing
or administering a questionnaire to a sample ofividdals. It also manipulate

variables or arrange for events to happen (Oro@o3y

3.4 Target population

A population refers to an entire group of individyaevents, or objects having a
common desirable characteristic (Mugenda and Mugeh€l99). The study targeted
120 adult education learners from the targetedresnfive each from 24 adult basic
centres and 2 divisional adult education officeosie officer per division. The choice
of adult learners was because they were key paatits in the programme, and

education officers are programme supervisors.

3.5 Sample Size and Sampling Procedure

Sampling is a process of selecting a number ofviddals or objects from a
population such that the selected group contaiesn@hts representative of the
characteristics found in the entire group ( Orodhd Kombo,2002). A sample size is
the number of items to be selected from the tamgmiulation. The sample size
selected for the study should fulfil the requiremen efficiency, representative,
reliability and flexibility. It is a subject of a gpticular population whose
characteristics are the representative of the eergopulation (Kothari,2003). The
study applied simple random sampling method tocsdlee respondents. The study
targeted 120 learners, and 2 divisional adult etiluca@fficers. A sample size of 30%
of 411 learners was selected. The sampling intewas determined to identify

learners participating in the study. To do this tesearcher first listed all the 411
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learners and ticked every third name until theréelssample size of 120 learners was

obtained. All the 2 divisional adult education offs took part in the study.

3.6 Research Instruments
For this study three instruments of data collectieere be used. These were the
following: These were learner's questionnaires, lA@éducation officer’'s interview

schedule and observation schedule/checklists.

3.6.1 Learners Questionnaires

A gquestionnaire, which is a list of questions aimaédetting specific information on a
variety of subjects, was used to collect informatimom the learners. Questionnaires
consisted of items that were closed and others ezpefhe questions also seek
information on the learner’s details, skill leamiareas and subject areas. Gall et. al
(1996) states that, questionnaire is a carefulligied instrument for collecting data

in accordance with specification of the researastjons.

3.6.2 Interview schedule for Adult Education Offices

Interview was conducted to collect information fraadult education officers on

institutional factors influence on access and pigdition of adult education learners
to adult literacy programme in Rongo sub-countyulNsya (2000) argues that
interview schedule provide more information becatesgpondents are comfortable
communicating orally. Therefore the researcher whie to collect a lot of

information on access and participation of adulicadion learners in Rongo sub-

county because one advantage of interview as msinti of data collection is that it
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makes it possible to elicit personal and confiddninformation and to gain

knowledge about motivations, feelings,, attituded beliefs.

3.6.3 Observation Schedule

According to Daten (1979) in observational studiesearchers collect data on the
current status of entities by watching them antbii;g to them rather than asking
guestions about them. Observation may be contratedncontrolled, scheduled or
unscheduled, visible or concealed, participant on-participant. Items that were

observed were learner population, classroomsngitirrangements, and furniture.
The following value system was employed: 5-Excd)lénGood, 3-Satisfactory, 2-

Poor and 1-Very Poor.

3.7. Data collection procedure

Before the actual fieldwork began, the researcheks research licence from
National council for science, technology and inrtmra The researcher then
personally visited adult centres and begin by distahg a rapport with divisional
adult education officers and teachers before adteinhg questionnaires. He then
introduced himself to centre authorities and exmdihis mission and request to carry

out the research among learners.

3.8 Pilot Study

The validity and reliability of the instruments wdstermined through piloting of the

questionnaire in 2 centres. The respondents werte imvolved in the final
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administration of the questionnaire. The pilot gtwhs meant to identify ambiguous

or unclear questions.

3.8.1 Reliability

Best and Khan (2001) define reliability as the degrof consistency that the
instrument or procedure demonstrates. Whatevers itmieasuring, it does so
consistently. An instrument is reliable when it gapasure a variable accurately and
consistently if used under similar conditions. Tstablish the reliability of the
instruments, simple descriptive statistics was usexhalyze the collected data. These

included frequencies, percentages and means.

3.8.2 Validity

Best and Khan (2001) defines validity as the qualfta data gathering instrument or
procedure that enables it to measure what it ipssgd to measure. Content validity
refers to the degree to which the test actuallyswess, or is specifically related to,
the traits for which it was designed. For bothdhestionnaire and interview schedule
care was taken to ensure that the items they contaie derived from the objectives

of the study.

3.9 Data Analysis Techniques

Data analysis refers to examining what has beedeatetl in a survey or experiment
and making deductions and inferences. It involvesouering underlying structures;
extracting important variables, detecting any arl@saand testing any underlying

assumptions (Kombo and Tromp, 2006). The procegmrbeby examining the
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questionnaires to establish if there were itemg thare wrongly answered or
unanswered. Data was then organised in differetégoaies. Descriptive statistics
which involve calculating frequencies and meastreeatral tendency such as mean
and mode was used to analyze the collected datamalysis of the data was done
using statistical computer package for social s@esoftware (SPSS). The result of
the analysis was then summarised in frequency dadntel discussed in chapter four

and five.

3.10. Ethical Issues

| requested the learners to fill the questionnaird assured them of Confidentiality.

The respondents were requested not to write tla@res on the questionnaire.
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CHAPTER FOUR

DATA ANALYSISPRESENTATION AND INTERPRETATION

4.0 Introduction

This chapter presents the findings on demograpifidhe respondents followed by

study objectives. It also presents the analysisdafa collected by means of

guestionnaires, interview schedule and observatioecklists based on research
objectives in terms of institutional factors anditiperceived influence on access and

participation on adult literacy programme in Rorsgd-county, Migori County.

4.1 Demographic characteristics of the respondents
The respondents were asked to provide informatiotheir gender. This information

is summarized in Table 4.1.

Table 4.1: The study respondents by gender

Adult Learners Adult Education Officers
Gender Frequency Percentage (%) Frequency Percentage (%)
Males 15 12.5 0 0.0
Females 105 87.5 2 100
TOTAL 120 100 2 100

Primary data

The information in Table 4.1 above shows that dut20 sampled respondent adult
learners, 12.5% were males and 87.5% were fematedes. The 2 adult education
officers in the sub-county at 100% were female$ie Tindings clearly indicate that

females are the majority of participants in aditdracy programme.

24



4.2 Age Bracket of Adult Learners
The respondents were asked to provide informationtteeir age blacket. This

information is captured in Table 4.2.

