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ABSTRACT

The study sought to investigate the socio-econdautors’ influence on internal
efficiency in the provision of education in pubficimary schools in Kakamega
East Sub-County, Kenya. The study was guided byfadhewing objectives; to
determine the influence of parental level of edwrabn internal efficiency in the
provision of education, to establish the effectfamily structure on internal
efficiency in the provision of education, to examimfluence of parental income
levels on internal efficiency in the provision ofiueation and to establish the
influence of pupils’ engagement in household dutiesnternal efficiency in the
provision of education in public primary schoolsheTl study employed a
descriptive survey research design and 86 publiogsy schools in Kakamega
East Sub-County, 86 head teachers, 1008 teach&ss, fandard eight pupils.
The responses from the 26 head teachers intervjefettachers and 260 pupils
filling of questionnaires were insightful and elab®d issues in the literature
reviewed. The results from the field highlightec tfollowing points; schools’
internal efficiency is influenced by the learningiriehg learners’ school age
attendance compared to the resources provided.p€heentage of the pupils
completing school is often used as (its) measunéernal efficiency of an
education system is revealed by the promotion,titepe and dropout rates. The
study findings indicated that parents’ level ofante was low due to the fact that
majority of the pupils parents were unemployed. dvigy of the teachers
indicated that low parental levels of educationsesupupils drop out due to the
negative attitudes hence pupils’ low academic msgteither, leads to repetition
or drop out which affects the completion rates. lastructure has been found to
be a major factor that influences inefficiency rhgols because children from
single parent household are mainly poor hence enabpay fees. It was found
that household duties affects internal efficienegduse pupils are forced to be
out of school to attend to household duties ankl tmncentration due to fatigue
associated to household chores. The poverty iratba should be addressed by
the community with the assistance of the governnientthe parents to have
reliable sources of income to economically supgiweir children in school.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
According to Eamon (2005) economic hardship aresedudy low socioeconomic
status of the parents and can lead to disruptigranenting, increased amount of
family conflicts and likelihood of depression imgle parent households. Socio-

economic status, indicate the quality of homeflifiechildren.

According to Levin (2001) the notion of efficien@mannot be overlooked in
education. It is an idea that presupposes a tranatemn of some kind. One can
think in terms of what was in hand before the tfamsation, what was in hand
after the transformation, and one can also thirkuakhe transformation process
itself. The elements that come before a processcamemonly referred to as
ingredients, inputs, or resources while those tloate after a process are called
results, outputs, or outcomes. Efficiency is aboputting the minimum before

elements so as to produce the maximum result®dé#st cost.

Internal efficiency in education is defined as “thi@ount of learning achieved
during school age attendance, compared to the mresoprovided, the percentage
of entering students who complete the course ienottsed as (its) measure”
(Okantey, 2008). Internal efficiency of an educatgystem is revealed by the
promotion, repetition and drop-out rates. Intemféiciency is the capacity of the

system to turn out graduates at any level of edutan the best way which is

1



without wastage due to stagnation or repetitiors #lso seen as the ability of the
education system to meet educational goals anat@s. In this study, internal
efficiency is used to refer to the flow of studefrtam the point of entry into the
primary schools (standard One) and exit points@&ed eight) while considering
other contributing variables like availability odaching and learning materials,
school physical facilities and learners family bgrund. Internal efficiency is

determined by how a school transforms its inpuis autputs (Okumbe, 2007).

In the Dominican Republic nine years of schooling @mpulsory: The last year
of preschool education and eight years of primakycation. While progress has
been achieved regarding enroliment rates, dropondtgade repetition remain
important problems (UNESCO, 2006). In 2002, schextollment of children
aged six to 13 reached 85 percent and unlike inynather countries, the
enrollment rate of girls is slightly higher thanathof boys (Comisi'on
Presidencial Objetivos del Milenio, 2004). Neveltiss, only 53 percent of
school beginners finish grade 8 and thus completegoy education. While this
represents a massive improvement considering bieapércentage was only 22
percent in early 1990s, internal efficiency of #whooling is still insufficient.
This can be attributed to high poverty levels aod income earnings in its

population.



A study by Weitoft (2004) examined the educaticat@hinment of children who
were living with the same single parent (widowedn{tustodial other parent
living, non-custodial other parent deceased) andrem who were living with the
same two parents during the same time frame aretirtbat “poorer educational
performance on the part of the offspring of loneepé& can be explained to a

large extent by socio-economic disadvantage, eslbeailack of resources”.

According to World Bank (2007) non-school factousts as education of parents,
child rearing practices, health care and pre-sckdatation have more effect on
children access to education, further positive etlfectors such as teachers and
books have more effects in developed countries thadeveloping countries.
Thus, positive effects of school inputs are fredlyegreater in children from

lower socio-economic background than from higheiseconomic background.

Sabates (2010) notes that education levels of #renps have a positive and
significant effect on the enrolment of pupils singarental level of education
influences parental involvement, support and exiest to their children.

Okantey (2008) further argues that parental edoicdével leads to good income

which empowers parents to give children solid fatimah for schooling.

Ogoye (2007) notes that socio-economic statuscritiaal issue in many African
communities where illiteracy and poverty levels hrgh, thus limiting parental
involvement in homework. In some cases learningraf@tence materials have to

be shared among pupils, and not all parents are tabbuy for their children
3



personal subject-specific text copies. More impdrta the fact that some parents
expect the children to help them after school, myrhe time the children are

expected to undertake their homework assignments.

Sabates (2010) reports that children are startingigoy school in greater
numbers than ever before but drop-out rates arefisgnt and this leads to low
levels of primary school completion. The pupil cdetipn rates (PCR) declined
from 76.8% in 2010 to 74.6 in 2011. The decliné’i@R could be attributed to
dropouts and repetition occasioned by socio-econdattors such as poverty,

child labor and family structure (Economic Survegl1).

According to Njeru and Orodho (2003) although théims been a dramatic
increase in students’ enrolment in absolute nunalbearimary levels in Kenya,
there exists a very deep and severe regional amtkgelisparities in access to and
participation in primary education. Factors resploesfor low access vary across
the various regions. Those that tend to be commamany areas are of socio-
economical nature for instance poverty of househfathily size, child labour,
occupation of the parents and income of the paraents weak government

policies among others are major determinants ofashein



Table 1.1: Primary to secondary transition by gendein Kakamega County

2010 2011 2012 2013

% % % %
Boys 49.43 77.5 55.3 54.5
Girls 44.83 72.2 56.27 57.2
Total 47.13 74.85 55.8 55.85
National 46.4 72.5 73.3 73.5

Source: MOEST 2013: ETF 2013

In Kakamega East Sub-County, primary to secondate rhas shown a
progressive trend majorly due to the FDSE pro-poibiative. In terms of gender
comparison, the transition rates of girls vis abays in Kakamega East fluctuates
and can be attributed to factors such as high ppvevels, early marriages of
girls, cultural disparities where some communitigefer to support boys
education if resources are limited (Republic of ¥a&r2014). This study therefore
investigated socio-economic factors influence oterimal efficiency in the
provision of education in public primary schoolskakamega East Sub-County,

Kenya.

1.2 Statement of the problem
Kenya's Vision 2030 indicate much emphasis on the of education in enabling

Kenya become a medium size industrialized natio2@80 (Vision 2030, 2010).



From the contents of the document it is clear hosvaducation sector need to be
able to meet the objectives of the Vision in order create a sustainable
development.However much of the emphasis in thaieat is also placed on

the role of economic and political pillars in adeary national development.

Despite the government’s effort in the funding ahmary education through the
Free Primary Education, parents have been forcathifpin so as to meet some
costs of running of schools (Mwoma, 2008). Thesstxhave become too high
for parents to afford given their low average inesmThis has led to disruption
of teaching and learning in the schools, studergssant home to collect school
fees and other resources. Some students have droppef school due to lack of
the required resources. Those that absent thenssktw@ school for many days
have repeated classes for not completing the scbgtdbus. This results to

educational wastage.

The Education Task Force (ETF) assessment on teenal efficiency of the
education sector in Kakamega County indicated ltetcdow. Cohort survival rates
are low and repetition rates and dropout ratestl@ehighest in standard one
(repetition rate 6.5%, dropout rate 9.12%) and ddash two (repetition rate
5.84%, drop out rate 5.88%). The data from standaad8 is reflected as follows:
in 2009 the county had 50,440 pupils in standaathd those who were registered
for KCPE in 2010 were 33,821 (67.1%) implying a tage rate of approximately

33%. The statistics on repetition and dropout aaed to come by since head
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teachers know that it is against government pdlcimit access to education at
any level of schooling (Republic of Kenya, 2014)hislI study therefore
investigated the socio-economic factors influenceiternal efficiency in the
provision of education in public primary schoolskakamega East Sub-County,

Kenya.

