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ABSTRACT
The refugee pupils in Nairobi, Kenya, face xenopaamnd discriminative urban refugee
policies, which preclude their admission into pngnachools in the city. In turn, these
pupils’ enrolment in private schools in Nairobihimdered by their parents’ or guardians’
precarious socio status. The study aimed at inyatstig the factors influencing academic
performance of unaccompanied refugee boys’ in puptimary schools. This study
employed descriptive survey. In this study, thegearpopulation consisted of 7 head
teachers, 31 teachers and 112 unaccompanied pugriésthe respondents of the study.
From each school, there was one class teachercipating in the study. The class
teachers were purposively selected because thag alese contact with pupils and they
are better placed to give information on pupilsademic performance and class
management in the schools. The study employed Miggeamd Mugenda formula in
coming up with a sample size of 150 respondentsldipted the use of questionnaires in
primary data collection. The study generated baot#itptive and quantitative data where
qguantitative data was coded and entered into SRfiSaaalyzed using descriptive
statistics where presentation was done using freqyuéables and figures. The study
findings indicated that the major education intetien used to teach unaccompanied
refugee boys was training for communicating witblating to and teaching pupils.
Further, respondents argued to focus on indivitdpaf each pupil to unaccompanied
refugee boys. However, other education intervestisuch as creating opportunities for
pupils, family and community involvement, activéiand support services were not used.
The study concluded that understanding of Englislitaccompanied refugee boys was
below average as reported by majority of both Headhers and teachers. Consequently,
it was also concluded that teachers in Kamukunjieweot able to provide personalized
attention to the unaccompanied refugee boy asaassattributed to the large number of
pupils teachers had to handle at a time. The sindings led to the conclusion that the
major education intervention used to teach unacemmep refugee boys was training for
communicating with, relating to and teaching pupildowever, other education
interventions such as creating opportunities forpilgy family and community
involvement, activities and support services weod used. There is also need for
adjustment of host nation policies to create a aoivé environment for unaccompanied
refugee pupils. This can be achieved by formulatspgcialized policies aimed at
enhancing academic performance of unaccompaniedeefpupils. There is also need
for improved involvement of families or guardiars wunaccompanied refugee pupils
together with schools’ management to discuss plessibys of enhancing the academic
performance of unaccompanied refugees. There asnaled for further research on other
factors affective unaccompanied refugee pupilsieioareas within Nairobi as this study
was limited to Kamukuniji. In addition, specific eesch can also be conducted on the
measures that can be put in place to enhance tlaeleaic performance of
unaccompanied refugees.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the Study
Refugees have been a part of human history as dsngar, persecution, and natural
disasters have existed. For centuries, people wére vorced to flee their homes sought
informal asylum granted by neighboring communitirders, religious institutions, or
individuals. Communities of pre-modern times tenttediew these newcomers as assets,
as they would bolster the strength and productiotsopulation. There was no formal
conception of refugee until well after the formatiaf nation/states, and it was only in the
very recent past that the international communificially recognized this group and
developed formal regulations and practices relatimgthe rights and protection of

refugees (Bixler, 2005).

The individual, social, and community functioningumaccompanied refugee minors are
impacted by a wide variety of risk and protectiaetbrs. These risk and protective
factors include characteristics of the individusdicial, and community environments
prior to a refugee’s war and displacement expeegnéactors during persecution and
flight, as well as aspects of the resettlementrenment. Risk and protective factors help
to explain individual differences in functioning rasponse to traumatic experiences and

displacement (Vander veer, 1998).

Approximately half of most refugee populations at@ldren (UNHCR, 2009). The

majority of refugee children are accompanied byepts or other family members during



their escape and flight to neighboring countriad, there is also a substantial group of
others who become separated from their families taedefore arrive in countries of
asylum on their own. The parents or primary caregif these minors may have been
killed or detained during conflict, died from cotidhs or dangers during flight, or
simply gone missing or become separated in theschbescape. In some cases, children
are sent away on their own by parents who are datspt® protect them from violence or

forced military recruitment (Rutter, 2001).

Young boys, who may be at particular risk as targétviolence or forced participation in
warfare, greatly outnumber females in most unac@omga refugee minor populations
(Spinhoven, Bean & Eurelings-Bontekoe, 2006). Tihizease has generally not been
accompanied by appropriate educational and otheciazed support specifically
targeted to assist the acculturation, integratwmrml the academic performance of students
who are from war-affected. Schooling plays a céntvke in the social integration and
adjustment of unaccompanied boys. Teachers and peeronly become the agents of
socialization for separated children attending sthon receiving countries, but also
structure their first encounters with a larger stci Equally important, they play a
significant role in the identity-formation proces$ separated children and, therefore,

offer either positive or negative models of idenétion.

The first problem encountered by refugees’ boyeegstration in a school. Anecdotal
information suggests that most schools in Scottagdire documents for establishing the

student’s identity (for example, a passport, birdrtificate, or immigration forms) It



seems reasonable that refugees children may netdravof these, may not know how to
get them, or may not want to contact the appropiradtitutions for fear of being reported
to immigration authorities. Macaskill and PetrieOQR) reported that even when
unaccompanied children are placed in schools stientheir arrival, they face an array

of challenges.

Based on interviews with 33children and young peapho were refugees and asylum
seekers in Scotland, the authors identified fiveaarof concern: transition to a new style
of education; difficulties associated with learniBgglish; peer group support; bullying;
sustaining their culture and language. To datepashin Scotland have had little
experience and gained relatively little knowledgehe education of such children. Their
presence simply has been ignored in areas suchatisdsvelopment or curriculum
planning. Even at schools where multicultural amdi-gacist policies were in place,
unaccompanied children have reported racist adguahd prejudices towards them on

the part of teachers and students.

Yau (1995) study of refugee students in Torontoostd) identified the following
challenges encountered by all refugee children]ibeity to be exacerbated in the case of
separated minors: little or no prior formal schogliinterrupted schooling; tendency to
stay away from school for fear of authority/depboi@ unfamiliarity with official
languages in Canada; lack of parental supervisimancial difficulties; anxiety and
stress related to past trauma and future unceytaatial isolation; and joining of school

in the middle of the academic year.



Other studies related to newcomer youth (for examfshisef and Bunch 1994; Kilbride
et. al. 2001) have found that the many academic and Isce&@lenges encountered by
immigrant and refugee youth in Canadian schoodg] te high levels of failure and drop
out. These studies have suggested that strong guppparents and ethnic communities
helps to mediate the negative experiences of sstfoothe newcomer children. It seems
reasonable that for separated boys, who's pre-mogramigration, and post-migration
experiences are all likely to be more traumatiattieose of other newcomers, and who
do not have the kinds of familial and community sonts that other newcomers are likely

to have, the situation can be far worse.

In the case of unaccompanied children, several tdesn(including Canada, Finland,
Norway, France, Switzerland, and the Netherland®) require the appointment of legal
counsel as well as a Designated Representative (®Rafeguard the interests of the
child. In some places, such as the UK, a persoectssl from an established panel of
advisors is appointed to support and advocatehchild in the legal process, as well as
in procuring health care, education, housing etdividuals with expertise in education,
social services, health and legal work are ususghgcted as guardians. The model of
guardianship developed in the Netherlands alsordese closer look. The principle of
matching is central to the Dutch approach: the @jaas are recruited from among social
workers with refugee backgrounds and with the sdarguage and culture as
unaccompanied children. They receive additionahitng and have regular contacts with

immigration authorities and other organizations kirag with unaccompanied children.



The Canadian Guidelines do not specifically recomanne appointment of a guardian,
but do specify the responsibilities of the DR: é&bain counsel; to instruct counsel or to
assist the child in instructing counsel; to makbeotdecisions with respect to the
proceedings or to help the child make those dewssito inform the child about the

various stages and proceedings of the claim; tistassobtaining evidence in support of
the claim; to provide evidence and be a witneghénclaim; to act in the best interest of
the child’ (IRB 1999). Each one of the three mapovinces that receive separated
children, however, has a different support mecharfisr separated children. When an

unaccompanied minor arrives in Quebec, CIC officiaimediately contact.