Table 4.2: The Age brackets of the Respondents

Adult Learners Adult Education Officers
Age in Years | Frequency Percentage Frequency Percentage
(%) (%)
0-18 0 0.0 0 0.0
19-25 6 5 0 0.0
26-32 8 6.7 0 0.0
33-39 10 8.3 0 0.0
40 and above | 96 80 2 100
TOTAL 120 100 2 100

Primary data

The results in Table 4.2 show that 80% of the redpat learners were 40 years and
above, followed by 8.3% who were in the age bracked3 to 39 years,6.7% in the
age bracket of 26 to 32 years and 5% betweenbeagkets of 19 to 25 years.
Findings indicate no learners or 0.0 % of the redpats were between 0 to 18 years
and the two adult education officers were abovgetrs at 100% .The findings of the
study show that in Rongo sub-county, all resporslectessing and participating in
adult literacy programme are adults of above 15rsyend above according to
UNESCO definition. These findings imply the need literacy programme that is

designed to cater for the needs of the aged people.
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4.3 Educational Level of Adult Learners under Study
The respondents were asked to indicate their edtngational level. This information

is presented in table 4.3.

Table 4.3: Education level of study Respondents

Adult Learners
Education Level Frequency Percentage (%)
Non-Formal 6 5
Education
1-3 48 40
4-5 36 30
6-7 28 23.33
Others 2 1.67
TOTAL 120 100

Primary data

The information in Table 4.3 shows that majority@pondents indicated that 40% of
the respondents of level 1-3 of education30% irelldv5 of education;23.33% are in
level 6-7 of education;5% are in Non-formal levelda2% are in others affects the
organization i.e. all the adult education officdrad attained secondary level of
education. The highest level of education attaibgdadult education officers can
make them less effective and therefore impact negjgton participation and access

of adult learners on literacy programme in Rondo-county.
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4.4 Marital Status of Respondent

The respondent learners were asked through qumeatrerto state their marital status.

The responses of the adult learners are summariZzeable 4.4

Table 4.4: Marital status of Respondents

Marital Status Frequency Percentage(%)
Married 90 75

Single 3 2.5

Widow 12 10

Widower 7.5

Divorced 0 0

Separated 6 5

TOTAL 120 100

Primary data

The findings in Table 4.4 show that majority of Hdearners were married (75%);
widow were ((10%), widower were (7.5%); those wheparated formed (5%) and
single respondents were (2.5%), the results retresil married people were more
unlikely to embrace adult literacy programme coregdato those who were not

married.

4.5 Family Size of Respondents

Table 4.5: Number of Respondents Children

Adult Learners Adult Education Officers
Number of | Frequency Percentage Frequency Percentage
Children (%) (%)
0 3 2.5 0 0.0
1-2 12 10 0 0.0
3-4 40 33.33 1 50
4 and above |65 54.17 1 50
TOTAL 120 100 2 100

Primary data
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The Findings in Table 4.5 show that 65 respondahts4.17% had above four (4)
children followed by 40 respondents at 33.33% wigtween 3-4 children; 12 at 10%
with between 1-2 children and 3(2.5%) responderd ho children. One adult
education officer had between 3-4 children while tther education officer had

above 4 children.

4.6 Respondent Occupation

Table 4.6: Adult Learners Occupation

Occupation Frequency Percentage (%)
Salaried 0 0.0

Peasant Farmer 66 55
Self-employed 48 40

Casual Labourer 6 5

TOTAL 120 100

Primary data

The primary data findings in Table 4.6 indicatet tB@ learners at 55% said they were
peasant farmers; 48 learners at 40% self-empldyéeirners at 5% casual labourers.
Majority of learners being peasant farmers woulddf¢ more on agriculture and

business skills.

4.7 Learning Centres for Adult Learners

The respondents were asked to indicate where feamtakes place. The results are

summarized in Table 4.7.
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Table 4.7: Centre Venues in Rongo Sub-county

Centre Venues Number of Respondents| Percentage (%)
Community Hall 6 5

Primary School 105 87.5

Church 6 5

Under Tree 3 2.5

TOTAL 120 100

Primary data

The results in Table 4.7 have revealed that 109bW20 learners which make 87.5%
of the respondents were receiving their educatiomfprimary schools facilities. The
rest of adult learners 6 learners at 5% learn mroanity hall; 6 learners at 5% learn
in the church and 3 learners at 2.5 percent leamder tree. The study showed that
most of adult learners are housed in primary schodtings. This is not good for
adult education programme as learners will be caaite learning in their own

facilities.

4.8 Culture and Access and Participation in Adult literacy for both men and
women

The first objective sought to find out the effects of cudtlon participation of adult
learners in literacy programme. The responses ahevoon the influence of culture

on their participation in literacy programme areganted in Table 4.8.
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Table 4.8: Culture and women patrticipation in Adult Literacy Programme

Factor Ratings Frequency Percentage (%)
Does our Culture| Strongly Agree 93 77.5
encourage women| Agree 16 13.3
to join adult class | Not Agree 11 9.2
TOTAL 120 100

Primary data

The analysis present in Table 4.8 shows that whameérs were asked to indicate
there ratings on culture and women participatioh5% of respondents interviewed
through questionnaires strongly agreed that cultureourages women to join adult
classes; 13.3% agreed that culture can encourageewdo join adult classes and

9.2% did not agree that culture can encourage wdmpgrn adult classes.

4.9 Men sharing same class with Women
The researcher also wanted to find out whetherrsihaf classes between males and
females had anything to do with men’s participatianliteracy programme. The

findings are contained in Table 4.9.

Table 4.9: Men Sharing same class with Women

Factor Ratings Frequency| Percentage
(%)
Men don't feel comfortable to| Strongly Agree | 87 72.5
bein the same class with women Agree 25 20.8
Not Agree 8 6.7
TOTAL 120 100

Primary data
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The data in Table 4.9 shows that when respondeets asked whether men don’t
feel comfortable to be in the same class with wani@b% strongly agreed that men
don't feel comfortable being in the same class asen; 20.8% agreed and 6.7 of the
respondents did not agree that men do not feel @datile to be in the same class as

women.

4.10 Community views and literacy programme partigbation in Rongo Sub-
country

Researcher wanted to find out in this section fradult learners what are other
community members views and feelings about literamygramme in Rongo sub-

county. The results are captured in Table 4.10.

Table 4.10: Community views and Literacy Programme

Factor Ratings Frequency Percentage (%)
Community does notvalue | Strongly Agree | 6 5
literacy programme Agree 11 9.2
Not Agree 103 85.8
TOTAL 120 100

Primary data

The results showed that when respondents were ashkether community does not
value literacy programme, 6 respondents out of fg&pondents which make 5%
strongly agreed that community does not valuedigmprogramme; 11 respondents at
9.2% agreed that community does not value adwdtaldy programme while 103

respondents (85.8%) did not agree that communiég at value literacy programme
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as shown in table 4.10.This results mean that rntyajof respondents does not agree

that community does not value literacy programme.