1.3 Purpose of the study
The purpose of this study was to investigate theioseconomic factors
influencing internal efficiency in the provision @ducation in public primary

schools in Kakamega East Sub-County.

1.4 Research objectives

The specific objectives of the study were:

I. To determine the extent to which parental leveledfication influence
internal efficiency in the provision of educationpublic primary schools.

ii. To establish the extent to which family structurefluence internal
efficiency in the provision of education in pubfiomary schools.

lii. To examine extent to which parental income leveiuénce internal
efficiency in the provision of education in pubiomary schools.

Iv. To establish the extent to which pupils’ engagemanhousehold duties
influence internal efficiency in the provision adiuecation in public primary

schools.



1.5 Research questions

The research questions of the study were:

i.  To what extent did parental level of educationuaficed internal efficiency
in the provision of education in public primary soks?

ii. To what extent did family structure influenced mi& efficiency in the
provision of education in public primary schools?

li.  To what extent did parental income levels influehoa internal efficiency
in the provision of education in public primary soks?

Iv.  To what extent did pupils’ engagement in houselthltdes influenced on

internal efficiency in the provision of educationpublic primary schools?

1.6 Significance of the study

The findings of this study may enlighten the sdhmanagement made up of the
School Commitee Members, head teachers and teadmersocio-economic
factors influence on internal efficiency in the ymson of
education.Parents/guardians might be assited imikigothier roles in ensuring
internal efficiency in primary schools and that psipttend schools regularly. The
study findings may help quality assurance and statsdofficers to improve on

access of students and general education standards.

The study findings may be useful to the stakehgald®ethe Ministry of Education
and policy makers to establish areas that thato&iance efficiency in education.

It may help the policy makers in provision of primpaducation to understand

8



better the allocation and disbursement of fundpublic primary schools in the

country.

The education planners may use the study findiagadvice the government on
budget allocation and necessary cause of actiofadifitate access in public
primary schools. The findings of the study may lseduby all stakeholders to

minimize or eradicate low access resulting from quarters.

The parents and pupils may be able to understamdsdicio-economic factors
influencing the internal efficiency in provision eflucation. This may help them
to understand the importance of parental levekdiication, family structure,
parental income levels and pupils’ engagement imsbbold activities on

education provision.

1.7 Limitations of the study

The study mainly relied on the questionnaires antbrview schedules as
instruments for data collection. It was appreciatiedt these methods mainly
relied on self- reporting and might therefore haféected objectivity of the

responses.

1.8 Delimitations of the study
The study was basically concerned with investigabo socio-economic factors
influencing internal efficiency in the provision efducation in public primary

schools in Kakamega East Sub-County, Kenya. Althaihgre are several socio
9



economic factors like family size, health, and emgpient influencing internal
efficiency in the provision of education, this sfudas basically concerned with
the specific factors; parental level of educati@mily structure, parental income
levels and pupils’ engagement in household aatwitiThe study involved the
head teachers, teachers and class eight pupiita tfre public primary schools in

Kakamega East Sub-County.

1.9 Assumption of study

This study was premised on the following assumjgtion

i. The study assumed that the information from thepdadnschools reflected
the socio-economic factors influencing internaicéicy in the provision of
education in public primary schools in Kakamegat Sad-County, Kenya.

ii. There was a significance relationship between secimnomic factors and

internal efficiency in the provision of educationpublic primary schools.

1.10 Definition of significant terms

The following are the significant terms of the stud

Family structure refers to the organization and patterning of refeghips among

individual family members that comprise a family.

Internal efficiency refers to an individual or group position withirherarchical

social structure of the school system’s capacityeiin enrolled students to

10



course completion level with minimum wastage obtagses such as time, finance

and labour.

Parental income levelsrefer to the father and mother financial statustha

family of the pupils in primary schools.

Parental level of educatiorrefers to parents education levels range from KE.

certificate holders and below to degree holders.

Provision of educationrefers to the schools ability to offer quality edtion to

pupils in primary level.

Pupils’ engagementrefers to the relationship between child labowt arternal

efficiency in the provision of education in primasghools.

Socio-economic factorsrefer to family status comprise of income, parkenta
education levels, and parental occupation basethather’'s education, father's

education, mother’s occupation, father’'s occupaginod combined income.

1.11 Organization of the study

The study is organized in five chapters. Chapter @mnsists of background to the
study, statement of the problem, purpose of stuabjectives of the study,
research questions, significance of the study, tdtiwns of the study,
delimitations of the study, basic assumptions oé ttudy, definitions of
significant terms and organization of the studyagtlr two consists of related

literature reviewed;, historical evolution of imet efficiency, influence of
11



parental level of education, family structures, epg@l income level, pupils
engagement in household duties on internal effayiersummary of literature

reviewed, theoretical framework and conceptual &ark of the study.

Chapter three includes research methodology thatemaployed in carrying out
the study. This includes research design, targ@ulption, sample size and
sampling procedures, research instruments, valafiipstruments and reliability
of instruments, data collection procedures and datdysis techniques. Chapter
four presents data analysis, interpretations ascudsion. Chapter five consist of
the summary of the findings, conclusions, recommé&ods and suggestions for

further research.

12



CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter summarizes the literature that isadlyen existence regarding socio-
economic factors and internal efficiency. It prdsean overview of historical
evolution of internal efficiency in schools, influee of parental level of education,
family structure, parental income levels and pupdsgagement on internal

efficiency, theoretical framework and conceptuahiework.

2.2 Historical Evolution of Internal Efficiency

Internal efficiency of an education system is dediras the ability of the education
system to turn out its graduates at any level & niost efficient way without

wastage, stagnation or repetition Psacharapoutt@®0]. Internal efficiency can

be measured by class size and student ratio whimVide a picture on learning

and teaching environment in terms of overcrowdstgdent-teacher contact and

availability of teaching and learning resources.

Kiumi and Chiuri (2005), states that the questibrefficiency was raised for the
first time by Frederick Taylor, when he wrote a koon; The Principles of
Scientific Management. Taylor was partly resporesitor the notion of universal
applicability. Efficiency was then regarded ashbend and a process. Therefore,
the term efficiency was also regarded as the remuaif expenditure with the

same or higher production. He introduced this cphte educational institutions,
13



which wanted to achieve efficiency by reducing timit cost. He also elucidated
different scholars’ notions that the most scholi&es Lee Long, (1971); Breneman,
(1970); Bowen and Douglas, (1971); Coombs, (196®eth, (1971); and Bowles,
(1967) belong to the neo-classical economic ortearitaand consider efficiency as

the ratio between inputs and output.

UNESCO (2002), stated that the concept of efficyemas originally developed
and refined by economists who still defined effidg as the relationship between
the inputs into a system (be it Agriculture, Indiadtor Educational) and the
outputs from that system (be they wheat, vehicleseducated individuals).
Therefore an education system is said to be efiicie maximum output is
obtained with minimum possible input. Inputs andpots have somehow to be
valued so that they be aggregated and usually oace used to perform this
valuation function. It also stresses the problenismeasuring efficiency in

education, however are considerable.

However, scholars having a progressive orientdieohraised the question about
efficiency that determining efficiency only on thasis of inputs and outputs might
not provide an ideal or optimum concept. In thespect, it was believed that
determining efficiency only on the basis of outpuatuld be like ignoring the social
benefits of education. Thus, it would be like supipg the capitalist ideology of
an educational system, which is purported to enhahe class system in the

society by sorting out the deviants from the group.
14



2.3Influence of parental level of education on internh efficiency in the
provision of education

Ersado (2005) talks of the widely accepted notioat fparental education is the
most consistent determinant of the child’'s educaaod employment decisions.
Higher levels of parents education is associateéld increased access to education
and higher attendance rates as parents tend toldemiodels for their children.
Parents with the same level of education tend te fzapositive attitude towards
education. In most cases mothers’ education levedeen to have an effect on

access Ainsworth (2008).

According to Prinslo (2004), educating one generakias beneficial effects on the
next generation. The assumption drawn from thish& children inherit good

education qualities from generation to generatiencle they may develop into a
cultural value to distinguish one society from deot Parents who are educated
assist to choose careers for their children andigeogood learning environment.

This implies that children from well-educated famsl have more conducive and
academically informative environment that propdiemi to greater and higher

education attainment.

In Tanzania, a study by Evans (2008) found out #thtcation of the head and
spouse does increase the probability of completbbnpupils. Heads having
attended primary school increases the girl's chawrmfecompletion by 6.7% and

boys by 4%. Ministry of Education in Kenya (2002)ow/ed that parents with
15



higher level of education ensure that their childremain in school. Parents with
low level of education have negative attitudesdoaation because they do not see
the immediate benefit and cannot help their childie areas of academic
difficulties which discourage learners hence drdpofi school. In Kenya, the
government has formulated policies for adult litggrgorograms and continuing

education and non-formal education to mitigate levels of education.