In a recent survey by the International Committéehe Red Cross (ICRC), of eight
conflict-affected countries, fifty six percent(56%f) people affected by conflict had been
displaced and in some conflicts, the percentages fee higher as nearly eighty percent
(80%) in Africa and seventy percent (70%) were rded in Afghanistan, (UNHCR,
2006). When people living in countries with confiieere asked about their greatest fears
in a research cited in Ajdukovic & Ajdukovic (201®ar of displacement was among
their top three concerns, after losing a loved ame economic hardship, but above death,

physical injury and sexual and gender-based vieenc

United Nations General Assembly (2005) report stitat an estimated sixty five percent
(65%) of the 26 million people displaced by armeafticts in Africa are children and
youth under the age of eighteen. Amongst this peacge, forty five percent (45%) are

unaccompanied. The last two decades of the 20tturgehave been characterized by



persecution, serious human rights abuses, armeflictcendrought and famine and
generalised situations of violence in many partthefworld. These have forced millions
of people to flee their homes and become refugeest of them in the Third World

(Africa and Asia).

Recent events in Iraq, Afghanistan, Somalia, Keriyamocratic Republic of Congo

(DRC), Bosnia and Kosovo have also created newgesfsi while other long standing
intractable conflicts in Sierra Leone and Sudareh@sulted in large numbers of people
is coming perpetual refugees. In Zimbabwe, the [4890's to date have been
characterized by inflows of refugees including wmepanied and separated children
coming into the country from other parts of the tawent such as Burundi, Sudan, DRC,

Congo Brazzaville, Rwanda, Ethiopia and Somalia.

Persons recognized as refugees under the 1951 WNeGtion/1967 Protocol, the 1969
OAU Convention, in accordance with the UNHCR Swtudre persons granted a
complementary form of protection and those graméeaporary protection. The care and
protection of these refugees in Zimbabwe is caraetlby the UNHCR in conjunction

with the Department of Social Welfare, and a fewQ#3wvhere some are implementing

partners while others are operational partnersNeéiOR.

These organizations play different roles in pravgdiservices, which are mainly camp
based. Such services include: the provision of foecbme generating projects, health

services, provision of agricultural inputs and itisinal supplements by Christian Care,



accommodation, primary and secondary educationjgeef status, assisting with
voluntary repatriation of refugees by the DepartmanSocial Welfare, sourcing and
distribution of clothing to children and the bedden, counseling, vocational training,
computer literacy by the Jesuit Refugee ServicHRS). Spiritual support to refugees is
given through advocacy in churches and awarenespaigns to promote integration of
refugees into the local community by the Inter-oegil Meeting of Bishops of Southern
Africa (IMBISA and CARITAS) and tracing and reumifition done by the International

Committee of the Red Cross (ICRC).

In view of the magnitude of forced migration in & and its associated social problems,
this research contributes to the understandindigitof the unaccompanied refugee boy
child since they form one of the most vulnerableugs in the world. According to

UNHCR statistics released in August 2012, Africanal had 1 434 350 unaccompanied
refugee children. As of January 2013, the reseamstablished from camp statistics that

Kenya has 436 unaccompanied minors, 194 girls 4@dodys.

Kenyan government has expanded educational acoessfuigee children; education
remains inaccessible to many of them in Kenya. l&engovernment policy constrains
refugee children’s access to education in Kenyaulplic primary schools, refugees are
required to produce a proper registration docursanh as UNHCR mandate certificate.
Many refugee boys in Nairobi do not have birth iGegtes, which hinder their enrolment

into public schools in Nairobi. Other barriers, Isws discrimination and extortion, have



prevented the enrolment of refugee children in saritg public primary schools

(Jacobsen, 2005).

Table 1.1: Overall Mean Scores attained by unaccongmied refugee pupils between

2010 and 2014 in Kamukuniji District

Division

Year of Examination Eastleigh South  EastleigiNorth Pumwani Other studda
2014 261.70 214.62 8. 261.87
2013 281.58 217.65 . 283.11
2012 252.97 231.91 . 304.45
2011 300.01 243.06 e 293.31
2010 212.43 201.17 258.8 236.87
Overall mean 261.73 221.68 267.59 275.9

Performance

Source: DEOs’ Offices, Kamukuniji District

Table 1.1, it is evident that unaccompanied refugepils enrolled in school within

Eastleigh North division perform poorly and leashamg the three divisions of

Kamukuniji District. Eastleigh North Division had erall mean performance of 221.68

below that of the whole district. Unaccompaniedugefe pupils in Eastleigh South

obtained a mean @k1.7and Pumwange7.59between 2010 and 2014. This implies that

there are factors influencing academic performaoic&inaccompanied refugee boys’

which the researcher is seeking to investigate.



1.2 Statement of the Problem

The purpose of primary education is to developituaf life of the learners so that they
can properly serve the society according to th@es and responsibilities. To achieve the
aim and improve pupils’ performance in primary smso As the refugee pupil’'s
population in Kenyan public primary schools condauio become increasingly diverse in
terms of Race, class ethnicity and language, tagcthat is responsive to the different
languages the unaccompanied refugee boys bringtieth to Kenyan schools continues
to be an important priority for teachers. Theréaik of language of communication that
empowers unaccompanied refugee boys intellectualycially, emotionally and
politically by using the host country’s languageangact knowledge, skills and attitudes

in order to improve their academic performance.

Gay (2000), asserted that teachers who use therefiff languages for refugee use the
cultural knowledge, prior experiences and perforceastyles of diverse pupils to make
learning more appropriate and effective for thenonfGovernmental Organizations

(NGO’s) have tried to support Kenyan refugees itheorto have access to education in
Kenya. Despite their efforts to provide all thessib needs in collaboration with the host
government the performance of refugee pupils Iscgiestionable. While several studies
have been done relating to refugee pupils, no cshe study has been done on the
factors influencing unaccompanied refugee bpgsformance in public primary school

Kamukuniji constituency Nairobi County.



1.3 Purpose of the Study

The purpose of this study was to investigate thetofa influencing academic

performance of unaccompanied refugee boys’ in puplimary school Kamukunji

constituency Nairobi County.

1.4 Objectives of the Study

The objectives of this study included:

To examine the extent to which social factors efloe academic performance of
unaccompanied refugee boys’ in public primary sthomm Kamukunji
constituency Nairobi County.

To determine the extent to which registration psscenfluences academic
performance of unaccompanied refugee boys’ in pubplimary schools in
Kamukuniji constituency Nairobi County.

To establish the extent to which family backgrouimdluences academic
performance of unaccompanied refugee boys’ in pubplimary schools in
Kamukuniji constituency Nairobi County.

To establish the extent to which language of imsibn influences academic
performance of unaccompanied refugee boys’ in pubplimary schools in
Kamukuniji constituency Nairobi County.

To determine the extent to which government pdiciefluences academic
performance of unaccompanied refugee boys’ in pubplimary schools in

Kamukuniji constituency Nairobi County.

10



1.5 Research Questions

To what extent did social factors influenced academerformance of
unaccompanied refugee boys’ in public primary sthomm Kamukunji

constituency Nairobi County.

To what extent did registration process influen@ddemic performance of
unaccompanied refugee boys’ in public primary sthomm Kamukunji

constituency Nairobi County.

To what extent did family background influenced deraic performance of
unaccompanied refugee boys’ in public primary sthomm Kamukunji

constituency Nairobi County.

To what extent did language influenced academifopeance of unaccompanied
refugee boys’ in public primary schools in Kamukuopnstituency Nairobi
County.

To what extent did government polices influenceadamic performance of
unaccompanied refugee boys’ in public primary sthomm Kamukunji

constituency Nairobi County.

1.6 Significance of the Study

In studying thefactors influencing unaccompaniefigee boys’ performance in public

primary school in Kamukunji constituency Nairobi @y, it is hoped that the results of

the study would helpclassroom teachers to cushienirhpact and influence of school

curriculum factors on unaccompanied refugee boys'ing content delivery. The

findings may therefore help in solving the problesh learners’ disparity in the

11



unaccompanied refugee boys’ performance in puliibgry school. Policy makers such
as the Ministry of Education and Kenya instituté=oiucation may use these findings and
recommendations to implement appropriate adminig&atrategies aimed at improving

the academic performance of unaccompanied refuggib public primary schools.

1.7 Limitations of the Study
The researcher was in a position to control théud#s of the respondents as they were
responding to research instruments. The resposdene free to respond to the research

instruments.

1.8 Delimitations of the Study

The study was conducted in Kamukunji constituen@irdbi County Other areas in

Nairobi were not included in the study. The studyswonduct in 7 public primary school
schools in Kamukuniji constituency. Other schoolshsas private schools did not take
part in the study. The7 head teachers, 31 teacmetsl12 unaccompanied pupils were

the respondents of the study.

1.9 Basic Assumptions of the Study
The study assumed that all the respondents weréalleaand that they give true and
accurate information to enable credibility of thedings. The study was also based on

the assumption that respondents were willing taplthe questionnaires.

12



1.10 Definition of Significant Terms

This section gives definitions of the significaatrhs as used in this study.