4.11 Participation of Spouses in Adult class
The researcher wanted to find out from the adaltrlers whether spouses encourage
each other in issues of participation in acquisitiof education. The results are

summarized in Table 4.11.

Table 4.11: Participation of Spouses in Adult class

Factor Ratings Frequency| Percentage(%)
Many spouses discourage their Strongly Agree | 17 14.2
partners from attending class | Agree 80 66..6
Not Agree 23 19.2
TOTAL 120 100

Primary data

The analysis in Table 4:11 shows that spouses wligged their partners from
attending adult class, 17 respondents which mak2%d 4trongly agreed that many
spouses discourage their partners from attendiagsci80 respondents which make
66.6% of the respondents agreed that many spousesuchged their partners from
attending adult class while 23 respondents whickerc9.2% of the respondents did
not agree that many spouses discouraged theirgoarfrom attending adult. This
results seem to suggest that majority of resposdagtee that spouses discourage

their partners from attending adult classes.
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4.12 Workload at Learners’ homes
In this section, the researcher wanted to find that effect of home chores on

learners’ participation in literacy programme. Thsults are captured in Table 4.12.

Table 4.12: Workload at Learners’ homes

Factor Ratings Frequency Percentage
(%)
There is too much work at| Strongly Agree 93 77.5
home Agree 22 18.3
Not Agree 5 4.2
TOTAL 120 100

Primary data

The findings in Table 4.12 on whether too much watkhome was affecting their
participation in adult literacy programme, 93 raspents which cover 77.5% of the
total respondents strongly agreed that there isrtooch work at home affecting their
access and participation in adult literacy progr&n® respondents at 18.3% agreed
that there is too much work at home while 5 respotsl which cover 4.2% of the

total respondents did not agree that there is tochmvork at home.

4.13 Adult Learning centres suitability in Rongo sb-county

The secondobjective wanted to find out the suitability of tess for learning. The
result shown in Table 4.13, 4.14, 4.15, 4.16, 4418, 4.19, 4.20, 4.21, 4.23 and
Table 4.24, condition of chairs, availability ofateing materials, language of

communication, subjects studied and distance fromento school.
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Table 4.13: Suitability of Adult Learning Centres in Rongo sub-county

Factor Ratings Frequency Percentage (%)
Adult learning centres are| Strongly Agree 87 72.5
not conducive to learning Agree 14 11.7
Not Agree 19 15.8
TOTAL 120 100

Primary data

The information present in Table 4.12 indicate Biatespondents out of the total 120
respondents which formed 72.5% of the respondemtsgly agreed that adult
learning centres are not conducive to learningpfedld by 14 respondents or 11.7%
agreed that adult learning centres are not conduoitearning. The rest respondents
or 15.8% of the respondents did not agree thattaéalning centres are not
conducive to learning. These findings mean thatontgj of our literacy learning

centres are not conducive to learning.

4.14 Condition of Chairs for Adult learners in Rong sub-county
The researcher wanted to access the conditioreathhirs and desk adult learners sat

on. The results are captured in Table 4.14.

Table 4.14: Chairs for Adult Learners

Factor Ratings Frequency | Percentage(%
Chairs are not good for adult| Strongly Agree| 75 62.5
learners Agree 26 21.7
Not Agree 19 15.8
TOTAL 120 100

Primary data
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The findings on the conditions of chairs used byltatbarners are summarised in
Table 4.14. 75 respondents (62.5%) strongly agteatithe chairs they sat on not
good for adult learners followed by 26 respondd@ts7%) who also agreed that
chairs were not good, 19 respondents or (15.8%)ndtdagree that chairs sat on by

adult learners were not good.

4.15 Learning Resources in Adult centres

In this section, the researcher wanted to knowpibgtion of learning materials in

Rongo sub-county in terms of adequacy. The reaptsummarized in Table 4.15.

Table 4.15: Learning materials in Adult centres inRongo sub-county

Factor Ratings Frequency| Percentage(%)
Inadequate learning materials | Strongly Agree | 99 82.5

Agree 19 15.8

Not Agree 2 17
TOTAL 120 100

Primary data

The results reveal that 120 respondents on leamaigrials, 99 respondents which is
82.5% of the total respondents strongly agreed thate is inadequate learning
materials in our centres,19 respondents (15.8%)etotal respondents agreed while

2 respondents covering( 1.7%) did not agree tlahieg materials are inadequate.
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4.16 Effects of learning Subjects Skill areas in Adt Literacy Programme in
Rongo Sub-county

This section deals with subject skills learnt tedacy programme such as English,
Kiswahili, Number work, reading and writing andteiag skills such as Agriculture,
Home science and Craft and Business education awdshch skills are viewed by
learners and their contribution to access andgigation in adult literacy programme
in Rongo sub-county. They were asked to choosagstof very useful, useful and
not useful in their responses. In English languagea subject, their ratings are as

shown in Table 4.16.

Table 4.16: Learning English Language as a subject

Ratings Frequency Percentage (%)
Very Useful 96 80

Useful 17 14.2

Not Useful 7 5.8

TOTAL 120 100

Primary data

The findings in Table 4.16 reveals that 96 respatsleut of 120 respondents which
is 80% of the total respondents consider learningliEh language as “very useful”;
17 respondents out of 120 respondents which is¥d4@nsider it “useful” while 7
respondents which is 5.8% do not consider leariinglish language as useful in

adult literacy programme.
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4.17 Learning of Kiswabhili Language
The researcher wanted to find out how useful Kiglvinguage is to the learners in

a predominantly Luo area. Findings are illustratedable 4.17.

Table 4.17: Learning Kiswahili Language as a subjdc

Ratings Frequency Percentage (%)
Very Useful 105 87.5

Useful 14 11.7

Not Useful 1 0.8

TOTAL 120 100

Primary data

The findings from Table 4.17 above reveals that tE¥pondents out of the total 120
respondents which is 87.5% consider learning Kiskvimguage “very useful” for
purposes of trade and communication in our coutatthay; 14 respondents out of the
120 respondents which is 11.7% considered learKisg/ahili language “useful”
while only 1 respondent out of the total 120 resjmnis which is 0.8% did not

consider learning Kiswabhili language as useful.

4.18 Learning Number work as a subject

The researcher wanted to find out the usefulnessunfber work to adult learners.