Research done by UNICEF (2004) in 55 countriestarndindian states found out
those children of educated women are much mordylit® go to school and
complete. The more schooling the women have redetive more probable it is
that their children will complete their educatidn.Kenya, a study by Forum for
African Women Educationist (FAWE) found out that e male community
members interviewed, 64% had education levels belass 6 and others did not
have formal education in Wajir and Mandera dissti€@ne third of women did not
have formal education. Therefore in this case ohiidhave no aspirations, role
models and mentors in the quest for formal edusatiaack of education has
contributed negatively especially to girls educatas they regard it as a waste of
time hence prefer educating boys. Sensitizationpeégms, barazas, workshops

and seminars are used to create awareness toctiraseunity members.

According to Nannyonjo (2007) pupils with parentsoadid not finish primary or
just finished primary, and pupils with parents wiashed senior four or senior

six or university performed considerably bettereThghest increase in test scores
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was for the pupils whose parents had a univerggrek. Fathers’ education had a

stronger influence than mothers.

2.4Family structures’ influence on internal efficiency in the provision of
education

Hunter and May (2003) describes particularly naaf@lationship between the

family structures and dropping out of school. Ctald from poor families, single

parent families and poorly educated parents hawerfgole models in higher

education and are more likely to drop-out of school

There exists a close relationship between absemeand variations among the
families in the United States. Children who conm@nfrfamilies with single parent
families and families from racial and ethnic mingrstatus, did not attend school
regularly compared to other advantaged familiesoPrgnd Ampiah (2003).

Adolescents from certain classes tend to behagenformity with the standard of
environment they come from. The pupils’ persoreaditand the attitudes of the

families to education interact in such a way tocemage drop-out.

Children witnessing violence in their homes sufferious cognitive, behavioural,
emotional and developmental impairments which $icpntly alter their lives
Jaffe (1990). Studies indicate that 50% -70% ofdasges in which a parent abuses
another, the children are physically abused as.walblescents raised in an

abusive environment are dramatically more likelyb® runways to engage in
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teenage prostitution or other delinquent behatmhe prone to substance abuse or
suicide attempts and to commit sexual assaults (@@m Wealth of
Massachusetts, 1985). Substance abuse affects yoogHy but cuts across all
social groups. Alcohol, tobacco, bhang and Khatthee substances most often
abused and the youth are also abusing importeghllgubstances such as cocaine

and mandrax, hence this affects their participatioschools.

Children from unstable families are susceptible dehavior which could
undermine their performance in schools Bavora (2088 early as age three,
childrens’ ability to adapt to classroom routinggpears to be influenced by their
parents’ marital status. For instance children gngwp with their own married
parents are three times less likely than thosenipn ather family structure to
experience emotional or behavioural problems swchtiention deficit disorder.
Overall, children living with their own married mats have fewer behavioural
problems compared to children whose parents amgglitogether but not married.
Family structure is a deciding factor in a wide garof children behavior that
directly influence academic performance includimgoéonal and psychological
distress, attention disorders, social misbehawohstance abuse, sexual activity
and teen pregnancy. The rapid spread of substdne®e aan be attributed to the
breakdown of indigenous society and to the intrdidacof foreign influences that
have made a variety of substance available on Ergke (National Agency for the

Campaign against Drug Abuse 2002).
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According to Bavora (2008) students living withtth@arents have lower dropout
rates and higher graduation rates compared to rsideving in other family

arrangements. High birth rates are associated laige families and the need for
school age children especially in low income faeslito look after their young

siblings.

2.5Parental income levels and internal efficiency inhte provision of education
In Latin America, Africa and South Asia, wastag@iisvalent among the pupils or
students from low socio-economic background, inrtiral than the urban regions
and again among girls than the boys. Factors influng this school wastage
according to Eamon (2005) is poverty which may gise to illness, malnutrition,
absenteeism, the opportunity cost of schoolingpfmor families, cultural factors,
which affect girls in particular, inappropriate daulum and examinations which
is excessively academic and designed to preparerityapf pupils for upper
secondary and higher education and a shortagecohdary school places, which

leads to repetition at the primary.

According to Mwoma (2008) education usually entapenses such as buying
reading materials and stationery. Economic stagtisrchines the extent of parental
involvement in their children’s education. Parents® are poor and cannot afford
to buy supplementary learning materials are ldgglito be actively involved in

their children’s education. They are preoccupiethwiifferent chores to fend for
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their families and, paradoxically, children are ested to engage in some form of

child labor that can contribute towards family geiening and sustenance.

Ogoye (2007) notes that socio-economic statuscistiaal issue in many African
communities where illiteracy and poverty levels argh, thus limiting parental
involvement in homework. In some cases learningrafetence materials have to
be shared among pupils, and not all parents are tbbuy for their children
personal subject-specific text copies. More impuria the fact that some parents
expect the children to help them after school, murihe time the children are
expected to undertake their homework assignmefis. i$ against the children’s

desires to study in the evening and in a quieteplac

Poverty and economic challenges of the time comteiio lack of motivation,
negative self-concept in terms of academic abdljti@ilures at school, domestic
violence, delinquency and higher drop outs (Abagl ®&dipo, 1997). The income
level is usually determined by the occupation afepts’ hence it is a factor that
determines access to education. In Mexico, edutagwpanded significantly
between 1970-2000. Enrolments rose from 9.7 millilmi970 to 21.6 million in
2000. The poorest states like Nayarit and Chiapesircued to have low below
average enrolment and attendance in schools, héheeican government
introduced several programs and the main one wamrtOnidades’ formerly
known as PROGRESSA which provided grants to lowonme families so that

children could attend school and health services.
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2.6 Pupils’ engagement in household duties and internaéfficiency in the
provision of education

Studies have explored the relationship betweendclabour and children’s
educational attainment. As in other developing ¢toes, children in Kenya are
engaged in domestic chores, often to the detrimoktiteir education (Kadenyi and
Kamuyu; 2006; Chepchieng and Kiboss 2004; FAWE 32@F00; 2002). Studies
in Kenya have examined child labour in relationetwolment, attendance (days
absent, lateness to school), grade repetition,syeérschooling attained, and

reading competence.

A survey carried out by Kenyan and Japanese rds&arin Kisii Central District,
(Omange and Nasongo; 2010), revealed that pupitgagement in domestic tasks
made them to sleep late and wake up early. In iaddib this, learners lamented
that their participation in domestic tasks nevdt tkem with enough time for
doing school assignments and also conducting privstidy. Other scholars
(Khataret al. 1998; Khandker 1996; Patrinos and Psacharopol8®s,; Kanbargi;
1988) have also reported that the fact that a chlildvorking increases the

probability of failing a grade (or grade repetifiand even dropping out of school.

2.7 Summary of the related literature reviewed
Literature is reviewed on various socio economictdes influencing internal
efficiency in in the provision of education insckedEnrolment rates were traced

with a view of highlighting retention and completioates which if compromised
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by the pupils social background would lead to doajts, repetition, and poor
performance. Studies on internal efficiency havenbelone mostly in public
primary schools and very few in the public secopdschools. Other studies
(Khataret al. 1998; Khandker 1996; Patrinos and Psacharopoi#9; Kanbargi;

1988) have been from developing countries like N&ggand little in Kenya and
more particularly in Kakamega East Sub-County (Oku&imatwa, Olel, and

Wichenje, 2012).

A study by Bavoro (2008) on primary schools’ dropoate in Mutare District,
Zimbabwe concludes that the biggest cause of safroplout is poverty, followed
by economic hardships. It was concluded that tlestlgoroblem is the early
marriages and other known reasons. The problemsedaby dropouts in the
society were also studied. The most serious prablemre drug abuse, alcohol
drinking as well as other anti-social and unlawaditivities with overstaffing
occupying second place and heavy work-loads fahes being the least menace.
This study focuses on socio-economic factors imibireg internal inefficiency in

Kakamega East Sub County.

2.8 Theoretical framework

This study was based on Educational Production ttamtheory by Mace (1979).

From the production function theory, education psscis looked at as where
inputs are converted into outputs. An input is sotgce that a firm uses in its’

production process for the purpose of creating@gw a service. Education is a
22



kind of industry where people enter as raw materaald come out as finished
products. The need to increase access to educatiaf levels is vital in the
education sector as it improves the transitionstafehe function shows the
relationship between two or more variables. Thesebles are; parental level of
education, family structures, parental level ofoime and household duties which
are some of the socio-economic factors influendimgrnal efficiency in the

provision of education.

In equation form, production function can be représd as:
A= f (E S, I,H) where; A = Achievemeit= Parental level of education
S = Family structure, | =Parental level of income and H = Pupils engageémen

in household duties.

