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ABSTRACT 

Just as a high rise building needs a strong foundation to support the structure above the 

foundation, for education and lifelong learning are laid during the early childhood 

education subsector. The Kenya government, the community FBO and NGO have been 

financing ECE centres to enhance access, equity and quality services at the centres. 

However, in Ugunja sub county, low access to quality ECE centres services is still 

rampant. According to statistics available at the County Education Office, only 49% are 

accessing ECE services in the sub county. In order to improve quality assurance, 

financial support, physical facilities and human resources are paramount. The purpose of 

this study was to establish the quality assurance in ECE centres in Ugunja Sub County. 

The study was guided by the following objectives; establish    how quality of teachers 

influence quality assurance, investigate how financing of school infrastructure influence 

quality assurance, how school budget in relation to financing influence quality assurance 

and to determine how the quality of grandaunts after financial support influence quality 

assurance  in ECE centres.  Relevant literature on sources of financing and quality 

assurance, teachers quality, school budget and access rate to ECE was cited. The study 

adopted ex post facto research design where 18 headteachers, 31 ECE teachers, and 125 

learners were involved in the study. Data collected was analyzed using descriptive 

statistical research methods. Cross tabulations with frequencies and percentages were 

used to analyze the data. The major findings indicated that the teachers had the required 

academic qualifications, however, there was insufficient teacher remuneration, 

inadequate teaching and learning resource materials due to insufficient funding, 

inadequate seminars, workshops on curriculum, high number of learner to teacher after 

financial support that impeded quality assurance. The study recommended the Ministry of 

Education to draft a policy frameworks  on ECE teacher remuneration, allocate more 

finances to QASOs to scale up auditing to improve academic performance and 

stakeholders to partner with the government in provision and stakeholders to partner with 

the government in provision of adequate teaching learning resources. It was also 

recommended that ECE should n be  made free as a devolved function of county 

governments. For further research it was suggested that a study be done to establish 

influence of auditing on quality assurance in ECE.  
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CHAPTER ONE  

INTRODUCTION  

1.1. Background to the Study 

Fabunmi (2001) defines quality assurance as the coordination of all the resources of an 

organization. Through the process of planning, organizing, directing and controlling in 

order to attain organizational objectives. Duff (2002) defines Quality Assurance as a 

process through which an education institution guarantees to itself and its financers that 

its teaching, learning and other services constantly reach a standard of excellence. 

Psacharopoulos & Patrinus, (2002) noted that financing of Education   and also 

investment in the factors that affect education positively increases future productivity of a 

nation since the foundation of a productive, workforce is laid  in formal primary and 

secondary education. According to World Bank, (2005).If the world is to achieve 

education for all (EFA) and Millennium Development Goals (MOG)  by 2015, there is 

need for individual nations to develop holistic education sector plans and allocate 

sufficient national budgetary resources to develop related school infrastructure. UNICEF, 

2005 observes that school infrastructure affects quantitative growth and provision of 

quality assurance since a certain minimum space in classroom per leaner. Adequacy of 

school infrastructure is not only a problem in Africa but world at large. 

 

According   to study done by Atherton (2008) in America, schools are suffering  from 

incidences of peeling paints, crumbling plaster, leaking roofs among other problems 

limiting access and provision of  quality  education in that they threaten health, safety and 

learning opportunities of the learners. However, a report by the United States government 
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(US, 1999) the physical condition of the Nation’s public schools especially had been an 

important topic of discussion among policy makers, educators and parents in the recent 

years. The US government further reported that over the most decades, a number of 

lawsuits challenging school funding for facility had drawn attention to the poor 

conditions that many students encountered at school. For example, Arizona Supreme 

Court reported that some districts had school houses that were unsafe and in violation of 

building, fire and safety codes and this contributed to learners’ achievement as they 

resulted negative attitudes by learners and higher disciplinary problems.  Paxson and 

Shady, (2002) observed a similar situation in Peru and Indonesia. In Peru, the 

government spent in excess of dollar 100 million in building and renovating the school 

infrastructure with the objective of improving enrolment and quality assurance in 

secondary education. In Germany, Becker and Seibern (2007) conducted a study and 

discovered that educational attainment defers considerably by  whether place of child 

hood was in urban or in a rural area .In urban,  schooling infrastructure is generally better 

due to the better financial accessibility than in rural and that poor academic achievement 

was associated with specific building condition  such as furniture, air conditioning among 

others. In particular, the supply of high school (Gymnasia), the only secondary school 

track allowing university entry, is higher in urban counties.  

 

Becker and Seibern (2007) found out that   educational attainment was higher in counties 

with better schooling infrastructure .Providing better schooling infrastructure in rural 

areas could increase the incentives for individuals from disadvantaged family background 

to acquire quality education. Education in Northern Ireland, according to Northern 
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Ireland Yearbook, (2005) for many had been an area of under-investment. The Northern 

Ireland executive priotize this area and planned capital expenditure in 2002/2003 was 

108.9 million pounds. However, it is accepted that even these substantial sums will not 

bring Northern Ireland’s ageing educational infrastructure to modern standards. A high 

percentage of Northern Ireland’s classrooms are temporary or mobile buildings. Thus the 

government came up with positive solution to infrastructural deficit in the  form of  

Public Private Partnership (PPP) where private sector capital can create the necessary 

infrastructure and effectively cease it to the Department of  Education and Library Board 

(Northern Ireland Yearbook,2005). UNESCO (2002)   confirmed that minimum 

qualification requirement tend to change over time hence teacher employed in th past 

may not  meet the criteria expected of new teachers. So there is need for government to 

invest in in-service professional development to ensure that teachers have necessary skills 

for positive learning outcome.  

 

In South Africa, the organization of Economic Cooperation and Development 

(OECD,2008) while there has been significant strides in equalizing some education 

inputs for the poor (specifically in terms of personal spending and non-personal, non-

capital spending), both the 1996 and 2000 register of needs identified significant 

infrastructure backlogs in access to quality school infrastructure  and unacceptable 

conditions at some schools .According to OECD ,2008) the update of school register of 

needs survey, the 2006 National Education Infrastructure Management System(NEIMS)  

study confirmed significant progress in key financing areas since 2000 especially from 

1996. Yet provision of school infrastructure remains a serious challenge in terms of 
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inequality in access to quality infrastructure and majority of schools not having key 

inputs for modern education. This impacted on the quality of education provided and 

enrolment as well. 

 

According to study done by Rutter et-al (2004) and Wekesa (2003), they stated that in 

order to improve quality assurance    in early childhood education, financing by the 

government should be done in all sectors otherwise innocent children are exposed to 

unscrupulous business people who never care about quality at the centre and with no 

background on educational matters. However, study done by Rwanda Ministry of 

Education (2008) found out that the government was concerned that high fees and fewer 

places in secondary education locked out  those who completed primary education and 

qualified for secondary education and made allocation  for the same. In Kenya according 

to the education Act chapter 211, the minister of education may from time to time from 

public funds establish, maintain, assist, and make grants in aid of or make advances on 

loan in respect of schools. However, such funds do not go directly to the management of 

ECE centers. According to Republic of Kenya (2005) the money allocated to each child 

may vary depending on the final budget made available by the MOE for community 

support Grants.(CSG, 2009). 

 

In 1997 to 2004, the World Bank undertook a project to finance     expansion of early 

childhood education. They focused in the training and community capacity building for 

service delivery. The project focused in importance of meeting children’s nutritional and 

health needs as well as other learning needs as these improve quality awsurance with 



5 
 

better outcome. The World bank also helped finance the promotion of ECE in the formal 

schooling (Ministry of Education 2004) The ministry detached ECE from primary 

education and placed it at par with primary  education. To date ECE is recognized as an 

independent sub-sector of   education in Kenya (UNESCO, 2005).  With all these support 

there still exist a gap in the implementation of ECE .The allocation is hardly adequate and 

the last disbursement was given in 2009.(Republic of Kenya ,2009),There is no direct 

financing of early childhood programs. Kenya relies mainly on Private systems for early 

childhood development (Pance, 2004).The total government expenditure for ECE are less 

than a dollar per child. This money is mainly limited in monitory of ECE programs 

(Belfield, 2006) .As opposed to Free Primary Education where the resource materials are 

funded by the government, ECE programs are mainly funded by families. The local 

communities organize services in kind, providing land and facilities for example such 

funds may not be enough to finance ECE programs. 

 

The gross enrolment rate of ECE in Siaya County where Ugunja Sub-county is found is  

27.9% .This is below the EFA goal of  50  

%.(http://www.unesco.org/education/weYcountryreport/Kenya transport 2). It is 

therefore evident that, access to ECE  is inadequate .Ugunja Sub- county receives grants 

from the government and other stake holders .It is in line with the use of such funds that 

this sought to find out influence of financing on quality assurance in ECE. 

 

http://www.unesco.org/
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1.1. Statement of the Problem 

Operating ECE centre’s has become a commercial venture with all sorts of entrepreneurs 

invading  ECE centres. This  has exposed  the innocent children to  business people who 

never care about quality assurance and with no background  on educational matters. 

Despite the community effort to increase access, limited financial base inhibits the 

realization of the objectives of the quality assurance in ECE which includes limited 

teaching and learning materials and inadequate ECE infrastructure .Inadequate nutrition 

and health services at community level are mainly because of weak financial base at the 

rural level to finance them.  Directorate of quality assurance and standards is charged 

with the responsibility of improvement of standards of Education in Kenya Its role is 

more of being policeman for teachers in relation to curriculum implementation.  

According to QASOs providing link between teachers, educational resources, capacity 

building to other relevant financers among others. All these are geared towards 

improving education standards which in turn yield better results in terms of academic 

achievement.  However, the academic achievement in most Kenyan ECE centers has 

been dwindling over the previous years. This poor achievement has made most of the 

educational financers raise eyebrows on the role of financing as far as quality assurance 

is concerned.   

 

Despite the fact that the government, community, non governmental organizations and 

Faith Based Organizations are  channeling a lot of finance to our ECE centres for the 

improvement of instructional and learning materials,  quality assurance is still wanting  
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The question boggling our mind then is what is the influence of financing on quality 

assurance in ECE Centres in Ugunja Sub County, Siaya County, Kenya.  

 

1.2. Purpose of the Study 

The purpose of this study was to investigate the influence of financing on quality   

assurance in early childhood education centers in Ugunja sub-county, Siaya County, 

Kenya. 

1.3. Research Objectives 

The study was intended  to achieve the following objectives:  

i. To establish how the quality of teachers influence quality assurance in ECE 

centres in Ugunja Sub County.  

ii. To assess  how the school financing of infrastructure influence quality assurance 

in ECE centers in Ugunja sub-county. 

iii. To examine how the school budget in relation to financing influence quality 

assurance in ECE centre’s in Ugunja sub-county. 

iv. To determine how the quality of grandaunts in ECE after financial support 

influence quality assurance in ECE centre’s in Ugunja sub-county. 

 

1.4. Research Questions 

 This study sought  to answer the following questions: 

i. How does quality of teachers influence quality assurance in ECE centres in 

Ugunja Sub County?  
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ii. How does financing of infrastructure influence quality assurance in ECE 

centres in Ugunja sub-county? 

iii. To what extent does school budget and financing influence quality assurance 

in ECE Ugunja sub-county? 

iv. How does the quality of grandaunts in ECE after the introduction of Financial  

Support influence quality assurance in Ugunja Sub County?  

  

1.5. Significance of the Study      

The study provided information on the views of the headteachers, teachers, and education 

officers on the influence of financing on quality assurance in ECE centres. Information 

from these respondents pro vide useful data for the Ministry of Education in coming up 

with questions that could be useful in strengthening financing and quality assurance and 

standards. The information provides useful literature to other scholars  who may wish to 

explore the area further.  

 

The study is also significant in that it will help teachers understand the role of financing 

ECE centres in relation to quality assurance. It will also be useful to school 

administrators on how to involve students, parents and the financers in decisions 

affecting the school hence reducing tension in the school.  The Ministry of Education will 

be able to use the research findings to improve financing and operation of QASOs so as 

to be more effective in their work.  
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1.6. Basic Assumption of the Study 

For the purpose of this study, the following assumptions were made; the respondent 

would cooperate, be honest and willing to give the required information without 

reservation; the parents and teachers would permit the researcher to involve their  

children in the study; that all ECE centres sampled received financial support from other 

sources if  not from the government. 