The results are contained in Table 4.18.
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Table 4.18: Learning Number work as a subject

Ratings Frequency Percentage (%)
Very Useful 96 80

Useful 19 15.8

Not Useful 5 4.2

TOTAL 120 100

Primary data

The analysis in Table 4.18 shows that 96 resposdeut of total 120 respondents
which is 80% consider learning number work as ‘weiseful” in daily business
transactions;19 respondents which is 15.8 % condalening number work as”
useful”, while 5 respondents in the study which4i2% do not consider learning

number work useful. This results mean majority eépondents consider learning

number work important in daily business transaction

4.19 Learning reading as a subject

The researcher wanted to find out how useful repdénto the respondents. The

results are captured in Table 4.19.

Table 4.19: Learning reading as a subject

Ratings Frequency Percentage(%)
Very Useful 107 89.2

Useful 12 10

Not Useful 1 0.8

TOTAL 120 100

Primary data
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The findings in Table 4.19 reveal that 107 respatslevhich is 89.2% of the total
interviewees out of 120considered reading as “vesgful” in today’s life for easy

communication, acquisition of information and knedde.12 respondents which is
10% considered knowing how to read as “useful’hil 1 respondent which is 0.8 %

of the total respondents did not consider learhiog to read as useful.
4.20 Learning writing as a subject
The researcher wanted to find out how useful legrnow to write is to the

respondents. The results are captured in Table 4.20

Table 4.20: Learning writing as a subject

Ratings Frequency Percentage(%)
Very Useful 103 85.8

Useful 14 11.7

Not Useful 3 2.5

TOTAL 120 100

Primary data

The findings on Table 4.20 above shows the 120oredgnts’ ratings of writing as a
subject in adult literacy programme. Findings wérat 103 respondents which is
85.8% of the total 120 respondents considered ilegtmow to write as very useful in
today’s communication and interaction; while 14p@sdents out of the total 120
respondents which is 11.7% considered learning howwrite useful; and 3

respondents which is 2.5% of the respondents dicdosider learning how to write

as useful.
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Learning Agriculture, Home Science and Craft and Bsiness Education Skill
Respondents were also asked to assess the usefolinesme of the learning skill
areas they undertook in literacy programme in Rosigo-county such as agriculture,
home science and craft and business education: f@sgiondents contained in Tables

4.21, 4.22 and 4.23.

4.21 Learning skills in agriculture
The researcher wanted to find out how useful legyskills in agriculture are to the

respondents. The results are summarized in Table 4.

Table 4.21: Ratings of usefulness in Learning Agridture Skills

Ratings Frequency Percentage (%)
Very Useful 101 84.2

Useful 16 13.3

Not Useful 3 2.5

TOTAL 120 100

Primary data

The data in Table 4.21 shows that majority of resiemts 101 out of 120 respondents
or (84.2%) considered learning skills in agricudtais very useful for personal and the
country’s socio-economic development followed byré&8pondents out of the total
120 respondents which comprises (13.3%) considearding skills in agriculture as
useful. The rest 3 respondents (2.5 %) did notidengearning skills in agriculture as

useful.

40



4.22 Learning Skills in Home science and Craft
The researcher wanted to find out how useful skillsome science and craft are to

learners. The findings are captured in Table 4.22.

Table 4.22: Ratings of the usefulness Learning Honmeeience and Craft Skills

Ratings Frequency Percentage (%)
Very Useful 94 78.3

Useful 21 17.5

Not Useful 5 4.2

TOTAL 120 100

Primary data

The findings in Table 4.22 show responses from de&¥pondents on how “very
useful”, “useful” and “not useful” learning skis in home science and craft are in
adult literacy programme in Rongo sub-county. Ofitttee 120 respondents 94
respondents which is 78.3% agreed that learninigs Ski home science and craft is
“very useful”; while 21 respondents which is 17% considered learning skills in
home science and craft “useful” and 5 respondentsch is 4.2% of the total

respondents did not consider learning skills in e@tience and craft as “useful”.

4.23 Learning skills in Business Education
Researcher wanted to find out how usefulness ammtleskills in business to adult

learners. The findings are presented in Table 4.23.
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Table 4.23: Ratings of usefulness of skills in Busss Education

Ratings Frequency Percentage(%)
Very Useful 98 81.7

Useful 19 15.8

Not Useful 3 2.5

TOTAL 120 100

Primary data

The analysis in Table 4.23 reveals findings frora 20 respondents from Rongo
sub-county when they were asked their views thragugstionnaires to rate learning
of business skills in literacy programme. 98 resjmts which is 81.7% considered
learning of business skills in adult classes ag useful for business transactions and
trade; 19 respondents which is 15.8% of the respraisdconsidered learning business
skills useful; while 3 respondents which is 2.584he total 120 respondents did not

consider learning business skills as useful.

4.24 Learning Distance from Home to centres

The researcher wanted to know whether distance teamers homes to learning
centres affect their access and participationtéodcy programme by asking learners
through questionnaires the approximate distanc&ilometre they take to reach
centres from their homes and the responses ofeisfibndents are as captured in table

4.24
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Table 4.24: Approximate distance in Kilometres

Distance in Kilometre Frequency Percentage(%)
Less than 1 Kilometre | 66 55

1-2 Kilometre 30 25

3-4 Kilometre 18 15

Over 4 Kilometre 6 5

TOTAL 120 100

Primary data

The information in Table 4.24 shows that 66(55&9pondents out of the total 120
respondents cover less than 1 kilometre from themes to adult literacy learning
centres; 30 (25%) of respondents cover betweerkilothetres from their homes to
learning centres; 18 (15%)respondents cover betBektkilometre per day between
their homes and learning centres and 6 (5%) respuadout the total 120
respondents cover over 4 kilometres per day froeirthomes to seek literacy

programme in adult literacy centres.

The adult learner respondents were again askeddimate whether or not from their
homes to learning centres prevent them from aaugssind participating in literacy
programme, 82 (68.3%) of the respondents tickees™ywhile 38 (31.7%) of

respondents ticked “no” .The response seems tmast that the distance from their
homes to learning centres acted as a challengedess and participation to adult

learners.
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4.25 Learners motivation to enroll in literacy progamme
The researcher wanted to find out factors that vatei learners to enroll in adult
literacy programme. This study was aimed at findimg reasons and the results are

captured in Table 4.25.

Table 4.25: Factors of motivation for enrolment inadult class

Motivator Frequency Percentage (%)
Know how to read and write | 41 34.2

Further my education 33 27.5

To improve my business 27 22.5

To get a certificate 15 12.5

To get promotion 4 3.3

Others 0 0.0

TOTAL 120 100

Primary data

The results in Table 4.25 reveal that 41(34.2%])tddarners were motivated to enrol
in adult literacy class because they wanted to khow to read and write for their
personal development; 33 (27.5%) respondents edrddecause they wanted to
further their education and therefore improve thstandard of living; 27 (22.5%)
respondents wanted to acquire knowledge and dkillsnprove their business; 15
(12.5%) respondents wanted to get accredited icattf in order to seek for a job and
help meet family obligations; and 4 (3.3%) respartslevere motivated to enrol in

adult literacy programme in order to get promotion.
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4.26 The role of Teachers on Access and Participati of Learners in Literacy
Porgramme

The respondents were asked to indicate their agneeiwn some of the possible
causes of absenteeism such as poor teaching, ahistdrthe centre, learner does not
like the teacher, teacher is always absent, teaubmes to class late, and teachers
dressing code. Tables 4.26 to tables 4.30 belowslHindings from the respondents’

responses.

