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ABSTRACT

This study focuses on Cross-Linguistic Influence in the learning of French as a foreign
language. The study investigates whether first and second languages learnt earlier on by
learners influences the learning of a foreign language. The main objective of the study was
to identify, classify and describe Cross Linguistic Influence related errors in the
compositions of learners studying French at Kaumoni Secondary School, Makueni County.
The study was guided by Error Analysis as proposed by Corder (1974). Cross-Linguistic
Influence related errors were analysed in accordance to the five steps of error analysis i.e.
identification, description and explanation. The target sample of the study was drawn from
learners of French in Form two, form three and form four; all making a total of 40 learners.
The CLI errors, identified in the learners’ compositions were categorized into linguistic
categories: lexical CLI errors and grammatical CLI errors. Each category was analysed with
CLI errors given and their source explained. The frequency of CLI errors and their
distribution was calculated and presented in tables, bar charts and pie charts. Based on the
findings of this study, CLI related errors were found to emanate mainly from the learners’ L,

(English) than their L, (Kiswahili) and L;.

Xi



CHAPTER ONE
1.1 Background to the study

The official languages in Kenya are Kiswabhili and English (Constitution of Kenya, 2010).
The two languages are taught as compulsory subjects in primary school and secondary
school. While Kiswahili is Kenya’s national language, English is the language of instruction

for all the other subjects in school except Kiswahili and foreign languages.

When learners join form one in secondary school, they are introduced to foreign languages in
selected schools. One of the foreign languages is French. Its offered as an elective subject
from form one and learners of French language sit for a national exam at the end of their four
year study in secondary school. The exam comprises testing in oral skills, listening skills
writing skills, and reading skills. French is the first foreign language of choice in Kenya as
evidenced by the widespread number of schools where it is offered and also the increasing

number of higher institutions of learning offering French language.

French is a foreign language in Kenya because it is not a means of communication among
the masses and students rarely find any chance to use French outside the classroom.
According to the secondary education syllabus, the general objectives of teaching French in

Secondary Schools are to:

1. Equip learners with the basic communicative skills for effective communication
where French is required.

2. Give learners access to oral and written materials in French.
Facilitate further studies in Francophone Institutions.

4. Promote global peace through the understanding and appreciation of the cultures of
French — speaking peoples and through a more positive perception of foreign peoples

and their cultures.

According to Ringbom (1987) the term second language acquisition (SLA) generally occurs
more frequently than foreign Language Learning (FLL)” (Ringbom 1987:26) Ringbom
distinguishes second language Acquisition (SLA) from foreign language learning. He says

that in a second language acquisition context, the language is spoken in the immediate
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environment of the learner and the learner has good opportunities to use the language for
participation in natural communication situations (Ringbom 1987:27). On the other hand,
Ringbom says that in a foreign language learning situation, the language is not spoken in the
immediate environment of the learner, although mass media may provide opportunities for
practicing the receptive skills. There is little or no opportunity for the learner to use the
language in natural communication situations. The foreign language learner can spend only a
very limited time on learning. The learning is limited to the classroom hours. The foreign
language learner is exposed to a very limited quantity of highly structured, selected and
sequenced input. Foreign language learning mainly takes place in a classroom situation and

there is little or hardly any learning from peers.

Ellis (1985) illuminates on Second Language Acquisition as opposed to Foreign Language
Acquisition. He argues that second language acquisition is not intended to contrast with
foreign language acquisition. SLA is a “general term that embraces both untutored
(naturalistic) acquisition and tutored (or classroom) acquisition” (Ellis 1985:5). Many
scholars have contrasted language acquisition with language learning.  “Language
acquisition is the picking up of a second language through exposure whereas language
learning is used to refer to the conscious study of a second language” (Ellis 1985:6).

In this study, I will use the definition given by Ellis where he says that “Second Language
Acquisition (SLA) refers to the subconscious or conscious processes by which a language
other than the mother tongue is learnt in a natural or a tutored setting. It covers the
development of phonology, lexis, grammar and pragmatic knowledge but has been largely
confined to Morphosyntax” (Ellis 1985:6).

Cross-linguistic influence (CLI) is “the effect of natives language on target language. Cross
linguistic influence plays a significant role in any learning act. Prior experience is very
significant in that the influence of the native languages as prior experience must not be
overlooked” (Brown 2000:211).

From this argument, its evident that CLI is an important linguistic factor at play in the
acquisition of a second language. As mentioned earlier in this introduction part of the study,

SLA has become a cover term for acquisition after a first language has been learned. It often
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incorporates many different types of acquisition, including third language, fourth language,
etc, (Gass & Selinker 2001).

The types of cross-linguistic influences investigated in this study include:

a) Lexical CLI
b) Grammatical CLI

(i) Lexical influence

This may manifest itself in false Friends or False Cognate. False friends are lexical units
which orthographically resemble a certain lexical unit of the target language but which is not

its semantic equivalent in meaning. For example:
a) Il assiste* son ami.

The French verb assister is a false cognate to the English verb ‘to assist’. In French it means
‘to attend a meeting, a conference’ etc. The equivalent of the English verb ‘to assist’ is

aider. The most appropriate lexical unit is shown below:
Il aide son ami. (He helps his friend).

Another lexical influence can be traced in the polysemous nature of words. For example the
English word “striker” can mean someone who plays the scoring position in a football game.
The other meaning is a person taking part in a strike/demonstration. This translated to

French “greviste” in the example below distorts the meaning of the sentence:-
b) 1l joue au football. Il est greviste.* (He plays football. He is a striker™).

‘greviste’ in French is a person taking part in a strike or demonstration. The correct word is

attaquant.
The following are more examples of lexical influences:

c) *Je practique le tennis
Je pratique le tennis. (I play tennis)

d) *Le football est tres simple & jouer.



Le football est tres facile a jouer. (Football is easy to play)
e) *Jesuis allé a la canteen.

Je suis allé a la cantine. (I went to the canteen)
f) *Il'y a onze players dans une team.

Il'y a onze joueurs dans une équipe. (There are eleven players in a team)
i) Grammatical influences

This is where the learner is influenced by the norms of his L; or L, in the production of TL.
This can be seen in word order, negation, prepositions, wrong use of gender marking or
pronouns, use of singular and plural, lack of concordial agreements, punctuation. Let us look

at the examples below:

1000s. — one thousand shillings.
g) 1000 kshs — un* mille shillings.

The figure (un) is a grammatical influence from L, (English) while in French, it is simply

mille shillings (thousand shillings)
Below are more examples of grammatical influence:

h) *Les hommes aux femmes...

Les hommes et les femmes...(Men and women.)
This is a Kiswabhili (L) influence meaning waume kwa wake...

1) *Ici Kenya...

ici au Kenya... (Here in Kenya...)

The sentence above has L, (Kiswahili) influence to mean Hapa Kenya
j) *Kamene est allé ... (Kamene went)

Kamene est allée...

There are also influences at the sentence level. They can be influences of syntactic structures

or even a whole sentence. Let us look at the example below:

k) *1l a une rouge voiture.



Il a une voiture rouge (He has a red car).

In the first sentence, we notice an influence from the learners L, (English) where the
adjective of colour comes before the noun and this word order is transferred to French. The
French word order of noun and adjective of colour is the reverse of English word order. The

noun comes before the adjective of colour.

I) *J’aime regarder les sports dans une télévision

J’aime regarder les sports a la télévision.(I like watching sports on television)

In the example above, the use of dans une television is erroneous, it is an influence from the

learners’ L, that is, Kikamba. Nendete kusisya mathau tiviini.
m) *C’est ne pas acceptable.
Ce n’est pas acceptable. (It is not acceptable)

In the example above, the word order in negation is erroneous because it has been influenced

by the L, (English). The French negation ne comes before the verb and pas after the verb.

1.1.1 Operational Definition of Terms

1. Second language Acquisition (SLA) — It is the study of how learners learn an additional
language after they have acquired their mother tongue (Ellis 1985:5). In general, SLA
refers to the process of learning another language after the native language has been
learned and can be the third, fourth or fifth language.

2. French as a foreign language : Teaching French to people who need to learn it for their
studies or their career, and who do not live in a French speaking country (Macmillan
dictionary)

3. Cross-linguistic influence: Any language influence from the L, to the L, or from the L,
back to the L; (Gass and Selinker 2001:452). In this study we look at language influence
fromL;to TLand L,to TL

4. Native language (NL) — This is the first language that a child learns. It is also known as

the mother tongue or the L; (first language)



5. Target Language (TL). This is the language being learned. In this study, the target
language is French.

6. Foreign language learning — This is the learning of a non-native language in the
environment of one’s native language. It is the learning of a second language in a formal
classroom situation that takes place in a country where the NL is spoken e.g. learning
French in Kenya.

7. L1 - This is the learner’s first language. It is also known as the mother tongue or the
native language. In this study L; is Kikamba.

8. L2 - This is the language acquired or learned after the mother tongue has been acquired.
In this study, the L2 is English and Kiswabhili.

1.2 Statement of the Problem

From the preceding section, it is evident that there are Cross—Linguistic Influence errors in
the learning of the target language i.e. French. These CLI errors manifest themselves in
word order, gender marking, concordial agreement, verb form, orthographic transfer, target

word substitution and use of auxiliaries.

This study aims at looking into CLI errors made by learners of French as a foreign language
who have Kikamba as their L; and English and Kiswahili as their L,. The study investigates
the extent to which the three languages are involved in the transfer of Lexis and grammatical
items to the TL. Investigating this means finding answers to the following research

questions:
1. Are there more CLI errors from the learners L, (English) than L; and L,
(Kiswahili)?
2. Is grammatical CLI more prevalent than Lexical CLI?
3. Are CLI errors involving auxiliary verbs more prevalent in the grammatical CLI
category?
4. Does the amount of CLI errors reduce as one moves from form two to form four?

This study acknowledges that learners of French as a FL experience CLI in their written

composition. It is hoped that CLI investigated in this study will shed light on areas where



more emphasis need to be put so as to make the learners write effectively. The investigated

CLI will help teachers of French as a FL prepare and teach effectively.

1.3 Objectives of the Study

The study is guided by the following objectives:

1. To identify, classify and describe CLI errors in students’ compositions at Kaumoni
Secondary School who are learning French.

2. To find out the source of the Cross-Linguistic Influence.

3. To find out the frequency of CLI errors across the learners’ classes.

4. To find out the most frequent CLI errors in the learners compositions.

1.4 Research Hypotheses

This study has the following working hypotheses:

1. Cross — Linguistic Influence in the learners’ compositions emanates more from
their L, (English) than from their L, (Kiswahili) and L.

2. There will be more grammatical CL1 errors than lexical CLI errors.

3. CLI errors involving auxiliary verbs will be more frequent in the grammatical

CLI category.
4. The frequency of CLI errors reduces as one moves from learners in form two to

learners in form four.

1.5 Rationale of the Study

The objective of this study was to investigate the cross-linguistic influence in foreign
language learning. It was based on a case study of the learners of French at Kaumoni
Secondary School. As a teacher of French as a foreign language, the researcher has
witnessed rampant cases of CLI related errors made by learners of French in secondary
schools. Therefore, it is in this light that this study is justified on pedagogical grounds since
teachers of French as a foreign language will benefit from the study as it identifies the CLI
related errors made by learners of French. This study is also significant as it points out the

difficulties learners of French face as they strive to attain language proficiency. The Error



Analysis method used in the data analysis identifies learners’ errors and gaps to be filled in
the language learning process thus leading to improved performance. Feedback from the
Error Analysis provides information on the level of success of the language learning process
and at the same time point out the communication problems and deficiencies. In this way,

Error Analysis supports the learning process through error evaluation/error remediation.

This study is justifiable on the grounds of applied linguistics on foreign language learning. In
the researcher’s opinion, no such study has been carried out in the past on the topic of CLI on
foreign language learning and specifically in a secondary school context. The study hopes to
give an insight to teachers of French as a foreign language, education policy makers and

foreign language curriculum developers.