1.7. Limitations of the Study 

According to Best and Khan (2003) limitation of any study undertaken by a researcher 

are the conditions which are beyond his/her control and may place restrictions on the 

conclusion of the study and its application to the situation. The researcher relied on the 

information given by DQASO, ZQASO, head teachers, ECE teachers and their own 

opinions. This generated diverse response from some questions .The researcher was  

unable to control attitudes of the respondents and this might have  affected the findings. 

It was also possible that Ugunja sub-county results might  not apply to other 

administrative sub-counties in Kenya. 

 

1.8. Delimitation of the Study 

The study  relied  on few ECE centers. Sample of 18 ECE centers drawn  from the whole 

geographical area of Ugunja sub-county. They were all public schools however, the sub-

county had 68 public ECE centers .The study therefore excluded more than half public 

ECE centres which might have a lot of impact on influence of financing on quality 

assurance. The study narrowed on ECE centres that were easily accessible which might  

hinder the researcher from achieving the correct findings for the whole sub-county. 
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1.9. Definition of key Terms 

Access-   Refers to the enrolment of pre-school age going children to ECE  

   programs. 

Access Rate:   The number of pupils enrolled in ECE centres in Ugunja at a given  

   time.  

Early Childhood Centers-A school where early childhood services are given to children  

   below the age of six years in Ugunja sub-county. 

Financing –   Support that ECE centre’s is receiving from the national  

   government, parents, NGOs and other well wishers in terms of  

   money. 

School Budget:  This  is a plan of how the school intend  or spends the amount  

   money received  

Quality Education  Is meeting, exceeding and satisfying a community’s needs and  

   expectation with the recognition that the needs and desire will  

   change over time in Ugunga Sub County  

Quality Assurance-  The Quality of Teaching personal quality of available instructional  

   materials equipments, facilities, school environment and pupils.  

Quality Education program  One who teaches young ones, build up, instruct, train and  

   guides them for healthy growth and adult life.  
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1.10. Organization of the Study 

The study has been organized into five chapters. Chapter one includes introduction and 

background of the study,  the statement of the envisage problem, the propose of the study, 

research objectives ,research questions, significance of the study, limitations and 

delimitation of the study, basic assumption and the definition of key terms used in the 

study, acronyms and lastly organization brief of the research work. 

 

Chapter two contains a reviewed of the related literature  which included the following 

sub headings, introduction ;sources  of financing  infrastructure, school budget , 

performance of ECE  centers, theoretical framework and conceptual framework. 

 

Chapter three addressed the methodology, which outlined the research design, target 

population, sampling technique, research instruments which was be used and procedures 

for data collection, validity and reliability of the instruments, data processing techniques. 

Chapter four of the study gave findings of the research. These findings were arrived at by 

collection and analysis of data.  This chapter also discussed the findings of the study. 

Chapter five gave the summary, conclusions and recommendations of the study. Finally, 

reference ad appendices have been outlined.  
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CHAPTER TWO  

REVIEW OF RELATED LITERATURE 

2.1 Introduction 

This chapter presents and discuses a review of literature related to the study. The 

discussion areas include source of finance , school infrastructures, school expenditure and 

performance. 

 

2.2 Financing and Quality Assurance  

Inappropriate policy framework on financing ECE programs has impeded access to 

learning. This concern creates mismatch for children’s entry behavior  to primary schools 

and compromises  quality. The most adversely  affected are the children of the poor rural 

parents yet they are the majority in Kenya (Republic of Kenya 2009) .Moreover the 

management of ECE has been long left  to the abilities of individuals and affiliated 

societies, Management handbook,(2007) since there is little funding to ECE centers from 

the Kenyan Government. 

 

Quality Assurance and Standards has been a thorny issue both regionally and 

internationally. In South Africa quality education has been compromised with high 

number of learners compared to teachers (Horsolman, 2008). However the country has 

showed its seriousness in managing quality in education. According to OECD (2008), 

there are several concerns on the problem the quality assurance and standards officers are 

facing ranging from short time frame and notices, unavailability of transport and shortage 

of assessment tools. Ayodele (2007) asserted that quality assurance entails the quality of 
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teaching personnel, quality of available instructional teaching materials, equipments and 

facilities, school environment and pupils and quality education delivery. It embraces  all 

functions and activities that  will ensure that quality of academic (Teachign curriculum 

etc) and structures will allow an objective review of the quality of the programme.  

 

 In Kenya, education reforms often fail to achieve desired outcomes due to ineffective 

and inefficient supervision (Republic of Kenya, 2000). This has led to calls for the 

strengthening of the Directorate of Quality Assurance and Standards (DQAS) particularly 

improving the knowledge, skills, attitude of the officers who carry out the role of 

supervision of education in educational institutions. Etindi (2001) however noted that in 

order for DQAS to carry there work effectively, there should  be adequate finance 

allocation both at ECE level and the officers departments to help them monitor and 

advice teachers accordingly to better learners achievement.                                                                                                                                                                                                                                                                                                               

 

Waweru (2005) stated that the Director of Quality Assurance and standards is the 

professional arm of Ministry of Education and is charged with the responsibility of 

improvement of standards of education in Kenya. However Maranga (2008) mentioned 

lack of financing do not guarantee improved supervisory practice such are accompanied 

by total commitment of all educational stakeholders.  
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2.2.1 Teacher Qualification and Quality Assurance  

With emergence of free market economy even in the education sector in Kenya and 

subsequent proliferation of private academics, the quality assurance division must be 

revitalized and strengthened. Strengthen3ed in order to ensure delivery of quality 

education at both private and public schools (MOEST, 2008). In order for the teachers to 

play their role effectively, they require special skills specific to the job (Elindi, 2001). In 

Kenya most ECE teachers are recruited without specific training or skills in handling the 

ECE learners (Etindi, 2001). Therefore teachers need some level of training to improve 

their knowledge, skills and attitude to carry out the role of teaching in ECE centres. 

(Ajuoga, 2010. According to Waweru (2005), teachers are charged with the responsibility 

of improving the standards of education in Kenya.  

 

According to Quality Assurance and Teacher Accountability in Kenya (2008) the 

government is faulted for incompetence and unfocused approach to education. Odhiambo 

(2008), asserts that basically the underlying cause of poor quality education in Kenya 

schools is not the performance of teachers parse but deeply rooted in management 

practice and government policies which will have to change for ECE to realize quality 

assurance and standards. However, Odhiambo (2008), argues that there is urgent need to 

undertake comprehensive evaluation of teachers in Public schools simply because heir 

professional performance cannot be separated from their pupils outcome; KESSP (2010), 

supports effective monitoring of curriculum delivery to ensure teachers effectiveness 

which is a mandate of under  Quality Assurance and Standards. UNESCO (2010), quality 

performance in ECE centers are majorly determined by pupils achievement, teachers 

effectiveness, staffing issues, physical and material resources. Dakar Frameworks for 
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Action (2000)  emphasizes that it is the teacher qualification that brings curriculum to life 

and determines what happens in the classroom and subsequently the quality of learning 

outcome hence there is need to financed qualified teacher through beter pay to motivate 

them to perform.  

 

Campell et al.  (2004)  posit that the issue of teacher qualification in the context of 

quality education is the power to realize socially valued objectives agreed for teachers 

wok concerned with enabling the pupils to learn as well as the impact that classroom 

factors such as teaching methods, classroom organization and use of classroom resources 

on pupils outcome.  Hammond *((2002) contends that teacher quality knowledge and 

effectiveness sit he number one school based center in learners achievement. Fully 

qualified teachers are more prepared in classroom and their pupils demonstrate large 

achievement than those with untrained teachers. . 

 

They are able to diagnose pupils problems and have an in-depth knowledge of content 

and how it can be taught effectively  so that students learn Rousen (2012), indicates that 

teachers  vary in their qualification depending on general knowledge, ability, experience 

intensive and focused in source training offered and  alignment teachers training and 

standard base reforms. Varnava and Koutsoulis (2006) indicate that teacher qualification 

can contribute to quality education and enhance academic performance in school.  

According to Omunga (2009), DQAS has put measures in enhancing teacher 

effectiveness hence provision of quality education. They include emphasis of syllabus 
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coverage, extra time teaching, sensitizing on the importance of ensuring education and 

encouraging maximum use of instructional materials.  

 

2.2.2 Teacher Remuneration and Quality Assurance 

According to Amodike (2007) poor remuneration is responsible for the poor attitude to 

work of staff, they go about their own business instead of concentrating on how to 

improve quality of teaching and learning. This accounts for ineffectiveness and affects 

quality assurance. Glewwe et al.  (2011) found out that teacher salaries and conditions of 

service were key to their performance. However, many teachers noted that their salaries 

and condition of service coupled with lack of participation in policy development were 

demotivating. Similar effects were noted by Education International (2007) that most of 

the erosion of the teacher status was attributed to the low salaries and poor working 

condition of service under which they work. According to World Bank (2013) there is 

significant improvement in Brazilian students’ grades when the base salaries of their 

teachers were higher.  

 

Winthrop et  al.  (2012)  said that when teacher payrolls are not well managed or matched 

to the actual teacher working in school, this can lead to huge inefficiencies and wastage 

of education spending.  DFID (2010) stated that the deployment of teachers in  hard to 

reach rural areas also depend on ensuring that they are adequately remunerated. This has 

seen different donors responding to the need by helping developing countries pay teacher 

better. UNESCO (2013) suggested that paying teachers appropriately is key to quality 

teaching as it impacts positively on their motivation. In india Glewwe (2010) suggested 
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that paying teacher appropriately is key to quality teaching as it impacts on students 

outcome over the duration of student’s exposure to the programme. A study in Kenya by 

Kremer (2010), found that where teachers recovered financial incentives on the basis of 

students  examination scorer. Performance related pay can be difficult  to implement 

particularly as it can undermine teachers’ work, morale and labour and be opposed by 

unions (Roberson, 2013).  

 

2.2.3 Policy Financing and Quality Assurance  

In Kenya according to the Education Act Chapter 211 part X (34), the minister of 

Education may from time to time from  public funds establish, maintain, assist, make 

grants –in-aid  of or make advances or loan in respect of schools. However, such funds do 

not go directly to the management of ECE centres.ECE in Kenya are either community 

owned  or attached to primary schools, the ECE committees decide how much parents 

should pay taking into account the parents income level (ref: Ministry of Education 

Science and technology (MOEST, 2005).Funds from the government community support 

grants which are provided in line with the strategies of Kenya sector support program 

(KESSP) ,(Republic of Kenya 2005) Early Childhood Education (ECE) is one of the Key 

investment program. The schools are selected in regard to vulnerability especially those 

living in arid and semi-arid land (ASAL), urban slams and pockets of poverty.(Republic 

of Kenya,2005). This is done to help learners’ access education and to keep them in ECE 

Centres.  
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In these grants, each child is allocated kshs.1170 which may vary depending on the final 

budget made available by the MOE for the CSGs (ECD Center Community Grant 

Management Handbook, 2002  revised edition 2009).Nevertheless, this allocation is 

hardly adequate and the last disbursement was given in 2009,(Republic of Kenya,2009). 

This means that classroom conditions make it difficult for learners to concentrate on their 

lessons, but inevitably limit the amount of time teachers can spend on innovative teaching 

method and anything beyond the barest minimum required materials (Corcoran, 2008). 

The Board of Management (BOM) are mandated by the education act to audit and 

regulate the expenditure by the administration to ensure that all income received by the 

school is applied to the proportion of its object (Education Act 1968 cap 211). 

Unfortunately, these skills are not present in the administration of many public 

schools(Wanderi,2008). Ogembo(2005) confers with these views and states that for a 

headteacher to cope with managerial operations, he/she should be highly qualified in 

financial management. In public primary schools, the SMC are mandated by the 

Education Act 1968 to audit and regulate expenditure by the administration to ensure that 

all income received by the school is applied to the promotion of its objects. 

 

2.3 Infrastructure and Quality Assurance in ECE   

Bullock (2007) postulated that the overall building  condition, the age  of the building and 

windows in instructional areas are positively  related  to quality assurance  in ECE. 