Table 4.26: Assessment of effectiveness of teachmgthods

Reason Ratings Frequency Percentage(%)
Poor teaching methods Strongly Agree 105 87..5

Agree 8 6.7

Not Agree 7 5.8
TOTAL 120 100

Primary data

The information in Table 4.26 reveals that majoritly learning respondents 105
(87.5%) strongly agreed that poor teaching mettawdghe causes of absenteeism by
adult learners followed by 8 (6.7%) respondenteegrthat poor teaching methods
are the causes of absenteeism in literacy clasadbit learners and only 7 (5.8%)
respondents did not agree that poor teaching metamthe causes of absenteeism in

adult literacy programme by adult learners.

45



4.27 Role of Adult Teachers on Access and Participan in Literacy Programme
The third objective is on the role of adult teachers on ss@nd participation of
adult learners in adult literacy programme in terofigeaching strategies, learners

liked them, teachers’ absenteeism, lateness aisg dosle.

4.27.1 Role of adult teachers on access and pargation in literacy Programme

The respondents were asked to state whether tkeytHe teacher. The analysis is

captured in Table 4.27.

Table 4.27: Learners don't like the teacher

Reason Ratings Frequency Percentage (%
Learners don't like the | Strongly Agree 116 96.7
teacher Agree 3 2.5
Not Agree 1 0.8
TOTAL 120 100

Primary data

The information in Table 4.27 above reveals th& (96.7%) respondents of the total
120 respondents strongly agreed that absenteeisauged by learner not liking the
teacher;3 (2.5%) respondent agreed that absentemianibe caused by learner not
liking the teacher, and 1 (0.8%) of the respondaidtnot agree that not liking the

teacher causes absenteeism from the literacy progea
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4.28 Teacher perpetual absenteeism from the centre
In this section the researcher wanted to find oauhfthe learners the consequences of
teacher’s frequent absenteeism from the centreamérs participation in adult class

and the findings are in Table 4.28.

Table 4.28: Teacher is always absent

Reason Ratings Frequency Percentage(%)
Teacher is always absent| Strongly Agree 119 99.2

Agree 1 0.8

Not Agree 0 0.0
TOTAL 120 100

Primary data

The results in Table 4.28 has revealed that 112 of the respondents strongly
agree that when learners come to learn and findtelaeher absent can cause
absenteeism as they see going to centre as a ofastee; 1 (0.8) respondent agreed
that when teacher is always absent causes absantaad no learner (0.0%) did not

agree that teacher always absent cannot causetiedisem

4.29 Teacher comes to class late
In this section the researcher wanted to find oowv hit would affect learners
participation in adult class when the teacher ishef habit of coming to class while

learners are already in class waiting. The resuicaptured in Table 4.29.
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Table 4.29: Teacher comes to class late

Reason Ratings Frequency Percentage(%)
Teacher comes toclass| Strongly Agree 114 95
late Agree 5 4.2
Not Agree 1 0.8
TOTAL 120 100

Primary data

Results in Table 4.29 revealed that 114 (95%) nedpots interviewed strongly
agreed that when a teacher comes to adult litecdass late when learners have
waited can cause absenteeism; 5 (4.2%) respondgréed that teacher coming to
class late can cause absenteeism and 1(0.8%) mespodid not agree that when

teacher comes to class late can cause absenteeism.

4.30 Teachers Dress Code
In this section the researcher wanted to find ounfadult learners whether how the
teacher dresses when coming to class has anymeguen their learning. The results

of the finding are captured in Table 4.30.

Table 4.30: Teachers Dress Code

Reason Ratings Frequency Percentage (%)
TeachersDress code Strongly Agree 118 98.3

Agree 2 1.7

Not Agree 0 0.0
TOTAL 120 100

Primary data
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Information in Table 4.30 revealed indicated th&8 198.3%) and 2 (1.7%) of the
respondents strongly agreed and agreed that teaahegspropriate dress code can

cause absenteeism among adult learners.

4.31 Learners Motivation

The fourth objective sought to establish why adult learneoingd literacy
programme. The researcher wanted to get informdtimam adult learners on what
motivates them to join literacy class. To achithefourth objective, the respondents
were asked to indicate why they joined adult litsgrarogramme. Their responses are

summarized in Table 4.31.

Table 4.31 Factors of Motivation

Motivator Frequency Percentage
Know how to read and| 41 34.2

write

Further my education 33 27.5

To improve my business | 27 22.5

To get a certificate 15 12.5

To get promotion 4 3.3

Others 0 0.0

Total 120 100

The information in Table 4.31 reveals that 41(34).2%adult learners were asked

what motivated them to enroll in literacy programatass, they said they wanted to
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know how to read and write for their personal depetent; 33(27.5%) respondents
enrolled because they wanted to further their etitucand therefore improve their
standard of living; 27(22.5%) respondents wantedcdguire knowledge and skills to
improve their business; 15(12.5%) wanted to geteatited certificate in order to seek
a job and help meet family obligations; and 4(3.3%)ye motivated to enroll in adult

literacy class in order to get promotion.

4.32 Learners expectations after completing literacprogramme
The researcher wanted to get information on aealtriers on what they expected to
do after completing basic education programme. Esilts are captured in Table

4.32.

Table 4.32: Learners’ Expectations after Literacy Pogramme

Programme Frequency Percentage (%)
Start Up Business 4 3.3

Expand My Business 23 19.2

Improve My Farming Methods 11 9.2

Read Bible by Myself 6 5

Continue With Education 19 15.8

Get Employed 3 2.5

Read and Write by Myself 54 45

TOTAL 120 100

Primary data
The findings in Table 4.32 indicated that |, 4(3)3%spondents wanted to start their
own business; 23(19.2%) respondents wanted to elx{iaair businesses; 11 (9.2%)

respondents wanted to improve their farming meth6d$%) respondents wanted to
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be able to read Bible by themselves; 19 (15.8%)aedents wanted to continue with
education; 3(2.5%) respondents wanted to get eradlogfter completing the
programme and 54 (45%) of the respondents wantée table to read and write by
themselves. This result means that majority of tal@alrners would like to be able to

read and write by themselves.

