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ABSTRACT

Militants from Somalia have created insecurity imamu West which has caused
serious damage to learning. They attacked anddkitteen who were bread
winners leaving women and children economicallyadi@ntaged which in turn
affected pupils participation in education. Sevdeahilies were displaced and
schools closed for several weeks.The focus of tasearch was to determine
influence of insecurity on pupils’ participation primary education in Lamu
West Sub-Couty. The research was guided by thewalg objectives: To
determine the influence of acts of violence on [®ugarticipation, to establish
the influence of loss of parents on pupils’ pap@tion, to determine the influence
of physical displacement of parents or guardiangwpils’ participation and to
establish the influence of attack of schools bymists on pupils’ participation.
The study adopted the Bush and Saltarelli (1998)fawes of education theory of
education. This was a descriptive survey resedrahtargeted the 8 primary that
were affected by insecurity in Lamu West, 78 hesathers, 162 teachers and
2250 pupils. Purposive sampling was used to giek& principals, 16 teachers
and 225 pupils were selected using simple randanpkag. Data was collected
using questionnaires. The data was analyzed byulasiltg percentages,
frequencies and presented using frequency tables sfudy established that acts
of violence decreases enrolment; loss of parergatively affected attendance;
physical displacement of parents decreased prometinal attack of schools by
arsonists decreased retention rates. From therobssaveral recommendations
were made; The role of government in providing séguo its citizens should
improve. Government must guarantee security to leaod.amu West and ensure
access to education is not negatively affectednsgdurity. The national and
county governments should come to the rescue ofspuo are orphaned as a
result of insecurity. They should provide bursate€nable them continue with
their education. Temporary schools should be coastd in IDP camps to enable
the displaced children to continue with their ediora while at the camps.
Prioritizing education for displaced children shbutherefore be part of
emergency interventions. Displaced pupils shouldb®oforced to repeat a class
when joining a new school. This allows them to cumd from where they left.
Pupils should undergo psychological counseling.ggstions for further studies
included; study on influence of insecurity on bdgsls’ participation in primary
school education, study on influence of insecuitypupils’ performance, replica
of the study should be carried out in other areas.
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CHAPTER ONE

INTRODUCTION
1.1Background to the study
Education is critical for all children, but it issgecially urgent fothe tens of
millions of children affected by emergencies, beytrman made or natural
disasters UNESCO (2003). Education is a right bearticulated in humerous
international treaties and declarations, such &s UWhiversal Declaration on
Human Rights (1948) and the Convention on the Rigiitthe Child (1981). In
addition, education is an enabling right: gainimgl aitilizing the knowledge and
skills that a basic education affords permit thereise of other fundamental
rights. In emergencies, increased assistance amuvative programmes offer
opportunities to build back better education systemd improve the quality of

and access to education.

Security is one of the basic needs; it can be ssea basic value in western
societies (Niemela, 2000) where more and more mystare developed to
guarantee security. Security is a highly valuedl,gadich may be difficult to
reach because of different threats, risk in penstives, and in near and global
environments. According to UNESCO Global MonitoriRgport (2011), violent,
that is, is one of the greatest development chgdlerfacing the international

community (UNESCO, 2011) beyond the immediate huméfering it causes, it



is a source of poverty, inequality and economigrsaéion. This affects pupils’

participation a great deal leading to pupils stgyiome.

Current patterns of violence with armed partiesvabt targeting children and
schools are destroying opportunities for educatimm what may be an
unprecedented scale (World Bank, 2005). The condbieféect of attacks on
children, the fear, insecurity and trauma experenioy people living in conflict
zones, and damage inflicted on schools is holdiagkbprogress on all the
education for all goals. In conflict situations, cgety of everyone is
compromised. Conflict leads to destruction of eviaget of life already put in

place.

In Middle East countries such as Iran and Palestoes has been on attacks on
educators as well as how war can stop children fgetting an education
(O’Malley, 2007). For example, in countries like ghfanistan and Palestine
statistic has recounted number of teachers kilged sesult of violent conflict and
abductions (Human Right Watch, 2006). In Northemmekica and Europe the
interest in school and insecurity has mostly beeected at war-torn countries
like Afghanistan. Colombia, Democratic Republic@ngo, Sudan and Iraqg, in
these countries O’Malley writes “schools, placest tthould be safe for children,
have increasingly become the prime target of attackarmed parties” (2007).

The influence of insecurity on education can bkdahto insecurity in two major



ways, education can be studied to understand isnpal influence to “redress
global security threats or alternatively, to untlamd the impact of the new

security threats on education” (Williams, 2000)

War and conflict largely destroy and damage schoatsl educational
infrastructure. According to Amisi (1997) Statelapke in Somalia for example
coupled with targeted attacks on educational itfuature brought the country’s
educational system onto its knees. According tooldicand Triplehorn (2009),
Chechen Schools have been bombed during class becasise they are deemed
to be sheltering military targets and grenades hmsaen thrown into classrooms.
More than two thirds of primary and secondary stheachers were killed or

displaced as a result of the Rwandan genocide (Bndk2005).

Insecurity has a bearing on the ability of studetdsenroll for education
(Republic of Kenya, 2005). Lack of security exaetels school dropout rates,
repetition and results in waste. According to Ch¢gel4), acts of violence
influence pupils’ participation in education to &ry high extent. Pupils are
discontinued, not enrolled or absented from sclohe to insecurity related
issues. When perpetrators of conflict occupy sahoblalmost always leads to
destruction of the school’s physical facilities.ig boncurs with Sommers (2002),

who indicates that during conflict, schools areepftdestroyed, teachers and



educational personnel are often unavailable, spestaf teaching materials occur

and insecurity limits the possibility of studentsattend classes

According to Sommers (2002), schools are co-optedther uses during times of
insecurity, they may be occupied by armed forcdslenn other cases they may
be used as temporary shelters for displaced pédpmepractice of using schools
to house displaced persons deprived both host caontynand displaced

community children of their access to education arate so the overstretched
facilities are destroyed. In addition, the schoats unable to raise money to
reconstruct the facilities, thus learning is crggpl When schools are destroyed,
and children have to travel long and possibly demge distances to attend the
nearest functioning facility, girls are more likely stay at home (Nicolai and

Triplehorn, 2009).

Seitz (2004) identified three different levels up@nich violent conflict can effect
education. Firstly, it affects children directlydligh the loss of relatives, physical
violence, and rape, need to leave home, etc. Sggahd damage caused by war
can have a direct affect on the possibility of rtiag school, in terms of the
danger to get there, and also the economic situatimht no longer allow for
children to pay for schooling (Davies, 2004). Thirceducational infrastructure
and institutions become targets and destroyed—edtbedentally or for political

reasons. Schools can also be occupied and useases tor warring factions. All



these factors suggest that there is a need forgenuresponse to the impact of

war and conflict on the education of future gerieret.

On 15 June 2014 at least 48 people were killedhm might when suspected Al-
Shabaab militants from Somalia stormed into a Kangaastal town and
launched a major assault on police station hotal$ @estaurant government
offices, financial institutions and population censt 50 heavily —armed gunmen
drove into the town of Mpeketoni, Kashmira (201®n 16 June, 2014, the
following day ten more people were Kkilled in theglti On 17 June, 2014,
assailants set fire to houses in villages of Majemland Poromokoni at least 15
people were killed in the overnight attacked asy thvent door-to door pulling
people out of their homes and selectively killingnmand sparing women and
children this leaving the death toll of over 60 pleo( Daily Mail, 17" June,
2014). This led to school closure, property desidpynfrastructure damaged, loss
of lives and formal learning temporarily stops. Tikgue of pupils’ participation
in education comes in handy in assessing the indeieof insecurity. This
research will therefore, debate the issues of pupirticipation in education

based on influence of insecurity in Lamu West Dastr

1.2 Statement of the problem
Pupils’ participation in primary education is anpantant priority for any country

and it remains a very basic right that each andyeghild needs to get. The



Kenya government policy to achieve Universal Priyraducation (UPE) by 2015
has to be seen within developments in the widermattional context.

However, serious challenges such as insecurity hdezleviled the
implementation of the FPE policy despite the Keaygdvernment efforts towards
the realization of Education For All (EFA). In simdg the participation levels of
education in Lamu West Sub County, this study itigated the influence of
insecurity on pupils’ participation in primary ediion with regard to enrollment,

attendance, promotion and retention.

1.3 Purpose of the study
The purpose of the study was to investigate theente of insecurity on pupils’
participation in primary school education in Lamue$V Sub-County, Lamu

County, Kenya.