1.6 Scope and limitations

This study sought to investigate the Cross-Linguistic Influence in foreign language learning.
It employed a case study of the learners of French at Kaumoni Secondary School in Makueni
County. A total of 40 students were drawn from form two, three and four. The data
analyzed was their written compositions. Form one learners were left out of this study
because they are viewed not to have attained much as they have only learnt French for a

period of three months.

As French is offered in secondary schools as an elective subject, few students choose to learn
it and the number decreases as one moves towards the senior forms. Kaumoni Secondary
School is a public boarding school sponsored by the government and supplemented by
parents. Majority of the students are drawn from Makueni county. Kikamba is their L,
Kiswabhili and English their L.

All the students chosen for this study started learning French in form one as total beginners.
i.e. they had no prior knowledge of French Language. French is their fourth language in
addition to the mother tongue which is their L;. Their L, is Kiswahili and English which are

also compulsory subjects in secondary school.



This study uses Error Analysis to investigate the CLI errors in the learners’ compositions.
Although there are intra-lingual errors (developmental errors) and inter-lingual errors

(transfer errors), this study investigated inter-lingual errors only.

1.7 Theoretical Framework; Error Analysis

There are many L, learning theories i.e. contrastive Analysis (CA), inter-language (IL) and
Error Analysis (EA). This study used Error Analysis (EA) as it was investigating CLI errors.
Since this study aims at studying CL1 among secondary school learners of French, this

theory is the best for the study, as it gives a methodology of studying learner errors.

Error Analysis draws from a series of articles published in the late 1960s and early 1970s
(reprinted in Corder 1981). Corder spelt out the theoretical rationale and empirical
procedures of carrying out Error Analysis (EA). According to Elllis and Barkhuizen (2005)
“Error analysis consists of a set of procedures for identifying, describing and explaining
learner errors (Ellis and Barkhuizen 2005:51). Learner errors can occur in both production
and comprehension but comprehension errors are difficult to detect as it is difficult to locate

the exact linguistic source of an error.”

As a research tool for investigating how learners acquire an L, EA dates from the 1960’s
when it was promoted as an alternative and superior approach to Contrastive Analysis (CA)
for understanding language learning. Contrastive Analysis had been an approach championed
by behaviourism and linguists adopted it to use to compare the learners first and second
language differences to predict errors. Error Analysis showed that Contrastive Analysis was
unable to predict many of the learner’s errors. A major finding of Error Analysis has been
that many learner errors are produced by learners making faulty inferences about the rules of

the target language.

Error Analysis is a major tool for researching SLA errors in learners’ productions and
documenting them. Writing is a production skill where learners have time to arrange their
productions and can clearly show areas of incomplete mastery. The fact that learners make
errors and these errors can be analyzed led to an increase in study of learners’ errors, called

Error Analysis. Error Analysis was different from contrastive Analysis in that it examined



errors attributable to all possible sources, not just restricting itself to those emanating from

negative transfer of the native language.
According to Corder (1967), learner errors are significant in three ways;

1) They serve a pedagogic purpose by showing teachers what learners have learned and
what they have not yet mastered

2) They serve a research purpose by providing evidence about how languages are
learned.

3) They serve a learning purpose by acting as devices by which learners can discover

the rules of the target language i.e. by obtaining feedback on their errors.

In order to start carrying out Error Analysis, the definition of an ‘error’ must be made.
According to Corder (1971), an error can be defined as a “breach of the rule of the code”.
This definition leans on deciding the grammaticality and acceptability of the learners

production. It is from this definition by Corder that the basis of carrying out an EA is found.

Ellis and Barkhuizen (2005) goes ahead to make a distinction between ‘covert’ and ‘overt’
error. An error is said to be overt if it can be detected by inspecting the sentence/utterance in
which it occurs. An error is covert if it only becomes apparent when a larger stretch of the

discourse is considered (Ellis and Barkhuizen 2005:56).

Before looking at the steps of conducting EA, its important we make a distinction between
error and mistakes. According to Corder (1967), mistakes are akin to slips of the tongue i.e.
they are generally one-time only events. The learner who makes a mistake is able to
recognize it and autocorrect. On the other hand, an error is systematic i.e. its likely to occur

repeatedly and is not recognized by the learner as an error.
Gass and Selinker (2001) outline the methodology steps to be taken in conducting an EA:

1. Data need to be collected. This is typically done with written data. In our study, the

data used was written compositions from learners.
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2. Identify errors. From the learners written productions, errors were identified; for
example incorrect sequence of tenses, wrong verb form, and so on. Mistakes were left
out.

3. Classify the errors. The errors were classified into different linguistic categories i.e.
lexical and grammatical categories.

4. Quantify errors. The frequency of errors occurring in each linguistic category were
quantified.

5. Analysis of source. An explanation was given showing why the CLI error was made
by the learner.

6. Remediation
Corder (1974) gives five steps in conducting an EA:

Collection of a sample of learner language
Identification of errors

Description of errors

Explanation of errors

o > w0 N

Error evaluation.

In Error Analysis framework, we can distinguish two main error types: interlingual and
intralingual. Interlingual errors are errors that involve cross-linguistic comparisons while
intralingual errors are those that are due to th[Oe language being learned. i.e. they are
developmental errors and are common to all language learners. Intralingual errors are part of
language development while CL1 falls within interlingual errors as it involves influences
from L; and L to the TL.

It follows that the study of the writing of learners is largely the study of the errors made by
the learners. As Brown (2000) notes, “production data is publicly observable and is
presumably reflective of learners underlying competence-production competence, that is.
One of the common difficulties in understanding the linguistic systems of both first and
second language learners is the fact that both systems cannot be directly observed. They

must be inferred by means of analyzing production data” (Brown 2000:216).
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The first step in the process of EA is the identification of errors. The figure below (1.1) is a
schematized model of Corder (1971) model of identifying erroneous utterances in a second

language.
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Procedure for identifying errors in second language learner production data (Corder 1971).

A

B

Is sentence superficially well
formed in terms of the grammar of
the target language?

Does all the normal
interpretation according to the

YES

YES ——>

rules of the target language
make sense in the context?

\

/

Sentence is overtly idiosycratic

Sentence is covertly

YES

\, ©

Can a plausible interpretation be
put on sentence in context?

idiosyncratic

D

Sentence is not

OUT,

idiosyncratic

Make well formed reconstruction of

YES

(o) ¢
v

Is mother tongue of learner
known?

sentence in target language

G

Compare a reconstructed
sentence with original

idiosyncratic sentence. In |y

OuT,

what respect did rules for
accounting for original and
reconstructed sentence differ?

Translate sentence literally into L1. Is
plausible interpretation in context

YES

possible?

Hold sentence in store

S —

v
OUT 5

Figure 1.1 Taken from Brown 2000:221).
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1.8 Literature Review

The issue of Cross-Linguistic Influence is a reality which cannot be wished away. The
literature that was found relevant is discussed and their similarities and differences to this
study is shown. Few studies have been done touching on CLI. One of the notable studies is
one done by Ciira Mary (2011) in which she studied first languages’ interferences on the
second language in the syntactic structure of the second learners’ writing. The second
language she referred to was English. Her study differs from this study in that this study is on
CLI on foreign language learning with a case study on learning of French. The influence
investigated in this study is from the learners L; i.e. Kikamba and their L, which is English

and Kiswahili.

Mutua Teresiah (2013) did a study on the challenges of English as a second language based
on a case study of Lutsangani Secondary School in Kilifi County. Her study sought to
establish whether attitude, motivation, cultural background and language policy affects
English proficiency. Her study is different from this study as she does not look into CLI in
the learning of English as a second language. Her study borrows from psychology as

opposed to this one which is structural analysis.

Another study done and which is slightly relevant to this study was done by Mwaniki (2001).
His study examined the extent to which Kikuyu contributed to the formation of non-target
syntactic constructions. His study differs from this study as it focuses on aspects of English
syntactic categories. His study looks at influences of only one language i.e. the learners L1 to

the L,. The L, he investigated is English and the L; is Kikuyu.

Cross-Linguistic Influence from Finnish and Swedish to English has been extensively done
(Ringbom, 1987). The study examined CLI from L, to L, to L3 and from L, to Ls. The study
found out that the effect of CLI is overwhelmingly facilitative. Ringbom’s study concluded
that “the difference between learning a related and an unrelated language is primarily a
difference between much overt Cross-Linguistic Influence based on perceived similarities
Vs. little or no overt Cross-Linguistic Influence; a question of ‘transfer’ Vs. lack of transfer”
(Ringbom, 1987: 109).
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Ringbom’s (1987) study of English learners in Finland has played a significant role in
demonstrating the influence of psychtypology in third language acquisition. Upon analyzing
the results of native Swedish speakers (L, Finnish) and native Finnish speakers (L, Swedish)
in written English compositions, Ringbom found considerable Swedish and little Finnish

influence in the production of both groups of learners.

Ringbom’s study is different from our study in many aspects. First, his study was done on
learners of English language. Secondly, his study was comparative study of learners of
English with Swedish as their L; and Learners of English with Finnish as their L;. Thirdly,
he was studying the influence of language similarities seeking to point out ‘Positive
Transfer’ vs ‘negative transfer’. He was looking at the advantages of having an L; related to
the target language. Lastly, his study was done in Europe on learners with L;, L, and Ls.
Our study is done at Kaumoni Secondary School, Makureni county, Lower Eastern Kenya.
The learners have Lj,(Kikamba), L,,(Kiswahili and English), TL (French).

According to Ringbom (1987), lexical transfer may be brought out in two ways:-

a) Through a transfer of form.

b) Through a transfer of meaning.
Transfer of form is the transfer of words from the previously acquired languages. The word
may be adapted or not to the structure of the words of the new language being learned i.e. the
L,. Transfer of meaning is the transfer of semantic patterns of lexical items of the previously
acquired languages (L1, L, and L3) for the items of the L4 in the form of semantic calques.
There are many lexical error taxonomies which are used in the context of foreign language.
They are designed to describe the learners inter-language and pinpointing the areas that
learners have difficulties when producing the TL.

Yang and Xu (2001:54) as cited by Keffous (2001:26) have grouped lexical errors made by
Chinese learners of English into three groups:-

a) Selection of inappropriate items.

b) Errors of transitivity, intransitivity.

¢) Errors of collocation
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Ferris (2005) as cited in Hale, Pekkaim and Curlson (2008:101) and cited by Keffous

(2001:26) classified lexical errors into five groups:-

1.

2
3
4.
5

. Pronoun errors

Word choice

. Word form

Informal usage

Idiom errors

James (1998) gives two broad categories of lexical error taxonomies which are further

divided into sub-categories. They are:-

a) Formal errors: Formal misselection (FM), misinformation errors, distortions.

b) Semantic errors: confusion of sense relation (CSR), collocational errors.

A summary of the lexical error taxonomies by James (1998), Yang and Xu (2001), Ferris
(2005) and Liach, Fontecha and Espinosa (2006) is given in the table below.

Table 1: Lexical Error Taxonomies

SOURCE CLASSIFICATION

James (1998) 1. Formal errors

a) Formal misselection errors.
b) Misinformation errors.
c) Distortions.

2. Semantic errors
a) Confusion of sense relations.
b) Collocational errors

Yang and Xu (2001)

=

Selection of inappropriate items according to the
intended meaning.

Errors of transitivity/intransitivity.

Errors of collocation.

Ferris (2005)

Word choice.
Word form.
Informal usage.
Idiom error.
Pronoun error.

Liach, Fontecha and
Espinosa (2006).

Spelling errors.
Word choice errors.

MR~ EIWND

Lexical error taxonomies : adapted from Keffous Chahira (2001:28)
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Further subcategorization of lexical error transfer is put forward by Merildinen (2010) in the

English writing of Finnish speakers as shown in the table below:-

Table 2: Sub categorization of lexical transfer

Word Knowledge Transfer Categories

Word Form Substitutions
Relexifications
Orthographic transfer.
Phonetic transfer
Morphological transfer

Loan translations
Semantic extensions

Word Meaning

Word Use Collocations

Functional and content transfer

©ONOITA~ LN E

Lexical transfer sub-categorization as taken from Merildinen 2010 as cited by Saurio
(2014:25).