4.32 Suggested Ways of Improving Programme
The sampled 120 respondents were asked throughianresres to suggest what can
be done to improve the adult literacy programmehim sub-county and table 4.32

below shows their responses.

Table 4.33: Ways of improving literacy programme bythe Government.

Responses Frequency | Percentage (%)
Government to provide adequate programme 15 12.5

funding

Learners to have own classes 31 25.8

Provision of adequate teaching/learning materials | 41 34.2

Employ more teachers 14 11.7

Offer free secondary school for Adults 13 10.8

Provide elderly with reading glasses 6 5

TOTAL 120 100

Primary data

The Information in Table 4.33 revealed that outl@D respondents, 41 (34.2%)
respondents suggested that in order to improveptiogramme, the government
should provide adequate teaching and learning reesu 31(25.8%) respondents

indicated that having their own classrooms awaynfrpupils would improve the
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programme participation;15 (12.5%) of the respotslevanted the government to
provide adequate funding to the literacy programust as primary and secondary
schools capitation; 14(11.7%) of the respondenisesaploying more teachers as the
best way to improve the programme so that theyliggcy services not far away
from their homes; 13(10.8%)of respondents ere @& Wew that offering free

secondary schools for adults would be the best wwaynprove the programme as
adult Kenya certificate of primary education gragsawould be absorbed at
subsidised tuition fees; and 6 (5%) of the respot&l suggested that elderly adult

learners should be provided with reading glasses.

4.33 Number of Years in Service

The interview schedule used to gather informaticomf divisional adult education
officers sought data concerning number of yearseo¥ice in the programme. One
officer had 10 years experience and another onedt2yexperience as adult education
officers. This means that Adult Education Officatshe division are able to provide
the required information on adult literacy educatiprogramme (District Adult

Education Office, Rongo 2015).

4.34 Improving Access and Participation in Adult Edication Programme
This section contains summary of suggested wdysmproving access and
participation by the adult education officers idatmn to attendance, enrolment,

completion rate, drop-out and retention rate areapsured in Table 4.33.
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Table 4.34: Suggested Ways of improving literacy mgramme by the

Government
Factors Suggested Ways to improve Access and Paiiation
Attendance Provide adequate teaching and learning materials.
Shift programmes to be initiated in the morningeafoon
and evening
Learners should have their own classrooms.
Enrolment Introduce men only classes

Fund learners income generating activities(IGASs)

Government to fund the programme through capitation

Completion Rate

Promote learners to the next level automatically

Centres to be established in accessible locations

More post-literacy centres to be established

Drop-out Rate

Independent centres of learning should be estaalish

Fund economic activities in learning centres

Initiate guidance and counselling programmes

Transition Rate

Credible proficiency certificate should be given

Adult graduates should be given free secondargatthn

Primary data

The information in Table 4.34 shows suggestions homv to improve literacy

programme in Rongo Sub-county.

4.35 Factors of learning response to access on teag strategies in other

literacy programme and the participation of learners.

The researcher wanted to find out on informatioriastors of learning and teaching

strategies. The information is captured in Tab854.
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Table.4.35: Effects of Factors on Learning

Factors

Effects on Learning

Socio-Economic Causes drop-out and absenteeism to tend for economi
activities
Consumes precious time for learning hence absesnmteei
Relocation and migration in search of jobs hence| no
learning
Brings about conflicts due to negligence of fancsihores
Learning and Inadequate teaching/learning materials drag syflabu
Teaching Resources coverage
Absenteeism for search of learning materials ermps @nd
books
Poor quality materials causes delay in writing etsars
Language of Drop-out of learners who do not understand , *Diwdl
Instruction which is language of instruction.
Delay of learners in understanding concepts
Learners stagnate in basic literacy level
Age factor Causes drop—out since adult learners decline sharin

facilities with children

Others feel that learning has no effect

Age gap between adult learners in same classroom

Primary data

4.36 Observation Report on Availability and Adequayg of Learning Resources

This section contains equipments, infrastructuie r@sources that the researcher was

able to see while visiting centres in Rongo subrtpwhere the study was taking

place. His findings are captured in Table 4.36.
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Table 4.36: Observation Report on Availability and Adequacy of Learning
Resources

Types of| Available Not Available | Adequate Not Adequate
Resources
F % F % F % F %

Library _ _ 24 100 . . 24 100
Learning 15 63 9 37 4 17 20 83
Resources
Physical 23 96 1 4 4 17 20 83
Resources
Furniture |4 17 20 83 4 17 20 83
Lighting 1 4 23 96 1 4 23 96
System

Primary data

The results in Table 4.36 revealed that in allliatiieracy centres in Rongo sub-

county, there were no libraries available in all(2800%) centres; learning resources
were available in 15(63%) centres but not adequmt@0(83%)centres; Physical

resources were available in 23 (96%) centres, vaitable in 1(4%) centre, adequate
in 4(17%) centres only and inadequate in 20(83%jres; Furniture was available in

4(17%) centres that were funded by the governmanhg KESSP programme, not

available in 20(83%) centres, adequate in 4(17%)res and not adequate in 20
(83%) centres; Lighting system was only availabld. i(4%) centres, not available in

23(96%)centres, adequate in only 1 (4%) centrenah@dequate in 23 (96%) centres.

Results from the analysis indicate that there igose inadequacy in learning
resources which are key and crucial in adult leanaccess and participation in

literacy programme.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter gives a summary of the findings, assions and recommendations
drawn from the study findings. The main objectifelis study was to establish the
influence of cultural and institutional factors Ancess and Participation of Adults in

Adult Literacy Programme in Rongo Sub-county.

5.2 Summary of the Research Findings
The study findings are presented below under tem#és covered in this study. These

include demographics and objectives of the study.

5.2.1 Demographic Characteristics of the Respondesnt

The study results revealed that there were disparit the gender representation.
Majority of learners (87.5%) included in the studgre females. It was also noted
that the two divisional adult education officers time study were also females

.Majority of the respondents (80%) in the studyevabove 40 years and above.

The study results also showed that most adult éearimterviewed were in level 1-
3(40%) of non-formal stage. Adult education offiseat sub-county level attained
secondary education academic qualification. . Data the two divisional adult

education officer's had varied working experiencase had 10 years and the other
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one had 12 years as adult education officers iritdracy programme. The study also

revealed that they were only given in-service cesitshen they were employed.

The analysis again indicated that majority of atkdiners (75%) were married while
divisional adult education officers were marri&bhme 54.17 % of the respondents
had more than four children (4). Majority of thespondents (55%) indicated that
their main occupation was peasant farming. Over 8if%he sampled learning

respondents indicated that they were using prireapol facilities for their classes.