1.4 Objectives of the study
The study was guided by the following objectives.
i.  To determine the influence of acts of violence opifs’ participation in
primary school education in Lamu West Sub-county.
ii. To establish the influence of loss of parents opilpuparticipation in

primary school education in Lamu West Sub-county.



iii. To determine the influence of physical displacementparents or
guardians on pupils’ participation in primary scheducation in Lamu
West Sub-county.

iv. To establish the influence of attack of schoolsaogonists on pupils’

participation in primary school education in Lam@e$/Sub-county.

1.5 Research questions
The study sought to answer the following questions:
i.  How do acts of violence influence pupil’s partidipa in primary
school education in Lamu West Sub-County?
ii.  To what extent does loss of parents influence pupdrticipation
in primary school education in Lamu West Sub-Cofnty
iii. How does physical displacement of parents and g¢aesd
influence pupils’ participation in primary schoobtweation in
Lamu West Sub-County?
iv. ~How do attacks on schools by arsonists influencepilgu
participation in primary school education in Lamue$V Sub-

County?

1.6 Significance of the study
The findings of this study might be useful to edigra stakeholders including

ministry of education, teachers, parents, educaadministrators and emergency



related organizations in Lamu West Sub County bysueng the influence of
insecurity to participation in primary educationtire area. Teachers, parents and
education officers might be informed on importagpects which can be put in
place or can be practiced to reduce the influerfcéensecurity on education
dissemination process in such schools. Emergenatedeorganizations, might be
informed on effective plans on how to respond tchssituations of insecurity, in

a speedy way to reduce the damage on the educystem.

These findings can be compared to those of otihatas regions and influence
critical decisions that might improve participatiam education. The findings
might also be used to inform the government on hwsecurity causes harm to
school going children so that they can find a fagt$olution to security issues.

This can in turn be used in peace campaigns ineitien.

1.7 Limitations of the study

Lamu West was an insecure area posed securityt ttrdhe researcher during
data collection. The researcher got assistancefgroh from security personnel.
It was not possible to control the attitude andifgs of the respondents during
the study due to fear of victimization on religipusthnicity and political
repercussions. To mitigate this potential bias tesearcher assured the
respondents of their privacy and confidentiality itecrease the accuracy of

finding.



1.8 Delimitations of the study

The study area was limited to Lamu West in Lamu r@p@and concentrated on
areas largely affected by insecurity. The studyeced public primary schools in
Lamu West District in Lamu County. The study wasifed to public primary

schools despite Lamu West having both public andf# primary schools.

1.9 Assumptions of the study
The study assumed that:
I. there was security in schools during the study,
il. schools faced cases of insecurity frequently and
iii. all the respondents were within reach in the schaold sub county

education office.

1.10 Definitions of operational terms

Accessto education refers to enrolment of pupils intonary school.
Displacementrefers the state of being forced out of one’s ddmi&s a result of
violent attacks

Pupil Enrolment refers to number of pupils registered in a primsoiyool.
Insecurity refers to the state; actual or perceived of feelimgatened as a result
of looming or actual attacks.

Pupil Participation refers toretaining enrolled pupils into a primary schooliunt

completion of education cycle, that is, from class to class eight.



Pupil Promotion refers to the advancement from one class to the hgyxa pupil.
Pupils’ attendance refers to the aspects of pupils coming daily thost after
being enrolled in the school.

Pupil Retention refers toability to keep a pupil in an educational institutiin

order to participate in its education process.

1.11 Organization of the study

This study was organized into five chapters, chapiee contained the
background of the study, statement of the problgorpose of the study,
objectives of the study, research questions, sgamte of the study, limitation
and delimitation of the study, basic assumptiond definition of significant
terms. Chapter two comprised of reviewed relatddrdture in the study,
summary of reviewed related literature, theoretitamework and conceptual
frame work. Chapter three included the researchhogetiogy to be used in
carrying out the research, it consist of resedesign, target population, sample
size and sampling techniques, research instrumesligbility and validity of
instruments, data collection and data analysisquhoes. Chapter four contained
data analysis and interpretation and discussionewdhiapter five comprised of
the summary of study findings, conclusions, recomagon of the study and

suggestion of the study.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1 Introduction

This chapter presented review of literature relatedthe study involving
examining documents such as books, magazines,gisuamd dissertations that
have a bearing on the study being concluded. Threpteh covers; Global
overview of insecurity and participation, acts ofolence and pupils’
participation, loss of parents and pupils’ papition, physical displacement and
pupils’ participation and arsonist attack on sceoahd pupils’ participation. It
also has the summary of the gaps to be filled, tkie®retical framework and

conceptual framework.

2.2 An Overview of insecurity on Pupil participation in Primary Education
Global education target set by the UN MDGs haveused the majority of
attention and investment on making sure that mdrédren could access
education, while dramatic increase have been matieeinumber of children and
youth going to school worldwide. It is clear thabtfew of these students are
learning in Zambia and Malawi fewer than one inrfguate six students have
basic literacy skills, while in Pakistan more thawo-thirds grade three student
could not form a sentence Urdu (Nkumba and KanyliRa8; 2003; Daset at
2006).Furthermore, recent data from several comglet primary cycle. In the

worldwide push to get every child into school.

11



Far less attention has been paid to the qualityaif education something recent

EFA-GMR reports have highlighted.

Issues of education access and participation haweirted world forum and
conferences on education is a basic human righic&n is one of the most
effective ways to reduce poverty. Whereas the riegorovide education is all
those eligible to get it remain a fundamental regaent to a communities and
governments. It is reported that 67 million chilidrgere out of school globally in
2009, in sub-Sahara Africa. The number of out dfost children was about 30
million while Kenya had about 1.059 million childreut of school (fact sheet,

2011)

Children in countries affected by or emerging fraonflict required learning

opportunities and psychosocial support that an &tlut can provide. Children do
not entre the classroom as equal, and emergenaibsas terror attacks, conflicts
and disaster create inequality that must be coresidehen developing policies to
improve pupils, access to education. In these stnfmpils’ participation to

education can help bridge the gap from survivinthtoving. Research has shown
that the mare perception of” learning well” by chén attending primary school
in these most difficult context has given them hégethe future and a sense of

self-confidence.(Winthrop.2009).

12



Emergencies, especially post-crisis recovery sdaonathave the potential to
provide a window of opportunity to improve the caléaccess to education, post-
crisis curriculum reform can be a means of changingtent that may have
contributed to the crisis and education systenmaree open to reform that could

greatly increase levels of learning attainments.

During insecurity, education for children and tloath is affected and interrupted
both in the short and long run (Kraelti, 2001). I&iare the worst hit in
communities where insecurity is widespread, usuaigause they are more
susceptible and are under attack by rapists, béss fall prey as they are
abducted and forcefully made to join the warringugps. As a result, parents
prefer to keep their children at home rather themdsthem to school where they

are susceptible to such insecurity.

2.3 Influence of acts of violence on pupils’ partipation in primary schools
After the breakup of the former Soviet Union, newlgependent Tajikistan was
embroiled in a violent six year civil war from 199298.In the poorest of all
post-Soviet state , the civil war created disruptemd insecurity in previously
relatively strong education system. Declining emt rates coincided with the
civil war period. which began to return in pre-dastf level after 1998
(Shemyakina, 2006) Within these regions (Shemyakifa6) reports that within

these regions” assassinations, hostages-takings,ramurders and robberies

13



during the daylight became common” she conductepession analysis that

shows that conflict had a negative impact on tiwstenrolment.

Several studies have examined the quantitative e¢mpfconflict on education
cross country quantitative analysis show that statecivil war experience a
decline in enrolment by between 1.6-3.3% which mseandecline of 64000
students for a country with a normally enrolled plagion of 4million. (Lai and

Thyme 2007).In a study on the hardest-hit citiesGermany in World War II.

Akbulut-Yuksel (2009) finds that children who wesehool aged during this
period attained 0.4 fewer average years of schgo#ind those in the most

bombed cities completed fewer years.

Acts of violence in Samburu as a result of intangtltonflicts greatly affects the
participation of girls in primary schools as mogttbem are absented from
schools during the conflicts, while others arecktal on their way to schools by
perpetrators (Chege, 2014). Teachers and headersaafe also attacked and this

causes abseentism. In return it led to low enrotrrethe area.