Family Background Factors: Refers to the conditions within a home that inhtbach
for example Poverty, Broken/ Quarrelsome familieadequate reading space.
Government Policyrefers to a plan or course of action, as of a gowent, intended to
influence and determine.

Language of Instruction refers to the language that is used in teachingcamying out
all the studies in the programmers. It may or may lve the official language of the
country or territory.

School Curriculum Factors refer to the content, organization of content, nsodé
delivery and learning and evaluation activitieshia curriculum thereof.
Unaccompanied Refugeeefers to youth under the age of 18 who are resetlone,

without a parent, relative or other responsibleltaducare for them.

1.11 Organization of the Study

The study was organized in five chapters. Chaptex provides details about the

background to the study, statement of the problparpose of the study, research
objectives, research questions, limitations anditions of the study. Chapter two

covers related literature reviewed of thefactorBuencing academic performance of

unaccompanied refugee boy€hapter three describes research methodologyhwhic
includes research design, target population, samspe and sampling procedure,
research instruments, validity of instrumentsiaf@lity of study, data collection and

analysis procedure. Chapter four comprises ofa daalysis, presentation and

13



discussionon thefactors influencing academic peréorce of unaccompanied refugee

boys’. Chapter five provides, summary, findings, con@asiand recommendations

14



CHAPTER TWO
RELATED LITERATURE REVIEWED
2.1 Introduction
This section provides the reviewed literature & #tudies that have been done on the
factors influencing unaccompanied refugee boysfgoerance in public primary school
and has been divided under the following sub-hegdirsocial factors, government

policies, family background, Language, registratimal conceptual framework.

2.2 Influence of Social Factors on Unaccompanied Reyee Boys’ Performance
Research on the social factors of refugees, andconganied refugee boys’ in
particular, has been far more extensive than ifye#bns into aspects of their social
functioning. The primary areas related to sociahpadtion that have been explored
include social support, language skills, peer i@tships, family relationships,
relationships with one’s ethnic community and tlesthcommunity, and the impact of

discrimination on refugee.

The ability of unaccompanied refugee boys to functsocially within the host culture
depends in large part on their ability to commut@can the host language. Most
unaccompanied refugee boys’ in the U.S. today cdroen non-English-speaking
countries, and studies show that developing pmiicy in a new language can take many
years (estimates suggest that 1 to 3 years areede&ml become proficient in
conversational English for those with no prior emtian in English, and 5 to 7 years are

required to develop fluency) (see Pipher, 2002, riariew; Potocky-Tripodi, 2002).
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One’s acquisition of language skills depends on ager education, opportunities for
practice, motivation, trauma (which can hinder sniearning), and level of literacy in
one’s native language all of which vary widely imagcompanied refugee boys
populations (McBrien, 2005, for review; Potocky{adi, 2002; Rutter, 2001). Language
barriers may also increase the likelihood that ooawpanied refugee boys' are
misdiagnosed with learning disorders or mental thegaloblems (Pipher, 2002). Several
studies have shown that adolescent refugees mayuiaicjue language challenges, as
their mastery of academic, English may still bauffisient for effective communication
with U.S. peers, whose speech has been shown hadendrequent use of local slang

(Bates et al., 2005; see McBrien, 2005).

In a study of unaccompanied refugee boys’ ten yéatewing their resettlement in
Sweden, former unaccompanied refugee boys reptmnegdtheir acquisition of greater
language skills had been critical in improving theverall quality of life (Wallin and
Ahlstrom, 2005).unaccompanied refugee boys witliebdEnglish language skills have
more positive adaptation at school, better intégnatnto the host society (Nicassio,
1983; Nicassio & Pate, 1983; Oikonomidoy, 2007)yde experiences of harassment,
higher employment and educational status and goapspved self-esteem, and a greater

sense of well-being (McBrien, 2005).

It is well documented that peer relationships bezomcreasingly important in
unaccompanied refugee boys, and that the qualipeef relationships is associated with

unaccompanied refugee boys functioning as well asr |ladjustment in adulthood.
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Among refugees who resettle as children or adofgéscand particularly unaccompanied
minors, their entire peer social networks are tgibycdisrupted and must be entirely
rebuilt. Studies have demonstrated that refugeéesdents tend to place a higher degree
of importance on peer relationships than accompamigzounger children (Marvit, 2003;
Pipher, 2002), Peer relationships can have positive negative influences on

unaccompanied refugee boys adjustment (Bates , Zopber, 2002).

Several studies of refugee children, including enth unaccompanied refugee boys,
found that peer relationships were among the bestigors of children’s adjustment
(Almquist & Broberg, 1999; Goodman, 2004; Kovace\b&ute, 2004). In other studies,
Sudanese and Somali URMs have identified relatipsstvith peers from their home
country as one of their primary sources of suppad contributors to their overall well
being. As the researchers in these studies natsethelationships may be particularly
important for unaccompanied refugee boys who emntlaxtreme hardship together and
who had no family to rely on but one another, atencase of many Lost Boys of Sudan
(Goodman, 2004; Roussea., 1998; Stow Bolea, 20B&fugee youth, including
unaccompanied refugee boys, have been shown topesresocial networks that consist
primarily of minors from their home countries, witimaller numbers of friends from
countries other than the host country, and the $ewamber of friendships with peers

from the host culture (Bates, 2005; Trickett & Bam 2005; Yau, 1995).
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2.3 The Influence of Registration on UnaccompanieBefugee Boys’ Performance

The lack of birth registration of unaccompaniedigefe boys’ is another issue which can
significantly hinder unaccompanied refugee boyshfrenjoying their full rights. These
books do not legally exist because they were rgstered at birth and have no formal or
official identity. Birth certificates are needed ¢aroll in schools and to participate in
exams. The lack of birth registration can signffittya limit the child’s access to health
care and education and further increase the riskaiby exploitation as school access and
attendance have been noted to make children lefserable to trafficking and

exploitation.

With regards to birth registration, the Governmehthe Commonwealth of Dominica
has tried to address the issue of stateless ungacoed refugee boys’. Children born in
Dominica to Haitian parents are granted full righteluding birth certificates,

immunization, access to public health care, andrigji@ to education from pre-school
level upwards. This model has resulted in a pasi@ffect on the integration of Haitians
in the Dominican society. Most schools require aoents for establishing the student’s
identity (for example, a passport, birth certifesabr immigration forms), immunization

status, and residence (for example, bank stateptetgphone bills, rent agreements).

Unaccompanied refugee boys’ may not have any dfethemay not know how to get

them. Although many unaccompanied refugee boysoirdwlo not have birth certificates,

which hinder their enrolment into public schoolsoier barriers, such as discrimination
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and extortion, have prevented the enrolment ofgeguchildren in some city public

primary schools (Jacobsen, 2005).

2.4 The Influence of Family Background on Unaccompded Refugee Boys’
Performance

Many researchers and scientists agree that suatesshool is associated with social
background factors (e.g., Giddens, 1997), as tliastrs can greatly affect young
children’s cognitive skills. Disadvantaged childrefchildren with poor social
background) start schooling with significantly laweognitive skills than their more
advantaged peers. Unaccompanied refugee boysoardigible for adoption in the host
county, and the local resettlement agency in wiigdy are placed becomes their legal
custodian and is responsible for providing themhwibusing and care until they reach
the age of adulthood (Baker, 1982; Lutheran Imntignaand Refugee Services, 2009).
Prior to unaccompanied refugee boys’ arrival in ¢bentry, agencies face the difficult
task of selecting an appropriate foster home fenthtypically with minimal information
such as the minor's name, sex, age, and countoyigin and within the limitations of
currently available foster homes. When unaccompareéugee boys’ arrive in the U.S.
for the first time, they are often met at the aitdoy a social worker and immediately
placed in a foster home. This is typically thetftise that they are given any information
regarding what their living situation will be, anldey usually have no idea what their
rights or responsibilities are, or even what an Acam foster home is (Baker, 1982;

Shen Ryan, 1997).
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Typically having no prior experience with formalster care systems, unaccompanied
refugee boys’ may be unsure of foster parents’ vaton for bringing them into their
home, and unaccompanied refugee boys’ and fostemisamay have very different
expectations regarding the roles that they willehav relation to one another (Baker,
1982; Shen Ryan, 1997). A study of Sudanese unguaoied refugee boys’ in foster
care found, for example, that unaccompanied refug®es’ and foster parents had
different expectations regarding the relationskifih foster parents hoping for a more
long-term, family relationship from the onset whileaccompanied refugee boys’ had a
wide range of expectations regarding the relatigmsbften expressing gratitude for
foster parents’ assistance but not necessarilyidernsg themselves members of the new

family (Bates et al., 2005).

unaccompanied refugee boys’ have been shown torierpe a range of emotions
following resettlement, including positive feelingsgarding the new environment and
opportunities, while also grieving losses and egmeing the many challenges of
acculturation. Foster parents may misunderstandeounaware of the challenges that
unaccompanied refugee boys’ experience, and mantergret signs of sadness or stress

as dissatisfaction with the foster home (Adler,3;9%8shabranner & Ashabranner, 1987).