5.2.2 The Attendance Rate of Adult Education Learnes in Literacy Programme
The study revealed that attendance rate for adainhers in literacy programme have
been very low with 56.8%. In addition, learners everot subjected to full-time
learning as they only learn for two hours for thogys in a week. The attendance
rates were higher for females than males. Factas ibfluence attendance rate in
Rongo sub-county are socio-economic (72.8%), beaai (52.3%) and
psychological (50.9%). The findings further showvieat reasons responsible for drop-
out were lack of finances for adult learners tot dnsbuying teaching and learning
resources; family chores; stagnation at basicalitgtevel; lack of on learning centres
as they are situated in primary schools where tbeildren and grandchildren learn;

domestic violence; alcoholism and distance of #n&res from learners homes.

5.2.3 Factors Influencing Learners Participation inAdult Literacy Programme
The study findings revealed that absenteeism amualgs was higher than females.

The study also showed that socio-economic and ieg@nd learning resources had
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strong positive effect on attendance, drop---owngletion and retention rates.
However, the study noted that age of the learmeethods of delivery and language
used for content delivery had minimal effect oreattance, drop-out and completion

rate of learners.

5.2.4 Relationship between Motivation and Attendare in Adult Literacy
Programme

The learner respondents were asked to score dadtws that motivated them to join
adult literacy programme. The biggest motivationr fipining adult literacy
programme from the findings among the majority edrhers (34.2%) was to know
how to read and write. Most (45%) of the responsleme mature people and they
would like communication between them and otherpfedo be confidential. The
second motivation according to respondents wasrtbdr their education (27.5%) as
they have seen the benefit and importance of educé&om those who have gone
through the process. The other motivators for aldatners were desire to improve
their businesses (22.5%), (12.5%) get a certificatel a promotion (3.3%)

respectively.

5.2.5 Relationship between Marital status and Attethance in Adult Literacy
Programme

Marriage gives individual added responsibilitiesiathare compounded when by the
fact that majority of learning respondents had ntben four children and above to

take care of. The study revealed that majorityashgled respondents who attended
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literacy programme, were married and therefore iamgerhas not deterred them from

pursuing adult literacy programme.

5.2.6 Availability and Adequacy of Learning/Teachiig Resources

The data from the study indicated that there werdibraries in all learning centres
sampled in Rongo sub-county. Learning resource® \agailable but inadequate in
some centres. Physical resources were also awailaldome centres but inadequate
and some were not very conducive for learning. Fume was only available in four
centres that were funded by the government thrazgghmunity support grant to
education components in Kenya. Lighting system ey available in one learning

centre but unavailable in twenty three centresand® sub-county.

5.2.7 Suggested Measures to Improve Access and Regation in Adult Literacy
Programme

1) Independent centres of learning for adult litggrarogramme should be established.
2) Adequate provision of teaching and learning miate would reduce absenteeism
and boost enrolment in Adult literacy classes.

3) The government should promote part-time adwathers to full-time teachers or
employ more adult literacy teachers in the literaoygramme.

4) Government should improve economic activitiedeafrners by funding income
generating activities (IGAs) in adult literacy cerst

5) Many adult centres should be opened or estauligh every sub-location in Rongo

sub-county so as to bring adult literacy prograncinser to potential adult learner
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6) Government should also provide fund capitatoadult literacy programme just as

is done in primary and secondary schools.

7) Government should put more emphasis on freensieecy schools for adults in

order to cater for private Kenya certificate onpairy education graduates.

5.3 Conclusion

Based on the results of the findings, the followtegclusions have been made:

1)

2)

3)

4)

5)

Adult education officers in the study were not aadtally and professionally
trained. In academic they only attained secondadycation level and
professionally they only attained certificate in uMd education yet serious
implementation of the adult literacy programme he divisions entirely depend
on their guidance on curriculum delivery.

Majority of beneficiary in literacy programme arenfale learners as men only
represents 12.5% of the total 120 respondents sahwhile females represent
87.5% from the study findings. This is becauseealr fof competition amongst
female and males and also because of some cuituotiser communities..
Enrolments and Attendance rate for adult learnakse tbeen very low in Rongo
sub-county. The attendance rates were higher dorales compared to their
counterparts.

Factors that influence enrolment, attendance, drdgpand completion rates in
Rongo sub-county are social, economic, and attialdi

Staff in the adult literacy programme have not radesl in-service trainings

regularly.

60



6)

7

8)

9)

Age of adult literacy learners and language used@dotent delivery had minimal
effect on enrolment, attendance, and drop-out antptetion rate of the learners.
Marriage does not act as deterrent to pursuingt ditledlacy programme as 75%
out of the 120 respondents interviewed through tip@saire were married.
Reasons why adult literacy learners fail to attetasses include : distance
between the learning centres and their homes;daeaknple time due to economic
activities; strict home chores; lack of financesctust share in the purchase of
learning materials; inadequate learning materialgur learning centres; majority
of potential adult learners feel that they are #tbto join classes and sharing of
classes between males and females as males feaetitom and due to cultural
barriers in some communities.

Adult learners are motivation in adult educatisnthe desire to learn skills in

areas such as agriculture, home science and actigsiness education.

10)Drop-outs are due to factors such as socio-econommedequacy of

teaching/learning resources, strict family chorasd distance of centre from
learner’s homes, lack of trained personnel on emgrigsues in adult education,

scarcity of teaching staff and lack of male onlyssles.

11)Teaching and learning resources were availablenbuadequate in all centres in

Rongo sub-county. There was no centre with a §beanrd therefore it is difficult

to improve and encourage reading culture.

12)In-service training and refresher courses lackhendirectorate to boost personnel

skills.

5.4 Recommendations

The study recommends that-:
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ii)

Vi)

vii)

Adult literacy programme campaign should be enhadnie boost learner
enrolment and attendance in adult literacy progranmiRongo sub-county.
Staff implementing adult literacy programme at &dvels should be
academically and professionally trained for effestidelivery of adult
education curriculum.

After completion of adult basic literacy programrak learners should be
automatically promoted to post literacy level willhosubjecting them to
proficiency test.

Honoraria payments for part-time teachers whosecsoaf income is only
teaching adult literacy learners should be improfrech 2,000 per month to
10,000 or they be employed on full-time basis asesthave worked for the
directorate for more than nine years and becausg #ne the majority of
teaching staff in Rongo sub-county and Kenya asalav

More adult literacy education teachers should bpleyed in the programme
so that they open centres closer to learners.

Because some males fear sharing class with fentsdeause of fear of
competition and cultural barrier, men only classksuld be opened in every
sub-location in Rongo sub-county.