2.4 Influence of loss of parents on pupils’ partigation in primary schools
Insecurity and conflict are important reasons fon4attendance in the north and
northeast of Uganda, where more-than 20 years mkdrconflict have had a

devastating impact on education. It has led toatbatuction, killing, sexual abuse,
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displacement and psycho-social and physical vietwmn of children and
communities. The Lord’s Resistance Army (LRA) hascéd children to become
armed fighters. It is estimated that 30,000 to 60,6hildren were connected to
the fighting forces, constituting almost 90 per tcaf the LRA’s soldiers
(UNICEF, 2014). Recruits are inducted through raas villages, with some
children as young as eight forced to become sadieeople seek security in
internally displaced peoples’ camps. Approximatkel§ million Ugandans — half
of them children — have fled to these squalid aner@owded camps (de Kemp

and Eilor, 2008)

As part of former Yugoslavia residents of Bosnia &terzegovina had the right
to eight year of free primary education, widespremaplementation of
compulsory education make primary completion “aity universal’(Sweeb,
2009) The outbreak of the Bosnia war and signifiegffects on the educational
system, both in terms of human infrastructure eashiers were a scarce resource
during the conflict and mass migration affectedostlattendance (Sweeb, 2009)
In the eastern part of Turkey, a civil war betwd@emkish government forces and
Kurdish separatists took place in the 1980sand 49%@ period from 1992-1999
was the most violent with more than 1000 battlatesl death per year. UNESCO
report that Patti Karkeran Kurdistan (PKK) saw sihas a legitimate target

because they reviewed as a tool by the Turkishmpovent which had banned the

15



use of Kurdish language in schools. UNESCO 201®) 1Bis explains by the

larger number of in persons in Kurdish of who neatéended school.

2.5 Influence of physical displacement of parentsnopupils’ participation in
primary schools

Practical proof suggests that IDPs move as a direstlt of fighting, land
confiscate ion, massacre, and fear of forced reunant into the armed groups,
death threats, death of family or community memparsl other fear-inducing
elements of conflict (Kirchoff & Ib"a™nez, 2002)DPs face obstacles to social
and economic integration in receptor locationsjuiding psychological trauma,
reduced social capital, family disintegration, idiity finding employment, and
loss of assets. Kirchhoff and Ib’anez  (200Bpvs that 83 percent of
landowners in their study were forced to abandorirthand without

compensation.

The particular challenges of forced displacemengigest that IDPs are a highly
vulnerable group requiring special attention inesrth successfully integrate into
the larger community. Displaced children are &t 0§ losing out on education
when the receptor communities are not ready tayrate them in their schools
(Buckland, 2005). physical displacements have dmnited to unsuccessful
integration of the internally displaced populatian® their communities as the

disruption to normal life and insecurity inherent displacement camps harm
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students’ physical, intellectual, psychologicalltexal and social development

with long term consequences to their welfare (Kidrig013)

According to Siele (2014), cattle rustling negadiyvaffect promotion because
pupils fail examinations. He indicates that higteraf absenteeism associated to
cattle rustling is a factor which affects promotidiis result mimics the work of
Preston (1988) who asserted that formal educasia@eeply compromised by the
social upheaval associated with conflict like war cattle rustling. Poor
performance due to lack of syllabus coverage is al$iindrance to promotion
(Siele, 2014). He also asserts that changes imalsmed economic roles within the
family, disruption to community and family life, ysho-social distress and family
separation as contributed by cattle rustling is al$actor which affect promotion.
The same sentiments were also shared by Milu, |ef2040) who noted that
promotion rates in Kenya are low from pupils whomeo from households
affected by conflict like wars and cattle rustliogmpared to those from peaceful
areas. This low promotion rate negatively affebts policy of FPE which sought

to promote access to primary education.

2.6 Influence of attack on schools by arsonists guupils’ participation in
primary schools
Attacks on schools are classified under war crirselpols and learning spaces

are more often than not explicitly targeted by péngtors of armed conflict. In
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Education under Attack, a report by the UNESCO catlan has been attacked in
over 30 countries in the world over a period okthyears. Afghanistan is ranked
highest of these countries with a dramatic incrdasattacks on schools from
slightly over 200 in the year 2007 to a whoopin@ Y2008 (UNESCO, 2011).
War and conflict largely destroy and damage schoatsl educational
infrastructure. Attacks on schools negatively affetention of pupils as they fear

for their lives.

Pupils’ retention rate is measured as the ratehathwpupils remain in a learning
institution, in relation to the required amounttohe they should spend in the
learning system. According to Siele (2014), cattlstling influences retention
rates among the student fraternity as male stugemshe community in cattle
rustling activities. He also asserts that, poofgeerance due to lack of syllabus
coverage, lack of concentration due to fear of dpaittacked as they are in school
and death of parents influences retention. Thasgsnilar finding to Kratli (2000)
on why formal education cannot fit in the nomadastoralists’ way of life. The
lack of fees is attributed to the economic depenéemn pastoralism, which is
used to raise fees for children. Bennel and Sayeditad by Gachoki (2007)
stated that school based factors contributed toré&ention of learners in Uganda

more than anything else.
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2.7 Summary of reviewed literature

According to World Bank (2010), many children arat of school due to
insecurity. The children are unable to access dshdoe to ongoing fighting.
(Shemyakina, 2006) assert that insecurity has aativeg impact on pupils’
participation in the affected areas. According tele (2014), cattle rustling
negatively affect promotion because pupils failreketions. He also asserts that
poor performance due to lack of syllabus coveragealso a hindrance to
promotion. Bennel and Sayed as cited by Gachold{p6tated that school based
factors contributed to low retention of learnersUganda more than anything
else. So far no study has been done on the influefidnsecurity on pupils’
participation in primary school education in Lamwe$V District, Lamu County,

Kenya, thus there is need to delve into this area.

2.8 Theoretical framework

This study adopted the Bush and Saltarelli (1998) faces of education theory
of education. This theory describes the two veffedint faces of education. The
negative face shows itself in the uneven distrdoutof education to create or
preserve privilege, the use of education as a weapaultural repression, and
the production or doctoring of textbooks to promiotelerance. The positive face
goes beyond the provision of education for peaagnammes, reflecting the
cumulative benefits of the provision of good quaétiucation. These include the

conflict-dampening impact of educational opportynihe promotion of linguistic
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tolerance, the nurturing of ethnic tolerance, dval‘tlisarming’ of history. While
Bush and Saltarelli (1998) recognized the valupezce education, they stressed
that it was only one of many educational measueesied in the midst of ethnic
hatred. Curriculum packages that promote tolerdwacklittle impact if they were

delivered within educational structures that aredamentally intolerant.

Peace education could not succeed without measarésckle the destructive
educational practices that fuel hostility, and dtddae seen as one part of a wider
peace building education approach. Peace buildilugation is a process rather
than a product, long-term rather than short-terefyimg on local, rather than
external, inputs and resources, seeking to crggtertunities rather than impose
solutions. The strength of this theory is that gmn of education in conflict area
can serve to bring about restoration and build Hmetker while on the other hand
its weakness is that this theory can discourageigiom of education during
conflict for fear of education fuelling conflict the education system is a biased

one in terms of language and curriculum.
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2.9 Conceptual framework

Figure 2.1 Conceptual framework :Relationship betwen insecurity and

pupils’ participation.

Attacks on
schools

Physical
displacement of
parents

—

Loss of parents

Pupil participation in
primary education

A 4

Pupils’ participation

e Enrolment
e Attendance
* Promotion
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Figure 2.1 shows that in order to improve pupilgrtipation in education,
brought about by loss of lives of parents, attatlschools, physical displacement
of parents and acts of violence which are the ieddpnt variables, proper
management of insecurity and conducive teachinglaarching environment is

needed. This resulted to improved enrolment in slsh@ttendance, promotion

from class to class and retention.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter explained the research methodologyd usecarrying out the
research. It highlights the research design, targptilation, sample and sampling
procedure, research instruments, reliability ankiditg of the instruments, data

collection and data analysis procedures.

3.2 Study design

Research design is a framework of planning and wcinty research (Sapsford,
2006). The study employed a descriptive surveyaresedesign. This is because
the descriptive survey design helped to deternhiedrequency of occurrences of
the phenomenon and discover whether or not reksitips exist between the
variables. The descriptive survey design the rebear adopted was cross-
sectional approach. This is because cross-sectppabach is useful in obtaining
an overall picture as it stands at the time ofdfuely. Cross-sectional surveys are
primarily used to gather information concerningiuwdbals’ opinions, beliefs,
perceptions, or practices (Creswell, 2008). Cres$ienal studies are
comparatively cheap to undertake and easy to amdKkmmar, 2005). The units
of analysis included the respondents; pupils, teacland Head teachers. The
dependent variable is participation in primary edionn while the independent

variable is the influence of insecurity.
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3.4 Target population

Population is a group of individuals who have omenwre characteristics in

common that are of interest to the researcher (BedtKahn, 1989). Target

population as a large group from which a sampleufaijon is selected (Lokesh,

1988). The target population for this researchudetl 78 public primary schools

in Lamu West Sub-county, 78 Head teachers, 16Zetaseven and eight class

teachers and 2,250 class seven and eight pupitstire selected schools.