On the basis of this theory, this study sought xan@ne the socio-economic
factors influencing internal efficiency in the preion of education in public
primary schools in Kakamega East Sub-County. Thle®rth guided this study
because it provided a basis of considering soanm@uic factors which promote
education in the Sub-County for sufficient and céint human capital. An
educated population is productive hence there ésl ne remove the barriers for
the population to access education. If socio-ecoadactors are managed, they

will lead to enhanced enrolment, retention andaased completion rates.
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The weakness of this theory it that much of thelymma is in the economics of
education. The common inputs are school resouteasher quality, and family
attributes, and the outcome is student achieveméhnis area is, however,
distinguished from many because the results ofyamalenter quite directly into

the policy process.

2.9 Conceptual framework of the study
The conceptual framework outlines the dependexiggendent and intervening

variables as discussed in the literature reviewedablorated in the Figure 2.1.

Parental level of education

Internal efficiency

Family structure , :
y Teaching and » Completion rate

learning
process * Enrolment rate

Parental income levels * Retention rate

Pupils’ engagement in
household duties

Figure 2.1: Relationship between socio-economic fiacs and internal

efficiency
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Figure 2.1 indicates the interaction between thgabkes that affect internal
efficiency in primary schools. The socio-economictbrs which are the
independent variables influencing internal efficgnnclude parental level of
education, family structure, parental income levatsd pupils’ engagement.
Internal efficiency is the dependent variable or tither hand, while school

leadership, management and administration acttesvening variables.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter outlines the methodology to be usdterresearch. It focuses on the
research design, target population, sample sizesamgling procedures, research
instruments, validity of the instrument, reliabjlitof the instrument, data

collection procedures and data analysis techniques.

3.2 Research design

Research design refers to the procedures selegtaedrésearcher for studying a
particular set of questions or hypothesis; thidudes the researcher’s choice of
guantitative or qualitative methodology, and hofvat all, causal relationships

between variables or phenomena are to be expl@extifio, 2004).

Descriptive survey design was used since it helpsobtain information

concerning the current phenomenon and whereverlpedss draw valid general
conclusions from facts discussed.Descriptive resealetermines and reports
things the way they are and is intended to prochasac statistical information

about aspects of interest (Mugenda&Mugenda, 2003).

3.3 Target population
Target population is a set of people or objectsrésearcher wants to generalize

the results of the research (Jwan, 2010). There &@rpublic primary schools in

26



Kakamega East Sub-County (Kakamega East Sub-Co@@i5). The study
targeted all the 86 head teachers, 1008 teacB8&f standard eight pupils

(Kakamega East Sub-County Enrolment report 2015).

3.4 Sample size and sampling procedure

According to Mugenda and Mugenda (2003), for desiee study 10 percent of
accessible population is enough. Given that thgetgsopulation is heterogeneous
due to the nature of the schools in the regioatifed random sampling was used
to allow full participation of various types of sudis. Three strata of respondents
was targeted that include the head teachers, dememd class eight pupils. The
study sampled 30% of the schools to give 26 pulplicnary schools to

participate.

Best and Khan (2003) recommended a sample sizeD%f & 30% ideal for
providing reliable data when selected randomly. Bhedy randomly sampled
10% of the 1008 teachers to involve 101 teachsas is about 4 teachers per
sampled 26 schools and 10% of 3336 class eightigptpiinvolve 334 pupils
which is about 13 pupils per 26 school sampled @lshd his was based on using

10% of target population as recommended by (MugandaMugenda 2003).
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Table 3.1: Sample size

Category Target population Sample size %
Head teachers 86 26 30
Teachers 1008 101 10
Class Eight pupils 3336 334 10
Total 4430 461

3.5 Research instruments

These are tools that are used by the researcrmllext data from the sampled
respondents in a study (Kombo & Tromp, 2006). Thesgjonnaires were used to
collect data descriptive data from the teacher andss eight pupils while the
head teachers were interviewed to collect quan#adata. The semi-structured
guestions were used together with open ended qQusstit was necessary to
combine the closed and a few open-ended respogss.itfThe items adopted a
likert scale (1-Strongly disagree, 2-disagree, 8aaided, 4-Agree, 5-strongly
agree). The questionnaires and interview collectlta on background

information and the study variables.

3.5.1 Validity of the instruments
Validity is exposing the instruments to a small m@mof respondents to test its
suitability. Validity is a measure of how well asteneasures what it is supposed

to measure (Mugenda & Mugenda, 2003). Validityhis tlegree to which results
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obtained actually represent the phenomenon undesstigation. Validity was
established through close consultation and expelgment of the supervisors;
they verified the validity of the research instrurtge after the revision of the

guestionnaire.

3.5.2. Reliability of the instrument

Reliability is the measure of the degree to whichesearch instrument yields
consistent results after a repeated trial (Muge&d®ugenda 2003, Orodho

2004). Test-retest method was used to test thabiky of the instruments. It

involved administering the same instrument twicegh® same group within two

weeks. Reliability correlation coefficient (r) wasilculated using the Pearson

Product Moment Correlation Coefficient.

= NEXY — (Z X) (ZY)
VINZX?Z =€ X )’ ] [NZY%- (2 Y)]

Where r = PearsorEx = The sum of raw X scores

Xy = The sum of raw Y scores

Xxy = The sum of the product of each X times each Y

¥X? = The sum of the square of each X- score

TY? = The sum of the squares of each Y — score.

N = The number of paired y scores

(Jwan, 2010).
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Table 3.2 Pearson Product Moment Correlation Coefiient.

X Y X? Y? XY

18 17 324 289 306
17 18 289 324 306
17 18 289 324 306
18 17 324 289 306
16 18 256 324 288
17 17 289 289 289
18 18 324 324 324

YX=121 | YY=123 | ¥X%*=2095]| YY?=2163]| YXY=2125

N=18

= NEXY — (£ X) (ZY)
VINEZX? =€ X)*]1[NZY%- (2 Y)]

~ 18 (2125) — (121)(123)
 V[18(2095— 1212)][18(2163 — 123)]

23,367
T 234341107

=0.9
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A coefficient of 0.9 indicated that the instruménteliable because a coefficient
that is close to plus or minus one indicates angtneelationship (Mugenda and

Mugenda, 2003).

3.6 Data collection procedure

The first step was to get permit from the Natio@ammission for Science,
Technology and Innovation (NACOSTI). The County datior of Education

(CDE) was informed that the study will take planethe region. The researcher
got permission from the Sub County Education Offit® request permission

from the head teachers so as to undertake the stulgir schools.

3.7 Data analysis techniques

Data analysis is the process of bringing ordenicstire and meaning to the
information collected (Mugenda & Mugenda, 2003).céaling to Kothari
(2008), data analysis includes sorting, editinganing, coding, and analyzing
data. This was done using Statistical PackagedoraESciences (SPSS) software
version 21. Qualitative data was analyzed themlticas created by the
objectives. Thematic analysis was used to analgjeedata from the interview
schedule. The content was organized as per theraasdrom study objectives.
Descriptive statistics that is mean and standardaten was used to analyze

guantitative data and then presented in tablestchad graphs.
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3.8 Ethical considerations

Before proceeding to the field, the researchermgoinission to collect data from
University of Nairobi post graduate school, anditeeek a permit from National
Commission for Science, Technology and InnovatidAQOSTI). Participation
in the research was voluntary and the researchienfgomed consent from the
respondents. Permission was sought from head teadkachers and class eight
pupils during the initial visits to the schools twef involving them. The
researcher established a good rapport with theorelgmts. Arrangements was
made through the head teacher to meet the respisndéinthe respondents were
assured that the information was to be treatecbaidential and was to be used

only for the purpose of the study.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND DISCUSSION
4.1 Introduction
This chapter deals with data analysis, presentaimh interpretation. The data
analysis and presentation is based on responghbs ttems in the questionnaires.
The data presentation begins with the demograpfocmation of the respondents
followed by presentation, interpretation and disous of research findings based

on the research questions.

4.2 Questionnaire return rate
Questionnaire completion/return rate is the nunabéhe sample that participated

as intended in all the research procedures.

Table 4.1: Return rate

Category Sample size Returned %
Head teachers 26 26 100
Teachers 101 75 74.25
Class Eight pupils 334 260 77.84
Total 461 361 78.30

The data in Table 4.1 indicates that 26 (100%) headhers were interviewed, 75
teachers returned their questionnaires out of Hathers which was 74.25%

return rate. The class eight pupils return rat¢hef questionnaires was 77.84%,
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260 pupils returned their questionnaires. The retate of 78.30 was deemed
appropriate for the study. According to Mugenda &hagenda (2003) a 50%
response rate is adequate, 60% good and aboveat88overy good. This implies
that a response of 78.30% is very good for anglgsist is representative of the

population. This return was therefore deemed apigpfor the study.