This study adapted Merildinen (2010) lexical error taxonomy in order to classify lexical
Cross-Linguistic Influence in the learners written productions. For the grammatical CLI
errors, the identified errors were classified into linguistic categories taken from a descriptive
grammar of TL (French). The choice of lexical and grammatical taxonomies was based on

the data analysed.

It is evident that all the studies on CLI reviewed so far above are silent on CLI in foreign
language learning i.e. the learning of French as a foreign language in a school setting. The
studies reviewed above are also silent on acquisition of FL and how its acquisition is
influenced by the Lj, and L,. It is this area that this study will focus on and investigate in
order to find out the extent to which Kikamba (L), Kiswahili and English (L) influence the

learning of French as a foreign language in Kenya.

1.9 Research Methodology
1.9.1 The Sample

The study was conducted at Kaumoni Secondary School, Makueni County. The study
comprised of students learning French and the sample was selected from form 2 to form 4.
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The learners written compositions were marked and investigated for CLI. A total of 40
students were involved in the study. The data was collected by the researcher in person. The
target student population was stratified into form 2, form 3 and form 4 as the operational
strata. The table below, table 3, shows the number of participants per form and their

proficiency in other languages.

Table 3 - Number of participants per form and their proficiency in other languages.

Kikamba (L;) Kiswahili (L») English (Ls3)
Form 2 (n=23) 23 23 23
Form 3(n=7) 7 7 7
Form 4 (n=10) 10 10 10
TOTAL 40 40 40

1.9.2 Data collection procedure

Following the guidelines stated by Ellis (1994:49-50), a sample of written compositions were
collected from the 40 learners of French. All the learners started learning French in their first
year of secondary school i.e. form one. They started learning with no prior knowledge of
French and therefore this qualifies French to be a FL. They have been taught by Kenyan
teachers of French as a foreign language. The learners were given topics to write
compositions on. The topics picked were those deemed to be appropriate for their level of
learning and in accordance with the Kenya Secondary School French language syllabus. The
composition topics were: Mon sport favori (my favorite sport), Le weekend passé (last
weekend), Ce matin (This morning), Une lettre & un ami pour lui expliquer comment vous
avez participé a une cérémonie de mariage. (A letter to a friend narrating to him how you
participated in a marriage ceremony.) Un voyage que vous avez fait avec vos camarades. (A

trip you made with your school mates.)
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1.9.3 Data Analysis

Data for this study was obtained from learner’s written compositions. Each learner wrote
three compositions. The learners were given serial numbers in which the compositions were
grouped. The form two learners had serial numbers from SNO1 to SN23 that is, student
number one to student number 23. Form three learners had serial numbers from SN 24 to
SN30 and finally form four learners from SN 31 to SN 40. The three compositions from each
learner was grouped as C1, C2 and C3, that is composition one, composition two and
composition three. The first composition was obtained from the learners’ composition books
in which they had written as part of their class assignments. The second and third
compositions were part of the students’ continuous tests. All the compositions were

collected by the researcher in person, marked and analysed according to Corder (1974).

Error Analysis methodology. Following Corder (1974), the following steps are followed in

conducting an Error Analysis.
1. Collection of a sample of learner language

This is the first step in EA. In this stage, the researcher has got to decide what
samples of learner language he is going to use and how he will collect the data. This
study used data from written compositions of learners of French as a foreign

language.
2. ldentification of errors

According to Ellis (1994:51). An error can be defined as “a deviation from the norms
of the target language”. The target language in this study is French (Standard French
as spoken in France). The learners’ compositions were read more than two times to
identify the errors. The ‘errors’ were differentiated from ‘mistakes’. The researcher
also sought to differentiate interlingual from intralingual errors, overt from covert
errors. Inorder to identify the errors easily, the procedure of error identification

shown in Table 1.1 was employed.
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3. Description of errors

The learners’ idiosyncratic productions were compared with a reconstruction of these
productions in the target language. This study used a descriptive taxonomy based on
linguistic categories. The linguistic categories were developed after examining the
TL categories that had been violated. The descriptive taxonomy was chosen because
it relies on well-established grammatical categories and thereby maximizes practical

applications e.g. teaching (Ellis and Barkhuizen 2005).
4. Explanation of errors

This stage involves establishing the source of the error. This study investigated
errors emanating from CLI or transfer from learners L; and L, to the target language.
The explanation of errors requires careful examination because it is not always easy

to determine whether an error is the result of transfer (Ellis and Barkhuizen 2005).
5. Evaluating errors

This refers to looking into how the learners’ errors affect communication i.e. the
gravity of the errors in the case of the learner’s written compositions. This has to do
with whether the compositions are understood and relate to the topics they are writing
on. Error evaluation also involves deciding on which errors should receive

instructions based on their gravity (Ellis and Barkhusen 2005).

The five steps provided the procedure for analyzing how CLI structures interfere with
competence in the learning of French as a foreign language. Errors were put in linguistic

categories that is Lexical and Grammatical.

Each linguistic category was further divided into sub-categories where errors from each of
the categories were recorded and their occurrence frequency worked out. The percentage of
CLI was calculated based on the total number of errors in each category and the number of

learners per learner level.
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CHAPTER TWO
LINGUISTIC CATEGORIES OF CLI IN THIS STUDY

Following the analysis of the written compositions, we developed, based on Corder (1974) a
taxonomy for Error Analysis including the following linguistic categories and sub-

categories :

1. Lexical-Word Choice, substitutions, relexifications, orthographic transfer, loan

translation, false friends, word transfer.

2. Grammatical — Negation-related CLI, Adjectives and other noun modifiers, wrong
placement of object personal pronouns, gender marking, non-use of the plural marker
on adjectives, non-use of the hyphen, difficulty in using the preposition a and de

concordial agreement, verb form and auxiliaries.

2.1 Lexical CLI

To examine the errors occurring in the data collected from the learners, it is good to start
with identifying the lexical deviations made. The observed deviations will be categorized
into:

1. Word form (substitutions, relexifications, orthographic transfer).

2. Word meaning (loan translations, false friends)

3. Word use (word transfer).
2.1.1 Errors affecting the form of the word
This is how a word is written and spelled. Word form transfer is the situation where the
learner will transfer word conventions from his L1, and L2 to the TL i.e. the French.

2.1.1.1 Substitutions of the target word with one from the L; or L,

According to Ringbom (1987), this refers to a situation where a word from the learners L,

L, and L3 is used in the TL in an unmodified form. Examples from the data:-
CLI 1*4pres Le Mass a [’église, je suis allé a la classe (Messe) SN34 C1

After the mass, | went to class.
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CLI 2 *J’ai bu du cocoa. (Cacao) SN27 C2
| drank cocoa.

CLI 3 *Je visite le Sinema. (Cinéma) SN10 C2

| visited the cinema.
CLI 4 *Elle est un accountant. SNO1 C2
(Elle est comptable.)
She is an accountant
CLI 5 * C’est tres dangerous. (dangereux) SN21 C2
(C’est trés dangereux.)
It is very dangerous.
CLI 6 * Je suis allé a la canteen. SN21 C1
(Je suis alle a la cantine.)
| went to the canteen.
CLI 7 *Nous mangé mandazi et des frites SN12 C2
(Nous avons mangé des beignets et des frites.)

We ate doughnuts and French fries).

2.1.1.2 Relexifications

This is a situation where the learner uses a word from his Ly, or L, in a modified form to fit
the word formation norms of the TL.
Let us look at the following examples:-
CLI8  *Jesuis escapé par la fenétre. SN22 C2
(J'ai échappé par la fenétre.)
I escaped through the window.
CLI9  *Deux personnes sont_injuré aux jambes. SN16 C1
(Deux personnes sont blessees aux jambes.)

Two people had injuries on their legs.
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CLI 10 *La deuxiéme legon est la chemie. (Chimie).SN31 C1
The second lesson is chemistry.

CLI11  *Dans la forét, Il y avait beaucoup d’animal sauvage comme le lion, le

zebra...SN36 C3 (animaux, zébre).

In the forest, there were many animals like the lion, zebra...
CLI12 *J’ai relaxé a la maison SN12 C2

(Je me suis reposé a la maison.)

| relaxed at home.
CLI13  *Ilestallé a I'hopital hier et il est admitté. SN13 C3

Hier, il est allé a ['hdpital et il est admis.

He went to hospital yesterday and he was admitted.
CLI 14  * Il est purchasé moi. SN15 C3

Il m’a acheté...)

He bought me...

2.1.1.3 Orthographic transfer

This is an instance where the learner transfers the spelling conventions of his L; or L, into

the TL, For example:-

CLI15  *Lasociété modern..... SN23 C1
(La société moderne).
The modern society
CLI16  *Je participate aux sports SN23 C1
(Je participe aux sports.)
| participate in sports.
CLI'17  *Ily avait de differentes types de dance (danse) SN21 C3
There were different types of dances.
CLI 18  *Une ceremonie de marriage. SN22 C1

Une cérémonie de mariage.

24



CLI 19

CLI120

CLI21

CLI 22

CLI23

CLI 24

CLI 25

CLI 26

A marriage ceremony.

*La person crie a haute voix. (personne)

The person cried in a loud voice.

*Je visite le sinema (cinéma) SN10 C2

| visited the cinema.

*J’aime beaucoup les mathematics. (mathématiques).SN40 C1
I like mathematics very much.

*Léglise catholic.

(L’ église catholique.)

The catholic church.

*La forest a coté de [’école. (La forét a coté de [’école.) SN1T ClI
The forest next to the school.

*J’ai cherché partout sans success. SN34 C2

(J ai cherché partout sans succes.)

| searched everywhere with no success.

*Le problem. SN10 C3

(Le probleme.)

The problem.

*Un guide touristic. SN26 C3
(Un guide touristique.)

A tour guide.

2.1.2 CLI errors affecting the meaning of the word

This is an instance where the learner estimates his L, or L, knowledge of words meaning

into the TL context resulting in erroneous expression in the TL.

2.1.2.1 Loan translations

Ringbom (1987: 115) says that loan translations involve situations where a L, L,, or L3

phrase or word has been translated resulting in a construction with no meaning in the TL or a

meaning which differs from the one that is intended e.g.
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CLI 27  *Parce que cette pommes est pauvre gualité. SNO7 C3

(Parce que cette pomme est de mauvaise_qualité.)
Because the potato was of poor quality.
CLI28  * Il est un peu garcon. SNO8 C2
(Il est un petit gargon.)
He is a little boy.
CLI129  * Notre vétements pour école. SN18 C1
(Notre uniforme scolaire.)
Our school uniforme.
CLI30  *Moi, je joue le position de greviste. SN30 C1
(Moi, je joue a la position d’attaquant.)
| play the position of a striker.
CLI31  *Il est commence la voiture. SN15 C3
(I a mis en marche la voiture/il a démarré la voiture.)

He started the car.

2.1.2.2 False friends

According to Lightbown and Spada (2006 :99), “students may have particular difficult with
words that look similar in the two languages but have different meanings. The words may
come from different origins or they may have evolved differently from the same
origin”.  The words referred to here are known as false cognates or false friends.

Examples :

CLI32  *Il était un bon chance que nous avons visité le parc a Nairobi. (une bonne
occasion) SN29 C2.

(Une bonne chance = a good luck)

It was a good chance that we visited a park in Nairobi.
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CLI 33

CLI 34

CLI35

CLI 36

CLI 37

CLI138

CLI139

* 11y a des places désigné pour les drogues.SN23 C1
(Lieux, endroits) (places =seats).

There are places set apart for drugs.

*...collection d’information de la scéne. SN16 C1

(...La collecte d’information sur [’endroit/le lieu de |’accident.)
...collection of information from the scene of the accident.
*La police qui demande de la licence. SN16 C1

(La police qui demande le permis de conduire.)

