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ABSTRACT
This study discussed the contribution of the ChuMissionary Society (C.M.S) in the
development of girls’ education in Western KenyaisThas been done by documenting the
history of Butere Girls High School from 1957 td0Z0 The study is based on an analysis of both
primary and secondary data. It is a contributioth® study of history of education, specifically

the study of Christian missions and developmermdofcation in this country.

The study begins by discussing the origin of thiel.S.and its early evangelical and educational
activities in Western Kenya. Although the C.M.S lwan East Africa started off at the coast in
1844, its spread to Western Kenya was not dirdobiyn the coast but via Uganda. Since they
used education mainly as a tool for evangelismy fbeused on formal education through the
school. Their first school to be established inrégion was Maseno in 1906. It was described as
a Christian base from which the gospel was to bdechfar and wide into the surrounding

country. From Maseno, the C.M.S moved to Buter&dinh2.

Establishment of education for girls in Western ¥anjust like in the rest of the country lagged
behind that of boys. When Butere Girls (primary @&uh was started in 1916, the aim of the
C.M.S was not to educate women for employment, tbuprepare them for marriage. The
purpose of Butere therefore was to train women wbald be married to the village Christian

elite.

The period after 1945 however saw major changesduncation in Kenya as influenced by
among other things the effect of the Second Worlt %hd the Ten-Year development Plan. The
elite of the early inter-war period began challaggmnissionaries to offer education which would

enable social and economic advance. This demanbidgber education for girls together with

Xi



the implementation of the Beecher Report, amongrdidctors saw the development of Butere

Girls to a secondary school in 1957.

After its establishment, Butere developed intoghhy performing school and became valued by
the community and the entire country. In 1957,aswanked as the second best protestant girls’
high school in the country, after Alliance Girlsveat though, the school faced a number of
challenges especially after 1980 mainly concernirigastructure, management and discipline
which stifled its development. As a result, it last prestigious position when its performance
started dropping in the 1980s. Despite these aigdle, the study shows that the school has had a

lot of influence to the community especially in edtional and socio economic fields.

The study concludes that, the Church Missionaryiegdpenade a significant contribution in the
development of girls’ education in Western Kenyaddmonstrates the importance of education

for leadership and empowerment of women.
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CHAPTER ONE

1.0THE BACKGROUND TO THE STUDY, PURPOSE AND PROBLEM

1.1 Background to the Study

The development of western education in Africa basn bound up inevitably with missionary
work. The earliest contact with western educat®attributed to the Portuguese who first came
as explorers and settled along the West and Eastaffcoasts (Sifuna and Otiende, 1994).
Augustinian Friars from Portugal worked at the ¢das a short period in the feand 17
centuries. In 1557, they established a monasteMamibasa, and about the same time, began
work at Faza and Lamu. The Friars confined thermeselat the coast where Portuguese
administrative influence had been established. Aigh these missionaries did not remain to
take up sustained evangelical work, they howeversard to have made sporadic contacts with
the local population among whom they are said teeheonverted six hundred people by
1959.After the departure of the Portuguese, thehiags of the friars died out (Sifuna and

Otiende, 1994).

The second wave of Christian missionary activityswhat of Ludwig Krapf and Johann
Rebmann who arrived at the Kenyan coast in 1844184 respectively. These two were sent
by the Church Missionary Society (C.M.S). The C.MaSmissionary wing of the Anglican
Church, was founded in 1799 following the evangglievival in England in the B8century

(Odwako, 1975).

Krapf and Rebmann moved from Mombasa a predominatislim town and established their
first station at Rabai in 1846 among the Mijikenttawas here where they began the task of

setting up a school for rehabilitating the forméaive children and provision of industrial

1



education with a purpose of enabling them to béregant (Anderson, 1970). This followed

their rescue by British war ships in the Indian &gceafter which they were taken to Mombasa.

The abolition of slave trade had far reaching effemn missionary activities. Captured usually
from the interior tribes, the freed slaves had dmmeto be educated to survive in the alien
conditions of the coast. On the other hand if ééine they could be recaptured and turned to
slaves. The problem of slaves therefore did muchatteact missionaries and the British
Government’s involvement in missionary enterpribiis led to the establishment of the freed
slaves’ station at Frere town near Mombasa in 1848as a kind of school. By the late 1880s,
the school had over 300 pupils. The curriculum esspted reading, writing and arithmetic(3Rs)
and the teaching of English and Kiswahili. Vocasibsubjects were also taught. Students
attended classes in the mornings and did somevatitth in the afternoon hours (Sheffield,

1973).

These early missionary activities were mainly cetht@long the coastal region. This was due to
lack of proper systems of communication and inggcpresented by some hostile communities.
This situation however changed with the establisitneé the colonial rule in 1895 and the
building of the Kenya — Uganda Railway (1895 - 190/ith this, missionary activity spread to
the interior (Sifuna, 1994).From Rabai, and thestaageneral, the C.M.S. radiated into several
parts of Kenya. Western Kenya which was administet until 1902 part of Uganda was also
part of the Uganda Diocese until 1920 when the wairkhe Uganda Diocese in the area was

transferred to Kenya; Diocese of Mombasa.

! Annual Report of CMS for Africa and the East,19%5%6
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The C.M.S began work at Vihiga in 1905 only to shif Maseno in 1906 following a mutual
agreement with the Friends African Mission (F.AWhp had begun work among the Maragoli
in 1902 (Osogo, 1994).With Maseno as its base,Ghd.S. moved to Butere in 1912 and
established a mission station there. As its sestettbn in the region Butere was chosen, among
other reasons, because of the advent of the raibmdythe perceived threat of Islam (Lohrentz,
1977).At this time, the extension of the Ugandaliay from Kisumu to Mumias was under
consideration. The C.M.S. however could not estldi station at Mumias, the preferred choice,
because the Catholic Mill Hill Fathers (M.H.F.) haldeady opened a station there in 1904. They
were thus obliged to look elsewhere in compliandth whe government policy of requiring a
distance of at least ten miles between stationdiféérent societies (Richards 1956, Lohrentz
1977).Buterewas therefore chosen. It was pionebéseddrchdeacon Walter Chadwick who
started his missionary work in Uganda. In April 689Walter Chadwick was joined by his sister
Jane Chadwick to begin work among the women and gir Western Kenya. This laid the

foundation of girls’ education in the region.

The initial missionary education for girls in Weasté&kenya however was merely an extension of
boys’ education. It was to provide empowermenthi® African men as opposed to the women
and girls to whom it was being offered. Missionaneere mainly concerned with training girls

who would later on marry the mission boys. Thereftre main aim of C.M.S. in setting up

Butere Girls School in 1916 was to have such wathldished among the Luyia women and
girls. It is worth noting here that formal educatifor girls by European missionaries was only
seriously considered in Western Kenya, after missioys exerted pressure on their need for
marriage partners. In 1913, Yona Orao, one of #reos mission boys at Maseno School had

raised the issue with Miss Edith Hill, a visitingssionary from Uganda. He said;



You English people are doing a wrong thing. Youedacating and leading us to
Christ but you are doing nothing for our girls.dlhthat mass of huts there is not
one Christian girl whom | can marry. Are we to ldychalf Christian? What will
our children be like? (Richards, 1956:25)

In 1924, the colonial administrators’ policy on edtion was influenced by the recommendation
of the Phelps-Stokes Commission. The commission masdated to survey educational
programmes and needs and the extent to which tleeg being met. Among other things the
commission considered the education of women arid gs an integral part of the education

system (Oldham, 1927).

In 1949, the colonial administration appointed ampussion under the chairmanship of
Archdeacon Leonard Beecher, “to inquire into the@@g¢ Content and Methods of African
Education”. The Beecher report recommended thata$ fundamental that boys’ and girls’
education be placed side by side and principlefiexpwith equal force to both (Beecher Report,
1949).The report also, observed that the few seamgnschools at the time were not enough to
cope with the increased numbers of primary schealérs. In addressing the problem, the
committee recommended the establishment of an iaddit sixteen secondary schools by
1957(Beecher Report, 1949). Butere Girls High Sthibe subject of this study, was among
these schools. Others proposed for girls boardoigpds in western region were; Ng'iya,

Kaimosi, Bunyore, Rang’ala and Eregi.

Butere was started due to the fact that the AfriGaris High School, Kikuyu (currently the
Alliance Girls High School), started in 1948, wasahle to satisfactorily meet the demands of
Western Kenya. Apart from this, in the early paftl850s there was political unrest in the

country. This unrest was brought about by the stdtemergency in the country and was



particularly in the Central Province where this@ahs situated. As a result, parents in Western

Kenya were not very enthusiastic to send their btarg to this troubled area (Odwako, 1975).

Consequently, Butere Girls High School, startedl®b7, became the first girls’ secondary
school in the area. It developed into an importamtre for women education in Western Kenya.
It is in this context that Butere Girls High Schaslan important subject of study. Its role in

giving the early girls in Western Kenya formal edtion is of critical importance.

1.2 Statement of the Problem

The education of women in Kenya has always beerbgst worthy critical investigation. Since
history gives insight into the present and fututeM.S’ education for girls in colonial and
postcolonial Western Kenya is an important subjeshich deserves a serious
investigation.Although a number of studies haveady been carried out on C.M.S, none of
them has focused on the mission’s establishmeamt gifls’ secondary school. As a result, the
engagement of girls in Western Kenya with missidacation has received very little focus. The
historical development of Butere Girls High Schoothis region has also not been documented;
despite its being the first girls’ C.M.S. secondaghool in Western Kenya. After its
establishment, this school became an excelleritutish, the second ranked African Girls High
school in early 1957. Its role in transforming tives of girls and women in the country deserves

documentation.

This study set out to investigate the role of C.MnShe establishment and development of girls’
education in Western Kenya. This has been done doysfng on the establishment and

development of Butere Girls High School from 19672007. Efforts have also been made to



show the impact of this school on the educatiosairations of the local community and the

entire country.

1.3 Objectives of the Study
The main objective of the study was to examinerthe of the Church Missionary Society in the

development of girls’ education in Western Kenya.

The specific objectives of the study were:

1. Examine the role of the Church Missionary Sgcietthe establishment and development of

Butere Girls High School.

2. Trace the historical development of Butere Gitigh School from 1957 to 2007.

3. Analyse the influence of the school on the etlacal aspirations of girls and women in

Western Kenya.

1.4 Research Questions

To realize the above objectives, the study setmahswer the following research questions:

1. What role did the Church Missionary Society pillaythe establishment and development of

Butere Girls High School?

2. What factors led to the establishment of Bu@irés High School?

3. How did Butere Girls High School develop fronbZ%0 20077

4. How did the establishment of Butere Girls Higth&ol influence educational aspirations of

the local community and contribute to the developnad girls’ education in Western Kenya?



1.5 Significance of the Study

The study on the establishment and developmenirlsf gducation is very important. Today as
we grapple with the role of education in empowermgmen, history gives insight into the
present and shapes the future. The study of theaéidnal activities of the C.M.S. is vital

because this mission group was one of the mosieanfial missions that not only evangelized

but also established many educational institution&/estern Kenya in general.

This study, apart from giving due recognition tce tic.M.S, an organization which has
contributed a lot to the development of educatiothis country, has also come upwith findings

which have added new knowledge to the developnfemstory of education in Kenya.

1.6 Scope of the Study

This studyanalysed the role of the C.M.S in theettgyment of girls’ education in Western
Kenya. However, not all C.M.S mission girls’ schoulere studied as it basically focused on the
historical development of Butere Girls High Schasla case study for this investigation. The
study mainly concerned itself with the C.M.S’ edumaal activities in Western Kenya especially
the events leading to the establishment and dewedop of Butere Girls High School. The
findings of this study may not apply to the edumadil activities of C.M.S in other parts of the

country.

The year 1957 was taken as ideal to begin thisydbedause this is the year when Butere Girls
High School was started. This was in response ¢oirthreased demand for more secondary
education for girls. Butere Girls High School beeatie first girls’ secondary school established
by the C.M.S. in Western Kenya. On the other ha@@,7 was deemed the appropriate year to
terminate the study. This is because it is thisr yelaen the school held her Golden Jubilee
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celebrations. Secondly, this enabled the researaimgie time to give a detailed account of

Butere Girls School and its contribution to the ooumity and the nation as a whole.

1.7 Limitations

This study relied heavily on opinions of people whithessed some of the activities of the
C.M.S missionaries, such as priests, head teactesmshers, administrators and old students.
Opinions of people while reporting on events howeead to differ depending on varied factors
that shape such opinions. To reduce the effedisesk limitations on the results of the study; the
researcher used a large sample of informants tbablwrated conflicting viewpoints and

opinions.

1.8 Operational Definitions
Evangelization has been used to refer to the process of pergy@diicans to accept the new

faith and the white man’s belief system.

Missionary is used to refer to European Christians who clditeehave the burden of educating

and spreading the Good news to Africans.

Secondary schooln this study has been used to refer to the setmrel of formal education
which comes after primary school, is offered inrfgiears and which then leads to higher

education.

1.9 Organization of the Project
This project was organized in eight chapters. Gitaphe introduced the study and included the

background, statement of the problem, significaamo@ scope of the study. Chapter tworeviewed



related literature, while chapter three dealt wiile methodology used in the study. Chapter
fouranalysed the C.M.S. origins and early actigitim Butere. Chapter fivedwelt on the
establishment and development of Butere School ft8@6 to 1957 while chapter six dealt with
the Girls School from 1957 to 2007.Chapter seveamdhalysed the influence of Butere Girls
High School to the local community. Finally, chapééght gave the summary, conclusions and

recommendations of the study after which suggestionfurther research was made.



CHAPTER TWO

2.0 REVIEW OF RELATED LITERATURE
2.1 Introduction
In this chapter, literature which is related tws tftudy wasanalysed and discussed. Many studies
have been carried out on Christian missions andtatdun in Africa. A few of these works,
deemed most relevant to the topic of study, hawn leviewed so as to inform and clarify the
study. The literature reviewed focuses on: the lbgweent of Western education in Africa, the
development of Western education in Kenya, the S.Mind education in Western Kenya,

education for girls and Butere School and its iefice to the community.

2.2 The Development of Western Education in Africa

The history of Western education in many Africaruminies is basically interwoven with the
history of the Christian missions. It is the misgides who pioneered western education. They

took schools as the most effective avenues towatdslucing Africans to the new faith.

In documenting the emergence of the African eliteNigeria during the I%entury Ajayi

(1965) shows clearly how Christian missionariesdus®e church and the school to bring social
changes in Africa. The school introduced to theicain new forms of literacy as a means of
civilizing them. This according to Ajayi was dortedugh the establishment of boarding schools

on mission stations to isolate the African convédm the rest.

Ayandele (1966) contends that in deviating froneiangelical origins and purposes, missionary

education came to be embraced by the Africans aseans of being enlightened on their
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positions in the colonial period. The impact of thessions on the wider society came to be felt

when mission educated Africans became notable malists.

Scanlon (1966) however argues that Christian mmssies in Africa tailored education and
administered it to serve their own colonial endsitda (1975) contends that early European
explorers, missionaries and traders all expresgadas opinions in varying degrees on the
characteristics of African people and used thidefining the method and restricting the extent

of education that the Africans received.

Kipkorir (1969) argues that missions prepared tteebeducated African Christian leadership to
serve both Europeans and Africans. A similar visvineéld by Ochwada (2007) who argues that
the encounter of Africans with the European colstieand Christian evangelists at the start of
the 28" century opened new frontiers of social relatiotsclv brought fundamental changes in

the African social relations.

Sifuna (1990) traces the origins of western edooain Africa, a process that started with the
coming of the Portuguese in 1498. He however shins education started only in the™9

century when the Europeans and American missiogiaryps targeting ex-slaves saw education
as an effective tool for transforming them. Sifudentifies Christian missionaries as people who
played a leading role in introducing Africans tostegn education, through actively establishing

schools.

It is noted that several studies have been caoigdn the contribution of various missionary
groups to the development of western educationfiic#® These studies have shown that the
impact of the missions on the wider society camdddfelt when mission educated Africans

became notable nationalists. However not much le&s lmone to analyse the impact of this
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education to the women. This study intends to show mission educated girls became agents

of social change.

2.3 The Development of Western Education in Kenya

In analysing the evolution of formal educationkenya, Osogo (1971) discusses how formal
education was introduced in Kenya by missionanethé 18' century and how they established
in 1846 the first mission school at Rabai near Masah Bogonko (1992) on the development of
western education in Kenya has explored the miasyoroccupation and their subsequent

building of churches and schools.

Connolly (1975) studied the American MissionarytBstant groups in Kenya between the years
1923 and 1946. The work analyses the divergendbeafiogical views and how they affected

educational work of the Church of God Mission amotigers in Kenya. The study contends that
much of the education in the church of God missias on industrial and vocational teaching to

produce African men and women who could improvecthaditions in their villages.

Kipkorir (1969) while tracing the history of Alli@e High School contends that missionary
activities led to the emergence of an elite groipemple who have served Kenyans in different
capacities. Heargues that the first modern eliteeevio be found in the church rather than the
state.Osogo (1970) on the other hand looks at thlg Bhost Fathers towards the development
of secondary education in Kenya by documentinghib®mry of Kabaa-Man’gu, the first catholic

secondary school in the country.