4.3 Demographic information of the respondents

The main purpose of this study was to find out #oeio-economic factors
influence on internal efficiency in the provisiof @ducation in public primary

schools in Kakamega East Sub-County, Kenya. As ,stlah study found it

paramount to find out the demographic informatidnttee teachers and head
teachers, since they form the basis under whichinttexpretation of the data

collected would be justifiably made.

The researcher found it necessary to establistgéineral characteristics of the
respondents under which the researcher would ipisiyf make inferences from
their responses. The demographic information ofréspondents was based on

their gender, academic qualifications and the domah the learning institute.

4.3.1 Demographic information of the head teacherand teachers
The demographic information of the head teacheds taachers was based on
their gender, age, and academic qualification, teuran the current institution

and duration of teaching for the teachers. The dgaphic information of the
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head teachers and teachers is presented in thisrsethe head teachers and

teachers were asked to indicate their gender. ifldinfs are presented in Table

4.2.

Table 4.2 Gender of head teachers and teachers

Gender Head teacher Teacher
Frequency Percentage Frequency Percentage
Male 15 57 40 53
Female 11 43 35 47
Total 26 100 75 100

The findings in Table 4.2 indicated that majorit§9b of the head teachers and

53% of the teachers were male. This shows thaetiaxs gender imbalance

among the teachers and head teachers. Howevegeiider distribution was

deemed appropriate to give information about tHeuémce of socioeconomic

factors on provision of education in the selecidtbsls.

The head teachers and teachers were asked to tandiba&ir academic

qualifications. The data is presented in Table 4.3.
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Table 4.3 Head teachers and teachers’ academic gifadations

Academic qualification Head teacher Teacher

Frequency Percentage Frequency Percentage

P1 Certificate 10 38.5 54 72
Diploma 12 46.0 17 23
Degree 3 11.5 4 5
Masters 1 4.0 0 0
Total 26 100 75 100

The data in Table 4.3 indicate that the majoritythe# teachers, 72% and head
teachers 58% had P1 certificate as their highest & education. These findings
show that a majority of the teachers and head &zadre professionals who may
understand and have knowledge of the socio-econtantors affecting internal

efficiency in provision of education of pupils inmripary education. School

administrators and teachers need various skills kaaviedge in order to cope
with the emerging issues, schools and environmaectofs and demands of the

teaching task. Such skills and knowledge can lz@naiti through formal training.

Head teachers and teachers were also asked tat@di®ir work experience. The

data is tabulated in Table 4.4.
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Table 4.4 Head teachers and teacher’s working expence

Head teachers Teachers
Years Frequency Percentage  Frequency Percentage
Below 1 year 3 11 12 16
2 —5years 4 15 31 41
5-10 years 15 57 11 14
Over 10 years 4 17 21 28
Total 26 100 75 100

Table 4.4 reveals that the majority 57% of headhees had between 5 — 10
years’ experience on managing schools. Basedismdsbult it can be concluded
that a majority of the respondents had worked flang time, so they had enough
experience to do their work accordingly and wereaiposition to give useful

insights into the challenges experienced by thelpupaccessing education.

4.3.2 Students’ demographic information
The demographic information of the pupils were base their type of school.

They were able to provide accurate information tfeg study. The pupils were

asked the type of school they learn in.
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It can be revealed that there were equal propatk&?o of the respondents from
all the different types of schools. The distribatiaf schools according to the type
is deemed appropriate for the study as differandestts from different types of

schools and will provide appropriate diverse infatimn for the study.

4.4Parental level of education on internal efficiencyin the provision of
education

The first objective was on the influence of pardeisel of education on pupils

enrolment rates in public primary schools. The aed®er investigated the parents

level of education, parents assisting the pupilh wheir homework and reasons

on pupils dropping out of school. The findings baistobjective are presented in

Table 4.5.

Table 4.5 Parents level of education

Education level Father Mother
Primary level 34 13
Secondary level 172 66
University level 54 21
Total 260 100

From the results in Table 4.5, the majority 66%popils indicated that their
parents were secondary school leavers. It mightatel that fathers have more

education and the fathers’ education tend to beenmdluential than mothers. The
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findings are not in line with Al-samarai and Peasj@1998) who argued that
primary education of heads or spouse does incréasechances of school

completion rates.

The researcher also sought to identify if paressisatheir children in doing their

homework.

Table 4.6 Pupils responses on assistance of homelwvor

Variables Frequency Percentage
Assisted 38 15

Not assisted 222 85
Total 260 100

The data on Table 4.6 indicates that the majo86 &f the pupils indicated that
their parents did not assist them in doing thembwork. The findings are not in
line with Pryor and Ampiah (2003), who argued thah educated parents cannot
provide support or often do not appreciate the tieoleschooling. Parents’ level
of education is crucial because without some levelducation assistance cannot
be forthcoming. It is evident that most parentsndd assist their children with
homework may be because they are too poor andquépied with matters of
survival to bother about homework; they may beeithteand unable to be of any

help to the child; the home environment may notdreducive for study.
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The researcher also requested class-teachers tairexghy they thought pupils
dropping out of school were attributed to theirguais low levels of education.

The findings are tabulated in Table 4.7.

Table 4.7 Reasons cited by teachers on pupils droiyg out of school

Reasons Frequency Percentage
Household duties at home 12 16
Inability to pay school levies 35 46
Family structure 13 17
Poor academic performance 10 13
Parental education 5 8
Total 75 100

Table 4.7 indicates that most 46% of the teachmixated that pupils dropped
out of school due to inability to pay school levi€espite that parents level of
education affected the pupils completion rateshosls, the researcher sought to
know if the parents made any follow-up on theirldf@ns’ progress in public

primary schools.

The researcher sought to know if the parents made fallow-up on their

children’s progress in public primary schools.
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Table 4.8 Teachers’ response on parents’ involvemem pupils’ progress

Variables Frequency Percentage
Sometimes 17 22
Never 48 64
Often involved 10 14
Total 75 100

The findings on Table 4.8 indicates that the mijo64% of the teachers
indicated that parents never consulted them orimailved in their children’s

progress at school. This reality might be assodiatith the level of education of
parents. Parents who are reasonably educated &iprée importance and value
of education and will tend to be interested in thekiildren’s class work. The
opposite is the case where the parents’ educatigary low or even absent. Such
parents never bother about the school progrestiefchildren and give less

attention to education matters

4 5Effect of family structure on internal efficiency in the provision of
education

The second objective was on the influence of fanstyucture on internal

efficiency in the provision of education. Data dwstobjective was obtained by

probing the respondents on the type of family tlpils come from and the
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variables in the family structure that influenceternal efficiency in provision of

education. The findings on this objective are pnésein Table 4.10.

The researcher started by looking at the type aiilfaand the results are

presented in the Table 4.9.

Table 4.9 Type of family of the pupils

Type of family Frequency Percentage
Nuclear 115 44
Extended 34 13
Polygamous 62 24
Single family 43 16
Foster family 6 3
Total 260 100

The findings on Table 4.9 indicate that most ofheils 44% came from nuclear
family. This is probably because nuclear familythi® most preferred type of
family to raise a child from since both parents ameolved in the children’s
development. In this study,a majority of the péseare from other types of
family other than nuclear, which is a clear indimator reflection of poor
performance in the schools since most of the sipgtents might be preoccupied
in fending for their children at the expense ofl fuivolvement in academic
performance of their children. This might be thasmof the poor performance by
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the preschool going children in Kakamega East Sobn€. Family issues
results in lack of concentration by the child irs lnr her school work and thus

results in poor academic performance.

This findings agree with a study by Weitoft (20(B41137) which examined the
educational attainment of children who were livingh the same single parent
(widowed, non-custodial other parent living, norstodlial other parent deceased)
and children who were living with the same two péseduring the same time
frame and noted that “poorer educational perforraancthe part of the offspring
of lone parents can be explained to a large extent socio-economic
disadvantage, especially lack of resourcégtording to Chiuri and Kiumi (2005)
absenteeism affects efficiency through affectingfquemance in the National
Examinations. Thus cases of absenteeism pointsheoiriternal inefficiency in

education in Kakamega East district.
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Table 4.10: Family structures on pupils’ dropout

Statements Yes No
F % F %

Presence of both parents 70 94 5 6
Single parents 68 91 7 9
1 - 5 households members 71 94 4 6
Unemployed parents 74 99 1 1
Financially stable families 49 65 26 35
Unstable families 70 94 5 6

The results on Table 4.10 indicate that the maj@4% of teachers indicated
that pupils living with both parents did not missheol frequently while a
majority 91% indicated that pupils from single paseare more likely to drop
out of school. A majority 94% indicated that pupflem 1 — 5 household
members have higher completion rate in school. Aortg 99% indicated that
pupils from financially unstable families are mditely to drop out of school. A
majority 65% of respondents indicated that pupits1f wealthier families have
less chance of drop-out rates while 94% indicateat pupils from unstable

families are susceptible to behavior that can undes their performance.
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4.6Influence of parental income levels on internal ef€iency in the provision
of education

The third objective of the study was to investig#te influence of parental

income levels on internal effiiency in the provisiof education. Data on this

objective was obtained by probing the respondentthe income of the parents

and the reasons leading to the pupils class drap ou

The researcher investigated the parents’ occupatatms/employment. This was
to investigate the financial background of the ptge&nd how it affects the pupils

academic performance. The findings are presentédhie 4.11.