The government should fully support the adult #itgr programme through
adequate funding as recommended by UNESCO (200)oatf the ministry

of education budget in all countries of the world.
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5.5 Suggestions for Further Research

Based on the findings and recommendations of tndysthe researcher suggests that

investigations should be carried out in the follogvareas:

i) A study on the cost of financing adult literacy eation programme and its
effect on Access and Participation in Adult litgrgcogramme.

i) Area of further research include study to mainstreadult education

programme with both primary and secondary educatimuld be carried out.
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APPENDICES

APPENDIX I: QUESTIONNAIRE FOR ADULT LITERACY LEARN ERS

1. Indicate your Gender. Male[ ] Female |
2. Indicate with a tick{) your age in years
Under 18 years[ |
19- 25 years | ]
26 -32 years | ]
33-39years | ]
Over 40 years [ ]
3. Indicate with a tick\) your marital status
Married [ ]
Single [ ]
Widow [ ]
Widower [ ]
Divorced [ ]
Separated [ ]
4. Indicate with a tick\) the number of children you have
a.None [ ]
b.Oneto Two[ ]
c. Threeto Four[ ]
d. Above Four [ ]
5. What do you do for a living? Tick/ your answer
Salaried [ ]
Peasant Farmer [ ]
Self-employed [ ]

Casual labourer [ ]

6. Where does learning take place in your centie (V) one only
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a) Community hall [ ]
b) Primary school [ ]
c¢) Church [ ]
d) Under a tree [ ]

7. To what extent do the community factors affecess and participation of the

programme? Indicate with a tick)(your agreement
Community Factors Strongly Agree  Agree Not Agree

L

(i) Does our culture encourage

women to join adult classes

(i) Men don’t feel comfortable to
be in the same class with

women

(iif) Community does not value the

literacy programme

(iv) Many spouses discourage
their partners from attending

class

home

(vi) Adult learning centres are not

conducive to learning

(vii) Chairs are not good for

adult learners

(viii) Inadequate learning

[]

[ ] [] [ ]

[ ] [] [ ]

[ ] [] [ ]

(v) There is too much work at |:’ \:’ D
[ ] [ ] [ ]
[ ] [ ] [ ]
[ [] [ ]

materials
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(ix) Parents give education of |:| \:’ \:’

their children priority

(x) Majority of people feel that [ ] [ ] [ ]

they are too old to go to
school

8. To what extent do the institutional factorieef access and participation of the
programme? Indicate with a tick)(the usefulness of subject taught in the literacy

centre

Institutional Very Useful Useful Not

Useful

Do you find the following subjects

useful

a. English

b. Kiswabhili

c. Number Work
d. Reading

e. Writing

f. Agriculture

g.Home science and Craft

Juooddgd
HpERERERNRNNE NN
HREREREANRNAE NN

h.Business Education
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9. (a) What is the approximate distance in kiloe&from your home to the centre?

a. Less than 1 kilometre [ ]
b.1 -2 kilometre [ ]
c.3 - 4 kilometre [ ]

d.Over 4 kilometre [ 1]

(b) Does distance to the learning centre preveatfsam attending class?

Yes [ ] No [

10. What motivated you to enrol in adult class?werswith a tick /)

a) Know how to read [ ]

b) Know how to write [ ]

c) To improve my business [ ]
d) To get a certificate [ ]
e) To get promotion [ ]

Others, Specify

]

11. Listed here below are some of the causes efhddsism by adult learners.

Indicate your agreement in the appropriate column.

Reasons Strongly Agree

Poor teaching

Distance of the centre

Don't like the teacher
Teacher always absent
Teacher comes to class late

Teachers dress code

HERNRERENE

HERERERENE

Agree

Not Agree

HERERERERE

7
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12. What are you intending to do after completidglgliteracy programme? Please

explain

13. If yes then, how much was the funding in Kesly#lings

15. Suggest what can be done to improve the prageam

a.
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APENDIX I

INTERVIEW SCHEDULE FOR ADULT EDUCATION OFFICERS AT THE
DIVISION/WARD

1. What is the name of the division

2. How many centres are there in this division

3. How long have you worked in this division as anladducation officer?

4. How would you rate the attendance of adults torditg programme in this
division?

5. What factors do you think would influence the attemce of males /females to
literacy education programme?

6. How would you rate the adult learners drop-outiiardcy programme in the

division?

7. What is the rate of absenteeism of adult learmetise literacy programme in this
division?

8. What factors do you think influence adult learressenteeism in literacy centres

9. Are there community learning resource centresimdtvision?

(a) How many are they?

(b) How adequately are they equipped?

10. On average how many adult education learnarssits from literacy to post-

literacy by Gender?

11. What factors do you think influence completrate of adult learners in literacy

programme?
12. How many years of experience do you have aslat education officer?
13. How many adult education teachers are in tikisidn?

14. What factors do you think influence participatiof adult education learners to
adult literacy programme?

15. What in your opinion do you think should be édwo improve the following

aspects in Adult literacy programme?
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a. Transition rate b. Drop-out rate
c. Completion rate d. Enrolment

16. What effects do the following factors have alulaeducation learners in adult

literacy programme?

a. Socio-economic

b. Age

c. Learning and teaching resources.
d..Learning and teaching methods
e. Language of instruction

f. Learning environment

17. Suggest ways that help to improve adult bagiccation programme in this Sub-

county?
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APPENDIX Ill: OBSERVATION CHECKLIST

Type of Resources | Available | Not Available | Adequate Inadequate

Library

Learning materials

Physical facilities

Chairs

Tables

Cupboard

Chalkboard

Lighting

Income Generating

Activity

74




APPENDIX IV: RESEARCH AUTHORIZATION

-
i

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9" Floor, Utalii House
2241349,310571,2219420 Uhuru Highway

Fax: +254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

10" August, 2015
NACOSTI/P/15/8982/6440

Edwin Otieno Owaka
University of Nairobi
P.O. Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Influence
of institutional factors on access and participation in adult literacy
programme in Rongo Sub-County, Migori County, Kenya,” 1 am pleased to
inform you that you have been authorized to undertake research in Migori
County for a period ending 14" August, 2015.

You are advised to report to the County Commissioner and the County
Director of Education, Migori County before embarking on the research

project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

Mheszare
SAID HUSSEIN
FOR:DIRECTOR-GENERAL/CEO

Copy to:

The County Commissioner
Migori County.

The County Director of Education
Migori County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certified
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of UNIVERSITY OF NAIROBI, 0-40103 Fee Recieved :Ksh 1,000

KISUMU,has been permitted to conduct |
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for the period ending:
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