Wasike (1999) has documented the contribution ef Rnends Africa Mission (FAM) to the
development of education in Western Kenya. Hisystadks in detail at the establishment of the

Friends School Kamusinga (1950-1985) and indic#tes it is not the missionary who only

12



influenced the kind of education that they offebed that other factors also came into play. The
study goes ahead to reveal that serious educatitisédrities among the northern Friends and

the political activities of Dini Ya Msambw@YM), forced the colonial government to relocate

the Friends Secondary School from Kaimosi to Kangssin 1957.

Most of the studies carried out on the developneéntvestern education in Kenya have shown
the role played by Christian missionaries in theeltlgpment of education in this country.
However, not much has been documented on the tayeg by the C.M.S. to the development

of girls’ education in Western Kenya.

2.4 The Church Missionary Society and Education iWestern Kenya

Lohrentz, (1977) examined the pattern of educatidagelopments in North Nyanza. The study
points out that those areas that were evangeligethd C.M.S. advanced faster in terms of
African education than those of the Mill Hill Misgi (M.H.M.) and Church of God (C.0.G) due

to their differences in theological beliefs sinbeugh evangelism was the primary objective of
these three groups, it is the C.M.S. that weretrigim the beginning keen to use education to

achieve that goal.

Karani (1974) and Odwako (1975) both studied tie ptayed by the C.M.S. in the development
of education in Western Kenya. Karani documentsegtablishment of Maseno School and the
contribution that it made to the local communitguard Maseno and beyond. She also brings to
light the fact that C.M.S. had both an evangelaad industrial approach to education at the
Maseno centre. The study also gives backgroundnrd#tion to the setting up of the school
within its present locality. Odwako on the othemtialooks at the institutions that were

established by the C.M.S. in the region. He mestipimary schools, secondary schools and
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teacher training institutions. He identifies teach@ucation as one of the areas where C.M.S. put

a lot of emphasis.

From the literature reviewed in this sectionsitnioted that although studies have been carried
out to show the contribution of the C.M.S. to edimrain Western Kenya, none has focused on
the development of girls’ education. Even thoughteBel is mentioned in these studies, its

historical account is yet to be documented.

2.5 Education for Girls

Ng'eno (1973) in his study on Educational and RualtDevelopment in Postcolonial Kenya
states that girls’ education in Kenya lagged belinad of boys because of its imagined effect on
established traditions. He cites the aspects ditiomality as; the secondary role prescribed for
women in the decision making process within theitigand the community, and the view that
women are important to a family for economic coasations primarily. This is the view held by
the Phelps-Stokes commission which states thaastdue to the negative influence of the tribes

that girls’ education lagged behind that of boys.

A similar view is held by Greaves (1973) and Sn{itB73) who argue that education of girls
lagged behind that of boys because the attenddngidat school was for a long time resisted
by parents. Greaves however adds that girls’ echucat Western Kenya also lagged behind

because the government and the missions neglécted i

There is a general consensus that the focus ghibs&ons was to train men as bread winners and
house-hold heads, while girls were trained as mgeripartners (Musisi, 1992; Kanogo, 1993,

2005). Most scholars argue that this was due tarttheence of the ideology of domestication.
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Onyango (2006) on her analysis of Luo women’s nagon of mission education extends this
argument when she states that this was so bechesmissionaries did not recognize African

cultures.

Odwako (1975) on the other hand in his study onGi.S. work in Western Kenya, notes that
the C.M.S. more than the government had strongnfgelthat if the women had to give the
children a suitable background for challenges ahtemh they (women) ought to be adequately
aware of these challenges. This is why the C.Mo8sidered it unwise to postpone any longer
the education of women in Western Kenya. Odwakdidaihe Kenyan government for being
rather too late in involving itself in the educatiof girls in Western Kenya. The government’'s
earliest attempt to show interest or concern fols’geducation in the region was in the mid-
1950s when such interest was directed to Butens,Girschool whose foundation had been laid

in 1916 by the C.M.S.

Some studies have shown that girls’ education khggehind that of boys because of its
imagined effect on established traditions whileeotliterature has shown that it was due to the
influence of the ideology of domestication. Howewveery little has been done to show how

girls’ education was established and even develap¥destern Kenya.

2.6 Butere School and its Influence on the Communnyit

Available studies on Butere and related topics hslvewn that the C.M.S. pioneered the

education of girls in this region. For example; iRids (1956) has documented the beginnings of
Butere Girls Primary School from 1916 to 1940. 8kscribes the establishment of this school
outlining the strategies and efforts of the C.Mu$.planting the school. She goes ahead to

mention some of the setbacks to the growth of thed at that time. These included the effects
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of the First World War as young men left Butere ammamen had to work on the land, so leaving
the school depleted, attack of diseases like naldgisentery as well as smallpox which led to
heavy mortality rates, famine and natural calamitiéhe also mentions the school curriculum

which emphasized on reading, writing and scripwitd sewing classes.

Omulokoli (2011) emphasizes the role of Elizabella@wvick, a C.M.S. missionary, in setting up
Butere Girls Primary School. He describes Buterkaasng been the second best ranked African
Girls High School in Kenya in early 1957 and that fany years its alumni distinguished
themselves by consistently reaching the highestidem their chosen careers. He goes ahead to
highlight that even by the standards of the e&#lcentury, those who learnt at Butere Girls
High School were adjudged to be the most advancedig the whole of Western Kenya at that

time.

The two studies which have mentioned work at But@rds have mainly focused on the
pioneering of education of girls at the school dgrihe early years between 1916 and 1940. The
establishment of the Girls High School and the dgraent of girls’ education thereafter remain

undocumented.

2.7 Summary of Reviewed Literature

In this chapter, literature related to this stu@g been reviewed. Out of this, it has been noted
that many studies have been done to show the bahbmns of various Christian missionaries to
the development of education in Africa and in Kenfyaw studies have also been carried out to
show the development of girls’ education in Kerigawever, in view of the research objectives,
not much has been achieved in the vital detailsaterequired to get a clear picture of the topic

understudy. Much has been studied about the C.MiSsionary group that first set up the
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institution under focus but little has been dortkesishow its contribution to girls education orto
give the historical background and developmenhi $chool. A strong case therefore has been
established on the need for this study on the tt@eC.M.S. has played to the development of
girls’ education in Western Kenya. This study sat to fill this gap by documenting a historical

account of Butere Girls High School from 1957 t®20

2.8 Theoretical Framework

The study was guided by the modernization theorichvbriginated in the 1950s. It is a theory
used to explain the process of modernization witlicieties. The theory attempts to identify the
social variables that contribute to the social pesg and development of societies while
stressing not only the process of change but &lsadsponses to it (Fagerlind and Saha, 1983).
It also looks at internal dynamics while referribg social and cultural structures and the

adaptation of new technologies.

Western education in the context of this theorwiswed as development which depended
primarily on the importation of political and solcéhanges believed to come about as a result of
modernization. This theory is relevant to the stirdthat it explains the coming of missionaries
and the process of evangelization which led toditg and the growth of schools. Missionaries

used education as a tool for evangelization a potiEat led to establishment of schools.

Modernization theory however has been contestedgdhwlars like Paulo Freire (1972) who
argues that the theory conflated modernization witbsternization. In this model, the
modernization of a society required the destructibthe indigenous culture and its replacement

by a more westernized one.
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Though contested, the researcher felt that thigrjheas the most appropriate to base the study
on. Modernization theorists see schools as critgmatial agents of change and modernity.
Schools in this context therefore are expecteddalcate modern values and attitudes that make

a society open to economic and technological adsaeat (Okwach and Abagi, 2005).
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CHAPTER THREE

3.0 RESEARCH METHODOLOGY
3.1 Introduction

In this chapter procedures and strategies that ussd in the study are described. The study set
out to investigate the role of the Church Missign&ociety in the development of girls’

education in Western Kenya, with specific referetwehe establishment and development of
Butere Girls High School. To meet this objectiviee past historical records were used for the

reconstruction and documentation on the happer@ndsvents of the problem under study.

3.2 Research Design

In this study, historical design was preferred bseat deals with the systematic search for facts
relating to research questions about the past.ubfirahis, the researcher set out to achieve a
better understanding of present institutions, prastand issues in education. Historical research
is “the systematic and objective location, evolatiand synthesis of evidence in order to

establish facts and draw conclusions concerningguents” (Sifuna 1995).

3.3 Sources of Data

The study utilized both primary and secondary sesiaf data. Primary sources entail first-hand
information collected from those who had some digdtysical contact with the events under
investigation for example eye witness reports angdiral documents like educational reports
and minutes, official school records among othBrgnary sources were mainly obtained from
the archives. These include the Kenya National #ed) the C.M.S. Archives, the Diocese of

Butere Library (Chadwick Library) Archives and tBatere Girls High School Library archives.
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Interviews were employed after the primary seawlolitain information deemed suitable to
supplement the gaps in archival material and adswatidate the documentary evidence from
primary sources (Sifuna, 1995). There are categafepeople who were interviewed in this
regard. They include former and current churchrsleéno were directly involved in the C.M.S.
educational activities, former head teachers, tef@chnd students of Butere Girls High School
and some significant leaders like retired chiefsowitnessed when some of the events took

place.

In identifying key informants from the above categs, the researcher used purposeful sampling
method. This means that the researcher conscidesiged who to include in the sample. Those
chosen were deemed to have information that waseseptative or typical of the entire

population. Besides saving time, the sampling teglenselected typical and useful cases only
(Oso and Onen, 2008). In order to eliminate hilas,informants were not sought among the

Anglican faith only but also across other religidaishs.

Secondary sources of data are those in which treopegiving a description of a given event
was not present when the event took place but higsreceived his/her description from another
person who may not have necessarily observed ildeesant directly (Borg and Gall, 1983).
The secondary sources for this study include pabtismaterial such as textbooks, magazines

and newspapers as well as electronically storeénmabn the internet.

Secondary sources are not only inaccurate somebotethey also have a tendency of disputing
some facts. Besides, the method by which the secgrithta was collected is often unknown to

the researcher (Kombo and Tromp, 2009). Due to dgkiseral weakness, the study has not

20



heavily relied on them. The secondary sources wseel only as a way of bridging gaps in the

various pieces of primary evidence and this wasddter the collection of primary data.

3.4 Procedure for Data Collection

After obtaining a permit from the National Counfdl Science and Technology, the researcher
started by visiting the local archives to searchgomary sources of data. These include the
Kenya National Archives in Nairobi, The C.M.S. Arnads in Nairobi, The University of Nairobi
Archives, the Chadwick Library Archives in Butenedathe Butere Girls Library Archives. The

findings from these were recorded.

After the primary search was over, the researcheedaout interview sessions with some of the
key informants to supplement the information exeddrom the records. Interviews were ideal
because they allowed the researcher to gain cooitthle kind of questioning and also obtained
historical information (Sifuna, 1995). The intemigrocedure followed the interview schedules

that were made in line with the objectives of thely.

3.5 Evaluation of Data

The data collected was evaluated before being &etegs historical evidence for the study. In
this regard, the data was exposed to internal atetrel criticism. External criticism aimed at
evaluating the nature of the source to establighr thriginality while internal criticism was
applied to establish the accuracy and worthinesthefinformation (Sifuna, 1995). External
criticism took into account scrutiny of the authotharacteristics and their qualifications to

establish their abilities as reporters of eventdemnninvestigation. The conditions and factors
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which influenced the production of these documertd the type of materials used in their

production like paper and ink were also considered.

Internal criticism on the other hand aimed at asg@ng the truthfulness of the information
contained in the documents. This was done by examithe competence of their authors as
reporters of the said facts, their acquaintancel thie facts and whether their reports were in
agreement with other available information on tlaene topic by different people who also

witnessed these events (Koul, 1984).

3.6 Data Analysis and Presentation

After the data had been verified and validatedjas then accepted as historical evidence for the
study. The evidence was thenanalysed qualitativiétis began by developing a coding system
where certain topics covered by the evidence weeatified. This helped in sorting out the
evidence where respective materials addressingciplart topics were physically separated and
classified under the said topics. After this, th@ence was then interpreted in the light of the
objectives of the problem under investigation. @it this process, historical facts were
established and the emerging trends together wigtganeralizations suggested by the data were

determined (Sifuna 1995, Koul 1984).

The outcome of the analysis was then presentediptdgely as research findings of the study.
These were grouped into four chapters demarcatezktigtin periods clearly identified with the
events that were being reported on. Based on fivediegs, conclusions and recommendations

for further studies were made.
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CHAPTER FOUR

4.0 THE CHURCH MISSIONARY SOCIETY: ITS ORIGINS AND EARLY ACTIVITIES

IN WESTERN KENYA
4.1 Introduction
This chapter traces the origins of the Church Misary Society hereafter C.M.S. It examines
the early activities of the society in Western Karbetween 1905 and 1912. The C.M.S is a
group of missionaries which was founded in 1799aesult of the evangelical revival in
England in the 18 century. The chapter traces how the society finedime to Africa at the
beginning of the 20 century. It also traces the movement of the spdietKenya and from
Rabai to Western Kenya. It then examines the eVeafjand educational activities of the group

in Western Kenya, which started soon after thevakand settlement of the missionaries.

4.2 The Origin of the Church Missionary Society

The C.M.S was founded in 1799 by approximately tfazen people. Besides some sixteen
clergy, William Wilberforce, John Venn, Henry Thton and Thomas Scott were among those
present (Odwako, 1975). The society was formed assalt of the evangelical revival in
England in the 18 century, through the work of John Wesley and aéé@lmost all Protestant
churches in Europe and North America with a new iregeligious matters which resulted in the
foundation of various societies. These missionasiege inspired to go out to Africa to spread
Christianity. Abolition of slave trade which was @sue at that time, motivated Christian
missionaries to move out and eradicate the pradgewell as spread the gospel to the

‘heathen’Africans (Anderson, 1970’ Sheffield, 19.73)
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In West Africa, Sierra Leone became a base fordilhn evangelists to other parts of West
Africa. These included major denominations of Acgfis, Methodists and Baptists. In Southern
Africa, there were the German Moravians, the Londdissionary Society, the British
Methodists and the German Lutherans. In East Aftltare was the C.M.S and Catholic groups
which included the White Fathers, the Lyons Soct#tjfrican Missions and the Oblates of St.

Francis de Sales (Sifuna and Otiende, 1994).

Formed out of this background, the C.M.S believet it was the duty of every Christian to try
to propagate the knowledge of the Bible to the theas”. It took it upon itself the responsibility

of recruiting and sending out missionaries from@meirch of England to work in Africa.

In West Africa, Sierra Leone became the centre éducational activities. The C.M.S got

established there in 1804 and started setting ejpothin schools. Things however did not go
very well with the society especially in its initidays. This was mainly due to three reasons.
First, for a long time no young missionaries oftethkeir service. Those who went to West
Africa soon discovered that it was not easy to wibkke and succumbed to malaria (Odwako,
1975). Secondly, the society’s philanthropic adfibns revealed by the composition of its
founders won it strong and determined oppositiomfthose who were involved in slave trade.
They accused it of interference with public propentrary to British laws. It was not until the

abolition of slavery in 1807 for British subjectgt this opposition lessened. Thirdly, right from
the beginning, the society’s main source of finawes charity. In the early stages, this was not

sufficient and the C.M.S complained that lack obfices hampered its efforts.

In spite of these initial difficulties, John Verthe leader of C.M.S played an important role in

guiding this nascent missionary society. He wadetermined and hardworking man whose
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frequent message to the young society was that mndertaking like the one before it, certain
principles were to be used as a guide. Some oéthesciples included the acceptance of God’s
leadership, dependence on God’s spirit, starting @amall scale and always placing money in
the second place (Oliver and Mathew, 1966). Thié was rewarded since with the spirit

contained in these principles, the C.M.S struggledending missionaries to Africa; first to the

West and later to the East coast.

In 1837, the C.M.S sent out Dr Krapf for missionargrk in Africa. Krapf, a German born in
1810, was employed by the C.M.S in 1837 and seBthmpia. On reaching Ethiopia, Dr Krapf
while working with the Shoa came into contact witle Galla, a Hamitic, handsome, pastoral
and nomadic race which in the ™@entury lived in the southern part of Ethiopia aaiso
extensively roamed many parts of Northern, Nortkt&a and Eastern parts of modern Kenya
(Oliver and Mathew, 1966). Impressed by the faet thhe Galla had resisted Islam and were
“unaffected by false religious principles”, Krapfiw/immediately attracted by the idea of trying
to convert them to Christianity. But the politiald religious conditions in Ethiopia were neither
conducive to the overall C.M.S’s plan nor to thiDo Krapf. This is because there was a threat
of the Egyptian invasion; Islam had more conveats] the attitude of the established church,
probably encouraged by the Catholics, was hogirotestantism (Odwako 1975). Under these

circumstances, the C.M.S. had no alternative babamdon its “reformatory” plans for Ethiopia.

In 1842, Krapf tried to go back to Shoa and thethtoGalla people. When this attempt failed,
the disappointed Krapf abandoned the idea of tryonggach the Galla through Ethiopia. Instead
on November 1" 1843, he left for East Africa. This was becauseatiraction to the Galla was

so strong that he wanted to reach them withoutfamlyer delay. Holding a mistaken impression

that the Galla occupied large parts of Africa, lag ho doubt in his mind that he would as well
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reach them from East Africa. “Give us the Gallad &entral Africa is ours” he wrote (Krapf,

1968, Quoted by Odwako, 1975).