Unaccompanied refugee boys have been shown toldedtex adjustment to foster homes
when foster parents understand what unaccompaeiedee boys’ have experienced,
show an interest in unaccompanied refugee boysturailof origin and provide

opportunities for minors to maintain connectionsitioare flexible and supportive of
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unaccompanied refugee boys’ own goals and prisria@d when roles and expectations
in the home are clearly understood and agreed (fsimabranner & Ashabranner, 1987;
Bates., 2005; Mortland & Egan, 1987). Poorer adjesit to foster homes is more likely
when unaccompanied refugee boys’ have attachmeiigmns or loyalty conflicts, are
unmotivated to develop close relationships withtdodamilies (Baker, 1982; Bates,

2005),

When foster parents are unable or unwilling to fady spend time with the
unaccompanied refugee boys’ (Stow Bolea 2003) vameh there are cultural differences
in unaccompanied refugee boys’ and foster parerggpectations regarding
communication styles and the responsibilities m ltlome (Ashabranner & Ashabranner,

1987; Hickey, 2005; Shen Ryan,1997).

Unaccompanied refugee boys’ do not only lose fammgmbers and friends during their
displacement and resettlement; they lose theirreentbommunities, which may be
particularly challenging for minors from cultureswhich close, supportive relationships
are commonly formed well beyond the immediate far(Martin, 2004; UNHCR, 1994).

Unaccompanied refugee boys’ experience the logelefmodels, neighbors, teachers,
and all supportive adults in their communities, ahdrefore the relationships that
Unaccompanied refugee boys’ develop within edupatio host communities in the

resettlement country are critical for rebuildingtoming social networks in which minors

can grow (Woldemikael, 1996).
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Some Unaccompanied refugee boys’ are placed inperdent or semi-independent
living arrangements, or in group homes or resi@ticgnters, rather than in foster homes.
Studies have shown that Unaccompanied refugee boygiroup homes tend to have
more opportunities for learning skills for independe, although they may have fewer
opportunities to develop close relationships witlaregivers (Ashabranner &

Ashabranner, 1987).

2.5 The Influence of Language on Unaccompanied Rejae Boys’ Performance
Schools are differentially affected by the dispegsadicy. Voluntary organizations such
as Save the Children, UNICEF, and the Children'si&g, as well as researchers in the
field. Hardwick and Rutter, 1998; Rutter 2001b; teutind Jones 1998) warn that recent
immigration legislation has far-reaching effects asylum-seeker and refugee children.
Even though legally all asylum seeker and refugbkiddren should have access to
education, the new restrictions (such as dispewsad) the new support arrangements
affect the possibility of these children making|fulse of their right of access to

education.

Education for unaccompanied refugee’s boys andngontay experience another setback
if the issue of language is not addressed. The URIlg@oritizes repatriation of refugees
to their home country as one of the solutions &ptoblems to unaccompanied refugee’s
boys. The UNHCR advocates for education for reatm which implies that students
including children should be taught in their hormeduage and curriculum while living at

refugees camps so as to be acquainted with develupback home before their arrival.
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If unaccompanied refugee’s boys attend school ist lsountry using curriculum and
language different from their own language, it cobk of disadvantage to them during
repatriation. That would mean all of their precigiesrs of education could almost be in
vain. It is vital that all pupils in the classroomgluding those coming from minority
backgrounds, see themselves represented in thiewdum both on a visual degree and a

knowledge base degree (Campey, 2002).

Learning flourishes when content is relatable. Cayn{2002), maintains that educators
should ensure that reading and teaching materi@srepresentative of the range of
cultures present in the classroom. This inclusigpresentation creates a climate of
respect for the home language of the immigrant Ipupithe classroom. Furthermore,

Gonzalez and Darling-Hammond explain that teackbold recognize and include all

cultures in the curriculum as this recognition amclusion leads to an increase in class
participation from immigrant students. They recomahé¢hat teachers use information
and ideas from the immigrant pupils’ own experienead home cultures as a way of

promoting engagement in instructional tasks andtorg a feeling of belonging.

Dei (2000) believes that teachers can representorityn immigrant pupils by
incorporating them and their culture into the vislaadscape of the classroom through
books, posters, artwork, and other visual mediacofding to Hamilton and Moore
(2001), increasing exposure to the host languageildhbe a goal while providing
encouragement for the maintenance other nativeubsgey Educators must address these

language concerns because pupil acquisition ohtis language is such an important
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part in the socialization and acculturation procedgs the new country. Furthermore,
educators must implement peer mentorship and tggniograms between refugee pupils
and host pupils so as to effectively enable theageé child to practice using the host
language as well as to create lasting friendshipem(lton& Moore, 2001; Loewen,

2001).

Unaccompanied refugee’s boys face serious probleimategration into society and
often rely on other refugees, who also may not hireebest English language skills
(Bonfiglio, 2010). While English classes are aualgga financial and discriminatory
problems restrict unaccompanied refugee’s boyssaesao these services as well (Lucia,
2012). In addition to entering an unfamiliar, newueation system that may not
acknowledge refugee children’s past education, Ipupiten also have to adjust to

learning in a new language (Dryden-Peterson, 2011).

2.6 Influence of Government Policies on Unaccompasd Refugee Boys’
Performance

The United Nations 1951 convention clearly stabesresponsibility of host governments
towards refugees. All unaccompanied refugees baye flundamental rights to live at

any destiny if feel threaten by governmental parsen.

However it is the country that determines who reegisuch status. Unaccompanied
refugees’ boys should be accorded welcome, betalsi®ve freely, have access to work

and have access to education like nationals. Howekiese opportunities are denied
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unaccompanied refugees boys in most cases to dagmuthem from residing

permanently in host countries. This attempt is @ina¢ encouraging the refugees to
repatriate back to their country of origin. The rament of unaccompanied refugee’s
boys to host countries places pressure on the etp@and other social systems of host
receiving countries. The de-facto nature of thedwvements usually forces host countries

to rethink and create a statutory body to contrelibflux of these refugees.

The country hosting refugee population experienitseshare of the problems as well. It
must firstly open up its border allowing the inflokrefugees from their original country
of stay and subsequently providing a parcel of Iaefitting the size of said population
(Jacobsen, 2005). According to the General assewibthe United Nations: massive
flows of refugees may not only affect the domestider and the stability of receiving
states but also jeopardise the political and sostability of entire regions and thus

endanger international peace and security(Obe83i)19

The countries of the North Africa have allocatedorgces and modern technology that
makes it difficult to allow refugee influx as compd with developing countries that
lacks these basic requirements (Ager, 1999). Wahards the relationship existing
between unaccompanied refugees boys and host nattmparties find themselves in a
decisive state. The unaccompanied refugee’s ba&ysarcern with his safety as well as
survival strategy whereas government planners atidypmakers are confused about the

objectives and approaches towards the problem.
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Government policies usually dictated by economid a@olitical considerations often

changed and are difficult for the newcomer to ustderd. Frequently, new demands on
migrants are made without sufficient explanatiomsunderstanding language. (Katzki,
1978). From all indications most unaccompanied geés boys seeking asylum in a
foreign country within the African context are tleosom the rural areas. Most of these
people have limited education and exposure sincg ofdhe communities they originate
from do not necessarily provide as much opportufotyeducation or advancements.
There are also unaccompanied refugees boys whoedveated and can easily

differentiate between lines without much distinotio

The task of accepting and caring for unaccompareéagees boys has been a serious
point of concerns it relates to most host countti&swvever, the UNHCR and other Non
Governmental Organizations are partners in thegesfls assistance programs and thus
are working in fulfillment of the UN charter on ugfees and cannot protect refugees as
expected. It is usually the responsibility of thetherities of host nations to provide
security for unaccompanied refugee’s boy withinrthespective borders. In most cases,
refugee camps or transit centers in host counénescloser to borders of the escapee’s
original country and this may not actually favolne tsafety of the unaccompanied
refugee’s boys since there may be cross bordes velch may be at the detriment of the
refugee. There exists an arbitrary behavior byomatio frustrate the attempt of refugees
from the very beginning since they may not be & plosition to uphold their status of

protecting refugees (Amnesty International, 1997).
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2.7 Summary of the Related Literature Reviewed

The literature has identified many challenges thamigrant and unaccompanied
refugees boys experience in the host country'sgareducation system. Research states
that immigrant boys struggle in the classroom wiearning a second language. In
addition to the communication problems that thisalldmge presents, additional
adjustment issues such as identity conflict aftagthermore, immigrant boys are faced
with the challenge of acculturation when they eigrere two cultures (the school culture
and the home culture). Unaccompanied refugee ba@gs phrough three phases of
migration and at each stage deal with a certaimesgegf trauma and, loss which often
affects their social presence in the classroomirdeeond language acquisition is also

greatly affected by their experiences during prans-, and post-migration.