The police who were asking for the driving licence.

* Station de la police. SN16C1

(Poste de police.)

Police station.

*Je suis acheté six piéces de ngumu. SN38 C1

(J'ai acheté six beignets.)

| bought six doughnuts.

* Tout le monde est allaient pres de stage est préparé pour la concert. SN21 C3
(Tout le monde est allé prés de la scéne de théatre en attendant le concert.)
Everyone moved closer to the stage in readiness for the concert.

*Le député directeur SNO5 C3

(Le directeur adjoint.)

The deputy principal.

2.1. 3 CLI lexical errors relating to how a word is used.

This refers to situations where the learner does not have a full knowledge of the contexts in

which certain words are used.

2.1.3.1 Word transfer

This is a situation where there is an ungrammatical use of a functional word (i.e grammatical

word) or a content word (i.e. a lexical word). Functional words include prepositions, the
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adverbs. Content words comprise of determiners and most of the adverbs, verbs, nouns and
adjectives.
CLI140  *Elle est 28 ans. SN16 C2
(Elle a 28 ans).
She is 28 years old.
CLI41  *Mon frere est bien SN19 C3
(Mon frere va bien.)
My brother is fine.
CLI42  *Quand Il était20 ans. SN40 C3
(Quand jl avait 20 ans).
When he was twenty years old.
CL143  *Ici, je suis tres chaud.
(Ici, J'ai tres chaud.)
Here, | am feeling very hot.
CLI44  *Mon sport favori est le nager. SN03C1
(Mon sport favori est la natation).
My favorite sport is swimming.
CLI45  *J’étais peur parce qu’il était tard. SN24C2
(J avais peur parce qu’il était tard.)
| was afraid because it was late.
CLI146  *Tout le monde était faim. SN29C2
(Tout le monde avait faim.)
Everyone was hungry.
CLI 47  *J’aime monsieur mambo parce qu’il enseigne bien et aussi, il connait bien les
maths. SN34C1
(J aime monsieur mambo parce qu’il enseigne bien et aussi, il sait
enseigner les maths.)
I like Mr. Mambo because he teaches well and he knows how to

teach mathematics.
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2.2 Grammatical CLI Errors

Grammatical CLI will be divided into subcategories, namely: negation related CLI,
Adjectives and other noun modifiers, wrong placement of object personnel pronouns, gender
marking, non-use of the plural marker on adjectives, spelling: non-use of the hyphen,

difficulty in using the preposition a and de, concordial agreement, verb form and auxiliaries.

2.2.1 Negation-related CLI

The French negation is ne...pas (not) where ne is placed before the verb and pas immediately
after the verb in non-compound tenses. In compound tenses where an auxiliary verb precedes
the past participle, ne is placed before the auxiliary verb and pas after the auxiliary but
before the past participle verb. If ne precedes a verb starting with a vowel or h, it is
contracted to n’ to become part of the verb with an apostrophe (°) separating the two words.
Let us look at some examples from the learners written compositions.
CLI48  *Je n’ai bu pas mon petit déjeuner.SN25 C2
(je n’ai pas bu mon petit déjeuner)
| did not drink my breakfast.
CLI49  *(C’est ne pas une bonne idée
(Ce n’est pas une bonne idée.)
It is not a good idea.
CLIS0  *C’est ne pas acceptable. SN23C1
(Ce n’est pas acceptable.)
It is not acceptable.
CLI51  *Etmoi, je ne pas dancé. SNO2C2
(Et moi, je n’ai pas dansé.)
And me, | did not dance.
CLI52  *Quand nous arrivions a l’école, nous trouvions il n’y a pas personne. SN18C1
(Quand nous sommes arrivé a [’école, nous avons trouvé qu’il n’ y avait
personne.)

When we got to school, we found there was no one.
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2.2.2 Adjectives and other noun modifiers

In French, a good number of adjectives are placed after the noun they modify unlike in
English where the adjective is placed before the noun. In French, descriptive adjectives come
after the noun. These include adjectives of colour, shape, taste, personality, mood, nationality
and religion. Word order will also include erroneous word order of nouns in apposition.
Examples:
CLI53  *Un intéressant weekend SNO7C2

(Un weekend intéressant).

An interesting weekend.
CLI54  *Jevais a la Wote stade. SNO7C2

(Je vais au stade Wote).

| am going to Wote stadium.
CLI55  *Quelle exacte heure? SNO7C2

(Quelle heure exacte?)

What exact time?
CLI56  *Une visite au national parc.

(Une visite au parc national.)

A visit to the national park.
CLIS7  *J’aime l’Anglais Premier League. SN30C1

(J’aime la Premiere Ligue Anglaise.)

| love English Premier League.
CLI58  *Paris est un ville trés grand. SN0O3C3

(Paris est une trés grande ville.)

Paris is a very big city.

2.2.3 Wrong Placement of Object Personal Pronouns

Direct object pronouns are used to replace direct objects, i.e. the people or things in a
sentence that receive the action of the verb. In French, the direct object pronoun precedes
the verb and the auxiliaries unlike English where it is placed after the verb.

Examples:
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CLI59 *11 était le 16 aoiit I’année derniere quand ma grand mere a appelé moi. SN39C3
(1l était le 16 aoiit I’année derniére quand ma grand mére m’a appelé)
It was on 16™ August last year when my grandmother called me.
CLI60  * Il était joie et aussi moi. SN36 C2
(11 était joyeux et moi aussi.)
He was joyous and me too.
CLI6l  *Mon frere invite moi...
(Mon frere m’invite...)
My brother is inviting me.........
CLI62  * Mon frere a donné moi ses vétements. SN38 C3
(Mon frere m’a donné ses vétements.)
My brother gave me his clothes.
CLI63  *Jen’informe jamais vous. SN21 C1
(Je ne vous informe jamais.)
I will never inform you.
CLI64  *Ledirecteur dit a moi... SNO9 C3
(Le directeur me dit...)
The principal says to me.
CLI6S  *J’aime vous. SN32 C3
(Je vous aime.)

| love you.

2.2.4 Gender marking

Nouns in French are marked for gender: either masculine or feminine. Examples:
CLI66  *Chére Luc. SN31 C2

(Cher Luc.)

Dear Luc.
CLI67  *Lasemaine prochain. SN31 C2

(La Semaine prochaine.)

Next week.
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CLI68  *Une Chemise blanc. SN27 C2
(Une chemise blanche.)
A white shirt.
CLI69  * (C’était une grand animal. SN35 C2
(C’était un grand animal.)
It was a big animal
CLI70 * Nous avons dansé pour une heure exactSN37 C2
(Nous avons dansé pour une heure exacte.)
We danced exactly for one hour.
CLI71 *Le personne qui...CN32 C2
(la personne qui...)
The person who...
CLI72  *Une visiteur du lacSN21 C2
(un visiteur au lac.)
A visitor to the lake.
CLI73  *Lamois dernierSN32 C2
(Le mois dernier.)
Last month.
CLI74  *LabusSN18 C3
(Le bus)
The bus.
CLI75  *Lessources chaud. SN11 C2
(Les sources chaudes.)
Hot water springs
CLI76  * Lalion. SNO8 C2
(Le lion.)
The Lion.
CLI77  *Jairegardé la film. SN11 C2\
(J'ai regardé le film.)
| watched the movie.
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2.2.5 Non-use of the Plural Marker on Adjectives

Example:-
CLI 78  *Les chemises rouge et les pantalon noir. SN31 C2
(Les chemises rouges et les pantalons noirs.)
The red shirts and black trousers.
CLI79  *Les arbres était tres grand. SN36 C3
(Les arbres étaient tres grands.)
The trees were very big.
CLI80  *Quand nous sommes arrivés, mes grandparents étaient trés content. SN39 C3
(Quand nous sommes arrivés, mes grandparents étaient tres contents.)

When we arrived, my grandparents were very happy.

2.2.6 Spelling: non-use of the hyphen

In French, interrogative sentences with subject—verb inversion, an hyphen is used to separate
the verb and the subject.
Example:
CLI81  * Comment vas tu? SN31 C2
(Comment vas-tu?)
How are you?
CLI82  *Nous nageons [’apres midi. SNO3 C1
(Nous nageons [’aprés-midi.)

We swim in the afternoon.

2.2.7 The difficulty in using the preposition a and de

In French and English, the time when an action takes place is indicated with a preposition.
An indirect object is also introduced with a preposition. This is a contrast to the learners L
and L, (Kiswabhili).
Examples :
CLI 83  * Nous avons retourné a l’école seize heure. SN21 C1

(Nous sommes retournés a l’école a seize heures.)

We went back to school at 4 pm.
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CLI 84

CLI185

CLI1 86

CLI 87

CLI 88

CLI189

CL190

* Ma vie [’école. SN22 C2

(Ma vie a [’école.)

My life in school.

*J'aime regarder les sports dans un télévision. SN36 C1
(J aime regarder les sports a la télévision.)

| like watching sports on television.

* Mes parents téléphone le directeur. SN22 C2
(Mes parents téléphonent au directeur.)

My parents are calling the principal.

* Nous commencons nager. SN22 C2

(Nous commengons a nager.)

We begin to swim.

* La cérémonie était ici Musomo. SN22 C1
(La cérémonie était ici a Musomo.)

The ceremony was here at Musomo.

* Je suis décide aller a [’école. SN22 C2

(J'ai décidé d’aller a [’école.)

| decided to go to school.

*Ici Kenya. SN32 C1

(Ici au Kenya.)

Here in Kenya.

2.2.8 Concordial Agreement

Examples :

CLI91

CLI 92

CL193

* Nous sommes allé. SN31 C2
(Nous sommes allés.)

We went.

* Mon parents. SN11 C2

(Mes parents.)

My parents.

* ...avec mon enfants. SNO7 C2
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(...avec mes enfants.)

...with my children.
CLI94  *Ma frere. SNO9C2

(Mon frere.)

My brother.

2.2.9 Verb Form

Examples:
CLI95  * Nous avons aussi bois du jus. SN21 C2
(Nous avons bu aussi du jus.)
We also drank juice.
CLI96  * Le directeur décide venu a la maison.
(Le directeur a décidé de venir a la maison.)
The principal decided to come home.
CLI97  *J’ai commencais...SN35 C2
(J’ai commencé...)
I began...
CLI98  * Jeveux expliqueSN31 C2
(Je veux expliquer.)
| want to explain.
CLI99  *Ledirecteur est allerSN22 C2
(Le directeur est allé.)

The principal went.

2.2.11 Auxiliaries

There are two auxiliary verbs avoir (to have) and étre (to be). In French, the auxiliary étre is
employed with past participle of movement verbs and reflexive verbs while avoir is used
with all the other verb past participles. This is a phenomenon which is absent in the learners’

L4, and L,
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Examples :
CLI1100 *J’ai retourné...
(Je suis retourné...)
I returned...
CLI1101 *Nous avons arrivé dix heure trente.
(Nous sommes arrives a dix heures trente.)
We arrived at ten thirty.
CLI1102 *Nous allons a la riviére et nager. SN36 C2
(Nous sommes allés a la riviere et nous avons nage)
We went to the river and we swam.
CLI'103  *Je suis accepte... SN36 C2
(J'ai accepté...)
I accepted ...
CLI1104 *Nous allé la. SN18 C1
(Nous sommes allés 1a.)
We went there.
CLI105 * Il ditamoi. SN24 C2
(Il m’a dit.)
He said to me.
CLI106 *Mon frere invite...
(Mon frere a invité...)
My brother invited...
CLI'107  * La guide accepté...SN27 C1
(La guide a accepté...)
The guide accepted...
CLI'108 *La semaine derniere, ma famille organisé...
(La semaine derniere,ma famille a organisé...)