Supporting the same views was   Filrado (2008) who  suggested  that  building design had 

been  associated  with teachers motivation and student  achievement. Further , Filardo 

emphasizes  that  improving  school  facilities   that affects  on learning  and   the 
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education environment plays an integral role in improving the quality of education of the  

learners  and  providing  good  facilities. Investments in developing physical facilities go 

along way in providing quality assurance of education. Lyons (2001) contends that 

teaching resources, teacher skills and   curriculum played a vital role in child education. 

The same expenditure is expected with funds accrued in private, community and faith 

based schools and parents in public schools.  Provision of spacious classrooms is crucial. 

Class size may influence the teachers’ decision about arrangements or classroom 

procedures. Teachers working  with  fewer  pupils  are  able to  correct  task  and  provide 

feedback more  frequently  and are  able to  cover  curriculum  more  in depth than in 

larger classes (Blactford,  2003; Good and  Brophy 2003 Hattie 2002). 

 

Konchar (1998) states   that schools are bad  or good,  in a healthy or  unhealthy mental  

moral  or  physical  conditions , flourishing or perishing, as the  principle  is  capable , 

energetic of high ideals  or the  reverse . Large classes have   shown to experience more 

off task behavior amongst pupils (Blatchord 2003; Hallie 2002). However, provision of 

play equipments has not been privatized. Both good nutrition and play are key aspects in 

a child’s holistic development. (Santrck, 2004). According to the world health 

organization (WHO, 1994) health in its boarder sense is a state of complete physical, 

social and mental wellbeing and not merely the absence of disease or infirmity. 

According to WHO, Ottawa Charter for Health Promotion, (2006) health is not just a 

state but also a resource of everyday life not the objective of living. Health is positive 

concept emphasizing social and personal recourse as well as physical capacities. 
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2.3.1 Teaching and Learning Materials and Quality Assurance 

Various scholars have concurred that quality of learning depends on the provision of 

teaching and learning materials (Kamerman, 2008 and Stevenson,2007). Textbooks 

deliver curriculum and are thus the single most important instructional material that need 

financial provision. A study by (UNESCO,2006)also found out a significant relationship 

between the availability of  textbooks and   achievement  in primary schools. This  study  

differs from   previous  study in that it look at the impact of teaching  materials on access  

to ECE  levels and not  their  academic  performance. The same  study  reveals  that  the 

current  levels and types of resources available  to meet basic needs are simply not 

sufficient due to financial constrains. 

 

Lewis  (2000) identify the  independent  effects of school in a study  of test score from 

139 schools in Milwaukee and  found that good facilities had major impact  on learning. 

Bernett and  Masse (2007) note that student achievement  lags in inadequate  school 

building but  suggests there is  no hard  evidence to prove  that students performance  

rises when   facilities  improve   well  beyond  the norm. according  to  Handa(2007), 33 

percent  of ECE centres  sample  for action aid  survey  in 2000 in Siaya county , were  

learning  under trees, while 46 percent in classrooms borrowed  from  the  primary , 

schools and those  classrooms did  not have  shutters , the  walls  were  rough and floor 

dusty and  unhygienic. The same baseline survey revealed that no ECE centre had their 

toilet suitable for ECE aged children as recommended by the Ministry of Education. This 

study therefore seek to find out whether financial  support has made some impact in 

providing the necessary teaching and learning facilities. 
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2.4 School Budget and Quality Assurance  

Financial management is defined by Pandey, (2005) as the management actively which is 

concerned with the planning and controlling. It is concerned with decisions on how to 

procure, expand  and give accounts of funds provided for implementation of the program 

of an organization. The management of school finance  can  be one  of the  most  

challenging of the head teacher responsibilities. The  head teacher  should have a budget  

which  Morphel  et al (2007) defines   as an educational  plan with an estimate of the 

receipt and expenditure necessary to  ensure  smooth operation  of finances . Its also 

likely  that  the selected   members of the  governing  body may equally , ill equipped  for 

the  task ( Clark, 2008-278). 

 

In south Africa for instance, the Schools Act Section 15( states for  public   schools) the  

ultimate responsibility for accuracy  of books  is the  head teacher  even if  he/she  does 

not   have  the  task of maintaining  books  on regular  basis. According to Jones (2002) 

management of the school finance is however a function of school governing body. 

According to Blair (1990); Woodland, (2007) the cost of  university education per student 

in Africa is needlessly high  compared  to other levels of  education. In many  African 

countries , a class of  thirty four children in primary   could  receive  a years  schooling  

for  the annual cost of  a single student at the university level. This high cost of university 

education in Africa has been attributed to poor planning on the part of government. 

  

This situation  worsened  by the  failure  to exploit economies  of scale , their  high 

reliance on  expatriate  staff and need to  import  funds( Ferns 1982, Kilemi 1989- 
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Woodland 2007; and World Bank, 2008) However, to reduce expenditure in higher 

education, government introduced   cost- sharing at the university level ( Eshiwani; 2000; 

World Bank 2008). Ayot and Briggs (2008) point out  those poor results in education are  

related  to the resources allocated to it. 

 

2.5 Quality grandaunts and Quality Assurance 

According to Bullock, (2007) learning covers the cognitive as well as the affective and 

psychomotor aspect. However, Piaget,(1954) states that children at pre-operational are 

egocentric and see things from their own perspective. Bullock,(2007) also states that 

assignments of this domains should aim at obtaining information about knowledge gains, 

behavioral changes and other aspects of  development. According to Ogunege, (2002) 

that when it comes to assignment, all the three domains should be incorporated because 

they are interrelated and inter dependant. This was however, confirms what (Oyesela, 

1986) said that all the domains is what determines quality assurance in the ECE 

guidelines, for pre-school education (1984)issued by KICD are geared to establish the 

ideal ECE which provides for all round development of children namely stimulation, 

intellectual, physical, social, emotional and spiritual aspect (Balter, 2000). 

 

At formative years, children are expected to like sharing, caring and helping others, 

(Royal College of Psychiatrics, 2005). This may lead to altruism in adult life which is 

good for community service Hart et.al (2003). The government has launched a policy, 

that seeks to expand and improve ECE . The national early childhood policy framework 

aims at realizing 100 parents in participation in early childhood education (Republic of 
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Kenya, 2005b). The policy also seeks to mobilize parents and communities to support 

ECE programmes, enroll their children and ensure that there is smooth transition from 

home to pr-school. In adopting the policy the government is translating to action 

international convention including the Jomtein(1990) and Dakar framework on education 

for all(2000) all of which underscored the importance of ECE programs. Infact the first 

EFA goal commits government to providing comprehensive ECE of quality. 

 

According to UNESCO, (2005) allocation for various sources are however still 

inadequate as enrolment keeps increasing. This is confirmed by a study carried out by 

Karmerman, (2008)  which wanted to find out how much the US congress uses to fund 

education in 2006. The study revealed in 2006 financial year the education programme 

funding bill was 1 billion US dollars more for education  than what was provided in 

20005. 

 

2.6 Theoretical Framework 

The theoretical frame work for this study was  derived from the system theory of 

organization development by Ludwig Von  Bertalanfy 1983. It emerged as part of the 

intellectual ferment following the World War II although its roots are much older. The 

system theory is an alternative to the  classical and neo- classical organizations which the 

researcher felt suffice because of their  emphasizes on the school as fragmented and 

closed social units independent on external forces (Backer, 1973). The only meaningful 

way to study the organization (including a school) is to regard it as a system. The schools 

should be managed more like organization where educational programmes are innovated 
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and re-innovated to realize the importance each part makes to the whole and necessity of 

eliminating the part that makes the negative contributions. With development of various 

disciplines and department, considerable overlap is evitable among different fields. The 

proliferation of specialization, schools are better studied as wholes rather than parts 

(Backer, 1973). 

 

System theory postulates that schools are other open systems which of necessity engaged 

in various modes of exchange with the environment (Katz and khan, 1966). The theory 

emphasizes the consideration of the relation between the school and it’s environment as 

well as what goes on within the school (Hall,1977). The system theory is basically 

concerned with the problems of relationships of structure and interdependence rather than 

with the constant attributes of objects (Katz and Khan 1966). The fundamental concept in 

the general system theory is the notion of emergence and interaction  

As adapted in this study, the system theory holds the financial action influence the 

internal efficiency of school. 

 

That staffing and control of students admission, coordination of teaching and learning 

resources, school fees, budgeting and the leadership style adopted in a school influence 

the dropouts and repetition rates , promotion, competition rates and the general climate in 

a school. In application of the system theory to this study on influence of financing on 

quality assurance in ECE the variables will be identified as: Financing as the support 

ECE centers is receiving from the government, parents NGOs and other well wishers;  
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Quality assurance on the ability of the school to keep or reduce as low as possible the 

dropouts and repetition rates, increase completion promotion rates and reduce high 

outcome from low wastes cost and effort. 

2.7. Conceptual Framework 

Independent variables      Dependent Variable  
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Figure 2.1:  Conceptual framework of the Study 

 

2.8. Summary of the Literature Reviewed 

S/NO. Researcher Focus Findings  Gap  

1. Ayot H.O. (2004) Economic of 

Education  

Poor results in 

education are related to 

the finances allocated 

to it.  

Inadequate 

allocation of 

finances to 

ECE centres.  

2. Republic of Kenya 

(2005) 

Early 

Childhood 

Policy Review 

Project  

Education reforms 

often fail to achieve 

desired outcomes due 

to ineffective and 

inefficient monitoring  

Quality 

assurance 

officers lack the 

required skills 

to monitor ECE  

3. Fields, M & 

Mitchell, A (2007) 

Early 

Childhood and 

Elementary 

Teacher 

Certification  

Parents have enormous 

role to play in 

financing ECE and 

management  

Parental income 

influence ECE 

infrastructural 

developments.  

4 Sifuna D.N. 

(2007).  

The challenges 

of increasing 

access and 

improving 

quality  

Students achievement 

was much lower in sub 

standard buildings as 

compared to standard 

buildings  

There was 

inadequate 

clarification of 

the required 

standard 

building.  
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S/NO. Researcher Focus Findings  Gap  

5. Bolfield C.R. 

(2007) 

The promise of 

Early Childhood 

Education  

There is positive 

relationship between 

school condition and 

both student 

achievement and 

behavior  

The study 

failed to 

determine the 

nature of the 

relationship 

between school 

condition and 

student 

achievement 

and behavior.  

6. Lyons C.K (2001) Deteriorating 

School facilities 

sand student 

learning  

Teaching resources 

and teacher skills 

plays vital role in 

child education  

There is 

inadequate 

description of 

skills ECE 

teachers should 

possess  

7. Blatchord, H. 

(2003).  

Human 

Responses to 

Density and 

Visual Exposure  

Crowded classrooms 

conditions make it 

difficult for students 

to concentrate on their 

lessons.  

Provision of 

play 

equipments has 

not been 

prioritized in 

ECE Centres  

8. Gall M.D. (2007).  Environmentally 

related Health 

Hazards in the 

School  

Ability to control 

classroom temperature 

is crucial to effective 

performance of both 

students and teachers.  

Inadequate 

classroom 

conditions for 

effective 

performance.  
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CHAPTER THREE  

RESEARCH METHODOLOGY 

3.1 Introduction   

This chapter contains the research methodology. It included research, population, 

sampling procedure and sample size, instruments, validity and reliability, procedures for 

data collection and data analysis   

 

3.2 Research Design  

This study was conducted   through an ex-post facto research design. Ex post facto is  a 

research design where the researcher rather  than manipulate the  independent variable , 

looks for a naturalistically occurring treatment and  examine the effect of the treatment  

after  the treatment  has  already  occurred  (Oso & Onen, 2005). 

  

Ex-post facto is ideally suitable for studies where the  independent variable cannot  be  

manipulated. In this study the independent variable cannot be manipulated because it is 

unethical. The researcher therefore traced through government institutions offices, 

interviewed the officers and analysed the data available. 