2.8 Theoretical Framework

This study adopts the assimilation theory, whicls watially proposed by Jean Piaget
(1970).Through assimilation, we take in new infotiora or experience and incorporate
them into our existing ideas. Piaget believed thate are two basic ways that you can
adapt to new experiences and information. Assiioitais the easiest method because it
does not require a great deal of adjustment. THralig process we add new information
to our existing knowledge base, sometimes interpyethese new experiences so that
they will fit in with previously existing informatn. Porters and Zhou's (1993)

segmented assimilation theory posits three pattefnsimigrant adaptation into a new

society: (a) the straight line theory of upward migbin which newcomers assimilate

into the Caucasian, middle-class majority; (b) umvenobility and ethnic solidarity
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found in successful ethnic enclaves that have ksialol themselves through government
and social policies; and (c) a third unsuccessaitgon consisting of a downward spiral
resulting in assimilation into poverty, often in mmer city underclass. Portes and Zhou
noted that refugees arriving since the 1980s ass lékely to blend than their
predecessors because of their racial and ethngineriWithout significant social and
economic support, recent unaccompanied refugee d&oy youth are especially

vulnerable to this unsuccessful pattern of accattan.
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2.9 Conceptual Framework

Figure 2.1 Conceptual framework showing factors irfiencing unaccompanied

refugee boys’ performance in public primary schol
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The conceptual framework illustrates five importamériables that influencing
unaccompanied refugee boys’ performance in publimgy school, the variable
includes: social factors, Policies of host natiofesnily back ground, language and
registration. The process in the conceptual franmmkwsthe learning of unaccompanied
refugee boys while the outcome is the performantgccompanied refugee boys’ in

public primary school.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This section present research methodology undefdit@ving subheadings; research
design, target population, sample size and sampgkogniques, research instruments,
instrument validity, instrument reliability, datalection procedure and data analysis

techniques.

3.2 Research Design

A research design is a plan or blueprint of how gearcher intends to conduct the
research (Babbie & Mouton, 2001). The study empdogedescriptive survey research
design. According to Kothari (2008) descriptive &y research design is a type of
research used to obtain data that can help deterspecific characteristics of a group. A
descriptive survey involves asking questions (oftethe form of a questionnaire) of a
large group of individuals either by mail, by tdkeme or in person. The main advantage
of survey research is that it has the potentigbriovide us with a lot of information
obtained from quite a large sample of individug.employing this study design, this

study focused on obtaining quantitative data froonogs-section of project members.

3.3 Target Population
A population refers to the specific cases thatrésearcher wanted to study (Neuman,
2000). According to Babbie and Mouton (2001) popata can also refer to the

collection of all individuals, families, groups thtéhe researcher is interested in finding
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out about. The target population for the study Wasblic primary schools in Kamukunji

constituency Nairobi County while study populatwas principals, teachers and pupils.

3.4 Sample Size and Sampling Procedure

The sample size consisted of a total of 150 resptsg 7 head teachers, 31 teachers and
112 pupils. The samples for the pupils were comgjsof 40 % of the students’
population of 280 drawn from an accessible popotatif students’ in the public primary
school schools. The entire population of head taclhn the seven public primary
schools in Kamukunji constituency took part in ghedy. The head teachers were chosen
for study because they are the persons involvestityrin day to day management and
administration of the schools. From each schoelghvas one class teacher participating

in the study.

3.5 Research Instrument

The researcher employed self administered questimsto gather data for the study.
The focus group discussion were administered. Theme three sets of questionnaires,
that for the head teachers, teachers and for thaeccompanied refugee boys.
Questionnaire is a fast way of obtaining data ampared to others instruments
(Mugenda &Mugenda, 2003). Questionnaires give &@searcher comprehensive data on
a wide range of factors. Both open-ended and cleseeéd items were used.
Questionnaires allow greater uniformity in the wpestions are asked, ensuring greater

compatibility in the responses.
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3.6 Validity of Instrument

Validity refers to the accuracy and meaningfulnessferences based on the research
results (Mugenda & Mugenda, 2003) can be enhangeabbence of errors in the data
collected. The research instruments were pilotefiverschools which did not form part
of the schools selected for the study. This ensimedoing through the questionnaire
with the respondents to ascertain that each oit¢ines is framed in the least ambiguous
way. The pilot study aimed at establishing constvatidity of the instruments (Mugenda
& Mugenda, 2003). The pilot study were assistedientifying the problems which the

respondents were encounter in the process of amgbe questions put across to them.

3.7 Reliability of Instrument

Reliability is a measure of the degree to whictesearch instrument yields consistent
results or data after repeated trial (Mugenda & &hdgn, 2003). Reliability answers the
guestion were scores stable over time when theumgint is administered a second time
(Creswell, 2003). To ensure reliability, the resktar used split-half technique to
calculate reliability coefficient (Spearman-Browwetficient) which should be within the
recommended reliability coefficient of 0.7-1 (Nadasy and Nachmias 1996). This
involved scoring two-halves of the tests separdialyeach person and then calculating a
correlation coefficient for the two sets of scoréke instruments were split into the odd
items and the even items. Statistical Program fuié® Sciences (SPSS) was used to
calculate the reliability of the instrument. Thiseasure focused on the internal
consistency of the set of items forming the scRleb{n & Babbie (2010). The formula

used was as follows:-
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=) (5

Where

r = the reliability estimate

N= the number of items on the test

S = the variance of the total test score

S; = the variance of the individual test items
>S? = summation of each individual item (Kaplan & Sazzo, 2010)

Through the use of above formula test -retest by was conducted and this involved
administering the questionnaire to a group of redpats and there after the same
guestionnaire was administered to the same resptsde a later date. The correlation
between scores of the two tests on the same resptnghowed no variance thus

showing the reliability of the questionnaire.

3.8 Data Collection Procedures

The research permit was obtained from National c@sion for science and Technology
(NCST). A copy of the permit and the introducti@itér was presented to the District
Education Officer (DEO) and District Commissionand Principals of all schools where
the researcher were intend to carry out the stédier securing permission from the
relevant authorities the researcher proceeds asiedithe selected schools. The
researcher started with the office of the headneaand formally introduces herself, the
purpose of the visit and the rationale for chooghegr schools as part of research study.

All respondents were assured of confidentiality aecurity.
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3.9 Data Analysis Techniques

Data was cleaned, coded, entered and analyzed &atgstical Package for Social
Science (SPSS, Version 21.0). SPSS was used batautsst and flexible and provides
more accurate analysis resulting in dependablelgsions. Technically speaking, data
processing implies editing, classification, codiagd tabulation of collected data so that
they are amenable to analysis (Kothari, 2007). Retalysis involves computation of
certain measures along with searching for pattefmelationships that exist between the
dependent variables and independent variables. det@ was analyzed according to
variables and objectives of the study. Descripsiagistics was used to analyze, present
and interpret data. Descriptive analysis was in@dlused of frequency distribution tables
and figures which were used to generate valuesdmgtwlependent and independent
variables used in the study. Content analysis veasl dor the qualitative data from the

open ended questions in the questionnaire.

3.10 Ethical Considerations

The researcher considerate enough and followed régeilarities of the sample
populations. The researcher seeks permission fnens¢hool administration to allow the
researcher to conduct the study. The researcharegsshe respondents of proprietary
measures that the findings were accorded and wakardy for academic purpose and a
copy would be availed to them upon their requeste Tresearcher maintained

confidentiality at all time.

35



CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND DISCUSSION

4.1 Introduction

The following chapter presents the findings of stedy. The chapter is organized based

on the three segments of target population, thahéshead teachers, teachers and pupils.

The findings were generated using an SPSS softwhieh was used to generate values

upon which interpretation of findings were made alsis of findings for this study was

made using 7 head teachers.