Last week, my family organized...
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2.3. Conclusion

This chapter set out to classify CLI into linguistic categories. The categories we have
examined in this chapter are:- Lexical and grammatical. We have gone further and sub
categorized each of the categories, giving examples of errors from the learners’ compositions
arising from CLI. Based on these categories, we can say that learners of French as a foreign

language at Kaumoni Secondary School do commit errors because of CLI.
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CHAPTER THREE
PRESENTATION AND DISCUSSION OF THE RESULTS: LEXICAL CLI ERRORS

This chapter contains two parts. The first one gives the distribution of lexical CLI errors and
examples of the identified lexical CLI errors together with reconstructed sentences and
explanations on the source of the CLI errors. The second part of the chapter contains the
frequencies of the errors in bar chart, table and pie chart. The lexical CLI errors presented
belong to the following lexical categories: substitution of the target word with one from the
L, or L, relexification, orthographic transfer, loan translation, false friends and word

transfer.

Based on the analysis of the written compositions, composed of 120 compositions, that is 3
compositions per learner, a total of 199 lexical CLI errors were identified. The table below

shows the distribution of the lexical CLI errors per class (form) and per lexical category.

Table 4 Distribution of lexical CLI per error category and per learners’ level

Error Form 2 Form 3 Form 4 Total %
category (n=23) (n=7) (n=10)

Substitution 65 15 13 93 46.73
Relexification 11 04 02 17 8.54
Orthographic 26 04 06 36 18.09
transfer

Loan 11 05 04 20 10.05
translation

False friends 16 04 05 25 12.56
Word transfer 04 02 02 08 4.02
Total 133 34 32 199

% 41.79 35.06 23.13

In the table above, substitution of the target word with one from the L1 or L2 had the highest
number of lexical CL1 errors at 93 which was 46.73%. In this subcategory, Form two had

the highest number of substitution related errors at 65 which is a 69.89%. The reason for this
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high number of errors of substitution of the target word with one from the learners L; or L,
can be attributed to low level of language mastery of lexical items. The level of substitution
seems to reduce as one moves up the learners’ level that is from form 2 to form 3 and to form
4. Form 4 had the lowest level of lexical CLI errors arising out of substitution at 13 an
average of 1.3, form 3 had second lowest at (15) an average of 2.14 and form 2 at (65) an
average of 2.82. The reduction of substitution related errors can be attributed to improved

proficiency of the target language.

3.1 Substitution of the Target Word with One from the L; or L,
This refers to instances where the learners used a word from their L or L, in the TL in an
unmodified form. The following are examples of substituted words:
CLI1109 *Apres le mass a [’église, je suis allé a la classe. SN34C1.
(Aprés la messe a l’église, je suis allé en classe.)
After mass in the church, | went to class.

In the above example, the word messe has been substituted with ‘mass’. This is an influence
from L, (English).

CLI 110 *J’ai bu du cocoa SN. 34 CI
(J'ai bu du cacao.)
| drank cocoa.

The learner in the above example has used the word ‘cocoa’ in place of cacao. This use is a

result of influence from English.

CLI 111 *Je visite le sinema. SN 10 C;
(Je visite le cinéma.)
| visit the cinema.

The word sinema has been used erroneously in place of cinéma. This might be an influence
from the learners L; (Kikamba) or L, (Kiswahili) as the word sinema is orthographically

identical in the two languages.
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CLI 112 *Elle est un accountant. SN 01 C2
(Elle est comptable.)
She is an accountant.

un accountant is a transfer from English. The word ‘accountant’ has been used in an
unaltered form. The use of an article preceding the profession is also a L, (English)
phenomenon since in French, articles are not employed with nouns of professions when one

is introducing his/her profession.
CLI 113 *C'’est tres dangerous. SN 21 C,

(C’est trés dangereux.)

It is very dangerous.
The above substitution of dangereux with ‘dangerous’ is a result of L, (English) influence.
CLI 114 *Jesuis allé & la canteen. SN 38 C;

(Je suis allé a la cantine.)

| went to the canteen.

The use of ‘canteen’ is a result of L, (English) word transfer to the TL.
CLI 115 *Nous mangé mandazi et des frites. SN 12 C,

(Nous avons mangé des beignets et des frites.)

We ate doughnuts and chips.
Mandazi is a L, (Kiswahili) word which has been incorporated in the TL.

In the above examples, most of the words substituted have got a spelling resemblance to the
target word: sinema — cinéma, cocoa —cacao, mass — messe, dangerous — dangereux, but the
word ‘mandazi’ and ‘accountant’ could have been necessitated by lack of the correct lexical

items in the learners’ lexical repertoire.
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3.2 Relexification
Relexification is a situation where a word from L, or L, has undergone alteration to resemble
the word formation conventions of the TL. Below are examples:
CLI 116 * Je suis escapé avec la fenétre. SN 22 C2
(J ai echappé par la fenétre.)
| escaped through the window.

The word escapé has been used erroneously. The correct word is echappé. The word escapé
has been modified by inflecting the final vowel with ‘é’to resemble French verbs in group

one formation of past participle.

CLI 117 *Deux personnes sont injuré aux jambes. SN 16 C;
(Deux personnes sont blessées aux jambes.)
Two people had injuries in their legs.

The word injuré has been modified by inflecting on the last vowel with ‘¢’to resemble a
French past participle verb. The learner modified the English verb ‘injure’, so this is a

L>(English) influence.

CLI 118 *La deuxieme lecon est la chemie. SN 31 C;
(La deuxieme lecon est la chimie.)
The second lecon is chemistry.

The word ‘chemistry’ has been modified to form chemie which bears close orthographical

resemblance to the target word chimie.

CLI 119 *Dans laforét, Il y avait beaucoup d’animal sauvage comme le lion,le zébra...SN
36 C3

(Dans la forét, Il y avait beaucoup d’animal sauvage comme le lion, le zébre...)
In the forest, there were many wild animals like the lion, zebra...

The word ‘zebra 'has been modified from the English form ‘zebra’ by infixing ‘¢’ to make

the word resemble a French word.
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CLI 120 * J’ai relaxé a la maison. SN 12 C,
(Je me suis reposé a la Maison.)
| relaxed at home.

Relaxé has been modified from the word ‘relaxed’ to form the past participle word which is
erroneous. Although the verb relaxer exists in French, it has a different a meaning. It means

to discharge (in law)

CLI 121 *Il est allé a ['hdpital hier et il est admitté. SN13 C3
(1l est allé a I’hopital hier et il a été admis.)
He went to hospital yesterday and he was admitted.

Admitté is the erroneous form of verb modified from the English word ‘admitted.” An

inflection of ‘¢’ has been put to make the verb a past participle.
CLI 122 *Il est purchasé moi...SN 15 C3

(Il m’ a acheté...)

He bought me...

In the above example, the learner has modified the English verb ‘purchased’ to form

purchasé which resembles a past participle form in French.

In this sub-category of relexification, majority of the words modified are verbs. The
modification performed on them was to make them resemble the past participle verbs in
French. The learners used auxiliary verbs together with the modified forms of the verbs just
like the case in the formation of past tense in French. This shows that the learners lack the
correct form of the verb and instead use one from their L, (English) which they modify to

resemble a French past participle verb.

3.3 Orthographic Transfer

In instances where there are words from the L, having an orthographic resemblance to the
TL word, the learner transfers the spelling conventions of his L, to the TL. Examples:
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CLI 123 *La société modern. SN 23 C
(La société moderne.)
The modern society.

In this example, the learner has transferred the spelling of his L,(English) to the TL. The two

words ‘modern’ (English) and moderne (French) have an orthographic resemblance.
CLI 124 *Je participate aux sports. SN 08 C;

(Je participe aux sports.)

| participate in sports.

The above example is the result of L, (English) influence where the learner has transferred

the spelling convention to the TL.
CLI 125 =*Ily avait de differentes types de dance. SN 21 C3
(I'y avait differentes types de danses.)
There were different types of dances.
The word ‘dance’ is a result of influence from English spelling.
CLI126 *Une cérémonie de marriage. SN 22 C1
(Une céremonie de mariage.)
A marriage ceremony.

In French ‘marriage’ is spelled with a single ‘r’ unlike in English where it is double. The

learner in this case has used the English convention of spelling the word.
CLI 127 *La person crie a haute voix.

(La personne crie a haute voix.)

The person cries in a loud voice.

Note here the learner was influenced by his L2 (English) in spelling the word ‘person’

instead of personne.
CLI128 *Le problem. SN 10 C3
(Leprobleme.)

The problem.
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Again in this example, the influence in the erroneous word came from English.
CLI 129 *Un guide touristic. SN 26 C;

(Un guide touristique.)

A tour guide.
Touristic is an English influence in writing the word touristique.
CLI 130 *J’aime beaucoup les mathematics. SN 40c,

(J aime beaucoup les mathématiques.)

I like mathematics very much.
CLI 131 *L’église catholic. SN 22 C;

(L église catholique.)

The catholic church.

In the two examples above, the orthographic transfer involves use of the English form of
writing the words. This could be a result of the phonetic resemblance of the last syllable of

each word to the one of the TL final syllable of the target word.
CLI 132 *Laforest a coté de l’école. SN 17 C;

(la forét a coté de [’école.)

The forest next to the school.

La forest is an influence from English and this could have been the result of the learner not
having mastered the correct spelling although he has met the word before. This is because he
is able to accord the noun the correct form of the article (la).

CLI 133 *J’ai cherché partout sans success. SN34C2
(J'ai cherché partout sans succes.)
| searched everywhere with no success.

Note the difference of the two words is a single letter(s) at the end of the word. The French
word succes ends with a single ‘s’ and there is a grave diacritical mark placed on the last

vowel.
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3.4 Loan Translation

According to Ringbom (1987:115), loan translation involves situations where the learner has
translated a phrase in his L; or L, resulting in a construction with no meaning in TL or a

meaning which differs from the one that is intended. Examples:

CLI 134 *Parce que cette pommes est pauvre qualité. SNO7 C;
(Parce que cette pomme est de mauvaise qualité.)
Because the potato is of poor quality.

The learner translated ‘Poor quality’ to pauvre qualité which is erroneous. The adjective
pauvre has a meaning of not being wealthy or not being rich when it is used with the noun
qualité,it becomes a construction with no meaning. The correct adjective to go with the noun

is mauvaise qualité.

CLI 135 * Il est un peu garcon. SN 08 C3
(11 est un petit gargon.)
He is a small boy.

The learner used un peu to mean a little or small which is erroneous in the construction. Un
peu is used to refer to quantity that is small or little quantity. For example, Un peu de lait — A

little milk or not much milk. The correct word is petit — meaning small that is in size.
CLI 136 *Moi, je joue le position de greviste. SN 30 C;

(Moi, je joue a la position d’attaquant .)

I play as a striker.
The above example is a case of erroneous loan translation from the English word ‘striker.’
CLI 137 *I1l est commencé la voiture. SN 15 C3

(11 a mis en marche la voiture/ll a demarré la voiture.)

He started the car.

The verb commencé means to begin to happen or to begin doing something. Commencé la
voiture is an erroneous translation phrase with no meaning from the English phrase ‘to start

the car.’
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CLI 138 *Notre vétements pour école. SN 18 C;
(Notre uniforme scolaire.)
Our school uniform.

Vétements pour école is a loan translation phrase from the learners’ L; (Kikamba) Ngua Sya

Syukulu.
Kikamba French English
Ngua *vétements *clothes
Sya pour for
Sukulu école school

3.5 False Friends

According to Lightbown and Spada (2006:99), “students may have particular difficult with
words that look similar in the two languages but have different meanings. The words may
come from different origins or they may have evolved differently from the same origin.” The
words referred to here are known as false cognates or false friends. Examples from the data:

CLI139 *I1l était un bon chance que nous avons visité le parc a Nairobi. SN 29 C2
(C’était une bonne occasion qu’on ait visité le parc de Nairobi.)
It was a good chance that we visited the park in Nairobi.

Une bonne chance is a false cognate as chance means ‘luck’ so une bonne chance means

‘good luck’. The correct equivalent is une bonne occasion.