3.5 Sample size and sampling procedures.

Sampling is the process of collecting a numbemaividuals or objects from a
population such that the selected group contaiemehts representative of the
characteristics found in the entire group (Orodh&d@mbo 2002). A sample size
of 10% would effectively represent the entire papioh even if the findings were
generalized provided that the sample is evenlyribdiged and homologous in
nature Mugenda and Mugenda (2008). The random sagnplethod was used to
select 8 head teachers, 16 teachers and 225 puipide 3.1 shows the study

sample size.
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Table 3.1: Study sample size

Category Sample size
Schools 8
Head teachers 8
Teachers 16
Pupils 225
Total 257

3.6 Research instruments

The study used questionnaires as instruments fer stidy. Questionnaires
contained a set of written questions which theaadpnts fill without guidance or
scrutiny of the researcher. The questionnairesetauged in this research are in
three categories; one for the head teachers, tesaahd the other for the pupils.
The questionnaires consisted of five sections.i@e& aims at eliciting general
information about the pupil’'s age, gender and bemkgd. Section B consists of
guestions about influence of acts of violence auogilp enrolments in primary
schools. Section C consists of questions aboutentte of loss of parents’ lives
and pupils’ attendance in primary schools. Secbhooonsists of questions about
influence of physical displacement of parents aodilp’ promotion in primary
schools. Section E consists of questions aboutienfte of attack of schools by

arsonists and retention in primary schools.
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3.7 Instrument validity.

Validity is concerned with the question of whethghat the researcher is
measuring is what was intended to be measured @xaeh1996). Content
validity refers to the extent to which differergnts in the assessment measure the
trait or phenomenon they were meant to. High l@fetontent validity indicates
that test items accurately reflect the trait benmgpsured. As a way of improving
content validity, questionnaires to assess padimp will be included. The
researcher’s supervisors helped to assess theptaheeinstruments measured in
order to determine the set of items accuratelyesgnts the items under study.

The recommendation of the supervisors enhancedalidsty of the instruments.

3.8 Instrument reliability.

According to Streiner and Norman (1996), reliapibf an instrument reflects its
stability and consistency within a given contekisldefined as a characteristic of
an instrument that reflects the degree to whichribBument provokes consistent
responses. Reliability in the research is influginiog random error. Random error
is the deviation from a true measurement due toofacthat have not been
effectively addressed by the researcher. To testelability of the questionnaire
the researcher selected subjects through simplonarsampling and assigned

them to different groups which yielded differenpeated readings.
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The Test- retest method was used to test for trabildy of the instruments used
in the study by implementing the measurement instnt (questionnaire) at two
separate times for each subject. The two sets edtounnaires were compared to
see consistency in answering the questions. Saaitebe correlated using the
Pearson Product Moment formula. A correlation doefiht of between 0.7 to 1 is
considered reliable according to (Mugenda & Mugend@03). The r value

computed was 0.81 hence the research instrumenésral@able.

3.9 Data collection procedure

A permit for data collection was obtained from aal Commission for Science,
Technology and Innovation. Thereafter the Lamu smity education officer
was contacted to give an introductory letter toostinead teachers and the people
involved. The head teachers of the schools padiicig in the study were
contacted to inform them of the study and makerpaivangements to see their
class teachers. The researcher self-administeredytlestionnaires to the head

teachers, teachers and pupils.

3.10 Data analysis techniques

According to Mugenda and Mugenda (2003), data amalyrefers to

categorization, ordering and summarizing of dataltain answers to research
guestions. Gay (1996), states that the most commethod of reporting a

descriptive survey research is by developing fraqudistributions, calculating
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percentages and tabulating them appropriately. fipgse statistics was used
because where there is massive data it needs dedmeibed in terms of general
trends, tabulating and presenting the data in gcafdrmats. The researcher
analyzed the quantitative data with the use of SE&$&istical Package for Social
Sciences). Data was coded and entered into the emp-requency distribution
was developed, tabulated and percentages calcudatentdingly. The researcher

then used frequency tables to present data.

3.11 Ethical considerations

The study observed the following ethical considerst consent, all participants
had to give their consent after the researchera@xghe purpose of the study.
This was in line with the requirement of the studybe voluntary participation.
The participants were also informed about theihtsgto withdraw consent of
participation at any time without a penalty. In gida, the researcher assured the
respondent that the information collected to bet kemfidential and will not be
disclosed. The researcher did not require theoregnts to indicate their names

on the questionnaires and as such ensured the rartgrof the respondents.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1. Introduction

This chapter presented data analysis, findingssemtation and interpretation of
findings. The data was analyzed using descriptiagssics where frequencies and
percentages are done to interpret the data. Tapt@hwas presented according
to the research objectives including the questimanaturn rate and demographic

information of respondents.

4.2. Instruments return rate
The study used questionnaires to collect data.tal @f 8 questionnaires were
issued to head teachers, 16 to teachers and 2@Gpits. Table 4.1 shows the

guestionnaire return rate for the study.

Table 4.1: Questionnaire return rate

Targeted respondents  Sample size Respess Return rate (%)

Head teachers 8 5 62.5
Teachers 16 12 75
Pupils 225 198 88
Total 249 215 86.35
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The results on Table 4.1 indicate that all the asg® instruments were above
60%. This response rates were sufficient and reptave and conforms to
Mugenda and Mugenda (2008) stipulation that a respoate of 50% is adequate;
60 percent is good and 70 percent and over is lextdbr analysis and statistical

reporting.

4.3 Demographic information of respondents

This section presents the distribution of headhees; teachers and pupils by their
gender and age bracket; head teachers’ and teadhghsest academic and
professional qualification; their teaching expecerand length of time they have

worked at their current station.

The head teachers were asked to indicate theiregemteir results are shown in
Table 4.2

Table 4.2: Distribution of head teachers by gender

Eieency (f) Perceft)
Male 4 08
Female 1 20
Total 5 aLo

Table 4.2 indicates that the majority (80%) of héaachers are male. The high
number male head teachers could be attributedrtaléehead teachers fleeing the

area owing to high insecurity due to attacks bgldabab.
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The teachers were asked to indicate their gendweir indings are shown in

Table 4.3.

Table 4.3: Distribution of teachers by gender

Frequency (f) Penat (%)
Male 8 66.7
Female 4 33.3
Total 12 100

The findings on Table 4.3 indicate that majority.®%6) of teachers were male.
This suggests serious gender disparities in thehteg fraternity. This could also
be attributed to female teachers seeking for teanbm Lamu West which

experiences cases of insecurity to areas whicinare secure.

The researcher sought to establish the gender pifspand the responses are

shown in Table 4.4.

Table 4.4: Distribution of pupils by gender

Frequency (f) Pemt (%)
Male 106 53.5
Female 92 46.5
Total 198 100
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Table 4.4 indicates that majority (53.5%) of pupilesre male. This was seen as
sufficient representation of the gender distributim the schools that were
sampled. The researcher found out that there idegedisparity in the schools
where boys are favoured at the expense of girtda@sla result of insecurity. This
could be attributed to rampant insecurity, thedristl low enrolment rates, and

participation rates of girls in school.

The head teachers were also asked to indicateageibracket. Their Response

are shown in Table 4.5

Table 4.5: Distribution of head teachers by age bieket

Frequency (f) Remt (%)
41 — 45 years 1 20
46 — 50 years 1 20
Over 50 years 3 60
Total 5 100

The data on Table 4.5 indicate that, majority acicheeachers (60%) are aged over
50 years. This could be credited to the fact tbatlérship goes hand in hand with
experience which is a result of time. It's an iradion that they are in a better

position in handling school matters. They have ghoexperience in teaching and
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school management to give credible information wébard to the influence of
insecurity on pupils’ participation in educationiamu West.
The teachers were also asked to indicate theirbageket. Their Response are

shown in Table 4.6.

Table 4.6: Distribution of teachers by age bracket

Frequency (f) Perce(®o)
Below 30 years 2 16.7
31 — 35 years 5 41.7
36 — 40 years 3 25
41 — 45 years 1 8.3
46 — 50 years 1 8.3
Total 12 100

The data on Table 4.6 indicate that, many teacl#dr§ %) are aged between 31
year and 35 years. This shows that the newly rexch@nd young teachers are the
ones willing to teach in an area experiencing inggcas unemployment rate is

high among the youth.

The pupils were asked to indicate their age bracKketir Response are shown in

Table 4.7.
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Table 4.7: Distribution of pupils by age bracket

Frequency (f) Peraeg(%)
10 — 11 years 15 7.6
12 — 13 years 86 43.4
14 - 15 years 97 50
Total 198 100

Table 4.7 indicates that the respondents weredagkstate their age as per the
admission record. Many pupils, 50% fell in the agacket of 14 - 15 years. This
was an indication that the pupils were mature ehaogunderstand and answer

appropriately the questions that they were beikgads

The study also sought to establish pupils’ clas$és. findings are presented in

Table 4.8.