With a letter of introduction from the Sultan ofrZzabar, Krapf moved first to Mombasa where
he reached in May 1844.Later, Rebmann another Gebman in 1820 and also in the service of
the C.M.S joined him. Krapf and Rebmann moved fidombasa a predominantly Muslim town
and established their first station at Rabai in6L8Mong the Mijikenda. These people were not
dominated by Islam and therefore were suitable n@tér missionary endeavours. This is
where the first East Africa’s formal school stafteét Rabai, the two men firmly put the C.M.S.

on its feet in East Africa.

4.3 From Rabai to Western Kenya

Krapf and Rebmann therefore as stated in the pus\sab-topic became pioneers of the C.M.S.
evangelical and educational work in East Africajchtstarted at Rabai. From here and the coast
in general, the C.M.S radiated to most parts ofy@etJganda and Tanzania. From Rabai, the
C.M.S. began stations among the Kikuyu at Kihur&801), Weithaga (1903), Kahuhia,

(1906), Mahiga (1908) and Embu (1910).

Although the C.M.S. work in East Africa started affthe coast in 1844, its spread to Western
Kenya was not directly from the coast but via Uganghere the C.M.S had settled in 1877. The
explanation for this is that until the beginningtbeé 20" century, Western Kenya was simply
part of the stretch of land which had to be crodsem the East African coast to Buganda which
was a highly centralized kingdom with trade oppoitias; also in international diplomacy

Uganda was of strategic importance as the backwoBgypt (Oliver, 1952). This caravan route
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was used by travellers, imperial agents and missies. It was during this travels that the
C.M.S. missionaries who established a school atekiasthen Butere came to know about
Western Kenya. Gradually Western Kenya ceased @ finere highway to Uganda and became

in its own right an important area for missionacyi\aty.

When the Rev. John Jamieson Willis accompaniedlihbgranissionaries left England in 1900 for
the East African port of Mombasa their destinatieeis Uganda. At Mombasa they got into a
train and travelled in it as far as it could godvefthey determinedly continued their journey (to
Entebbe) on foot and bicycles (Richards, 1956).yTp@ssed through the Kisumu and Maseno
areas of Western Kenya. This afforded the grouppgortunity to see more of Western Kenya
and its people with the result that the knowledgeé experience gained influenced the thinking
of some members of the caravan. After a short stdyganda, J.J. Willis suggested to Bishop
Alfred Tucker, Bishop of Eastern Equatorial Afri¢a,1903 that a C.M.S. station be established
in Western Kenya (Karani, 1974). Willis’ requestdh@ome in at the right time for it was being
realized by the C.M.S. that Western Kenya couldarmer be ignored. Consequently, in the
following year Bishop Tucker and J.J. Willis viglt&avirondo (as Western Kenya was then
called) with a view of finding a suitable site farmission station in the area. Such a site was
found in Vihiga in Maragoli and Willis opted to gstahe work in Western Kenya (Richards,

1956; Karani, 1974).

The C.M.S. began work in Vihiga in 1905 only tofsbhd Maseno in 1906 following a mutual

agreement between them and the Friends Africa bhis@.A.M.) who had begun work among
the Maragoli in 1902. The station was transfermethe F.A.M. at a cost of British £ 60 after the
C.M.S. decided to establish Maseno as their new fi&arani, 1974). Negotiations towards the

deal had started in 1904 regarding areas of missitimity. The C.M.S. thus settled in Maseno
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in close contact with both Bantu and Nilotic spegkKavirondo people (Richards, 1956). With

Maseno as its base, the C.M.S moved to Buterel@ 29 a measure for further expansion.

4.4 Establishment of Church Missionary Society’s Wik in Western Kenya

Western Kenya which was administratively until 190&t of Uganda was also part of the
Uganda Diocese until 1920 when the work of the Wdgamission in the area was transferred to
the Kenya missio.On passing through Western Kenya on their waydarida, John Jamieson

Willis and other missionaries had little doubt lireir mind that it was a country rich in heathens
and therefore a suitable ground for European mssioactivity. Passing through Maseno area
on a bicycle in 1900, J.J. Willis is said to hawers hordes of naked Africans who were
astounded at the sight of a man sitting on two ghaad moving faster than one could run
(Richards, 1956). While the Africans utter surprésgposed their ignorance, their being naked,
which arouse sympathy from the missionaries wasrdircnation of their moral laxity. As a

matter of vocation, the C.M.S. had to work amoreséhpeople.

However, probably the immediate reason which maeeQ.M.S. to occupy Western Kenya in
1905 was its fear of Muslim advance into Ugandal394 the C.M.S. argued that Islam was
slowly advancing towards Uganda through Sudan batlds the communications by river and
road between Egypt and the Great Lakes improvedstamic advance; it would be more rapid.
At the time, Islam, a more pressing danger torifart church in Uganda threatened from the
East (Western Kenya). This is because with thevegi] which had reached Kisumu in 1901,
came the Swabhilis who besides being largely Muslad for long been accustomed to exercising

a dominant influence over the tribes of East AfriCaristianity imposed moral restraints and as

®Annual Reports of CMS for Africa and the far E4€155/1956

28



result, the C.M.S. alleged that some Africans wguéting Christianity to join Islam where
among other things they were allowed to take misa@ bne wifé" This was a real, serious and
immediate problem which had to be promptly courti@ by opening up Christian mission
stations in Western Kenya. This was done in 1908nathe C.M.S. established its first mission
station in the region. This first mission statioasaestablished at Maseno in 1905. From here,

and led by J.J. Willis, the C.M.S. moved to Butieré912 as a measure for further expansion.

Most of the missionaries were positive about work\Miestern Kenya. They described Kavirondo
as rich and fertile land, well watered with streaamsl rivers. Cattle were plentiful and the
countryside thickly populated. Since missionariesfgrred settlement in high agricultural areas,
the C.M.S. quickly decided to establish work irstrégion. They also felt that though the people
were backward compared to their neighbours in Ugantey were friendlier. Chiefs and

headmen had already developed liking for the wimga's cotton clothes and other products of

civilization.> Willis said that the people had traits which womdke them good Christians.

The people of Kavirondo are very positive and iredefent. They have fixity of
purpose and do not break an oath. They treat pasipfecare. An enemy once
conquered is given food. They do not go to war wittmen and children. They
care and provide for their parents and the &ged.

J.J. Willis arrived in Kavirondo in 1905, and wadekr joined by Mr and Mrs Hugh Sauvile.

Together, they set up mission work which receivethendous response.

Sunday great crowds come into the service. THe titturch was crowded and the
services had to be taken under the tree. Some camo@ted on oxen and all
dressed in dancing dress with paint and feathers!

* Proceedings of the CMS for Africa and the far E4804 — 1905

® ‘Portal Reports’ in Uganda Papers pp.371,18929918H Parliamentary Papers Colonial Africa 70
6 J.J. Willis, ‘Case for Kavirondo’ in Uganda Papgp.39 — 44, 1906 CMS: G3/A7/1908/147

" Willis, ‘Education Work in Maseno’, 1908 CMS: G37A.909/1/19
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In 1907, Canon Pleydell joined Maseno Mission stato help with translation work. Pleydell

had come to Uganda as a C.M.S. missionary in 1198400k charge of the mission station when
Archdeacon Willis became the Bishop of Uganda ih2l9Vestern Kenya at this time remained
part of the Anglican Church in Uganda until it waansferred to the Diocese of Mombasa in

1920 in the Kenyan colony.

4.5 Early Educational and Evangelical Activities otthe Church Missionary Society in
Western Kenya

The prime motive of establishing a foreign educwloinstitution at Maseno was to win the
natives for Christ (Richards, 1956). The school thas envisaged as a means towards achieving
that end. The Maseno venture therefore demonstita¢esducational approach in the whole task
of missionary evangelization — a method which wasely used by many missions in Africa for
purposes of converting the natives to Christia@iver, 1952; Temu, 1972). A school was
established at Maseno because it was expected tthébemost effective medium in the

propagation of the Christian faith to the commuiaitgund.

The school curriculum in Kenya during the first dée of the 18 century entirely depended on
the aims and needs of the individual missionaryugso It was not until 1911, following the
recommendations made by Prof. Nelson Frazer in 18@9Education in the East Africa
Protectorate that the government formerly decidegbdrticipate in the provision of African
education. It did this by establishing the departheé Education in 1911 with J.R. Orr as its first

director (Sifuna and Otiende, 1994).

The C.M.S. had therefore developed a curriculunp@sgly aimed at meeting its own objective.

Maseno School offered elementary education baseckading, writing and arithmetic (3Rs).
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The first students of Maseno were Mathayo Ondusami€ Odindo, Andrea Owiti and Yona
Orao, all sons of chiefs. It was hoped that theselavspread Christian influence when they
became chiefs. In the second year of its estabéghimowever Maseno opened its doors to boys
other than sons of chiefs. This came after reatimahat if it had limited itself to these few boys

it would have meant limited contacts and in tumited ground of influence.

Maseno essentially became the centre for eductmthevangelistic work. The students spent
half of their time in school and the other half mipievangelism. They were sent in pairs to the
villages around. The first boys formed a choir itogsin funerals and at festivals. They were
admired by many young people, who in turn joineel $khool because they wanted to be like
them. The first batch of the students was given résponsibility of founding churches in

different parts of Western Kenya. The more progvesboys were employed as clerks and
interpreters to the colonial officials. The missdes believed that the main aim of the school

was to witness to Chriét.

The aim of Maseno School was to provide an all-dbtraining in body, mind and soul. Around
1908, industrial training was introduced in Masémenhance the development of mission work.
This included carpentry, joinery, brick-laying, rh@aics and printing. Maseno graduates like
Alfayo Odongo used brick-laying and building skiis build schools and churches and to
expand the territory of the church. Agriculture vedso very prominent in the curriculum of the
school. Through Agriculture lessons, missionariasght new farming methods and also
introduced new varieties of crops. All the studdmd demonstration farms, and whenever they

went back home their farms attracted many peogiesd@ gave them opportunity for evangelism.

8pleydell, ‘Annual Letter’,1918 CMS: G3/AL/1918
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The school boys also helped old women in their $aa® a means of inviting them to attend the

Church services (Hay, 1976).

From 1920, Maseno started focusing on the traininigachers. It was linked up to several out-
schools in the region. The out - schools were etgang and bush schools most of them founded
as catechetical classes. These were the main sefteyangelism in the villages. The focus of
Maseno School therefore was to train teachers Hesd out-schools. These would be God

inspired teachers who had a good standing in thenamity.

The development of Maseno School was not withoutllehges. There were financial
difficulties, shortage of staff, slow progress amadally and others. In fact, progress in one
direction was often accompanied by a lapse in amath some disturbing practice would come
to light. One of the most striking challenges ie #thool in the early years was the 1908 strike.
Boys refused to take part in manual labour and ndeteands for more reading and writing
(Anderson, 1970). This happened as boys came taedhat the sorts of skills being offered
were directed at preparation for routine subordinaisitions. The crisis was resolved however,

and the idea of manual work accepted.

4.6 Conclusion

This chapter has given a brief history of the C.MaBd its early evangelical and educational
activities in Western Kenya. Before this, a brieftime of the background of the religious
society of the Anglicans has been made. It has beewn that the C.M.S. was a product of the
evangelical revival in England in the™8entury. Its founders believed that it was theydft
every Christian to try to propagate the knowledg¢he Bible to the heathens. It is because of

this that the C.M.S. took it upon itself the resgbility of recruiting and sending out
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missionaries from the Church of England to workAfinica. The missionaries who planted the

Anglican Church in Western Kenya were from thiskggound.

The missionaries used education mainly as a toolef@angelism. They focused on formal
education through the school. Their first schoolbt established in the region was Maseno
School. It was described as a Christian base frdneclwthe gospel was to be carried far and
wide into the surrounding country. The School @dteelementary education based on the 3Rs. It
also aimed at providing an all-round training ofdipomind and soul. Industrial training and

agriculture were also offered to enhance developmiemission work.
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CHAPTER FIVE

5.0 ESTABLISHMENT OF BUTERE MISSION AND EARLY EDUCA TIONAL
ACTIVITIES
5.1 Introduction
In the preceding chapters, this study has demdadtthe mission focus of Church Missionary
Society. The major concern of C.M.S was evangeiidmse main focus was on teaching basic
literacy and vocational training. The aim of thigpeoach was to enable Christian converts to

acquire reading skills to be able to read scrigture

This chapter traces the establishment of Buteresibtis Station and girls’ education by the
C.M.S missionaries between 1912 and 1956. It trakbesearly evangelical and educational
activities of the various groups such as missi@saand ex-mission boys who influenced the

trend of education for girls in Butere during tpiriod.

Education practice in Butere before 1945 was imiteel by the educational philosophies and
policies of theC.M.S missionaries. The main foctism@sionary education for girls at this time
was domesticity (Kanogo, 1993; Musisi, 1992; Onyari2p06). However, this ideology was to
be contested later by the very ex-mission boys edmtier on had influenced its establishment.
The period after 1945 however saw major change¢bdareducation forgirlsafter the ex-mission
boys began challenging missionaries to offer edoicathich would enable social and economic

advance. This called for empowerment of women hath literacy and other necessary skills.
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5.2 Establishment of Butere Mission Station

Butere lies about 47 kilometres to the North-Wastddion from Maseno. It is situated mainly
among the Abamarama and borders the Abawangaibeb of the Luhyia community. It is also
located just about 19 kilometres from Mumias whighs the centre where many Europeans

rested on their way to Uganda during the pre-calidimes.

As stated earlier, Butere was chosen as a sectofsC.M.S. missionary activity in Western
Kenya after Maseno. Before the C.M.S. movementuteg, their work had been confined to
Maseno, a centre which was dominated by the LumetriThis was partly as a result of an

agreement made with the American Friends MissidtBids (Lohrentz, 1977).

However, Chief Mulama of the Nabongo Mumia familifeoed another site for a mission
station. This chief, as described by Walter Chalwnchis letters about the establishment of the
mission, had been anxious that his people shouldrae Christianity. This explains why
himself and thirteen others were in the year 19d&ited to the catechumenate. He was among
the few at this time who learnt how to read and twake baptized later in 1917. So when in
1911, Chadwick arrived in this region to set upissmn station, Mulama was ready to help him
get a site for building a church. He tried Mureksliikulu) but found it unsuitable because the
headmen there used to brew beer. Together withf Ghidgama and some of his servants, he
followed the main Kisumu — Mumias road by then tley came to Butere area. On the spot,
there was a big oak tree on which Chadwick climbad pointed to a plain place where the
present church ground lies. There, six knots weadaron grass as a sign. So at Easter time, in

1912, Archdeacon Willis who was Bishop of Ugandd arember of the executive committee of

° Proceedings of CMS, 1913 — 1914, Kavirondo
19 proceedings of CMS, 1916 — 1917, Kavirondo
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the Uganda C.M.S. sent the Rev. Walter Chadwiclgpin at Entebbe, and three Baganda

evangelists to begin mission work among the BamiNarth Kavironda:*

A Roman Catholic Mission was already establishedlamias itself and Archdeacon Chadwick
picked on Butere as being the most suitable sitsideithe ten-mile radius then agreed upon by

the various missions so that their work shouldawarlap (Lohrentz, 1977).

At first Chadwick lived in a tent while he builtraed hut to house his books and a few pieces of
furniture. Later, the two roomed brick house whieplaced the reed hut was used as a school
room on weekdays and church on Sundays. This maHednset of greater work that was to

happen in this place later.

5.3 Initial Evangelical and Educational Activities

Educational work at Butere was pioneered by Waltleadwick. Prior to his involvement with
Butere, Chadwick was sent from London for missignaork in Uganda on June 9, 1901. When
Rev. John Jamieson Willis came to Kenya to openfiteke C.M.S. mission station in Western
Kenya at Vihiga (in Maragoli) in February of 19@Bhadwick was posted to Entebbe, Uganda,
to replace Willis as chaplain of the C.M.S. entisgithere. Chadwick was therefore working at
Entebbe when he was formally appointed in July 1180 to Western Kenya to open C.M.S.
work in the Luhyia hinterland. He was given thepa@ssibility of opening a C.M.S. mission
station at Butere. He was also made the head &f.®IS. work in Western Kenya, replacing the

Rt. Rev. J. J. Willis, who had vacated the positioaarly 1912.

“Chadwick papers, Butere, March 5, 1916, CMSA, 22/6/2/1916
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Chadwick began by collecting a class of boys and.rni@ese would work in his garden until
9.00 a. m and then would be led over to the chtwche taught and to listen to the Christian
message (Richards, 1956). In this way, Chadwiclbdished his first class at Butere. Among

them were, Isaya Musiga and Barnaba Weche.

The missionaries’ main motive for establishing @uaational institution at Butere, just like
elsewhere in Africa, was to win the natives for i©hiThe idea behind the whole question of the
educational approach in missionary work was sutlginout by H.R.A Philip, a medical

missionary of the Church of Scotland in Kenya frb8i1 to 1935, when he wrote that:

The word of God is so startlingly new and wondertiodt the mind closed by
ignorance must be opened to receive new ideastrasdccannot be done without
education. Education is simply a process of opettiegdarkened mind to the light.
All missionary work therefore is educational in doem or another (H.R.A. Philip,
1936 Quoted by Lohrentz, 1977).