CLI 140 *Ily a des places designé pour des drogues. SN 23 C;
(Il'y a des lieux/endroits designés pour les drogues).
There are places set apart for drugs.

‘Places’ is a false cognate. In French it refers to seats. The correct word would have been
lieux or endroits since the learner wanted to refer to places that are set apart in towns for

smokers to smoke.
CLI 141 *..collection d’information de la scene. SN 29 C,

(...la collecte d’iformation sur le lieu de [’accident.)
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...collection of information from the scene of the accident.

Scéne means an act in a play or the stage where a play is performed. The learner here was
referring to an accident scene and since scene is found in English and French, he thought
they have equivalent meaning. This is a result of low mastery of the meaning of the TL

words.

CLI 142 * La police qui demande de la licence. SN 16 C1
(La police qui demande le permis de conduire.)
The police who are asking for the driving licence.

Licence is a false cognate. In French, it is a ‘degree certificate’. The equivalent for a driving

licence is permis de conduire.

CLI 143 *Je suis acheté six pieces de ngumu. SN 38C1
(J'ai acheté six beignets.)
| bought six droughnuts.

Ngumu is a direct substitution from the learners’ L, (Kiswahili) word for ‘small doughnuts’
which are hard hence their name ngumu which means ‘hard’. They are usually packed in
packets of six pieces hence the use of six pieces. Piéces is a false cognate for it refers to a

play i.e. piece de théatre.

CLI 144 =* Station de la police. SN 16 C1
(Poste de police.)
Police station.

Station in French refers to a broadcasting station. Police station is poste de police or
commissariat. So station de la police will mean a radio station owned by the police or a radio

station which broadcasts police news.

CLI 145 *Tout le monde est allaient prés de stage est préparé pour la concert. SN 21 C3
(Tout le monde est allé prés de la scéne de théatre en attendant le concert.)
Everyone moved closer to the stage in readiness for the concert.

Stage is a false cognate as it means internship or industrial attachment for trainees. In a

theatre, the stage in French is referred to la scéne de théatre.
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CLI 146 *Le député directeur. SN 05 C;
(Le directeur adjoint.)
The deputy principal.

Député is a member of parliament. The word is therefore not the equivalent of deputy. The

correct word is adjoint.

3.6 Word Transfer
The analysis of the learners’ compositions revealed cases of ungrammatical use of functional
and content words Examples:
CLI147 *Elleest 28 ans. SN 16 C;
(Elle a 28 ans.)
She is 28 years old.

In French, age is given using the verb avoir (to have) unlike in English where étre— (to be) is
used. In the example above, the erroneous sentence translates to. ‘She is 28 years old.” The
use of the verb ‘to be’ in reference to giving her age is erroneous. The correct form is Elle a

28 ans which literally translates to ‘she has 28 years.’
CLI 148 *J’étais peur parce qu’il était tard.

(J avais peur parce qu’il était tard.)

| was afraid because it was late.

The transfer above arose from the erroneous use of ‘was afraid’ (*étais peur) instead of

using ‘had fear’ (avais peur).

CLI 149 * Tout le monde était faim. SN29C,
(Tout le monde avait faim.)
Everyone was hungry.

In expressing hunger, one uses the verb avoir (to have) in French. In English, the verb ‘to be’

is used. For example:
J’ai faim — French (*1 have hungry.)

I am hungry — English (*Je suis faim.)
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The two verbs used to express hunger are different: French uses ‘to have’ (avoir) and English

uses ‘to be’ (étre).

CLI150 *Mon frere est bien. SN 19 C3
(Mon frere va bien.)
My brother is fine.

This is again a case of transfer of verb ‘to be’ étre from English into French. In response to
the greeting ‘How are you?’ The answer is ‘I am fine’. In French, it is comment allez-vous?
(How are you?) or literally ‘How are you going? The answer is Je vais bien — (I am fine) or

translating word for word. ‘I am going fine.’

CLI 151 *Mon sport favori est le nager. SN 03 C;
(Mon sport favori est la natation.)
My favourite sport is swimming.

In the above instance, the Cross-Linguistic Influence is from the L, (Kiswahili)- Mchezo
ninaopenda ni kuogelea. Kuogelea means ‘to swim’ (nager). In Kiswahili, this is a verb
which is used as a noun. It is referred in Kiswahili as Nomino ya Kitenzi-Jina. In French, the

correct noun derived from the verb (nager) is La natation.

CLI 152 * J’aime monsieur Mambo parce qu’il enseigne bien et aussi il connais bien les

maths. SN 34 C;

(J aime monsieur Mambo parce qu’il enseigne bien et il sait enseigner les maths.)
| like Mr.Mambo because he teaches well and he knows how to teach mathematics.

The English verb ‘to know’ has two distinct verbs in French: savoir and connaitre. When
one is referring to knowing places and people ‘connaitre’ — (to know) is employed. On the
other hand, savoir is employed to refer to ‘know how’ like knowing how to do something.
As it can be seen, the two aspects of knowing expressed by two different verbs in French are
generally expressed by one verb ‘to know’ in English. This is the point where the erroneous
usage arises when a learner uses ‘connaitre’ to refer to ‘know how to do something’ instead

of ‘savoir’.

The graph below shows the distribution of the lexical CLI errors across the learners’ level.
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Figure 3.1 : Distribution of lexical CLI errors per learners’ level

M Form 2 (n=23)

B Form 3 (n=7)

m Form 4 (n =10)

The pie chart below shows the distribution of lexical CLI errors per error category.

Figure 3.2: Distribution of errors per error category.

B Orthographic transfer
B word transfer

m substitution

M relexification

M loan translation

H False friends
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After presenting and discussing the results concerning lexical errors, the next section
presents and discusses the result concerning the sources of the errors in relation to the
other languages that the learners spoke, namely: L; (Kikamba), L,(Kiswahili) and L,
(English).

Table 5 : Lexical transfer errors into the learners’ French compositions.

Error Type From L1 From L2 From Total
(Kikamba) (Kiswabhili) L2(English)

Substitution 00 02 91 93
Relexification 00 00 17 17
Orthographic 00 00 36 36
transfer
Loan translation 03 04 13 20
False friends 00 00 25 25
Word Transfer 00 00 08 08
Total 03 06 190 199
Percentage 15 3.01 95.47

The table above shows distribution of languages contributing to lexical CLI. It is
clear that learners draw majority of their lexical transfer items from their L, (English)
as opposed to their L; (Kikamba) and L, (Kiswahili). There are many reasons which
could probably be behind this phenomenon. One is due to the fact that English is the
widely used language in school as it is the language of instruction for all subjects
except Kiswahili and French. The second reason could be resemblance of majority of
the lexical items in the two languages i.e English and French. The third and last
reason could be the recency of language acquistion. The learners acquired English as
an L after acquiring Kikamba (L) and Kiswahili (.,). The pie chart below shows the

distribution of the learners languages contributing to the lexical CLI errors.
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1.5% 3.01%

B Kiswahili
H English

= Kikamba

Figure 3.3 : Sources of the CLI errors in relation to the other languages that the
learners spoke.

3.7 Summary and Conclusion of Chapter 3

This chapter sought to analyse, present and discuss the results of lexical CLI from the
analysis of the data. It has been found out that the frequency of Lexical CLI errors is highest
in form two with a percentage of 41.79%, followed by form three with a frequency
percentage of 35.06%. Form four had the lowest lexical CLI error frequency of 23.13%.
After the analysis of the data, it also emerged that the learners drew majority of the lexical
CLI from English 95.47% Lexical CLI from Kikamba and Kiswahili were very low at 1.5%
and 3.01% respectively.
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CHAPTER FOUR

PRESENTATION AND DISCUSSION OF THE RESULTS : GRAMMATICAL CLI
ERRORS

The Grammatical CLI errors that will be presented belong to the following grammatical
categories: negation-related CLI, adjectives and other noun modifiers, wrong placement of
objective personal pronouns, gender marking, non —use of the plural marker on adjectives,
non-use of the hyphen, difficulty in using the preposition a and de, concordial agreement,

verb forms and auxiliaries.

Table 6 : Summary of grammatical CLI errors by category and learners’ level

Category Form 2 Form 3 Form 4 Total %
Negation-related CL1 04 00 01 05 1.9
Adjectives and other noun 10 02 05 17 6.5
modifiers

Wrong placement of object 05 02 07 14 5.4
personal pronouns

Gender Marking 32 10 16 58 22.3
Non-use of the plural 17 04 07 28 10.8
marker on adjectives

Spelling: non-use of the 03 01 02 06 2.3
hyphen

Difficulty in wusing the 16 02 03 21 8.1
preposition a and de

Concordial agreement 08 01 03 12 4.6
Verb form 26 02 02 30 115
Auxiliaries 34 20 14 68 26.2
Total 155 44 60 259

% 354 32.80 31.7
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In the table above, auxiliaries had the highest number of CLI errors with 68 errors. Gender
marking came second with 58. The lowest number of grammatical CLI errors were found in
negation with 5 CLI errors. The total number of grammatical CLI errors was 259. The high
number of CLI errors related to the use of auxiliaries can be attributed to the formation of
compound verb forms for the past tense. The use of auxiliary “éfre” (to be) for the past
tense forms had the most errors since learners tended to use auxiliary “avoir” (to have) with

verbs which required use of auxiliary “étre” (to be).

The reason for this, as it is explained later in this chapter, is because the construction of past
tense comprising a past participle and the auxiliary “avoir” (to have), tends to give a present
perfect meaning to the learner. Learners also tended to completely omit the auxiliary i.e. use
a past participle without an auxiliary verb preceding it. This was erroneous because the past
tense in French is formed by compound verbs i.e. an auxiliary and a past participle.

For gender marking, the subcategory with the second highest CLI errors, the CLI errors
revolved around the use of the correct article for a given noun. Nouns in French are either
masculine or feminine. There is no given way of establishing whether this noun is masculine
or feminine but majority of nouns ending with “e” are feminine. For example: /a personne”

(the person). La semaine (the week), ‘une chemise’ (a shirt), ...

4.1 Negation-Related CLI Errors

CLI 153 *Je n’ai bu pas mon petit déjeuner. SN 25C;
(Je n’ai pas bu mon petit déjeuner .)
I did not drink my breakfast.

In French, the negation is composed of two elements ‘ne... pas’. Ne... pas forms a sandwich
around the verb. In compound verb tenses, ‘ne’ is placed before the first conjugated verb

and ‘pas’ is placed immediately after the first conjugated verb before the past participle.

Example:
Je n’ ai pas bu mon petit déjeuner
Auxiliary past participle
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CLI1154  *C’est ne pas une bonne idée. SN 23CI
(Ce n’est pas une bonne idée.)
It is not a good idea

Let us examine the parts of the idiosyncratic sentence

*Cest Ne pas Une

bonne

idée

Itis not a

good

Idea

The negation particle ‘ne’ should have been placed before the conjugated verb ‘est’ and since

the verb starts with a vowel, ‘ne’ is contracted to ‘n’’. The correct form of the sentence is:

Ce n’est pas une bonne idée.
CLI 155 *C’est ne pas acceptable. SN 23 CI
(Ce n’est pas acceptable.)
It is not acceptable.
CLI 156  *Etmoi, je ne pas dancé.
(Et moi, je n’ai pas dansé)

And me, | did not dance.

Note that the learner in the above sentence, the negation (ne...pas) has been placed before

the main verb. This could have resulted from the influence of the L1 or L2 (Kiswahili). Let

us look at the following sources of influence:

L, — o nakwa ndaasunga.

0 nakwa ndaa - sunga
*Et moi (je)ne pas dancé.
*And me did not dance

L, (Kiswahili) Na mimi sikucheza densi.

Na mimi Si kucheza densi
*Et moi (je)ne pas dancé.
*And me did not dance
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CLI1 157 *Quand nous arrivions a l’école, nous trouvions il n'’y a pas personne. SN 18CI

(Quand nous sommes arrivés a [’école, nous avons trouvé qu’il n’y avait

personne.)
When we arrived in school, we found there was no one.