Table 4.8 Pupils’ class distribution

Class Frequency (f) Percent (%)
Six 74 37.4
Seven 69 34.8
Eight 55 27.8
Total 198 100
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Table 4.8 shows that many pupils were in class 64(8). This revealed that
pupil drop out was high. The findings also implihct late enrolment and high
repetition rate thus the high population of clagsparticipants in relation to their

ages.

The researcher sought to establish the duratiod tesechers had stayed in their

current station. The questionnaire responses angrsin Table 4.9.

Table 4.9: Distribution of head teachers by work egerience in station

Frequency (f) Perce(®o)
1 -5 years 1 20
6 — 10 years 3 60
11 - 15years 1 20
Total 5 100

Table 4.9 indicates head teachers’ response on lgmyth of time they have
worked at their current station. From the findingsjority (60%) have been in
their current station for 6 — 10years. This impltbést majority of the head
teachers have been in their current stations fdeast 6 years. This means that
they have adequate information on the influenceirdecurity on pupils’
participation in primary school education in Lamue$¥ Sub-County, Lamu

County. This is because many were there when tea axperienced cases of
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insecurity. The teachers were asked to indicate thaching experience. Their

responses are shown in Table 4.10.

Table 4.10: Distribution of teachers by teaching eerience

Frequency (f) Perce(®o)
1-5years 1 8.3
6 — 10 years 3 25
11 - 15years 6 50
16 - 20 years 1 8.3
Over 20 years 1 8.3
Total 12 100

The findings on Table 4.10 indicate that 50% ofchems had a teaching
experience of between 11— 15years. This suggesisthiey had gained the
requisite experience to enable them to respontiéoquiestions appropriately. It
also shows that the teachers were well experieasdatiey had worked in Lamu
for over 10 years and therefore were well endowét Wnowledge, experience
and skills to teach in emergency areas that aredfadgth insecurity like Lamu

West Sub-County.
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4.3.1 Head teachers’ academic qualification

The findings indicate that 100 % of head teachaksetdegree. The head teachers
are very qualified and this had a lot of influenme pupils’ participation in
education. It is pre supposed that qualified adstiaiors place well established
structures, ensuring proper coordination of agésitwithin the organization,

enhancing efficiency and development (Northhou6642

The teachers were asked to indicate their acadgualifications. Their responses

are shown in Table 4.11.

Table 4.11: Distribution of teachers by academic aalification

Frequency (f) rent (%)
P1 4 33.3
ATSIII/ATSIV 3 25
Graduate 5 41.7
Total 12 100

The data on Table 4.11 indicate that, many teacf#r§%) were graduates in
education. This indicates that the teachers aréfigdato handle the pupils. This
also illustrates that teachers would give credibi®rmation on influence of
insecurity on pupils’ participation in education pnimary school education on

their good level of education.
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4.4 Influence of acts of violence on pupils’ partipation
The researcher sought to establish from head tesetiteether acts of violence

discourage pupils’ participation in education.

4.4.1 Head teachers’ response on acts of violengemupils’ participation

Majority of head teachers (100 percent) agreed dlotd of violence in the area
discouraged pupils’ participation in education. SThvas as a result of fear of
being attacked on the way to school, increasedscak@overty as a result of
insecurity which affects livelihood of the commues in the area, girls being
raped leading to early pregnancies causing drop aat boys joining armed
groups. These findings concurs with World-Bank &00eport that states that
the effect of violence on a child’s education is particular concern because
factors that limit pupils’ educational opportungtian stable contexts often

intensify in crises.

The researcher sought to establish from head tesathetors that increase school

enrolment. The responses are shown in Table 4.12
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Table 4.12 Factors that influenced increased enrolant

Frequency (f) Perdef¥o)
Guaranteed security 3 60
Free primary education 2 40
Total 5 100

The results on Table 4.12 indicate that majorit§ (&rcent) of head teachers
agreed that guaranteed security in schools incdeasgils’ enrolment. The
guaranteed security in the area makes schoold@alearning and consequently

significantly increased pupils’ enrolment.

The researcher sought to establish from teach#étente of acts of violence on

pupils’ access to education. The responses arershmowable 4.13.

Table 4.13: Influence of acts of violence on pupilaccess to education

Frequency (f) Perdef¥o)
Moderately decreases access 5 41.7
Rapidly decreases access 7 58.3
Total 12 100

Table 4.13 indicate that majority of teachers (5Be3cent) agree that acts of
violence rapidly decreases pupils access to educakhis is because parents fear

sending children to school because their secusitgompromised. The findings
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were an indication that majority of the primary sols did not realize high pupil

enrolment rates as a result of acts of violendbénarea.

The teachers were further asked the role of goventimn insecurity and pupils’
access to education. The responses are shown e .44
Table 4.14 Teachers’ response on role of governmeaoih insecurity and

pupils’ access to education.

Frequency (f) Perdef¥o)
Good 1 8.3
Average 3 25
Poor 8 66.7
Total 12 100

The findings on Table 4.14 indicate that majorityteachers (66.7%) agreed that
the role of government is poor on providing sequaitd ensuring pupils access to
education. This negatively influences pupils’ papation. The researcher sought
to establish from the head teachers the enrolnaatafter acts of violence in the

area. The responses are shown in Table 4.15.
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Table 4.15 Head teachers’ response on enrolment eafter acts of violence

Enrolment rate Frequency (f) Percent (%)
40 — 59% 1 20
60 — 79% 3 60
Over 80% 1 20
Total 5 100

The results in Table 4.15 indicate that majorityhefid teachers agreed that the
enrolment rate is between 60 — 79% after actsalénce in the area. The findings
mean that acts of violence affected pupils’ enraitria education by destroying
the livelihoods of the community occasioning exte@spoverty making the

parents not capable to take their children to skchoo

4.5 Influence of loss of parents on pupils’ parti@ation
The researcher sought to establish the family stafupupils after the cases of
insecurity took place. The responses are showrablel4.16

Table 4.16: Pupils’ family status

Frequency (f) Perdef¥o)
Total orphan 24 12.1
Partial orphan 89 45
Both parents alive 85 42.9
Total 198 100
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The findings on Table 4.16 indicate that many (4586)the respondents are
partially orphans. This shows that many pupils tws of their parents as a result
of insecurity in Lamu West Sub-County. The lospaifents affects pupils’ school
attendance as some lack school fees, uniform aher agichool requirements.
Many pupils miss attending to school and othersnedp out as a result of
parents’ death. This in turn decreases pupils’ scattendance.

The teachers were asked how pupils participatdasscafter the death of their

parents. The responses are shown in Table 4.17

Table 4.17: Teachers’ responses on pupils class paipation after loss of

parent

Frequency (f) Percertl
Dull 5 41.7
Very dull 7 58.3
Total 12 100

The findings on table 4.17 indicate that major$.@ percent) of teachers agreed
that pupils’ class participation after loss of pdseis very dull. This is as a result
of increased fear and psychological trauma fompilnals affected.

The teachers were further asked how they perceloss of pupils’ parents

decreases their school attendance. The resporessl@wn in Table 4.18.
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Table 4.18: Teachers’ perception on loss of pupilgarents and attendance

Decrease Frequency (f) Percent (%)
To a great extent 8 6.6
To a less extent 4 3.3
Total 12 100

Table 4.18 indicates that majority (66.7%) of te&rshagreed that the pupils’ class
attendance decreases to a great extent as aaesgiath of pupils’ parents. This
has resulted to pupils dropping out of school assalt of lack of fees and others

relocating to continue with studies in other paft&enya.

The researcher sought to establish from the pufpitsecurity decreases school

attendance. The responses are shown in Table 4.19.

Table 4.19: Pupils’ perception on insecurity and aendance

Decrease attendance Freguog (f) Percent (%)
Yes 167 84.3
No 31 15.7
Total 198 100

The finding in Table 4.19 indicates that majontypupils (84.3%) support that

insecurity decreases school attendance. The sindyndgs are consistent with
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Fredriksen (2009) who opined that although cordlicary in their nature, they
intensify school drop-outs and repetition, leaddtastic decrease in attendance
rates, and results in wastage. The findings alseeagyith UNESCO (2010) who
observed that few children attend primary schoaldnflict-prone areas owing to
fear of attacks, displacement and students’ reoent into armed conflicts hence

low attendance.

The pupils were further asked whether the naturati@indance after death of a

parent. The responses are shown in Table 4.20.