In this quotation the original intention by misssonin establishing foreign educational
institutions is fully elaborated. The institutiongre therefore envisaged as a means to achieving
that end. A school was established at Butere bec#usas expected to be the most effective
medium in the propagation of the Christian faiththe community around. Therefore, learning

and evangelical work were combined during thesky gaars.

The curriculum at this level was simple; the boysevtaught hymns, the Lord’s Prayer and how
to read and copy the Gospel. Those who quickly enadthow to read took it as a Christian duty
to teach others. An interesting method of instarcis when the teacher and the learners would
lie face downwards in a packed circle, each leagneipped with a grass stalk for the purpose of
pointing out words or letters as instructed. Thasgrstalks would almost obscure the letters and
as the teacher of the circle maintained his righhold the book in a position convenient to

himself, many of his pupils learnt to read at ansual angle, and would for some time after tend
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to hold a book at the angle familiar to them whearhing. But in spite of the crudity of these
early spontaneous applications of the “Each onehteme” principle, many quickly learned to

read and took their turn in teaching others (Ridbat956).

Since there were no Government grants to help ewtbrk at that time, the Boys’ School had
only money paid by the parents as school feeslm BAs a result the school was closed after a
short time in 1918. This happened partly becauseCtivl.S. had concentrated more on Maseno
School which had more boys and was doing better Bhdere. There was no male missionary at
Butere at this time as Walter Chadwick was on le@&rehdeacon Owen even suggested that
Butere staff (missionary and local) be moved to &tes. This however did not happen and
those at Butere threw their weight into the Girthaol. This they did also for the general
advance of the C.M.S. work in Kenya, for it is laisttime that the missionaries started feeling

the importance of educating women for the advanogwfetheir work in the countfy.

Therefore, it was not until three years later i2IL%hen Chief Mulama persuaded the Education
Department to give a grant in ditiFollowing this, an industrial boarding school wastarted.
This was to be a Government aided school and tiie therefore had to be over twelve years of
age even though, many of them were much older, sorae being married men and fathers.
According to Paul Ochieng who was Chief Mulama’solarer and later an evangelist in the
church, conversion of people in the early days emsouraged by the chief who ordered the

headmen to bring people to the school sometimes bydorce (Chadwick Library Archives).

12 CMSA: G3 A5 1919-1924
13 CMSA: G3 A5 1919 - 1924
14 CMS Report 1921 — 1922, KNA: CMS/61/101 1922

15 CMS Report 1921 — 1922, KNA: CMS/61/101 1922
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Some of these people stayed on to become Chrisbahsome could not cope with the new way

of life and therefore went back.

However, even with the grant in aid, the boys’ stheas still struggling since there was no
male missionary at the school and the female orexse wiore concerned with the girls’ school.
Butere Boys and Maseno were amalgamated at Maseh626. The buildings put up for the

school were then used to run a normal school ®trdining of elementary teachers.

5.4 The Girls School, 1916 — 1956

The growth of education at Butere was inclined dwolythe boys up to the year 1916. As the
clamour for boys’ education grew with the yeargréhwas total neglect by the missionaries of
girls’ education. Generally, there was a negatititude towards girls’ education in the country
at this time. It is important to note also that theo reason why girls’ education lagged behind
that of boys for many years was in the people tledvas. Just like elsewhere in the country,
people in Butere gave no support to the idea, gagnreason why resources should be spent on

teaching their daughters the white man’s secrets.

However, as far back as 1913, the backwardnesteofmMomen and girls was troubling the
Africans themselves, who then started demandingifts’ education. These demands came as a
wake-up call to the missionaries who from thentsthidevising ways of establishing a girls
school. As a result, Miss Elizabeth Chadwick whewaaong the first women missionaries to
Uganda was transferred from Mengo, Uganda to Burtei®16 to work among the women and
girls. She actually was sent to work under her geurbrother, Walter Chadwick. However

unusual this transfer may have been, it's true mgoee lay in the tremendous positive impact it
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had on the education of women at Butere. It is Miksdwick who pioneered the education of

girls in this region.

The initial missionary education for girls in WeasteKenya was merely an extension of boys’
education. The missionaries were mainly concerngll tkaining girls who would later own
marry the mission boys. This was also reinforcecastier sentiments in a Nairobi Conference
by missionaries; “give girls such an education thay would become intelligent companions to
their husbands®® It can thus be justifiably argued that the maim af the C.M.S establishing

Butere Girls in 1916 was to train girls for mareag

This first ever school for girls which started effth a sewing class, gradually became a Bible
class. Among this pioneer class for girls were Mapend Lydia Kitandi who later became a
pupil teacher. As the school grew, more girls wamitted from the surrounding area. Progress
however was slow. Some of the Luhyia people didwant their daughters to go to school at
this time because they felt that girls who wensd¢bool would not get married and bring wealth.
It was also said that when girls went to schooy tweuld refuse to marry men chosen for them.
This idea of not accepting arranged marriages weasepved as an alternative to prostitution, as
most of the Luhyia people closely related the idea working woman with prostitution. Most
of the parents also perceived the education of gsla loss, as they argued that the girls would

eventually get married.

The people also felt that the girls who went toosttwould be too radical, and would challenge
both the authority of the elders and cultural pcast. However, the African evangelists used

their influence to promote teaching for girls. Thkisd of teaching emphasized literacy, they

18 Minutes of Lady Missionaries Conference in Nairimbdune 1909, KNA:MSS/07/1909
7 Interview with Salome Wanyangu, Butere March 2015
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were given reading skills to be able to read thieleBiEducation originally took place in the

catechetical classes, which later turned to noraadsrooms. Girls who were converted to
Christianity were also taught in girls dormitoriassommon sleeping place developed for girls in
the Christian villages. This was a common strateggd by missions in the continent to help
those who had been converted escape the negdiivenices of their surroundings, and establish
a Christian culture (Ayandele, 1966;0nyango, 2006 Church buildings were used to impart

the gospel and other kinds of knowledge duringnthek-days.

In the initial stages the school curriculum was @enand straightforward, and reading and
writing dominated the timetable. In time, more sks were added: sewing, drawing, hymn-
singing, drills, music, catechism, and Bible lessohhe curriculum also included training in

sports and athletics (Chadwick Library Archives).

PLATE 1: Butere Girls Musical Drill, 1919
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5.4.1 Progress during the Inter-War Period, 1920 1944

The establishment of girls’ education at Butere wa$ without difficulties. Setbacks and
interruptions were many and progress at times wgmssible. In fact, the school faced with
various challenges collapsed in 1925 and was tedtall over again in 1928 with the help of
Miss. Pethybridge, another C.M.S. missionary whme&do Butere in March 1928. In 1931,

however, Miss. Appleby came to Butere and took ¢herGirls’ School (Richards, 1956).

Some of the setbacks to the growth of the schodthiattime included the effects of the First
World War. During the war young men who were dicfieft Butere and therefore women had
to work on the land. This left the school deplefBaere was also attack of diseases like malaria,

dysentery as well as smallpox which led to heavytatity rates.

The end of the First World War however saw a goodhlmer of Africans start to demand for
increased educational opportunities in Kenya. Thise about after the realization by those who
took part in the war that the power of the Whitentewh more in his knowledge than anything
else. Apart from this, interactions among Africathemselves provided a lot of learning
opportunities. For instance, the Abaluyia who th@ekto the coast either as soldiers or as carrier
corps came into contact with the advanced culturelwbecame instrumental in changing their
perception to life. According to Miss. Chadwickesie people came back to Kavirondo with a lot

of thirst for education which led her to state that
During the campaign, they (Abaluyia) had been miacighed at by the more
civilized coast boys both because their faces sHatle old tribal marks or

scars of the heathen days, and because they coutdad ( Chadwick Letters,
1935 cited by Lonsdale, 1964).

There was therefore a spontaneous movement traigpp when the men newly back from the

war undertook to teach other members of their claota male and female. “When the work in

42



the maize and millet fields was over for the dégytwould collect the young men and girls of
their clan under the shade of some big tree, aachtthem!® This had a positive impact as more

girls enrolled into the school to learn how to read write.

Apart from this, there was another factor which tedincreased enrolment. The increasing
effects of colonialism; taxes, inflation and fordathour on the settler farms forced Africans to
look for alternative ways of survival outside theibal confines with the school proving to be a
major avenue to new experiences (Sifuna and Otjeb@@4). This new perception was well
reflected among the Abaluyia clans by the increasedber of Africans who started to enrol in

school at that time. As boys joined Maseno Schbely sisters went to the nearby Butere Girls.

The effect of the war also led to high enrolmenthat as more boys were drafted, girls had
fewer people to cook and work for at home. Theydfwe enrolled in school. “They came in
numbers to learn, especially on Sundays we oftehrhare than 300 girls in Sunday school
alone.™®This, as compared to earlier classes of betweenahti2115 girls. In Sunday school,
girls were prepared for baptism classes. Apart ftoisy they also learnt basic literacy skills and

hygiene.

Most of the Luhyia parents were also becoming npargtive towards girls education. This was
mainly due to the influence by Dr Aggrey of the PBestokes Commission, who had visited
Nyanza in 1923. The Phelps-Stokes commission whigts sponsored by an American
foundation was to assess the nature and qualiedo€ation of Negroes both in Africa and the
United States of America (U.S.A.). The commissiocused its attention on the needs and

problems of African education. It stressed for edion to emphasize character training, rural

18Chadwick papers, Butere, May 5, 1935, CMSA, 225801935

¥Chadwick papers, Butere, May 5, 1935, CMSA, 225801935
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improvement, secondary education and cooperatioongnthe Africans (Sifuna and Oanda,
2014). Dr Aggrey, an African from the Gold Coast the team urged the people of Western
Kenya that the only way towards achieving progmeas through education. He said that “if you
educate a man you educate an individual but if gducate a woman you educate the whole

community” (Onyango, 2006).

The local leaders also played a major role in eraming girl’s education. For instance, Chief
Mulama emphasized the need for girls’ educatiowal at this time when his young wife joined
the baptism class at Butere GiffsAfricans also started pushing for the educationgioks

through the Local Native Councils (L.N.C). The L.MGwvere established by the Education
Ordinance of 1924 as new institutions of the lgmalernment with powers to tax levies for local
purposes. With regard to education, the L.N.C memb&nted better education with plenty of
English taught so that paths would be opened tasvaetondary and higher education. They
therefore called for more opportunities for girkstucation. They even agreed to include

estimates in their budgets to fund the educatiogirts.*

Parents also changed from their conservative safted seeing the fruits of education for girls.
The girls who had gone to school were employedtaurild for their parents corrugated iron-sheet
houses, which was a symbol of status and sociallityoln the society. The girls also paid fees

for their younger sisters and brothers. Some ewaghtpxes for their parents.

Butere Girls School was progressively developed anboarding school in 1936. The concept of

a boarding school had been initiated by Chief MaafiMulama has been wishing for one (girls’

2 Moller, Annual Letter 1924 CMSA, AL/01924/Moller
21| NC Minutes 1928 KNA: PC/NZA 3/33/8/27
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boarding school) for some timé®.Then the Luyia Christian parents and church eléstshat
there was an urgent need for establishing a bagqusthool for Christian girls. This was to help

them escape the negative influences of their sodimgs, and establish a Christian culture:

Christian parents are keenly anxious that theigbters should rise above the naked
animal like appearance of their neighbours anccantinually begging us to provide
a girls’ boarding school, while church councils weas with reiteration of this
need?
A boarding school was in line with the general ®af missions on girls’ education. The
missions held that, the main purpose of Christidocation was to help build up Christian
character. Boarding schools offered an opporturfity girls to live in a Christian
atmospheré’These sentiments were in line with the recommeadstiof the Phelps-Stokes

Commission which had in 1924 reiterated the impm#aof boarding schools in non-Christian

surroundings.

The girls’ boarding school was officially estabkshin 1936. Half of the money used to
construct the school was from the C.M.S while tlewegnment gave the other half. Three
dormitories, a large common room, kitchen and @ehwere built. However, growth was slow
in the boarding school due to the high fees chafgedirls’ education. The boarders initially

paid sixty shillings per year, while C.M.S paid tieachers and contributed towards the
development of the school. Later, the governmeid pty shillings in grants-in-aid for each

student and also paid the teachers. The girlsfpdig shillings on top of the grants. By 1940, the

school had about 120 pupils, some of whom weregidy-(Richards, 1956).

2 CMSA 167 F3/29 — Busolo N. Kavirondo
2 Wright, Kavirondo Missionary Council, 1932
% Minutes of Lady Missionaries Conference in Tumu¥ily 1937 KNA: MSS/61/433 Education
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PLATE 2: Butere Girls Boarding Primary School, 1937

5.4.2 The Period after the War, 1945 — 1956

In the period after 1945, there was a great changelicy, which affected the education practice
at Butere. As a result of the Colonial Developmantd Welfare Act of 1945, the colonial
government issued the first post-war education,plée Ten-Year Plan for the Development of
African Education This aimed at providing 50% of the school-ageytafoon with a six-year
primary course at the end of a ten-year periodlsib aimed at expanding secondary schools to
raise the number from 2 to 16 in ten years. In orde achieve such an expansion, it
recommended the increase of local government exjpeadrom 100,000 pounds to 343,000
pounds, while the central government would contab800,000 pounds for the capital costs,

mostly buildings (Department of Education, 1948).
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The ten-Year plan however was not well received\friican leaders. The Kenya African Union
(K.A.U) for instance was unhappy with the plan siné made no provisions for higher
education. Among other problems of the educati@tesy at that time, it was noted that the rate
of participation of girls in education in the esticountry was very low. It was estimated that
girls’ enrolment fell from 30% of the total enrolntein the first year to less than 7% in the
fourth grade (Sifuna and Oanda, 2014). In Westernyl, Africans started challenging
missionaries to offer education which would enaaeial and economic advance. This called for

empowerment of women both with literacy and otresrassary skills.

One major problem experienced in the school sysemhis time was the rapid expansion of
schools and decline in quality because of lackroper control and supervision. To address this
problem, a committee under the chairmanship of deelton Leonard Beecher, was appointed in
March 1949. It was “to inquire into the Scope, Gmitand Methods of African Education,

financing and African teachers’ salaries”. The Bemcreport observed that the few secondary
schools at the time were not enough to cope withititreased numbers of primary school
leavers. In addressing the problem, the commitemmmended the establishment of an
additional sixteen secondary schools by 1957(BeeBeport, 1949:88). Those proposed for
girls secondary schools in western region weregBytNg'iya, Kaimosi, Bunyore, Rang’ala and

Eregi.

The Beecher report also emphasized the traininglashentary school teachers. The immediate
aim of the government was to encourage a greatgyoption of the girls to train as primary
teachers. When each primary day school was prowddgdwomen teachers, this would help to
provide a more balanced education. It would alswide a proper outlook for girls. Girls needed

to emulate their teachers, so there was need focadeld women in the reserves. However, the
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educated women in the reserves were currently feavyto provide the norrft In the report it
had been acknowledged that most of the girls tcaimever ended up as teachers because of two
main factors. First, the salary of the teachers masvery attractive and secondly, the educated
girls were on high demand as wives for the educated. However, the Beecher Report did not
see this as a setback: “Women do not end theieca@ usefulness even when marriage takes
them out of school. Many of them remain progressind an educative force to the rural life

when they return®®

Butere School was of great interest to the peopM/estern Kenya. By 1950, they were very
keen on Butere being developed as a centre forehiginls’ education. At this time, two High
Schools were known for African girls who made ifriéan Girls High School Kikuyu (Alliance
Girls) and Loreto Convent Limuru (Popularly knows the Catholic Girls High School). These
schools were however far and many girls in Weskanya were not able to join them. Nearby

was the C.M.S. Ng'iya Girls which was started ir23&fter Butere Girls.

By 1952 there was a lot of agitation to have asgsecondary school in North Nyanza. Leaders
in the region had earlier put forward the casehatlt.N.C. meetingé’ They argued that there
was higher demand for educated girls in the regidrey also faltered the C.M.S. for offering
what they called sub-standard education for giftey raised concern that even though the girls

were undergoing domestic science training, thatehually needed good grounding in literacy.

Because of this general dissatisfaction with whatAfricans viewed as sub-standard education
for girls offered by the missionaries, the C.M.&ldcha conference to look at their policy on

education in view of the changing circumstances gheatest priority of the missions was to

% Education Report, 1949 KNA ED/CN/GEN/30/109/1949
% Beecher Report 1949:4
27 LNC Meeting 1951 KNA: PC/NZA/2/11/1951
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demonstrate the highest technical proficiency ioheastitution they run. The C.M.S. made a

resolution: “To run fewer institutions and to stefbse fewer far better” (Warren, 1952).

In line with this policy and in response to the dmah for a girls’ school in the Nyanza region,
Max Warren, the C.M.S. general secretary, propdsetie council of the Mombasa Diocesan
synod that, Butere would be the best school to molvadigher Girls education in the region.
According to him, there was a large number of teeessary school buildings in existence at
Butere with which a start could be made; that tlvesie room for a certain amount of expansion;
that it could cater for both Luo and Bantu girlsvasl as a few other girls from other tribes and

that it could become a complementary to the Kik@jus High Schoof?