Table 4.11 Occupational status of parents

Occupation status of Frequency Percentage
parents

Self employed 73 28
Employed 45 17
Unemployed 142 55
Total 260 100

The findings in Table 4.11 indicate that the mayoof the respondents 55% were
unemployed. The pupils from unemployed parentsoperéd poorly than those
from employed parents. This explains the poor perémce by the pupils since
majority of the parents is not employed and theretbey are not very capable of
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providing the necessary learning materials for rthmupils leading to poor

academic performance.

The low financial background status perpetuate &iitut deprivation Kasprow
(1999) hence the unemployed parents will definifedg it difficult to pay school
fees and meet other educational expenses for tmduren while employed
parents have higher income and therefore deploy tesources in a manner
creating preschool conditions conducive to a swfaesschool performance.
(Prewit, 1989) note that family income level infhoe education chances for the
child since this determines the motivation with evhithe child pursues basic

education.

However, the researcher cited two cases of preschddren whose performance
was good and yet they came from poor family baakgdo After investigation the

researcher realized that these children get spsinigofrom Feed the Children
offered to some school children in this area. Tiveeee also few cases from the
employed parents who performed very poorly. This ba as a result of poor

parental commitment due to job occupation.

The researcher then sought to investigate the [sr@verage income per month

in relation to academic performance. The resutsshown in the Figure 4.1.
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Figure 4.1 Average range of parent’s income per mah

O East, Less than Kshs.
5,000, 35%

O East, Kshs. 5,000 to
20,000,28%

O East, Kshs. 21,000 to

30.000, 19% O East, Above 31,000,
/2 /] o

18%

The findings on Figure 4.1 inidicates that mos3®f the parents earn less than
Kshs. 5,000. This explains the poor academic pexdioce by the pupils in the
public primary schools and hence provision of etlooa This is as a result of
inadequate income that the parents are earninghaiscare not able to provide the

required learning materials to their children talgle them perform well.

The findings are a reflection of Mwoma (2008), wimalicated that education
usually entails expenses such as buying readingrrabs, stationery among
others. This introduces the element of family ecoitostatus into question.
Studies have noted that family economic statusrahetes the extent of parental
involvement in their children’s education. Parentw are illiterate and poor and
cannot afford to buy supplementary learning malterere less likely to be

actively involved in their children’s education. &h are preoccupied with
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different chores to fend for their families and,rgmoxically, children are
expected to engage in some form of child labor ¢hatcontribute towards family
provisioning and sustenance at the expense of #akication resulting to poor
academic performance.

Table 4.12: Reasons for pupils class drop out

Statements Yes No

Pupils who drop out of school come from poo67 (89%) 8 (11%)
families

Pupils who perform poorly in academics decide #5 (60%) 30 (40%)
drop out of school

Pupils are absent to assist their parents at home 71 (95%) 4 (5%)
Drug abuse results in school dropouts 69 (92%) %) (8
Late school starters drop out before completion (5290) 36 (48%)
Early school starters drop out before completion (1B20) 63 (84%)
Pupils who are orphans drop out of school befodd (55%) 34 (45%)
completion

Pupils who dropout from parents with low level 0B9 (52%) 36 (48%)
education

Pupils who drop out are those whose both parerit4 (19%) 61 (81%)

live together

The Table 4.12 indicates that the majority 89%h&f tespondents indicated that

pupils who drop out of school come from poor faeslwhile 60% indicated that
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pupils who perform poorly in academics decide topdout of school. A majority

95% indicated that pupils are absent to assist greents with work at home. It
was also indicated that drug abuse resulted inddath@pouts while a majority
indicated that late school starters drop out befoompletion. A majority

disagreed that early school starters drop out bedompletion while the others
indicated that pupils who are orphans drop outabiosl before completion. A
majority indicated that pupil who dropout are thadeparents whose level of
education is low while a majority disagreed thapifuwho drop out are those
whose both parents live together. Sabates (20po@ytethat children are starting
primary school in greater numbers than ever betawé drop-out rates are
significant and this leads to low levels of primaghool completion. The pupil
completion rates (PCR) declined from 76.8% in 2004.6 in 2011. The decline
in PCR could be attributed to dropouts and repetitoccasioned by socio-
economic factors such as poverty, child labor aadilfy structure (Economic

Survey, 2011).

4.7 Influence of pupils’ engagement in household dutiesn internal efficiency

in the provision of education
The study investigated the influence of pupils’ @gpgment in household duties on
internal efficiency in the provision of education jprobing pupils involvement in

work at home, teachers enhance pupil socializatdacilitate their performance
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in the society, parents adequate provision of gugithools needs and pupils’
involvements in domestic chores affect their acadgrarformance.
The study assessed if the pupils are engaged invarky at home and the results

are presented in Figure 4.2.

Figure 4.2 Pupils’ involvement in work at home

OYes
B No

The findings on Figure 4.2 shows that the majort§o of the pupils involved in
domestic work at home. The involvement of the mupil domestic chores is

likely to affect their performance in KCPE.

This findings confirms Roschanski (2007) found that involving children in
domestic chores lead to irregular attendance ofoacHeading to poor

performance and eventually drop out.
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The study assessed if the pupils find domestic wadfkcting their academic

performance the results are presented in Figure 4.3

Figure 4.3 Pupils’ involvements in domestic choresffect their academic

performance

OYes
Bl No

The data on Figure 4.3 shows that a majority 80%hefpupils respondents said
that their involvement in domestic work at home eeff their academic
performance at the KCPE. This shows that most efhpils are involved in
domestic chores which are affecting their KCPE guentince. Other scholars
(Khatar et al 1998; Khandker 1996; Patrinos and Psacharopoul@87;
Kanbargi; 1988) have also reported that the faat #hchild is working increases

the probability of failing a grade (or grade repeti) and even dropping out of

school.
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The teachers were asked if the parents adequatelyidp for their pupils

academic needs. The results are presented in Zdl8e

Table 4.13 Parents adequate provision of pupils’ ools needs

Needs provision Frequency Percentage
Yes 12 16
No 50 66
Sometimes 13 18
Total 75 100

The findings of Table 4.13 shows that a majoritythed teacher respondents 66%
said that parents do not adequately provide foir thepils’ school’s needs.
Therefore for improved performance, the parentsukhde serious in the
provision of school’'s needs. This will make theldten not to be engaged in

child labour for their own school needs provision.

This agrees with Moyi (2011) who asserts that piyvés inevitable in poor
families; they cannot survive without children’scame contribution. These
households are vulnerable to income shocks andotafiord to keep children in

school and in other non-work activities at all tsne

The researcher then sought to know if the teaolainsnce pupil socialization to

facilitate their performance in the society. Theules are presented in Table 4.14.
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Table 4.14 Teachers enhance pupil socialization tofacilitate their

performance in the society

Socialization Frequency Percentage
Yes 126 49

No 55 21
Sometimes 79 30

Total 260 100%

The data on Table 4.14 shows that most 49% of tippindicated that teachers
enhance their pupils socialization to facilitateittperformance in the society. The
teachers should be encouraged in enhancing thdspsggialization to enhance
their performance in academics. This will improveeit Kenya Certificate of

Primary Education performance.

Studies have explored the relationship betweendclabour and children’s
educational attainment. As in other developing ¢toes, children in Kenya are
engaged in domestic chores, often to the detrimktiteir education (Kadenyi and
Kamuyu; 2006; Chepchieng and Kiboss 2004; FAWE 32@F00; 2002). Studies
in Kenya have examined child labour in relationetoolment, attendance (days
absent, lateness to school), grade repetition,syeérschooling attained, and

reading competence.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
This chapter covers summary of the study, recomiaténts and suggestions for

further research.

5.2 Summary of the study

The study sought to investigate the socio-econdattors’ influence on internal
efficiency in the provision of education in pubficimary schools in Kakamega
East Sub-County, Kenya. The study was guided byfadhewing objectives; to
determine the influence of parental level of edwrabn internal efficiency in the
provision of education, to establish the effectfamily structure on internal
efficiency in the provision of education, to examimfluence of parental income
levels on internal efficiency in the provision oflueation and to establish the
influence of pupils’ engagement in household dutiesnternal efficiency in the

provision of education in public primary schools.