The French negation for ‘nobody’ or ‘no one’ is ne ... personne. The negation ... *il n’y a
pas personne is erroneous because once the word personne is used, the word pas cannot be

used. This is a CLI from the learners’ L1 or L2 Kiswabhili as illustrated below:
L, (Kiswahili) — Tulipofika shuleni, hatukupata mtu.
Tu-— li— po- fika shuleni, ha- tu— ku-pata mtu
*Quand nous sommes arrivés a [’école, nous trouvions il n’y a pas personne
When  we arrived in school we did not find anyone
L1 — Yila twavikie sukulu, tuyaaithia mindii.
Yila twa — vikie sukulu tu-yaa — ithia mand.
*Quand nous sommes arrivés a l’école, nous trouvions il n’ya pas personne
When we arrived in school we did not find anyone.

Note that the last noun (mundu and mtu) in the L1 and L2 (Kiswahili) respectively has no
negation and this could have been the influence for the learner to use double negation in
French (*ne ... pas ... personne) which is erroneous. The correct form is : Quand nous

sommes arrivés a l’éole, nous n’avions trouvé personné.

4.2 Adjectives and other Noun Modifiers

CLI 158 *Un intéressant weekend. SNO7C2
(Un weekend intéressant.)
An interesting weekend.

In French, descriptive adjectives come after the noun they modify. The adjective intéressant
should come after the noun un weekend. This is different from the L, (English) which places

the adjective before the noun. This is what influenced the leaners’ idiosyncratic sentence.
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CLI 159* Quelle exacte heure? SN 28 Cs
(Quelle heure exacte.)
What exact time?

Note here the erroneous utterance was influenced by the L, (English). The learner supplied

the word order as it appears in the English form
CLI 160 *Une visite au national parc.

(Une visite au parc national.)

A visit to the national park.

The adjective ‘national’ should come after the noun it modifies parc. The erroneous word
order is an influence from English where the adjective is placed before the noun, that is

‘national park’.

CLI161 *Jevais a la Wote stade. SN 07 C;
(Je vais au stade Wote.)
| am going to Wote Stadium.

The above sentence is an erroneous order of noun followed by another noun structure, in
which the first noun modifies the one that comes after it. A similar structure is less frequent

in French, and when it happens, the modifying nouns comes last.
CLI162 *J’aime ’Anglais Premier league. SN 30 CI
(J’aime la premieére ligue Anglaise.)
| love the English premier league.

In French ordinal numbers are placed before nouns and the adjective for nationality comes
after the noun. This is contrary to word order in English where the adjective for nationality

comes first, followed by the Ordinal number then the noun comes last.

4.3 Wrong Placement of Object Personal Pronouns

CLI 163 *Ii était le 16 aotit I’année derniere quand ma grand mere a appelé moi. SN 39 C;
(1l était le 16 aout I’année derniere quand ma grandmere m’a appele)

It was on 16™ August last year when my grandmother called me.
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The learner in the above example has used the emphatic pronoun moi instead of direct object
pronoun me. Both pronouns translate to ‘me’ in English. French places the direct object
pronoun before the verb and the auxiliary. i.e. (... quand ma grand-mére m’a appelé. This is
a CLI from L, (English).

CLI 164 *Mon frere a donné moi ses vétements SN 38C;
(Mon frere m’a donné ses vétements.)
My brother gave me his clothes.

The idiosyncratic sentence is a CL1 from English. The direct object pronoun ‘me’ (me)
which contracts to m* when preceding a vowel or mute h should precede the auxiliary verb.

CLI 165 *Je n’informe jamais vous. SN 21G
(Je ne vous informe jamais.)
I will never informe you.

CLI 166 *J’aime vous SN 32C;
(Je vous aime.)

I love you.

The placement of the pronoun vous (you) has been influenced by the L2 (English). It should
precede the verb.

CLI1167 *Le directeur dit a moi ... SN 09 Cz
Le directeur me dit...

The principal says to me...

4.4 Gender Marking

Nouns in French are marked for gender: either masculine or feminine. Gender marking is
based on the status of the noun in question. Gender marking involves the transformation of
the adjective to the correct form: masculine or feminine. Articles also take the gender of the

noun. Let us examine some erroneous sentences from the data.
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CLI 168 *La semaine prochain.
(La semaine prochaine.)
Next week.

Semaine (week) is a feminine noun. The adjective prochain (next) should be transformed
into feminine form — prochaine, since it is used with a feminine noun. This is unlike

English, Kiswahili or Kikamba where there is no gender marking for adjectives.
CLI169 *Une chemise blanc. SN 27C,

(Une chemise blanche.)

A white shirt.

Une chemise (a shirt) is a feminine noun. Blanc (white) it is the masculine form of the
adjective of colour white. If this adjective is used with a feminine noun, the feminine form

of the adjective should be supplied. blanche.

CLI 170 *Les sources chaud. SN11C,

(Les sources chaudes.)

Hot water springs.
The adjective chaud (hot) has not been gender marked. This is erroneous because it modifies
a feminine plural noun (les sources) the correct form is chaudes. The inflected ‘e’ is for

feminine form and ‘s’ for plural form.

CLI171 *C’était une grand animal. SN 35C;

(C’était un grand animal.)

It was a big animal.
*Une grand animal is erroneous because of the use of the feminine indefinite article une with
a masculine noun animal. The correct indefinite article to be supplied to the noun is ‘un’ (a).
In the learners’ L, (English), there is no gender distinction of the indefinite article (a/an).
This might influence learners in failing to supply articles in accordance with the gender of

the noun.

CLI1172 *Labus SN 18C;
(Le bus.)
The bus.
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CLI173 *Lalion SN 08 C,
(Le lion.)
The lion.
CLI174 *La mois dernier SN 32C,
(Le mois dernier.)
Last month.
CLI 175 *J'ai regardé la film. SN 11C,
(J ai regardeé le film.)
| watched the movie.
The four idiosyncratic sentences reveal erroneous use of the feminine definite article la with
masculine nouns. The learners should have used the masculine form of the definite article

‘Le’. Le bus (the bus), le lion (the lion), Le mois dernier (last month) and le film (the movie).

4.5 Non-use of the Plural Marker on Adjectives

CLI176 *Les chemises rouge et les pantalon noir. SN 31C,
(Les chemises rouges et les pantalons noirs.)
The red shirts and black trousers.

This is a L, (English) CLI. French adjectives of colour are usually marked for number in
accordance with the nouns they modify. The learner in the sentence above failed to supply
the plural marker (-s) to the adjectives of colour rouge (red) and noir (black). Since the
nouns they modify are in plural form, the correct form of sentence should be Les chemises

rouges et les pantalons noirs.

CLI 177 *Les arbres était trés grand. SN 36 C;
(Les arbres étaient trés grands.)
The trees were very big.

Les arbres (The trees) is a noun in plural form. However, it has been supplied with a
singular verb (third person singular) and a singular form of adjective. The correct from of
the sentence is “les arbres étaient trés grands”. The failure to inflect the adjective for plural,

is a CLI from English.
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CLI 178 *Quand nous sommes arrivés mes grandparents étaient trés content. SN 39C;
(Quand nous sommes arrivés mes grandparents étaient tres contents.)
When we arrived, my grandparents were very happy.

Note the adjective content has not been put in plural form as the case with the noun (mes

grandparents). This is a L, (English) influence.

4.6 Spelling: non —use of the hyphen

CLI'179 *Comment vas tu? SN 31 C,
(comment vas — tu?)
How are you?

In French, interrogative sentences with subject verb inversion, a hyphen is used to separate
the verb and the subject. In English, Kiswahili and Kikamba, there is no hyphen in inverted

subject verb interrogatives.

CLI180 *Nouns nageons l’aprés midi. SN 03 Cy
(Nouns nageons [’aprés- midi.)
We swim in the afternoon.

The learner has used “I’aprés midi” (afternoon) without a hyphen between /’aprés and midi.
This is a CLI from L2 (English) where the two words are not separated. The appropriate

form is L apres-midi.
4.7 The difficulty in using the preposition a and de

CLI1181 * Nous avons retourné a l’école seize heure. SN 21C,
(Nous avons retourné a [’école a seize heures.)
We went back to school at 4 pm.

There is an omission of the preposition ‘@’ (at) before the time indicated. In French and
English, a preposition is used to say when (time) something happens. In the learners’ L;
(Kikamba) and L, (Kiswabhili) such a preposition is absent. In this case, the learner could

have been influenced by the L; or the L, (Kiswahili) to omit the preposition.

61



CLI1182 * J’aime regarder les sports dans un télévision. SN 36 Cq
(J aime regarder les sports a la télévision.)
| like watching sports on television.

The wrong preposition has been used dans instead of a. This is an influence from the
learners’ L;: Nendete Kusisya mathau tiviini. (I like watching sports on television.) In the
learners’ Ly, tivii is television while tiviini can have a meaning of inside the television hence

the erroneous preposition dans une télévision (inside a television).
CLI 183 * Nous commengons nager. SN 22C,

(Nous commengons a nager.)

We begin to swim.

Note there is omission of the preposition before nager (to swim). This is a CLI from the L;
or the L, (Kiswahili)

L, — Twambiia kuthambia.

Tw- ambiia kuthambia
*Nous commencgons nager
We began (infinitive) to swim

L, — Tukaanza kuogelea

Tu- Ka- anza kuogelea
*Nous commencgons nager
We began (infinitive) to swim

The correct form in the TL has a preposition preceding the infinitive verb nager (to swim).
Nous commencgons a nager.
CLI 184 *La cérémonie était ici Musomo. SN 22 C;

La cérémonie était ici @ Musomo.

The ceremony was here at Musomo.

There is an omission of the preposition ‘@’ (at) before the noun Musomo. This could be an

influence from the L1 or L2 (Kiswahili)
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L, — Kyathi kyai vaa Musomo.

Kyathi Kyai  Vaa Musomo.
*La Céremonie était ici Musomo.
*The Ceremony  was here Musomo.

L, - Sherehe ilikuwa hapa Musomo

Sherehe ilikuwa hapa Musomo.
*La céerémonie était ici Musomo.
*The Ceremony  was here Musomo.

CLI 185  *Je suis decidé aller a l’école. SN 22 C2
(J'ai decideé d’aller a l’école.)
| decided to go to school.

The learner has made an omission of the preposition de (to) which should be placed after

décidé (decided). This could be an influence from the learners L; or L, Kiswahili.

L; Naamuie kuthi sukulu.

Na- amuie kuthi sukulu.
*J ai decidé (no prep) aller al’école.
*| decided (no prep) go to school.

L, (Kiswahili) Niliamua kwenda shule.

Ni- li- amua kwenda shule.
*J’ ai decide aller a l’école.
I decided (no prep) to go to school.

CLI 186 *Ici Kenya. SN 32 C;
(Ici au Kenya.)
Here in Kenya.
The omission of the preposition ‘au’ (in) could have been an influence from the L, or the L,

Kiswahili) in the L; and L, (Kiswabhili), no preposition is required.

L; — Vaa Kenya.
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Vaa Kenya
*Here Kenya
L, (Kiswahili) Hapa Kenya.
Hapa Kenya.
*Here Kenya.
The correct TL form is ici au Kenya (Here in Kenya.)

The problem in this category mainly lies in the use of the proposition a and its variants e.g.
au. As we have seen in the examples from the data, this is a CLI emanating from the

learners’ L; and L, (Kiswahili).

4.8 Concordial Agreement

CLI1187 * Nous sommes allé. SN 31C;

(Nous sommes allés)

We went.
The French past participle derived from movement verbs preceded by auxiliary étre (to be)
must agree with number and gender. The sentence above could be an influence from L,

(English) where the past participle does not assume agreement of number.
CLI 188 * ... avec mon enfants. SN 07C,

(... avec mes enfants.)

... with my children.