Being a C.M.S. institution, girls who qualified froButere focused on joining the African Girls
High School Kikuyu, a school for protestant gitéowever, this school, started in 1948 was
unable to satisfactorily meet the demands of Wadtenya. Apart from this, in the early part of
1950s there was political unrest in Kenya. Thiseshrwas brought about by the state of
emergency in the country and was particularly ia tientral province where this school is
situated. As a result, parents in Western Kenyawet very enthusiastic to send their daughters

to this troubled area.

It is this demand for higher education for girlse implementation of the Beecher Report which
had recommended establishment of a girls’ secondenyol in this region and the state of
emergency in the country in the early 1950s amdhgrdfactors that saw the development of
Butere Girls School to a secondary school in 1®#ere Girls High School became the first

girls’ secondary school in the area. It developg#d an important centre for women education in

% \Warren letter to Mombasa Diocesan Synod: CMSA/B31852
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Western Kenya. Its role in giving the early gimsWestern Kenya formal education is of critical

importance.

5.5 Conclusion

This chapter has examined the establishment of giducation in Butere by the C.M.S between
1916 and 1956. It has been shown that educatioctipeain Butere Girls School during this
period was influenced by the ideology of domesticithe aim of the missionaries and the
colonial administration therefore was to give vomaal training to the girls. This was also what
the early ex-mission boys like Yona Orao were ggkimter these ex-mission boys requested
literacy training to accompany the vocational tirggnso that girls would be well grounded in
their fields. The curriculum offered at Butere haeedid not stress intellectual knowledge. It

focused on reading, religion and preparing girfsnharriage.

Education policies at this time were focused onigiasg a curriculum which would help
Africans accept their inferior status as labourd@itse impact of the Colonial Development and
Welfare Act of 1945 however led the colonial goveamt to issue the first post-war education
plan, The Ten-Year Plan for the Development of Africamdation This policy together with
increased demands by the Africans saw the C.M.@ngwh its approach. Following the
recommendations of the Beecher report, Butere @dlool was upgraded to a secondary

School in 1957.
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CHAPTER SIX
6.0 THE DEVELOPMENT OF BUTERE GIRLS HIGH SCHOOL, 19 57 — 2007

6.1 Introduction

This chapter sets out to document the history de&uGirls High School right from the time of
its initial establishment in 1957 up to 2007. Themter examines some of the most important
features with regard to the establishment and dewe¢nt of the school. This will be done after
highlighting major factors behind its developmentbia high school in 1957. Attempts have also
been made to highlight some of the challengesfdwd the development of the school in the
initial years. Finally the chapter examines theostls progress after 1985 and how it lost its

position as one of the best girls’ schools in Kenya

6.2 Development into a High School in 1957

The establishment of Butere Girls’ High School 857 followed the recommendations made in
the report of the committee on African EducatiorKienya, (the Beecher Report of 1949), as
stated in the previous chapter. The committee etlary Archdeacon L.J. Beecher, proposed
Butere among other schools for upgrading to seagrigael by 1957 in order to cope with the

increased numbers of primary school leavers attthed (Beecher Report, 1949). Apart from

this, the Beecher Report also formed the basigddgelopment of girls’ education at the time. In

paragraph 339 of the Report, the general interiogirls’ education is stated; “to get a larger

number going on every year to higher education’e@er Report, 1949:74). Out of this, the

C.M.S. decided to experiment with higher girls’ edtion. “The expansion of education
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envisaged by the Beecher report clearly anticipétes girls’ education will develop in the

direction of secondary educatiéii”

Another factor which prompted the C.M.S. to thirdoat developing Butere Girls into a high
school was due to funding. In the early 1950s,cblenial government’s philosophy was based
on: “The Colonial Development and Welfare Act of4%9 (Sifuna and Otiende, 1994). This
philosophy shifted colonial policies from self-daféncy to increasing the amount of aid to the
colonies to steer progress towards self-governafdes thinking led to issuance of a
memorandum in 1948 on education for citizens gilgrthe colonial office in Britain which
gave direction to African education in the coloni€ke document also helped the colonies to
progressively work towards self-governance. Thisnm@&andum argued that it was not enough to
just give Africans literacy and technical skillgjtithat schools should go further and prepare
learners for responsibility and democracy so thay tare ready for self-governance (Sifuna and

Otiende, 1994).

This kind of thinking was also influenced by thepimet of the Second World War on education
of Africans. The experiences during the war infleessh the world opinion on colonisation. The
formation of the United Nations (UN) with princigleof human rights and the formation of
UNESCO (1948) declared education a human rightghatlld not be denied to any child. This

and other factors challenged Britain to changealgies towards the education of Africans.

As a result of the Colonial Development and Welface the government started spending more
money to support higher education. The C.M.S. foeeesaw an opportunity to tap into some of

these funds for the development of Butere Girls ant institution of higher learning for girls.

29 Max Warren Letter to L.J. Beecher Bishop of Mongbas 27 February 1952
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Large sums of money are being expanded by governaresuch large scale
experiments such as the new Technical College mbblaThese are particular
interests of the Governors but | do not supposeés ey less mindful of his
desire for experiments in girls’ educatith.

At this time, only two High Schools had been esshigld in the country for African girls who
made it. They were Kikuyu Girls High School (Alliea Girls) and Loreto Convent Limuru
(Popularly known as the Catholic Girls High Scho®hese schools were however far and many
girls in Western Kenya were not able to join thdBering a C.M.S. institution, girls who
gualified from Butere focused on joining the Afmc&irls High School Kikuyu, a school for
protestant girls. However, this school, startedl8%8 was unable to satisfactorily meet the

demands of Western Kenya.

Apart from this, there was a political unrest innga beginning the year 1952 until 1960. This
unrest was brought about by the state of emergenitye country and was particularly severe in
the central province where this school is situaldte state of emergency was declared by the
British government on 20 October 1952, during whiate it carried out a mass arrest of alleged
Mau Mau leaders within Nairobi. This led to a military dbet that resulted in many deaths
especially in the central province. As a resulthe$ political unrest, parents in Western Kenya
were not very enthusiastic to send their daughtetiis troubled area. They therefore intensified

their demand for a secondary school in this refportheir girls.

In response to the demand for a girls’ school | Myanza region, Max Warren, the C.M.S.
general secretary in 1956 proposed to the couficheoMombasa Diocesan synod that, Butere
would be the best school to advance higher gination in the region. According to him, there

were a large number of the necessary school bg#dim existence at Butere with which a start

3%Rev P. Bostock letter to Max Warren, June 1954. KM3S/61/556/1954
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could be made and there was room for a certain atmmfuexpansion. He also argued that the
school could cater for both Luo and Bantu girlsnad as a few other girls from other tribes. In
this way, it could become a complementary schodh&girls’ school at Kikuyu. Apart from

these, Warren also argued that there was a Clristiaamunity already in existence to which the

school could be closely associatéd.

In response, the Bishop of Mombasa wrote to thectbr of education in March 1956, asking
that Butere Girls be elevated to a high schoohithresponse, the director of education, in his
letter dated, 8 of December 1956 to the Bishop of Mombasa, st#tett “I have obtained

Treasury agreement to the starting of the firsssia January 1957

Butere Girls School therefore was developed tocars#gary school in January 1957. It became
the first girls’ secondary school in Western Ken@¢her girls’ schools which existed at this time
were: African Girls High School Kikuyu, Loreto Coet Limuru, Mugoiri Girls in Nyeri,

Manabhill Secondary in Machakos, Machakos Convehb8icand Kahuhia in Forthall.

6.3 The Beginnings of Butere Girls High School, 195

The first secondary class at Butere Girls whichuded, Miriam Were, Mabel Kibisu, Margeret
Wanyonyi and Esnas Imali arrived in the schooldnukry 195%. Most of the girls who were
admitted to this first class were dejected and néked the school at all. This is because most
had set their eyes to admission at the Kikuyu Gitigh School for the Protestants or Loreto
Convent Limuru for the Catholics. These were the mown schools for girls who made it at

that time.

3L Warren letter to Mombasa Diocesan Synod: CMSA/B31852
%2 K.N.A/61/432/1957
% B.G.H.S School Magazine, 1971
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“Then came the invitation to go to Butere to startew secondary school. | do
not remember if | cried most of the week that fakal or if | was too sad to
cry. On arrival at Butere | was not the only degelctooking girl. Practically
everygane felt cheated, especially those who had be®utere since standard
five.”

This feeling of disappointment was further heigletiby the girls encounter with boys from the
nearby C.M.S. Maseno High School at music festivelle Maseno boys teased and laughed at
them for being taught by primary school teacheid iamagining that they were in high school.
This was because most of the teachers at Buted®%7 had been teaching primary school

classes. “They scared us stiff on this highwaydwlmere so called Butere Girls High Schddl”

With time however, the girls helped by their heastneiss, Miss Mary Miles and other teachers
overcame their negative feelings, got used to aedteally loved their school. They got assured
that they were on the right track. With the assistaof their teachers, they worked so hard that it
was not a surprise when the ‘O’ level results of thist class came out in 1961, and they all had

passetf.

Life in these initial years of the girls’ secondaghool was quite simple but focussed. There
were no excesses and physical facilities were m@ate. The school diet for instance mainly
consisted of maize and beans, ugali and cabbagfe peiridge for breakfast. The girls however
learnt to accept what was available and not todrailed by their deficiencies. Beyond the class
lessons, they organised tuition for one anotheere/those who were good in certain subjects
coached the rest. These girls also formed a h&piaying together often. This was as a result of
the education which they were offered which washi context of a religious background of

moral and ethical standards. It is no wonder thastngirls who went to this school in the late

34 Miriam K. Were, “Some memories of my Butere Day8%7 - 1960)”
35
ibid.

% B.G.H.S school magazine, 1971

55



1950s and early 1960s as shall be outlined in & chapter ended up being very successful

and even currently, hold important positions irs ttwuntry and beyond.

6.4 Initial Hardships and Academic Life at Butere Grls High School

Butere Girls High School right from its inceptioaced a number of challenges which stifled its
development. The most striking one had to do wi#tffimg. At the time of its establishment in
January 1957, the school only had one teacher, My Miles (the headmistress). Later in the
year, the school received two other teachers; LevwAsovet (English) and Godfrey Awimbo
(Mathematics) but these were not enough to effelstiteach the secondary school. They
nevertheless did their best with the hope of ggttjraduate teachers in the near future. However,
it did not happen and by the end of the year 198&ry Miles was desperate in her plea for

teacher.

This staffing problem at Butere was heightened hy fact that the C.M.S. was experiencing
financial constraints and therefore was not ablgive enough grants for teachers at the school.
In her letter dated, 29, November 1957, Mary Maés&s Ruth Douglas (Secretary for overseas
education) for a teacher urgentfyThis was followed by another letter in Decembethef same
year in which Miles talks of a serious problem tffsng at Butere. In this letter, she asks that

Joan Lloyd of Gayaza Girls (Uganda) should be ldaneButere Girls until the end of 1958.

Gayaza Girls High School is the oldest girls’ sdhimoUganda established by the C.M.S. in
1905. Initially its purpose was to train girls esipdly the daughters of chiefs in those skills that

would make them better wives. When Gayaza opesedoivrs to all girls, the C.M.S. aimed to

3T KNA/MSS/61/2/242
%8 ibid.
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educate them based on a strong Christian foundat®rcurriculum was similar to what was

offered at Butere in its initial stages; needlewdnandwork, childcare as well as scripture
reading, writing and arithmetic. Since most of thissionaries who worked in Butere started
their work in Uganda, a link between the two sckawas created with an aim of establishing the
girls’ school at Butere to emulate that at Gayapaning of teachers from Gayaza therefore was

one way of promoting this.

In her reply letter, Ruth Douglas through the amain of the Board of Governors of Butere Girls
High School, Bishop L.J Beecher said that if pdssih recruit would be available for Butere in
January 1958. It was however decided in Decembd7 1¥ the C.M.S. Education Board that,
Gayaza Girls should release Miss Plummer to Budethe end of first term (1958). Butere was
also allocated temporarily a Miss Mariel Wynter wiotould be available for the school during

part of the first term and second terfi”.

In January 1958, the government gave grants fahtra at Butere as follows: three graduates;
two Europeans and one African. In addition to these C.M.S. provided two grants for the
|40

school’™ With these, the school managed to get at leastHatopean and one African teacher in

addition to Miles.

The new school also lacked adequate facilities thigl became a challenge to the students,
teachers and the administration. There was seWemtagie of furniture, essential amenities like
latrines and also classrooms. In 1958 howeveryalmglding programme started on the thirteen
and a half acre piece of land which had been gbyethe local clarfAbashirotsa”. Influenced

by their ex-chief Mulama, and also having witnesskee progress of the people who had

3% KNA/MSS/61/2/242
0 ibid.
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received education in their midst, these people dmde to value educational institutions and
therefore supported the development of Butere Golas to provide more opportunities for girls
to get educated. Funding for this programme waaioéd from the Motor Trust Fund who gave
950 British pounds for the construction of classns@and a laboratofy; This improved physical

facilities at the school. By 1960, a dining haltlanBiology laboratory were completed.

The school therefore picked up and began to devatly. At this time, it was receiving grants
from the government. The curriculum included thkofeing subjects: Swahili, English, maths,
history, geography biology scripture, physical sce art, agriculture, home science and
Physical Education. Apart from these, the giroaxcelled in co — curricular activities which

included debates and games like netball, hockdigwaall, athletics and country dancing.

In 1961, Butere Girls High School received Afridaachers from Makerere University, Uganda
who were on teaching practice. These teachers smgpited the ones from England and assisted
the girls greatly. Some girls even aspired to taketeaching in the future to emulate the
Makerere students. By 1962, four classrooms anché&a houses were completed. The head
teacher's house and some four dormitories were @goup and completed. The dormitories

were to accommodate the girls increasing populatibich by now was over two hundred.

In 1970, Miss Alice Barasa started the first “AVé class. It consisted of only one art stream.
This first “A” level class passed highly; out ofeti26 candidates, 24 got direct entry to
universities. Of the remaining two, one got a sahsilip to study in Britain and another studied
library science at Makerere University. Ever sintlee school maintained high passes in

examinations. In 1971, the school again was fad#id tiwe challenge of inadequate staffing due

41 B.0.G Minutes, 27.5.1960
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to the increase in the number of girls. The sclsopbpulation at this time had reached 329
students but they had onlyl4 teachers. Howevesithation improved when an additional four
teachers were employed to make 18 in 1972. Stedbkshment in 1972 was as follows: Barasa
BSc, (EA) Dip. Ed. (EA), M. Aderi BA, (EA) Dip. EEA), K. Ashene B.Com. (Manchester),
L. Echenje S1 (Kenyatta), B. Endusa B Ed. (EA)HBIt BSc, M. Kariru BA (EA), L. Mahan B
Ed. (EA), C. Nola S1 (Kenyatta), J. Mulahi P1 (Kasi), P. Nkumbi S1 (Kenyatta), B.

Saddimbah BSC, L. Solberg, BA S. P, Tymms BA, Smpson BA C and Watt BA, Dip Ed

In the year 1977, the retired President Daniel ffloén the vice president of Kenya) visited the
school during which time he helped raise 434,000yeshillings. This money helped renovate
teachers’ houses and put up dormitories, laboeg@nd the extension of the Dining Hall so that

it could cope with the rising population which bgymhad reached 650 gitfs

The Anglican Church of Kenya (A.C.K.) Diocese oft8w maintained its attachment to this
institution as sponsors. They supported the sdtwolugh sponsoring of needy students,
spiritually guiding and counselling of the girlsdaproviding a chaplain for the school. Even

today, the Anglican church of Butere maintains thosition.

There was however an unfortunate event in the 849. There was a student unrest which cost
the school large amounts of money for repairs. WherC.M.S. established Butere as a school
for girls, they emphasized religious formation ahdracter training. The girls were therefore
trained in strict adherence to rules and authoftythe girls belonged to a Christian family
which was headed by a teacher and whose aim wa®rskip. The girls would therefore carry

out bible study and pray together. These familiagesi in common houses which were built

*2B.G.H.S school magazine
*3B.G.H.S school records
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facing each other and in a circular design whicemnabled the African homestead. In a common
ground just outside these houses, all the girlsldvoacasionally meet for common prayers and

talks (Wanyangu, 29.6.15; Barasa, 23.7.2015).

PLATE 3: Butere Girls Dormitories (with the chapel the left), 1945

PLATE 4: Butere Girls Dormitories, 1975
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Apart from emphasis on character formation, the S.Maced with inadequacy of physical
facilities in the initial stages worked hard to ghem in place and this gave the girls some
comfort at the school. From the late 1960s onwdlisschool was equipped with well-furnished
dormitories, spacious classrooms, the library, datosy and even the ablution blocks. These
facilities only became strained in the later yeavgh increasing population without

corresponding expansion of the facilities (Rapari®07.15; Otieno, 19.07.15). In 1978 with a
population of 700 girls, the dining hall, the dotonies, the library and the ablution blocks were

the same ones that were in use in 1968 when thalgtaym was 250 girls.