4.2 Instrument Return Rate
4.2.1 Demographic Data

Table 4.1: Distribution of head teachers in gender

Frequency Percentage
Male 5 71.4
Female 2 28.6
Total 7 100

Table 4.1, it was revealed that majority of thepmxlents within the category of head

teachers were comprised of the male which accoufded71% while female head

teachers were 29%.

36



Table 4.2: Education Qualification

Frequency Percent
Diploma 4 57.1
Degree 2 28.6
Any other 1 14.3
Total 7 100

According to table 4.2, majority of the respondeés#%o were holders of a diploma while

28% had degree qualification and 14% had otherifipalons respectively.

Table 4.3: Length of Service

Frequency Percent
6-10 years 1 14.3
11-15 years 2 28.6
16 years and above 57.1
Total 100

Table 4.4 showed that majority of the respondeat$ Worked for a period of 16 years
and above as indicated by 57% of the respondeptsséfjuently 28% of the respondents

had worked for a period of 11-15 years and andthés had worked for only 6-10 years.
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Table 4.4: Size of the school

Frequency Percent
Single stream 1 14.3
Double stream 2 28.6
Three stream 3 42.9
Four stream 1 14.3
Total 7 100.0

The findings in table showed that most schoolsuidet! in the study were three stream as
indicated by 43% of the respondents. 28% were dostiobam and 14% were single

stream and four stream respectively. These findiveye presented in table 4.4.

Table 4.5: Presence of unaccompanied refugee boys

Frequency Percent

Yes 7 100

Table 4.5 revealed that all the schools targeteth® study had unaccompanied refugee

boys.
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Table 4.6: Number of unaccompanied refugee boys

N=7
Unaccompanied refugee Frequency Percent
boys
25-30 2 28.6
More than 30 5 71.4
Total 7 100

Table 4.6 showed that most schools had more tham&6companied refugee boys as
shown by 71% of the respondents. 29% of the regggusdeported that the number of

unaccompanied refugee boys was 25 to 30.

Table 4.7: Rating understanding of English oinaccompanied refugee boys

N=7
Teachers Frequency Percent
Average 2 28.6
Below average 5 71.4
Total 7 100

Table 4.8, majority of the respondents (71%) reggbthat understanding of English by
unaccompanied refugee boys was below average @®¥ereported their understanding

as average.
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Table 4.8: Ability to provide personal attention

Frequency Percent
Yes 5 71.4
No 2 28.6
Total 7 100

Table 4.9 indicated that majority of the respondeait 71% agreed to in a position to

provide personal attention to unaccompanied reflnges while 29% disagreed on the

matter.

Table 4.9: Receipt of complaints from unaccompaniecefugee

Frequency Percent
Yes 4 57.1
No 3 42.8
Total 7 100

Table 4.10, 57% of the respondents admitted toiveammplains from unaccompanied

refugee boys while 43% did not receive complains.
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Table 4.10: Attitude of unaccompanied refugee boys

Frequency Percent
Positive 1 14.3
Neutral 1 14.3
Negative 5 71.4
Total 7 100

Table 4.11 showed that the attitude of unaccomplaredugee boys was negative as
indicated by the majority of the respondents at 72arther, 14% reported that
unaccompanied refugee boys’ attitude was positiceamother 14% were neutral on the

matter.

Table 4.11: Effect social factors on academics permance of unaccompanied

refugee boys

N Minimum  Maximum Mean
Policies of host nation 7 2 5 4.00
Language 7 4 5 4.57
Social factors 7 1 4 3.29
Registration 7 2 4 3.29
Family background 7 2 5 3.71
Trauma on mental health 7 3 5 4.29
Quality gnd type pf prior 7 5 5 4.00
academic schooling
Degree of acculturation into ; 5 4 3.43
mainstream culture
Lack of communication 7 4 5 4.57
Valid N (list wise) 7
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Table 4.12, majority of the respondents reporteat fholicies of the host nation and
family background affect academic performance abaganied refugee boys to a great
extent as indicated by means of 4.00 and 3.71 céspl. Consequently, it was agreed
upon by majority of the respondents that language major social factor that influences
the performance of unaccompanied refugee boysveryagreat extent as indicated by a
mean of 4.57. On the effect of social factors aggistration status, respondents had no

opinion.

Consequently, it was established that trauma ontahdrealth and prior academic
schooling also affected academic performance otecorapanied refugee boys to a great
extent as indicated by means of 4.29 and 4.00 c&spl. In addition, lack of
communication affected academic performance torg geeat extent while respondents
had no opinion on how degree of acculturation mi@instream culture affect academic

performance as shown by a mean of 3.43.

Table 4.12: Education interventions used to teachnaccompanied refugee boys

N Minimum Maximum Mean
Foc_us on individuality of each - ) 4 3.63
pupil
Creating opportunities for pupils 7 1 2 1.43
Famlly and community v 1 2 1.71
involvement
Actlyltles and support services tc 7 > 4 271
pupils
training for communicating with, o 5 3.86

relating to and teaching pupils
Valid N (list wise) 7
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The data in table 4.13 indicated that the majorcation intervention used to teach
unaccompanied refugee boys was training for comeoating with, relating to and
teaching pupils as indicated by a mean of 3.86theur respondents argued to focus on
individuality of each pupil to unaccompanied refed®ys as shown by a mean of 3.63
showing the use of this intervention to a greateeit However, other education
interventions such as creating opportunities forpilgy family and community

involvement, activities and support services wereused.

4.2.2 Report on the Opinion of Teachers
A total of 31 teachers were targeted for the studyotal number of 29 questionnaires
were returned on time by the various teachers wikamukunji hence the analysis for

this section was done using 29 questionnaires fihdags were as follows;

Table 4.13: Background Information of teachers

N=29
Teachers Frequency Percent
Male 22 75.9
Gender Female 7 24.1
Diploma 19 65.5
Degree 7 24.1
Education qualification Masters 3 10.3
1-10 years 18 62.1
11-20 years 8 27.6
Duration of service 21-30 years 3 10.3
Presence of unaccompanied boys Y€S 29 100.0
Number of unaccompanied refuge€5-30 7 24.1
boys More than 30 22 75.9
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Table 4.14, it was revealed that majority (76%)tlué teachers were male while their
female counterparts comprised of 24%. In additiorgjority (66%) of the teachers
studied were holders of diploma qualification. Rert majority of the teachers had
worked for a period of 1-10 years which accoun@d6l% of the study sample size. It
was overwhelmingly agree (100%) that there wereccmrmpanied refugee boys in the
various schools within Kamukunji. It was also repdrby majority (76%) of the teachers
that the number of unaccompanied refugee boys veas than 30 in various schools and

another 24% of schools had 25-30 unaccompaniedeefboys.

Table 4.14: Information on unaccompanied refugee b

Variable Category Frequency Percent
Understanding of English Average 8 27.6
Below average 21 72.4
Frequency of evaluating Weekly 3 10.3
performance Once a Fortnight 7 24.1
Monthly 19 65.5
Ability to provide Yes 8 27.6
personalized attention No 21 72.4
Receipt of complaints Yes 11 37.9
No 18 62.1
Rating attitude Positive 8 27.6
Negative 21 72.4
Cases of unaccompanied Yes 22 75.9
dropping out No 7 24.1

The finding to table 4.15, the understanding of IEhgamong unaccompanied refugee

boys was rated to be below average by majority (7/@the respondents. Further, it was
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reported by most teachers that evaluation of perdmice was conducted monthly as
reported by 66% of the respondents in this catedoryas also established that teachers
in Kamukunji were not able to provide personalizgtention to the unaccompanied
refugee boys. It was also recorded that majorityhef unaccompanied refugee boys do
not forward their complains as reported by 62% lo¢ teachers. The attitude of
unaccompanied refugee boys was rated negative By @gR2the respondents in this
category and that cases of unaccompanied boys idpmut of school was high as

reported by 76% of teachers.

Table 4.15: Factors affecting academic performance

N Minimum  Maximum Mean
Policies of host nation 29 2.00 5.00 3.79
Language 29 3.00 5.00 4.51
Social factors 29 1.00 4.00 2.48
Family background 29 2.00 5.00 3.51
Registration process 29 2.00 4.00 2.89
Valid N (list wise) 29

The data in table 4.16, majority of the teachenmged that language is the major factor
affecting academic performance of unaccompaniatyesf boys as indicated by a mean
of 4.51. policies of the host nation were also reggbto affect academic performance as
indicated by a mean of 3.79 showing that majorityhe teachers argued that it affected

academic performance to a great extent. Teachdatsnwschools in Kamukunji also
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reported that family background also affected acadgerformance to a great extent as
indicated by a mean of 3.51. It was reported tlatias factors affected academic
performance to a very little extent (mean=2.48) argjority of teachers had no opinion
(mean=2.89) on the effect of refugee registratiooc@ss on academic performance of

unaccompanied refugee boys.