The literature review outlined the internal effleoy in schools, summary of
literature review, theoretical framework that wasdéd on Educational production
function and the conceptual framework. The studpleged a descriptive survey
research design and 86 public primary schools ikakkega East Sub-County, 86

head teachers, 1008 teachers, 3336 standard eigité.pro confirm validity, the
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study involved the university supervisors for expgrdgment. To confirm

reliability of the instrument, a pilot study waswed out.

The responses from the 26 head teachers intervjefettachers and 260 pupils
filling of questionnaires were insightful and elahied issues in the literature
reviewed. The results from the field revealed thatchools’ internal efficiency

comprised of the amount of learning during schay@ attendance, compared to
the resources provided. The number of pupils whoptete school is often used
as (its) measure. Internal efficiency of an edwrasystem is revealed by the

promotion, repetition and dropout rates.

5.3 Summary of the study findings

It was established that parents’ education level background is crucial in a
pupils’ progress in education. The majority of tieachers 64% indicated that
parents never consulted them or got involved itir tti@ldren progress at school.
Similarly the pupils indicated that their parentd dot assist them in doing their
homework. It was found out that pupils dropped aluschool due to inability to

pay school levies.

Despite, the parents level of education affectesl ghpils completion rates in
schools, the researcher sought to know if the pamade any follow-up on their

childrens’ progress in public primary schools. Tapils indicated that their
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parents were secondary school leavers. Fathers imave education and the

fathers’ education tend to be more influential thasthers.

Objective two; to establish the effect of familyustture on internal efficiency in
the provision of education. The study establishiedt tthe composition and
membership of the family and the organization aattepning of relationships
among individual members plays a vital role on plgils’ education a majority
94% indicated that pupils living with both parehts/e lower drop-out rate while
a majority 91% indicated that pupils from singlegrds are more likely to drop
out of school. Pupils from smaller households hbhigher completion rate in

school.

The majority 99% indicated that pupils from poamfees are more likely to drop
out of school. Pupils from wealthier families hadd chance of drop-out rates
while pupils from unstable families are susceptilite behavior that can
undermine their performance. Majority of the pupitspondents come from
nuclear family. A few came from polygamous familigkile others from single

families.

Objective three; to examine influence of parentatome levels on internal
efficiency in the provision of education. A majgriB9% of the respondents
indicated that pupils who drop out of school comwarf poor families while others
indicated that pupils who perform poorly in acadesndecide to drop out of

school. Pupils are absent to assist their pareiits work at home. Drug abuse
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results in school dropouts this leads to late skBtarters who drop out before
completion. Early school starters were not foundlegad to drop out before

completion. Pupils who were orphans dropped osthbol before completion.

A majority 52% indicated that pupil who dropout #nese of parents whose level
of education is low. The pupils drop out was notiggd to those whose both
parents live together. A majority (35%) of the paseearn less than Kshs. 5,000.
This explains the poor academic performance bypth®ls in the public primary
schools and hence provision of education. A majaoit the respondents were
unemployed. A few self-employed and others employ&de pupils from

unemployed parents performed poorly than those #omloyed parents.

Objective four; to establish the influence of papiéngagement in household
duties on internal efficiency. The study estaldshhat teachers enhance their
pupils socialization to facilitate their performania the society. A majority of the
teacher respondents said that parents do not addgpaovide for their pupils’
school's needs. Pupils’ involvement in domestic kvat home affect their
academic performance at the KCPE. The pupils fadmaestic work affecting
their academic performance. This shows that moshefpupils are involved in
domestic chores which are affecting their KCPE qrenbince. A majority of the
pupils respondents agreed that they are involvedbmestic work at home. This

shows that most of the pupils are involved in dsticechores that affect their

57



KCPE performance as this household chores redess study time for exam

preparations.

5.4 Conclusions

The study findings led the researcher to conclide parents levels of income
was low. Low parental levels of education causegilpurop out due to the

negative attitudes hence pupils’ low academic megleither, leads to repetition
or drop out which affects the completion rates. lastructure has been found to
be a major factor that influences inefficiency thasols because children from

single parent household are mainly poor hence ertaljppay fees.

It can be concluded that household duties affestsrnal efficiency because
pupils are forced to be out of school to attenchtwsehold duties and lack

concentration due to fatigue associated to houdeatiares.

It can be concluded that pupils’ engagement in @bokl duties influences
internal efficiency. The study established thacteers enhance their pupils
socialization to facilitate their performance ireteociety. Pupils involvement in
domestic work at home affect their academic peréoroe at the KCPE. This
shows that most of the pupils are involved in ddimnesores which are affecting

their KCPE performance.

5.5 Recommendations

Based on the study findings, the researcher recaordsnine following;
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The poverty in the area should be addressed bgaimenunity with the assistance
of the government for the parents to have reliabbeirces of income to
economically support their children in school. Tdhehould be a departure from
the reliance on formal or salaried employment wlatthe moment accounts for

less than 30% of the total employment.

Encourage and compel more substantive and sust@&net/ement of parents
and the community in the pupil’s education affaimsschools. Parent-teacher
associations are required to be more engaged aseftims. Parents and the
communities have tended to be casual and indiffevpenmatters that relate to
pupils education progress maybe because of somigleenic circumstances
parents and communities have not been very fortimmpmThis reality not

withstanding they must be reminded that the edowsadf children is a cordial
responsibility. They must cultivate a positive tatdie towards the education of

their children.

Through PTAs, churches, counseling agencies andsigrats administration,
households and communities must be sensitized dndated against negative
attitudes and values that tend to undermine thgrpss of pupils’ education such
as child labour, forced marriages and rituals kkeumcision that keep victims

away from schools for unduly lengthy periods.
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Strictly enforce the adherence to the educationtAat now has provisions that
compel parents and communities to send and fdeilitatention of pupils in

schools or risk legal sanctions.

A need to continuously strengthen and restructiieequality control system in
the ministry of education, redefining its’ role. dus, modalities and staffing. In
this way it will effectively monitor operations ischools including those that
relate to activities between schools and parentstha community. They will

ensure that mechanisms exist that require the mawrimmvolvement of parents

and communities in the education affairs and pregyaé pupils in schools.

5.6 Suggestions for further study

There should be further research on other sociogo@ factors’ influencing
internal efficiency in the provision of education public primary schools in
Kakamega East Sub-County, Kenya since this studysfed only on four: pupils’
engagement, parental income levels, family strectand parental level of

education.
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APPENDICES

Appendix I: Introductory letter

Department of Educational Administration and Plagni
University of Nairobi,

P.O. Box 30197,
Nairobi.

21 July, 2015.

Dear Sir/Madam,

RE: PARTICIPATION IN RESEARCH

| am a student from University of Nairobi pursuiagMasters of Education in
Educational Planningl am carrying out a research entitléd5ocio-economic

factors influence on internal efficiency in the prwision of education in public

primary schools in Kakamega East Sub-County, Kenya. Please allow me to
carry the study in you school. The research is me&arhelp in fulfilling the

research objectives. The researcher assures youheofconfidentiality of

information and no identifications of the responden
Thank you.

Yours faithfully,

Edgar Endeheli Avedi
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Appendix Il: Questionnaire for the teachers
Responses to these questionnaires will have nditigsn Please tick\() where

applicable or fill in the required information dmetspaces provided.

Section A: Background Information
1. (a). What is your gender? Male ( ) Female ()
(b) What is your school type?
Boy boarding () Girls boarding () Mixedarding () Mixed day ()
(c) Teaching experience? Below 1 year () 2&ry () 5-10 years ()
10 yeand above ()
(d) Academic qualification P1 Certificate ( jploma () Degree () Masters ()

Any other (specify)

2. Indicate the number of boys and girls who droppetdmevery class.

Part B: Parental level of education influence on iternal efficiency in the
provision of education

3. Do you attribute dropping out of pupils from sohto low levels of their
parents’ education in your class? Yeg No ()

EXPIAIN. e

4. How has been general academic performance ingjass?

Excellent ( ) Good () Average () bhelaverage () Poor ()
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5. What are the other causes of pupils drop-oum fyour class?

Part C: Parental income levels influence on internia efficiency in the
provision of education

6. Pupils in your class drop out of school dueh® following. Circle the number
attached to the correct answer. 5-(SA) Strongly ekgrd-(A) Agree, 3-(UN)

Undecided, 2-(D) Disagree, 1-(SD) Strong Disagree

Statements SA A UN D SD

Pupils who drop out of school come

from poor families

Pupils who perform poorly in academics

decide to drop out of school

Pupils are absent to assist their parents

with work at home.