When missionaries left Butere Girls High SchoolcaliBarasa, the first African Headmistress
kept up these traditions and even improved on th@mninstance, the mentorship programme at
the school was very strong. Each house was assgynasther, and every new student a mentor.
In later years, some of these traditions which hild school community together were
abandoned. That strong sense of communal life was dnd facilities at the school also
deteriorated. For instance, the well-furnishedrdjriall complete with cutlery became a thing of
the past (Rapando, 27.6.15). The quality of melsig deteriorated. The girls therefore started
complaining about what they termed a poor diehatschool. Moreover, the girls did not like the
authoritarian style of leadership as imposed omtlwy the then head teacher, Hellen Omoka

(Otieno, 19.7.2015; Namai; 27.6.2015; Barasa, 2815).

One morning, the girls refused to go to class bsteiad started singing and chanting in the
compound, saying that they wanted Hellen Omokaaduthe school. They also complained
about their school diet (Otieno, 19.7.2015). Theatahed to the administration block and stoned
the window panes. They also destroyed classroomgtan library (Wechuli, 17.6.15; Manya,

18.6.15). As a result, the school was closed dawdefinitely and students send home. When
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they resumed at school after one week, the sclbuimastration promised to improve their diet
and other facilities. In the same year however, Mmsoka was replaced by Lorna Ottaro who

took over leadership of the school.

The 1979 riot was the first ever in the historyBaftere Girls High School. After Lorna had
settled down, the administration after this ridraduced class meetings. They were headed by
class teachers and were held once per week as afvagating rapport with the students. The
meetings were also aimed at identifying student®vances before they got out of hand. With
these measures, the school was not kept down byirttidence for a long time. They quickly

recovered from it and continued excelling acadekyica

Butere Girls High School celebrated its silver jabiin 1982. This event was quite historical
because it brought back some of her first headessés to the celebration, like Miss Mary
Miles. Also brought to the celebration were a bigmber of old girls who were by then
important women in society for example Dr (now pssdor) Miriam Were, Dr Julia Ojiambo,
Lady Effie Owuor to mention just a féfv During this event, money was raised (Kenya stui
682,000) which was used for building more classamd dormitories. Together with parents’
contribution this money also saw the constructibstaff houses and a modern kitchen to cater

for approximately 800 girls. Enrolment in 1984 stad 800 girls.

6.5 Progress and Challenges after 1985
Apart from the 1979 student riot, this first girlsthool in Western Kenya made very good
progress and excelled in academic performance disasein discipline. In co — curricular

activities, the school excelled in drama, games @mngdic. In 1985 for example, Butere Girls

44B.G.H.S school records
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High School produced the best cultural dance inonat drama festival. The school also
excelled in basketball, handball, hockey and vdiély When its first 8.4.4 class sat for its first
Kenya Certificate of Secondary Examination (K.C)SHButere Girls High School was among
the top 100 schools in Kenya. These were goodteefioim the school which saw 52 girls join
Kenyan universities. As a result, the then pregidgrkKenya, Daniel Moi while on a tour of

Western Kenya gave them a bull to feaston

However, this glory of the School was not to lastdver. In the late 1980s and early 1990s the
school started facing challenges that made it degarticularly in academic performance. As a
result of deteriorating performance, entry behavimiustudents was affected in two ways. First,
the school started admitting girls with lower madsscompared to earlier years. This is because
some girls who had passed highly at primary levelribt prioritise admission to Butere Girls
High School. Parents particularly started to préfegulu Girls, Mukumu Girls and Bunyore
Girls schools within the same province because Wene considered to be on an upward trend.
Secondly, girls at the school were now drawn mafridyn the local community. Before 1990,
75% of students at Butere Girls High School wer@nalr from the entire province, but in later
years over 60% of the girls began to come from iwiBButere-Mumias Distriéf. The school
selected most of its learners from the local distand a few from surrounding districts in the
province because of the quota system of admissibichwis as a result of classification of
schools. Most girls from other regions who were #idth to Butere Girls High School chose to

learn elsewhere. After all, the prestigious statuhe school was declining.

S ibid.
46 B.G.H.S school records
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Indiscipline also increased over the years. In 1f#@4nstance, five girls were suspended from
the school over indiscipline cases. Theft case® warthe increase as some were caught stealing
other girls’ personal belongints Pregnancy cases were also being reported inctreok This
was partly attributed to leadership. The headngsted this time did not have a firm grip on the
girls as compared to the former heads at the sci®h result, discipline of the students fell

(Onyango, 15.5.15; Inganga, 20.5.15; Rapando, I9).6.

Given this downward trend of a school which hadnbiie best girls’ school in Western Kenya
and nicknamed “The Alliance of Western Kenya”, staiders started demanding for better
management that would see the school reclaim it paccess. The school administration
therefore worked hard and tried various ways ofroumg the school’s performance. After some
time, the school began showing signs of improverbgnposting good results in the late 1990s

as shown in the table below:

47 B.G.H.S staff minutes, 15/6/1992
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Table 6.5.1 B.G.H.S K.C.S.E Mean Score over the Yisa

Year Number of Candidates Mean Score
1989 152 5.808
1990 163 5.387
1991 159 5.623
1992 182 5.264
1993 200 5.915
1994 186 6.565
1995 139 6.935
1996 149 7.698
1997 149 4.894
1998 237 7.025
1999 169 7.402
2000 199 7.603
2001 173 8.228
2002 149 7.700
2003 189 7.519
2004 181 7.685
2005 244 6.930
2006 244 7.527
2007 229 7.149

Source: B.G.H.S School Records
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In fact, the school had just recorded commendabpgovement in 1996 by attaining a 60% pass
in Kenya Certificate of Secondary Education (K.E)Swvhen in 1997 results of 107 out of the
149 candidates were canceffédReport from the Kenya National Examination colsaid that
the results of the chemistry paper had been cattdlle to collusion from students. No student
had been caught cheating during the exams. Thisence may have been caused by over

ambition to excel academically (Namai, 27.6.2018e», 19.17.2015).

This incidence almost brought Butere Girls High &dhwhich was struggling for good

performance to its knees. Stakeholders expressapmbintment with the management of the
school. Some even demanded transfer of the thesh teaaher. From this time, the relationship
of the head teacher (Ruth Otieno) and the sponsar affected. It may have occasioned the
sponsors move to look for Mrs Grace Namai who tooér leadership of the school from Ruth

Otieno.

This school organised for Golden Jubilee celebnatia 2007. It was done under Grace Namai’s
leadership (also an old girl of the school). Thergvsaw many alumni from all over Kenya
report to the school some even wearing semblan¢bBeotschool uniform. A few of those who
attended include, Justice Wasilwa, Violet Atakosadc® Rapando, Juddy Lubanga, Adelide
Mbakali and Gladys Obare. In their speeches, thegiols praised Butere Girls High School for
having given them a head start in their lives aakers. They remembered with nostalgia their
Butere years. However, one message was clear frose twho spoke; they wanted the old glory

of Butere Girls High School to come b&tkFaced with this challenge, the current principfal

48 B.G.H.S School records
4°B.G.H.S school records
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the school, Dorah Okaalo says that top on her agahthe school is to soar it to greater heights

both academically and discipline wise.

6.6 Leadership at Butere Girls High School

In 1957, Miss Mary Miles opened the secondary sclkbapter at Butere Girls’ School. Miss
Miles was a very determined person with a clead.gdle streamlined the school such that it
became an excellent institution, comparable to s@ollican Girls Schools as Gayaza in
Uganda. Under her leadership, Butere became tlendeanked African Girls High School in
Kenya in 1957. Miss Miles was very successful. iRgtance, the first lot of form four students
all attained first and second division in the Caighipe School Certificate Examinatithn Today
Miss Miles students as shall be shown in the néepter are playing leading roles in their
respective professions. Miles had been teachiButdre before it was elevated to a secondary

school. She was succeeded by Miss Plummer in 1888 ber retirement.

When the school opened its doors to the first fome class in 1957, its Board of Governors
(B.O.G.) was chaired by Bishop L.J. Beecher. He siaceeded by Bishop Festo Olang who
chaired the board up to the year 1984. Other peaple have served as chair of the school's
B.O.G are, Mr John Okwara (1984 — 1985), Prof. ®.Mbnian'go (1986 — 1989), Mrs Sandy
Kanyi (1990 — 1999), Mr Dan Ameyo (1999 — 2000)yR@anon M. Sande (2001 — 2005) and

Mrs Alice Muyonga (2006 — 2012).

Miss Plummer headed Butere Girls High School betwEg59 and 1964. She had come to the
school the year before (1958) from Gayaza Girldganda. She carried on the spirit of Miles at

the school, emphasizing hard work and determinafitve school therefore continued thriving

0 B.G.H.S school magazine
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academically and spiritually. One of her pupilghas time was Lorna Ottaro who later became
headmistress of B.G.H.S. In 1964 Miss Elizabeth ritagton (grand-daughter of Bishop
Hannington who was murdered in Uganda) succeeded Fiummer. She had been teaching in

this institution before her appointment as headesst

When Miss Hannington first offered herself for nmsgry work, she was posted to Uganda. She
taught for many years at Gayaza before being pdst&lutere. She emphasized upholding of
Christian values and character in the educatiogidd. Apart from academics, she taught the
girls how to pray and meditate upon bible vers&e‘was a mother figure to the girls. She was
so humble, kind and accommodating that | founddllenging to fit in her shoes in that sense”

(Barasa, 23.7.2015).

Miss Alice Barasa was appointed the first Africagatimistress of Butere Girls High School in
1971. She was taking over from Hannington who upenretirement wanted to go back to her
family in England. At the time of this appointmestite had worked as the deputy headmistress at
Alliance Girls High School for two years, a positishe got after having taught for only one term
at the school. She had been posted to Alliance olratedy after her graduation at the University

of Nairobi.
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PLATE 5: Alice Barasa, the first African headmisge

The community generally welcomed her appointmenth&y had been anticipating African
leadership especially after independence in 19@8vever, some people (especially teachers and
students) felt that the high standards at Buterts Gligh School which had been maintained by
European leadership would be affected (Rapandd.X5). This transition therefore was not
very smooth and it led to minor resistance. MissaBa however worked hard and proved her
ability to effectively steer the school which wasrmow one of the best protestant girls’ schools
in the country. “Having come from Alliance, | aimed quality education for girls. ‘There is

nothing &zungd® would do, that | could not!’ | told myself”

Alice possessed excellent leadership skills anthiwviho time, she received the support of not
only teachers and the students, but also the cortynamd the sponsors. She enjoyed
tremendous support from Bishop Olang’ (First AfricArchbishop who was by then B.O.G
chairman at Butere Girls High School). He occadigrame to the school to talk to the students
and the teachers. He mentored girls by telling tiigah it did not matter where they came from,
that they needed to set their goals at the higleest (Barasa, 23.7.2015). It was through the
help of Bishop Olang’ that Chadwick College, whighd been transferred to Siriba, was annexed
to Butere Girls High School thus giving the schthed enormous compound of 63 acres and the
benefit of inheriting the Chadwick College buildigBefore this, the school faced a big
challenge of facilities since girls were crowdeddormitories and some classes went on under

trees.

*Mzunguis a Swahili name for European
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One of her innovative programmes which worked fotdBe was the morning school day and
free afternoon. She introduced this programme spoese to the weather pattern in this part of
the country. In the programme, lessons began & &.@. in the morning and girls had free
afternoons when they slept. They went for gamethénevening before ending their day. As a
result of this change in the school programmesgibke up early while fresh and were very
attentive in class (Barasa, 23.7.2015). All thésgiarticipated in games in the evening and since
the programme was inclusive, they excelled pauitulin netball and volleyball as has already
been mentioned. After a short period of three yedise left Butere Girls when she went for her

postgraduate studies at the University of Pittsbunghe U.S.A.

Mrs Hellen Omoka became the next headmistress adhthe school from 1974 to 1979. Before
her appointment, Hellen was a teacher who had taagithe school for two years. Her
appointment however met a lot of resistance pdaityufrom the teachers and the students.
During her tenure, a number of teachers went omstes and others left the school to go for
further studies. This is partly attributed to heyles of leadership which was authoritarian
(Rapando, 19.7.15; Namai, 27.6.2015; Barasa, dBLB)2 As a result, the strong social team
work which had been nurtured through mentoring aodking together began to disintegrate.

“Bishop Olang’ did not come any more and we midsied’ (Manya, 24.7.2015).

Despite these challenges in administration, Helheneased the “O” level streams from two to
three and in 1977 a forth stream was added. Momnmitlries were also built other than the ones
inherited from Chadwick College. Trouble startedewhgirls rioted for the first time in the

history of the school in 1979. The community ance tbponsors demanded for a new
headmistress claiming that Hellen was running d&s@&.H.S. The education office responded

to this by appointing Lorna Ottaro in the same yteaake over the running of the school. When
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she left Butere, Mrs Omoka proceeded for furthedists at Kenyatta University College, which

was then a constituent college of University ofridi.

Hellen was succeeded by Mrs Lorna Ottaro who hedkedschool from 1979 to 1984. She
received a cordial welcome at Butere and in respdried her best to improve the schools
image. During her era she renovated the “A” levasges and completed the physics laboratory.
She also continued renovating teachers’ housesskastarted by Mrs Omoka. She transformed
the Chadwick College social hall into the staffrodtowever academic performance during her

time maintained a normal curve.

Mrs Sella Liko then took over the leadership fromsNDttaro in 1984. She moved from Lugulu
where she had been deputy headmistress. When sfe into office, Butere Girls was under
pressure to perform. Schools which were establigified Butere like Lugulu Girls and Bunyore
Girls had now overtaken it. This attracted a lot aoincern especially from the sponsor.
Immediately after settling in office in 1984, Selacame conscious of this pressure and tried her

best to change things for the better.

As a school we stand greatly criticised now for apparent failure as compared
to our past success. To many in the republic, wedallen race therefore we
need to rise once more- we need to work extra twarelvive our past glory and
honour?.

During Sella’s time, the girls’ performance imprdvaightly and maintained a normal curve. On
the other hand, high standards of discipline weaentained. With the help of donations from his
Excellency the president, a home science worksmopréparation for the 8.4.4 system of

education was construct&dit was later completed by parents.

2 Sell Liko, former head of B.G.H.S, retrieved fr@ohool Magazine, 1985
%3 B.G.H.S school records
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When Liko had stayed at Butere for close to terrgy@and not having been able to steer the
school to very high academic performance like sh@dchave wished, she opted on her own
volition to move from Butere. In 1993, she was take Kaimosi Girls and Ruth Otieno who was
then heading Kaimosi Girls became the new headessstof Butere Girls High School. Ruth
headed the school until 2003 when she handed beeletdership of the school to Mrs Grace
Namai, an alumnus of the school. From Butere, Rwdhk posted to teach at Kagumo Teachers

College.

The appointment of Mrs Grace Namai to head B.GWE&S initiated by the sponsor. They were
concerned about standards at Butere and startkoh¢ptor someone whom they thought would
steer the school to greater heights. She was stithe heading Moi Girls Vokoli, a school she
had put on an upward academic map. Her receptiddutdre was therefore cordial and she
settled down to work. During Namai’'s time, inter@stco-curricular activities and academic
work were maintained. Results also maintained anabrcurve. She greatly improved the
school’'s aesthetics by the flower initiative whigdw planting and maintaining of flowers in the
school compound. She also began the constructiaraw dormitory, to house 200 students.
She left Butere in 2007 upon attaining her retirehage. The current principal, Dorah Okaalo
took over leadership of the school in 2008. Marg laopeful that she will bring back the old

glory of Butere Girls High School.

6.7 Conclusion
This chapter has traced the history of Butere Giitgh School from 1957 up to 2007. Some of
the most important features with regard to theldistament and development of this school have

been discussed. It has been shown that the e$taldnt of the school followed the
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recommendations made in the report of the committeeAfrican education in Kenya; the
Beecher Report of 1949, as well as the African delsdor higher education of girls in Western
Kenya. After its establishment, it developed iathighly performing school and became valued
by the community and the entire country. Consedyeitattracted girls from different parts of

Western Kenya who aimed at excellence as reflantéd motto “For Only the Best”.

The school faced a number of challenges aftesitsdéishment like inadequate staffing, and lack
of infrastructure which stifled its development.whver, these challenges did not deter both the
staff and the students from their determinationeiifthard work and dedication to the school
distinguished it as one of the best girls’ schaolthe country. Unfortunately, the school lost this
position when its performance started dropping dfier years. This continues to worry many
stakeholders who keep hoping that it will in theaméuture reclaim its position as a highly

performing school especially now that it has belmted national status.
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CHAPTER SEVEN

7.0 THE INFLUENCE OF BUTERE GIRLS HIGH SCHOOL ON TH E COMMUNITY
7.1 Introduction
This chapter examines the influence which the Ghbdcssionary Society (C.M.S.) has had on
the socio-economic life of the community. The stcigas one of the leading missionary groups
in educational matters in the region and estaldistiee first secondary school for girls in
Western Kenya. As one of the pioneer girls’ schaolthe region, Butere has occupied a very

prominent position and has been a point of referéo®ther developing schools in the area.

Apart from the school’'s influence on educationavelepment, it has also played an important
role in the social, economic and religious livestbé people. This chapter also gives an
assessment of Butere’s contribution to the Kenyaniety as a whole. This has been done by
documenting the various roles which the schoold Girls have engaged in at the local, national

as well as the international level.