  

Kerlinger (1973) also defines  ex-post  facto  research as a  systematic  empirical inquiry 

in which the scientist does not have direct  control  of independent variable  because  

their manifestation  have  already  occurred or because  they are inherently  not 

manipulated. The design was chosen because the study tried to establish possible   

relationship between independent variable and dependent variable in already existing 

situation. The independent variable was influence of financings and the dependent 

variable is quality assurance in ECE centers.  
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3.3 Target Population  

Mugenda and Mugenda (1999) have defined the target population   of a study as a 

complete set of individuals’ cases or objects with some common observable 

characteristics. The target population of this study was finite population which covered 

all public ECE head teachers, ECE teachers and programme officers of Ugunja Sub 

County.  There were 68 head teachers, 126 ECE teachers and 4 zonal inspectors as the 

sub county is divided into three zones with 5, 487 ECE pupils spread all over the sub 

county. The head teachers were chosen because of their role as administrators in schools 

where ECE centers were attached. The ECE teachers were responsible  for  teaching  and  

learning process in the  centers management committee who provide physical and 

instructional  facilities  as well as DICECE officers / zonal  inspectors who were the 

trainers  and supervisors of ECE teachers  and centres  

 

3.4 Sample Size and Sampling Procedure  

Sample size is a small group of people selected to represent the entire population to be 

studied (Wamburi and Muthee, 2010). In this  study,  the researcher  involved  74 

respondent in  Ugunja drawn from a population of 198 of  these   18 were head teachers , 

36 ECE teachers and 4 DICECE  officers and  the rest  were ECE learners and class one 

pupils. The numbers were arrived at by taking 30% of the respondents’ population 

(Orodho, 2009).  

   

3.4.1 Sampling Procedure  

The researcher used purposive sampling procedure. This sampling involved dividing the 

population  into groups (Wambui and Methee 2010) the researcher preferred this method  
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because  the  respondent selected had the required  information to meet  the objectives of 

the study (Kothari 1993). The technique allowed the researcher to use respondent that had 

the required information with respect to the objective of the study. Mugenda & Mugenda 

(2003), purposive sampling was used to pick public primary schools in Ugunja sub 

county. Purposive sampling was also used to select schools for pre-testing and data 

collection instruments to access the clarity and validity of the tests.  

 

The researcher also used simple random sampling in which each population element had 

an equal chance of being selected into the sample. The researcher used simple random 

sampling procedure to select 36 pre schools. Specifically, the researcher placed the names 

of all public schools with pre-schools in Ugunja sub county in hat, shook the hat and then 

randomly picked up 36 names. These then became the preschool, sampled for the study.  

  

3.5 Data Collection Instruments  

The study instruments consisted of questionnaires for sampled  categories of  various  

participants as well as observation schedule for  the selected  ECE  centeres. Each 

questionnaire was used to solicit information from target sample concerning influence of 

financing on quality assurance in ECE Centres.. 

 

Questionnaires were used since the study  was concerned with variables that could not be 

directly  observed  such as  views , opinions, perception and families of the   respondent. 

Such information are best collected through questions (Toulilatos & Compton, 1988). 

 

This study used structured questionnaire, administered to all the respondents. The 

questionnaire  had both structured and unstructured question that sought  to extract both 



31 
 

qualitative and quantitative information form the respondents. Majority of the questions 

measuring the independent variables were  closed- ended in  nature and require ranking 

or rating responses.  

 

Oral interview question were designed to solicit personal information with regard to 

feelings and attitudes towards the challenges of financing they were  leading question 

designed as open ended so as to allow for respondent to express themselves completely.  

 

3.5.1 Pilot Testing of the Instruments 

This was an important step of the research process because it revealed vague questions 

and unclear  instruments to improve  efficiency  and  maximize response  rate(Nachimias  

et al 1996) During  piloting, the study made use of 5 schools to represent sample 

population. 

  

3.6 Validity  

Validity is the degree  to which results obtained  from the analysis  of the data actually 

represent the phenomenon under  study  (Mugenda and Mugenda, 1999) according to best  

and  Kalin 1998, validity is the quality of the data gathering  instruments that enables it to  

measure  what is  supposed to measure  

 

3.6.1 Reliability  

Reliability is the degree of consistency  that the instruments  demonstrate (Mugenda and 

Mugenda 2003) to test reliability of the items in each questionnaire , the researcher  used  

the test – retest  technique and  instruments  adjusted accordingly. The researcher took 

some of the instruments and  used test – retest on a few  respondents. It was expected that 
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scores obtained by each respondent on the first and second test would be quite close 

(Orotho, 2003).  A Pearson’s product moment formula for the test retest was employed to 

compute the correlation co-efficient in order to establish the extent to which content of 

the questionnaire were consistent in eliciting the same response every time. The 

instrument was administered. A correlation co-efficient of about 0.8 is considered highly 

enough to judge the instrument as reliable for the study.   In the cast of both the test gave 

a value of r>0.8, this was an indication that the instruments were reliable.  

  

3.7 Data Collection Procedure  

The process  started with a request for research  permit  from National Commission for 

Science Technology and Innovation (NACOSTI),  the Siaya sub  county education  office  

and  upon  approval , visiting of  the schools sampled  with a view  of  developing  a 

rapport  necessary for  fruitful  relationship  during  the study. The process of data 

collection took 14 days where  the questionnaires , the  interview schedule and 

observation  guides were administered  to the  various respondent. Document  review  

was  undertaken  for  the purpose of obtaining  secondary  data.  

 

A semi structure questionnaire was administered  to ECE headteachers, teachers and 

DICECE officials in Ugunja sub county. Items in the instruments were developed from 

literature review that was piloted and refined over several  versions of the questionnaire 

was given to the teachers before commencement of data collection and during 

observation stage.  
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3.8 Data Analysis  

This process commenced at piloting phase. The findings of the pilot study was processed 

and analyzed same way as the same study.  Care was taken to ensure coding and data 

entries were done according to rules. Data analysis sought to fulfill research objectives 

and provided answers to research questions (Bryman and Cramer,1997).  This study  

employed descriptive statistics to analyze the data obtained. There was use of frequencies 

and cross tabulation of themes appropriately. Data collected from the field was coded and 

presented in graphic and tabular form using Statistical Programme for Social Sciences 

(SPSS). Coding process involved collaborating findings from questionnaire with that 

from the interviews and observation schedules. Analysis was done immediately after the 

presentation of data followed by discussion of those findings. Frequencies, percentages as 

well as graphic and tabular presentation was used to display data and findings.  Cross 

tabulation is a powerful approach or it enables a comparison and in depth analysis of 

individual response against specific items.  

 

3.9. Ethical Consideration  

Data obtained from the study was treated as confidential as possible to safeguard the 

respondents from abuse. The respondents were recruited into the study on voluntary basis 

and were at liberty to leave the study at anytime if they wished to.    
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CHAPTER FOUR 

DATA ANALYSIS, INTERPRETATION AND FINDINGS 

 

4.1. INTRODUCTION 

This chapter presents the results of findings and discussion of the study. The purpose of 

the study was to investigate the influence of financing on quality assurance in ECE 

centres in Ugunja Sub County, Siaya County Kenya.  It is presented in sections according 

to objectives. This information was presented in tabular forms using frequencies and 

percentages. The chapter put forward the findings of the study and discussions after every 

table presentation.  

 

4.2. Questionnaire Return Rate  

The study targeted 18 sampled pre schools and 4 DQASO officers in Ugunja Sub County. 

A total of 74 questionnaires were distributed and out of those 69 questionnaires were 

collected giving a response of 93.24%. Questionnaire return rate was computed as thus; 

out of 18  headteachers, all of them filled and returned the questionnaire giving 100% . 36 

ECE teachers interviewed and 31 (86.1%) filed and returned the questionnaire 4 (100%) 

education officials were interviewed. In general this was 93% questionnaire return rate 

which was deemed acceptable since it was over 50% return rate Babbie (2002).  
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4.3 Demographic Profile of the Respondents  

The demographic information of the teachers, headteachers and education officials were 

analyzed in this section. It is prompted according to gender, duration of stay in station 

and academic qualifications. This knowledge of demographic characteristics was useful 

in highlighting the important characteristics of the respondent who took part in that study.  

 

The responses were shown in the Table 4.1;  

4.3.1.  Gender of the Respondents  

The respondents who participated in this study were required to state their gender. The results are 

presented in Table 4.1.  

 

Table 4.1:  Teachers, Head teachers and Education Officials by Gender  

Response  Teachers  Head teachers  Education Officials  

 F % F % f % 

Male  0 0 12 66.67 3 75 

Female 31 100 6 33.33 1 25 

Total 31 100 18 100 4 100 

 

From Table 4.1, it is evident that all teachers handling ECE were female 100% (n =  

31). This could be due to their nature for love of young children or unavailability of other 

well paying jobs in Ugunja sub County. The implication could be that male doesn’t like  

ECE teaching. The study found out that there were more male headteachers 66.67 (n=12) 

than female headteachers 33.33% (n = 6). Women headteachers were few in the sub 

county possibly because women were given a very low profile on administration matters 
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and possibly women did not want to be burdened with more responsibilities.  While 

percentage of male headteachers 66.67 (n = 12) was more than those of female 33.33% (n 

= 6). This led to the conclusion that headship in the Ugunja sub county was male 

dominated since their representation was higher. The study found out there were more 

male 75% (n = 3) education officials than female 25% (N = 1). this could be due to the 

fact that Ugunja sub county is male dominated in terms of headship while fewer female 

25% (n = 1) could be due to the existence of only one office of the DEO.  

 

4.3.2.  Respondents Duration of Stay in a  Station  

The respondents were asked to indicate their length of stay in a station. The results are 

represented in Table 4.2  

Table 4.2:  Teachers, Headteachers and Education officials by duration of Stay in a 

Station  

Response  Teachers  Headteachers  Education Officials  

 F % f % f % 

1 – 4 Years  13 41.94 3 16.67 3 75 

5 – 8 years  13 41.94 3 16.67 1 25 

Over 8 Years  5 16.12 12 16.66   

Total  31 100 18 100 4 100 

 

From the findings on Table 4.2 it was found out that majority of teachers were new in 

their current schools.  41.94% (n = 13)for both 1- 4 years and 5 – 8 years. This could be 

due to the fact that the fate of those teachers are in the hands of headteachers as their 
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employer or a number of teachers are being replaced as they search for greener pastures. 

Those with over 8 years were few 16.12% (n = 5)  either they have an influence from the 

community or related to the headteacher. The study also showed that a number of 

headteachers have been in their present schools for relatively longer period of time 

66.66% (n = 12) and indicated that they were settled, in their stations of work. This 

showed that their services were good to the school community or they were too 

influential to continue staying in the same school for their own interest. It was also found 

out that most of the education officers were new 75% (n = 3) in the sub county. This 

could be due to creation the of counties and sub counties hence new posting done.  

4.4. Teacher  Qualification and Quality Assurance  

The respondents were asked to indicate their academic qualifications.  The results are 

represented in Table 4.3  

Table 4.3:  Teachers, Headteachers and Education Officers by their Academic 

Qualifications  

Response  Teachers  Headteachers  Education Officials  

 F % f % f % 

P1  - - 9 50 - - 

Certificate  18 58.06 - - - - 

Diploma 13 41.94 5 27.78 2 50 

Degree - - 3 16.67 - 25 

Masters  - - 1 5.55 1 25 

Total 31 100 18 100 4 100 
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From Table 4.3 it was established that 58.06% (n=18) of the ECE teachers had certificate 

while 41.94% (n=3) had Diploma in ECE. This shows that the level of teachers 

qualification to handle ECE class in the school is acceptable and therefore it is expected 

that the pupils would perform well in all the spheres of learning. This could be due to 

many promises of employment of preschool teachers by the county government 

motivating them to upgrade themselves hoping the highest academic levels would be 

considered. From the table it is evident that a number of headteachers 50% (n = 9) had 

basic qualifications of P1 grade. This could be due to too much burden on duties required 

of them denying them chance to go back to class or they feel contented with  headship 

position and does not need further academic qualifications.  

 

The headteachers with Diploma 27.78%  (n = 5), degree 16.67 (n=3) and Masters  5.55 (n 

= 1) were due to the reason that they wanted to be above their juniors academically so 

that they can mange them well. The academic qualifications of education officials 

Diploma 50% (n = 2), degree 25% (n  = 1) and masters 25% (n = 1) was encouraging 

since this was a positive attribute of the study because officers academic and professional 

qualifications has significant influence on quality assurance, in ECE centres.  This 

confirms UNESCO (2000) that said that professional qualification of teachers ensures 

better delivery and skills in achieving objectives intended. In line with the same was 

Adegoke (2002) who identified the quality of a teacher in charge of training as one of the 

indicators of standards in ECE centres. This question of academic qualification when 

posed to one respondent – teacher during discussion yielded several results as captured 

below:  
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 “ Teachers go back to school in anticipation of better remuneration  

should they be employed by the government. They do not actually practice  

what they learn since their academic qualification is not considered 

 in terms of salaries”.  