Table 4.20 Nature of pupils’ attendance after losef a parent

Irregular attendance Frequeay (f) Percent (%)
Yes 113 57.1
No 85 42.9
Total 198 100

Table 4.20 indicates that majority of pupils (57)1%ave irregular school
attendance after the death of a parent. Thosegupid had irregular attendance
were the totally orphans and partially orphans laews in Table 4.2. This

indicates that the pupils with both parents alikeraot affected.
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The teachers were asked to indicate the variabiscontribute to pupils’ school

attendance. The responses are shown in Table 4.21

Table 4.21: Teachers’ response on the variables doibuting to pupils’

attendance

Frequency (f) Percent (%)
Parents’ escort 7 58.3
Police patrol 2 16.7
Friends’ assistance 2 16.7
Others 1 38.
Total 12 100

Table 4.21 indicates that according to teachermtyjof pupils (58.3 percent)

attend school as a result of being escorted byngar&his means that those who
have lost parents as a result of insecurity doati@nd or if they attend is as a
result of police patrols, getting assistance frarentls and other factors. This
means that there is a relationship between presaingarents and pupils’ school

attendance.
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4.6 Influence of physical displacement of parentsnopupils’ participation

4.6.1 Physical displacement of parents on pupils’gsticipation

The findings indicate that 100 percent of head heex agreed that both the
parents and pupils were physically displaced assaltr of insecurity in Lamu
West Sub- County. The displaced were sheltered amps. The physical
displacements contributed to ineffective integmatmf the internally displaced
populations into their communities as the disruptio normal life and insecurity
inherent in displacement camps harm pupils’ physiotellectual, psychological,
cultural and social development with long term @apsences to their welfare.
This in turn affects pupils’ promotion from one £3ato another because of poor
performance. The findings support Mooney & Fresct2005) findings on the
challenges experienced by the internally displacgdldren in accessing
education.

The head teachers were further asked the promadienof the displaced pupils.

The responses are shown in Table 4.22.

Table 4.22: Head teachers’ responses on displacedgls’ promotion rate

Promotion rate Frequency (f) Percent (%)
40 — 59% 1 20
60 — 79% 3 60
Over 80% 1 20
Total 5 100
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The data on Table 4.22 indicate that, majority eadh teachers (60 percent)
agreed that the promotion rate of the displaced plip between 60 — 79 percent.
This shows that displacement of parents affectptioenotion rate of pupils. This
is because children are forced to leave school wihey are displaced from their
homes. Changing schools affects the performangaipils as they take a lot of

time to cope with the new environment.

The pupils were asked whether they failed to bempted as a result of

displacement of their parents due to insecuritye Tdsponses are shown in Table

4.23

Table 4.23: Pupils response on failure to be prometl due to displacement.

Frequency (f) rent (%)
Yes 103 52
No 95 48
Total 198 100

The findings on Table 4.23 indicate that 52 peradmtupils whose parents were
displaced failed to be promoted to the next clasa eesult of insecurity. This is
because the pupils are traumatized and can notentiate well in class. The

findings are in line with Dyan & Kristopher (20060 observes that the physical
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injury, psychological trauma and stigmatizationefddy children are sources of
profound and lasting disadvantage in education.

The teachers were asked to indicate their peraepto the influence
displacement of parents on pupils’ promotion rateeir responses are presented

in Table 4.24

Table 4.24: Teachers’ perception of displacement gfarents on promotion

rate

Decrease in promotion rate Frequency)(f Percent (%)
Undecided 1 8.3

Agree 3 25
Strongly Agree 8 B6.
Total 9 100

Table 4.24 indicates that 66.7 percent of teactieosigly agree that displacement
of pupils’ parents due to insecurity decreasesr thepmotion rate to the next
class. This is because some pupils opt to dropvbié others perform poorly in

class due to constant movements.

4.7 Influence of attack of schools by arsonists quupils’ participation
The researcher sought to establish from the resgpaadf their schools were
attacked by arsonist during insecurity period. Tégponses are shown in table

4.25
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Table 4.25 Attack of schools by arsonists

Frequency (f) Percent (%)
Yes 119 35.
No 96 A4
Total 215 100

The results on Table 4.25 indicate that majorityregpondents (55.3 percent)
answered yes when asked if the schools were attamkersonists. The types of
attacks in Lamu West included the burning and toghof schools, and the
occupation of schools by armed security officers.a@Aresult most schools in the
region worse hit by insecurity remained closed dowery long period before
normalcy returned, this made pupils to waste aodibttime out school, the
governments was also reluctant to reopen some kcldhe worse hit areas

fearing fresh attacks.

The head teachers were asked the frequency okattgcarsonists during times

of insecurity. The responses are shown in Tablé.4.2
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Table 4.26: Head teachers’ responses on the frequsnof attacks by arsonists

Frequency (f) Percent (%)
Always 3 60
Sometimes 1 20
Occasionally 1 20
Total 5 100

The data on Table 4.26 indicate that, majority e@&dh teachers (60 percent) said
that the schools are always attacked by arsonigiagitimes of insecurity. The

properties destroyed include school buildings, Isoakd fence. This forces pupils
to stop attending school and others even dropTais. decreases pupils’ retention

in an educational institution as majority opt todag of school.

The researcher sought to establish from teachersetiention rate after arsonists
attack schools. The responses are shown in Table 4.

Table 4.27 Teachers’ responses on pupils’ retentiarate after attack

Retention rate Frequency (f) Percent (%)
40 — 59% 3 25
60 — 79% 7 58.3
Over 80% 2 16.7
Total 12 100
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The data on Table 4.27 indicate that, majorityezfchers (58.3 percent) agreed
that the retention rate of pupils after school hiagen attacked by arsonists ranges
between 60 — 79%. This means that a certain penfeptipils are not retained
after the attacks. This could be as a result af éédoeing attacked which forces
pupils to stop coming to schools. Pupils’ retentionschool was adversely
affected owing to the widespread poverty causedniggcurity in the region
making the parents unable to retain their childreschool. The findings concur
with Bird and Higgins (2009) who conducted a quadiMe study in Northern
Uganda and found out that, compared to the reshefcountry, the Northern
region of Uganda lagged behind in school retendioa to the widespread poverty
caused by the conflicts in the region making it asgble for parents to retain

their children in school
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1. Introduction
This chapter presented the summary of the studylaesions, recommendations

as well as suggestions for further studies.

5.2. Summary of the study

The purpose of this study was to establish infleen€ insecurity on pupils’
participation in primary school education in Lamue$¥ Sub-County, Lamu
County, Kenya. Specifically, the study was setdtalelish .influence of insecurity
on enrolment, attendance, promotion and retentibme study employed a
descriptive survey research design where the taamilation consisted of 8 head
teachers of the schools that were affected by urggcl6 teachers and 225
pupils. Purposive sampling method was used to fiekschools, head teachers
and pupils. Simple random sampling was also usegidk the pupils who

participated in the research.

The study used questionnaires as the instrumentéostudy. The study had three
sets of questionnaires, which were used to coltttt from head teachers,
teachers and pupils. After getting introductorytdetfrom the university and

permit from the National Council of Science and Aremlogy, the researcher
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visited the Lamu West deputy county officer and D&EGffice and request for an

introductory letter to the target respondents.

The study discovered that Lamu West Sub-Countyble@s experiencing cases
of insecurity in the recent past which negativeffgcted pupils’ participation in
education. Cases of violence attack, death of pupdrents, displacement and
arsonist attack on schools were reported duringptreod of insecurity in the
area. The acts of violence decreased school enntlimethe area. Death of
parents on the other hand negatively affected dchibendance as pupils lacked
fees and basic needs. Attacks on schools and despknt of parents affected
retention and promotion rates respectively. Insgcum general reduced pupils’

participation in education in Lamu West.

5.3 Summary of the major findings

The study first sought to know the respondents dgaphic data to get an insight
of the respondents’ characteristics in relationht® objectives. Majority of head
teachers, 80 percent, and teachers, 66.7 percest wale and majority of the
pupils 53.5 percent were boys. Majority of the hésachers, 100 percent had
first degrees as their highest professional qoatibn, while many of the
teachers, 41.7 were degree holders. The researdimds on age showed that
majority of the head teachers, 60 percent, were 50eyears old, while many of

the teachers, 41.7 percent were aged between 3% years. Head teachers, 60
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percent, had worked in their current stations betwé — 10 years of teaching
experience, while teachers, 50 percent, had tdoglietween 11 - 15 years. Thus
both head teachers and teachers were in a positigive accurate information
for the purpose of this study. The study involvegifs from classes six, seven
and eight where majority of the pupils were overygars old. Many of the pupils

were in class six, 37.4 percent showing high pdmp out in upper classes

5.3.1 Influence of acts of violence on pupils’ paitipation

The research sought to determine the influencectd af violence on pupils’
participation in primary education in Lamu West Shbunty. The research
findings revealead that majority of head teach®@§, percent agreed that acts of
violence discouraged pupils’ participation in edima Majority of pupils 58.3
percent agreed that acts of violence rapidly degegupils access to education
as shown in Table 4.13. Majority of head teach&®, percent agreed that
enrolment rate was between 60 — 79 percent aftsradcviolence as shown in
Table 4.15. the schools are unable to achieve &8&ept enrolment due to acts of

violence.