4.2.3 Analysis of Pupils’ Response

Table 4.16: Demographic information of pupils

Frequency Percent
Gender Male 77 70.6
Female 32 29.4
Absence of teachers Yes 76 69.7
No 33 30.3
Attendance of Quite often 10 9.2
counseling sessions  ften 11 10.1
Rarely 44 40.4
Not at all 44 40.4
Total 109 100.0

Table 4.16, majority 71% of the pupils were malelevbnly 29% were female pupils. In
addition, the findings revealed that sometimesheexwere absent in class as reported
by 70% of the pupils. Finally, it was revealed thapils rarely attend counseling sessions
as reported by 40% of the pupils while another 46ported that they do not at all attend
counseling sessions. Consequently, only 9% and @D%ie pupils reported that they

attend counseling sessions quite often and oftgrectively.
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Table 4.17: Classroom management practices

edchers N=29

N Minimum  Maximum Mean
SA D

Curriculum and language us

109 1.00 4.00 2.19
in school
Guidance and counseling 109 2.00 5.00 3.59
Lack of motivation 109 2.00 4.00 2.59
Cultural stress 109 2.00 5.00 2.80
Provision of personalized

109 2.00 4.00 3.19
attention
Valid N (list wise) 109

The data in table 4.17, majority of the respondatits agreed that curriculum and
language used in school was and effective classmmamagement practice as indicated
by a mean of 2.19. Further, pupils reported thatdapce and counseling would be
effective as a classroom management practice asteelpby majority of the pupils who

agreed on the matter as indicated by a mean of B6&pils were however undecided
(mean=2.59) on whether motivation would be an é¢ffecclassroom management
practice. The pupils were also not sure on theanaitrtaining to imposition of cultural

stress by either teachers or their fellow pupilghdgcated by a mean of 2.80.
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Table 4.18: Whether there was provision of personaled attention

N=7
Frequency ofrespondents Percent
Often 33 30.3
rarely 22 20.2
very rarely 54 49.5
Total 109 100.0

Table 4.18 showed that majority of the unaccommhnedugee boys at 70% argued that
they rarely receive personalized attention whilether 20% rated personalized attention

as often.

Table 4.19: Nature of support to unaccompanied refgee boys

Frequency of

respondents Percent
Assistance by fellow Often 22 10.1
students Less 44 20.2
often
Never 43 19.7
Concern by head Yes 87 40.0
teacher No 22 10.1
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Table 4.19 showed that among the pupils (unaccoiregarfugee boys), majority (20%)
rated assistance from fellow pupils as less ofteth @ considerable 19.7% argued that
they never receive any assistance. However, théspigsponded positively when asked
whether head teacher was showed some concerneior. fhhis was indicated by40% of

the pupils who agreed on the matter.
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CHAPTER FIVE
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATION S
5.1 Introduction
This chapter contains the summary of findings asnted by respondents. The chapter is
organized in terms of teacher and head teacheomssp and finally the expressions of

unaccompanied refugee boys on the topic of study.

5.2 Summary of Findings

5.2.1 Summary of Background Information

The study findings revealed that majority of thep@ndents within the category of head
teachers were comprised of the male which accouftted1%. In addition, majority
(76%) of the teachers were male while their fentalenterparts comprised of 24%. In
addition, majority (66%) of the teachers studiedavieolders of diploma qualification
besides their head teacher’s counterparts who mapir57% were holders of diploma
qualification. Further, majority of the teachersdhaorked for a period of 1-10 years
which accounted for 62% of the study sample sihgs Was low compared to majority of

the head teachers who had worked for 11-15 years.

The study findings also showed that most schootuded in the study were three
streams as indicated by 43% of the respondents.\288 double stream and 14% were
single stream and four stream respectively. In thgard it was revealed that all the
schools targeted for the study had unaccompaniedee boys which ranged above 30

as reported by majority of the respondents in begicher and head teacher category.
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5.2.2 Information on Unaccompanied Refugee Boys

It was reported by majority of the respondents (YX&ported that understanding of
English by unaccompanied refugee boys was belowageewhile 29% reported their
understanding as average. This result was as pdred teachers view. The category of
teachers also reported similar view where the wstdeding of English among
unaccompanied refugee boys was rated to be belewag® by majority (72%) of the

respondents.

Consequently, it was also established that teachdé¢éamukunji were not able to provide
personalized attention to the unaccompanied refbggs. This result was contrary to the
opinion of head teachers of whom majority 71% agjreebe in a position to provide

personal attention to unaccompanied refugee boys

It was also recorded that majority of the unaccommgxh refugee boys do not forward
their complains as reported by 62% of the teach&ne attitude of unaccompanied
refugee boys was rated negative by 72% of the relpus in this category and that cases
of unaccompanied boys dropping out of school wegh hs reported by 76% of teachers.
This was slightly higher than the response of headher of whom 57% admitted to
receive complains from unaccompanied refugee bbysaddition, the study findings
showed that the attitude of unaccompanied refugge was negative as indicated by the

majority of the respondents at 72%.
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5.2.3 Factors Affecting Academic Performance

According to study findings, majority of the resplents reported that policies of the host
nation and family background affect academic penéorce of accompanied refugee boys
to a great extent as indicated by means of 4.003antl respectively. Consequently, it

was agreed upon by majority of the respondentslainguage is a major social factor that
influences the performance of unaccompanied refuy®es to a very great extent as
indicated by a mean of 4.57. On the effect of dofaators and registration status,

respondents had no opinion.

On the other hand, according to findings on tea;hagjority of the teachers agreed that
language is the major factor affecting academid¢operance of unaccompanied refugee
boys as indicated by a mean of 4.51. This perceptias similar to that of head teachers.
It was reported that social factors affected acadegrarformance to a very little extent
(mean=2.48) and majority of teachers had no opiimean=2.89) on the effect of

refugee registration process on academic perforenahanaccompanied refugee boys.

Consequently, it was established that trauma ontahdrealth and prior academic
schooling also affected academic performance otecorapanied refugee boys to a great
extent as indicated by means of 4.29 and 4.00 césphl. In addition, lack of
communication affected academic performance torg geeat extent while respondents
had no opinion on how degree of acculturation mi@instream culture affect academic

performance as shown by a mean of 3.43.
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5.2.4 Education Interventions

The study findings indicated that the major edwcatintervention used to teach
unaccompanied refugee boys was training for comeoating with, relating to and
teaching pupils as indicated by a mean of 3.86theur respondents argued to focus on
individuality of each pupil to unaccompanied refed®ys as shown by a mean of 3.63
showing the use of this intervention to a greateeit However, other education
interventions such as creating opportunities forpilgy family and community

involvement, activities and support services wereused.

5.2.5 Summary of Pupils’ Response

According to the findings, majority 71% of the pigpivere found to be male while only
29% were female pupils. In addition, the findingsealed that sometimes teachers were
absent in class as reported by 70% of the pupitsllly, it was revealed that pupils rarely
attend counseling sessions as reported by 40%egbubils while another 40% reported

that they do not at all attend counseling sessions.

According to table 4.16, majority of the pupils afiseed that curriculum and language
used in school was and effective classroom managjepnactice as indicated by a mean
of 2.19. Further, pupils reported that guidance amdnseling would be effective as a
classroom management practice as reported by rtyagirthe pupils who agreed on the
matter as indicated by a mean of 3.59. Pupils wergever undecided (mean=2.59) on

whether motivation would be an effective classrananagement practice.
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It was also found out that unaccompanied refugess lad 70% who argued that they
rarely receive personalized attention. Further ifigd showed that among the pupils
(unaccompanied refugee boys), majority (40%) ratsistance from fellow pupils as less
often and a considerable 35% argued that they meceive any assistance. However, the
pupils responded positively when asked whether beacher was showed some concern

for them. This was indicated by 80% of the pupilevagreed on the matter.

5.3 Conclusions

The study concluded that understanding of Englislifaccompanied refugee boys was
below average as reported by majority of both Headhers and teachers. Consequently,
it was also concluded that teachers in Kamukunjiewet able to provide personalized

attention to the unaccompanied refugee boy asaassattributed to the large number of

pupils teachers had to handle at a time. The stlsly concluded that the attitude of

unaccompanied refugee boys was generally negativiehwaffected their academic

performance and that majority of them do not sulmmmplains to their teachers.