 

 

This  can also be presented in graph form as shown in Figure 4.1:  

 

 
 

 

Figure 4.1: Teachers, Headteachers and Education Officers by their Academic 

Qualifications  

 

4.4.1  Teacher Remuneration and Quality Assurance   

Staff compensation is one of the quality assurance aspects in management of any 

organization. The staff are to be given good salary packages that reflect the work that 

they do  or are expected to do (Glewwe, 2011).  
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The study sought to establish the salary range of ECE teachers. This was achieved by 

running a cross tabulation of the items on monthly range of ECE teacher and that of who 

is the source of financing. The findings are given in Table 4.4.  

 

Table 4.4:  Source of financing of the School and Salary range of the Teacher   

Response  Community Faith Based 

Organization  

N.G.O. s Total  

 f % F % f % f % 

500 - 3000   6 37.5 0 0 0 0 6 19.35 

3001-5000 5 31.25 4 57.14 2 25 11 35.49 

5001 – 9000 4 25 3 42.86 4 50 11 35.49 

Over 9000 1 6.25 0 0 2 25 3 9.67 

Total 16 100 7 100 8 100 31 100 

 

From Table 4.4, out of 31, ECE teachers who participated, 19.35% (n=6) of the teachers 

were being poorly paid, below Kshs. 3,000 none of the FBOs   and NGOs teachers were 

in the category while majority of community sponsored teachers 37.5% (n = 6) fell in this 

cadre.   In community financed schools, 31.25% (n=5) were paid between 3,000.00 and 

5,000.00 per month, 57.14% (n = 4) of the Faith Based financed and 25% (n = 2) of 

NGOs ECE teachers were also in this category. 50% (n= 4) of NGOs financed school 

teachers were paid between 5,000.00 and 9,000.00 while 42.86% (n = 3) of Faith Based 

financed school teachers and 25% (n -= 4) of community financed ECE teachers are in 

this group.  Only 9.67% (n = 3) of respondents earn above 9,000.00 of which  6.25% (n = 
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1) is from community  financed school and 25% (n = 2 ) from NGOs financed schools 

Generally this suggests that teachers in Faith Based Financed schools and NGOs financed 

schools were well compensated than those from community financed schools.  It is likely 

that the teachers are not motivated given the current economic difficulty and their job 

satisfaction could be low. It is demoralizing to realize that teachers are even paid lower 

than house helps who have no professional qualifications.  Currently they earn over 

7,000.00 while there are ECE teachers who earn les than 3,000.00.  This is in line with 

Amadike (2007) who stressed that poor remuneration is responsible of the poor attitude 

towards work of staff; they go about doing their own business instead of concentrating on 

how to improve quality of teaching and learning in ECE centres. This accounts for 

ineffectiveness and affect quality assurance.  

 

This is a wake up call; ECE teachers should join hands and come up with a body to fight 

for their rights. However, affective managers need to understand what motivate 

employees within the context of the role they perform. Such low payments could have 

negative effect on teachers’ productivity affecting quality assurance to the community 

(Handa 2007).  However, one teacher had this to say on remuneration and quality 

assurance:  

 “If ECE teachers were paid better salaries we would be dedicated 

 fully to our duties and avoid other roadside business to supplement  

our families”.  
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The data could be presented in graph form as shown in Figure 4.2:  

 

 

Figure 4.2:   Teacher Remuneration and Quality Assurance  

 

4.4.2 Financing and Quality Assurance  

The head teachers were asked to state total amount of finance received annually for the 

last four years. The results are represented in Table 4.5 

Table 4.5: Annual Funding Received  

Response  Frequency  Percentage  Source of Financing   

50,000 – 150,000 9 50 Community  

150,000 – 200,000 4 22.2 Faith Based Organization  

Over 200,000 5 27.8 NGO 

Total 18 100  

 

From Table 4.5, schools that draw their funding from the community had  the least 
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on the number of pupils enrolled and parents who pay the agreed amount this explains 

why in these schools, there is fluctuation in enrolment and there is no maximum 

provision of resources such as classrooms, teaching materials as well as play materials. 

Most Faith Based Organization Sponsored schools were operating with an annual budget 

between 150,000/=  – 200,000/=,  22.27% (n = 4)  This was due to the fact that Faith  

Based Organizations (FBO) are concerned to education and are willing to contribute their 

share while the community is given little part of contribution in-terms of fees. On the 

other hand, NGO 27.8% (n=8) were receiving annual funding above 200,000. This 

confirms report by (ESSA, 2011) that most NGOs are deeply concerned about education 

and are willing to contribute to efforts to improve and expand local schools. NGOs spend 

more funds so as to have high quality facilities and resources in order to attract more 

children hence guarantying quality assurance to the community. Supporting the same 

view was Guleid (2002) who said that quality can be achieved only in an atmosphere of 

financial sufficiency which will help in the provision infrastructure.  One of the head 

teachers had to say this on financing and quality assurance:  

 “We have to force parents to pay teachers and sustain the function of ECE  

centres. The amount is agreed upon by the BOM and collection depends  

on the number of pupils enrolled. With this money very little can be done  

since it is not always paid in time and expenditure is very high”.  
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4.4.3. Drop out Rate and Quality Assurance  

The  headteachers were asked to indicate the number of children who dropped out of 

ECE centres. The response are shown on  Table 4.6.  

 

Table 4.6: Drop Out Rate and Source of Funding  

Response  Frequency  Percentage  Source of Funding  

0 – 25 4 22.22 NGOs  

21 – 50  4 22.22 FBO 

Above 50 10 55.56 Community 

Total 18 100  

 

In reference to Table 4.6, 56.56 % (n= 10) of the respondents headteachers indicated that 

above 50 learners dropped out of their ECE centres in the last five years. This could be 

due to the fact that these are community owned as their main source of funding inform of 

fee payment. This number could have dropped out because their parents are unable to 

raise monthly charges. The number of drop out is comparatively less in the NGOs below 

25, 22.22% (n = 4) and below 50 in FBOs 22.22% (n = 4). This could be so since these 

groups supports the running and management of schools. For the community financed 

ECE centres, that high numbers of drop out rate reduces quality assurance among the 

community members whose aims are to see the learners complete this level successfully. 

Glewwe (2011) said that parents wants their children in school but because of poverty it 

he society accounts for the drop out rate in ECE centre as most parents cannot pay the 

required levies. One head teacher had to say this on dropout rate and quality assurance;  
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 “Since the schools are run by money, we can not afford to provide free ECE.  

This forces us to keep these children whose parents cannot pay to stay away  

from school.  Unfortunately, they stay at home and come towards the end of the  

term. This comprises the quality of education as they miss a lot”.  

 

 

This can be presented in bar graph  as shown in Figure 4.3.  

 

 

 
 

 

Figure 4.3:  Drop Out Rate and Quality Assurance  
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4.4.4. Financial Support and Quality Assurance  

Both the headteachers, teachers and education officers were asked if they agree that 

financial support promotes enrolment in ECE centres. The responses are shown in Table 

4.7.  

Table 4.7: Financial Support and Enrolment  

Response  Teachers  Headteachers  Education Officials  

 F % f % f % 

Strongly Agree   18 58.06 14 77.78 4 100 

Agree 13 14.94 4 22.22 0 0 

Disagree 0 0 0 0 0 0 

Strongly Disagree 0 0 0 0 0 0 

Total 31 100 18 100 4 100 

 

According to Table 4.7, it was discovered that all categories of respondents, teachers 

58.06% (n= 18), headteachers 77.78% (n = 14) and education officers 100% (n=4) 

strongly agree that financial support promotes enrolment in ECE centres. This could be 

due to the reason that this helps parents in reducing their burden in terms of fee payment 

hence they willingly send their children to school.  41.94% (n = 13) of teachers and 

22.22% (n = 4) of headteachers agree. This could be due to the fact that these groups of 

respondents came from regions where NGOs and FBOs provide financial support while 

parents only contribute minimal so they do not see much improvement in terms of 

enrolment. 
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4.4.5. Fee Payment and Quality Assurance  

The study sought to establish if fee payment was a hindrance to children attending ECE 

centres. All categories of respondents were asked this question and findings are tabulated 

in Table 4.8.   

Table 4.8:  Fee Payment and Quality Assurance  

Response  Teachers  Headteachers  Education Officials  

 F % f % f % 

Strongly Agree   24 77.4 18 100 4 100 

Agree 7 22.6 0 0 0 0 

Disagree 0 0 0 0 0 0 

Strongly Disagree 0 0 0 0 0 0 

Total 31 100 18 100 4 100 

 

The table vividly shows that 77.4% (n=24) of teachers, 100% (n=18) of headteachers and 

100% (n = 4) of education officers strongly agree that fee payment is a hindrance in 

children attending ECE centres.  This could be due to the parents’ limited financial 

resources hence they are not able to pay for monthly charges keeping their children away 

from ECE centres or it could be because of the parents’ perception that education is free. 

22.6% (n = 7) of teachers agree this could be that these respondents deal with learners 

that are in areas that sources of financing are either NGOs or FBOs. Supporting the same 

view is Wekesa, (2009) that poor image of ECE as perceived by parents make them opt 

to stay with their children awaiting admission in class one due to FPE.  
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4.5. Financing of Infrastructure and Quality Assurance  

The study  also wanted to find out how the school financing of infrastructure influence 

quality assurance. This is because research has shown that investment in developing 

physical facilities go along way in providing quality assurance of education (Filrado 

2008).  The researcher therefore sought to establish the state of physical facilities in ECE 

centres. The results are shown in Table 4.9. 

 

Table 4.9: State of Physical Facilities and Quality Assurance.  

Physical  

Facilities  

Community  Faith Based 

Organization  

N.G.O. s Total  

 f % F % f % f % 

More adequate  0 0 0 0 0 0 0 0 

Adequate  2 22.22 4 100 5 100 11 61.1 

Not adequate  7 77.78 0 0 0 0 7 38.0 

Total 9 100 4 100 5 100 18 100 

 

It is evident from Table 4.9 that 61.1% (n = 11) of the respondents strongly agree that 

physical facilities in ECE centres are adequate. This is so especially in Faith Based 

Organizations 100% (n= 4)  and NGOs 100% (n = 5) and could be due to the reasons  

that they support infrastructure development on their own while community financed 

school has only 22.22% |(n=2) in this category. From the table it is vivid that 77.78 (n=7) 

of the community financed schools do not have adequate physical facilities. A teacher 

had this to say:  
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  “With free primary education, some classes that were meant for  

ECE had to be occupied by senior classes to make their  

numbers manageable. The ECE parents should finance the  

construction of ECE classes or they can use the church hall  

or learn under trees” 
 

 The inadequacy in the community public school could be attributed to over enrolment 

due to free education programme where ECE  classes were occupied by primary school 

pupils who spill over from their congested classes. Physical facilities in FBOs seemed 

enough may be due to the fact that mostly those who subscribe to that faith would easily 

send their children to Faith Based Schools. This is in line to Artheton (2008) findings that 

there is significant difference in the academic performance of students in schools with 

adequate facilities and those with inadequate facilities. The information can be shown in 

pie chart in Figure 4.4.  

 

Figure 4.4: Physical Facilities and Quality Assurance.  
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4.5.1. Rating of Existence of Physical Facilities and Quality Assurance 

Some of the areas in the development of physical facilities /infrastructure are classroom, 

toilets, seats, play materials as well as teaching and learning materials. It is for this reason 

that the researcher asked both the respondents on how they would rate the  existence of 

the above listed  physical  facilities. The findings are shown in Table 4.10.  
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Table 4.10: Rating of Physical Facilities and Quality Assurance  
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Response  F % F % F % F % F % F % F % F % F % F % F % F % 

More than 

Adequate  

0 0 0 0 0 0 00 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Adequate  8 44.4 0 0 0 0 12 66.7 6 19.4 4 12.9 24 97.4 21 67.7 1 25 0 0 2 50 3 75 

Not 

adequate  

10 55.5 18 100 18 100 6 33.3 25 80.6 27 87.1 7 22.6 10 32.3 3 75 4 100 2 50 1 25 

Total 18 100 18 100 18 100 18 100 31 100 31 100 31 100 31 100 4 100 4 100 4 100 4 100 
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From Table 4.10 it is evident that 55.6% (n = 10) of headteachers confirmed that 

classroom are not adequate, 80.6% (n = 25) of teachers as well as 75% (n = 3) of the 

education officers are in this cadre. This could be due to high enrolment rate in public 

schools due to high birth rate since most parents are still young hence production or 

because  the government does not fund ECE education hence over utilization of the 

existing classrooms. Both headteachers 100% (n = 18) and education officer 100 (n = 4) 

agreed that toilets are not adequate while 87.1 % (n = 7) of teachers fall in this group. 