Drug abuse results in school dropouts

Late school starters drop out before

completion

Early school starters drop out befg

=

e
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completion

Pupils who are orphans drop out |of

school before completion

Pupil who dropout are those of parents

whose level of education is low

Pupils who drop out are those whase

both parents live together

Part D: Effect of family structure on internal efficiency in the provision of

education

7. The following statements are associated withfediht types of family
structures that affect pupils’ performance in s¢band their completion rate.
Circle the number attached to the correct answiembhé-(SA) strongly agree, 4-

(A) Agree, 3-(UN) Undecided, 2-(D) Disagree, 1-(SRjong Disagree

Statements SA A UN D SD

Pupils living with both parents have

lower drop-out rate.

Pupils from single parents are mare

likely to drop out of school.

Pupils from smaller households have

higher completion rate in school.
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Pupils from poor families are more

likely to drop out of school.

Pupils from wealthier families have less

chance of drop-out rates.

Pupils from unstable families are
susceptible to behavior that can

undermine their performance.

8. State common reasons for students’ absentesigour class.

9. The following are the likely causes of dropootstudents in school. Tick the
reasons applicable in your school.

(a) Household duties at home [ ]

(b) Inability to pay school levies [ ]

(c) Family structures [ ]

(d) Poor academic performance [ ]

(e) Influence of low levels of parental educatipn
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10. How often are children sent home for the feit@ reasons in your school?

Reasons Quite often Often Never
Lack of examination money [ 1] [ ] [ ]
No uniform [ ] [ ] []
Lack of money for PA Teachers [ ] [ ] [ ]
Money or food for lunch program [ ] [ ] [ ]
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Appendix llI: Class eight pupils questionnaire
Academic performance in primary schools can beuarfted by several factors.
This questionnaire seeks to investigate in padicuhe influence of socio
economic factors on internal efficiency in the pston of education in public
primary schools. The information you provide isywenportant for this study.
Part A: General information
1. What is your gender? Male () Female ( )
2. How long have you been in this school ............... gear
3. How many pupils are enrolled in your class? Bayg Girls ()

4. What is your parents’ occupational status?

Self-employed [ ]
Employed [ ]
Unemployed [ ]

5. Please indicate the type of your family.

()  Nuclear family [ ]
(i)  Extended family [ ]
(i)  Polygamous family [ ]
(iv)  Single family [ ]
(v)  Foster family [ ]

(vi)  Any other, please Specify .........cccoveiviiiiiiiiiiiin s
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Part B: Parental level of education influence on iternal efficiency in the
provision of education

3. Do you attribute dropping out of pupils from schdol low levels of their
parents’ education in your class?

Yes( )No( )

EXPDIAIN. e e

5. How has been general academic performance incjass?
Excellent ( ) Good () Average () bhelaverage () Poor ()

6. What are the other causes of pupils drop-ou fyour class?

D) et

Part C: Parental income levels influence on internia efficiency in the
provision of education
7. Please indicate your parents income in a month.

Below 5,000/= ()

5000 — 20,000/= ()

21,000 — 30,000/= ()

Above 30,000/= ()
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8. Pupils in your class drop out of school dueht® following. Circle the number
attached to the correct answer. 5-(SA) Strongly ekgr4d-(A) Agree, 3-(UN)

Undecided, 2-(D) Disagree, 1-(SD) Strong Disagree

Statements SA A UN D SD

Pupils who drop out of school come

from poor families

Pupils who perform poorly in academics

decide to drop out of school

Pupils are absent to assist their parents

with work at home.

Drug abuse results in school dropouts

Late school starters drop out before

completion

Early school starters drop out befg

=

e

completion

Pupils who are orphans drop out |of

school before completion

Most dropouts are female

Pupil who dropout are those of parents

whose level of education is low

Pupils who drop out are those whase

both parents live together
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9. How often are your pupils absent from your ?ass

(a) Very regularly [ ] (b) Regularly [ ] (c) Newg ]

Part D: Effect of family structure on internal efficiency in the provision of
education

10 The following statements are associated witleiht types of family
structures that affect pupils’ performance in séband their completion rate.
Circle the number attached to the correct answiemheés-(SA) strongly agree, 4-

(A) Agree, 3-(UN) Undecided, 2-(D) Disagree, 1-(SRjong Disagree

Statements SA A UN D SD

Pupils living with both parents have

lower drop-out rate.

Pupils from single parents are mare

likely to drop out of school.

Pupils from smaller households have

higher completion rate in school.

Pupils from poor families are more

likely to drop out of school.

Pupils from wealthier families have less

chance of drop-out rates.

Pupils from unstable families are
susceptible to behavior that can

undermine their performance.

74



Part E: Indicators of internal efficiency
11. Do you consider absenteeism as a problem ingtass?
Yes() No()
If Yes how many per
weekl1l-5( ) 6-10()
12. Do you have pupils who have repeated in yoaasi
Yes() No()
(b) Give comments on parents/guardian involvenoen academic matters of

PUPIIS WO @re rePEaLerS. ...t e e e e e e e e e e

13. The following factors are likely causes of dyaopof students from school.
Insert numbers 1,2,3,4 into the boxes attachech@¢ocauses of dropout given
below according to their order of prevalence:

1 = Most prevalent; 2 = prevalent; 3 = fairly prevdent and 4 = least prevalent
i) Low academic achievement [ ]

i) Lack of school fees [ ]

iii) Engage in household duties or child labouhame [ ]

iv) Absenteeism [ ]
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14. How often do parents consult teachers aboytrihgress of their children?

Often( ) Sometimes( ) Neger)

15. Please indicate other indicators of internal efficy
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Appendix IV: Interview schedule for head teacher
1. What is your gender? Male [ ] Female [ ]
2. What is your age? a) 25 years and below [ J@3@ Years [ ] b) 31-35 years []

c) 36- 40 years [ ] d) 41 years and above [ ]

3. What is your working experience?
a) 5 years and below [ ] b) 6 to 10 years [ ]

c) 11 to 15 years [ ] d) 16 years and above [ ]

4. What is your highest education level?

a) Certificate [ ] b) Diploma [ ] c) Degree [ ] Y)asters [ ] e) PHD [ ]

f) Any others, specify

5. To what extent does parental level of educatioduémfice on internal

efficiency in the provision of education in pubiomary schools?

6. What is the effect of family structure on interedficiency in the provision

of education in public primary schools?
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How does parental income levels influence on irgeefficiency in the
provision of education in public primary schools?
. To what extent does pupils’ engagement in housefotees influence on

internal efficiency in the provision of educationpublic primary schools?
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APPENDIX V

Research clearance permit

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9" Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax:+254-20-318245,318249 P.O. Box 30623-00100
Email: secretary@nacosti.go.ke NAIROBI-KENYA

Website: www.nacosti.go.ke
When replying please quote

Ref: No. Date:

21% July, 2015
NACOSTI/P/15/3472/6823

Edgar endeheli Avedi
University of Nairobi
P.O. Box 30197-00100
NAIROBL.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Socio-
economic factors influence on internal efficiency in the provision of
education in public primary schools in Kakamega East Sub-County,
Kenya,” 1 am pleased to inform you that you have been authorized to
undertake research in Kakamega County for a period ending 31*' July, 2015.

You are advised to report to the County Commissioner and the County
Director of Education, Kakamega County before embarking on the research
project.

On completion of the research, you are required to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

ST

DR. S. K. LANGAT, OGW

FOR: DIRECTOR GENERAL/CEO

Copy to:

The County Commissioner
Kakamega County.

The County Director of Education
Kakamega County.
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APPENDIX VI

Research authorization from NACOSTI

THIS IS TO CERTIFY THAT:

MR. EDGAR ENDEHELI AVEDI

of NAIROBI UNIVERSITY, 0-10504
KHAYEGA,has been permitted to
conduct research in Kakamega County

on the topic: SOCIO-ECONOMIC
FACTORS INFLUENCE ON INTERNAL
EFFICIENCY IN THE PROVISION OF
EDUCATION IN PUBLIC PRIMARY
SCHOOLS IN KAKAMEGA EAST
SUB-COUNTY, KENYA

for the period ending:
31st July,2015

e o

Permit No : NACOSTI/P/15/3472/6823
Date Of Issue : 21st july,2015
Fee Recieved :Ksh 1,000

Applicant's ~Director General
Signature National Commission for Science,
- Technology & Innovation
CONDITIONS [

You must report to the County Commissioner and
the County Education Officer of the area before
embarking on your research. Failure to do that
may lead to the cancellation of your permit
Government Officers will not be interviewed
without prior appointment.

No questionnaire will be used unless it has been
approved.

Excavation, filming and collection of biological
specimens are subject to further permission from
the relevant Government Ministries.

You are required to submit at least two(2) hard
copies and one(l) soft copy of your final report.
The Government.of Kenya reserves the right to
modify the conditions of this permit including
its cancellation without noticedBaw;i,

National Commission for Science,
Technology and Innovation

RESEARCH CLEARANCE
PERMIT

on fy St
SoriatNo, A 9 ¥ U &

CONDITIONS: see back page
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