According to study findings, it was also concludbdt policies of the host nation and
family background affect academic performance ebatpanied refugee boys to a great.
Consequently, it was concluded that language wasnidyor social factor that influences
the performance of unaccompanied refugee boysveryagreat extent. Consequently, it
was concluded that trauma on mental health and pgademic schooling also affected
academic performance of unaccompanied refugeetbaygreat extent. In addition, lack

of communication affected academic performanceverg great extent.
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The study findings led to the conclusion that th&an education intervention used to
teach unaccompanied refugee boys was trainingdiomaunicating with, relating to and
teaching pupils. However, other education interagrst such as creating opportunities for

pupils, family and community involvement, activigsiand support services were not used.

5.4 Recommendations

To enhance the performance of unaccompanied refuggis, it is important to promote
strategies that would first enhance their undeditanof the English language. Further,
there is need for high level of personal assistamzkindividual attention to the refugee

pupils in order to motivate them for improved penfi@ance.

There is also need for adjustment of host natioticips to create a conducive
environment for unaccompanied refugee pupils. Tais be achieved by formulating
specialized policies aimed at enhancing academidonpeance of unaccompanied
refugee pupils. There is also need for improvelvement of families or guardians to
unaccompanied refugee pupils together with schaolshagement to discuss possible
ways of enhancing the academic performance of wmaganied refugees. There is also
need for further research on other factors affeainmaccompanied refugee pupils in other
areas within Nairobi as this study was limited tankukunji. In addition, specific
research can also be conducted on the measuresatindite put in place to enhance the

academic performance of unaccompanied refugees.
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APPENDICES
Appendix I: Introductory Letter

CATHERINE J. CHEBOIWO
Tel: 0722778400
Dear Sir/Madam,

REF: REQUEST TO CARRY OUT DATA COLLECTION.

| am a student at University of Nairobi pursuingMaster’'s degree of education in
education in emergencies as a requirement in[fakiht of this degree, am carrying out a
study on the FACTORS INFLUENCING UNCCOMPANIED REFUGEE BOYS'
PERFORMANCE IN PUBLIC PRIMARY SCHOOLS IN KAMUKUNJI
CONSTITUENY NAIROBI COUNTY.’

You have been chosen due to your position to peovaliable information that will
enable the study achieve its objectives. | intengesearch on the above topic through the
use of questionnaires. The identity of the respotslwill be treated with confidence and
any assistance given were highly appreciatedaastused purely for the purpose of the
research. A final copy of the document may be adatio you upon request. Your
assistance and cooperation will be highly apprediat

Thank you in anticipation

Yours Faithfully,

CATHERINE J. CHEBOIWO
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Appendix II: Questionnaire for Head Teachers
Please tick the appropriate box or write your amsfee the questions below on the
spaces provided.
SECTION A: Demographic Information
1. What is your gender?
Male [ ] Female[ ]
2. Education qualifications?
Diploma [ ] Degree [ ] Masters[ ]
ANY Other SPECITY ...t e
3. Length of service?
ltoS5years[ ]6tol0year [ ] 11tol15 [ ]
16 years and above [ ]

4. What is the size of your school?

Single stream [ ] Double stream [ ]Threeams| |

Four streams [ ]

SECTION B: Factors affecting academic Performance founaccompanied refugee
boys

5. Do you have unaccompanied refugee boys in ychod?

Yes[ [No[ ]

6. (a) What is the average number of unaccompaefedee boys in your school?

Below 20[ ]20-24[ ]25-30[ ]More than 3q[
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(b) How do you rate their understanding of Englesiguage?

Excellent[ ]Good [ ]Average[ ]Below averggé

(c) How does the understanding of English languadfget the performance of
Unaccompanied refugee boys in your school..............?

7. Are you able to provide personalized attentmthe unaccompanied refugee boys?
Yes [ ] No [ ]

8. (&) Do you receive complaints from unaccomp@néugee boys on issues regarding
the Challenges they face in the school?

Yes [ [No [ ]

(b) If your answer above is yes, please mentionighees unaccompanied refugee boys
Complain @aboUL... ...

9. (a) Rate the attitude of unaccompanied refuggs towards learning in your school
Positive [ ] Neutral [ ] Negative [ ]

10. Please indicate with a tick)(how the extent to which the following factors

Affect the performance of unaccompanied refugeesboy

1-Very little extent, 2-Little  Extent,3-Nopinion 4-Great Extent, 5-VeryGreat

Extent

Factors 1 2 3 4 5

Policies of host nation

Language

Social factors

Registration

gl | W N -

Family background
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11. To what extent do the following factors affdet academic performance of

Unaccompanied refugee boys?

1 2 3 4
Factors
1 Trauma impacting mental health and
academic ability
2 Quality and type of prior academnic
schooling
3 Degree of acculturation into mainstream

culture and target society

4 Lack of communication

12. To what extent do you use the following educatnterventions to teach

Unaccompanied refugee boy.

1 Very little extent 2 llgtextent 3 No opinion
4 Great Extent SyW6&reat Extent
Factors 1 2 3 4 5

Focus on individuality of each pupils

Creating opportunities for pupils to use theirtfirs
language in the classroom as an aid in the

development of second language fluency

Family and community involvement to facilitate

the bridging of the home-school gap

Activities and support services to pupils and

their families

Training for communicating with, relating to, and

teaching pupils

61




Appendix Ill: Questionnaire for Teachers
Please tick the appropriate box or write your amsfee the questions below on the
spaces provided
Section A: Demographic information
1. What is your gender?
Male[ ] Female[ ]
2. Education qualifications?

Diploma [ ] Degree [ ] Masters[ ]

Any other specify
3. For how long have you been a class teacheeiculrent school?
1-10yrs [ ] 11-20yrs [ ]21-29 ]30 and above [ ]
Section B:
1 Do you have unaccompanied refugee boys in yassel
Yes[ ] No[ ]
2 (a) what is the average number of unaccompaseiegee boys in your class?
Below 20[ ] 20-24[ ] 25-30[ ]Jarethan 30[ ]
(b) How do you rate their understanding of Englesiguage?
Excellent [ ] Good[ ] Average |Below average[ ]
(c) How does the understanding of English languedfget the

performance of unaccompanied refugee boys in yiasse

3 How does family background affect performanceardccompanied refugee boys?

62



4 How often do you evaluate the performance of corpanied refugee boys in general
class work?
Daily Once [ ] aweek[ ] Once afortnight [ ]

Onceamonth [ ] Any other specify

5 Are you able to provide personalized attentiotheounaccompanied refugee boys?
Yes|[ INo|[ ]
6 (a) Do you receive complaints from unaccompamefdgee boys on issues regarding
the challenges they face in class?
Yes [ 1 No[ ]
(b) If your answer is yes, please mention the issuaccompanied refugee boys

complain about

7 Rate the attitude of unaccompanied refugee lmwarts learning in your class
Positive [ ] Negative [ ]Neutral ]
8 Are there cases of unaccompanied refugee boypiig out?

Yes|[ INo[ ]
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9 Please indicate with a tick)(how the extent to which the following factors

affect the performance of unaccompanied refuges.boy

1. Very little extent 2. Littextent 3. No opinion
4. Great extent 5.Wgreat extent

Factors 1 2 3 4 5
1 Policies of host nation
2 Language
3 Social factors
4 Family background
5 Registration

Thank you
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Appendix IV: Questionnaire for Students
Please tick the appropriate box or write your amsfee the questions below on the

spaces provided.

SECTION A: Demographic Information
1. What is your gender?
Male[ ] Female [ ]
2. What iS YOUr 8087 ...t v e e
SECTION B: Factors affecting academic performance
3. Are at times left without teachers in your ctassns?
Yes|[ INo[ ]

4. When often do you attend counseling sessiotfseischool?

Quite often[ ] Often[ ] Rarely [ ]

Notatall [ ]
(i) How does counseling affect your general acaite
[S1=T g (0] 3 1 F=T o[ PP

5. Which government policies affect the generatip@ation or performance?
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6. Answer the following questions about classrooamagement practices in your
school by ticking as appropriate:

5= Strong Agree 4= Agree 3= Not sure 2= Disadre&trongly Disagree

1 2 3 4

The curriculum and language used in the school

Guidance and counseling services provided by the

school

Lack of motivation to learn a new language

Cultural stress being imposed by teachers and

classmates

7. How often do teachers provide personalized ttetno you?
Very often [ ] Often[ ] rarely [ ]
Very rarely[ ]

8. (a). How often do fellow pupils assist the you?
Quite Often[ ] Often[ ]Less Often| ]
Never [ ]

9. How does the head teacher ensure that you pevi@ll in class work?

10. Is the head teacher concerned about issuémgeta in the School?

Yes|[ ] No[ ]

Thank you for your cooperation

66