7.2 Butere Girls High School and Educational Devefament in Western Kenya and Beyond
This school started at a time when there were f@xysecondary schools in Western Kenya. As
already mentioned in previous chapters, ButeresGwds the first girls’ secondary school to be
established by the Protestant missionaries in Wedtenya. Other girls’ schools that existed at
this time in the country were: African Girls Highct®ol Kikuyu (Alliance Girls), Loreto
Convent Limuru, Mugoiri Girls in Nyeri, Machakos @eent School and Kahuhia in Forthall.
This means that Butere Girls High School was estabqbl at a time when educational

opportunities for women in Western Kenya were Jemyted.
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Butere Girls High School contributed significantty the development of education in Western
Kenya (Rapando, 27.6.15; Wanyangu, 29.6.15). Sglome a retired educationist but who still

holds important positions in the community and chusays that she could not have been
educated if the school was not started. Her faBa@&naba Weche was among the first four boys
that pioneered Butere School under Walter Chadwstk.when Butere Girls was started, her
father was keen to help her children get what Ingsiif had, and considered important. With a
lot of praise for Butere Girls High School, Salorsays that she appreciates the teaching,
encouragement and support that she received actieol. She quickly adds that all her sisters
(seven of them) learnt at Butere Girls High Schant became successful in their various

careers.

After the establishment of Butere Girls High Schabke C.M.S and other missionary groups
who served in Western Kenya established other’ ggdhools in the region. Some of these
schools include, Ngiya (C.M.S), Kaimosi and Lugu(&.A.M), Mumias and Rang’ala

(Catholics) and many more that came up later. Tdrarhbee effort which started at Chavakali
saw the establishment of many other schools inr¢lgeon especially after independence. The

C.M.S continued to play a leading role in the di&thiment and development of these schools.

Butere as one of the leading C.M.S schools did @nlassisting the upcoming schools. A good
number of those who taught in these schools happenée former students of Butere Girls

High School. Even today, a number of head teachmausprincipals of schools in the region are
former students of the school. Apart from thishats also influenced the development of these
schools. In what is called ‘bench marking’ studeatsl teachers of other schools have for
instance spend time at Butere, learning about {h@igrammes with the aim of borrowing the

most effective practices to apply back at theirosttiNamai; 27.6 2015; Barasa, 23.7.2015).
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There particularly existed a very close relatiopdhetween Butere Girls and Ng'iya Girls. Many
times the students of Ng'iya interacted with thas@utere through games, debates and subject
discussions (Barasa, 23.7.2015; Namai, 27.6.2008)enever students from other schools
visited Butere Girls, they played, held discussiand even ate together. In 1971 for instance,
Butere Girls and Lugulu Girls collaborated to merdaad produce a future lawyer each. When
they held their volleyball and netball games togetlkeach time a school scored, their supporters
would cheer by shouting ‘Lawyer’. It indeed cameptss when in the same period, they both
produced lawyers who currently are, Justice Namifuym Butere and Justice Nekoye from

Lugulu (Barasa, 23.7.2015).

Some teachers at Butere Girls were national exasiimetheir teaching subjects. They were
therefore occasionally invited to schools within &én province to give talks on performance.
Students of Butere Girls High school have also inespstudents from neighbouring schools
through Christian Union weekend challenges, debaipscific subject symposia, clubs and
societies. Many schools in the region have beempired by Butere’s drama club (The

Chadwicks) which has consistently over the yearfopmed at national drama competitions.

The school has also influenced development of educaot just in Western Kenya, but in the
entire country. The list of former students of Bat&irls High School who became influential in
the education sector is endless. These includatadr. Elizabeth Masiga, who served as Chief
Inspector of Schools and permanent secretary iMihestry of education, Prof Norah Olembo,

a globally renowned research scientist with distisged service on the Kenyan scene, Professor

Florida Karani who was the first woman deputy vitencellor in Kenya and many others.
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7.3 The influence of Butere Girls High School on t Socio-Economic life of the
Community.

For many years, Butere Girls High School was a gklod choice for many bright girls in

Western Province and surrounding regions. The dchas produced prominent people
nationally and even internationally. These includectors, lawyers, judges, bankers,
academicians, teachers, politicians, administrasord many other professionals who have
passed through its gates. Old girls of Butere Giilgh School have held privileged positions in

this country and beyond.

Most of the former students interviewed say tlnalirt success in their various careers stems
from the kind of training that they received at gehool. Their school motto read “BUTERE
GIRLS HIGH SCHOOL; FOR ONLY THE BEST". Inspired bthis motto, many girls
considered themselves among the best in academit<lzaracter. They therefore aimed at
achieving the best in school and in their futureeees. For instance, one former student states

that:

The success in my career was greatly influencedngytraining at Butere
Girls. 1 was trained to independently make decisiand use my discretion to
come up with solutions when it was necessary tsad/Ne were trained and
mentored in all spheres of life during our learnisgssions and clubs
programmes (Namai, 27.6.2015).

From the quotation above, we learn that this schaelhad a lot of positive influence to the girls
who learnt there. “We learnt hard work and resgdualiti; there was no room for laxity in that

school” (Inganga, 20.5.2015).

A major factor which has made most of the old griButere Girls High School to prosper in
their careers stems from the kind of disciplinet tih@ school instilled in its students right from

the time of its inception in 1957 through to thée1d980s. The former students interviewed
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revealed that the school had a wonderful reputatiorierms of discipline and academic
performance. Many say they are disappointed with sbhools declining performance and
discipline standards and wish that the good namiefchool they love so much came back.

They describe with nostalgia their days at Butere.

7.4 Positions held in the society by the Old Girlef Butere Girls High School

The influence of Butere Girls High School can bseased by examining the calibre of its
products. The successes which some of the fornielests attained both in their public and
private lives clearly show the kind of contributitivat this school has made to the development

of the Kenyan nation and the world in general.

Many former students of Butere Girls High Schooléiadeen instrumental in the social,
economic and political transformation of the petplres in Western Kenya, the entire country
and even internationally. It is not easy to tracd document all the positions which the school’s
former students have held and are still holdintpatmoment. This study has therefore picked on
a few old girls who have had influence on the lomainmunity, the Kenyan nation and also
internationally to serve as case studies of thd kinnfluence which the school has had through

its former students.

7.4.1 Salome Apondi Wanyangu

Salome attended Butere Girls Boarding Primary Skfib@5 — 1949) and African Girls High
School Kikuyu, now Alliance Girls High (1950 — 1954&here she also trained as a P2 teacher
(1952 — 1953). She taught at; Chadwick Teachersnifiga College (1954 - 1956), Lubinu

Intermediate School (1957 - 1960), Kabsabet Womeé@ 71961 - 1963) and Shitoto Primary

78



School as headmistress (1968 - 1971). It is wheleisg as headmistress that she received a

scholarship to study Home Economics at Seaforde@elbf Education in the United Kingdom.

Upon completion of her studies in the UK, Salome wppointed an Assistant Primary School
Inspector (APSI) a position she held up to 1988il&im this position, she also attended Road
Safety Programmes held in Helsinki — Finland in 2@8d represented the women of Western
Province in the Women Decade in Nairobi in 1985.e Sthen became the Regional

Commissioner of the Girl Guides in Western province

For many years and even up to today Salome cotitmglay a very significant role in the
church. She was among the pioneer group of womé&Nestern Kenya to be commissioned as
Mothers Union members in the Anglican Church in@.96 her service in the church, Salome
was a member of several Boards in the Diocese;BobFinance, Board of Mission, Board of
Education, Appointment Committee and the Bishogis@aincy. She is now a lay Canon in the

Diocese of Mumias. This is a position which is obgstowed to outstanding Christian leaders.

This old girl of Butere was not only outstandinghier career in education and in the church, but
also made a significant impact on community worke $ecame a member of the Butere Girls
High School B.O.G. committee. She has also servedeveral other Boards of Governors in
different schools like, Lubinu Boys High School, tBie Boys High School, St. Joseph’s
Secondary School Shibinga, St. Gabriel Secondaho@clsongo, Shitoto Girls Secondary

School and St. Anne’s Secondary School, Indangalasi

Salome’s other roles to the community include seyvas treasurer of Elwasambi dispensary

(1997 - 2010), Shianda Youth Polytechnic and Eashy¥ Electricity project. She was honoured
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by the Government of Kenya for her services indbmmunity and was awarded the Head of

State Commendation (HSC) on™df December 2004.

7.4.2 Professor Florida Amakobe Karani

She made history as Kenya's first ever female GHemocof a public university. Prof Florida
Amakobe Karani was appointed the Chancellor of MasEniversity in 2008. Prior to this
appointment, Prof Karani had served as Deputy @hancellor in charge of Academic Affairs
at the University of Nairobi (1994 — 2004) and Eipal, College of Education and External

Studies (1988 — 1994).

Prof Karani attended Butere Girls High School betw&962 and 1965 before proceeding to the
University of East Africa, Nairobi where she obtdnher Bachelor of Arts Degree (1968), Post
Graduate Diploma in Education (1969), and MasteiAds from the University of Nairobi
(1974). She obtained her Doctor of Philosophy imdadion from the University of Pittsburgh

(U.S.A) in 1979.

Prior to becoming DVC, Prof Karani has been invdlva training of trainers for the UN
Economic Commission for Africa and UNICEF. In 2082e was appointed a member of the
Africa Regional Scientific Committee of the UNESCG®@rum on Higher Education, Research
and Knowledge. She has also held membership poesitiothe Inter University Council of East
Africa and Kenya's Commission for Higher Educat{oorrently, Commission for University
Education). She was a member of the commissionaefiiy into the education system of Kenya,
commonly referred to as the Davy Koech Commissioh988 and has also chaired the board of

adult education in Kenya. In 1994 she receiveddtder of the Grand Warrior of Kenya (OGW)
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presidential award in recognition of her contribatitowards improving the quality of higher

education in Kenya.

7.4.3 Lady Justice Effie Owuor

Born in 1943, Justice Effie Owuor attended ButerdsGdigh School from 1958 to 1961 then
proceeded to Alliance Girls High School (1962 - 3p&he is a graduate of the University of
East Africa, Dar-Es-Salaam (Bachelor of Laws degaeel has undertaken various professional

and judicial seminars on law reform, women'’s riggutsl criminal law.

Justice Owuor had a distinguished career in therAdly General's chambers and Judiciary
spanning over a period of 33 years. She rose thrthug ranks from a Resident Magistrate to a
Judge of the Court of Appeal. Owuor was the fivetman to be appointed judge in the High

Court of Kenya in 1981, and later on the first lqulyge of the Court of appeal.

The retired Judge of Appeal has a wide range oémepce in family, women, children, marital
and succession law. She has served as Commissibkemya Law Reform Commission and
was a founding member and chairperson of the Kélgaen’'s Judges Association. She was
one time Kenya's Goodwill Ambassador to UNICEF wiospecial role was advocacy,
fundraising, and spotlighting the rights and pligltchildren in need of special protection. She
was also the chairperson of the National Task Famteaws Relating to Children. Justice

Owuor opted for retirementin 2003.

7.4.4 Elizabeth Semo Masiga

Elizabeth Semo Masiga attended Butere Girls HighoScbetween 1958 and 1961 after which

she obtained a Bachelor of Arts degree and lafgysa graduate diploma in education from the
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University of Nairobi. In 1974, she obtained herdta’s Degree in Geography specializing in

urban development and sociology from the same usitye

In 1975 Elizabeth was appointed Subject Inspectdgeography, one of the only three African
Women Inspectors (the rest were Europeans). Shednthwrough the ranks from the grade of
Inspector to the highest grade in the Inspectotaee,Chief Inspector of Schools. 1997 she

was appointed the Permanent Secretary in the Myni§tEducation and in 1998 she was posted

to the Ministry of Tourism in the same positionwhich she retired in 1999.

While in the Ministry of Education Elizabeth paigegial attention to Girl-Child Education

introducing the policy of pregnant girls continuitggfinish their education. After her retirement,
Elizabeth continued her community service in ddéfar capacities. She undertook several
projects including ‘Care with a Vision’- An orphaare project, established an Academy (Mikisa
Christian Academy) based on Christian Foundations$ r@mained actively serving on school
and hospital boards including Karen C Secondary8l¢iNairobi; Ganjala Secondary School,
Busia; Maseno Hospital and Kenya Industrial Estags®e was the Vice Chair of Kenyatta

University Council until her death in 2007.

7.4.5 Professor Miriam Khamadi Were

Prof Miriam Were was born in 1940. She was amorggpioneer class at Butere Girls High
School when it opened its doors in 1957. After heghool, she obtained a degree in Natural
Sciences from William Penn College, IOWA U.S.A i86% and postgraduate Diploma in
Education from Makerere University in 1966. ProfeMY qualified as a medical doctor from the
University of Nairobi in 1973 and was cited as tiverall best-graduating student. Subsequently,

she obtained both the Master of Public Health (}@#®l Doctor of Public Health (1981) from
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the Johns Hopkins University in the U.S.A. Duringr PhD studies, she was also awarded the

George P. Tolbert Health Award for outstanding dgbation to international health.

Prof. Were joined the University of Nairobi as &tiger in the Department of Community
Health in the Faculty of Health Sciences in 19/.1985 she became the Chief Health and
Nutrition Adviser, UNICEF Ethiopia, a position sheeld until 1990. Thereafter, she was
appointed the Representative and Chief of Missuorld Health Organization (WHO) to
Ethiopia in Addis Ababa. She served in this positimtil 1993 when she was elevated to
become the Director, United Nations Population F@uwlntry Support Team Addis Ababa
(UNPF/CSTAA), a position she held until 2000. PWEre has also served on boards both
locally and internationally such as UZIMA FoundatioAMREF, National AIDS Control
Council (NACC), Kenya Anticorruption Commission (K&£), MAP International, Global

Health Workforce Alliance, and Action Africa Helptérnational, among others.

For her community work in health, Prof Miriam K. Yéehas been recognized by many
institutions. Recently (2015), she received thegjiadNoguchi Africa Prize for medical services
because of her efforts to bring basic medical ses/and health rights to women and children in

the villages of East Africa.

7.4.6 Lady Justice Joyce Aluoch

Born in 1947, Lady Justice Joyce Aluoch attendeteRBuGirls' High School between 1962 and
1965. After obtaining her Bachelor of Laws Degrbe tJniversity of Nairobi, Hon. Aluoch
joined the Kenyan Judiciary as a District Magigrfitin 1974. She rose through the ranks until
1993 when she was appointed as a Judge of theGtgh and Judge of Appeal in December of

2007.
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In 2003 Justice Aluoch was elected to the UN Conemibn the Rights of the Child where she
served as the Vice-Chairperson. She had previdustyn elected the first Chairperson of the
African Union Committee on the Rights of the Chifdthe year 2001. In that capacity, she
addressed Heads of State and Governments of theaAftJnion every year at the Annual
Summit on the situation of children in Africa. Shafforded her an opportunity to engage
African Heads of States and Government in dialogite a view to finding solutions to the

problems facing the African child such as the usehildren as soldiers, child labour and the

effect of HIV/AIDS on children.

An outstanding female judge, her community servate through the Girl Guides Movement in
Kenya helped to develop the Peer Prevention Prageaffior Young People, a programme for
HIV/AIDS prevention among the youth, which has badopted in many African countries. This
program was aimed at reducing the spread of the Wi through the education of girls and

women.

Lady Justice Joyce Aluoch was elected judge toltkernational Criminal Court in 2009 and
became the president of the trial division in 20Diring her service Joyce received several
awards including the Tufts University Distinguishétbumni Award (2015). She is also the
recipient of two national awards for services readdo the nation of Kenya, the EBS (Elder of
the Burning Spear) awarded by President Daniel Map in 2000 and CBS (Chief of the Order

of the Burning Spear) awarded by President MwaiKiln 2010.

7.4.7 Professor Norah Khadzini Olembo

Professor Norah Olembo went to Butere Girls Highdst between 1960 and 1963. She is the

Executive Director of African Biotechnology Stakéders Forum (ABSF). She holds a Doctoral
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Degree in Molecular Biology from Courthould Instgu(University of London) in the United
Kingdom, a Post Graduate Degree in Biochemistrynfrime University of Nairobi (UoN),
Master’s Degree in Zoology from UoN and a BacheloBcience Degree in Chemistry, Zoology
and Botany from the same University. She also haldadvanced level Certificate in Chemistry,

Biology and Physics from Mount School in New York.

Professor Olembo has received professional cextdicfrom World Intellectual Property
Organization (WIPO) training in Insect Growth, Dimment and Behaviour, Insect
Endocrinology from International Centre for Ins@ttysiology and Ecology (ICIPE) in Kenya,
Strategic Planning from Voluntary Agencies DevelepmAssistance in Kenya (V.A.D.A) and

Recombinant DNA techniques from Courthould Insétint the United Kingdom.

Before her appointment at ABSF, Professor Olemipeeskeas the Managing Director of Kenya
Industrial Property Institute (KIPI). She has algorked as the Director of the Kenya Industrial
Property Office (KIPO) in the Ministry of Trade arddustry and chaired the Department of
Biochemistry at the University of Nairobi. Prior tbat, Professor Norah Olembo served as a
consultant for Kenya Non-Governmental OrganizatiGasnmittee for the 1995 United Nations
End of Decade Women Conference. She has also b8eniar Lecturer and Graduate Research

Assistant at the UoN.