This could be because the ECE learners share the existing toilets with the primary 

learners since they share the same compound – 12.9% (n = 4) of the teacher feel toilets 

are adequate may be because they work in NGOs financed schools 100% (n = 18) of 

headteachers strongly agree that plays materials are not adequate 22.6% (n = 7) of 

teachers and 50% (n = 2) of the education officers are in this group. This suggests that 

these children are disadvantaged as far as their motor skills development is concerned 

which is detrimental to their health, 77.4% (n = 21) of teachers rate existence of play 

materials as adequate. This could be due to the reason that they are the ones that provide 

them. Rating of teaching and learning materials was adequate among all the respondents 

with 66.7% (n = 12) of headteachers, 66.7% (n = 21) of teachers and 75% (n = 3) of 

education officers. This could be due to the fact that quality of learning depends on 

provision of teaching and learning materials (Stevenson, 2007). However, a teacher had 

this to say:  

 “It is difficult teaching ECE classes since the school does not provide  

adequate materials. As teachers we have to improvise some of the 

materials though they may not be enough to be used by all the learners.  

This only benefits first learners and those that their other siblings can  

make for them”. 
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4.5.2. Status of Learning Facilities and Quality Assurance  

The researcher wanted to find out the status of the learning facilities and the headteachers 

were asked to indicate the status. The results were analyzed as in Table 4.11.  

 

Table 4.11: Status of Learning Facility and Quality Assurance  

Response   Classrooms Toilets Play Materials  

 f % F % f % 

Semi Permanent   10 55.6 0 0 4 22.2 

Permanent 8 44.4 18 100 10 55.6 

Temporary 0 0 0 0 4 22.2 

Total 18 100 18 100 18 100 

 

From Table 4.11 it was established that 55.6% (n = 10) of the classrooms are semi 

permanent. This could be because the  source of financing to ECE centers is community 

as in (Table 4.4) hence they do not have the capacity to construct permanent classrooms 

while 44.4% (n = 8) of the classrooms are  permanent. This could be due to the reason 

that NGOs and FBOs are sources of financing in some ECE centers.  These two 

organizations are about quality education with improved enrolment. From the table 100% 

(n = 18) of the respondents agree that their toilets are permanent. On playing materials 

55.6% (n = 10)  of the respondents agreed that their play materials are permanent while 

semi permanent and temporary are 22.2% (n = 4). This confirms Ottawa Chart  for Health 

Promotion, (2006) that health is not just a state but also a  resource of everyday life not 
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objective of living and that good nutrition and play are key aspects in a child’s holistic 

development.  

 

4.5.3. Financial Support and Quality Assurance   

The researcher asked the respondents to indicate their opinion on how they agree if 

financial support received was used in improving infrastructure.  

The results are shown in Table 4.12. 

Table 4.12: Finance and Infrastructure  

Response   Teachers  Headteachers  Education Officers  

 F % F % f % 

Strongly Agree 0 0 0 0 0 0 

Agree 3 9.7 15 83.3 0 0 

Disagree 18 58.0 3 16.7 4 100 

Strongly Disagree 10 32.3 0 0 0 0 

Total 31 100 18 100 4 100 

 

According to Table 4.12, it is clear that 58% (n = 18)  of the teachers are disagreeing that 

financial support received is not being used in improving infrastructure, while 

16.7%(n=3) of head teachers and 100% (n = 4) of the education officials falls in this 

cadre. This could be due to the fact that there is no evidence of any development made 

with this money as most schools operate on semi permanent classes (Table 4.12) or 

because those teachers feel there is no auditing of ECE accounts 83.3% (n = 15) of the 

headteachers agree as well as 9.7% (n = 3) of teachers. This could be due that these head 
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teachers want to protect their own interest or to be seen as working so that they continue 

using these funds. It is disturbing to observe that public schools lack such facilities yet 

they continue charging fees on ECE learners.  However, a discussion  with a headteacher 

showed this:  

 “These parents hardly pay the amount required so it would be very risky  

to start up a project that is likely to fail. Money paid are used 

 in other developments like trips and salaries”.  

 

4.5.4  Improved infrastructure and Quality Assurance  

Researcher sought to know if infrastructure promotes quality assurance. The response 

were received, analyzed and presented in Table 4.13.  

 

Table 4.13: Infrastructure and Enrolment  

Response   Teachers  Headteachers  Education Officers  

 F % F % f % 

Yes  27 87.10 18 100 4 100 

No 4 12.9 0 0   

Total 31 100 18 100 4 100 

 

From  the data contained in Table 4.13,  87.1% (n=27) of the teachers indicated that 

improved infrastructure promotes enrolment in ECE  centres. The same was confirmed 

by headteachers 100% (n = 18) as well as educational officers 100% (n = 4). This is in 

line with Bullock (2007) who stated that its overall building condition the age of the  

building and windows in instructional areas are positively related to quality assurance in 

ECE.  
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4.6.  Financing School Budget and Quality Assurance  

No organization, school included can achieve its goals, without financial resources.  The 

financial resources are in the form of budgets for acquiring various needs in the school. 

The researcher therefore wanted to find out how school budget influence quality 

assurance.  

 

4.6.1. School Budget and Quality Assurance  

Both teachers and headteachers were asked to indicate their annual budget for ECE 

centres. The researcher wanted to find out if the schools operate on enough financial 

resources for the respective ECE centres.  The results are shown in Table 4.14. 

 

Table 4.14: Financial Management – School Budget  

Response   Teachers  Headteachers  

 f % F % 

50,001 – 100,000 3 17.68 5 27.78 

100,001 – 150,000 17 54.84 9 50 

150,001 – 200,000 7 22.58 3 16.67 

Over 200,000 4 12.90 1 5.55 

Total 31 100 18 100 

 

From the Table 4.14, it is evident that 54.84% (n = 17) of teachers as well as 50% (n = 9) 

the headteachers confirmed that ECE centres were operating with annual budget between 
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100,000.00 and 150,000.00. The possible explanation for this could be due to high 

enrolment and thus high  collections or parents are able to pay because ECE committee 

decide on the amount to be paid taking into account the parents’ income level (MOEST, 

2005).  9.68%  (n = 3) of teachers and 27.78% (n = 5) of headteachers agree that they 

were operating with an annual budge of below 100,000.00 this could be due to low 

enrolment or high fee charged that parents are not able to pay keeping away children 

form school. 7% (22.55) of the teachers as well as 3% (16.67) of the headteachers 

confirmed to be operating with an annual budget between 150,000.00 and 200,000.00 

while 12.9% (n = 4) of teachers and 5.55% (n = 1) of headteachers were operating with 

an annual budget of over 200,000.00. this could be because these ECE centres  are under 

FBOs and NGOs source of financing that boosts their collection. The NGOs and FBOs 

finance schools spent more funds so as to have high quality facilities and resources in 

order to attract more children (Oxfarm International, 2006). Despite the huge collection 

or budget quality assurance in terms of access, retention and completion rate of these 

learners remain wanting.  

 

4.6.2. Financial Management – Headteachers Financial Management Skills  

The manager is expected to be in full charge of the ECE centers including financial 

resources. The headteacher is supposed to have some basic skill of book keeping and 

financial control.  All headteachers are normally promoted from the pool of teachers, yet 

it is documented that teacher training colleges do not train on such management skills. 

The researcher therefore wanted to establish if the headteacher went for refresher courses 
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to sharpen their financial skills. The results of this are shown in the cross tabulation in 

Table 4.15.  

Table 4.15: Financial Management Training  

Response  Frequency Percentage  

Yes  15 83.33 

No 3 16.67 

Total 18 100 

 

In reference to Table 4.15, 83.33% (n = 15) of the respondents headteachers indicated 

that they had attended a refresher course of financial management. This contradicts 

(Wandari, (2008) who suggested that these skills are not present in the administration of 

many public schools; 16.67% (n=3), of the headteachers had not attended. This could be 

due to the reason that these headteachers were newly promoted to these positions as 

shown in (Table 4.2). The results can also be presented in pie chart as shown in Figure 

4.5.  
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Figure 4.5: Financial Management and Quality Assurance 

However,  one of the head teachers had this to say:  

 “The government are not keen on refresher courses on financial  

management but we just do it on our own to make sure we are not in  

trouble with the auditors. Otherwise, it is not a requirement of being  

a head teacher”.  
 
 

4.6.3. Duration of Training of Financial Management  

The study sought  to know when was the last time the headteachers attended training in 

financial management. They were asked to indicate when was the last  time they accessed 

training. The results of these are shown in Table 4.16.  

Table 4.16: Training on Financial Skills  

Response  Frequency Percentage  

<5 years ago  3 16.67 

5 – 9 years ago  6 33.33 

10> years ago  9 50.0 

TOTAL  18 100 

 

83.33%

16.67%

Yes

No
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From Table 4.16, it is vivid that 50% (n = 9) of the headteachers attended training in 

financial management skills over ten years ago while 33.33% (n=6) attended between 5 

and 9 years ago. This could be due to the reason that was the time free primary education 

was introduced and all headteachers were trained on financial skills which would help 

them in maintaining books of accounts and seal loops that would create loses in their 

firms  or schools. 16.67% (n=3) of the headteachers accessed training less than 5 years 

ago. This could be due to the fact that they were recently promoted to those positions and 

needed the skills to help them maintain their records.  

4.6.4. Financial Management – Audit of Financial Records  

Prudent financial management calls for regular audit of the books of accounts of the 

school. This would show whether the school funds are used properly or not.  It is in line 

with this that the researcher wanted to establish if audits were being conducted and if so 

by whom. The results are shown in Table 4.17.  

 

Table 4.17: Financial Management – Audit of Financial Records  

Response   Teachers  Headteachers  

 f % F % 

District school auditors  0 0 0 0 

Part time auditors  0 0 0 0 

Internal Auditors  4 22.2 1 25 

No Auditing  14 77.8 3 75 

Total 18 100 4 100 
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From table 4.17, it is clear that 77.8% (n = 14) of headteachers and 75% (n = 3) of 

education officers strongly confirms that there is no auditing done on ECE centres  

attached to primary schools whose accounts are audited due to free primary  education 

funds or because these fees are collected and not deposited into any account and that no 

receipt was issued on money received. 22.2% (n = 4) of headteachers as well as 25% (n= 

1) of education officers believed that internal auditing was done. This could be so since 

these schools receives funds from FBOs and NGos who are keen on accountability on 

expenditure. According to Education Act (1968) in the public primary schools, the BoM 

are mandated to audit and regulate expenditure by the administration to ensure that all 

income received by the school is applied to the promotion of its objects. The 

headteachers might have realized that involving BOM would deny them a chance to have 

share of fee collected.  This confirms why ECE funds are poorly financially managed 

probably due to lack of avenues to question the headteachers. This contravenes  

Education Act which states that BoG are mandated to audit and regulate expenditure by 

the administration (Education Act 1968, Cap. 211).  However, one of the head teachers 

had this to say in auditing and quality assurance.  

 “The government does not fund ECE programme so they cannot send us auditors.  

 They only deal with FPE. This ECE collection can be used to facilitate other  

 school activities”  
 

4.6.5. Financial Management – Expenditure  

The  study sought to find out the amount of money used for each eligible expenditure for  

period  of five years. The responses were received from the headteacher, analyzed and 

presented in Table 4.18.  
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Table 4.18: Financial Expenditure and quality assurance  

 

The study found out that from Table 4.18, 88.9% (n=16) of the headteachers spent only 

between 5,000.00 and 20,000.00 on teaching learning materials while 11.1% (n = 2) used 

between 20,000.00 and 50,000.00. This contravenes various scholars that state that 

quality of learning depends on the provision of teaching and learning materials.  