5.3.2 Influence of loss of parents on pupils’ partipation
The research also sought establish the influenclss of parents on pupils’
participation in primary education. In Table 4.b&any pupils, 45 percent were

partial orphans. Many lost their parents as a tesfuinsecurity in the area. The
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loss of parents affected majority pupils’ classmdlance to a great extent as
shown in Table 4.18. The nature of pupils’ schowéredace was irregular for
majority 57.1 percent of the pupils who lost thgarents as a result of insecurity.
Majority of pupils, 84.3 percent agreed that insgguand loss of parents
decreases school attendance. Majority of teach8r8,percent agreed that loss of
parents make pupils to be very dull in class. Tlagonity of teachers also agreed

that parents’ escort to school contributes to pupitendance.

5.3.3 Influence of physical displacement of parentsn pupils’ participation

The research sought to determine the influence hyfsipal displacement of
parents on pupils’ participation. Majority of hetehchers, 100 percent agreed
that both parents and pupils were displaced in L&#ast during the period of
insecurity. Majority of head teachers, 60 percgmnead that the promotion rate of
the displaced pupils was between 60 — 79 percendhasvn in Table 4.22.
majority of teachers, 66.7 percent strongly agrded displacement of parents
decreased promotion rate. 52 percent of pupils ehpaents were displaced

failed to be promoted to the next class.

5.3.4 Influence of attack of schools by arsonist goupils’ participation
Lastly the research sought to determine the inflaeaf attack of schools by
arsonists on pupils’ participation. Majority of pssdents, 55.3 agreed that

schools were attacked by arsonist. Classes werd bod this caused schools to
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be closed for several weeks. This forced pupistép attending school and others
even drop out. As a result, pupils’ retention in aducational institution

decreased. Majority of teachers, 58.3 percent dgtieat the retention rate was
between 60 — 79 percent and this was caused lgkattan schools by arsonists.
Pupils’ retention was adversely affected in theaayeing to widespread poverty

caused by insecurity.

5.4 Conclusions

Based on the foregoing findings, several conclusivare arrived at;

When region experiences insecurity, acts of viatertakes place and this
discourages pupils’ participation in education aported by majority of head
teachers. In terms of enrolment, 58.3 of teachgreea that acts of violence
rapidly decrease enrolment as shown in Table 4M&jority of head teachers (60
percent) agreed that guaranteed security in schaots the area increased
enrolment. Governments’ role on fighting insecurityLamu West and ensuring
pupils’ access to education was poor. This indgatey majority of schools in
the area have not realized high pupil enrolmergstaihe enrolment rate was
below than 80 percent after acts of violence weported. This was because acts
of violence destroyed the livelihood of the comntiasi in the area occasioning

extensive poverty making parents not capable te tiakir children to school.
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As a result of insecurity, many pupils lost theargnts. Partially orphans were 45
percent and total orphans 12.1 percent. Loss @npauaffected pupils’ attendance
as many lacked fee, uniform and other school requénts. Some drop out of
school as a result of death of a parent. Majorityeachers, 58.3 percent agreed
that pupils’ class participation after death ofithparents was very dull. This was
as a result of fear and psychological trauma ferdfiected pupils. The teachers
also agreed that pupils’ class attendance degrdasaedjreater extent as a result
of death of pupils’ parents. Majority of pupils, .84percent supported that
insecurity decreases school attendance owing todieattacks. Pupils who lost
their parents experienced irregular school attecglanhe study finding indicates
that there was a relationship between presenceamngs and pupils’ school
attendance. This is because parents escort thédreshto school offering them

security.

Majority of head teachers, 100 percent agreed hb#t the parents and pupils
were physically displaced as a result of insecumtyLamu West and were
sheltered in camps. Internally displaced childrepegienced challenges which
negatively affected their promotion to the nextsslalue to poor performance.
Majority of teachers, 60 percent agreed that tlemotion rate of the physically
displaced pupils lie between 60 — 79 percent. Bhimecause of frequent changing
of schools as pupils take time to cope with newiremment and some pupils

drop out of school. 52 percent of pupils agreed tiay failed to be promoted to
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the next class due to displacement of their parasita result of insecurity in the
area. 66.7 percent of teachers strongly agreed ghgsical displacement of

parents decreases promotion rate.

The findings indicates that majority of respondestsd that schools were

attacked by arsonists during the period of inségumi the area. School buildings
were burnt and fences destroyed. Schools remailusgd for a longer period.

Pupils wasted a lot of time out of school as trearéd being attacked by arsonist.
Majority of teachers, 58.3 percent agreed thanteie rate of pupils after schools
were attacked by arsonists ranged between 60 — 79f6. means that some
pupils were not retained as they feared being letth@and others transferred to

schools in secure areas.

5.5 Recommendations
From the findings and conclusions of the study, fill®wing recommendations
were made;

i. The role of government in providing security to it&#izens should
improve. Government must guarantee security to lpempLamu West
and ensure access to education is not negativielgtadl by insecurity.

ii. The national and county governments should combeaescue of pupils
who are orphaned as a result of insecurity. Theylshprovide bursaries

to enable them continue with their education.

57



iii. Temporary schools should be constructed in IDP satopenable the
displaced children to continue with their educatighile at the camps
Prioritizing education for displaced children stbuherefore be part of
emergency interventions.

iv. Displaced pupils should not be forced to repedassowvhen joining a new
school. This allows them to continue from whereytledt.

v. Pupils should undergo psychological counseling icliately they are

affected by insecurity.

5.6 Suggestions for further study
The study identified the following areas that néether research;
i. A study on influence of insecurity on boys’/girlgarticipation in primary
school education.
ii. A study on influence of insecurity on pupils’ perftance.

iii. A replica of the study should be carried out ineptareas.
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APPENDICES
APPENDIX I: LETTER OF INTRODUCTION
Zillah Wacharo Mwaghogho,

P.O Box 30197,

Nairobi.

Dear Sir/Madam
RE: Data Collection Request

| am a post graduate student at the University afdi, undertaking a research
project in education in emergencies. Attachedgsi@stionnaire designed, so that
you may give your views towards the influence obecurity on pupil’'s
participation in public primary school in Lamu Wd3istrict. Please spend some
time and respond to all the questions Please hateyour identity will be treated
as confidential and will only be used for the pupof the study.

Do not therefore, write your name anywhere on tnestjonnaire.

Thank you for your co-operation.

Yours faithfully,

Zillah Wacharo Mwaghogho
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APPENDIX II: QUESTIONNAIRE FOR HEADTEACHERS

This questionnaire is designed to help the reseaicdvestigate the influence of
insecurity on pupils’ participation in public primyaschool in Lamu West District.

The information you give will be used for the puspoof the study only.

Therefore, do not write your name.

Section A Demographic data

1. What is your gender?

Male [ ] Female [ ]

2. What is your age bracket?

Below 30 years [ ] 31 — 35 years [ ] 36 — 40 ygdrdl — 45 years [ ]

46 — 50 years [ ] 51 and above [ ]

3. How long have you been a head teacher in thisade

Below 1 years[] 1 —5years[] 6-10 years [ ][-115 years [ ] 16 — 20 years [ ]
Over 20 years [ ]

4. What is the level of your education?

Untrained [ ] PI[] TSI/ATSIV [ ] Graduate [ ]

Section B: Influence of acts of violence on pupilgparticipation in primary
schools
5. Does acts of violence discourage pupils to gaimool? Yes [ ] No []

Please explain your answer

6. What mostly influences the school increased|erent?
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Guaranteed security [ ] Free Primary EducationB§gt School Performance [ ]

Others (Specify)

7. Are pupils encouraged to enroll in school assalt of proper security?
Yes|[] No [ ]

Please explain your answer

8. Is there drop in enrolment after acts of viokhc
Yes|[] No []

Please explain your answer

9. What is the enrolment rate after acts of vioésh

0-19%[] 20-39%[] 40—59% [P0 —79% [] over 80% []

Section C: Influence of loss of parents on pupilsparticipation in primary
schools
10. How many parents have been reported dead insphwol as a result of the

conflict?

11. To what extent has the loss affected your pupdhool attendance?
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12a. With proper security are pupils ready to atterorning and afternoon
Periods?  Yes|[] No []

12b. Please explain your answer

Section D: Influence of physical displacement of gpants on pupils’
participation in primary schools

13. Have your pupils and parents ever been phygidalplaced as a result of
insecurity?

Yes[] NoJ[]

14. What is the promotion of rate of the displaced?

0-19%[] 20-39%][] 40-59% ][] 609%[] over80% []
15. Briefly explain the extent to which physicasplacement has affected

promotion of pupils?