Prof Olembo has consulted for various organizatimafuding the Kenya Non-governmental
Committee for the 1985 United Nations End of Decdlemen's Conference, the UNEP
Biodiversity/Biotechnology Programme, the ConsutatGroup on International Agricultural

Research (CGIAR) Secretariat/World Bank and theerhdtional Service for National
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Agricultural Research. She has published over 2&qwdings, abstract reports and research

papers in international scientific journals. Shandeed one of Kenya's leading scientists.

7.4.8 Grace Emily Akinyi Ogot

Born in 1930, Grace Ogot attended Ng'iya Intermedachool between 1942 and 1945 before
proceeding to Butere Girls between 1946 and 1948use by profession, she was educated at
the Nursing Training Hospital in Uganda from 1940 11953. She served at the St. Thomas
Hospital for Mothers and Babies in London and frd858 to 1959 as a midwifery tutor and

nursing sister at Maseno Hospital in Kenya.

She is a Kenyan author of widely anthologized slstaries and novels who also held a
ministerial position in the Kenyan government. Quighe few well-known woman writers in

Kenya, Ogot was the first woman to have fiction Imited by the East African Publishing
House. Her stories appeared in European and Afrjoamals such as Black Orpheus and
Transition and in collections such as The Promlsatd (1966), Land Without Thunder (1968),
The Other Woman (1976), The Graduate (1980), Tladsof Tears (1980) and The Strange

Bride (1985).

Grace Ogot was nominated the first woman councitidlisumu, which marked the beginning
of her involvement with politics. In 1983 she wasmnated as a Member of Parliament (MP),
and two years later, was elected MP for Gem. Sulesgty, Grace becameAssistant Minister for

Culture and Social Services a seat she occupigidl98B.

Ogot also worked as a scriptwriter and an annoufocehe British Broadcasting Corporation, as
a headmistress, as a community development officet,as an Air India public relations officer.

She was a columnist in View Point in the East AfnStandard.
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7.4.9 Mary Elizabeth Okelo

She was the first woman bank manager at Barclayk-Bast Africa and also won the 2013
Enterprising Woman of the Year award. This is aspgeéous yearly award given to women
entrepreneurs from all over the world. Apart fromese, Mary Okelo is also the founder of
Barclays Bank Women’s Association as well as thenfler and first chairperson of Kenya

Women'’s Finance Trust. She attended Butere Girgh Iichool between 1960 and 1963.

She graduated with an Honours degree in HistayynfiMakerere University in Uganda. She
also holds a Postgraduate Diploma in Early Childh&uucation from Froebel College in
Dublin, as well as a Diploma from the InstituteBdnkers, in London. She is a Holder of two
honorary Doctorates one from United Graduate Cellemd Seminary in U.S.A for her
contribution to humanity, and the other from A#fidNazarene University Nairobi for

distinguished service to the community.

Mary Okelo joined Barclays Bank in 1970 as thetfAfrican woman management trainee and
rose to become a manager in 1977. In this posisbe, developed policies leading to further
financial inclusion for women in Africa. She has@had numerous other positions like Senior
Advisor to the President of the African Developm8aink and first regional representative of
Women’s World Banking. In 1984, she was named a lpegraf a committee set up to look at all
the antiquated laws that discriminated against wgrtike denying them the right to enter into

contracts.

Based in Abidjan, she spent three and a half yesficre moving to be the Vice-President of the
Women's World Banking (WWB), of which she was arfding member and had served as a

regional representative for three years, from 198% later moved to New York where she
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served as a Vice President in the WWB, from 1991992. In 1992, she took leave of absence
and moved back to Kenya. Upon returning, she desticherself to a business she had begun in
1978, Makini Group of Schools. Here passion foldten and to educate had seen her start the

school which has grown to be one of the leadingitut®ns in the country.

In 2013, she was the recipient of the Golden Jabievard presented by H.E President Uhuru
Kenyatta to fifty distinguished Kenyans, and th#dofwing year she was the recipient of the
Lifetime Achievement Award at the 2014 Africa Barkéwards in Kigali. She is also a Lay

Canon in the Anglican Church of Kenya.

7.5 Conclusion

This chapter has examined the influence of Buterés Gligh School to the development of
education and also the socio-economic life of timunity. It has been shown that this school
has contributed positively to the development dfeotschools in the region. It has also

influenced the educational aspirations of manysdgmm Western Kenya and beyond.

It is not easy to trace and document all the pmsstiwhich the old girls of Butere Girls High
School have held or are still holding. It is theref believed that the above case studies will
suffice as a fair representation of the kind ofuahce which this school has had on the Kenyan
nation and beyond. Given the former students @&t socio-economic levels in the
community, it is right to conclude that Butere &iHigh School has contributed positively to the

socio-economic development of the community.
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CHAPTER EIGHT
8.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

8.1 Summary

This study intended to find out the role of the @uMissionary Society in the development of
girls education in Western Kenya. This was donefdigussing on the establishment, and
development of Butere Girls High School from 1962007. An attempt was also made to show
the influence of this school on the educationairaipns and socio-economic development of

the society in general.

To meet this objective, historical design was usedorder to establish facts and draw
conclusions concerning the contribution of the GNh the development of girls’ education in
Western Kenya. Past historical records were usedhireconstruction and documentation on
the happenings and events of the problem undey.stacthis regard, the study utilized both
primary and secondary sources of data. Primarycesuwvere mainly obtained from the Kenya
National Archives, the A.C.K Archives in Nairobhe Diocese of Butere Library (Chadwick
Library) Archives and the Butere Girls High Scha@othives. Interviews were then employed
after the primary search to obtain information vihicas deemed suitable to supplement the gaps

in archival material and also to validate the doentary evidence from primary sources.

The C.M.S was a product of the evangelical revindEngland in the 18 century. Its founders
believed that it was the duty of every Christianrjoto propagate the knowledge of the Bible to
the heathens. It is because of this that the CtbbE it upon itself the responsibility of recruigin
and sending out missionaries from the Church ofl&to work in Africa. The missionaries

who planted the Anglican Church in Western Kenyaewem this background.
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The missionaries used education mainly as a toolef@ngelism. They focused on formal
education through the school. Their first schoolbt established in the region was Maseno
School. It was described as a Christian base frdneclwthe gospel was to be carried far and
wide into the surrounding country. The School afteelementary education based on the 3Rs. It
also aimed at providing an all-round training ofdipomind and soul. Industrial training and

agriculture were also offered to enhance developmiemission work.

Education practice in Butere Girls School betwe&i6l and 1956 was influenced by the
ideology of domesticity. The aim of the missionarand the colonial administration therefore
was to give vocational training to the girls. Thvas also what the early ex-mission boys like
Yona Orao were asking. Later these ex-mission lbegsested literacy training to accompany
the vocational training so that girls would be wegtbunded in their fields. The curriculum

offered at this time therefore did not stress lat@lial knowledge. It focused on reading, religion

and preparing girls for marriage.

Education policies at this time were focused onigiésg a curriculum which would help
Africans accept their inferior status as labourd@itse impact of the Colonial Development and
Welfare Act of 1945 however led the colonial goveemt to issue the first post-war education
plan, The Ten-Year Plan for the Development of Africamdation This policy together with
increased demands by the Africans saw the C.M.Shgehats approach. Following the
recommendations of the Beecher report, Butere Gelwool was upgraded to a secondary school

in 1957.

After its establishment, Butere Girls High SchoeVéloped into a highly performing school and

became valued by the community and the entire cpu@onsequently, it attracted girls from
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different parts of Western Kenya who aimed at dgoek as reflected in its motto “For Only the
Best”. Even though the school faced a number oferinges after its establishment, these did not
deter both the staff and the students from theterd@nation. Their hard work and dedication to
the school distinguished it as one of the bests’'gathools in the country. Unfortunately, the

school lost this position when its performance esg in national examinations started to drop.

Apart from this drop in performance which occurtkding the later period, the establishment of
this school has had a lot of influence on the peayl Western Kenya especially girls and
women. It has also contributed positively to thevedepment of other schools in the region.
From the time of its establishment, Butere Girlgeesally in the early years has been a point of
reference on which other schools have developedatt also influenced the educational

aspirations of many girls from Western Kenya angbie.

8.2 Conclusions

This study has revealed that the development oft§ke®ducation among girls and women in
Western Kenya was quite slow and lagged behindahbbys. While boys education started in
the year 1906, that of girls only started in 19h@ & was not until the year 1957 that the first
ever secondary school for girls (Butere Girls Hgghool) was established in the region. This is
attributed to the negative attitude which the Adrnicpeople themselves had on the education of
women. They were considered important primarily fearriage and bearing of children. Apart
from this, the study also revealed that the cologavernment generally neglected girls’

education.

This study has revealed that the C.M.S playedd kale in the development of girls’ education
in Western Kenya. It is this missionary group whpstneered education for girls in the region.
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After establishment of Butere Girls, the missioearlaid a very firm foundation of discipline
and good performance which saw most of the girl® wient to this school reach the highest
ladder in their careers and contribute significartd the development of this country and

beyond.

The study has demonstrated the important role dldye Butere Girls High School in the
formation of leaders and in transformation of stci@his was seen from the calibre of the
school's graduates. The school has produced hidibreaeducationists, judges, doctors,
academicians, teachers, politicians and other gsafaals who have passed through its gates.
The school has also formed ladies with a pioneespigt in the country for instance, the first
female bank manager, the first female judge in high court of Kenya, the first female
chancellor of a public university, the first Kenyardge at the International Criminal Court
(ICC) and others. This is a reference that the @ichas contributed significantly on the socio-

economic life of the people of Western Kenya.

This study therefore has demonstrated the impaogtasic education for leadership. Most
graduates of Butere Girls High School became opiteaders and very influential people in the
society. They influenced a lot of change in theietydbecause of their education, their positions

in society and also because they were economieaijyowered.

This study has also demonstrated the importancerdinuing education in the empowerment of
women. Although Butere mainly offered secondarycation for girls, the school nurtured
continuing education programmes through talks amlé models. The schooling at Butere

motivated the girls to seek further education fifedent fields.
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Finally, this study has underlined the importance edlucation for transformation and
development. People need basic literacy skillsctess information and make decisions which

directly affect their survival.

8.3 Recommendations

Policy makers

Equal educational opportunities for both men andhew are very essential for development and
transformation of the society in general. This gttiterefore recommends that provision of such
facilities should cater for both genders.

The ministry of education should design programmb&h enhance continuing education as a

means to empowering citizens economically and falisteadership.

The Church
There should be continued cooperation between thedi, state and other private agencies in
the provision of education and in development. Ahglican Church therefore, should continue

their support of schools, especially in the prawisof religious services.

Butere Girls High School

It has also been noted that the excellent perfocmart Butere Girls High School, has been

declining over the years. Even though the schosl i@av been accorded national status, its
performance does not match that of the early y&drs. principal and teachers of this school

should stimulate high academic performance thrangbvative programmes like exchange of

ideas with high performing schools. Students of .B.S should be exposed to and encouraged

to adopt those practices which have worked fronfopeing schools in the region.
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The school administration should also design pmognas that nurture character formation
through mentorship programmes and role models. &wiel and counselling programmes which

are geared towards nurturing talent and charahterld be enforced.

Butere Girls alumni

The stakeholders of this school especially the gills should take an active role in the
management of the school, so as to uplift its perémce. Given the privileged positions which
they hold in this country particularly in the edtioa sector, the old girls should go out of their

way to support and nurture young girls at the fnstn.

8.4 Suggestions for further research

The study has examined the contribution of the €hissionary Society in the development
of education in Western Kenya. This has been dased on the history of Butere Girls High
School from 1957 to 2007. Despite the fact that tlappened to be among the first secondary
schools in the region, other schools such as Nd@3irés High School and Nambale Boys High
School were established by the same Church. It dvbel important if some studies can be
carried out about these schools to find out how there initiated and their contribution to the

community.

Apart from the Anglican Church, Western Kenya w#so a&evangelised by other missionary
groups such as the Catholic Mill Hill Fathers, @leurch of God, the Friends Africa Mission and
the Pentecostal Assemblies of God. These missesaltso took the education of Africans as an
important aspect of their overall process of evésgion although in varying degrees. For those
whose contribution to education has not been donteddike the Mill Hill Fathers and Church

of God, it is important that this is done as well.
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APPENDIX |
INTERVIEW SCHEDULE FOR FORMER CHURCH ELDERS/ EDUCAT ION
OFFICIALS/ FORMER SCHOOL OFFICIALS
* Name
* Age
* Denomination
» Current occupation

1. In what ways did the C.M.S. contribute to theredlepment of girls’ education in Western

Kenya?
2. What led to the establishment of Butere GirlgiHschool in 19577

3. Apart from the C.M.S. what role did the locauoth, other Christians and non-Christians play

in the establishment of Butere Girls High School?
4. What kind of relationship existed between thiglS. and the school between 1957 and 2007?

5. In what ways has the local church contributedht® development of Butere Girls High

School?

6. In your opinion how did the C.M.S. tradition edf the development of girls’ education in

Western Kenya?

7. How do you compare the standards of this schothl in academics and non-academics over
the years up to 2007? In case of any differenchaf w your opinion could be the cause?

8. In your opinion, what kind of impact has thiigol had on the educational aspirations of girls

in Western Kenya?

9. In your opinion, what kind of impact has this©iscl had on the socio-economic and political

development of the local community?
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APPENDIX II
INTERVIEW SCHEDULE FOR LOCAL COMMUNITY MEMBERS/FORM ER LOCAL
LEADERS/ OTHER KNOWLEDGEABLE PERSONS

* Name

* Age

* Denomination

» Current occupation

1. How did Butere Girls High School come to be leksaed in your midst?

2. How did members of your community receive thesief the establishment of this school in
their midst?

3. What kind of support did the community give he development of this school?
4. How has this school benefited the local comny@nit

5. Have you educated any of your daughters instth®ol? If yes, how did you receive the news

of your daughter’'s admission to Butere Girls Higin&ol?

6. Why did you decide to take your daughter to But@irls High School and not to any other
School?

7. In what ways can you say this school prepared glaughter for the kind of life she is leading

now?

8. In your opinion, what kind of impact has thi$igol had on the educational aspirations of girls

in Western Kenya?

9. In your opinion, how did the establishment otda Girls High School contribute to the

general development of girls’ education in the d¢ogh
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APPENDIX 1l

INTERVIEW SCHEDULE FOR BUTERE GIRLS HIGH SCHOOL FOR MER

STUDENTS
* Name
* Age
e Tribe

» Denomination

» Current occupation

1. Between which years were you a student at B@ets High School?

2. What made you opt to study at this school artcang other?

3. What qualification made you merit admissionhis school?

4. How did members of your family receive the n@fvgour admission to this school?

5. What distinct features existed in this schoairdyyour stay there? (Probe for any possible

influence by the Anglican Church especially ondbecurricular activities).

6. How do you compare the standards of this schothl in academics and non-academics over
the years up to 2007? In case of any differencéstm your opinion could have caused these

differences?

7. Apart from being a student, did you have otlemponsibilities in the school? If yes, which

ones?

8. Up to which level did you study at Butere Gidggh School and what qualifications did you

leave with?

9. Were there any differences between Butere @mtsother girls’ schools in other parts of the

country?
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10. In what ways can you say that Butere Girls areg you for the kind of life you are leading

now plus other activities that you have engagedsaitiin since?

10. In your opinion, what kind of impact has thehgol had on the educational aspirations of

girls in Western Kenya?
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APPENDIX IV
INTERVIEW SCHEDULE FOR FORMER TEACHERS
Name
Age
Tribe

Denomination

Current occupation

. Between which years did you teach at Butere Girthtschool?
. What were your academic qualifications then?

. Had you been a teacher before your appointmemaichtat the School? If yes, where and for

how long?
. How did you receive the news of your appointmerthts school?

. What academic and non-academic activities did thdesits engage in and how did the

school compete with other schools in these aats/ti

. How do you compare the standards of this schodl lmoacademics and non-academics over
the years up to 19857? In case of any differenclat w your opinion could have caused the

differences?

. What kind of relationship existed between the stlama the Anglican Church? (Probe for
any support from the church and the influence enrtimning of the school especially in co-

curricular activities).
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8. In your opinion, how did this school influence tievelopment of girls’ secondary education

in western Kenya and the country as a whole?

9. What kind of influence has this school had anltdtal community over the years?
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WESTERN KENYA: A CASE OF BUTERE
GIRLS HIGH SCHOOL 1957 - 2007

for the period ending:
31st December,2015

R

Applicant's
Signature

Permit No : NACOSTI/P/15/8188/6276
Date Of Issue : 19th june, 2015
Fee Recieved ;Ksh 1,000

it a s

'FWDirector General
. National Commission for Science,
‘Technology & 1

on
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APPENDIX VI

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9* Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

B 19" Rifie, 2015
NACOSTI/P/15/8188/6276

Sara Brenda Khanani
University of Nairobi
P.O Box 30197-00100
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “The role of
the church missionary society in the development of girls education in—
Western Kenya: A case of Butere Girls High School 1957 — 2007,”’ 1 am
pleased to inform you that you have been authorized to undertake research in
Kakamega County for a period ending 31* December, 2015.

You are advised to report to the County Commissioner and the County
Director of Education, Kakamega County before embarking on the research

project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

%u’;eu
SAID HUSSEIN

FOR: DIRECTOR-GENERAL/CEO

Copy to

The County Commissioner
Kakamega County.

The County Director of Education
Kakamega County.
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