(Kamerman, 2008 and Stevenson, 2007). This could be due to the fact that there is no 

auditing done at ECE level as shown in Table 4.18. However, 83.3% (n = 15) of 

headteachers use between 100,000.00 in paying teachers salaries while 11.1% (n = 2) of 

the headteachers use over 150,000.00   and only 5.6% (n = 1) uses between 50,0001 and 

100,000 on the same. This could be due to the fact that with high enrolment in ECE 

centres, they required more teachers for various level of the learners’ hence high amount 

spent in paying their salaries or they spend highly on teachers to motivate them. This is 

due in part to the fact that what motivates employees’ changes constantly (Bowen & 
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 F % F % F % F % F % F % F % 

5,000 – 20,000 16 88.9 0 0 0 0 00 0 13 72.2 0 0 0 0 

20,001 – 50,000 2 11.1 1 5.6 0 0 0 0 5 27.8 6 33.3 10 55.5 

50,001- 100,000 0 0 15 93.3 0 0 0 0   10 55.6 19 5.6 

100,001 – 150,000 0 0 2 11.1 0 0 0 0 0 0 3  1 5.6 

TOTAL  18 100 18 100     18 100 18 100 18 100 
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Radhakrushern 1991). 72.2% (n = 13) of the respondents spent between 5,000 and 20,000 

on play materials while 27.8% (n=5) spent between 20,0001 and 50,000.  This is  very 

minimal yet children learn best through play and they develop their motor skills and 

social competence skills.  If play materials are not available children are likely to be 

disadvantaged compromising quality assurance. 55.6% (n = 10) and 33.3% (n = 6) of 

respondent used between 50,000.00 and 100,000.00 in repair of toilets and classrooms 

respectively while 33.3% (n = 6) said 55.6% (n = 10) used below 50,000 on the same. 

Only 5.6 % (n =1) used over 100,000.00 on repair of classroom. This could be so because 

good classroom enhance enrolment.  
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4.7. To determine the access rate in ECE after financial support on quality 

assurance   

The researcher sought to know if the financial support enhances access rate in ECE. The 

results are represented in Table 4.19.  

 

Table 4.19: Quality of Grandaunts  and Quality Assurance   
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 F % F % F % F % F % F % F % F % 

Strongly 

agree  

18 100 14 77.76 3 16/67 12 66.67 31 100 27 87.1 31 100 23 74.2 

Agree   4 22.22 4 22.22 4 22.22   4 12.9   4 12.9 

Disagree     11 61.11 2 11.11       4 12.9 

Strongly 

agree 

                

Total 18 100 18 100 18 100 18 100 31 100 31 100 31 100 31 100 

 

From Table 4.19 it is evident that both headteachers 100% (n = 18) and teachers, 100% (n 

= 31) strongly that high poverty level affects ECE enrolment rate. This could be due to 

inability of parents to pay fees hence keeping there children at home.   
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Majority of respondents 77.78% (n = 14) headteachers and 87.1% (n = 27) of teachers 

strongly agreed that long distance facilities influence ECE enrolment while both 22.22% 

( n = 40 of headteachers and 12.9% (n = 4) of teachers just agree. This could be attributed 

in the fact that these children are young and could not walk for longer distances. On lack 

of feeding programmes 16.67% (n = 13) of headteachers as well as 100% (n = 31) of 

teachers strongly agree that it Affects ECE enrolment. This could be due to 

developmental age of these learners that make them feel hungry most of the times hence 

will not concentrate for longer times. However, 61.11% (n = 11) of headteachers 

disagree. They could be due to reason that they don’t want low enrolment be attributed as 

weakness on their side. In lack of clear government policy both categories of respondents 

strongly agree that it affects ECE enrolment with 66.67% (n = 12) of headteachers and 

74.2% (n = 23) of teachers. This could be due to the fact that there are no emphases on 

the importance of attending ECE while 22.22% (n = 4) and 12.9% (n = 4) of headteacher 

and teachers respectively just agree. However, 11.11% (n = 2) of headteachers and 12.9% 

(n = 4) of teachers are in agreement that lack of government policy does not affect ECE 

enrolment. This was attributed to the parents’ attitude of ECE towards ECE centre as 

playing places for their children.   
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CHAPTER FIVE 

SUMMARY, RECOMMENDATIONS AND CONCLUSIONS  

5.1. INTRODUCTION  

This chapter presents summary of the findings as obtained in the analysis. The summary 

has then led to the recommendations for further studies, finally it closes with conclusions.  

5.2. Summary of the Findings  

From the findings, it was established that majority of ECE headteachers 58.06% (n= 18) 

had certificate qualification while 41.94% (n =3) were diploma holders in ECE. The 

study also showed that 50% (n = 9) of the headteachers had basic qualification of P1 

grade, those with diploma certificate in ECE were 27.789% (n = 5) while those with 

degree in ECE were 16.67% (n = 3) and master of education had 50% (n = 2). Quality 

assurance and standards officers had 50% (n = 2) of them had diploma in ECE, 25% (n = 

1) had degree and 25% (n = 1) had master of education degree.  

 

However, all the respondents strongly agreed that fee payment was a hindrance to 

children attending ECE centers with 100% (n = 4) of education officers, 100% (n = 18) of 

head teachers and 77.4% (n = 24) of teachers but only 22.65 (n = 7)  just agreed.  

 

In terms of salary 19.35% (n = 6) of teachers were paid between 500.00 and 3,000.00 

33.49% (n = 11) were paid between 3001 and 5001 38.49% (n = 11) were paid between 

5001 and 9000  and only 9.67% (n = 3) were paid over 9,000.00. 

 

In financing of infrastructure the study established the physical facilities were adequate 

with 61.1% (n = 11) of respondents being in agreements. All FBOs and NGOs financed 
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had adequate physical facilities. However, physical facilities were not adequate in 

community financed schools with 77.78% (n = 7) strongly disagreeing. Majority of 

respondents 55.6% (n = 10) of head teachers, 80.6% (n = 25) of teachers and 75% (n=3) 

of education officers agreed that classrooms were  not adequate while 100% (n = 4) of 

education officers and 100% (n = 180 of head teachers and 87.1% (n = 7) of teachers 

were in agreements that toilets were not  adequate while only 12.9% (n = 4) of teachers 

said toilets are adequate. On play materials 100% (n = 18) of head teachers, 22.6% (n = 

7) of teachers and 50% (n = 2) of education officers agree that they were  not adequate 

while 77.4% (n = 21) of teachers rated the existence of play materials as  adequate. 

However, on teaching and learning materials 66.7% (n = 12) of headteachers,  66.7% (n =   

21) of teachers and 75% (n = 3) of education officers agreed that they were adequate. In 

status of learning facilities it was established that 56.6% (n = 10) of classrooms were 

semi permanent while 44.4% (n= 8) were permanent, all toilets 100% (n= 18) were 

permanent and 22.4% (n = 4) of play materials were semi permanent 56% (n = 10) agreed 

that play materials were permanent while 22.2% (n = 4) said they were temporary.  

 

In financial management. Annual ECE budget of the centre;  54.84 % (n = 17) of teachers 

and 50% (n = 9) of headteachers confirmed to be operating with annual budget between 

100,000.00 and 150,000.00, 22.58% (n = 7) of teachers and 16.67% (n = 3) of teachers 

were operating on annual budget between 150,000.00 and 200,000.00 while only 12.9% 

(n = 4) of teachers and 5.55% (n = 1) of head teachers were operating on annual budget 

above 200,000. In head teachers financial management skills 83.33% (n = 15) of head 

teachers had attended refresher course on financial management while only 16.67 (n = 
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30) had not. However, in the duration  of training 50% (n = 9) of headteachers attended 

the training of 9 years ago, 33.33% (n = 60) attended between 5 and 9 years ago while 

16.67% (n = 3) attended the training less than 5 years ago. In auditing of financial records 

77.8% (n= 14) of hadteachers, 75% (n = 3) education officers were in agreement that they 

did not conduct any financial audit at all. 22.2% (n = 4) of headteachers and 25% (n = 1) 

of education officers agreed that there was internal auditing.  

 

The study showed that 88.9% (n = 16) of the money spent on teaching and learning 

materials was between 5,000 and 20,000 while only 11% (n = 2) used between 20,000 

and 50,000.00 on the same. 83.3% (n = 15) of money spent on teacher payment was 

between 100,000.00 and 150,000.00 while 11.1% (n = 2) used over 150,000.00 on 

teacher payments. In purchase of play materials 72.2% (n = 13) spent between 5,000 and 

20,000.00 on this while 27.8% (n = 5) spent between 20,000.00 and 50,000.00 on the 

same in repair of classrooms 55.5% (n = 10) spent between 20,000.00 and 50,000.00, 

33.3% (n = 6) spent between 50,000.00 and 100,000.00 while there were not spending on 

construction of classrooms and toilets.  

 

 In access rate the study showed that 100% (n = 18) of  headteachers and 100% (n = 31) 

of teachers strongly agreed that high  poverty level affects ECE enrolment. Majority of 

respondents 77.78% (n = 14) of headteachers and 87.11 % (n = 27) of teachers strongly 

agreed that long distance facilities influenced enrolment at ECE centres while 22.22% (n 

= 4) of headteachers and 12.9% (n = 4) of teachers just agreed. In lack of feeding 

programmes, 16.67% ( n = 3) of headteachers and 100% (n = 31) of teachers strongly 
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agreed that it affects enrolment in ECE. However, 61.11% (n = 11) of headteachers 

disagreed 66.67% (n = 12) of headteachers and 74.2% (n = 23) of teachers strongly  

agreed that lack of clear government policies affect ECE enrolment, 22.22% (n = 4) of 

headteachers and 12.9%  (n = 4) of teachers just agreed. However, 11.11% (n = 2) of 

headteachers and 12.9% (n = 4) of teachers disagreed that lack of government policy 

influence ECE enrolment.  

 

5.3. Recommendations  

5.3.1  Policy  

1. The government should also come up with guidelines for ECE teachers’ remuneration 

to protect them from being exploited by headteachers and other employers who 

overwork them and pay them meager salaries.  

2. Based on the study findings, the researcher recommends that thorough supervision 

should be conducted in ECE centres to establish the root cause of poor quality 

assurance in ECE this being the foundation of learning to higher levels of education.  

3. The government should step in and provide free and compulsory education starting 

form ECE centres as in the case of primary education or make ECE education 

devolved to county government so that each county government make it free and 

compulsory to ease the poor parents from paying fees making them send their 

children to ECE centres and reduce drop out rate.  

4. There should be sources of auditing in all ECE centres for transparency and 

accountability to ensure that all funds collected from the public give back quality 

services to the community.  
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5. The government should consider allocating more funds to the DQASO to facilitate 

recruitment of more QASOs mobility and capacity development for effective service 

deliver.  

 

5.3.2. Research   

1. The government should consider employment of ECE teachers who are neither here 

nor there  in all cadres of government employees yet a lot of resources are channeled 

to their training.  

2. The headteachers should be taken continuously for refresher Courses for financial 

management to keep their skills at par to help them handle financial matters more 

efficiently and help teachers keep abreast with current curriculum trend.  

3.  

5.4. Conclusions  

In conclusion the study established that most ECE centres are financed by the 

community. This hinders learners’ enrolment since some of these parents could hardly 

afford the required amount. This enhances dropout rate in ECE Centres.  

 

Community financed ECE does not have adequate physical facilitation especially classrooms. 

This proved that quality assurance was being compromised since a number of ECE learners could 

not get access to quality education.  

 

In most of the ECE centers, there is need for auditing as this was lacking. This will ensure that 

parents get value for their money. Headetachers should be made accountable of all the collections 

made.  
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5.5. Suggestions for Further Research  

Based on the study findings, the researcher made the following suggestions for further 

research;  

i. A study be done  to establish influence of auditing on quality assurance on 

ECE centres.  

ii. A study be undertaken to determine influence of physical facilities on quality 

assurance in ECE centres.  

iii. Carry out a study on the effectiveness  of ECE internal quality assurance 

teams and how they impact on ECE academic performance.  
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APPENDICES 

APPENDIX I: QUESTIONNAIRE FOR HEADTEACHERS  

 QUESTIONS  RESPONSES  INSTRUCTIONS  

1.0. BACKGROUND   INDICATE IN FULL  

1.1.  INSTITUTION    

1.2.  DIVISION /ZONE   

1.3.  GENDER Male……………..1 

Female…………...2 

Circle the most 

appropriate  

1.4.  How  long have you   served in 

this station  

_________________ 

_________________ 

Indicate in complete 

years.  