16. Have your teachers ever been physically displas a result of conflict?

Yes[] No []
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Section E influence of attack of schools by arsonists on pulgi participation
in primary schools

17a. Has the school been attacked by arsonists?

Yes[] No []

17b. If yes, how did it affect learning?

18a. Did the attack affect pupils’ retention? YédNp [ ]

18b. Explain your answer-

19. How often is your school destroyed during timmEmsecurity by arsonists?
Always [ ] often [ ] sometimes [ ] occasionally ipever [ ]
20. If so which facilities were destroyed? Schoallding [ ] fence [ ] offices [ ]

toilets [ ]
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APPENDIX III: QUESTIONNAIRE FOR TEACHERS

This questionnaire is designed to help the researcivestigate the influence of
insecurity on pupils’ participation in public primyaschool in Lamu West District.
The information you give will be used for the puspoof the study only.
Therefore, do not write your name.
Section A: Demographic data
1. What is your gender?
Male [ ] Female [ ]

2. What is your age bracket?

Below 30 years[] 31 -35years|[]380-years| |

41 — 45 years [ | 460-years [ | 51 and above [ ]
3. How long have you been a teacher?
Below 1 years[] 1 —5years[] 6-10 years [ ][-115 years [ ] 16 — 20 years [ ]
Over 20 years [ ]
4. What is the level of your academic qualificafton
Untrained [ ] PI[] r&luate [ |

Others (specify)

Section B: influence of acts of violence on pupilgarticipation in primary

schools

5. Have you had cases of your pupils having betacked? Yes [ ] No [ ]
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6. Explain briefly the ways in which acts of viotenhas affected pupils’ access to

education.

7. What measures are you putting in place to imprmcess to education during

conflict?

8. How do you rate the role of government on insgc@and pupils’ access to
school?

Very good [ ] Good [ ] Average [ ] Poor [ ]

9. What suggestions would you give to the governmenorder to improve

pupils’ access to school during emergencies?

Section C: Influence of loss of parents’ on pupilsparticipation in primary
schools

10. How many pupils in your class have lost thairents due to conflict?

11. To what extent have your pupils missed scheoabse of a parent/guardians’

demise?
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12. To what extent have you lost some of your pupdcause they no longer

had someone to support them?

13. How do pupils participate in learning activstigfter loss of parents’ lives?
Dull [] Very dull [ ] Viely [ ] Very active [ ]
14a. Has the pupil class attendance changed dasg®f parents’ lives?
Yes[] No []

14b. Please explain your answer

15. How would you rate the loss of parents’ liveslecreasing class attendance?
Toagreatextent[] Toaless extent[]To no extentatall [ ]

16. Which among the following variables can conttébto the pupils’ attendance
to school?

Parents’ escort [ ] Police patrols [] Friendsiatance [ ] Teachers [ ]

Others

(Specify)
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Section D: Influence of physical displacement of pants on pupils’
participation in primary schools

17. Please, indicate your perception on the infteeof physical displacement of
parents on pupils’ promotion rate to next clasgeRiging the scale:

Strongly Disagree (SD) Disagree (D) ecided (U) Agree (A)

Strongly Agree (SA)

Statement Perception

SD | D U A SA

Promotion rate increased slightly

Promotion rate increased moderately

Promotion rate decreased slightly

Promotion rate decreased moderately

18. To what extent have pupils ever failed to mmoted because they had to

shift locations as a result of insecurity?

19a. Did insecurity affect pupils’ promotion to thext level of learning?
Yes|[] No[]

19b. Please explain your answer
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Section E: influence of attack of schools by arsosti on pupils’ participation
in primary schools

20. Has the school been attacked by arsonist? YN®[ ]

21a. Were the teaching and learning resourcesoyestiduring the attack?
Yes|[] No[]

21b. If yes, how did it affect pupils’ retention?

22. What is the retention rate after attacks?

0-19%[] 20-39%[] 40-59%[] €F9% [] over 80% []
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APPENDIX IV: QUESTIONNAIRE FOR THE PUPILS

This questionnaire is designed to help the reseaicdvestigate the influence of
insecurity on pupils’ participation in public primyaschool in Lamu West District.
The information you give will be used for the puspoof the study only.
Therefore, do not write your name.
Demographic information
Please tick¥) to indicate your answer

1. What is your gender? (a) Boy [] (b) Girl [ ]

2. What is your age bracket?
10-11vyears| | 12 - 13 years [ ] 14 — 15 years [ ] Over
15 years [ ]

3. Which class are you?

Class six [ ] Class seyé Class eigfpt

Section B: Influence of acts of violence on pupilgarticipation in primary
schools
4. Do acts of violence discourage pupils’ accessucation?

Yes|[] ND [

5. If yes, give reasons.
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6. In this area, what mostly attracts childrendme to school?

Security [ ] Free Primary Education [ ] ParentsTepcher good teaching [ ]
Section C: Influence of loss of parents’ on pupilsparticipation in primary
schools

7. Please indicate by ticking appropriately whewr are a:

a)Total orphan [ ] b) Partial orphan [ c) both parents alive

8. Did your parents die as a result of the corfflidow has it affected your

learning?

9a. Does death of stop you from attending schapllezly?
Yes|[] No[]

9b. If yes, give reasons.

10a. Does adequate security enables you to besantachool activities?
Yes|[] No []

10b. If yes, give reasons.

11. Does improved security help you to study lb@tte
Yes|[] No[]
12. Does adequate security improve your schoahddtece?

Yes|[] No [ ]
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Section D: Influence of physical displacement of gpants on pupils’
participation in primary schools
13. Explain briefly if you have ever had to misb@al because your parents

moved away from the school location because oflibnf

14. Have you ever failed to be promoted to the otads because of displacement
of your parents? Yes [ ] No []

15. How did the displacement affect your studies?

Section E: Influence of attack of schools by arsosis on pupils’ participation
in primary schools

16. Has your school ever been attacked as a m@&stdinflict? Explain

17a. Has your books been destroyed due to attasghaoiol by arsonists?
Yes[] No []

17b. If yes, did you miss school and for how long?

18. Do you know fellow pupils who have dropped oluschool because of attack

on schools? Yes|[] No []
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19 What measures does the school take to ensutiawexh learning of pupils

after conflict?
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APPENDIX V: RESEARCH CLEARANCE PERMIT

THIS IS TO CERTIFY THAT:
MISS. ZILLAH WACHARO MWAGHOGHO

Permit No : NACOSTI/P/15/79459/8397
Date Of Issue : 5th November,2015

of UNIVERSITY OF NAIROBI , Fee Recieved :Ksh 1000

82001-80100 Mombasa ,has been
permitted to conduct research in Lamu
County

on the topic: INFLUENCE OF
INSECURITY ON PUPILS PARTICIPATION
IN PRIMARY SCHOOL EDUCATION IN
LAMU WEST SUB-COUNTY, LAMU
COUNTY, KENYA

for the period ending:
5th November,2016

Applicant's
Signature

filopirector General

National Commission for Science,
Technology & Innovation

CONDITIONS

- You must report to the County Commissioner and

the County Education Officer of the area before
embarking on your research. Failure to do that
may lead to the cancellation of your permit
Government Officers will not be interviewed
without prior appointment.
No questionnaire will be used unless it has been
approved:
Excavation, filming and collection of biological
specimens are subject to further permission from
the relevant Government Ministries.
You arerequired to submit at least two(2) hard
copies and one(1) soft copy of your final report.
The Government of Kenya reserves the right to
modify the conditions of this permit including
its cancellation without noticesZgci’
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Technology and Innovation
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APPENDIX VI: RESEARCH AUTHORIZATION
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NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254-20-2213471, 9 Floor, Utalii House
2241349,310571,2219420 Uhuru Highway
Fax: +254-20-318245,318249 P.O. Box 30623-00100

Email: secretary@nacosti.go.ke NAIROBI-KENYA
Website: www.nacosti.go.ke

When replying please quote

Ref:No. NACOSTI/P/15/79459/8397 B
5™ November, 2015

Zillah Wacharo Mwaghogho

University of Nairobi

P.O. Box 30197-00100

NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Influence
of insecurity on pupil’s participation in primary school education in Lamu
West Sub-County, Larmu Cournty, Kenya,” 1 am pleased to inform you that
you have been authorized to undertake research in Lamu County for a period
ending 5" November, 2016.

You are advised to report to the County Commissioner and the County
Director of Education, Lamu County before embarking on the research
project.
On completion of the research. you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

s
SAID HUSSEIN
FOR: DIRECTOR GENERAL/CEO

Copy to:

The County Commissioner
LLamu County.

The County Director of Education
LLamu County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certified
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