Possessive adjectives in French take the form of masculine, feminine and plural. In the
sentence above mon (my) is masculine form singular. But it has been used with a plural
noun; so there should be concordial agreement. The correct form is mes (my). The
possessive adjective ‘my’ in English has three forms in French used depending on the gender

of the noun and the number of the noun. They are:
Mon (my) used with masculine singular nouns.
Ma (my) used with feminine singular nouns.

Mes (my) used with masculine and feminine plural nouns.
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enfants (children) is masculine plural noun and so the appropriate form of the

adjective is mes (my). i.e. mes enfants (my children).

4.9 Verb Form

CLI 189 *Nous avons aussi bois du jus. SN 21C,
(Nous avons aussi bu du jus.)

We also drank juice.

The French verb form for the past tense is an auxiliary verb (present tense) and a past

participle. The past participle verb form can be problematic to learners because it completely

assumes a different form from the infinitive form. The use of an auxiliary avoir (to have)

makes the construction look like a recent past tense in L, (Kiswabhili):

Tu- li -kunywa sharubati
*Nous avons bois jus
We (past tense marker)  drink juice

Tu-Li- kunywa (pia) sharubati.

Tu li Kunywa pia sharubati
\—Y—j k—YJ - - -
*Nous avons bois aussi du jus

The verb form bois appears to resemble the form in L, (Kiswahili) kunywa (drink) and this

could have influenced the learner to use the erroneous form. The correct form of the verb is

bu (drank).
CLI190 * Ledirecteur est aller. SN 22 C,
(Le directeur est allé.)

The principal went.
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Again this is an influence from the learners’ L, (Kiswahili: mwalimu mkuu alienda

Mwalimu mkuu R i ----mmmeeee enda

—— 5 Y

The principal third person past tense to go

Mwalimu mkuu @ ----=-=-m-mmmmee i —omememee oo enda
*Le directeur @) est aller

The last morpheme of the verb in Kiswahili does not indicate the tense. This might be a CLI
to learners of French where they do not modify the main verb into past participle form as

they think the use of the auxiliary is the indicators of the tense and not the main verb form.

4.10 Auxiliaries

In French, there are two auxiliary verbs: avoir (to have) and étre (to be). The two auxiliary
verbs are used with past participles to form the past tense. The auxiliary étre is used with

movement verbs and reflexive verbs while avoir is used with all the other verbs.
CLI1191 *J’ai retourné.

(Je suis retourné.)

| returned.

Retourné (returned) is a movement verb and so it must be used with the auxiliary étre (to be).
However, the learner has used the auxiliary avoir in the above sentence. This could have
been the influence from L, (English) where the learner used the auxiliary avoir (to have) to

construct a present perfect form. Let us examine the sentence.
*J ai retourné —» je suis retourné.
(I have returned) => present perfect (*1 am returned)

The construction j'ai retourné (I have returned) appears more plausible to the learner than
the word for word translation of the correct form of the sentence in TL i.e. je suis retourné
(*1 am returned). However, Je suis retourné is the correct form of the TL and it means ‘I

returned’.
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CLI 192 *Nous allé la. SN 18 C1
Nous sommes allés la.
We went there.

The erroneous construction above which involve non-use of auxiliary result from L,
(English) CLI. Let us examine them:

*Nous allé la — Nous sommes allés la
*Nous allé la
We went there

The omitted auxiliary is a result of auxiliary absence in the English form of the sentence.
The learner has transformed the main verb into a past participle but failed to accord it an
auxiliary verb.

The graph below shows the distribution of the grammatical CLI errors.

Figure 4.1: Distribution of the grammatical CLI errors.

40

35

M Form 2
B Form 3
W Form4
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From the graph above, it can be deduced, therefore, that most of the grammatical CLI errors
in the written composition of learners of French are related to auxiliaries. This analysis
proves the hypothesis that CLI errors involving auxiliary verbs will be more frequent in the
grammatical CLI category.

Figure 4.2: Percentage of lexical and grammatical CLI errors.

M Lexical CLl errors

B Grammatical CLI errors

The pie chart above shows the representation of the percentages of lexical CLI errors and
grammatical CLI errors. Lexical category had a total of 199 CLI errors representing a
percentage of 43.5% while grammatical category had a total of 259 CLI errors which is a
56.5% of the total 458 CLI errors. From this pie chart, it is evident that grammatical category
had the highest number of CLI errors. This pie chart representation proves the hypothesis
that there will be more grammatical errors that lexical errors. The following table shows the
distribution of the CLI errors across the learners’ level.
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Table 7: CLI error distribution per Learners’ Level

Category Form 2 Form 3 Form 4 Total
(n=23) (n=7) (n=10)

Lexical CLI errors 133 34 32 199

Grammatical CLI errors 155 44 60 259

Total 288 78 82 458

Mean 12,5 11.14 8.2

From the table above, form two learners made a total of 288 CLI errors in their compositions

translating to a mean of 12.5. Form three learners made a total of 78 CLI errors and that

translates to a mean of 11.4. Form four learners made 82 CLI errors in their compositions

and this is mean of 8.2.

After going through these statistics, it is evident that the frequency of CLI errors keeps on

reducing across the learners’ level. From a mean of 12.5 in form two, it goes down to a

mean of 11.14 in form three and finally to a low of 8.2 in form four. The reducing frequency

in CLI errors across the learners’ classes helps us prove the hypothesis that the amount of

CL1 errors reduces as one moves from learners in form 2 to learners in form 3 and finally to

learners in form four. Lastly, we look at contribution of CLI errors from the learners L1 and

L2. The table below shows the distribution of the CLI error sources.

Table 8: Error Source distribution

Category L1 L2 L2 Total
(Kiswahili) (English)

Lexical CLI error 03 06 190 199

Grammatical CLI 05 09 245 259

errors

TOTAL 08 15 435 458

% 1.7 3.27 94.97
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The pie chart below shows the error source distribution.

Percentage

3.2 .
7—_ rn

M L1 (Mother tongue)
B L2 (English)

L2(Kiswahili)

Figure 4.3: CLI Error sources

Arising out of Table 8 and Figure 4.3 above, it is evident that L, (English) is the language
contributing the highest percentage of CLI with 94.97%. L, Kiswahili has 3.2% and L; has
the least CLI with 1.7%. There are two explanations for the above revelations from the data.
One is the language prototype. According to Kellerman (1979), as cited by Ellis and
Barkhuizen (2005:65), learners are less likely to transfer forms that are non-prototypical.
The second explanation for the L, (English) having the highest CLI is language distance.
According to Kellerman (1979), as cited by Ellis and Barkhuizen (2005) this is the extent to
which the L, or L; is linguistically close or distant from the TL.

4.11 Conclusion

In this chapter, we set out to describe and explain grammatical CLI errors. The grammatical
CLI errors from the data was put into ten grammatical subcategories: Negation-related CLI
errors, adjectives and other nound modifiers, gender marking, non-use of the plural marker
on adjectives, non-use of hyphen, wrong placement of object personal pronoun, concordial

agreement, difficulty in using the preposition a and de, verb form and auxiliaries.
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Frequency of errors from each subcategory was done and put in tables, graphs and pie charts.
Auxiliary related CLI errors were the highest while negation-related CLI errors being the
lowest. Lastly, the data has revealed that the highest number of CLI errors came from L,
(English) with a percentage of 94.97%. The emergence of L, (English) with the highest
grammatical CL1 errors has helped to prove the hypothesis that Cross—Linguistic Influence
in the learners compositions emanates more from their L, (English) than their L; and L,
(Kiswahili).

It was also evident that the frequency of CLI errors reduced as one moved across the
learners’ level. Form two had the highest with a mean of 12.5 CLI errors, form three had a
mean of 11.14 CLI errors and form four had a mean of 8.2 CLI errors. This reduction in CLI
errors helped confirm the hypothesis that the amount of CLI errors reduces as one moves

from learners in form two to learners in form three and finally to learners in form four.
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CHAPTER FIVE
GENERAL CONCLUSION
5.1 Introduction

This study sought to investigate the CLI in foreign language learning using a case study of
the learning of French at Kaumoni Secondary School. The study had the following
objectives:- To identify, classify and describe CLI errors in the compositions of learners
studying French at Kaumoni Secondary School, to find the source of the CLI errors, to find
out the frequency of CLI errors identified across the learners classes and to find out the most

frequent CLI errors in the learners’ compositions.

In order to achieve the above mentioned objectives, the study considered the following
hypotheses: Cross-linguistic influence in the learners’ compositions emanates more from
their L, (English) than from their L; and L, (Kiswahili), there will be more grammatical CLI
errors than lexical CLI errors, CLI errors involving auxiliary verbs will be more frequent in
the grammatical CLI category and the frequency of CLI errors reduces as one moves from

learners in form two to learners in form four.

5.2 Summary of the Findings

From the data analyzed and discussed in chapter 3 and 4, the following findings were
established:

i) The identified CLI errors in the learner’s composition were classified into the
lexical and grammatical linguistic categories. Lexical CLI related errors were
categorized into substitution of the target word, relexification, orthographic
transfer, loan translation, false friends, and word transfer. On the other hand,
grammatical CLI errors were grouped into negation related CLI errors, adjectives
and other noun modifiers, wrong placement of object personal pronouns, gender
marking, non-use of the plural marker on adjectives, non-use of the hyphen,
difficulty in using the preposition a and de, concordial agreement, verb form and
auxiliaries. Grammatical category had the highest number of CLI errors at 259

while lexical category had 199 CLI errors.
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i) Substitution of the target word with one from the learners’ L; or L, was the most
dominant in the lexical CL1 category with 46.73%. Word transfer was the least

frequent in lexical CLI category with 4.02%.

i)  Auxiliary verb use was the most dominant in the grammatical CLI category with
a percentage of 26.2 and negation related CLI was the least with a percentage of
1.9.

iv) Most of the CLI errors were from the learners L, (English) than from their L,
(Kiswahili) and L;. L2 (English) had 94.97%, L2 (Kiswahili) had 3.27% and
L1(Kikamba) had 1.7% CLI errors.

V) The study established a reduction in CLI errors across the learner’s classes from
form two to form four. Form two had a mean of 12.5 CLI errors, Form three a
mean of 11.14 CLI errors and form four had a mean of 8.2 CLI errors.

5.3 Limitations

In the course of this study, the researcher encountered several challenges. One, he had hoped
to collect data from several schools in Makueni County but due to the long distance between
the schools and the time frame of carrying out this study, it was impossible to involve other
schools. Secondly, much as I said that there were errors across the learner’s classes from
form two to form four, the sample size was small and the findings cannot be generalized.
Lastly, this study involved learners who had learned French for a period of 1 ¥ years (form
2), 2 % years (form 3) and 3 % years (form 4). The time constraints could not allow us to

include learners in colleges and other educational institutions.
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5.5 Suggestions for Further Research

The findings of this study have provided information about CLI errors made by learners of
French as a foreign language. But there is still more that calls for further research on the
same topic.

While this study focused on CL1 errors only, based on the data collected. It was evident that
there were intralingual errors. Future studies should be carried out to investigate intralingual
errors. This study investigated the CL1 errors in the learning of French emanating from the
learners’ L; and L,. Future research should be carried out to investigate the CL1 of French
in the learners’ L; and L,. This study focused on data from the learners’ written
compositions. Future study on oral production should be made to investigate learners’

phonological CLI errors.
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APPENDIX B

Time Framework

ACTIVITY MONTH(S) APPROX. DURATION
1. Research topic February 3 Weeks
development.
2. Proposal writing February — May 12 Weeks
3. Proposal presentation | May 1 Week
4. Collection of data June — July 4 Weeks
5. Analysis of data July 4 Weeks
6. Report writing August 4 Weeks
7. Report presentation September — October 6 Weeks
Total 9 Months 34 Weeks
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APPENDIX C

Estimated Budget

ACTIVITY TOTAL COST (KSH)
1. Typing, printing, 20,000
photocopying and
binding.
2. Travels 20,000
3. Miscellaneous 10,000
TOTAL 50,000
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