1.5.  What is your highest preferred 

qualification  

P1_________________1 

Diploma____________2 

Degree_____________3 

Masters____________4 

Circle the most 

appropriate Code  

2.0 SOURCE OF FINANCING    

2.1 Does your ECE centre receive any 

funding/financial support  

Yes ___________   [    ] 

No ____________   [    ] 

Tick appropriately if 

NO skip  to 2.5 

2.2.  If YES please date    

2.3 Which is the main source of 

finance? 

MoE__________________1 

Community ____________2 

Faith Based Organization _3 

NGOs ________________4 

Circle the most 

appropriate answer  

2.4.  How much funding was received 

during the following years  

Year  2010 2011 2012 2013 2014 Give accurate number 

Received  
Amo

unt   

     

2.5.  How many children dropped out of 

your ECE Centre in the last 5 

Years  

Year  2010 2011 2012 2013 2014 Give accurate number 

of pupils  
Boys       

Girls       

Total      

 

  



80 
 

 QUESTIONS  RESPONSES  INSTRUCTIONS  

2.6 Do you agree that financial 

support promotes enrolment in 

your ECE Centers  

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

Tick appropriately  

    

2.7

.  

Is fee payment a hindrance to 

children attending ECD Centres  

Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

Tick appropriately  

    

3.0 FINANCING OF INFRASTRUCTURE  

3.1 Indicate your assessment on 

the state of physical facilities 

in your ECE centre  

More adequate………………1 

Adequate…………………….2 

Not adequate…………………..3 

Circle the most 

appropriate answer 

3.2 How would you rate the 

existence of the following  

a. Classroom 

b. Toilets 

c. Seats 

d. Play materials 

e. Teaching and learning 

materials  

 

More adequate  

 

Adequate  

 

Not adequate  

Tick appropriately  

   

3.3 Indicate the status of your 

learning facilities  

a. Classrooms 

b. Toilets 

c. Play Materials 

 

 

Semi permanent  

 

 

Permanent  

 

 

Temporary  

Tick Appropriately  

   

3.4 Does financial support 

received used in improving 

infrastructure  

Strongly 

agree 

Agree Disagree Strongly 

Disagree 

Tick Appropriately  

3.5 Does improved infrastructure 

enhance enrolment in ECE 

centre  

Yes …………………………….1 

No………………………………2 

Circle the Most 

Appropriate Answer  
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 QUESTIONS  RESPONSES  INSTRUCTIONS  

4.0. SCHOOL BUDGET 

4.1 What is your approximate annual 

budget for the ECE centres  

____________________________ Give accurate amount 

in Kshs.  

4.2. Have you ever accessed training in 

financial management  

Yes : ____________________ 

No: _____________________ 

If NO Skip to 4.5 

4.3 If YES when was the last time you 

accessed training in financial 

management?  

< 5 years ago__________________1 

5 – 9 years ago _______________2 

10> years ago_________________5 

Circle the most 

appropriate answer  

4.4.  What was the duration of training 

in financial management? 

___________Days/Weeks/Months/ 

Years 

Specify the units  

4.5. Who conducts auditing of ECE 

centres financial records  

District school auditors________1 

Part time auditors ___________2 

Internal Auditors ___________3 

No auditing _________________4 

Circle the most 

appropriate answer  
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 QUESTIONS  RESPONSES  INSTRUCTIONS  

5.0. ACCESS  RATE  

5.1 To what extent to  you agree that 

the following factors affect ECE 

enrolment in Ugunja  

a. High poverty level 

b. Long distance facilities  

c. Lack of feeding programme 

d. Lack of clear government 

policy on ECE attendance   

 

 

 

Strongly 

agree 

 

 

 

Agree 

 

 

 

Disagree 

 

 

 

Strongly 

disagree 

 

 

Tick appropriately  

    

 

THANK YOU FOR YOUR COOPERATION  
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APPENDIX II: QUESTIONNAIRE FOR THE ECE TEACHERS 

 QUESTIONS  RESPONSES  INSTRUCTIONS  

1.0 INTRODUCTION  

1.1 SCHOOL   

1.2 DIVISION/ZONE   

1.3 GENDER  Male: ………………………………1 

Female………………………….2 

Circle most 

appropriate answer  

1.4 How long have you served in this 

station? 

___________________________ Indicate in complete 

years  

1.5 What is your highest professional 

qualification  

K.C.S.E.(UT)……………………1 

Trained K.C.P.E…………………2 

Certificate ……………………….3 

Diploma…………………………..4 

Degree…………………………..5 

Circle the most 

appropriate  

2.0 SOURCES OF FINANCING 

2.1 Does your ECE centre receive any 

funding/financing support  

Yes………………………………[  ]  

No ………………………………[  ]  

Tick the most 

appropriate if no Skip 

to 2.3 

2.2 If yes, which is the main source of 

funding  

MoE……………………………1 

Community ……………………..2 

Faith Based Organization ……….3 

NGO…………………………..4 

Circle the most 

appropriate answer  

2.3 Do you agree that financial support 

promotes enrolment in your ECE 

centre  

Strongly 

agree 

Agree Disagree Strongly 

Disagree  

 

    

2.4 What is the range of your monthly 

pay  

500 – 3000………………………….1 

3001 – 5000……………………… 2 

5001 – 9000………………………..3 

Over 9000………………………….4 

Circle the most 

appropriate code  

2.5 Does your school charge fee per 

child  

Yes …………………………[   ] 

No ………………………….[   ]  

Tick the most 

appropriate If No skip 

to 2.7 

2.6 Is fee payment a hindrance in 

children attending ECE centre  

Strongly 

agree 

Agree Disagree Strongly 

Agree 

Tick appropriate 

answer  
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THANK YOU FOR YOUR COOPERATION   

3.0 FINANCING OF INFRASTRUCTURE   

3.1 Is the size of classroom adequate 

for the number of children per sq. 

meter for one child?  

Yes ………………………………..[    ] 

No ……………………………….[   ] 

Tick appropriately  

3.2 Do you agree that the funds 

received re adequately used in the 

schools?  

  

Strongly  

Agree 

Agree Disagree Strongly 

Disagree 

    

3.3 How would you rate the existence 

of the following  

a. Classrooms 

b. Toilets 

c. Seats 

d. Teaching and learning 

materials  

  

More 

than 

adequate  

Adequate  Not adequate  

   

3.4 Has funding improved enrolment in 

ECE Centres?  

  

Strongly 

agree 

Agree Disagree Strongly 

Disagree 

 

4.0 SCHOOL BUDGET  

4.1 What is your approximate annual 

budget for ECE Centres  

  Give appropriate 

amount in Kshs.  

4.2 Who conducts auditing of ECE 

centre financial records  

District school auditors ……………..1 

Part time Auditors ………………..2 

Internal Auditors …………………..3 

No auditing ……………………….4 

Circle the most 

appropriate  code  

4.4 Do you agree that funds received 

was spent on the following  

a. Teachers payments  

b. Building Classrooms  

c. Construction of  toilets  

d. H/T  pocket money 

e. Teaching programs  

Strongly 

agree 

Agree Disagree Strongly 

Disagree  
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APPENDIX III: OBSERVATION SCHEDULE FOR ECE CENTRES 

 QUESTIONS  RESPONSES  INSTRUCTIONS  

1.0 BACKGROUND  

1.1 SCHOOL   

1.2 DIVISION/ZONE   

1.3 Type of ECE Public  ……………………………1 

Private ……………………………..2 

Circle most 

appropriate answer  

2.0 OBSERVATION 

2/1 Classrooms  Permanent……………………1 

Semi permanent……………………2 

Temporary…………………………3 

Circle appropriate 

answer  

2.2 Type of building   Classroom ……………………1 

Hall……………………….2 

Church……………………..3 

Tick appropriately  

2.3 Ventilation and Lighting  Adequate  Poor Very Poor  Tick appropriately  

2.4 Is the size of classroom adequate 

for  the number of  children per sq 

meter  

Yes ……………………………….[     

]  

No ………………………………[     ]  

 

2.5 Number of classrooms  …………………………………..  

2.6 Type of furniture   Chairs and tables ………………..1 

Forms ………………………….2 

Desks ………………………..3 

 

2.7 Is the furniture appropriate size for 

children  

Yes ………………………..1 

No ……………………….2 

 

2.8 If yes is the furniture adequate? Yes ………………………..1 

No ……………………….2 

 

2.9 Are toilets available?  Yes ………………………..[   ]   

No ……………………….[   ]   

 

2.10 If yes, what type of toilets? Pit latrine                 Flash latrine   

2.11 Separate toilet for boys and  girls  Yes ………………………..1 

No ……………………….2 

 

2.12 Is the compound safe for the 

safety of children  

Yes ………………………..1 

No ……………………….2 

 

2.13 If yes which outdoor equipment 

play material are available for 

children to use?  

 Indicate in full  

2.14 Are teaching /learning materials 

available  

Yes ………………………..1 

No ……………………….2 

 

2.15 If yes are they adequately  

displayed according to the career 

of interests  

Yes ………………………..1 

No ……………………….2 

 

2.16 Are learning materials displayed 

at the level of the children  

Yes ………………………..1 

No ……………………….2 
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APPENDIX IV: QUESTIONNIARE FOR EDUCATIONAL OFFICIALS 

 (DQASO, DICECE & DEO) 

 QUESTIONS  RESPONSES  INSTRUCTIONS  

1.0 BACKGROUND  

1.1 SUB COUNTY    

1.2 GENDER  Male……………………………….1 

Female……………………………2 

Circle most 

appropriate code  

1.3 Official designation in relation to 

ECE  

 Indicate in full  

1.4 What is your highest professional 

qualification  

Diploma……………………1 

Degree….……………………2 

Masters…………………………3 

Circle appropriate 

answer  

2,0 SOURCES OF FINANCE 

2.1 Do  ECE  centres  in your area 

receive any funding/financial 

support.? 

Yes……………………………1 

No……………………………..2 

If no skip to  2.5 

2.2 If yes which is the main source of 

financial funding?  

MOE…………………….1 

Community ……………….2 

Faith based organization ………….3 

NGOs …………………………….4 

Circle Most 

appropriate 

2.3 Do you agree that financial 

support promotes enrolment in 

ECE centres in Ugunja sub 

county? 

Strongly 

agree 

Agree Disagree Strongly 

disagree 

 

2.4 Is fee payment a hindrance to 

children attending ECE centres  

Strongly 

agree  

Agree Disagree Strongly 

Disagree  
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3.0 FINANCING OF INFRASTRUCTURE   

3.1 Indicate your assessment on the 

state of physical facilities in your 

ECE centres   

More than 

adequate  

Adequate  Not Adequate  Tick appropriately  

3.2 How would you rate the existence 

of the following in ECE centres in 

Ugunja Sub County? 

a. Classrooms 

b. Toilets 

c. Seats 

d. Play materials 

e. Teaching learning materials.   

 

More than 

adequate  

 

Adequate  

 

Not adequate  

Tick appropriately  

   

3.3 Indicate your assessment on the 

state of physical facilities in most 

ECE  centres in your area  

a. Classrooms 

b. Toilets 

c. Play materials  

 

 

 

Tick correctly  

Permanent   Semi 

permanent  

Temporary  

   

3.4 Does financial support received 

used to improve infrastructure  

  

Strongly 

agree 

Agree Disagree Strongly 

Disagree 

 

3.5 Does improved infrastructure 

enhance enrolment in ECE centres 

in Ugunja sub county?  

 Yes …………………….1 

No ………………………..2 

Circle the most 

appropriate code  
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THANK YOU FOR YOUR COOPERATION 

  

4.0 BUDGET   

4.1 Who conducts auditing of ECE 

centres financial records  

District School auditors ………1. 

Internal Auditors ………………2 

Part time Auditors ………………3 

No auditing ………………….4 

 

Tick correctly  

4.2 Which is the perception of 

stakeholders on the implementation 

of funding /financing ECE centres  

a. Funding has been well 

implemented  

b. Funding has been disbursed in 

time  

c. Funds have been well utilized  

d. Funding has improved 

enrolment.  

  

Strongly 

agree 

Agree Disagree Strongly 

Disagree 
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APPENDIX V: AUTHORIZATION FROM THE UNIVERSITY  
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APPENDIX VI: RESEARCH PERMIT FROM NACOSTI  
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